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Abstract 

As the 21 st century approaches, there is increasing interest in the accountability of 

higher education. Accreditation provides one vehicle for accountability. 

Lindenwood University is in the process of evaluating the Professional and 

School Counseling Programs for Accreditation (CACREP). Part ofLindenwood 

University's evaluation effort is reflected in alumni input. This study reflects the 

responses of 112 surveyed alumni of the 1995-1998 Professional and School 

Counseling Programs. 
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Chapter 1 

Introduction 
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Higher education has played an important role throughout American history, 

and has enjoyed a self-governing status. Unlike other countries, the United States 

has no national ministry of education regulating academic standards. There is no 

national curriculum. Students can freely choose the type of education they desire 

to pursue. However, the academic community has never been totally untouched 

by society. The need for accountability, by being responsive and responsible, has 

always been part of the contract between society and higher education. Being 

responsive means acknowledging the priorities of society, and being responsible 

in the service of society. Even though there is great debate concerning the degree 

of responsiveness and responsibility, the autonomous status of higher education 

can be maintained only through demonstrating ''that the public good is more 

important than the private gain" (Braskamp, 1997). Comprising both public and 

private institutions, ranging from national universities to community colleges, is 

our non-governmental process of accountability. 

Accreditation is the vehicle that responds to the need for accountability. The 

basic tenet of accreditation is to be responsible to the society at large, while 

maintaining the principle of self governance for higher education. Accreditation 

is about the quality and integrity of academic programs while acknowledging the 

objectives and goals that are unique to each institution. Accreditation covers both 

the initial and ongoing approval of a school, postsecondary institution, or program 

that meets the standards established by a nationally recognized accrediting 
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association. Accrediting associations are voluntary membership organizations 

that monitor the academic and administrative quality of their members, which can 

include whole institutions or the programs offered by the institution (Braskamp, 

1997). 

This study will present a historical perspective of the evolution of accreditation 

and the agencies that presently service the process emphasizing the Council for 

Accreditation of Counseling and Related Educational Programs (CACREP). It is 

through CACREP that accreditation is being sought for the Professional and 

School Counseling Programs ofLindenwood University. 

The purpose of this study is to describe the surveyed results of the 115 alumni 

of the Professional and School Counseling programs from January 1995 through 

August 1998. Some results of this data will be used in the self study that is 

required by the university for the purpose of accreditation. 
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There are processes higher education uses to maintain public accountability 

and quality assurance. One process is fiscal regulation through laws, statutes, and 

government mandates. Social responsibility is demonstrated through compliance 

with public health and safety rules. Competition in the education marketplace is 

one method of assuring quality. Accreditation, which focuses on the integrity of 

the academic program (Braskamp, Poston, Wergin, 1997), is a method for 

assuring quality and demonstrating accountable responsibility to the public. 

Before World War II, accreditation arose as colleges and universities needed 

standards for admission and transferability of credit. Gradually, professions 

began to police their own programs to guard against unacceptable practices. In 

1938, a Joint Committee on Accrediting was established by the Association of 

Land Grant Colleges and Universities and the National Association of State 

Universities, later to be joined by the Association of American Universities 

(Stewart, 1996). 

The federal government first began to rely on accreditation in higher education 

after World War II, with the creation of the GI bill . With the authorization of the 

Title IV Student Aid Program, the decision was made to maintain accreditation as 

one of the criteria for determining institutional eligibility to participate in federal 

programs, along with state licensure and assurance that federal eligibility 

requirements were met. This network of accreditation, state licensure, and federal 

review became known as the Triad of shared responsibility for program integrity. 
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Accreditation became the ticket to public funding. The Triad functions on the 

basis that private organizations grant accreditation while the Department of 

Education grants institutional eligibility and certification (Eaton, 1997; Glidden, 

1997). 

The Joint Committee on Accrediting eventually developed the National 

Commission on Accrediting (NCA). With the development of the NCA and the 

National Committee on Regional Accrediting Agencies (NCRAA) in 1949, a 

process for recognition of specialized accrediting bodies was created. The 

NCRAA became, in 1969, the Federation of Regional Accrediting Commissions 

of Higher Education (FRACHE). In 1975, NCA and FRACHE merged, and 

became the Council on Postsecondary Accreditation (COP A). 

From 1975 to 1993, the Council On Postsecondary Accreditation was the 

umbrella organization for accreditation at the national level. Prior to 1993, 

reports of fraud in accredited institutions and evidence of student loan defaults, 

raised the public ' s perception of the problems in educational institutions. In 1992, 

this led to Congressional review of the default problems by establishing the State 

Postsecondary Review Entities (SPREs) in each state. While accreditation came 

under fire from Congress as contributing to the accountability problem in the 

student aid programs, most institutions and accreditors viewed the SPREs as a 

dangerous precedent. Because of this, in 1992, Congress made significant 

amendments to the Higher Education Act in the newly created ''Program 

Integrity" section, including stringent triad regulation of accreditation, 

authorization for the State Postsecondary Review program, and increased federal 
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eligibility and certification responsibilities. The Department of Education 's 

authority to regulate accrediting organizations through its recognition process is 

addressed in Section Part H, Subpart 2 of the Higher Education Act. Problems 

with the 1992 amendments eventually caused friction within the higher education 

community contributing to the demise of the Council on Postsecondary 

Accreditation (COP A). On December 31 , 1993, the Triad led to the self 

termination of COP A, leaving no national coordination or voice for accrediting 

bodies (Eaton, 1997; Glidden, 1997). 

In August 1993, the Association of Specialized and Professional Ac creditors 

(ASPA) was incorporated to improve accreditation. On January 1, 1994, the 

Commission on Recognition of Postsecondary Accreditation (CORP A) was 

formed to continue only the recognition process that COP A had done in the past. 

On January 26, the National Policy Board on Higher Education Institutional 

Accreditation (NPB) convened to develop a proposal for an organization to 

succeed COPA. 

In October 1994, the National Policy Board (NPB) circulated a draft proposal 

to create a new national organization, but there was no consensus. In March 

1995, a revised draft was circulated based on the feedback from the first proposal. 

In June, at a Conference on the Future of Accreditation, college and university 

presidents recommended that institutional chief executives assume responsibility 

for drafting a plan. In July, the Presidents Work Group on Accreditation was 

formed, composed of twenty-four college and university presidents with one 

trustee. In October, the group mailed a proposal to create the Council for Higher 
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Education Accreditation (CHEA). On March 29, 1996, the proposal and a ballot 

to elect a Board of Directors were mailed to 2,990 college and university 

presidents. This was the first national referendum in the history of higher 

education. It was supported by ninety four percent (94%) of the 1,603 colleges 

and universities responding to the ballot. The Council for Higher Education 

Accreditation (CHEA) was created, holding its first meeting in July 1996 

(Glidden, 1997). 

CHEA's goal is to "promote public accountability, increase the importance and 

usefulness of non-governmental accreditation, and to improve the practice of 

accreditation," through its review process and recognition of accreditation 

associations (CHEA Chronicle, 1996). CHEA grandfathered the recognition of 

organizations that accredit institutions granted by COP A and CORP A (Eaton, 

1997; Glidden, 1997). 

CHEA promotes academic quality, through recognizing higher education 

accreditation bodies and advancing self-regulation. Other responsibilities include 

(a) advocating voluntary accreditation, (b) coordinating and disseminating 

research, ( c) public debate, ( d) data gathering, ( e) communication relating to 

accreditation, (t) ameliorating disputes, (g) fostering communication among all 

involved in higher education accreditation, (h) working to preserve the quality and 

diversity of colleges and universities (Eaton, 1997). 

CHEA is different from earlier organizations in two important ways. First, it is 

accountable to member institutions of higher education through its board of 
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Uniquely American is the orientation of federal laws and regulations deferring 

to the judgements of the academic and professional communities through 

nationally recognized accrediting associations to recognize an institution or 

program. It is the role of the United States Department of Education (USDE) to 

approve accreditation associations. CHEA created the National Advisory 

Committee on Institutional Quality and Integrity (NACIQI). NACIQI advises the 

Secretary of Education on standards for accreditation agencies and also on the 

relationships within the Triad. For the first time this law placed in statute specific 

elements for the Education Department (with advice from NACIQI) to consider 

when it approved accreditation organizations (Eaton, 1997). The accrediting 

associations need the United States Department of Education's approval before 

the institutions they accredit can be eligible to participate in student financial 

assistance programs. However, the national government does not independently 

approve institutions or programs. State recognition is based on the constitutional 

power of the states to govern education. 

