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INTRODUCT ION

Urce Center at Roach Schoole This need is a result of
al changes in the organization of the school.

When the Learning Resource Center began functioning,

wom Kindergarten through Sixth Grade plus three classrooms
the Acoustically Impaired. The program thrust in the
at that time was threefold; (1) to provide formal

struction in library skills to the upper grades, (2) to

P Al s

pfter to all the students the opportunity to hear and read
'&ériety of written works, and (3) to support the faculty
ﬁ{fproviding as much material as possible to supplement the
-ﬁfssroom curriculum. Since the Consulbant in charge of the
BC had little or no clerical help and was responsible for
-h§v1ding similar services in two other schools, it was
lpossible to develop more than this very basic programe
@bviously, there was not much opportunity for the students
zéguae the ILRC on an individusl or small group basis.

Five years ago the school became an I.G.B. (Indi=-
”%}ually Guided Educstion) schools Three years age, due

B0 redistricting for the paurposes of desegregation, it

Pecame a Kindergarten through Fourth Grade center. Some
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jer Special Education classes were added so now there are
%kﬁpacial Education classes, including the Acoustically
ed, the Educable Mentally Impaired, and the Learning
;%Tility classes.
I The school is divided into three units; two primary
aits and one intermediate unit. For reading, spelling,
gnnce, math, and soclal studies, the children are tested
grouped within each unit according to their level of
jerformance. The children may be re-grouped several times
Bring the school year. There is a minimal amount of cross-
wer of children between the units.
In general the faculty feels it has taken a major
ibep toward an individualized program of education through
& development of leasrning objectives for each unit, the
ouping of the children by performance rather than grade
devel, and the growing use of interest centers in the
lelassrooms. That the use of the Learning Resource Center
?E.the students is thought to be important by the faculty is
I_.videnced by the fact that learning to use the card catalog
Eia one of the learning objectives for the intermediate unit.
It is slso evidenced by the increasing requests from the
faculty for activities which can be carried out by indi-
Widuals and small groups in the Center.

There 1s a considerable concern in this school about

£he social behavior of the children and their self-image.
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velopment of a positilve self-image has been stated as
of the goals for all three units. The rationale behind
.f'sa:twofold: (1) children who have a positive self-
3 will contribute toward the pleasant school envirorment
 is conducive to learning, and (2) children with a
§itive self-imsge are more capable of taking advantage of
_ﬁfiearning opportunities offered to them.
About the same time the school became an I.G.E.
ghool, the Learning Resource Center Consultant was assigned
) the school on a full-time basis. This meant that the
enter could now be open every day for the entire day and
hat the Consultant was available and able to take on more
:hponaibilities, as shown later. Fortunately, the prinecipal
@f the school has always been strongly supportive of the LRC
i?gram. The Consultant became a member of the school's
budget committee as soon as the LRC became part of the
#chool 's program and is still responsible for spending a
iir proportion of the budget for materials to be used in
both the Center and the classroomss
These organizational changes have affected the LRC
Program in several ways. One result is that more children
seomeé to the LRC individually or in small groups to use its
. facilities. This is due to the fact that they either accom=
'Irplish a specific daily assignment before the rest of their

'_group or they test out of a speclal group before it is time



g=group the children. When either of these events

iﬁi many teachers send the child to the LRC to do an
dvity there. However, these children come to the Center
;;;h irregular intervals it is virtually impossible to

B a highly structured or sequential program for them.
Another result of the organlizational changes 1s that
Qféonsultant has become responsible for the Gifted Program
fiithe building. The children involved in this Program are
2n on the basis of specific academlc ability and include
jout 57 of the building population. They come to the LRC

: ghout the school year on a regularly scheduled basis

or approximately forty-five minutes each week. The objec=
for this group has been to develop their library skills
ind broaden their knowledge of materials snd resources
wallable to them so they become capable of choosing and
'fﬁpleting independent projects.

A third result of the organizational changes is that
Bhe Consultant is being asked more and more frequently by
'ﬁ@ﬂ faculty to take small groups and do special activities
With them, sometimes just for a single session and other

Bimes for a series of sessions. The activity may be requested

lonsultant. A related expectation on the part of the faculty



$ldren which can be done in 2 short period of time
direct supervision by the Consultant.

"The cumalative effect of these changes has been to
'p%ﬁ evident that a fourth element needed to be added to
priginal Learning Resource Center program, namely, that
ié;hd diverse opportunities must be provided for the
fdren which will encourage theilr use of the Center to its
it extent, This means the Consultant must move from

primarily an administrator of the LRC (though this

gd with all the children in the building. To do this,
vyities for the children must be designed and implemented
eh will (1) directly or indirectly supplement the class=-
cuarricalum, (2) satisfy the faculty that the children
@ doing worthwhile activities which will enrich their edu~
iBional opportunities, and most importantly, (3) interest
Aﬁ children and provide them with successful learning ex=
eriences.

In order to provide the best program possible for the
ldren the Consultant returned to school to learn ways and
@8ans of developing a wide variety of activities which will
ﬁflfill the needs of this fourth element in the IRC program.
following pages will set forth the rationale and methods

Beclded on as a2 result of her studies.



RAT IONALE

The basic premise of the Individualized program for

@ Learning Resource Center is that the more satisfying
*{ences the students have throaugh the use of the Center,
@ more they will want to take advantage of the many oppor-
fﬁties it offers them for pleasant recreation and for
gasant learning. There should be such a varlety of acti-
BBies available that any student, from the least able to

i most capable, will use the Center and have a successful
parning experience.

The development of all students to their fullest
gféntial requires a2 wide variety of teaching methods and
ierials. It is commonly accepted that not all students

rn in the same way. Some learn best by having a highly
gtured program provided for them while others learn best
g developing their own program. And, of course, there are
Q}Se who follow a path between these two extremes. As each
BEet of the fenterts individualized program is discussed in
?iater section, it will be shown how it adapts to the needs
Bf different learning styles.

. Most educators agree that successful learning ex-
lences bolster the students' self-image and encourage
@eir continuing learning activity. Having some freedam

i cholce in what they are going to do gives the students

@ feeling of involvement and responsibility for completing



Betivities which they have chosen. Another value of

of cholce is that the students may develop new
}@gats and pursue activities they might not have had the
drtunity to pursue otherwise. A side benefit 1s that
'ﬁ;individual students become involved in 2 new and ine-
gesting activity, they usually tell their fellow students
Bt it so that they also become interested.

The two theories which have had the most impact on
”fylanning of this individuallzed program for the Center
I the theory of confluent education and the Proster Theory
B how the brain works. (1) Given the educational organiza=-
in which the Learning Resource Center must function,
fﬁae two seem to provide the most approprigzte basis for the
fogram to be offered.

The proponents of the theory of confluent education
plieve that it is vital to involve the whole child in his
Barning., () By this they mean the child's emotions and
fenses as well as his intellect. - AL a Seminar on Graduate
Paching Strategies held at Lindenwood College in the summer
7;11978, two well-known educators spoke at length to this
int. |

, (1)resite a. Hart, "The New tBrain' Concept of
gﬁarnin%.“ KAPPAN Magazine, Februsasry 1978.
' 2 )george 1ssacs Brown, The Live Classroom. Penguin

Books 1975.
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Joe Wayman, a consultant with Good Apple Magazine,

jﬁes that chlldren learn best through first-hand ex=
jences. According to him, if they can be involved
glcally, emotionally, and intellectually, they will learn.
Frank Watson of the University of Vermont agrees that the
‘ways In which materlal i1s presented to children, the
prapt they are to learn it and learn it well. He and Mr.
pian both advocate using music, art, movement, and creative
4’Ling as a means for getting the whole child involved in
y sub ject ares.

Certaln conditions must be present for learning to

:Lé place according to the theory of confluent education.
i@8e conditions are explained briefly in the following
Aragraphs.

First, a variety of approaches to a learning activity
8t be provided. For this reason art, misic, movement,

Bint moterials, non-print materdials, and asctivities which
@hance creative thinking should all be considered as part

B the choices to be offered to the students. From these
jhey choose what best  fits their immediate needs.

Second, an atmosphere conducive to and supportive ﬁf
Bliccess end a sense of self-value on the part of the Iearner
48 necessary. This means the learner should not feel gt all

throatensd by failure or censure. e should also have some
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yf knowing he has been successful in whatever activity

ompleted.

hird, a wide variety of experiences must be pro-

or the children. They learn in the here and now.
shey learn from a current experience must be based on
itted into what they have learned in previous experi-
- These may be individual experiences or ones including
p more other children.
The Proster Theory of how the brain functions gives
é?ﬁs»ical evidence that supports the theory of confluent
gation. This evidence shows that the brain chooses what
8 ready to learn and then fits that knowledge into a
ffﬁ, or program of learned activity.
An example of such a Proster, or program, 1is the
Iﬁ result when a child has learned to write hils name and
B oa v 2y- and Without thinking. A% firat each part
'that process was difficult and awkward, but as the child
rsevered and was successful in his learning, he no longer
eded to think of each detall of the process. At that point
'5 Process of writing his name had become a Proster.
Everything learned becomes part of a program whether
,E.ia how to eat, how to add, how to read, how to know when
';iaross a street, etc. A pattern of behavior or thinking

become established in the brain and is triggered at the
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moment. To develop these Prosters requires that

yriences and cholces be avallable to the children so
111 learn and enjoy their learning.
'Jg. Proster Theory also provides a physiological basis
he need for a non-threatening atmosphere in order that
ff;.ogn take place. The negative effect of feeling
-ﬂjacd is most explicitly stated in the concept of
fgmtpa.' This explains the function of the braints

rtex, which virtually closes like a gate when the

jual feels threatened. Learning cannot take place

or such a condition. On the other hand, if the atmos-
e is non-threatening, the brain remains open and 1is
f;hﬂ!e so that learning can occur.
The individualized program for this Learning Resource
”iﬂb-hnd to be designed in such a way that it would fulfill
D essential purposes:

(1) to develop and maintain an interest on
the part of the students so they will use the
Center to their best ability, and

(2) to provide reinforcement of the skills
basic to successful use of the Center.

Both theories on which thils program is based stress
he importance of providing the students with a non=-
eatening atmosphere. Certainly the Learning Resource
Center program, which allows the students to work at their

il pace on subjects of their own choice, puts no pressure
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Seber than the pressure they choose to put on them-

ba later section on Interest Centers the results

o achieve the two purposes of this individualized
;};several methods were chosen on the basis of how
BB into the theory of confluent education and the
*-ﬁhaory of how the brain functions. The following
_ﬁnents were considered in planning an activity,
iPhe first requirement was that the material could be
Bted in an attractive and interesting way in s pleasant
ere. The second requirement was that the material
BBe used successfully by the child, thus enhancing his
Wive self-image. The third requirement was that a
Bty of approaches to the materiasl be offered in order to
fé the whole child in the learning process. The fourth
Biirement was that some mesns of checking the work be pro-
80 the child will have immediate feedback. The fifth
giirement was that the choices offered provide asctivities
}i both the child who needs structure and the child who 1is
to proceed on his owne.
The methods finally chosen for this individualized
gram include Interest Centers, Learning Activity Packages,
Edhtracts, study-guldes, and pames. REach method fs discussed

detall in the following section.
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COMPONENTS OF THE PROGRAM

_é:centers

;;n Interest Center for the purposes of this paper is
a8 belng an area in the Learning Resource Center
Bontains a variety of activities and materials per=-

g to one subject or theme. It may be a single desk or
B table, depending on how much space is needed for the
The activities and materials in the center range
Basy to challenging work. Where possible, the materials
ude non=-print as well as print materials. The students
ithoose to work independently or with others.

The Interest Centers may be based on any number of
ferent themes, some of which could be used all year by
fying the materials used in them. For example, "our World
the theme for a center based on using atlases, globes,
fiinacs, and encyclopedias. This center can be continued

' year simply by changing the focus and kinds of activi-
@68, many of which can be planned in cooperation with the
3¥ssr00m teachers to supplement their program.

Other Interest Centers may be geared to a subject
fiich would bs used for three to four weeks only. An example
88 the "Leaf Tdentification" center. This center includes
'?he following materials: (1) one dozen pictures which are
fumbered but not labeled of different leaves to be identi-

iPied; (2) worksheets on which to write the correct name of
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Bmbered leaf; (3) a variety of books with pictures of

-fnds of leaves; (4) a "Seek-and-Find" puzzle which has

]

fies of all twelve leaves in it; and (5) 2 filmstrip

ows different kinds of leaves and explains thelr
j@re. This center would probably be used in the Fall
Ehat is the time when most of our teachers plan a unit
[BEtruction on leaves.

fhe Interest Centers are introduced to the students
eral ways. One way is through-a bulletin to the

BBrs which lists what 1s currently asvailsble., An example
B a bulletin is shown in Exhibit A. As a result of
;.bulletins three intermedlste grade teachers who had not
@busly used the Learning Resource Center other than for
ff regularly scheduled story-hours began sending small

to use one or more of the Interest Centers,

2 A second way to introduce the Interest Centers 1is to
Bin them to an entire class when it comes to the Learning
Barce Ccenter for its regularly scheduled class period.

P has resulted in many children seeing a specific activity

to use the

Bh they want to do when they have a chance
prest Centers.

4 third way is by word-of-mouth. These centers are
ffEctive in appearance and are located both in the Learning

rce Center itself and in the hall just outside the IRC.

B one or more individuasls discover a center of interest to
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3y soon tell their friends about it and so others
@nvolved with it. A good example of this is the
lereasing number of students who are working in the
BP1d" center. This has the most difficult activities
pf the centers. One fourth grade student, Mike J.,
gred it and was very pleased with himself when he
Bihis first actlivity in that center. Mike then pro-
Bto suggest to one of his friends that he also do a
from that same center. Mike even went so far as to
888 friend learn how to use an atlas so he could finish
per. By the end of the year not only had Mike done
papers from this center but six other children had also
in at least one paper each from the center.
P To provide an extra incentive for completing activi-
Bin a number of different centers, "Library Parties" are
Pduring the year at approximately two-month intervals.
@lipible to attend the party the students must fulfill
B8imple requirementse They must turn in signed papers or
Kind of proof that they had done an ectivity and they
earn s minimom number of points. To earn the minimum
of points they must do at lesst five simple activities
two very difficult onese.
All the papers and activities in the centers have a
@Ot value so the students may choose for themselves how

points they will earn, thereby also determining what
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feward will be. If the

e

y earn fewer points than are
for the party, they still receive recognition of
:‘fort with a2 small reward. The three students with
Bt earned points are allowed to choose a prize from a
of items offered. One or more "door prizes" are
f@ed so that those who have earned just enough points to
wited to the party wlll also have & chance to get a

prize.

These parties have been quite successful in encour-=

(=

£he children to try out new act

(=

vitlies slnce they know
afﬁill receive credit for their efforts. Some children
PPhad good success at activities they might not have tried
PRwise. One acbivity which had not previously been com-
pd by many children involved using the card cataloge.
Bver, when word got around that this activity was worth
'8 points toward a "Library Party," a number of children
working on it and found they were able to complete it
'Ffessfully. An interesting side benefit 1is that these
e children then began inguiring into other ways to use
card catalog and teaching their friends how to use 1it.
The simplest centers avallable to the children are
%G viewing and listening centers in which the only require-
Bents sre thst the students know how to operate the equipment

Bhd that they sign their names as they use a center. These

Eeénters were developed in cooperation with the teachers in a
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Bnit who wanted to be able to send a few students to

mMing Resource Center on any day. Some of these cen-

patained materials which complemented what was going
Blle classroom. For example, if colors were being

iy then a set of simple filmstrips about colors were

in the viewing center. Other materials might be
Palry tales, nursery rhymes, or simple stories on tape
[@companying booklets. The children especially liked
gthe book to read along with a story taped by the
Lltant .

I 8 teachers from the other primary unit saw that this
By was working out well, they asked for time when their

B8 could use the viewing centers too. By the end of

par there were

2

tudents coming from both units nearly
[ day.
There are many sources for the activities to use in
88t Centers. Childrent's magazines, educational magea-
B commercial suppliers, the children themselves, and
own ideas are all excellent for this purpose. The
Yy of activities which can be included in an Interest
Jer 1is shown in Exhiblt A, the bulletin to the facultye.
Following is a partial description of five different
8PS In order to explain how they fulfilled one of each
18 requirements of the theory of confluent education,

’%ated in the Rationale.
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first requirement was that the materisl be pre-
Bean attractive and interesting way. One Interest
at was especlally eye-catching was devoted to
fhe center was located in a carrel in the hall
#rom the door to the Learning Resource Center. The
Bove and beside the carrel was used as a bulletin board
Bwhich to put the heading, "Sports," and the many
depicting in silhouette actiona typlcal of different
Phe letters in the heading were double letters in

Bnad white which overlapped slightly, the bottom letter
fEblack and the top letter white. All the pictures on
a1l were silhouettes in white on a black background.
@splay caught the attention of everyone and elicited
ifevorable comments as well as serving to interest a
8F of children in working at the center.

The second requirement was that the material 1in the
Ber could be used sucecessfully by the children, One

ller called "Flower Power" is an especially good example of
Bthis was fulfilled by an activity which was completed by
fdren in every level in the school, from those in the
ficable Mentally Impaired class through the regular Fourth
Pade classrooms. This activity involved designing and

[BEIng an original flower out of a variety of materials

i)

f¥&llable. The flower was then placed in a "flower box" in
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[

gor for everyone to see. The chlldren were all gquite
if their work.

Bhe third reguirement was that a variety of approaches
material be offered. A center called "Leaping Lepre~
:f which was devoted to St. Patrick!s Day, is a good
:,of how this requirement was fulfilled. It offered

gra puzzles, poetry, games, music, a filmstrip with

Bt activities, creative writing activities; and work-
jErequiring the use of a variety of reference materisl.
intivities also provided an opportunity for the children
alone or with others as they chose.

Phe fourth requirement was that some means of checking

ek be provided. The "Spring Wing-Ding" center

1ad

fie)

¥

pRROf different activities with answer keys available
jediate feed=back. These activities included a cross-
f}!zzle about the month of March, a worksheet called
Bher Wise" on which words and their definitions had to
itched, a code puzzle to decipher about the Learning
pRrece Center, a worksheet listing famous people born in
B to be matched with their occupations, and = series of
dctures to be put in correct sequence to tell a storys
The fifth requirement was that the choices offered in
g¥arious centers provide activities for the child who

BAS structure as well as for the child who can go on his
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Bfairly simple center which fulfilled this reguire=-
B about horses. It was set up in such a way that all

en knew they must watch and listen to a filmstrip

fompanying tape about a2 young glrl in & wheelchair who

ok care of her own horse. Then they were required
o 3 1

tivities based on what they had

o

feda

designated a

(

Bl from the filmstrip/tape. After these were finlshed,
B8 bo choose two activities to do from a number of

fent ones listed. Some of the possible cholices were

ihce with the Consultant.
All the Interest Centers allowed for successful ex-
ges. by the children. If they chose to do projects,
jWere the ones who evaluated the results. If they
Lo do worksheets;, answer keys were available for
fifate feed-back. They knew that if they ran into any

Bloulty, they could always ask for help from the Consul-

ERing Activity Packages

Bach Learning Actlvity Package contains a ratlionale,

¥

=

BAtement of the objective or objectives, a list of con-

88, instructions on how to use it, one or more activities,

S method of evaluatione. They may be in a file folder, a

box, or whatever is appropriate.
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packages may be teacher-made to teach one or more

or purchased from commerclal suppliers.

The packages may be used alone or as part of an

:' genter. An example of a simple Learning Activity
lf-to use for teaching Kindergarten or First Grade

ﬂ;n how to sign a book check-out card 1s shown in

B=l. This has been designed for use in the second

gter of Kindergarten or the first semester of First

A somewhat more complex package involving a range of
fﬁ;ties from drawing pictures to making a simple report
fffcribad in Exhibit B-2. This is an "Author Friends"
Pning Activity Package which was developed to introduce
f{;by Ezre Jack Keats to the students., Using this same
jiv, packages can be devised to introduce any author or
astrator.

The package about Ezra Jack Keats was used quite
'{nssfully with two small primary groups in the gifted
Ogram. They looked forward to using the package and some
1 looked for and read other books by Keats after they
l finished the package. From this group Mrs. T., a pri-

' teacher, learned about the packages and asked to use
18 one about Don Preeman in her classroom. When her class
urned to the Learning Resource Center after using this

Ckage, it was obvious they knew about Don Freeman's books
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and talked

1

ferent storles he had written.

o (- 1 = 3 a VMaVro o\ of O 2 Iy
more complex package involving a range of activities

Srogm curricl

r

msed at the second grade level is gbout dinocsaurs.

e - N Y 2 ad = anrlracs aa o R e
EEinosaurs. One group who used the package especially

T
o
=
&)

B bandling the saur models, listening to the musie
jBed as an activity, and drawing pictures to be put into

Bihossur scrapbooks

tracts are an excellent tool for b

e Jearning Resource Center progrsm to enable students

ties to working inde=

(=0

bt

from small group activ
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I

¥yacts may be very simple, such as a statement

Btudent is golng to undertake and complete one

B ctivitye They may be qulte' complex, covering a

of study for a certalin period of time and in-

Bpumber of activities and projects along with some

@valuation: They may be completely deslgned by the
Bdesigned in a cooperative effort by the teacher and
BNt , or designed by the student with the fina

m

'wo components which should be i

of the teacher.

b

Pacts are a time limit and the signatures of both

to the eontract.

]
O
=
ct
-

5
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In two of the groups the
gl and based on a series of filmstrips with tapes
were produced by Coronet. All the students in these

successfully completed the contracts and asked

The members of the third
and having some discussion of what needs to be
tract. They tended to overestimate what
gecould do the first time but were not discouraged since
Knhew from the beginning that the contract could be re-

dated. After successful completion of a contract, all



feplanned contract. The one student preferred to do a

pact already planned for him. This student was given
'ftract based on the Coronet series whieh had been used
@ other two groups and had a very successful and
g8fying experience with it.

Examples of a simple contract and one of average

plexity are shown in Exhibits C=1 and C=2.

Plles: to help the student study a specific subject.

may be used by themselves or in conjunction with a con-
Bach study-guide involves questions about the sub jeect,
ested sources of information, and a choice of two or more
Bivities to be completed.

Any subject of interest to the students can be used as
B8 basis for developing a study-guide. Most of them can be

ftten at two levels of difficulty. In the study=-guides

L
. o g

Q

B8d in this program the level of difficulty is indicated by
Roman numeral after the sub jeet heading. Roman numeral "
Mdlcates that the study-guide is for the primary students,

While Roman numeral "I 4indicates that it is for the inter-

@8iate students.




first study-guides used were too long and diffi-
ding to the chlldren who used and evaluated them.
es shown in Exhibits D=1 and D=2 are revisions of
ﬁtudy—guides and have not been tested with the

yet.

Boups or classes as the need arose. All students

bt

formed that they were expected to do thelr best work.

pers were kept in a folder which was turned in to
piisultant when the study-gulde was finished. No grade
en on the work but each student was given the oppor=-
6o discuss his work with the Consultant.

In the future these study=-guides will hasve a point
which will apply towards a "Library Party." oOr if the
@ent prefers, when a study=-guide is completed, a star

Bl the student's name on it will be hung in the Learning

ce Center.

Nearly all children like to play games whether they

o

% just=for-fun" or for instructional purposes. There are
By commercisl ggmes and puzzles available in gll subject
earning Resource Center

nterest Centers or as part



a geme is designed for instructional purposes,
ming steps should be taken by the designer;:
(1) decide what the content area will be and

8 can be learned or reinforced through practice

e

(2) determine how that practice or drill can be
0 a2 contest and what rules and playing equipment
necessary for playing the game;

(3) test the game by having it played and evale-
lor clarity of directions, adequacy of materials,
B, fulfillment of objectives, and possibilities for
gvement ; and

(L) re-~design the game if necessar

o

-
One game which was particularly liked by the students

Poti of Gold spelling game used in the “Leaping Lepre-

8" center. It can be played alone or with 2 or 3

¥e The purpose is

ct
o]

teach the spelling of words
fated with Ireland and St. Patrick's Day. The game 1is
€tive and there is immediate feedback to the students
Bo the correctness of their spelling. A mumber of children
Iplayed the game expressed a liking for it and some even
@8ted words which could be added to the game.

An excellent source of games is the students them-

Blves. They enjoy designing games, making them, and

17

Wing them. One of the groups in the Gifted Program was



thought to design and execute a geood
Blat 1t helps to work with others to get

®eedback on the clarity of directionse.
giost of the group thought they could de

g as 1l ’
of their problems. It was decided ths

Mo

write clear
to design an

not as easy as

game They

ideas

and

ign and make

~ 2

ding

]

spen

a group dis=-

they would

N pairs snd would do a rough layout of the GO =
directions, for the group to try out before the
be executed in a permanent form,

The palrs worked well together and found they had
frustrations and more ideas as a team than they had

BOividuals. This group made up games based on math,

ing, and science. 'he evaluation session went well =28

ad experienced problems and were receptive to
nd giving constructive criticism. They enjoyed

mes designed by others and evaluatir

BIby of directions, difficulty of the game,
8ting the game would be to other students,
session two of the games were chosen ©

form and of

£

£ o Y ~ E - T o o iy o o de
in the Learning Resource ENGEY «

them as to

how in-
the
put into

activities
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SUMMARY

The individualized program for the Learning Resource
Eer was designed to provide successful learning exper-

8 for the students. These experiences would complement
enrich the classroom programe.

Since the program just started thils year, the number
gctivities from which the students may choose are ne-
rily limited. This year all the students have had the
ortunity to use simple viewing and listening centers in
fehh the materials have been changed monthly. They have
been able to work in Interest Centers with themes
gating to holidays, famous people, sports, hirds, plants,
geography. Small groups and individuals have worked
study~guides, contracts, Learning Activity Packages,
i@ games.

It is already evident that the use of the Learning
ggource Center is growing. One proof is the increase in
number of children eligible for the “Library Party"
Btween the first and last parties. Only sixteen children
BFs eligible for the first party while thirty-five were
Bigible for the last party. There was also quite an in-
gEBase in the number of children who earned just snough
BRNts to receive a small recognition for their efforts.

Wils latter group just about doubled in number.
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feved recognition while two in anEd
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glasses felt this did s.-great de:
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som; Learning Resource Center

ilable.

ldren can work at them at a time.
"done anywhere while others have to be done in the LRC.
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Bulletin to Faculty

Date; March 1979

Fargl Interest Centers have been set up in the LRC and in
hall right outside.

Following is a listing of what is
The centers are arranged so that one or two
Some activities can

e level of difficulty is indicated as follows:

# suitable for all
## suitable for top 2nd grade - lth grade

##¢ suitable for Lth grade and top 3rd grade

Leaping Leprechauns

#A. Story ideas--plick a shamrock for a story idea.

#B. Draw a picture of a leprechaun in his favorite
hiding plsce.

##C. Write a report or story about Ireland.

##D. "Pot of Gold" gameboard - a spelling game.

##E. Irish poetry: read an Irish poem from one of
the books in the center and then write one
of your own.

#F. St. Patrick's Day picture to color.

##G. St. Patrick's Day crossword puzzle.
Bird Walk
##Ae Bird 1dentification - 12 unlabeled plctures to
name correctly.
##B. Write a report or story about your favorite bird.

#C. Who laid the egg? - Match eggs and birds from
plctures in a folder.,

#D. Bird Album - using prepared booklet, draw a
picture of several birds you might see in your
yard and label them.

###E. Write a cinqualn about a bird (an example 1is
shown in the center).
Spring Wing-Ding
##A. March crossword puzzle.
###B. Westher Wise; match word and its definition from
list of given words and definitions.

#Co Library Puzzle (in very simple code).

##D. Famous people born in March (find their occupa-
tions in a reference book).

#E. S8Spring Story:; 12 pictures to put in correct order.
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'fonal Wildlife

3 Identify 15 animals hidden in a picture.

Design a poster for "Save the Wildlife."

View filmstrip/tape: "A Sad Day for Mr. Bear"
about conservation.

View filmstrip/tape about a horse belonging to a
girl who has to use a wheelchair; "Petunia
Loves Jill."

Read one of the books in the display and write
a few sentences about it.

Do one or more activities suggested on the
Actlivity Cards.

OQur World
‘##A. Know the U.S.A.: an outline map of 13 states 1is
provided with a 1list of 13 citles. Identify
each state and put each city in the correct
, state.
" ###B. Boating Down the River: Identify all the states
through which each of the 6 rivers listed flows.
Atlas Hunt; Use the atlas to find mountains,
rivers, etc., that begin with the letters;
A-T-L-A-S.

| #3tCe

S you want to schedule a specific time when your children
! use these centers, I will be glad to work out a time

th you. If you want to use the "Pass" system, you may
ther assign a center by using the outline number or allow
e student to choose his own center in which to work.
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Library Book Check=-ocut Card
Learning Activity Package

mhis Learning Activity Package 1s contained in a
covered box. The outside has the name printed on

as a check-out card glued on the top. Inside the
I® x6® card are listed the rationale, the objective,
ific objective, and the contents of the package.
. are listed below.

ﬁationale: In order to use the Learning Resource
yr the children must know how to check-out books.

Objective; The student will learn the correct way
Lgn the book check-out card.

- Specific Objective: Given a book check-out card,
gtudent will sign his/her name and room number legibly
) 1ine of the card.

Contents;

l. A sample showing the correct way to sign a
book check-cut card.

2. Several dittoed sheets of check-out cards
on which to practice.

3. A real check~-out card on which the name and
room number will be written correctly and
shown to the teacher for approval.
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"Author Friends"
Learning Activity Package

This Learning Activity Package 1s designed to intro-

se Ezra Jack Keats and some of his writings and illustra-
:@i'to the students. It 1s contained in a box covered

th plain red paper., On the front are a picture of Mr.

ats holding two of the mouse puppets from his book called
peams and two heart-shaped cut-cuts from an ad for his

ﬁJa. The words, "Kids Love Keats," are written inside

_iﬁ heart.

One file folder in the package contains the following
jaterials; Rationale, Major Objectives, Specific Objectives,
Eitanta, Teachert's Guide, Script of material on each cas-
Jette tape. This file 1s labeled to show these items are in
the folder.

Another file is labeled, "Other Things to Do," and
;;ntains a list of the activities suggested on the tapes as
;@11 as a bibliography of other books to read and filmstrips
-ﬂw see. There are also 8 separate activity cards on 83"x11"
8heets of tagboard, each of which is explained in more detail
later in this Exhibit. Finally, there is a scrapbook labeled
fﬂ!sra Jack Keats Scrapbook" in which to dlsplay the drawings
-:J‘ stories written by the children as a result of using this

Learning Activity Package.
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BIT B-2 (continued)

" puthor Friends" Learnin Aotivity Package
‘EBzra Jack Kea

}':-"u‘.
The purpose of this Learning Activity Package 1is to
vide the student with the opportunity to become acquainted

th and to develop a better appreciation of an author/

Justrator and his works. This experience should contribute

a growing interest in reading on the part of the student.

r Objective

The student will read and listen to a number of books
y Ezra Jack Keats. The student will also have the oppor-
f?ity to learn how the author began writing as a young boy
d how he feels about his books.

T@éiric Objectives

1. The student will read and listen to at least L4
jooks by Ezra Jack Keats.

2, The student will do at least 1 activity chosen
from either the suggestions on the tapes or the Activity
Cards #1-7.

3. Given a 1ist of L book titles, the student will
Be able to identify the one for a book written by Ezra Jack

:!:‘.' - at a [}



37
pit B-2 (cont inued)

®puthor Friends™ Learning Activity Package
Bzra Jack Keats

tents:

Rationale - Major QObjectives - Specific Objectives
List of contents

Script of material on each tape

3 cassette tapes:
#1 - Instructions; Something about Ezra Jack
Keats
#2 - The Snowy Day/Whistle for Willie;

pPeter's Chalr/A Letter To Amy
#% - Hi, Cati/ Goggles; Jennle's HE%/Dreama

Teacherts Guide
8 books - 1 copy of each story on the tapes

Folder marked "Other Things to Do" which includes
activities as suggested on the tapes and a
bibliography of other books to read and film-
strips to ses

8 activity cards:
#1 - How Roberto Made His Mouse
#2 = Make a bookmark

Make a book jacket

Match titles and numbers

i

#Z Write a letter to Ezra Jack Keats

# Seek-and-Find (names of characters in the
books)

#7 - Jigsaw puzzles (3 puzzles made from book
covers)

#8 - Know Your Author: Ezra Jack Keats
9. Ezra Jack Keats Scrapbook (to display children's work)

Equipment needed;

1l cassette tape player (plus 1 headset 1f package 1s
used independently)
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®puthor Friends" Learning Activity Package
- "Rzra Jack Reats

_T-This is the first in a series of Learning Activity
;;es about authors and illustrators of children's books.
5 Jack Keats is the author/illustrator whose books are
jtured in this package.

You might like to show the film, The Lively Art of

) Picture Book, by Weston Woods, to the children either
fore or after introducing them to this package. The film
. available from the Learning Resource Center.

I The children can use this package independently or you
ly use 1t with them as a group. Instructions are given on
ipé 1, Sicde 1, as well as on a typed script in the package.
dde 2 of Tape 1 gives information about Ezra Jack Keats!?
'ffo. You could present this to the whole class in order to
have some discussion about it.

An excellent follow-up art lesson to this package
feuld be developed from an article entitled, "Chlldren,
‘Books and Collage," by Linda Leonard Lamme and Frances Kane.

This can be found in Language Arts, Vol. 53, No. 8, Nov/Dec.

1976, pp. 902-905. This article presents the use of collage

“by Keats and others.
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