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INTRODUCTION

During the three terms I have been enrolled in Lindenvwood IV, I
have concerned myself with the study of journalism education. As a
part of that study, I have worked as graduate advisor to the newspaper
practicum classes at Lindenwood and as a teaching assistant in the

Journalism classes at Florissant Valley community college.

With that experience in mind, I have structured my culminating
project to reflect what I have learned about the teaching of journalism
on the college level. The project will make use of my own experience
as a college journalism teacher as well as research into the history of
Journalism textbooks, the backgrounds of Journalism teachers and three

types of journalism programs available to students in this area.

The project is divided into four chapters. They are:

I. A LOOK AT THE BOOKS: An historical overview of the development
of textbooks used in journalism classes. Special emphasis will be given
to the early texts, since they are not as readily available for study

as are the later books.

II. THE PECPLE BEHIND THE DESK: Who are the journalism teachers,

what background do they have and how do they feel about their profession?

III. WHAT THE STUDENT BUYS FOR HIS TUITION DOLLARS: An éi&minaﬁion

of three different journalism programs available to students in this area.



IV. A PERSONAL ACCOUNT OF JOURNALISM EDUCATION: My work in
journalism education as an instructor at the Lindenwood College
and at the Florissant Valley Campus of St. Louis Community College,
and how the research completed for the Iirst three parts played a
role in my own teaching. Since this section, by design, contains
opinions about the work accomplished during my graduate program, I
have included a summary of that work. I feel it fits most appro-

priately within this fourth section.

While the project is divided into four different sections, and
while each section could stand alone, I feel there is a definite,
easily discernible connection between the four parts. Any college
journalism program must have a certain structure. The programs at
the three schools I have examined, St. Louis Community College at
Florissant Valley, the Lindenwood Colleges and the University of
Missouri-Columbia, each approach journalism education in a distinct
manner. As a teacher, I have had first-hand experience with two of
the schools, Lindenwood and Florissant Valley, and have seen how the
structure of each program affects the way journalism is taught at
each of the schools. In addition, I have been in the position of
advising Florissant Valley graduates on what four-year institution
to attend. As a result, I felt it necessary to explore in detail
what a student might expect at either Lindenwood or Missouri.
Hence, the third section of the project grew out of a concern for

the students with whom I had worked.

Similarly, the section on the history of journalism textbooks

grew out of my work in preparing lecture material for the students



at Lindenwood and Florissant Valley. Teachers as well as students

seem to take textbooks for granted, but, having researched tbe his-
tory of journalism (see Section V, Appendix 1), I was aware that
journalism textbooks were not always what they are today. I felt
en examination of what the books contained in the early days of
journalism education would lead to a greater understending of why

textbooks are written and organized as they are.

The curiosity which led me to research the first and third
sections of the paper grew out of my work as a Jjournalism teacher.
The second section, however, answered questions I had thought about
since my undergraduate days. Simply stated, where do teachers come
from? What did they study? How much experience do they have?
What types of experience do they have? As someone who would like
to enter teaching as a profession, I was interested in how others
got into the field and what they thought about the field after

working in it.

The second section is oriented more towards prospective
teachers than to students, but I feel anyone concerned with journa-
lism education would find it interesting. After all, people study
journalism to become writers, not to become teachers. The teachers,
as we will see, find their way into journalism education after
having first worked as a journalist. In this regard, journalism
education is different from other fields of education, since the
practical experience counts as much, if not more, than the teachers'

academic background.



Stated simply, the three sectiocns of the paper concern themselves
with the three major components of journalism education: the programs,
the people who make the programs work, and the reference materials

those people use. The fourth section attempts to show how the find-

ings in the first three sections it into my own teaching work.



CHAPIZR I

A LOCK AT THE BOOKS

Preface

This first section of the project provides a historical overview
of the development of Jjournalism textbooks. Textsin this field have

undergone drastic changes in format over the last 70 years.

I bave devoted a large percentage of this part of the program to
a study of pre-1940 textbooks. The reason for this assignment of
priorities is that after 1940, journalism texts began to bear close
resemblence to texts published in the 1960's and 1970's. Tnese texts
are available ‘in any journalism library at most colleges with journa-
lism programs and may be seen and studied by anyone interested. The
older, out=-cf-print materials, dating back to the first journalism
prograns in the early 20th century, are not so readily available.
The Williams Library in Columbia has an excellent collection of early
texts, but neither Lindenwood, Florissant Valley or SIU-Edwardsville

has the early manuals.

I found it exciting to see and study the "foundations" on which

modern journalism texts were built, but I readily admit that someoune

lThis section was developed from research conducted at
libraries at the University of iissouri-Columbia and
at Southern Illinois University-Edwardsville, with the
majority of books found at Missouri's Walter Williams
Journalism Library.



not interested in the develcpment and historical significance of
journaliSm textbooks will probably find muck of this material tedious
and even boring. For that individual, I have included a summary of
findings about the early material and how it relates to the modern

texts. I would suggest that he skip the detailed discussion of early

books and read only the summary.

I have also included material on the formation of the first
journalism schools, waich I feel is important to an understanding

of why early texts were structured as they were. Also, the philoso-
phy of the early schools, which leaned more toward oan-the-job training
than to classroom work using texts and reference materials, had much
to do with the slow development of journalism texts. I feel this
material aids the reader in understanding the "why" of the early

textbooks as well as the "what.”

no




THE BCOKS

It is not an understatement tc say that enough books have
been written about newspapers and journalism to fill a library.
At the University of Missouri-Columbia, just such a room exists -
The Walter Williams Memorial Library, dedicated to the man who
was instrumental in founding the University of Missouri School
of Journalism. Professor Williams served as the first dean of the
school. Educators feel the collection in the Williams Library is
the finest, most complete stock of journalism books this side of

the Library of Congress.

To fully understand the literature of journalism education,
it is necessary to have en idea of the formation of journalism
schools and how the cu=vicula evolved. As previously stated,
the Columbia campus had the first School of Journalism, which opened
July 1, 1908, with Walter Williams as Dean. That (the University
of Missouri) was the first to offer a .full journalism curriculum
does not mesn it was the only school with journalism classes. As

DeForest 0'Dell points out in his book History of Journalism

Education in the United States, a push had been on since the mid-

1870's for soms form of organized journalism education. In 1878,

the Ilinois Press Association began "its long campaign” for ..
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In an 1875 interview with New York newspaperman Charles Wingate
(recorded in 0'Dell's book), the editor of the Louisville Courier-
Journel, Henry Watterson, summed up the view of many of his con-
temporaries about journalism education:

There is but one school of journalism and that is

a well-conducted newspaper office ... versatility of

thought and accomplishment--which, as a rule, is a

drawback--is in journalism a prime necessity, and this

canoot be acquired within the narrcw compasses of an

editorial college.3

In those days, publishers saw little need for college education
for journalists, preferring that "rookies" take the Mark Twain route
and learn through on-the-job training. O0'Dell points out that this
feeling was based on a rather curious perception of reality: Since
there was no collegiate curricula in journalism, there could be none;
and since working Jjournalists had progressed in the journzalism field

without the bemefit of a journalistic education, no such education

was necessary.

The push for journalism education got a tremendous boost from
on high when the famous publisher Joseph Pulitzer offered to endow
Princeton with $2 million to fund a school of journalism. He made
the generous offer in 190h, but it wasn't until 1912 that Princeton's

Journalism school opened its doors.

2.DeForest 0'Dell, History of Journalism Education in the
United States (New York: Columbia University Publications, 1G35)

3 Ibig, p. bo.




In the meantime, the curriculun Pulitzer had suggested was put

%o use by other schools. Pulitzer wanted to see the emphasis placed
on realistic training as well as theoretical lectures from editors
and publishers. Dr. Willard Grosvenor Bleyer of the University of
Wisconsin agreed with Pulitzer and in 1905, began using the publisher's
suggested curriculum. Unfortunately, it wasn't until 1927 that the

University opened its school of journalism.

In 1908, after a study fuaded and authorized by the Missouri
State legislature and the university's Board of Governors, the
University of Missouri opened the first school of journalism in the
United States. Professcr Walter Williams had been instrumental in
the study that led to the formation of the schcol, and when the

governors went looking for a dean, they chose Professor Williams.

None of the existing classes used a textbook. Students in the
classes learned by listening to lectures from visiting journalists
and educators, by dissecting the nzswspapers of the day and by working
for the student newspaper. This practice was carried on in the early
days of Missouri's journalism school, being verbalized by Captain
Henry King, editor of the St. Louis Globe-Democrat. Speaking in the

first address given to journalism classes at Missouri, King said he

L

Frenk W. Rucker, Walter Willisms: A Biography (Columbia,
Mo.: Missourian Publishing Associates, 150%), D. 737




5 < e 3 ;- e g e + - e
hoped "journalisn would be taught by the practicsl method of pub

\n

" That 1 what A AT YRS A PR B N THR T e ep e,
lishi:l;; a iiaily n,}T-."-".l‘.F,__i;'-'_?r. 41180 1S wWhnau O;C.u.l-.-'-j, w-t.ﬁ Uln'._. ‘-'.;;'..r
peing the University Missourian, which exists today as the Columbia
Missourizn. 5o, even though the treining had been moved to the campus,
-.—--—-—-_-_-—

the stress was still on practical, hands-on training.

There were books about journalism, but they fell more into the
category of journalism history then journalism education. In 1854,

Frederick Hunt Knight had published The Fourth Estate. Published

in London, Knight's book was an elongated essay of press responsi-
bilities with only little explanation of the ways in which the press

of the time operated.

In 1890, Alfred Baker took a more practical look at the workings

of the press in his book The Newspaper World. Baker concerned himself

with the many daily newspapers which proliferated in London in the
1890's. He managed to dissect the workings of the 23 daily newspapers
in 100 pages, making it clear that he took only a superficial look at

each paper.7

With the 20th Century came the first instructional book on
Journalism, Edwin L. Schuman's Practical Journalism, published in

New York in 1905. This 295-page volume contained discussions by

’Sara Lockwood Williams, Twenty Years of Journalism Education
(Columbia, Mo.: E. W. Stephens Publishing Company, 1929), p. 39.

OFrederick Hunt Knight, The Fourth Estate (London: D. Bogue,

Ltd., 1858).
Thlfred Baker, The Newspaper World, (Londen: I. Pitman and

Souns, 1890).




s n and others on topics which ranged from "the reporter at
chuma

w Mogitors and their methods," "women in rewspaper work,”

WOrkK, =
Wediting the country paper,” and "the libel laws."® Schuman's
book met with widespread indifference, 0O'Dell wrote, since the

need for specific journalism texts "had not as yet been perceived."”

One of the earliest manuals for working journalists was

Robert Luce's Writing for the Press, published in 1907. ZLuce's
book was a weighty, 302-page tome that discussed everything from
covering presidential assassinations to writing obituaries. The
style Luce used was to give two or three sentences of theory
followed by pages of examples reprinted from various newspapers.
The working jOurnélist, to whom Luce had dedicated this bcok, then
had to wade through this material and decide for himself how best
to go about emulating it. Luce, incidentally, should be a familiar
name, since he is of the same Luce family which began what we now

10
know as Time-Life Publications.

In the years 1910-1919, a number of journalism texts made

their way into the hands of students. In Making a Newspaper (1911),

John L. Given detailed newspaper methods and organization, with

8Edwin L. Schuman, Practical Journalism (New York:
D. Appleton, 1905).

9

0'Dell, op.cit. p. 32.

loRobert Luce, Writing for the Press (Boston: Clipping
Bureau Press, 1907). a




ters on the development of some of the largest newspapers of

chap

the day- There was, however, little in the book in the way of
11

guidelines for learning journalistic writing.

Also in 1911, Charles G. Ross published The Writing of News:

A Hand Book. An illustrated, 233-page volume, Ross' book built
A Hand Book

on luce's diction rules (he quotes liberally from Luce's Writing

for the Press), applying them to the journalistic situation. Ross

advised journalists to "describe the action in its proper context,
mindful that the reader does not have the benefit of your experience
during the occurrence." Ross also included law, reporter's ethics,
philosophy of journalism and capters on copyediting, headline

writing. Robert PBastian, in his 1929 volume Editing the Day's

News, called the Ross text "one of the most useful of the earlier

12
books on the subject.”

Willard G. Bleyer of the University of Wiscoasin felt he
needed to write his own textbooks and so, in 1913, Bleyer's

Newspaper Writing and Editing became the standard Wisconsin text.

Bleyer drew freely from letters he had received from newspaper

editors and publishers, as well as lectures which visiting journa-
lists had delivered at the school. He added to this philosophical
material. chapters on journalistic style, newsmen's rights and

responsibilities, copyediting, headline writing, and newspaper

john L. Given, Makinz a Newspaper (New York: Henry Holt
and Company, 1911). itk

12Charles G. Ross, The Writing of News: A Fand Book
(New York: Henry Holt and Company, 1911).




organization and management. Bleyer obviously wanted one text for
13

the school and 50 came up with a rather exhaustive 350-par2 volume,
In 1914, John Eaker Opdycke published an all-purpose journalism
text with an eye toward the fiscal realities and business possibilities

journalism presented. His bock was entitled, News, Ads and Sales:

The Theory of Newspeper Writing. In his foreword, Baker wrote he

hoped the book would serve as "a description of newspaper form and
conteat, including magazines, advertisinz and salesmanship. For the
further assistance of the reader, a helpful list of questions and dis-

cussion topics is included.”

Sara Lockwood Williems identified one of the major problems in
journalism educaticn at that time as being a2 lack of qualified
teachers. Too often, she wrote, the journalism teacher was drafted
from the rank of grammar or composition teachers. This, she said,
weas especially true at the high school level. Thus, the instructor
had little if eny practical experience to draw on, and consequently,

15
would be at a loss to draw up a useful curriculum,

Edwin Miller helped alleviate that problem in 1917 when he

published Practical English Composition: Book II, a 175-page workbook-

type text. Miller interspersed discussions of newspaper format,

operations and style with model stories and analysis. He included

1
3Hillard G. Bleyer, Newspaper Writing and Editing (Boston:
Houghton Mifflin Company, 19i7). o

thohn Baker Opdycke, News, Ads and Sales (New York: The
MacMilliam Company, 191L4).

15Williams, op.cit., p. 82.




iscussion topics and suggested outside readings and even
16

a list of d

jay curriculum
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Also, in 1917, L. N. Flint, a professor of journalism and chairman
of the journalism departiment at the University of Kansas, published

Newspaper Writing in High Schools. Again, rather than being a text

for student use, the book was an outline for high schocl teachers to
use in organizing lectures and projects. Flint became a rather
prolific writer after his first book was published. In 1920, he

published a 320-page volume entitled The Editorial, which defined

and described every type of editorial and how these should be
organized. The experience of reading editorials written in the early
1900's and learning the differing stances of various current events
of the time is worth the effort it takes to find the book today.17
Flint was not alone in his efforts to break newspaper work down
into its component parts. During the 1920's, books began appearing
on many different phase of the newspaper business. The first book
devoted solely to editing was published in 1922 by Grant Milnor Hyde,

& Jjournalism instructor at the University of Wisconsin. Entitled

8imply Newspaper Editing, Hyde's 36l-page volume dealt with the

day-to-day task involved in editing a daily newspaper. He included

chapters on typography, proofreading, copyediting symbols, editing

lsEdwin L. Miller, Practical English Composition: Book II
(Boston: Houghton Mifflin Company, 1917).

3 -
7L. N. Flint, Newspaper Writing in High Schools (New York:
D. Appleton and Company, 1917).

10




for §00d taste, wartime censorship (World War I was still a vivid
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readers and staff r'm-m'ba'rs.'i'Lj Hyde was a prolific author, having

Correspondence and Reporting, Handbook for

publisbed Newspaper

Workers and A Course in Journalistic Writing, all within

Newspaper
10 years.

In 1923, the first nod was given to newspaper work in markets
other than those served by the metropolitan dailies. It came in

Emerson P. Harris' The Community Newspaper, published ian 1923. 1In

the book, Harris warns his readers against "thinking your responsi-
pilities for fair reporting and honest coverage are any less than
those of your brethren employed by one of the giants," and at the
same time expresses a belief that readers in small towns wanted
people-oriented newssince it "is their neighbors with whom people

19
arc most concernad."

In 1925, a book devoted to a topic close to this writer's heart

was published; Lawrence W. Murphy's Sports Writing of Today. The

book was a collection of what editor Murphy considered the finest

examples of sports reporting and columns to that date. Unfortunately,

20
world of sports reporting. ©Such hints would be helpful even today.

18
Grant Milnor Hyde, Newspaper Editing (New York: D. Appleton
and Company, 1922).

19Emerson P. Harris, The Community Newspaper (New Yorkf-
D. Appleton and Company, 1923).

20
Lawrence W. Murphy, Sports Writing of Today (Boston:
Allyn and Bacon Company, 1925), p.lh.

11

Murphy gave no hints to the reader about breaking into the rather closed




Also in 1925, Leo A. Borah, an assistant professor of journalism

at the University of Washington, published News Writing for High
Schools. The book was an overview of journalism as it could be applied
Schoo-5
to high school classes, with particular emphasis on using journalistic
practices in running the school newspaper. Borah himself described
the book in this manner:

If a student is ambitious to go into newspaper
work, study of this book should help to test his
attitude and sound the depths of his liking for the
profession. He may even get enough out of the course 5,
to enable him to earn a fair salary as a cub reporter.

The year 1925 was a busy year for publishers of journalism books. |

In that year, James Philip MeCarthy published The Newspaper Worker,

which he claimed was simply "a manual for all who write." Like many
of the books written earlier, McCarthy's text was more a style guide

to English prose than a journalism text, but it did contain suggestions
on interviewing such as "Never phrase a question in such a manner as
22

to allow either a 'yes' or 'no' answer," arranging of a news story

and "tasteful reporting” of public affairs.

The next year the Newspaper Institute of America, after months of

delegate sessions, published The Reporter's Handbook, an all-purpose

examination of the role of the newspaperman. The Institute was given
more to philosophical meanderings rather than practical applications,
but within the rather highblown descriptions of the reporters role in

Ssociety there were concrete definitions of what a newspaperman should do.

2 ’
1Leo A. Porah, News Writing for High Schools (Boston:
Allyn and Bacon Company, 1925), p. 14.

22
James Pnilip McCarthy, The Newspaper Worker (New York:
Frank-Maurice, Inc., 1925).

12




The Iastitute was of the opinion that the professional newspaperman

should do nothing more than the "eyes and ears" of the reading public.
Interestingly, the Institute did not choose to class columnists or
interpretive writers as reporters. From the manner in which the report
dealt with columnists, one gets the impression that the Institute looked
on them as necessary evils, something the newspaper tolerated in order

to reach the baser levels of society.

One of the most detailed texts in newspaper editing (that this

writer could find) was Robert Bastian's Editing the Day's News,

published in 1929. Bastian's book was a painstaking lock at the func-
tions of the editor, both from the philosophical as well as the practi-
cal standpoints. Bastian included complete chapters on typography,
copyediting, headline writing and even a chapter on deciding the news
emphasis for the front page. He also included a detailed set of
copyeditors' marks along with examples of what edited copy should

24
look like.

For some unknown reason, few new journalism books were written
in the 1930's and 1940's. In the post-war years, things began to
pick up again as new books popped up with great regularity. To
delineate all of them would take a book in itself, and, as I have
stated in the preface to this section, most of the books written in
the years after World War II are readily available at any college with

& school of journalism.

2
3waspaper Institute of America, The Reporter's Handbook
(New York: Carroll Beker Dotson, Inc., 1926),

i
Robert Bastian, Bditing the Day's News (New York:
MacMilliam, 1929).

13



jth the books published in 1950, a certain two-pronged trend

W
pegan to appear. First of all, beginaning-level, comprehensive lexts
pecame moOre popular, though they differed very little from one another.
The majority of these books contained a beginning chapter on journalism
pistory, two or three chapters on newswriting, a headline chapter, a

layout chapter, and usually one each for magazines, photography and

law/cthics. These books were used for high schools as well as

colleges, as more high schools began to include journalism in their

course offerings.

Secondly, the more specific texts began to find their way into
libraries and classrooms as college journalism curricula became
more diverse. Bocks began to appear on sports writing, feature writing,
society reportiag, interpfetive reporting, law, ethics and just about

every other facet of journalism imaginable.

In the area of general texts, Frank Fraser Bond's An Introduction

to Journalism was one of the most easily usable texts. Published in

1954, the book capsulized many of the basics of journalism in an
easy-to-follow format, with each chapter containing questions and
answers and suggested practical exercises. In his preface to the book,

Bond summed up the current situation involving journalism textbooks:

"This volume is intended as an introduction to the
newspaper business. It should by no means be though of as
a complete journalism coursej; rather, it is intended to give
the student an cverview of what the Fourth Estate is all
about. Students wishing to continue in a study of journalism
would do well to consult any of the fine tests of a more
specialized nature currently on the market."

25Frank Fraser Bond, An Introduction to Journalism (New York:
Houghton Miffliun, 1954), p. ii.

1L



Bond's book was given a second printing in 1959, a third in
1964, end 8 fourth (and current) printing in 1969. The 1964 version
jncluded newer forms of lsyout and a discussion of the new offset
press, while the 1969 edition gave more space to feature and enter-

tainment writing, including a short discussion of reviewing techniques.

That Bond's book should have been revised only 10 years ago
points to an interesting fact. Many of the general, beginning-level
texts are revisions of those written more than 25 years ago. After
all, basic editing and reporting techniques have not changed drasti-
cally in the past quarter-century. News stories are still written
in inverted pyramid (main facts at the top) style, headlines are
still counted in the same manner, reporter"s "do's and dont's" have
remained virtually unchanged and copyediting has changed very little,
with most changes in that area being instituted by revisions in the
Associated Press stylebook. This is not to say there haven't been
quality textbooks written in later years, or that universities agren't
interested in using new books. It is simply an indication of what
I learned as research for this chapter progressed: Much of what
we see today as general texts differs only slightly from what was
being produced 20 years ago. They have been updated, to be sure,

but contain much of the same information.

Another example of this trend is the work of Earl English
(whose books, incidentally, this writer used in high schocl).
English wrote one of the few widely-accepted general texts to come

out of the World War II years, a book entitled Exercises in Journalism.

It was first published in 1S44, but was reprinted in 1962 (a period



rs during vhich the book needed no revision), 1966,

of almost 20 yea
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1972 and 1976, A

textbooks have changed little in content during the past 25 years.

The situation involving the more specialized texts is different,
at least in mosT cases. Before 1945, very few specialized texts
existed, with the exception being texts on editing end editorial writing.
From the early days of journslism education, reporting and editing were
thought of as separate Tunctions, with editorial writing falling some-
where between the two but receiving separate attention nonetheless.
However, books on sportis writing or feature writing or investigative
reporting were quite rare, primarily because formal training in-those
areas was rare. Journalism schools (as I learned during research
for the history of journalism course during the first trimester of
the graduate program) were still teaching the basics and letting the
reporter specialize on his own time. There were books written about
women in journalism or great sports writers (the biography of Grantland
Rice is one of my favorites) and so forth, but they were not of the
educational type. The school of thought was that once a student
learned the basics of newswriting, he could apply his skllls to the

more specialized areas without further education.

During the 1950's, journalism textbooks became more textbookishj;
that is, people began to write just for the educaticnal community,

something that hadn't been dome since the very beginning of journalism

26
Earl English, Exercises in Journalism (Columbia, Mo.:
University of Missouri Press, 194lt),

16



As Sara Lockwood Williams pointed out, the earliest

education.
journﬁliSH texts were Writiten as labors of love, usually at the raguest
of whichever professor was trying to set up his curriculum. By the

1950's, journalism texts were being written because the market had

grown to a large enough extent that now such writing was firancially

rewarding.

The late 1950's saw the emergence of Edwin Emery, who has become

one of the most widely respected authors in the jouraalism education.

Together with Philip Ault, Emery published Reporting the News, a text-
book to be used in beginning or basic newswriting courses. It con-
tained chapters on writing the lead, ianverted pyramid style, news copy
organization, feature stories and an interesting chapter on pitfalls
unsuspecting journalists can become entrapped in. Anyone who has
spent any time in the University of Missouri journalism department
will be familiar with Emery's works, as it is still on the recommended

28
reading list for the beginning class.

An indication of depth to which certain authors covered special-

ized topics im journalism during the late 50's and early 60's can be

gained from Clinton R. Bush's Newswriting and Reporting Public Affairs,

published in 1965. In the book's 429 pages, Bush goes into great

detail in explaining how best to cover civil and criminal court proceed-

278ara Lockwood Williams, op. cit., p. 67.

28Edwin Emery, Reporting the News (New York: Dod, Mead .
and Company, 1959). s
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sngs even detailing how the appellate system works and how reporting
3
29

should be included in ccurtroom coverage. The book

of that system
s reprinted the first time in 1970 aad again in 1976.

One of the first books on sports writing was a particularly de-
1ightful book entitled Sports Page. The book was published in 1953
by & much-traveled sports writer named Stanley Woodward, and contained
chapters on "How you get started, (sic)" "Aw, nuts' and 'Gee, whiz!"

"Right man in the right place," "Covering sports after dark," and

"pelevision--today and tomorrow." In addition, Woodward gave detailed
instructions on how best to cover baseball, footbail, boxing and
racing. From a professional standpoint, many of his directions, though
almost 30 years old, still hold true.3o

The early 1960's also saw two books which were first (to my
knowledge) in their fields. One was Kenneth R. Eyersly's Community
Journalism published in 1961 and the other was Neal Copple's Depth

Reportinz: An Approach to Journalism, published in 1964. Byersly's

book was the first to touch on the peculiarities of adapting world

and national news to the immediate interests of readers in a small
comunity. Earlier books which had dealt with community newspapers
bad ignored the fact that many national or international stories often
had important local angles. Byersly gave practical tips on how to

gain access to local officials, how to set up contacts with local

29Clinton R, Bush, Newswriting and Public Affairs (New York:
The MacMillian Company, 1965).

)BOStanley Woodward, Sports Pagze (New York: Simon and Schuster,
1953).
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tatives in national government and other similar "how-to"
3L

1nstructi0350

represen

Copple’s book was the first I could locate on in-depth investi-
gating reporting. Copple included chapters on gaining background
jnformation, people to contact regarding different areas of coverage
(business, politics, economics, etc.) and & detailed discussion of
reporter's rights while conducting an investigation. Some of Copple's
jnstructions were clothed in singularly unacademic prose: "The police
have the fector of immediacy on their side. The reporter may be right
in the long run, but on the scens, the policeman is the boss."32

Copple's book was reprinted in 1971 and was in use at Central Missouri

State University when I was a student there in 1972-1973.

To further delineate current journalism texts would be to take
up the reader’'s time with a discussion of the obvious. Thsre is a
plethora of textbooks out and more are being written every day.
Some will see one printing and fall victim to massive disinterest
while others, such as the ones I've already listed, will be revised
from time to time and will see continued use in college classrooms.
However, as Dr. Keith Sanders, head of the News/Editorial sequence
at the University of Missouri~Columbia journalism school, points out,
textbooks always will remain in & position of secondary importance

behind hands-on training.33

31Kenneﬁb R. Byersly, Community Journalism (Madisonm, Wlscou51n.
University of Wisconsin Press, 1961).

32Nbal Copple, Depth Reporting: An Approach to Journalism
(New York: D. Appleton, 1964), p. Ol.

33Dr. Kelth Sanders, interview at University of Missouri-Columbia,
February 22, 1979.
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A historical overview of textbooks used in various Jjournalism

education programs reveals a close correlation between the philosophies
governing those early programs and the type of textbooks that were
written. The early programs reliecd heavily on lectures from visiting
journalists, editors and publishers, and on "apprenticeships" at local
newspapers, The early educators spent little time working out of

textbooks, since journalism was still considered more of a trade than

a profession, and as such was seen &s being best taught through on-
the-job training. Many editors of the time freely expressed such

opinions, and mest college journalism programs followed suit.

Therefore, early textbooks tended to be survey texts, covering
most of the known facets of journalism in one book. The student would |
use this book throughout much of his college career, referring to it
from time to time as questions arose during his "apprenticeship."”
Specialized texts, dealing in depth with one area of journalism (design,
for example, or feature writing, interpretive or investigative reporting
and so on), were very rare except in editing, which had been viewed all

along as being a separate skill.

At the risk of oversimplifying the case, the situation changed
very little from the early 1900's (with the formation of the first
journalism schools) through 1945. Following 1945, textbook writers
began to show an interest in specialized areas of journalism, and books
began to appear on various facets of the profession. It is this writer's
personal opinion that the great events which took place betwéén 1920

and 1945 (the Depression, recovery and World War II) molded journalism
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into & respectable profession. In additicn, newspapers found themselves

faced with increased competition from radio, and wers forced to rethink

their procedures end philosophies. History bears out themany changes
in newspapers and journalism during this time span, but whether these
changes had a cause and effect relationship on the changing focus of

journalism texts is not proven. However, I find it hard to discount.

A check of the textbook collection at the Walter Williams library
at the University of Missouri-Columbia journalism school points to
the diversification of textbooks which occurred after World War II.
For example, the library has fourteen books on sports writing, all
of which were published after 1945. Twenty-four books are carried on
writing editorials, with only iwo published before 1945. Fourteen
books appear on interviewing, all of which were published after 1945.
Freelancing is the topic of 11 books, and again, all were published
after the war. The library has seven books on feature writing, with
one written before 1945, and it was published in 1941. These figures
support the conclusion that texts did not begin to diversify until

after 1945,

Also, survey texts in journalism began to appear more frequently
a8s more and more colleges offered journalism classes (perhaps in accord
with the contemporary events of the time and their effect on the pro-
fession as reviewed above). The newer texts looked much the same as
older books, and many of our current books are updated versions of
books written in the late 1940's and 1950's. The best example of &

text written in the 40's and still in use today is Earl English's
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Exercises in Journalism, which has seen four reprinting since its
_..-—-—""‘""___-__’_-_—-

puhlicﬁyinn in 1044, with the most recent being 1978. The fact that
these survey texis concera themselves with basic practices in journa-

1ism is the reason they can go for decades with only minor revisioas,

since basic journalistic practices have changed very little.

We have seen, then, that journalism textbooks have mirrored not
only the philosophies regarding journalism education, but have also,
to an extent, reflected current ideas regarding journelism as a pro-
fession. As we shall see in the second section, which deals with the
feelings of journalism teachers, many of these feelings about journalism
education have changed very little, as books still take a secondary role

to practical, professionally-oriented experience.
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unique problems and difficulties. The Flo Valley work also exposed me

to the workings of a school with peolitical ties to the community,

something working at Lindenwoocd never could.

While the work at Flo Valley was the most extensive, requiring at
least 15 hours per week, it was also the most beneficial, since it
most closely approximated the professional work I hope to be doing as
a college journalism teacher. The work at Florissant Valley, coupled
with the advisory work at Lindenwood and the research into journalism
schools and teachers with which was done for the culminating project,
has given me a deep insight into exactly how journalism is taught.

I have locked at it from a purely theoretical standpoint, in the

work I did as a teacher at Florissant Valley. I have been able to hear
from others how it should be done, how it might be done, and how it is

being done, and I have been able to apply that in a professional situ-

ation.

I believe, for th . reason, my graduate program has been extremely
successful. It has opened my eyes to the world of a college educator,
which is what I had desired when I designed the program, and it has
given me a deeper insight into the fields of public relations and
military journalism by forcing me to research these fields rather than
simply work in them. I feel all the desired objectives contained in
the program have been met, and from the feedback I received from Bob
Wilke and Roger Carlson, who worked closely with me in this program,

I feel they would agree that the program has worked. As an indication

of the success of the program and of my work within the program, I
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would point to the fact that Florissant Valley offered.to let me
teach the copyediting and leyout course again in the spring. Unfor-
tunately, the offer was rescinded beczuse a lack of classes forced

Roger Carlson to teach the course to complete nis class load.

Beyond that, I feel my program has proved that an individualized
educational system can work, provided the student knows what he wants
and is able to find qualified individuals willing to work with him to
see that he gets it. I was fortunate in having Wilke and Carlson as
sponsors, because as both journalists and teachers, they were able to
direct me into areas which gave me the experience and education I
needed. I firmly believe that spending another year in classroom
situations with exams and lectures could in nc way have prepared me
to teach journalism in college as well as the actual experience has.
I would not hesitate to advise other students with career-oriented

graduate school needs to pursue a similar program in their fields.
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Appendix

Creation of the "History of Journalism in America" Course

As an integral part of my first-trimester studies, I formulated a
"History of Journalism in America" course for use at the Lindenwood
Colleges. With the assistance of my faculty sponsor, Robert Wilke, I
determined course objectives, picked text materials, wrote a syllabus
and specified evaluation procedures for a course which would fit into
the Lindenwood communications curriculum. For simplicity's sake, the

course will heretofore be referred to as the "history" course.

From the outset, I wanted my graduate program to be as practical as
possible. With that in mind, I set out to design a course that met two
criteria. It had to be a course I wanted to teach (since I still hope to
teach the course at some future date), and it had to be a course which
students would benefit from. With that as my starting point, I divided
my work into three separate tasks. First, I would have to define the
objectives of the course —-- exactly what I want students to be able to
do after taking the course. Second, I had to pick a suitable textbook,
and third, using the text and with the course objectives in mind, I had

to write a syllabus for students to follow.
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Since the course was to be an overview course, with the student
gaining working knowledge of the major trends and innovations in American
journalism, and since I wanted the student to understand how the many
different stages have shaped American journalism into what we know it as

today, I delineated the course objectives as follows:

After taking the course, the student should be able to

identify the major influences in the development of modern

American journalism, the major innovations and their effect

on that develcpment, and the major trends through which the

journalism field has progressed and their effects on that

progression and development.

The next step was to find a text suitable to helping students meet
the course objectives. My search for a suitable text led me to the libraries
at Lindenwood, the University of Missour-St. Louis, Southern Illinois
University-Edwardsville and the University of Missouri-Columbia. After
studying several journalism history texts, I picked Edwin Emery's "The
History of American Newspapers' as the book best suited to my course. It
is a survey text, discussing the main trends, occurences and personalities
in American journalism without going into great detail on any one topic.

I felt that the Emery book, along with a list of outside readings culled

from my search for a suitable text, would serve as adequate reference

material for my students.

Having chosen the text, I then set out to prepare the syllabus,
which would outline how much class time (and therefore how much importance)
would be given to each topic of discussion. I found an invaluable aid in
preparing my syllabus in the outline used for the University of Missouri-
Columbia journalism history course. At Columbia, the course ig.taught

without a text, and with the lectures following a detailed outline. I
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found that by using the Missouri outline as a "road map" I was able

to pull together the Emery material, as well as other material, into

a workable undergraduate course.

I must stress that I DID NOT want my course to be a carbon copy of
the Missouri history course. In conversations with Missouri graduates,
I found a common complaint about the history course to be that too much
emphasis was placed on minor details, such as the exact dates of certain
occurences. Since I was more interested in my students understanding
the flow of historical events and was not as concerned with rote learning
of specific dates, I changed the emphasis and picked from the Missouri
outline what I thought would add to the text materials in order to reach

our broader course objectives.

The course is arranged in chronological order, beginning with the
ancient forerunners of American journalism. Our first introduction to
journalism in America comes with the colonial newspapers and touches on
the contributions of Benjamin Harris, Peter Zenger, Benjamin Franklin,

and others.

From there, the course moves through the Revolutionary War period
(which saw some 2,120 new publications spring up) and on through the
many innovations of the 19th century (introduction of first news maga-
zines westward expansion and its effect on journalism, technical improve-
ments, the pioneer press, and a special look at the Civil War and re-
construction and what effects these two periods had on the development

of American journalism).

That will lead us into the 20th Century, with topics including the
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impact of Joseph Pulitzer, yellow journalism and the Hearst empire,

the Chicago press, newspapers and the two world wars, black and minority
journalism, Tom Wolfe and new journalism, the underground press and

the radicalization of newspapers, the effect of radio and television,
and the technological advances that are currently re-shaping the

American press.

Evaluating the students would be done through three examinations
and a research project. The exams would be a combination of objective
and subjective questions and would give the student some choice in hcﬁ
he displays his knowledge (by having the student pick six of ten identi-
fication questions or by writing on three out of five possible essay
topics). The research paper would be a ten-page project on topics I
would pick (or which could be picked by the student with my approval).
The three exams would count three-fourths of the student's grade with

the research paper counting for the final quarter.
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