
Lindenwood University Lindenwood University 

Digital Commons@Lindenwood University Digital Commons@Lindenwood University 

Theses Theses & Dissertations 

9-1979 

The Prose, The People and the Programs: A Study of Journalism The Prose, The People and the Programs: A Study of Journalism 

Education Education 

Darrell Charles Shoults 

Follow this and additional works at: https://digitalcommons.lindenwood.edu/theses 

 Part of the Curriculum and Instruction Commons 

https://digitalcommons.lindenwood.edu/
https://digitalcommons.lindenwood.edu/theses
https://digitalcommons.lindenwood.edu/theses-dissertations
https://digitalcommons.lindenwood.edu/theses?utm_source=digitalcommons.lindenwood.edu%2Ftheses%2F1627&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/786?utm_source=digitalcommons.lindenwood.edu%2Ftheses%2F1627&utm_medium=PDF&utm_campaign=PDFCoverPages


THE PROSE , 'IHE PEOPLE AND THE PROGR~,1S 
A STUDY OF' JOUB11ALISH EDUCATION 

BY 

DAJIBELL CHARLES SHOlJLTS 

ST. CHARLES , MISSOURI 
SEPTEMBER 1979 

SlH3MITTED IN PARTIAL FULFILLMENT 

OF T"liE REQUIREMENTS OF Th'E DEGREE OF 

MASTERS OF ARTS 

LINDENWOOD COLLEGE 

DR. RI CHARD RICKERT, 
Faculty A~ministrator 

MR. ROGER CARLSON and 
MR. ROBERT WILKE , 

Faculty Spons ors 



TABLE OF CONTENTS 

INTRODUCTION 

CHAPTER 

I. A LOOK N! THE BOOKS 

II. WHO DOES THE TEACHING? . 

III. A "CONSUMERS" GUIDE" TO JOURNALISM 
EDUCATION ..•..• 

Florissant Valley. 
Lindenwood College 
University of ~issouri-Columbia 
Comparisons Between the Three 
Programs . . . . . . . . . . 

IV. A PERSONAL ACCOUNT OF JOURNALISM 
EDUCATION 

APPENDIX I • 

BIBLIOGRAPHY 

i 

1 

23 

39 

42 
53 
64 

76 

84 

94 

98 



INTRODUCTION 

During the three terms I have been enrolled in Lindenwood IV, I 

have concerned myself with the study of journalism education .. ll.s a 

part of that study, I have worked as graduate advisor to the newspaper 

practicum classes at Lindenwood and as a teaching assistant in the 

journalism classes at Florissant Valley community college. 

With that experience in mind, I have structured my culminating 

project to reflect what I have learned about the teaching of journalism 

on the college level. The project will make use of my own experience 

as a college journalism teacher as well as research into the history of 

journalism textbooks, the backgrounds of journalism teachers and three 

types of journalism programs available to students in this area. 

The project is divided into four chapters. They are: 

I. A LOOK M THE BOOKS: An historical overview of the development 

of textbooks used in journalism classes. Special emphasis will be given 

to the early texts, since they are not as readily available for study 

as are the later books. 

II. THE PEOPIE BEHIND THE DESK: Who are the journalism teachers, 

what background do they have and how do they f e el about their profession? 

III. WHP~ THE STUDENT BlI'lS FOR HIS TUITI ON DOLLARS: An examination 

of three different journalism programs available to students in this area. 
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rt. A PERSONAL ACCOUNT OF JOURN.UISM EDUCATION : My work in 

journalism education as an instructor at the Lindenwood College 

and at the Florissant Valley Campus of St. Louis Community Col lege, 

and how the research completed for ~he first three parts played a 

role in my own teaching. Since this section, by design, contains 

opinions about the work accomplished during my graduate program, I 

have included a summary of that work. I feel it fits most appro­

priately within this fourth section. 

While the project is divided. into four different sections, and 

while each section could stand alone, I feel there is a definite, 

easily discernible connection between the four parts. Any college 

journalism.program must have a certain structure. T'ne programs at 

the three schools I have examined, St. Louis Community College at 

Florissant Valley, the Lindenwood Colleges and the University of 

Missouri-Columbia, each approach journalism education in a distinct 

manner. As a teacher, I have had first-band experience with two of 

the schools, Lindenwood and Florissant Valley, and have seen how the 

struct~e of each program affects the way journalism is taught at 

each of the schools. In addition, I have been in the position of 

advising Florissant Valley graduates on what four-year institution 

to attend. As a result, I felt it necessary to explore in detail 

what a student might expect at either Lindenwood or Missouri. 

Hence, the third section of the project grew out of a concern for 

the students with whom I had worked. 

Similarly, the section on the history of journalism textbooks 

grew out of my work in preparing lecture ma t erial for the students 
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at Lindenwood and Florissant Valley. Teachers as well as students 

seem to take textbooks for granted, but, having researched the his­

tory of journalism (see Section V, Appendix. 1), I was aware that 

journalism textbooks were not always what they are today. I felt . 

an examination of what the books contained in the early days of 

journalism education would lead to a greater understanding of why 

textbooks are written and organized as they are. 

The curiosity which led me to research the first and third 

sections of the paper grew out of my work as a journalism teacher. 

The second section, however, answered questions I had thought about 

since my undergraduate days. Simply stated, where do teachers come 

from? What did they study? How much experience do they have? 

What types of experience do they have? . As someone who would like 

to enter teachic.g as a profession, I was interested in how others 

got into the field and what _ they thought about the field after 

working in it. 

The second section is oriented more towards prospective 

teachers than to students, but I feel anyone concerned with journa­

lism education would find it interesting. After all, people study 

journalism to become writers, not to become teachers. T'ne teachers, 

as we will see, find their way into journalism education after 

having first worked as a journalist. In this regard, journalism 

education is different from other fields of education, since the 

practical experience counts as much, if not more, than the teachers' 

academic background. 
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Stated simply, the ~hree sections of the paper concern themselves 

wi~h the three major components of journalism education: t he programs, 

-----the people who make the programs work , and the reference materials 

those people use. Tne fourth section attemp~s to show how the find­

ings in the first three sections fit into my own teaching work. 
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Cli.i\.PIZR I 

A LOOK AT THE: .BOOKS 

Preface 

This first section of the project provides a historical overview 

of the development of journalism textbooks. Texts in this field have 
1 

undergone drastic changes in format over the last 70 years. 

I have devoted a large percentage of this part of the program to 

a study of pre-1940 textbooks. The reason for this assignment of 

priorities is that after 1940, journalism texts began to bear close 

resemblence to texts published in the 1960's aud 1970's. These texts 

are available ·in any journalism library at most colleges with journa­

lism programs and may be seen and studied by anyone interested. The 

older, out-of-print materials, dating back to the first journalism 

prograus in the early 20th century, are not so readily available. 

The Williams Library in Columbia has an excellent collection of early 

texts, but neither Lindenwood, Florissant Valley or SIU-Edwardsville 

has the early manuals. 

I found it exciting to see and study the "foundations" on which 

modern journalism texts were built, but I readily admit that someone 

11rhis sectj_on was developed fro::n research conducted at '­
libraries at the University of' Aissouri-Columbia and 
at Southern Illinois University-Edwardsville, with the 
major ity of' books iound at Missouri' s Wa.lter Williams 
Journalism Libra.rJ . 
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not interested in the de e1opme nt and histor i cal significance of 

j ournalism t extbooks wi - 1 proba.bl y find mtlc h o.f this ma t erial ted • ous 

and even boring. .F'or t t individual , I have included a summary of 

findings about t he early material and how it r elates to the modern 

texts. I would sugges~ that he skip the detailed discussion of early 

books and read only toe summary. 

I have also included material on the formation of the first 

journalism schools, vhich I feel is important to an understanding 

of why early texts were structured as they were. Also, the philoso­

phy of the early schools , which leaned more toward on-the -job training 

than to classroom work using texts and reference materials, bad much 

to do with the slow development of journalism texts. I feel this 

material aids the reader in understanding the "why" of the early 

textbooks as well as the "what. 11 
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'l.'HE BOOKS 

It is not an understatement to say that enough books have 

been written about newspapers and journalism to fill a library. 

At the Univer sity of Y,is souri -Columbia, just such a room exists -

The Walter ,-lillia.ms Memorial Library, dedicated to the man who 

was instrumental in founding the University of Missouri School 

of Journalism. Professor Williams served as the first dean of the 

school. Educators fee l the collection in the Williams Library is 

the fine st , most complete stock of journalism books this side of 

the Library of Congre ss. 

To fully under stand the literature of journa lism education, 

it is necessary to have en idea of the formation of journalism 

schools and how the cu-~icula evolved. As previously stated, 

the Columbia campus had the first School of Journalism, which opened 

July 1, 1908, with Walter Williams as Dean. That (the Universi ty 

of Missouri) was the first to offer a .full journalism curriculum. 

does not mean it was the only school ·....-ith journalism classes. As 

DeForest O' Dell points out in his book HistorJ of Journalism 

Education in the United Sta"tes, a push had been on since the mid-

1870's for some form. of organized journalism education. In 1878, 

the lllinoi s Press Association began ''its long campai gn" for __ 
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journalism educe. tion , 2 t.hough acim.i ttedly , t.he Assoc :.ateion met 

world . 

In an 1875 i nterview wi th New York newspaperman Cha r les Wingate 

(recorded in O' Dell 's book), t he edi t or of t he Louisvill e Courier­

Journa.l, He nry Wa t terson , summed up the view of many of his con­

temporaries about. journalism educa t ion: 

There is but one school of jour nalism and t h3.t is 
a well-conducted newspaper office ... versa t ilit y of 
thought and acc omplishmeut --which , as a rule , is a 
drawback-- .:. s i n journali sm a pr i me necess i ty , and t his 
cannot be acquired wi t hin the narrm: compa s se s of an 
editorial college .3 

In those days, publishers saw little need for college education 

tor journalists, preferring that "rookies" take the Mark 'l\:ain route 

and learn through on-the-job training . O'Dell point s out t hat this 

feeling was based on a rather curious perception of reality: Since 

there was no collegiate curricula in journalism, t here could be none; 

and since working journalists bad progressed in the journalism field 

without the benefit of a jo~rnalistic education, no such education 

was necessary. 

The push for journalism educa tion got a t remendous boos t f rom 

on high when the famous publisher Joseph Pulitze r offered to endow 

Princeton with $2 million to fund a school of journalism. He made 

the generous offer in 1901~, but it wasn't until 19)2 tba t Princeton's 

journalism school opened its doors. 

2 DeFore s t O' Dell, Pisto:-y of ,Tour alism Educa .._ ion i n the 
United States Vew York : Colu:nbia University I\:.blications , 1935) 

3 Ibid, p. 40. 
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In t he meantime , the curriculllill Pulitzer had suggested was put 

to use by othe r ;:;ch001.. . Puli tz.e r •.1a t.e to see the em basis placed 

on realis tic training as well as theoretical lectures from editors 

and publishers . Dr. Willard Grosvenor Bl eyer of the University of 

Wisconsin agreed with Pulitzer and ia 1905 , began using the publisher's 

suggested curriculum. Unfor tunately, it wasn't until 1927 that the 
4 

University opened its school of journalism. 

In 19()8 , after a study funded and authorized by the Missouri 

State Legislature and the u.riiversity's Board of Governors, the 

University of Missouri opened the first school of journalism in the 

United States . Professcr Walter Williams had been instrumental in 

the study that led to the forir..ation of the school, and when the 

governors went looking for a dean, they chose Professor Willia~s. 

None of the existing classes used a textbook. Students in t he 

classes learned by listening to lectures from visiting journalists 

and educators, by d.i3secting the n~wspapers of the day and by working 

for the student newspaper. This practice was carried on in the early 

days of Missouri's journalism school, being verbalized by Captain 

Henry King , edi tor of the St. Louis Globe-Democrat. Speaking in the 

first address given to journalism classes at Missouri, King said he 

Mo.: 

4 
Frank W. Rucker, Walter Williams : A Biograp..h.Y_ (Columbia, 
~lissourian Publishing Associates, 1964), p. 79. 
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1 • ul·"' ·o· e ta·ught by the prac t i ca.l mc tho'i of pub -boped "journa ism wo _.., 

,5 
lishino a daily n2w p :per . ., t _;_ , :h t oc c r"'d , with t e o._per 

being t he University Mi s::s ol.irin:n , ·,;hich exi.SljS :.ode.y as the Columbia 

Missour i an. So, even though the training had been moved to the campus, 

the stress was still on practical, hands-on training. 

There were books about journalism, but they fell more into the 

category of journalism history than journalism education. In 1854, 

Frederick Hunt Knight had published The Fourth Es t a te. Published 

in Londou, Knight's book was an elongated essay of press r e sponsi­

bilities with only little explanation of the ways in which the press 
6 

of the time operated. 

In 1890, Alfred Baker took a more practical look at the workings 

of the press in his book The Newspaper World. Baker concerned himself 

with the many daily newspapers which proliferated in London in the 

189()'s. He managed to dissect the workings of the 23 daily newspapers 

in 100 pages, making it clear that he took only a superficial look at 

each paper. 7 

With the 20th Century came the first instructional book on 

journali sm, Efrwin L. Schuman's Practical Journalism, published in 

New York in 1905. T'nis 295-page volume contained discussions by 

5sara Lock-wood Williams, Twenty Years of Journalism Education 
(Columbia, Mo.: E. ·w. S·1:.ephens Publishing Company, 1929 j, p. 59. 

6Frederick Hunt ¥.night, The Fourth Estate (London: D. Bogue, 
Ltd., 1858). -· ·~- •. 

7Alfred Bake r, The Newspa pe r World, (London: I. Pitman and 
Sons, 1890 ) . 
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nd Others on topics whi ch ranged from "the reporter at 
Schuman a • -

" nea i· tor~ a d t lL i r me t ho s , " '\ :om n in newspape r ',vork , ·, work, · ~ 

• • 
11 d 11 '" h 0 l" b l 1 118 ~ ' ' ''editing t he country paper , an " - i e _ aws . ...cnuma n s 

book met with widespread i ndifference, O' Dell wrote , s i nce t he 

need for speci f ic jour nalism t ext s "had not as yet been pe r ceived.
119 

One of t he ea r lies t manuals for worki ng journa lists was 

Robert Luce 's Writing for t he Pre ss, published in 1907, Luce's 

book was a weighty , 302-page tome that discussed everything from 

covering presidentia l a.ssassinations to writing obituaries. The 

style Luce used was t o give two or three sentences of theory 

followed by pages of examples r eprinted from various newspapers. 

The working journalist, to whom Luce had dedicated this book, then 

bad to wade through this material and decide for himself how best 

to go about emulating it. Luce, incidentally, should be a familiar 

name, -since he is of the same Luce family which began what we now 
10 

know as Time-Life Publications. 

In the years 1910-1919, a number of journalism texts ma.de 

their way into the hands of students. In Making a Newspaper (1911), 

John L. Given detai led newspaper methods and organization, with 

8Edwin L. Schuman, Practica l Journalism (New York: 
D. Appleton, 1905). 

90 1 Dell, op.cit. p. 32. 

10
Robert Luce , Wri t ing f or the Press (Boston: 

Bur eaQ Press, 1907). 
Clipping 
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on the devel opment of s ome of t he l a rgest ne·,rsp pers of 
chapters 

the day. 
There was , howeve r, l i ttl e in t he boo-, i n the way of 

11 
guidelines f or l earning j ourna l i s t i c wr i ting . 

Also in 1911, Charles G. Ross published The Writing of News: 

A Hand Book . An illustrated, 233-•page volume, Ross' book built 

on Luce's diction r ul e s (he quot es l i berally from Luce's Writing 

for the Press), applying t hem t o the journalistic situation. Ross 

advised journali s t s to "describe the action in its proper context, 

mindful that t he r eader does not have the benefit of your experience 

during t he occurr ence." Ross also included law, reporter's ethics, 

philosophy of journalism and capters on copyedi ting , headline 

writing . Robert Bastian, in his 1929 volume Editing the Day's 

News, called the Ross text "one of the most useful of the earlier 

"12 books on the subj ect. 

Willard G. Bleyer of the University of Wisconsin fe l t he 

needed to write his own textbooks and so, in 1913, Bl.eyer's 

Newspaper Writi ng and Editing became t he standard Wisconsin text. 

Bleyer drew freely from letters he had received from newspaper 

editors and publishe rs, as well as lectures which visiting journa­

lists had delivered at the school. He added to this philosophical 

materi al chapters on journalis tic style, newsmen's rights and 

responsibilities, copyediting , headline writing, and newspaper 

11J ohn L. Give n, :tvf.aki n3 a Newspaper (New York : 
and Company, 1911). 

Henry Holt 

12Cha.rles G. Ross , T'ne Writing of News: A F..and Book 
(New Yor k : Henry Holt and Company , 1911). 

8 
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-
organization and m:1negement . Bleyer obviously want ed one t ext for 

13 
the school and so r::amP t·_p Hith c. rr>.ther exhaustive 350 -p::i_ ~ ,~ob:ne . 

In 191h, John Eaker Opdycke published an all- purpose j ournalism 

text with an eye toward the fiscal realities and business possibilities 

journe.l.ism presented. His book was entitled, News, Ads and Sales: 

The Theory of Ne·.-:spe.per Writing. In his fr,reword, Baker wro.;e he 

hoped the book would serve o.s .,a des cription of newspaper form and 

content, including magazines, advertisio..; and salesmanship . For the 

further ~ssistance of the reader, a helpful list of questions and dis-
14 

cussion topics is included." 

Sara Lockwood Willie.ms identified one of the major problems in 

journalism educaticn at that tune as being a la.ck of qualified 

teacher:;. Too often, she wrote, the journalism teacher was d.."'8.fted 

from the rank of grammar or composition teachers. This, she said, 

was especially true at the high school level. Thus, the instructor 

bad l ittl e if any practical experience to draw on, and consequently, 
15 

would be at a loss to draw up a useful curric~lum. 

Edwin Miller helped alleviate that problem in 1917 when he 

published Practical English Comoosition: Book II,. a 175-page workbook-

type text. Miller interspersed discussions of newspaper format, 

operations and style with model stories and analysis- He included 

1
3willard G. Bleyer, Ne•.rs u.a:oer Writing and Editing (Boston: 

Hough ton Mi.fflin Company, 1917 ). 

14 John Baker Opdycke , News, Ads and Sales ( New York: 'l'l:.e 
Me.cMilliam Company, 191~). 

15w illiams, op . cit . , p. 82 . 
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fl. d,scussion topics and sugges ted outside r eadings and even a list o.r ... 
16 

a samf'-'"' J.00- d y urri cul1..;.:rr . prc1x~ e 

Also, in 1917, L. N. Flint, a professor of journalism and chairman 

of the journal i sm departrc.ent at t he University of Kansas, published 

Newspaper Writing in High Schools. Again, rather than being a text 

for student use , the book was an outl ine for high school teachers to 

use in organizing lectures and projects. Flint became a rather 

prolific writer after his first book was published. In 19'20, he 

published a 320-page volume entitled The Edito~ial, which defined 

and described every type of editorial and how these should be 

organized. The experience of reading editorials written in the early 

1900's and learning the differing stances of various current events 
17 

of the time is worth the effort it takes to find the book today. 

Flint was not alone in his efforts to break newspaper work down 

into its component parts. During the 19'20's, books began appea~ing 

on many different phase of the newspaper business. The first book 

devoted solely to editing was published in 19'22 by Grant Milnor }vde, 

a journalism instructor at the University of Wisconsin. Entitled 

simply Newspaper Editing , Hyde's 361-page volume dealt with the 

day-to-day task involved in editing a daily newspaper. He included 

chapters on typography,~roofreading, copyediting symbols, editing 

16
Edwin L. Miller, Pr actical English Composition: Book II 

(Boston: Houghton Mifflin Corapa.ny, 1917). 

l ?L N Fl· •·· W • t. • Hi h S h l (N Y • ,.._ . . int, .devrspaoe r ri ing in g c oo s ew orl\.: 
D. Appleton and Company, 1917). 

10 



wartime censo:::-ship (World War I wa s still a vivid for good t aste , 

memo Y) and us of t d t h editors responsibi i t i es t o their 

staff members . 
18 Hyde a prolifi.c author, having 

readers and was 

published rewspaper Cor respondence and Reporting . Handbook for 

Newspaper Workers and A Corse in Journalistic Wri ting , all within 

10 years. 

In 1923, the first nod was given to newspaper work in markets 

other than those se rved by the metropolitan dailies. It came in 

Emerson P. Harris' The Community Newspaper, published in 1923. In 

the book, Harris warns his readers against "thinking your responsi­

bilities for f ai r reporting and honest coverage are any less than 

those of your brethren employed by one of the giants," and at the 

same time expresses a belief that readers in small towns wanted 

people-oriented news since it "is their neighbors with whom people 

1119 ar~ most concerned. 

In 1925, a book devoted to a topic close to this writer's heart 

was published; Lawrence W. Murphy's Sport s Writing of Today. Tne 

book was a collection of what editor Murphy considered the finest 

examples of sports reporting and columns to that date. Unfortunately, 

M.trpby gave no hints to the reader about breaking into th~ rather closed 
20 

world of sports reporting. Such hints would be helpful even today. 

18 
Grant Milnor Hyde, Newspaper Editing (New York: D. Appleton 

e.nd Company, 1922) . 

19:Emerson P. Harris, The Community Newspaper (New York:' -.. _ 
D. Appleton and Company, 1923). 

20 
Lawrence W. Mur ph.y , Sports Writing of TodA.y (Boston: 

Allyn and Bacon Company , 1925), p.14 . 
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Also in 1925, Leo A. Borah , an assistant professor of j ournalism 

at the Universit y of Washi:-i ton, published News v ri ting f r High 

~chools. ~he book was an overvi ew of jour nalism as it could be applied 

to high school classes , with particular emphasis on using journalistic 

practices in r unning the school newspaper . Borah hi mself described 

the book in this manner: 

If a student is ambitious to go into newspaper 
work, study of this book should help to test his 
attitude and sound the depths of his liking for the 
profession. He may even get enough out of the course 21 
to enable him t o earn a fair salary as a cub report er. 

The year 1925 was a busy year for publishers of journalism books. 

In that year, James Philip McCarthy published The Newspauer Wor ker, 

which he claimed was simp1 "a manual for all who write . " Like many 

of the books written earlier, McCarthy's text was more a style guide 

to English prose than a journalism text, but it did contain suggestions 

on interviewing such as "Never phrase a question in such a manr.er as 

22 
to allow either a 'yes' or 'no' answer," arranging of a news story 

and "tasteful reporting" of public affairs. 

The next year the Newspaper Institute of America, after months of 

delegate sessions, published The Reporter's Handbook, an all-purpose 

examination of the role of the newspaperman. The I nstitute was given 

more to philosophical meanderings rather than practical applications, 

but within the rather highblown descriptions of the rep0rters role in 

society there were concrete definitions of what a newspaperman should do. 

2
1i,eo A. Borah, News writing for High Schools (Boston: 

Allyn and Bacon Company, 1925), p. 14. 
22 .. 

James Phih.p ~,!cCarthy, The Newspape r Worke r (New York: 
Frank-Maurice, Inc., 1925). 
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The Insti tute was of the opinion that the profession3.l newspaper-man 

should do not hi 1g more t h n , e "eyes and ear s " of t he r eo.cling ubli c. 

Intere stingly, t he Institute did not choose to class columnists or 

interpretive writers as !'eporters. From the manner in which the report 

dealt with columnis ts , one gets the impression that the Institute looked 

00 them as necessary evils, something t he newspaper tolerated in order 

23 
to reach the baser levels of society. 

One of the most detailed texts in newspaper editing (that this 

writer could find) was Robert Bastian's Edi ting the fuy 1 s News, 

published in 1929. Bastian's book was a painstaking look at the func­

tions of the editor, both from the philosophical as well as the practi­

cal standpoints. Bastian included complete chapters on typography, 

copyediting, headline writing and even a chapter on deciding the news 

emphasis for the front page. He also included a detailed set of 

copyeditors' marks along with examples of what edited copy should 
24 

look like. 

For some unknown reason, few new jcurnalism books were written 

in the 1930's and 1940's. In the post-war years, things began to 

pick up again as new books popped up with great regularity. To 

delineate all of them would take a book in itself, and, as I have 

stated in the preface to this section, most of the books written in 

the years after World War II are readily available at any college with 

a school of journalism. 

23
Newspaper Institute of fa_merica, The Reporter:s Handbook 

(New York: Carroll Eaker Dotson, Inc., 1926). 
24 

Robert Bas tian, Edi~ing the Day' s News {New York: 
Ma.cMilliam, 1929). 
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With the bool<.s published in 1950, a certa in two-pronged trend 

began to appear . ~irs of all , bebin,ing- leveJ , co.pr ehensive texts 

became more popul a r, though they differed very little f rom one anothe r. 

The majority of the se books contai ned a beginning chapte r on journali sm 

history, two or three chapt ers on newswriting , a headline chapter, a 

layout chapter , and usua lly one each for magazines, photography and 

].aw/ethics. These books were used for high schools as well as 

colleges, a s more high schools began to include journalism in t heir 

course offeri ngs. 

Secondl y, the more specific texts began to find their way into 

libraries and classrooms as college journalis~ curricula became 

more diverse. Books began to appear on sports writing, feature writing, 

society reporting , interpretive r eporting, law, ethics and just about 

every other facet of journalism imaginable. 

In the area of general texts, Frank Fraser Bond's An Introduction 

to Journalism was one of the most easily usable text s. Published in 

1954, the book capsulized many of the basics of journalism in an 

easy-to-follow format, with each chapter containing questions and 

answers and suggested practical exercises. In his preface to the book, 

Bond summed up the current situation involving journalism textbooks: 

"This volume is int ended as an introduction to the 
newspaper business. It should by no means be though of as 
a complete j ournalism cour se; rather, i t is intended to give 
the student an overview of what t he Fourth Estate is all 
about. Students wishi ng t o cont inue in a s t udy of journalism 
would do well t o consult any of the fine test s of a more _­
specialized nature cur r ent ly on the marke t . 112 5 

25Frank Fr aser Bond , An Introduc t i on to Journalism (New York: 
Houghton Mifflin, 1954), p. ii. 
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Bond's book was given a second :printing in 1959, a third in 

a fo ur l ( .n<l current ) ~ ·i nting i n 1969 . 'The 1964 ve r~ i on 1964, an 

included newer forms of la.j'Out and a discussion of the new offset 

press, while the 1969 edit ion gave more space to feature and enter­

tainment writing , including a short discussion of reviewing techniques. 

That Bond's book should have been revised only 10 years ago 

points to an inter~sting fact. Many of the general, beginning-level 

texts are revisions of those written nore than 25 .ye~rs ago. After 

all, basic editing and reporting techniques have not changed drasti­

cally in the past quarter-century. News stories are still written 

in inverted pyramid (main facts at the top) style, headlines are 

still counted in the same manner, reporter"s "do's and dont's" have 

remained virtually unchanged and copyediting has changed very little, 

with most changes in that area being instituted by revisions in the 

Associated _Press stylebook. This is not to say there haven't been 

quality textbooks written in later years, or that universities aren't 

interested in using new books. It is simply an indication of what 

I learned as research for this chapter progressed: MJ.ch of what 

we see today as general texts differs only slightly from what was 

being produced 20 years ago. They have been updated, to be sure, 

but contain much of the same information. 

Another example of this trend is the work of Earl English 

(whose books, incidentally, this writer used in high school). 

English wrote one of the few widely-accepted general texts¼. come 

out of the World War II years, a book entitled Exercises in Journalism. 

It was :first published in 1944, but was reprinted in 1962 (a period 
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~ ,-ost 20 yea::s durit which the book needed no :revision ), 1966, 
0.. a..u.u 

2,.. 

1972 
and 1978 . ~\g- i. n , t his corroborated the earlier point : g neral 

t tbooks have changed little in cont ent during the past 25 years. ex 

The situation i nvolving the more specialized texts is different , 

at least in most cases. Before 191~5, very f ew specialized texts 

existed, with the exception being texts on editing and editorial writing. 

From the early days of journa lism education, r epor-ting and editing were 

thought of as separate functions, with editorial writing falling some­

where be tween the two but receiving separate attention nonetheless. 

However, books on sports writing or feature writing or 1;nvestigati·1e 

reporting were quite rare, primarily because formal training in those 

areas was ra re. Journalism schools (es I learned during research 

for the history of journalism course during the first trimester of 

the graduate program) were still teaching the basics and letting the 

reporter specialize on his own time. There were books written about 

women in journalism or great sports writers (the biography of Grantland 

Rice is one of my favorites) and so forth, but they were not of the 

educational type. The school of thought was that once a student 

learned the basics of newswriting, he could apply his skills to the 

more specialized area s without further education. 

furing the 1950's, journalism text books became more textbookish; 

that is, people began to write just for the educational community, 

something that hadn't bee n done since the very beginning of journalism 

26 
Earl English, Exercises in Journalism (Columbia, Mo.: 

University of ~lissouri Pre ss, 1944). 
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education. As Sa !"a Loch-wood Williams point ed out, the earliest 

j our l i sm -cex s • e •'! wr i t t cn o.s labor s o f l ove, us ally a t the r_q_ue st 

... • t + h. • 1 27 
of whichever professor ·was ._, ry1.ng o se" up i s curr1.cu um. By the 

195o's, jour nal i sm t exts were being written because the market had 

grown ton large enough extent that now such writing was financially 

rewarding . 

The late 1950' s saw the emergence of Edwin Emery, who has ·oecome 

one of the most widely respected authors in the journalism education. 

Together with Philip Ault, Emery published Reporting the News, a text-

book to be used in beginning or basic newswriting courses. It con­

tained chapters on writing the lead, inverted pyramid style, news copy 

organization, feature stories and an interesting chapter on pitfalls 

unsuspecting journalists can become entrapped in. Anyone who has 

spent any time in the University of Missouri journalism department 

will be familiar with Emery's works, as it is still on the recommended 
28 

reading list for the beginning class. 

An indication of depth to which certain authors covered special­

ized topics in journalism during the late 50's and early 60's can be 

gained from Clinton R. Bush's Newswriting and Reporting Public Affairs, 

published in 1965. In the book's 429 pages, ~~sh goes into great 

detail in explaining how best to cover civil and criminal court proceed-

27sara Lockwood Williams, op. cit., p. 67. 

28Ed.win Emery, Reporting the News (New York: Dod, Mead . 
and Company, 1959). 
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1ngs, 
even de tailing how the appel l a te sys t em works a nd hou r eport ing 

29 
of t ha.t system should be inc l uded in ccm·t r oo:n cove rage. 

was repr in ted t he first t i me in 1970 a nd agai n i n 1976. 

'l'he bcok 

One of t he first books on sport s wri ting was a particula rly de­

lightful book ent itled Spor ts Page. The book was published i n 1953 

by a much-traveled sports writer named Stanley Woodward, and contained 

chapters on "How you get s t a r ted, (sic)" "Aw, nuts' and 'Gee, whiz!" 

"Right man in t he right place," "Covering sports aft er dark," and 

"Televisi on--today and tomorrow." In addition, Woodward gave detailed 

instructions on hCY~ best to cover baseball, football, boxing and 

racing. From a professional standpoint, many of his di rections, though 
30 

almost 30 years old, still hold true. 

The early 1960 1 s also saw two books which were first (to my 

kn0tdedge} in t heir fields. One was Kenneth R. Byersly's Community 

Journalism published in 1961 and the other was Neal Copple's Depth 

Reporting: An Approach to Journalism, published in 1964. Byersly's 

book was the first to touch on the peculiarities of adapting world 

and national news to the immediate interests of readers in a sma.11 

community. Earlier books which had dealt with community newspapers 

had ignored the fact that many national or international stories often 

had importa.at local angles. Byersly gave practical tips on how to 

gain access to local officials, how to set up contacts with local 

29Clinton R. Bush, Newswriti ng and PL:.blic Af fa irs (New York: 
The llacMillian Company, 1955). 

30stanley Woodward, Sports Page (New York : Simon and Schuster, 
1953). 
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repre sentative :i.n aa.tional government and other s i milar "how-to" 

3 
inst uction • 

Copple ' s book wa s t he first I could locate on in-dept h investi ­

gating r epor ting . Copple included chapters on gaining background 

information , pe ople to cont act regarding different areas of coverage 

(business, polit i cs, economics, etc.) and a detai led discussion of 

reporter's rights while conducting an investigation . Some of Copple's 

instructi ons we re clothed in singularly unacademic prose: "The police 

have the factor of immediacy on their side. The reporter may be right 

32 
in the long run , but on the scene, the policeman is the boss." 

Copple's book was reprinted in 1971 and was in use at Central Missouri 

State University when I was a student there in 1972-1973. 

To further delineate current journalism texts would be to take 

up the reader's time with a discussion of the obvious. There is a 

plethora of text books out and more are being written every day. 

Some will see one printing and fall victim to massive disinterest 

while others, such as the ones I've already listed, will be revised 

from time to t ime and will see continued use in college classrooms. 

However, as Dr. Xeith Saaders, head of the News/Editorial sequence 

at the Universit y of Missouri-Columbia journalism school, points out, 

textbooks always will remain in a position of secondary i mportance 

behind hands-on t raining.
33 

31Kenneth R. Byersly , Communi ty Journali sm (~1a.dison, Wisconsin: 
University of r·i sconsin Press, 15)61 ). 

~.2 
- Neal Copple, Depth Renort i ng : An Approach to Journalism 

(New York: D. · pplet o~, 1$64 ), p. 91 . 

33nr. Y-..e i th Sanders , interview t.t University of MiB souri-Columbia, 
FebruarJ 22, 1.979 . 
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~ ED3-~'l 

A historica l 0·1erview of textbooks used in various jo r .a lism 

education programs reveals a close correlation between the philosophies 

governing those early programs and the type of textbooks that were 

'iritten. The early programs reliec. heavily on lect ures from visiting 

journalists, editors and publishers, and on "apprenticeships" at local 

newspapers. The early educators spent little time working out of 

textbooks, since journalism was still considered more of a t rade than 

a profession, and as such was seen a.s being best taught through on­

the-job training. Many editors of the tim.e freely expressed such 

opinions, and most college journalism programs followed suit. 

Therefore, early textbooks tended to be survey texts, covering 

most of the known facets of journalism in one book. The student would 

use this book throughout much of his college career, referring to it 

from time to time as questions arose during his "apprenticeship." 

Specialized texts, dealing in depth with one area of journalism (design, 

for example, or feature writing, interpretive or investigative reporting 

and so on), were very rare except in editing, which had been viewed all 

along as being a separate skill. 

At the risk of oversimplifying the case, the situation changed 

very little from the early 19()0's (with the formation of the first 

journalism schools) through 1945. FollOv,Ting 1945, textbook writers 

began to show an interest in specialized areas of journalism, and books 

began to appear on various facets of the profession. It is this writer's 

personal opinion that the great eve·nts which took place betKeen 1920 

and 1945 (the Depression, recovery and World War II) molded journalism 
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into .,. respectable profession. I n a.ddi tion, newspapers found themse l ves 

fa,ced with iucreas d competition f r om radio, and wer'.:l 1~orced to re think 

their procedure s and philosophies. History bears out themany changes 

in newspapers and journal ism during t his time span, but whethe r these 

changes had a cause and effect relationship on the changing focus of 

journali sm texts is not proven. However, I find it hard to discount. 

A check of the textbook collection at the Walter Williams library 

at the University of :r.'d ssouri-Colwnbia journalism school points to 

the diversification of textbooks which occurred after World War II. 

For example, the librar y has fourteen books on sports writing, all 

of which were published after 1945. Twenty-four books are carried on 

writing editorials, with only two published before 1945. Fourteen 

books appear on interviewing, all of which were published after 1945. 

Freelancing is the topic of 11 books, and again, all were published 

after the war. The library has seven books on feature writing, with 

one written before 1945, and it was published in 1941. These figures 

support the conclusion that texts did not begin to diversify until 

after 1945. 

Also, survey texts in jourP..alism began to appear more frequently 

as more and more colleges offered journalism classes (perhaps in accord 

with the contemporary events of the time and their effec~ on the pro­

fession as reviewed above). The newer texts looked much the same as 

older books, and many of our current books are updated versions of 

books written in the late 194o's and 1950's . The best exampl~ of a 

text written in the 40's and still in use today is Earl English's 
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,Exerc is s in Journali~., which ru s seen f our r eprinting since its -
publi c; io in 9!.t.4 , with t e most r~cent be ing 1978 . 'rhe fact that 

these su.rvey t.exts concern themselves wi th bas ic practice3 in journa-

lism is the reason they can go for iecades wi th 0:1.ly minor revisions, 

since basic journalistic practices have changed very little. 

We have seen, then, that journalism t extbooks have mirrored not 

only the philosophies regarding journalism education, but have elso, 

to an extent, reflected current ideas regarding jour nalism as a pro­

fession. As we shall see in the second section, which deals with the 

feelings of journalism teachers, many of these feelings about journalism 

education have changed very little, as books still take a. secondary role 

to practical, professionally-oriented experience . 

22 





employee in mind, and were intended to show the person ':!ntering either 

public relat i o1 s or _ilit 2.ry journali sm wnat differ ences he might en­

counter between what he studied as a college journalism student and 

what his Job requires. The studies were based on research as well as 

interviews with professionals in the field and on personal experience, 

since I have worked in public relations and am currently an Information 

Officer with the Missouri Air National Guard. These studies developed 

with the assistance of Bob Wilke, who met with me on a weekly basis 

a_~d discussed what I had researched and in what ways the material 

could be applied to the comparative studies. 

In the third trimester, I assisted Roger Carlson in teaching the 

Copyediting and Layout course at Florissant Valley community college. 

As Mr. Carlson's assistant, I was responsible for writing the class­

room exercises, writing quizzes and exams, supervising the remedial 

work in the journalism lab, gra.ding papers, lecturing, and assisting 

as advisor to the For~, the Florissant Valley student newspaper. I 

was given the opportunity to develop two lectures completely on my 

own and present these lectures to the classes (there were two, a day 

and an evening sessicn). I worked with the students on a one-to-one 

basis in the lab, attempting to solve the problems the individual stu­

dent had in grasping the course material. 

The work at Florissant Valley gave me the most complete insight 

into the day-to-d~y functions of a college journalism teacher and 

- · 
taught me how the inst ructors come up with course material and, more 

importantly, how to deal with the students as individuals, each with 
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u..11ique problems and di ffi culties. The Flo Valley work also exposed me 

t o the i,;orkin ::> '"' f a school with political ties t o t he co mnuni ty , 

something working at Lindenwood never could. 

While the work at Flo Valley was the most extensive, requiring at 

least 15 hours per week, it was also the most beneficial, since it 

most closely approximated the professional work I hope to be doing as 

a college journalism teacher. The work at Florissant Valley, coupled 

with the advisory work at Lindenwood and the research into journalism 

schools and teachers with which was done for the culminating project, 

bas given me a deep insight into exactly how journalism is taught. 

I have looked at it from a purely theoretical standpoint, in the 

work I did as a teacher at Florissant Valley. I have been able to hear 

from others how it should be done, how it might be done, and how it is 

being done, and I have been able to apply that in a professional situ­

ation. 

I believe, for th , reason, my graduate program bas been extremely 

successful. It has opened my eyes to the world of a college educator, 

which is what I had desired when I designed the program, and it has 

given me a deeper insight into the fields of public relations and 

military journalism by forcing me to research these fields rather than 

simply work in them. I feel all the desired objectives contained in 

the program have been met, and from the feedback I received from Bob 

Wilke and Roge r Carlson, who worked closely with me in this program, 

I feel they would agree that the program has worked. As an. ·indication 

of the succes s of the program and of my work within the program, I 
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would point to the fact that Florissant Valley offe r ed . to let me 

teach the copyediting and l ayout cours e again i n the spring . Unfo r -

tunately, the offer was rescinded because a lack of classes forced 

Roger Carlson to teach t he course to complete hi s class load. 

Beyond that, I feel my program has proved that an individualized 

educational system can work, provided the student knows what he wants 

and is able to find qualified individuals willing to work with him to 

see that he gets it. I was fortunate in having Wilke and Carlson as 

sponsors, because as both journalists and teachers, they were able to 

direct me into areas which gave me the experience and education I 

needed. I firmly believe that spending another year in classroom 

situations with exams and lectures could in no way have prepared me 

to teach journalism in college as well as the actual experience has. 

I would not hesi½ate to advise other students with career-oriented 

graduate school needs to pursue a similar program in their fields. 
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Appendix 

Creation of the "History of Journalism in America" Course 

As an integral part of my first-trimester studies, I formulated a 

"History of Journalism in America" course for use at the Lindenwood 

Colleges. With the assistance of my faculty sponsor, Robert Wilke, I 

determined course objectives, picked text materials, wrote a syllabus 

and specified evaluation procedures for a cours.e which would fit into 

the Lindenwood communications curriculum. For simplicity's sake, the 

course will heretofore be referred to as the "history" course. 

From the outset, I -wanted my graduate program to be as practical as 

possible, With that in mind, I set out to design a course that met two 

criteria. It had to be a course I wanted to teach (since I still hope to 

teach the course at some future date), and it had to be a course which 

students would benefit from, With that as my starting point, I divided 

my work into three separate tasks. First, I would have to define the 

objectives of the course -- exactly what I want students to be able to 

do after taking the course. Second, I had to pick a suitable textbook, 

and third, using the text and with the course objectives in mind, I had 

to write a syllabus for students to follow. 
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Since the course was to be an overview course, with the student 

gaining workin g knowledge of t he major trends and innovations in American 

journalism, and since I vanted che student to understand how the many 

different stages have shaped American journalism into what we know it as 

today, I delineated the course objectives as follows: 

After taking the course, the student should be able to 
identify the major influences in the development of modern 
American journalism, the major innovations and their effect 
on that developoent, and the major trends through which the 
journalism field has progressed and their effects on that 
progression and development. 

The next step was to find a text suitable to helping students meet 

the course objectives. My search for a suitable text led me to the libraries 

at Lindenwood, the University of Missour-St. Louis, Southern Illinois 

University-Edwardsville and the University of Missouri-Columbia. After 

studying several journalism history texts, I picked Edwin Emery's "The 

History of .American Newspapers" as the book best suited to my course. It 

is a survey text, discussing the main trends, occurences and personalities 

in American journalism without going into great detail on any one topic. 

I felt that the Emery book, along with a list of outside readings culled 

from my search for a suitable text, would serve as adequate reference 

material for my students. 

Having chosen the text, I then set out to prepare the syllabus, 

which would outline how much class time (and therefore how much importance) 

would be given to each topic of discussion. I found an invaluable aid in 

preparing my syllabus in the outline used for the University of Missouri­

Columbia journalism history course. At Columbia, the course is ·taught 

without a text, and with the lectures following a detailed outline. I 
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found that by using the Mis souri outline as a "road map" I was able 

to ;:,ull to gether t he Enery mat e rial, as well as other ma t erial , into 

a workable undergraduate course . 

I must stress that I DID NOT want my course to be a carbon copy of 

the Missouri history course. In conversations with Missouri graduates, 

I found a commcn complaint about the history course to be that too much 

emphasis was placed on minor details, such as the exact dates of certain 

occurences. Since I was more interested in my students understanding 

the flow of historical events and was not as concerned with rote learning 

of specific dates, I changed the emphasis and picked from the Missouri 

outline what I thought would add to the text materials in order to reach 

our broader course objectives. 

The course is arranged in chronological order, beginning with the 

ancient forerunners of American journalism. Our first introduction to 

journalism in America comes with the colonial newspapers and· touches on 

the contributions of Benjamin Harris, Peter Zenger, Benjamin Franklin, 

and others. 

From there, the course moves through the Revolutionary War period 

{which saw some 2,120 new publications spring up) and on through the 

many innovations of the 19th century (introduction of first news maga­

zines westward expansion and its effect on journalism, technical improve­

ments, the pioneer press , and a special look at the Civil War and re­

construction and what effects these two periods had on the development 

of American journalism) . 

That will lead us into the 20th Century, with topics including the 



imvact of J oseph Pulitzer , yellow journalism and the Hears t empire, 

the Chicago pr ess, newspapers and the two wo rld wars, bl ack and mi!1ori t y 

journalism, Tom Wolfe and new journalism, the underground press and 

t he radicalization of newspapers, the effect of radio and television , 

and the t echnological advances that are currently re-shaping the 

American press. 

Evalua t ing the students would be done through three exarr.inations 

and a r esearch project. The exa~s would be a combination of objective 

and subjective questions and would give the student s ome choice in how 

he displays his knowledge (by having the student pick six of ten identi­

fication questions or by writing on three out of five possible essay 

topics) . The research paper would be a ten- page project on topics I 

would pick (or which could be picked by the student with my approval). 

The three exams would count three-fourths of the s t udent 's grade with 

t he research paper counting for the final quarter. 
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