State authorities increasingly require institutions to be accredited in addition to 

being licensed or chartered in order to obtain or retain state approval. Citizens 

who apply for Student Financial Assistance Program (SF AP) are required to 

attend an institution that is an eligible participant in the SF AP program and has 

been issued a code number, called a Title IV Code, which the student must record 

on his or her SF AP application. For the purposes of SF AP, recognition means 
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accreditation by a federally recognized U.S. accrediting association. The Office 

of the U.S. Department of Education is responsible for determining institutional 

eligibility for participating in SF AP and receiving Title IV codes. The official list 

of eligible institutions participating is called the "Title IV Code List." The 

method for recognizing institutions is determined by the Secretary of Education as 

advised by the National Advisory Committee on Institutional Quality and 

Integrity (NACIQI). 

The United States has two forms of accreditation. The first is the institutional 

accreditation which approves an entire academic institution, including all of its 

academic and administrative aspects. It does not approve any single course of 

study. The second form is the programmatic or specialized accreditation which 

approves a specific academic or professional program of study offered by an 

academic institution. For both forms, the accreditation process involves several 

steps: (a) the accrediting association establishes policies and standards to be met 

for accreditation ( or re-accreditation), (b) the institution or programs petitions the 

association for membership, ( c) the institution or program begins a process of 

preparing and conducting an intensive self-study, (d) the association selects a 

team of external experts, reviews the self-study report and visits the institution, ( e) 

after an evaluation, recommends for or against accreditation, and (f) publishes 

successful candidates and re-accredited members in the following annual edition 

of its official approved list. Information is also published on institutions or 

programs removed from accredited status or denied initial accreditation 

(AMIDEAST, 1997). 
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The nationally recognized accrediting associations consist of those: (a) recognized 

by the Secretary of Education as qualifying free-standing institutions to 

participate in the Student Financial Assistance Program (SF AP), (b) other 

associations that only approve programs of study or institutions that are already 

accredited by a regional or other association that is recognized by the Secretary of 

Education, or ( c) the member associations of the Council on Higher Education 

Accreditation (CHEA). 

There are nationally recognized accrediting associations which are particular to 

the Professional and School Counselor. Because School Counselors require 

teaching certification, the program may belong to the National Council for the 

Accreditation of Teacher Education (NCATE). This association accredits 

bachelor, post-baccalaureate certificate, and master degree programs that prepare 

students for certification to teach in elementary, middle and secondary grades. 

For the state of Missouri, approval and accreditation are given by the Department 

of Elementary and Secondary Education (DESE). 

There are several national accrediting associations pertaining to Professional 

Counseling including the American Association of Marriage and Family Therapy 

(AAMFT). This association accredits master, doctoral, and postgraduate clinical 

training programs in marriage and family therapy. The American Psychological 

Association (AP A) accredits professional doctoral programs in clinical, 

counseling, and school psychology. It also accredits predoctoral and postdoctoral 

internship programs. Accrediting basic, advanced, and supervisory programs 

which prepare clergy and other religious as clinical pastoral counselors, is the 
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Association for Clinical Pastoral Education (ACPE). Also, the National Council 

on Rehabilitation Education (NCRE) accredits master degree programs in 

rehabilitation counseling. 

In 1981, the accreditation arm of the American Counseling Association 

(ACA) became the Council for the Accreditation of Counseling and Related 

Educational Programs (CACREP). CACREP accredits master, doctoral, and 

professional internship programs. Its purpose is to work with institutions offering 

graduate-level programs in counseling and related educational fields so that they 

might achieve accreditation status. Since 1987, CACREP has been recognized as 

a specialized accrediting agency by the Council on Postsecondary Accreditation 

(COPA) and its successor organization, the Commission on Recognition of 

Postsecondary Accreditation (CORP A) (CACREP Manual p. 11 & 12). As of 

December 1998, there are 124 CACREP accredited institutions (CACREP 

Directory of Accredited Programs). It is through CACREP that Lindenwood 

University will apply for accreditation of the Professional and School Counseling 

programs. 

CACREP defines a program as "a structured sequence of curricular and 

clinical experiences for which accreditation is sought" (CACREP Manual p. 26). 

Programs are referred to as an academic unit, and the faculty evaluates the 

program(s) against each CACREP standard set forth in the CACREP manual 

(Sections I-VI, CACREP Manual) . The manual lists the eight common core 

curricular experiences considered necessary in the preparation of all counselors 

that include: (a) Human Growth and Development-studies that provide an 
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understanding of the nature and needs of individuals at all developmental levels, 

(b) Social and Cultural Foundations-studies that provide an understanding of 

issues and trends in a multicultural and diverse society, (c) Helping 

Relationships-studies that provide an understanding of counseling and 

consultation processes, ( d) Group Work-studies that provide an understanding of 

group, ( e) development, dynamics, counseling theories, group counseling methods 

and skills, and other group work approaches, (f) Career and Lifestyle 

Development-studies that provide an understanding of career development and 

related life factors, (g) Appraisal-studies that provide an understanding of 

individual and group approaches to assessment and evaluation, (h) Research and 

Program Evaluation-studies that provide an understanding of types of research 

methods, basic statistics, ethical and legal considerations in research, (I) 

Professional Orientation-studies that provide an understanding of all aspects of 

professional functioning including history, roles, organizational structures, ethics, 

standards, and credentialing (CACREP Manual pgs. 59-62). Eligibility 

requirements include supervised experiences such as practicum or internship for 

all students. 

The CACREP manual describes the five basic stages in the accreditation 

process. Stage I is a self-study format used to document the compliance of the 

program with the standards that are set forth for the program in the manual. Stage 

II is the submission of the application and self-study report. The Board 

subcommittee will then read and recommend one course of action: (a) to accept 

the application for an on-site accreditation review, (b) to accept the application 
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pending clarification of concerns or questions, or ( c) recommend that the 

application be withdrawn because of major deficiencies. Stage III includes the 

on-site visit and team report. The purpose of the on-site visit is to validate the 

self-study, and to understand those aspects of the program(s) that cannot be 

evaluated from documentation alone. Stage IV is rendering accreditation 

decisions by the CACREP Board. Stage V maintains accredited status. 

It is suggested in the ' 'Eligibility Requirements" section of the manual that 

assessments of a program may include program graduate surveys. It is this 

parameter of the ' 'Eligibility Requirements" that defines the scope of this study. 

The Lindenwood University programs to be reviewed in this study are the 

master level Professional and School Counseling Programs. The courses were 

established to satisfy the eight common core areas of CACREP accreditation 

standards in Section II, entitled ' 'Program Objectives and Curriculum." 

The Lindenwood University programs require 48-60 semester hours of course 

work, education courses, when applicable, and applied experience. Students in 

the Professional Counseling program must obtain a minimum of 600 hours of 

supervised practicum experience. Practicum students receive one-to-one 

supervision from qualified professionals at their field sites, and they also 

participate in a group supervision seminar conducted by a faculty member of the 

Professional Counseling program. Students in the School Counseling program 

must complete a practicum in a school setting (Graduate Catalog, 1997-98). 

The primary focus of this survey will be on whether the education goals were 

met for a group of alumni, and to seek general information concerning the alumni. 
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With permission granted by the National Center for Higher Education 

Management Systems, a questionnaire was adapted from the Long Term Alumni 

Questionnaire. Questions were added relating to professional, personal 

development, and the program curriculum. Space was provided at the end of the 

survey for comments. The Alumni Survey evolved to a 26 question survey (See 

Appendix J) . 

Participants 

The Director of the Professional and School Counseling Programs requested 

the list of graduates from the registrar's office for January 1995 through August 

1998. The author sent the Alumni Survey to all graduates. The number of 

graduates per year were as follows: 22 graduates in 1995, 25 graduates in 1996, 

3 7 graduates in 1997, and 31 graduates through August 1998. 

Procedure 

A pretest survey was given to fifteen graduate students from the Research and 

Development Classes of the Fall 1998 trimester. Some suggestions were offered 

by these students, and were either adapted or adopted in the finalized version of 

the survey sent to the alumni . 

The Alumni Survey was employed to collect current and historical data 

including a curriculum rating review from the alumni. Demographic data 

included gender, race, and age of program students (see Appendix B). In addition 
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goals of the students including career improvement and personal enrichment 

statistics were obtained (see Appendix C). Career attributes are also reported, 

including employment statistics (see Appendix D). A general assessment of the 

programs is included in Appendix E . Graduates were also instructed to rate the 

curriculum courses (see Appendix F). 

Additional information was solicited including alumni comments (see 

Appendix G), employment titles (see Appendix H), and professional association 

memberships (see Appendix I). 

Surveys were mailed to all January 1995 through August 1998 graduates of the 

program. Along with the Alumni Survey (see Appendix J), a cover letter from the 

Director of the Professional and School Counseling Programs (see Appendix K), a 

letter from the author assuring anonymity of responses with a request to return the 

questionnaire within three (3) weeks (see Appendix L). In addition, a self­

addressed, postage paid envelope was included for return of the completed 

survey. Also included was a pre-paid post card to be returned indicating that the 

named alumni had responded. Respondents were requested to mail this postcard 

back to the author as a way of tracking those who had responded and to defray the 

cost of a second mailing. A follow-up letter was sent three weeks later to 

encourage alumni who had not responded to return the survey. The second 

mailing included a second copy of the Alumni Survey, another pre-paid envelope, 

but no postcard. All survey responses were manually coded. 
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Survey results are summarized in this section. A detailed account of all raw 

data is found in the Appendixes. Table 1 lists the mailing and response rate for all 

surveys : 

Table 1 

Mailing and Response Statistics 

Year 
Graduated 

1998 

1997 

1996 

1995 

Totals 

Number 
Mailed 

31 

37 

25 

22 

115 

Returned 
by 

Post Office 

Total returned 
ofthose 
Delivered 

26 

25 

20 

11 

82 

Percent 
Returned 

84% 

67% 

80% 

50% 

71% 

Demographic survey results indicated that 91% (N=75)of all respondents were 

female, and 90% (N=74) were Caucasian. Ages were more varied with 58% 

(N=48) ranging from 31 through 50 years (Appendix B). 

The author requested the alumni to reflect on the academic, career and 

personal enrichment goals that were important to them as they attended classes, 

and which goals the alumni felt they had achieved as a result of the program 

experience. Of those who responded, 85% (N=70) felt they had achieved an 

increase in knowledge and understanding of an academic field . Of those alumni 

who wanted to improve knowledge, technical, or competencies for a career, 
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66% (N=54) responded having achieved those goals. Of the alumni wanting to 

increase the chance for a raise or promotion, 35% (N=29) felt they had achieved 

this goal. When questioned about the highest degree they planned to earn, 51 % 

(N=42) responded with the master degree (Appendix C). 

The career attributes (Appendix D) reflected that 49% (N=40) of the alumni 

intended to take the licensing examination, while 21 % (N= 17) had already passed. 

The results also reflected that 62% (N=51) belong to professional associations 

(see Appendix I for list) . The respondents indicated that 77% (N=63) were 

employed more then half time in the counseling field at the time of responding to 

the survey. The salaries that were reported indicated that 39% (N=32) earned 

$20-$25,000 annually. Sixty-three percent (63%) (N=52) responded that their 

first job directly related to the counseling field . Sixty four percent (64%) (N=53) 

of the respondents related good or excellent preparation for their first job, and 

72% (N=59) responded good to excellent preparation for their present job. 

Seventy seven percent (77%) (N=63) responded that they were employed more 

than 36 hours per week while they attended the program, and 39% (N=32) 

continued in their job after graduating. Of those graduates who sought 

employment, 17% (N= 14) were employed within two months. There were 11 % 

(N=9) not working in the counseling field at the time of the survey. When asked 

it they were willing to move to another community to find employment, 61 % 

(N=50) replied they were not (Appendix D). 

The program assessment reflected 83% (N=68) of the respondents had 

received the Professional Counseling degree. It required three years for 53% 
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(N=43) of the students to complete the program. When asked if they would 

return to Lindenwood for a doctoral degree should the university have that degree 

available, 48% (N=39) responded they would. Ninety-three percent (93%) 

(N=76) replied that they had not emolled in another program after graduating. Of 

those completing the program who felt they had been properly prepared to go on 

to a doctoral program, 55% (N=45) replied Excellent and Good preparation 

(Appendix E). 

Each course in the program was examined separately. The respondents 

assessed each course in terms of the preparation the graduate felt he or she had 

received. Detailed assessments can be found in Appendix F. Table 2 reflects the 

combined results of those alumni who responded ''Excellent" or "Good" in their 

evaluation of a course. For comparison and perspective, Table 2 also includes the 

combined results of no response to a question and a response of ''Not Applicable." 
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Table 2 

Assessment of Courses 

Combined % of Combined % of 
Excellent and Good Not Applicable 
Preparation and no response 

Human Growth/Development 75% 0% 

Social and Cultural 70% 4% 
Foundations of Counseling 

Family Counseling/Therapy I 68% 8% 

Marital Counseling/Therapy 60% 11% 

Group Dynamics, 77% 2% 
Process and Counseling 

Lifestyle and Career Development 64% 2% 

Appraisal of Individuals 66% 4% 

Research Methods and Statistics 58% 1% 

Foundations of Professional 75% 7% 
and School Counseling 

Professional Ethics and Issues 82% 6% 
Personality Theories 

Consultation and Outreach 26% 59% 

Crisis Intervention 10% 69% 

Counseling Theory 77% 1% 
and Practice I 

Counseling Theory 73% 9% 
and Practice II 

Practicum in Counseling I and II 84% 0% 

Culminating Project 66% 1% 
Directed Thesis 



Family and School Consulting 

Analysis of the Individual 

Individual Intelligence Testing 

Field Placement 
in School Counseling 

Advanced Educational 
Psychology 

Methods of Teaching Children 
with Leaming Disabilities 

17% 

41% 

14% 

11% 

10% 

5% 

74% 

44% 

71% 

83% 

80% 

85% 

- 19 -

Note. Percentages compare the total of Excellent and Good Preparation responses 
with the total of no response to a question and a Not Applicable response. 
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Chapter 5 

Discussion 

This program review was undertaken to determine basic information from the 

alumni concerning the Professional and School Counseling programs of 

Lindenwood University. The survey intended and yielded a significant amount of 

information concerning demographics, the academic, career and personal goals, 

education perceived and received, and course assessment of the alumni. 

Analysis of the raw data indicates that overall students are pleased with the 

instruction of the Lindenwood program. The counseling program was developed 

in accordance with the CACREP accreditation standards. The state licensure test 

matches these standards. Lindenwood, by embracing these standards, has 

demonstrated its dedication to quality and to the success of the students. 

The demographic data, the assessment of program, and career attributes 

provide valuable information regarding the alumni pool. Positive alumni 

responses demonstrated where the program is doing well in terms of the quality of 

instruction offered. This information is important in understanding the 

perspective of the alumni with regards to the assessment. 

Limitations 

Sources of bias include the fact that only graduates of the programs were 

surveyed. Other individuals who would be important sources of information 

include those who dropped out of the programs for various reasons and those who 

decided to leave the counseling area permanently. The program assessment of 



those individuals who leave a program can offer more insight into potential 

negatives than those who successfully graduated. 

- 21 -

Limitations of the study also include an inability to contact all graduates. Nine 

percent (9 %) of the envelopes mailed were "returned to sender-no forwarding 

address", and twenty percent (20%) of the graduates did not respond to the 

survey. Why the alumni did not respond would be an important variable to know, 

and could have affected some of the outcomes. 

Recommendations 

Exit interviews from those who left the programs would be a valuable source 

of information about the programs, and would eliminate the potential of graduate 

bias. