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INI'RODUCT ION 

This project was chosen because of the need to broaden 

the services and programs offered through the Learning Re~ 

source center at Roach School . This need is a result of 

several changes in the organization of the school. 

When the Learning Resource center began functioning, 

the school included self- contained classrooms which ranged 

from Kindergarten through Sixth Grade plus three classrooms 

for the Acoustically Impaired . The program thrust in the 

L.qc at that time was threefold: (1) to provide formal 

instruction in library skills to the upper grades , (2) to 

offer to all the students the opportunity to hear and read 

a variety of written works , and (3) to support the faculty 

by providing as much material as possible to supplement the 

classroom curriculum. Since the Consultant in charge of the 

LRC had little or no clerical help and was responsible for 

providing similar services in two other schools , it was 

impossible to develop more than this very basic program. 

Ob viously , there was not much opportunity for the students 

to use the LRC on an individual or small group basis . 

Five years ago the school became an I . G. E . (Indi ­

vidually Guided Education) school . Three years ago , due 

to redistricting for the purposes of desegregation , it 

be came a Kindergarten through Fourth Grade center . Some 



other Special Education classes were added so now there are 

nine Special Education classes, including the Acoustically 

Impai red , the Educable Mentally Impaired , and the Learning 

Disab i l ity classes . 
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The school is divided into three units: two primary 

units and one intermediate unit . For reading , spelling , 

scien ce , math , and social studies , the children are tested 

and grouped within each unit according to their level of 

perf ormance . The children may be re - grouped several times 

during the school year . There is a minimal amount of cross­

over of children between the units o 

In general the faculty feels it has taken a major 

step toward an individualized program of education through 

the development of learning objectives for each unit , the 

grouping of the children by performance rather than grade 

leve l , and the growing use of interest centers in the 

classrooms . That the use of the Learning Resource Center 

by the students is thought to be important by the faculty is 

evidenced by the fact that learning to use the card catalog 

is one of the learning objectives for the intermediate unit . 

It is also evidenced by the increasing requests from the 

f aculty for activities which can be carried out by indi­

viduals and small groups in the center . 

There is a considerable concern in this school about 

t he social behavior of the children and their self - image . 
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deve lopment of a positive self - image has been stat e d as 

one of t he goals for all three units . The rationale behind 

this is t wofold: (1) children who have a positive self ­

image wi l l contribute toward the pleasant school environment 

whi ch i s conducive to learning , and (2) children with a 

positive self - image are more capable of taking advantage of 

the learning opportunities offered t o them. 

About the same time the school became an I . G. E. 

school , t he Learning Resource Center Consultant was assigned 

to the school on a full - time basis . This meant that the 

Center could now be open every day for the entire day and 

that t he Consultant was available and able to take on more 

re sponsibilities , as shown later . Fortunately , the principal 

of the school has always been s t rongly supportive of the LRC 

program . The Consultant became a member of the school ' s 

budget committee as soon as the LRC became part of the 

school r s program and is still responsible for spending a 

f air proportion of the budget for materials to be used in 

both the center and the classrooms . 

These organizational changes have affected the LR, 

program in several ways . One result is that more children 

come to the LRC individually or in small groups to u se its 

fa cilities . This is due to the fact that they either acc om­

pl ish a specific daily assignment before the res t of their 

gr oup or they test out of a special group before it is time 



0 re-group the children. V hen either of these events 

occurs , many teachers send the child to the LRC to do an 

However , these children come to the Center 

at such i r r egular intervals it is virt ually impossible to 

h i ghly structured or sequential program f or them . 
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Another result of the organizational changes is that 

the consultant has become r e sponsible for the Gifted Program 

in the building . The children involved in this Program are 

chosen on the basis of spe cific academic ability and include 

about 5% of the building population . They come to the LRC 

throughout the school year on a regularly scheduled basis 

for approximately forty- five minutes each week . The objec­

tive f or this group has been to develop their library skills 

and br oaden their knowledge of materials and resour ces 

available to them so they become capable of choos ing and 

compl eting independent projects . 

A third result of the organizat ional changes is that 

t he Consultant is being asked more and more frequently by 

the faculty to take small groups and do special activities 

w th them, sometimes just for a single session and other 

t imes for a series of sessions . The activity may be requested 

by the teacher or it may be left to the discretion of the 

onsultant . related expectation on the part of the faculty 

is that there will be activities available in the 1RC for 



be children which can be done in a short period of time 

thout direct supervision by the "':onsultant . 

The cumulat ve effect of these changes has been to 

it evident that a fourth element needed to be added to 

the original Learning Resource Center program, namely, that 
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diverse opportunities must be provided for the 

children which w 11 encourage thei~ use of the Center to its 

fullest extent. This means the Consultant must move from 

beiri.s primarily an administrator of the LR,... (tho11gh this 

aspe ct of her function can by no means be dropped) to being 

equally as much a teacher who is actively and directly in­

volved with all the children in the building . To do this , 

activ ities for the children must be designed and implemented 

whi ch will (1) directly or indirectly supplement the class ­

ro om curriculum , (2) satisfy the faculty that the· children 

are doing worthwhile activities which wil1 Pn~ich their edu ­

cat ional opportunities , and most importantly , {3) interest 

t he children and provide them with successful learning ex­

periences . 

In order to provide the best program possible for the 

children the Consultant returned to school to learn ways and 

means of developing a wide variety of activities which will 

fu lfill the needs of this fourth element in the LRC program. 

The following pages will set fo~th the rationale and methods 

deci ded on as a result of her studies . 



RATIONALE 

The basic premise of the individualized program for 

Learning Resource Center is that the more satisfying 
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experiences the students have through the use of the Center , 

they will want to take advantage of the many oppor ­

it offers them for pleasant recreation and for 

learning . There should be such a variety of acti­

vit ies available that any student , from the least able to 

capable , will use the Center and have a successful 

learning experience . 

The developm.ent of all students to their fullest 

potential requires a wide variety of teaching methods and 

materials. It is commonly accepted that not all students 

learn in the same way . Some learn best by having a highly 

st ructured program provided for them while others learn best 

by developing their own program. nd , of course , there are 

those who follow a path between these two extremes . As each 

fa cet of the ~enter t s individualized program is discussed in 

a later section, it will be shown how it adapts to the needs 

of different learning styles . 

Most educators agree that successful learning e~­

per iences bolster the students, self-image and encourage 

the ir continuing learning activity . Having son,e freedom 

of choice in what they are going to do gives the students 

a feeling of involvement and responsibility for completing 



the activities which they have chosen . nether value of 

freedom of choice is that the students may develop new 

inter ests and pursue activities they might not have had the 

oppor tunity to pursue otherwise . side benefit is that 

when individual students become involved in a new and in 

teresting activity, they usually tell their fellow students 

about it so that they also become interested . 

The two theories which have had the most impact on 
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the planning of this individualized program for the ~enter 

are the theory of confluent education and the Prester Theory 

of how the brain works.(l) Given the educationa) orgariza­

tion in which the Learning Resource Center must function , 

the s e two seem to provide the most appropriate bass for the 

program to be offered . 

The proponents of the theory of confluent education 

bel ieve that it is vital to involve the whole child in his 

learning . (2 ) By this they mean the childts emotions and 

senses as well as his intellect . , t a Seminar on Graduate 

Teaching strategies held at Lindenwood College in the summer 

of 1978 , two well-known educators spoke at length to this 

point . 

(l)Leslie A- Hart , 1'The New tBraint concept of 
Learning." KAPPAN Magazine, February 1978. -

{2 )George Isaacs Brown, The Live Classroom . Penguin 
Books 1975. - -



Joe ayman , q consultant with Good pple Magaz ne , 

11eves that children learn best through first-hand ex­
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According to him, if they can be involved 

emotionally , and intellectually, they w 11 learn . 

Watson of the University of Vermont agrees that the 

ways in wh ch material is presented to children, the 

apt they are to learn it and learn it well . He and Mr . 

advocate using music , art, movement, and creative 

thinking as a means for getting the whole child involved in 

any subject area . 

Certain condit ons must be present for learning to 

t ake place accord ng to the theory of confluent education. 

These conditions are explained briefly in the following 

paragraphs . 

First , a var ety of approaches to a le rni actlv ty 

must be provided . For this reason art, music , movement, 

print material, non-print material, ad activities hich 

e hance creative tht:n1 ing should all be considered as p' rt 

oft e choices to be offered to the students . From these 

t hey choose what b st fit their • ediate needs . 

Second, an atmosphere conduc·ve to ands lpportive of 

success and a sense f se f - value on the part of the le rner 

i s necessary . T is means the earner should not feel at all 

t hreatAne y failure or censure. Ee should ls o have so e 
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ot knowing he has been successful in whatever activity 

1 completed. 

Third, a wide variety of experiences must be pro­

children. They learn in the here and now. 

they learn from a current experience must be based on 

titted into what they have learned in previous experi­

These may be individual experiences or ones including 

or more other children. 

The Prester Theory of how the brain functions gives 

1ological evidence that supports th theory of confluent 

This evidence shows that the brain chooses what 

1a ready to learn and then fits that knowledge into a 

oater, or program of learned ctivity. 

An example of such a Proster, or program, is the 

result when a child has learned to write his name and 

oan do it easily and without thinking . At first each part 

ot that process was difficult and awkward, but as the child 

successful in his learning, he no longer 

needed to think of each detail of the process. At that point 

the process of writing his name had become a Prester. 

Everything learned becomes part of a program whether 

it is how to eat, how to add, how to read, how to know when 

to cross a street, etc. A pattern of behavior or thinking 

has become established in the brain and is triggered at the 



iate moment. To develop these Prosters requires that 

experiences and choices be available to the children so 

will l earn and enjoy their learning. 

The Proster Theory also provides a physiological basis 

for a non-threatening atmosphere in order that 

take place. The negative effect of feeling 

most explicitly stated in the concept of 

This explains the function of the brain•s 

which virtually closes like a gate when the 

feels threatened . L arning cannot take place 

such a condition . On the other hand, if the atmos-

is non-threatening, the brain remains open and is 

ceptive so that learning can occur . 

The individualized program for this Learning Resource 

had to be designed in such a way that it would fulfill 

essential purposes: 

(1) to develop and maintain an interest on 
the part of the students so they will use the 
Center to their best ability, and 

(2) to provide reinforcement of the skills 
basic to successful use of the Center . 

Both theories on which this program is based stress 

the importanc of providing the students with a non­

threatening atmosphere. certainly the Learning Resource 

Center program, which allows the students to "VVOrk at their 

own pace on subjects of their own choice, puts no pressure 



m other than the pressure they choose to 
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ton them-

In a later section on Interest Centers the results 

of some of the choices the students make are 

i n detail . 

To achieve the two purposes of this nd vidualized 

several methods were chose on the bass of how 

fit into the theory of confluent education and the 

how the brain functions . The follow ng 

were considered in planning an activ ty . 

The f rst requirement was th~t the material could be 

an attractive and interesting ~ay n a pleasant 

The second requirement~ s that the material 

be used successfully by the child, thus enhanc ng h s 

ve elf - image . The third requirement was that a 

of approaches t o the material be offered in order to 

the whole child in the learni ng process . The fourth 

requirewent was that ome meRns of checking the work be pr o­

vided so the child will have immediate feedback . The fifth 

requirement was that the choices offered provide act vities 

for bot h the hild who needs structure and the cnild who is 

ab le to ryroceed on his own . 

The methods finally chosen for this individualized 

progr am include Interest Centers , Learn ng ctivity Pa kages , 

cont racts , study- gu des , and rames . Each method is discussed 

in deta 1 in the following section . 



COMPONENTS OF THE PROGRAM 

centers 

An Interest center for the purposes of this paper is 

an area in the Learning Resource center 

ch cont ains a variety of activities and materials per -

to one subject or theme . It may be a single desk or 

table, depending on how much space is needed for the 

The activities and materials in the center range 

to challenging work. here possible , the materials 

elude non-print as well as print materials . The students 

choose to work independently or with others . 

The Interest Centers may be based on any number of 

different themes, some of which could be used all year by 

varyine the materials used in them. For example, ' our V/orldt 

the theme for a center based on using atlases , globes , 

a anacs , and encyclopedias . This center can be continued 

all year simply by chang ng the focus and kinds of activi ­

ties, many of which can be planned in cooperation with the 

clas sroom teachers to supplement their program. 

other Interest centers may be geared to a subject 

which would be used for three to four weeks only. An example 

is the "Leaf Identif cationt• center . This center includes 

t he following materials: ( 1) one dozen pictures which are 

numbered but not labeled of different leaves to be identi ­

fied; (2) worksheets on which to write the correct name of 
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n bered leaf; (3) a variety of books with pictures of 

kinds of leaves; (4) a Seek- and-Find" puzzle which has 

n es of all t •elve leaves in it; and (5} a filrnstr p 

shows different kinds of leaves and explains their 

cture. This center would probably be used in the Fall 

is the time hen most of our teachers plan~ unit 

instruct ion on leaves . 

The Interest Centers are introduced to the students 

ways . One way is through a bulletin to the 

achers which lists what is currently av~tlable. An example 

such a bulletin is shown in Exhibit A• s a result of 

ese bulletins three intermediate grade teachers ~o had not 

eviously used the Learning Resource Center other than for 

scheduled story- hours began sending small 

to use one or more of the Interest centers . 

A second way to introduce the Interest Centers is to 

an entire class when it comes to the Learn ng 

Center for its regularly scheduled class period . 

resulted in many children seeing a specific activity 

do when they have a chance to use the 

Centers . 

. third way is by word- of-mouth . These centers are 

ctive n appearance and qre located both in the Learning 

Center itself and in the hall just outside the LRC . 

or more indi,riduals discover s. center of interest to 
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they soon tell their friends about it and so others 

with it . A good example of this s the 

i nc reasing number of students who are working in the 

This has the most difficult activities 

centers . One fourth grade student, Mike J . , 

and was very pleased with himself when he 

!shed his first activity in that center . Mike then pro­

one of his friends that he also dos 

r from t~at same center. Mike even went so far as to 

learn how to use an atlas so he could finish 

paper. By the end of the year not only had Mike done 

from this center but six other children had also 

at least one paper each from the center . 

To provide an extra incentive for completing activi ­

in a number of different centers , 'Library Parties" are 

during the year at approximately two- month intervals. 

be eligible to attend the party the students must fulfill 

wo simple requirements . They must turn in signed papers or 

k ind of proof that they had done an activity and they 

earn a inimum number of points . To earn the minimum 

of points they must do at least five simple activities 

very difficult ones . 

All the papers and activities in the centers have a 

value so · the students may choose for themselves how 

they will earn, thereby also determining what 
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reward will be . If they earn fewer points than are 

the party, they still receive recognition of 

with a small reward . The three students 1 ith 

most earned points are allowed to choose a prize from a 

offered . One or more "door prizes" are 

ided so that those who have earned just enough points to 

party will also have a chance to get a 

cia l prize. 

These parties have been quite successful in encour­

the children to try out new activities since they know 

receive credit for the r efforts . ome children 

ve had good success at activities they might not have tried 

one act vity wnich had not previously been com­

leted by many children involved using the card catalog . 

owever, when word got around that this activity was worth 

points toward a "Library Party,• a number of children 

working on it and found they were able to complete it 

au cces sfully. n interesting side benefit is that these 

same chiJdren then began inquiring into other ways to use 

the card catalog and teaching their friends how to use it. 

The simplest centers available to the children are 

t he viewing and listening centers in which the only require ­

ments are that the students know how to operate the equipment 

and that they sign the r names as they use a center . These 

centers were developed in cooperation with the tea0hers in a 
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ry unit who wanted to be able to send a few students to 

earning Resource Center on any day . Some of these cen­

contained materials which complemented what was going 

n t he classroom. For example, if colors ere being 

ied, then a set of simple film.strins about colors were 

red in the viewing center . Other materials might be 

t f a r y tales, nursery rhymes , or simple stories on tape 

accompanying booklets . The children especially liked 

to read along th a story taped by the 

As teachers from the other primary unit saw that this 

was work ng out well, they asked for time when the r 

could use the viewing centers too . By the end of 

year there were students coming from both units nearly 

day . 

There are many sources for the activities to use in 

erest Centers . Children r s magazines, educational maga­

suppliers , the ch ldren themselves, and 

e•s own ideas are all excellent for this purpose . The 

ar ety of activities which can be included in an Interest 

is shown in Exhibit A, the bulletin to the faculty . 

Following is a partial description of five different 

nters in order to expla,1.n how they fulfilled one of each 

of the theory of confluent educat on, 

8 stated in the Rationale . 
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The fir st requirement was that the material be pre-

in an attractive and interesting way . One Interest 

r that was especially eye - catching was devoted to 

The center was located in a carrel in the hall 

the Learning Resource Center . The 

above and beside the carrel was used as a bulletin board 

on which to put the heading , "Sports , ' and the many 

depicting in silhouette actions typical of different 

The letters in the heading were double letters in 

and white which overlapped slightly, the bottom letter 

black and the top letter white . 11 the pictures on 

e wall were silhouettes in white on a black background . 

dis play caught the attention of everyone and elicited 

f avorable comments as well as serving to interest a 

ber of children in working at the center . 

The second requirement was that the material in the 

could be used successfully by the children . one 

called 'Flower Power" is an especially good example of 

was fulfilled by an activity which was completed by 

children in every level in the school , from those in the 

Edu cable Mentally Impaired class through the regular Fourth 

Grade classrooms . This activity involved designing and 

making an original flower out of a variety of materials 

available . The flower was then placed in a "flower bo~• in 
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nt er for everyone to see. The children were all qu te 

of t heir work . 

The third requirement was that a variety of approaches 

offered . A center called ttLeaping Lepre ­

was devoted to St. Patrickrs Day, is a good 

this requirement as fulfilled . It offered 

puzzles, poetry, games, music, a filmstrip with 

ar t activities, creative writing activities , and work-

ts requiring the use of a variety of reference material. 

also provide d an opportunity for the children 

with others as they chose. 

The fourth requirement was that some means of checking 

work be provided . The '' Spring ing-Ding11 center had a 

ber of different activities with answer keys available 

r i mmediate feed-backo These activities included a cross­

the month of March, a worksheet called 

ise' on which words and their definitions had to 

mat ched , a code puzzle to decipher about the Learning 

Center, a worksheet listing famous people born in 

be matched with their occupations, and a series of 

pi ctures to be put in correct sequence to tell a story .. 

The f fth requirement as that the choices offered in 

various centers provide activit es for the child who 

needs structure as well as for the child who can go on his 
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one fair ly simple center which fulfilled this require ­

as about horses . It was set up in such a way that all 

they must watch and listen to a filmstrip 

acc omuanying tape about a young girl in a wheelchair who 

and took care of her own horse . Then they were required 

0 two designated activities based on what they had 

ned fr om the filmstrip/tape . After these were finished, 

had to choose two activities to do from a number of 

Some of the possible choices were 

so the child could do his own thing subject to 

w~th the Consultant . 

11 the Interest Centers allowed for successful ex­

by the children. If they chose to do projects , 

the ones who evaluated the results . If they 

ose to do worksheets, answer keys were available for 

They knew that f they ran into any 

they could always ask for help from the Consul-

ctivity Packages 

Each Learning ctivity Package contains a rationale , 

st atement of the objective or objectives, a list of con­

tent s, instructions on how to use it, one or more activities , 

and method of evaluation . They may be in a f lle folder , a 

shoe box, or whatever is appropriate . 



packages may be teacher-made to teach one or more 

pts or purchased from canmercial suppliers . 

Th• packages may be used alone or as part of an 
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An example of a simple Learning Activity 

ge t o use for teaching Kindergarten or First Grade 

to sign a book check-out card is shown in 

This has been designed for use in the second 

of Kindergarten or the first semester of First 

A s omewhat more complex package involving a range of 

ivit ie s from drawing pictures to making a simple report 

B-2 . This is an "Author Friends" 

n1ng Activity Package which was developed to introduce 

ks by Ezra Jack Keats to the students . Using this same 

can be devised to introduce any author or 

The package about Ezra Jack Keats was used quite 

small primary groups in the Gifted 

They looked forward to using the package and some 

for and read other books by Keats after they 

d f inished the package . From this group Mrs . T . , a pri­

aary teacher, learned about the packages and asked to use 

the one about Don Freeman in her classroom. When her class 

to the Learning Resource c enter after using this 

it was obvious they knew about Don Freemants books 



the way they hunted for them on the shelves and talked 

differe nt stories he had written. 

~ore complex package involving a range of activities 

simple sentence to doing research using one or 

reference sources is described in Exhibit B-3 • This is 

an example of a package which can be used to supplement 

clas sroom curriculum . One of the units in the reading 

es used at the second grade level is about dinosaurs . 

s. , a second grade teacher, expressed an interest in 

students use this package while they were reading 

dinosaurs . One group who used the package· especially 

handling the dinosaur models, listening to the music 

an activity ., and drawing pictures to be put into 

scrapbook. 

Contracts are an excellent tool for helping students 

evelop the ability to choose an activity , carry it out , and 

They can be used quite successfully 

the Learning Resource Center program to enable students 

o pr ogress from small group activities to working inde -

(3)Rita Dunn and Kenneth 
Indi • ualizing Instruction; 
~--i_n~g s rategieso rest 

mpany 1972 • 

Dunn. Practical Approaches 
Contra ct s and other Ef'fe c­

Nyack , N. Y.-:-Parker P~b-



contracts may be very simple , such as a statement 

student is going to undertake and complete one 

activity . They may be quite complex., covering a 

for a certain period of time and in­

activities and projects along with some 

of evaluation . They may be completely designed by the 

des igned in a cooperative effort by the teacher and 

designed by the student with the final 

teacher . Two components which should be in 

cont ract s are a time limit and the signatures of both 

cont racts were used with three groups in the Gifted 

In two of the groups the contracts were pre ­

and based on a series of filmstrips with tapes 

ere produced by Coronet . All the students in these 

successfully completed the contracts and asked 

The members of the third group developed their own 

contracts after seeing examples of pre- designed 

having some discussion of what needs to be 

contract . They tended to overestimate what 

could do the first time but were not discouraged since 

hey k ew from the beginning that the contract could be re­

After successful completion of a contract , all 



tone of the students nth R grou wanted to do another 

lf- lanned contract . The one student preferred to do a 

ontract already planned for him. This student was fiven 

contract based on the Coronet series l hich had been used 

groups n~d had a very successful and 

satisfying experience w·th it . 

Examples of a simple contract and one of average 

complexit y are shown in Exhibits C- 1 and C • 

tudy-Cuides 

The purpose of the study- guides s just v hat the name 

plies: to help the st dent study a specif c subject. 

They may be used by themselves or inc njunction with a con­

tract. Each study- guide involves questions about the subject, 

sugeested sources of information , and a choice of two or more 

act ivit ies to be completedo 

Any subject of interest to the students can be used as 

the basis for developing a study-guide. Most of them can be 

ritten at two levels of difficulty . In the study-guides 

used in this program the level of difficulty is indicated by 

a Roman numeral after the subject heading . Roman nwneral 11 

indicates that the tudy-guide s for the primary students , 

While Raman numeral 1
• rrn indicates that it is for the inter-

ediate students . 
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The fi rst study-guides used were too long and diffi­

the children who used and evaluated them. 

in Exhibits D-1 and D-2 are revisions of 

and have not been tested with the 

Directions on how to use study- guides were given to 

groups or classes as the need arose . 11 students 

informed that they were expected to do their best work . 

ir papers were kept in a folder which was turned in to 

Consultant when the study~guide was finished . No grade 

on the work but each student was given the oppor­

to discuss h is work with the Consultant . 

I n the future these study- guides will have a point 

which will apply towards a "Library Party . " or if the 

when a study- guide is completed , a star 

studentts name on it will be hung in the Learning 

Center . 

Nearly all children like to play games whether they 

are II just-for-funrt or for instructional purposes . There are 

many commercial games and pu zzles available in all subject 

areas which may be used in the Learning Resource Center 

program as art of the various Interest Centers or as part 

of a contract. 



When a game is designed for instructional purposes, 

steps should be taken by the designer: 

(1) decide what the content area will be and 

can be learned or reinforced through practice 
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(2) determine how that practice or drill can be 

int o a contest and what rules and playing equipment 

ne cessary for playing the game; 

(3) test the game by having it played and eval­

clarity of directions , adequacy of materials, 

fulfillment of objectives, and possibilities for 

(4) re - design the game if n~cessary . 

One game which was particularly liked by the students 

Pot of Gold spelling game used in the nLeaping Lepre ­

center . It can be played alone or with 2 or 3 

The purpose is to teach the spelling of words 

with Ireland and St . atrickrs Day . The game is 

and there is imr.1ediate feedback to the students 

as to the correctness of their spelling . A number of children 

who played the game expressed a liking for it and some even 

words which could be added to the game . 

An excellent source of games is the students them­

selves . They enjoy designing games, making them , and 

Play ing them. one of the groups in the Gifted Program was 
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ed f or several weeks in learning how to write clear 

directions for the games and how to design an 

ctive gameboard . They discovered it was not as easy as 

bad t hought to design and execute a good game . They 

to work with others to get ideas and 

feedback on the clarity of directions . 

Mos t of the group thought they could design and make 

e in one forty- five minute period . After spending a 

working as individ11als ., they called for a group dis ­

of their problems . It vras decided that they would 

pairs and would do a rough lnyout of the game ., com­

ith directions., for the group to try out before the 

be executed in a permanent form . 

The pairs worked well together and found they had 

frustrations and more ideas as a team than they had had 

i ndividuals . This group made up games based on math , 

l ling , and science . The evaluation session went well as 

ey all had experienced problems and were receptive to 

king and giving constructive criticism. They enjoyed 

games designed by others and evaluating them as to 

of directions , difficulty of the game., and how in-

terest ing the game rould be to other students . At the end 

Of this session two of the games were chosen to be put int o 

form and added to the collection of activities 

in the Learning Resource Center . 
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SUMMARY 

The individualized program for the Learning Resource 

was designed to provide successful learning exper-

for the students . These experiences would complement 

d enr ich the classroom program . 

Since the program just started this year, the number 

activit ies from which the students may choose are ne­

cessar ily limited . This year all the students have had the 

simple viewing and listening centers in 

materials have been changed monthly . They have 

able to work in Interest Centers with themes 

relating to holidays , famous people , sports, birds , plants , 

and geography. Small groups and individuals have ~orked 

wit h study-guides, contracts, Learning Activity Packages , 

and games. 

It is already evident that the use of the Learning 

Res our ce Center is growing . One proof is the increase in 

the number of children eligible for the Library Party' 

bet ween the first and last parties . Only sixteen children 

were eligible for the first party while thirty- five were 

eligible for the last party . There was also quite an n­

crease in the number of children who earned just enough 

Points to receive a small recognition for their efforts . 

This latter group just about doubled in number . 



rt was particularly gratifying to the P-onsultant to 

a].l the students in one Learning Dis~bility class 

chieved recognit on while two in a~Educable entally 

class were eligible for the party . The teachers 

cl asses felt this d d a great deal for the self-

of these children. 

The increase in use of the Learning Resource Center 

lso ev ident from the fact that since the Interest Centers 

ot her activities have become available, there is almost 

r a time •hen one or more children are not working at 

ctiv ity in the LRC . The Consultant has also seen an 

use of the card catalog , reference books , and other 

of the Center by ind v duals and small groups . 

Future plans involve the development of more materi ls 

used in each of the programrs components. The over - a 1 

ponse of the students and the faculty to this init al 

ort towards an individualized program has been extremely 

Many of the faculty feel there has been~ decided 

in the self-image of a number of the students as 

ell Ms in their ability to handle responsibil ty for their 

result of their participation in this prog~ ~. 

s the program develops and more and different act iv -

be come available , it is believed there w 11 be never­

ncreas ing number of students who will become involved qnd 

ill use the Learning Resource center successfully . 



EXHIBrrs 



IB.II' A-1 

Bulletin to Faculty 

Learning Resource Center Date: March 1979 

everal Interest ~enters have been set up in the LRC and in 
the hall right outside. Following is a listing of what is 
available. The centers are arranged so that one or two 
children can work at them at a time. Some activities can 
be done anywhere while others have to be done in the LRC . 
The l evel of difficulty is indicated as follows: 

* suitable for all 
iHf suitable for top 2nd grade - 4th grade 
~ suitable for 4th grade and top 3rd grade 

Lepre chauns 
Story ideas--pick a shamrock for a story idea. 
Draw a picture of a leprechaun in his favorite 

hiding place. 
Write a report or story about Ireland. 
"Pot of Gold" gameboard - a spelling game. 
Irish poetry: read an Irish poem from one of 

the books 1n the center and then write one 
of your own. 

St. Patrick•s Day picture to color. 
st. Patrickts Day crossword puzzle. 

2. Bird Walk 
iH-A. Bird identification - 12 unlabeled pictures to 

name correctly. 
~*B• Write a report or story about your favorite bird. 

*C• Who laid the egg? - Match eggs and birds from 
pictures in a folder. 

*D• Bird Album - using prepared booklet, draw a 
picture of several birds you might see in your 
yard and label them. 

*~E. 'Write a cinquain about a bird (an example is 
shown in the center). 

Spring 
-iHf-A. 

~B. 

Wing-Ding 
March crossword puzzle. 
Weather Wise: match word and its definition from 

11st of given words and definitions . 
Library Puzzle (in very simple code) . 
Famous people born in Mar ch (find their occupa­

tions in a reference book). 
Spring Story: 12 pi ct ures to put in correct order. 



tional Wildlife 
*A• Identify 15 animals hidden 1n a picture . 

ff'B• Design a poster for II Save the Wildlife.n 
...c. View filmstrip/tape: "A Sad Day for Mr . Bear" 

about conservation. 
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View filmstrip/tape about a horse belonging to a 
girl who has to use a wheelchair: "Petunia 
Loves Jill." 

ffB• Read one of the books 1n the display and write 
a few sentences about it. 

~ c. Do one or more activities suggested on the 
Activity Cards. 

our World 
H A• Know the u.s .A.: an outline map of 13 states 1s 

provided with a list of 13 cities. Identify 
each state and put each city in the correct 
state. 

~ B. Boating Down the River: Identify all the states 
through which each of the 6 rivers listed flows. 

~c. Atlas Hunt: Use the atlas to find mountains, 
rivers, etc., that begin with the letters: 
A-T-L-A-S. 

you want to schedule a specific time when your children 
use these centers, I will be glad to work out a time 

1th you. If you want to use the "Pass" system, you may 
1ther assign a center by using the outline number or allow 
he student to choose his own center in which to work. 
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Library Book Check-out card 
Learning Activity Package 

This Learning Activity Package is contained in a 
covered box. The outside has the name printed on 

4 bas a check-out card glued on the top. Inside the 
on a 4"x6tt card are listed the rationale, the objective, 
pecifi c objective, and the contents of the package . 

e are listed below. 

Rat ionale: In order to use the Learning Resource 
er the children must know how to check-out books . 

Obj ective: The student will learn the correct way 
ign the book check-out card. 

Specific Objective: Given a book check-out card, 
student will sign his/her name and room number legibly 

one line of the card. 

Contents: 
1 . A sample showing the correct way to sign a 

book check-out card. 
2. Several dittoed sheets of check-out cards 

on which to practice. 
3. A real check-out card on which the name and 

room number will be written cor rectly and 
shown to the teacher for approval. 



IBlT B-2 

"Author Friends" 
Learning Activity Package 
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This Learning Activity Package is designed to intro­

Ezra Jack Keats and some of his writings and illustra­

It is contained in a box covered 

On the front are a picture of Mr . 

Jeats holding two of the mouse puppets from his book called 

and two heart-shaped cut-outs from an ad for his 

The words, •Kids Love Keats," are written inside 

heart. 

One file folder in the package contains the following 

Rationale, Major Objectives, Specific Objectives, 

Contents, Teacherts Guide, Script of material on each cas­

aett e tape. This file is labeled to show these items are in 

the folder. 

Another file la labeled, "Other Things to Do," and 

contains a list of the activities suggested on the tapes as 

well as a bibliography of other books to read and filmstrips 

to see. There are also 8 separate activity cards on 8½"xll" 

sheets of tagboard, each of which is explained in more detail 

l at er in this Exhibit. Finally, there is a scrapbook labeled 

"Ezra Jack Keats Scrapbook" in which to display the drawings 

and stories written by the children as a result of using this 

Learning Activity Package. 



Bl'l' B-2 (continued) 

"Author Friends" Learning Activity Package 
Ezra Jack Keats 

The purpose of this Learning Activity Package is to 

student with the opportunity to become acquainted 

develop a better appreciation of an author/ 

and his works. This experience should contribute 

in reading on the part of the student . 

Objective 

The student will read and listen to a number of books 

y Ezra Jack Keats. The student will also have the oppor­

the author began writing as a young boy 

his books . 

1 . The student will read and listen to at least 4 
by Ezra Jack Keats . 

2. The student will do at least l activity chosen 

either the suggestions on the tapes or the Activit y 

Cards IJ:l-7. 

3. Given a list of 4 book titles, the student will 

be able to identify the one for a book written by Ezra Jack 

Keat s . 



lbit B-2 (continued) 

"Author Friends" Learning Activity Package 
Ezra Jack Keats 

1. Rationale - Major Objectives - Specific Objectives 

2. List of contents 

~• Script of material on each tape 

4. 3 cassette tapes: 
1 - Instructions; Something about Ezra Jack 

Keats 
:/12 - The Snowy Doi/whistle for Willie; 

-Peter, s a!r/A Letter to ft 
13 - Hi, Cat,/ Goggles; :J'ennieTa -~-/Dreama 

5• Teacher, a Guide 

6. 8 books - l copy of each story on the tapes 

7• Folder marked "Other Things to Do" which includes 
activities as suggested on the tapes and a 
bibliography of other books to read and film­
strips to see 

8. 8 activity cards: 
#1 - How Roberto Made His Mouse 
IJ-2 - Make a bookmark 
13 - Make a book jacket 
#4 - Match titles and numbers 
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/15 - Write a letter to Ezra Jack Keats 
16 - Seek-and-Find (names of characters in the 

books) 
7 - Jigsaw puzzles (3 puzzles made from book 

covers) 
8 - Know Your Author: Ezra Jack Keats 

9. Ezra Jack Keats Scrapbook (to display childrents work) 

Equipment needed: 

l cassette tape player (plus 1 headset if package is 
used independently} 



it B-2 {continued} 

n Author Friends" Learning Activity F.ackage 
kzra Jack Keats 

This is the first in a series of Learning Activity 
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authors and illustrators of childrenrs books. 

a Jack Keats is the author/illustrator whose books are 

package. 

You might like to show the film, The Lively Art of - --
Pi cture Book, by Weston oods, to the children either 

tore or after introducing them to this package. The film 

■ available from the Learning Resource Center. 

The children can use this package independently or you 

it with them as a group. Instructions are given on 

1, Side 1, as well as on a typed script in the package. 

of Tape 1 gives information about Ezra Jack Keats• 

You could present this to the whole class in order to 

have some discussion about it. 

An excellent follow-up art lesson to this package 

could be developed from an article entitled, "Children, 

Books and Collage," by Linda Leonard Lamme and Frances Kane. 

Thi s can be found in Language Arts, Vol. 53, No. 8, Nov/Dec. 

1976, PP• 902-905. This article presents the use of collage 

by Keats and others. 
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