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CHAPTER 1

INTRODUCTION

During the past several years, an increasing number of
parents, taxpayers, legislators, and educators have
expressed concern about the inability of students to apply
basic skills in everyday situations. In schools and homes
today, there are frequent complaints that children are not
being taught basic and essential skills along with a work-
able knowledge of their use. Perhaps the best illustration
of this trend is the attention which has been focused upon
the decline in student scores on the Scholastic Aptitude
Test (S.A.T.) in recent years.

As a result of this academic lag, the Missouri State
Board of Education directed the Department of Llementary
and Secondary Education, April 1976, to develop a program
and curriculum objectives to evaluate the performance of
Missouri students in the area of basic skills (Missouri
Department of Education, 1978).

I, too, am concerned about how students are being
taught to think, tec reason, and to make decisions. C(onse-
quently, I have become directly involved in the educational
process and how a child reaches his potentiality within a

classroom environment.




I believe that learning how to think, choosing among
alternatives, and making decisions are broad social and
academic goals in today's educational curriculum. Thinking
is not done in a vacuum, nor is it achieved automatically
through teacher instruction. Therefore, learning more
likely needs to be a social process, actively involving
students in what is being learned.

Educational goals vary from one teacher to another,
and they vary among groups and individuals within communi-
ties and school districts. I think the most evident goal
in American society is to help a person realize his full
capacity to discover, create, and achieve. Individual
educational goals may further include helping one acquire
skills, knowledge, habits, attitudes, and awarenesses in
order to live a more satisfying life--to realize his unique
potential.

I think education can be either fun, work, or both,
depending on whether we pursue it for pleasure, the personal
desire to fulfill our potentiality or because we have to.
Much of formal education is not fun, nor is it supposed
to be, because it is a compulsory, standarized, and often
traditionally rote experience. I contend that learning
can be a positive, interesting, and even enjoyable exper-
ience which allows for the individual to develop his

unique potentiality. At any rate, the classroom becomes




the arena, the action-place, the physical setting and
environment where learning and education take place.

School may be the place where we learn how to learn.
Schools and teachers can cultivate a learning environment
which challenges the potentiality of students and is sensi-

tive to how children see themselves and their abilities.

Concerns of Study

It is my observation, after ten years of classroom
teaching experience, that teacher attitudes and student
perceptions seem to directly influence what a child thinks
and how he participates in the learning process. I have
further concluded that thinking is a highly individual
activity drawing upon one's prior background of learning
experiences. As a student participates in the learning
process, he brings a total and unique self into the exper-
ience.

The purpose of this study is to make observations and
suggest possible interpretations of the differences and
similarities of three different classroom types. My study
is concerned with the emotional, psychological, and physi-
cal perceptions that seem to be present within three
classroom environments. The three classrooms to be definced
are termed The Traditional Classroom, The Transitional

Classrom, and The Open Classroom.



The information of this study has led me to create a
definition of curriculum as a process through which students
are able to conceive ideas, draw inferences, use judgment,
and make decisions. In this definition, curriculum is
viewed as a continuous learning process aiding student
awareness and helping a student realize his personal growth
potential. To support this view, I will interpret and
summarize findings from a questionnaire T designed, and
will speculate about their implications.

I believe the perceptions one has of himself influence
the thinking and behavior of the individual in a variety
of settings and situations. Simply stated, I believe the
nature of learning to think occurs most effectively through
firsthand experience and the direct involvement of the
student with an activity that has meaning, interest, and
purpose for the student. This general statement of educa-
tional theory may be termed, "Experiential Learning."”

This study project is broadly concerned with:

1. Curriculum and how it relates to the emotional,
psychological, and physical classroom environment;

2. the realization of one's potentiality as a process
of growth; and

3. an examination and comparison of three different

classroom types termed, "Traditional," "Transitional,"

and "Open," in order to evaluate the attitudinal responses

of teachers and students.



It is expected that the study will provide information
that will help me better facilitate children with learning
opportunities. Consistent with my belief, 1 hope that the
information I have gained from this study will help me
become more aware of the individual student and his unique
potentiality to think, reason, make decisions, and strive

toward the fulfillment of his ability and capacities.

Operational Definitions

I would like to briefly present four operational
definitions that will be referred to consistently throughout
this study and which will be fully explained later in my
paper. A clear and accurate understanding of these terms
is crucial to the analysis and synthesis of the material
presented in this study.

The findings of educational research indicate that therc
are many factors connected with helping children develop a
true sense of themselves as fulfilled, capable human beings.
The factors may vary not only among classroom settings, but
also within each individual student's perception of the
classroom setting. I have chosen three factors I feel are
most important and directly affect the learning process.
These include:

1. Emotional Factors--those feelings that give life

vitality, flavor, and personality. Emotions such as joy,

excitement, anger, sorrow, calmness, and love, are




manifested throughout the body and affect behavior. OQur
emotions are the present feeling we have about something or
toward someone. One's emotional temperament involves the
feelings, current attitudes, and impressions that arousc our
awareness of those events acting upon us. Posture, facial
expressions, and the tone of the voice often give cues as

to the emotional status of an individual.

2. Psychological Factors--those attitudes and per-

spectives on human nature we use to understand oursclves
and others. When we try to explain why we do the things
we do or how people think, feel, and relate, we are heing
psychological and are using a psychological perspective.

3. Physical Setting--relates to the classroom cnviron-

ment that provides learning opportunities where emotional
and psychological factors can grow and develop. The physi-
cal setting is therefore anything observable and found
within the classroom. It is also intended to include the
arrangement of the observable and its perceived impact on
the individual,

The fourth key term to be defined herc is Potentiality.

To realize one's potentiality means to acquire knowledge
and experience in light of the beliefs and attitudes onec
has accumulated. Further, it is the fulfillment of onec's
potential that brings to the individual the feeling he can
cope with his enviroment; he can, with confidence, handle

situations as they arise utilizing his own ability and



capacity. It is often amazing to realize how the inter-
nalized self-perceptions can influence the way a child
strives to learn. One's potentiality refers to the
internal beliefs and attitudes one holds about himself.
Likewise, there can be external factors which also affect
one's self-regard. Consequently, self-perceptions
(internal beliefs and external sources) influence who you
are, what you think, and what you can become. Potential-
ity denotes those aspects that express the capacity of
being and/or becoming, though not as yet actualized. The
realizing of potentiality is influenced by internal

beliefs and self-perceptions.



CHAPTER II

A CONCEPTION OF CURRICULUM

Curriculum: Definition

The focus of this paper deals with an analysis of
curriculum as it relates to developing individuals who think
for themselves. Curriculum can be the means through which
attitudes, perceptions, and values of the teacher and stu-
dent develop, change, and grow. If curriculum objectives
held by the teacher closely affect academic achievement of
the student, then it becomes significant to understand
teacher values and student attitudes.

Professor Herbert Kliebard of the University of Wis-
consin gives the derivation of curriculum in an interesting
manner. I believe his definition is most appropriate, and
applies to today's purpose of teaching. Professor Kliebard
states:

Etymologically, the term curriculum is derived {rom

Latin roots meaning a chariot course--a kind of

route over which the learner travels. Metaphorically

speaking, the conception of the curriculum as a route

is still a rather satisfying one; a seasoned traveler,

the teacher, guides inexperienced travelers over a

path he is familiar with pointing out the major

features of the landscape as they go. In more con-

crete terms, however, the school curriculum compriscs
a selection for the purpose of teaching (TABA, p. 84).
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Learning is a social process. Learning actively
involves the student in what is being learned. It is the
teacher and student who travel together along emotional and
psychological highways experiencing new awarenesses as they
go.

A major priority in curriculum planning and learning
strategy seems to be teaching individuals how to think,
become aware of of alternatives, evaluate, and make deci-
sions. It is my belief that a teacher's attitudes and
educational values directly influence the student's self-
concept and can enhance the full potential for all students.

My definition of curriculum views it as a process
enabling educators to teach children how to think and draw
from their own independent resources and capacities to
learn. The child is a principal agent in his individual
learning. It is the child who undertakes the responsibility
and direction to use his ability and function within a
particular task and learning activity. In such a way, I
believe students become directly involved in the decision-
making process and generate responses from others.

I believe there is a need for curriculum to further
the academic achievements of the student and, at the samc
time, allow for the emotional and psychological growth of
the student. I think an effective, potent curriculum nceds

to be concerned both in the areas of academic performance
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and with the learning needs, stages, and awarenesses of the
student. It is then that curriculum can become a dynamic
force in developing individuals who think for themselves.
1 define curriculum as being specific learning objectives,
concern for the individual's total emotional and psycholog-
jcal growth, as well as an awareness of the development of
the student's potentiality.

Dr. Celia Lavatelli (1972) is a leading curriculum

theorist and author of the book, Elementary School Curricu-

Jum. Dr. Lavatelli defines and briefly outlines what 1s

meant by curriculum:
By curriculum is meant the set of learning experiences
for children planned by the school to attain the aims
of education. The term includes:

1. Concepts drawn from man's vast reservoir of
knowledge.

2. Skills essential for acquiring and coping with
concepts--language skills for the most part.

3. Processes for valuing and decision making,
particularly about one's role as a human being
in contemporary society.
4. Mental processes or problem-solving activities.
5. Esthetic experiences in art, music, and the
dance, which form an important part of man's
heritage and enhance daily living (pp. 1-2).
Curriculum facilitates what and how lesarning takes place.

The dual task of curriculum seems to be to promote both

developmental growth and the acquisition of organized

bodies of knowledge. The interrelationships of curriculum
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disciplines ought to accommodate the emotional, psychological,
and academic needs of the society, teacher and/or student.

I believe this perspective about curriculum can be impor-
tant in how a student learns to think, becomes aware of

choices, and make decisions.

curriculum As An Academic Process

It is helpful to recognize the functions and roles ofl
curriculum in order to understand their relationship to
learning. Curriculum can be an academic process. Cirricu-
lum can focus mainly upon learning units, lesson plans, and
areas of study. The academic process of curriculum is to
attain specific educational objectives and present them
in such a way as to accomplish teacher-determined goals of
what the student is expected to learn.

In this complex twentieth century, it is true that

there is much to learn and find out. One person cannot

study and learn all there is to know. One school and

individual classroom teacher cannot teach all there 1s to

learn. Therefore, it is necessary to identify educational

goals, teacher values, and student needs in order to
recognize what and how a student learns.

As an academic process, curriculum is concerned with
teaching facts and imparting organized bodies of knowledge.
In writing humorously about the academic nature of curricu-
lum, Schrag writes about what is to be taught in the

elementary schools today:



Today the school faces demands, as it i1s more and

more that the schools are being asked to win the

Cold War, stop tooth decay, restore the national

fiber, prevent Communist brainwashing, warn about

the evils of alcohol and tobacco, close the

missile gap, entertain the community, open college

gates, teach spiritual values, save the cities,

and promulgate cleanliness (Lavatelli, 1972, p. 3).

Typically, schooling addresses itself to the content
and subject areas of information. All too often, teaching
methods remain primarily oriented toward textbook memoriza-
tion, drill and recitation of factual information, and
strict classroom discipline. The classroom itself scems
to harbor an almost unfriendly, sterile, and cheerless
atmosphere.

Dr. Charles Silberman (1970) speaks to the failures of

the public schools. Dr. Silberman describes an all too

typical classroom setting in his text, Crisis in the

Classroom:

It is not possible to spend any prolonged period
visiting public school classrooms without being
appalled by the mutilation visible everywhere--
mutilation of spontaneity, of joy in learning,
of pleasure in creating, of sense of self. The
public schools--those 'killers of the dream,’

to appropriate a phrase of Lillian Smith's--are
the kind of institutions one cannot really dis-
like until one gets to know them well (p. 10).

American schools, says Silberman, tend to be grim, gloomy
places oppressed by petty rules.

In the end, Dr. Silberman shares some encouraging
remarks and suggestions on how schooling and instruction

can be improved. He says that schools need not be dismal



13

places of learning. Schools can be organized to facilitatc

the joy of learning.

Curriculum As A Learning Process

One may initially formulate the mechanics of curriculum
as structured unit plans in content areas, learning objec-
tives, and organized topics of information. At first
glance, it would appear that such is the concern in designing
curriculum. But as such, I believe this attitude toward
curriculum limits and denies the active, learning role of
the student. Curriculum becomes a sterile program.

On the other hand, curriculum can be a learning process
dealing with the personal and social needs of the student.
Curriculum as a learning process can serve the emotional,
psychological, and academic needs of the student. Curricu-
lum can be a student-centered approach to learning. The
learning process deals with helping the student to think,
make decisions, discover how knowledge can be related to
his world, and promote a healthy, strong self-concept.

If the aim of education is to be a purely academic
process, relating solely to subject material and the
acquisition of skill information, then I believe learning
becomes nothing more than rote instruction, memorization
of isolated facts, passing tests, and trying to make good
grades on the report card. In the end, it lacks the focus

that is consistent with how children learn.



On the other hand, the aim of education can bec a
teaching and learning process, a child-centered approach
directed toward helping individual students think and ful-
£i11 their potentiality.

John Dewey (1933) states many values for thinking and
why it must be an educational aim. In his text, How We
Think, he states the values of thinking as converting blind,
impulsive acts into intelligent actions:

We all acknowledge, in words at least, that ability

to think is highly important; it is regarded as the

distinguishing power that marks man off from the

lower animals. But since our ordinary notions of

how and why thinking is important are vague, it is

worthwhile to state explicitly the values possesscd

by reflective thought. In the first place, it

emancipates up from merely impulsive and mercly

routine activity. Put in positive terms, thinking

enables us to direct our activities with foresight

anad to plan according to ends-in-view, or purposes

of which we are aware. It enables us to attain

future objects or to come into command of what

is now distant and lacking (p. 17).

I believe viewing curriculum as a teaching and learning
process is a more desirable approach to helping students
learn how to think. Teaching in a student-centered sctting,
I believe, best develops the overall academic and social
needs of the child. It is important for a child to feel
good about himself and be aware of his capacities to lecarn,
achieve, and make decisions.

For the purpose of understanding teaching and how it

relates to the process of learning, Carl Rogers (1969)

makes a surprising statement:
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Teaching is, in my estimation, a vastly over-rated
function. Personally, I am not interested in
instructing another in what he should know or

think (p. 103).

The point T feel Rogers makes is not a negative reaction to
teaching. Rather, Rogers is expressing a philosophy sug-
gesting teaching and learning to be an active, continuous
process, as opposed to the closed instruction of static
information. Rogers (1969) continues to discuss knowledge
and explains who the educated man is:

The only man who is educated is the man who has

learned how to learn; the man who has learned

how to adapt and change; the man who has

realized that no knowledge is secure, that only

the process of seeking knowledge gives a basis

for security (p. 104).

Teacher values and attitudes greatly affect which
approach to curriculum is implemented. A teacher may
choose to apply curriculum as an academic process stres-
sing a subject-centered method of instruction. In turn,

a teacher may select curriculum as a learning process and
give attention to the student's emotional, psychological,
and academic development. Whatever the direction, it is
important that the classroom teacher be aware of curriculum
issues, understand how a child learns, and beccome cognizant
of his or her personal educational values in order to best
meet the needs of students who must operate within the
social structure and expectations set forth by the school.

Having considered the different conceptions ol curricu

lum, it is understandable that individual schools, teachers,
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and students lose their sense of purpose and balance in
implementing ever-changing learning priorities.

It can be safe and comfortable to give little thought
to the "whys" of teaching. "Is the child learning to think
for himself?" '"Does the task provide opportunity to think,
interact, and learn?" It is my belief that not knowing
why one teaches the way one does suggests ignorance in
perpetuating a teaching style and curriculum process which

gives little regard to how children think and learn.




CHAPTER III

IDENTIFICATION OF CLASSROOM MODELS

The Traditional Classroom--A Definition

My concept of the Traditional Classroom entails an
emphasis upon the transfer of content and a formalized
approach to education. The Traditional Classroom deals
specifically with subject material and is primarily con-
cerned with what is to be learned. The classroom process
places prime emphasis upon student acquisition of knowledge
and facts; most often through a process of memorization and
recitation. Textbook material, teachers, and workbooks are
the primary sources of information found in the Traditional
Classroom.

The traditional method of learning is largely achieved
by memory and under the authority and direction of the
teacher. It is the teacher who is instrumental in deter-
mining what is to be learned by the child and how he will
learn. It is the teacher who is the singular force in
selection of material, recognizing and detcermining student
needs, and their capacity to function within those teacher-

defined standards and objectives.

17
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This method of instruction centers around the teacher
and the subject material as the major factors in the learning
process. The function of the student is to learn, memorize,
and recite the necessary material as proof of learning. The
aim of the traditional classroom teacher is to determinc

what the student needs to learn and proceed in a consistent,
instructional manner to induce, modify, and bring into
existence evidence of successful transfer of material

defined as appropriate.

Students have little input when determining curriculum
needs. I think the child's interest and learning curiosity
often go unattended; lesson plans and units of study mandatce
areas of study. In the Traditional Classroom, learning

most frequently becomes a ''mo talking, sit in your seat,

and keep the place in the textbook'" process. As I have
had numerous occasions to observe what I define as being a
traditional classroom, I am immediately aware of the

distancing between teacher and student. I have become

conscious of the fact that the teacher is the sole power,

authority, and decision-maker. The students have limited

opportunity to become aware of the attitudes and percep-

tions held of themselves and others. The traditional

process is not one of social interaction among individuals
and group members.
I think the principal task of the Traditional (Class-

room is to present evidence of skill and subject mastery



19

of predetermined academic goals. The classroom is teacher-

directed and subject-centered. The teacher

characteristically regards the child as unable to define

and create his own learning growth needs.

Since the traditional class is primarily concerned
with the transmission of facts and other academic material,
the behavior of children and the self-concepts they acquire
are greatly influenced by their academic success. Scholas-
tic achievement, grade proficiency, and scholarly ability
are the gauges of success. The emotional and psychological
nature of the child is commonly treated as a separate
entity going unrecognized in lieu of more academic areas.

The Traditional Classroom presents few choices and
decisions to the student. It is the teacher who is the
decision-maker, authority, and power. The teacher is the
director telling students and children how a learning task
and experience is to occur. Thus the process of learning
and thinking come about through decisions made by the
teacher., The teacher typically selects and directs learning
experiences which are felt to be the best for the students,
regardless of the interest level, learning attitude, and
self-perceptions held by the student to deal with and
respond to the situation.

These are general comments and observations that 1

make about the Traditional Classroom. There is another
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brief description of the responsibility of learning which

characterizes the Traditional Classroom. Dr. Charles

Silberman, Crisis in the Classroom (1971) says:

More important, schools discourage students from
developing the capacity to learn by and for them-
selves; they make it impossible for a youngster
to take responsibility for his own education, for
they are structured in such a way as to make stu-
dents totally dependent upon the teachers.
Whatever rthetoric they may subscribe to, most
schools in practice define education as something
teachers do to or for students, not something
students do to and for themselves, with teacher
assistance (p. 135).

The fulfillment of student potentiality comes about in
the relation of the individual to the responses of people
around them. The classroom teacher is/has a potent
influence upon a child's self-image and the attitudes he
holds of himself. I see the inter-relationship between
different classroom types, the teacher leadership role, and
the curriculum as being tremendous forces acting upon the
child. By being aware of these forces acting upon a child,
it becomes possible to understand how a child acquires his

attitudes and develops the initiative and capacity to think.

The Transitional Classroom

The word transition denotes a change from one thing
to another. I have chosen the term, transition, to name a
classroom type because it has the distinction of showing
change and paésage between Traditional and Open Classroom

types. At times, this classroom can be most subject-centered
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and teacher-dominated, allowing for very little student
input. Classroom communication is often one-sided, with
the teacher being the last word. Yet, at other times, this
same classroom can also characterize similar qualities as
the Open Classroom. Personalized teacher-student relation-
ships begin to take place and a relaxed, warm, calm
classroom atmosphere dominates.

A Transitional Classroom may be defined as one which
acknowledges a student's responsibility and active involve-
ment in the learning process, yet formalizes the approach
and becomes strongly teacher and content mastery oriented.
The emphasis is upon grades, eliminating much of the
student's decision-making process. The teacher largely
directs what is to be learned and how the students are to
go about learning the material. The teacher is the director
telling how a learning task/experience is to occur. From
these teacher-directed activities, students interact in an
almost vicarious manner. The process of thinking and
learning come about through the teacher-prepared and
determined objectives.

The Transitional Classroom, as defined in this paper,
encourages academic achievement through teacher perceptions
of what the child should experience. Feelings can aid or
hinder the cognitive (thought) process. The Transitional
Classroom expresses limited concern in transfering choices

and decisions to the student. In the name of professional




the transitional classroom teacher feels

responsibility,
motivated to select and direct learning experiences which
are felt to be the best for the students regardless of the
student's interest, learning attitudes, and self-

perceptions in dealing with the situation.

The Open Classroom

For the purpose of this paper, I will define the Open
Classroom as one which promotes active student involvement
in the process of learning. It acknowledges the lecarning
responsibility belonging to the student and places the
task to learn directly upon the student with the teacher
acting as a facilitator and director of the learning ecxper-
iences. It may be viewed as a society, a community where
each student member has dignity and worth, and is entitled
to the respect and freedom that his interaction and
learning promote.

The Open Classroom learning philosophy does not refer
to the building's structure or design. It does not relate
to the building's structural capacity to create open
spaces. Concrete walls, or lack of them, indoor carpeting,
and extensive audio-visual equipment are not the definitive
elements of the "Open Classroom.'" The Open Classroom is
not tangible, visible goods and resources of the school
and/or classroom, but is instead a process, a method and

a philosophy of learning.
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ed. what the Open Classroom is can be understood
3

Inde

in terms of an educational approach or philosophy of how

children learn to think, make decisions, and solve problems.
It is predicated on a humanistic view toward students and
the manner in which instruction and learning take place.
Learning is related to the intérests of the students and
connected with their environment and its social structures.
Children come to school with values and varying
interests they have acquired and learned through years of
experience. Each student brings to the classroom individual
traits, likes/dislikes, and attitudes which are his personal
contribution to that classroom. When these individuals
assemble together, forming a classroom of students, dynamic
relationships bring many potent experiences for its members.
The Open Classroom views the student as being the major
contributor in the learning process. The student has ideas
and input into the activity and how that activity will be
carried out. An "Open Classroom" supports the development
of the individual student and allows opportunity for active
student participation in making learning decisions. It
allows students to feel secure in trying out ideas in a
supportive environment. Neither punishment nor permissive-
ness is viewed as inherently meaningful. Punishment invites

rebellion and opposition; permissiveness can be resented

and insulting. Participation is the mediating action that




24

prings value to punishment and permissiveness. The ability

to participate in common group efforts, to cooperate in the

discussion and solution of common problems is nothing more
than participation in the learning/living process.

Charles Silberman makes an observation about how chil-
dren develop their thinking and learning capacity:

To know something is not merely to be told it or
to see it but to act upon it, to modify and
transform it and to understand the process, and
consequences, of the transformation. In the
words of an old Chinese proverb,

I hear, and I forget;

I see, and I remember;

I do, and I understand (1971, p. 216)




CHAPTER IV

FACTORS RELATED TO THE FULFILLMENT OF
STUDENT POTENTIALITY

Children want to feel successful and significant. To
fit in, to belong, and to be a part of is important to the
self-awareness of children. It is in the classroom where
children can find a consistent, supportive environment.

The classroom can be that secure place that gives opportunity
and learning responsibility to the students. Thinking is a
process; a way of reasoning and making decisions. Illowever,
in order for responsible thinking to develop, the mind nceds
to have those skills and experiences that enable one to make
choices, formulate ideas, and make decisions.

A child's attitudes and beliefs about himself are
important in how he learns, because learning is an intellec-
tual and emotional involvement. Consequently, the child's
self-perceptions determine who he is, what he thinks, and
what he can become. 1 want to examine three factors that
influence student self-concepts.

In this chapter, I will discuss the emotional, psycho-
logical, and physical environmental factors that influence

the fulfillment of student potential. Following these
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will discuss communication in the classroom

sect i0ns,. I

climate and its effect upon teacher-student relationships.

Emotional Factors
Emotional TactOi>

The emotional lives of children cannot be ignored or
separated from the total child. The emotions of the indi-
visual are those very feelings and sensibilities of the
person. The strong feelings are those of joy, love, hate,
and agitation, arising spontaneously rather than through a
conscious mental effort. Favorable concepts of self, in
terms of feelings/emotions, are begun early in life and
developed throughout life. Thus, I feel it is important
for educators and teachers to address the emotional nature
and needs of the individual.

Time is important in the emotional development ol the
child. Self-concepts are changing and new attitudes are
being refined and developed. They are affected by growth
and experience. What better time and place for self-
concepts, attitudes, and the emotions to become actualized
than in the classroom. The classroom can be the localc
and setting for self-concepts to take shape. The emotional
lives of children can be recognized in schools and suppor-
tively developed in the classroom. The emotional neecds ol
the child cannot be neglected because these needs directly

affect learning and behaving.
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Louis Rubin, writing about Schooling and Life, suggests

the desirability of a healthy balance between the academic

nature of learning and the personal emotions and feelings

He further writes of the New Trends in

in the schools.

the Schools (1973):

To expand upon these implications, it is apparent
at the outset that there is no way to separate a
child's education from his emotional life--whether
we should so desire or not (p. 7).

The emotional factors--for better or worse--motivate
thinking and stimulate learning needs. Dr. Rubin (1973)

writes of these factors:

Amid all that is unclear about affect, the available
research evidence suggests that it is heavily
influenced by two factors: by the individual's
internal drive and by the external stimuli in his
environment. True individualization, therefore,
requires that we discover whatever we can about a
child's emotional characteristics, and plan his
educational experiences accordingly (p. 12).

When a child's emotional and psychological well-being
is ignored, the learning process is impeded and a communi-
cation breakdown develops between the teacher and student.
Without emotional care and regard, the student feels unim-
portant and that even his best academic efforts are not
good enough. Without emotional understanding, the teacher
pursues the academic curriculum and neglectis inner feelings
and psychological concerns of the child.

Silberman expresses a similar viewpoint in suggesting

areas important to the job of the educator. lle writes

(1971):
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What educators must realize, moreover, is that how
they teach and how they act may be more important
than what they teach. The way we do things, that
is to say, shapes values more directly and more
effectively than the way we talk about them (p. 9).

Psychological Factors

Time and experience help make it possible for indivi-
duals to emotionally mature. From day to day and year to
year, individuals undergo tremendous transitions and change
in order to meet new and different psychological stress in
daily life. Certainly very few of us, if any, are the samec
individuals we were years ago. Perceptions have changed,
attitudes are different, and internal convictions have heen
altered. Certainly I am not teaching in the same style and
manner as I did my first year of teaching. This personal
change in attitude and modification of teaching behavior
evolves gradually through the realization that children,
too, have an emotional self, a psychological self, and an
academic self. Teaching specifically requires this under-
standing.

There is a psychological nature to each person. The
student and the teacher both have a psychological profile
which characterizes and denotes the individual. Emotions
can rapidly change and may vary from one day to the next;
one experience to another. At times, the emotions are¢ not
particularly consistent, reasonable or even logical with

expected or preconceived behavior. Emotional moods and
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Does your method of working allow students to
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without fear?
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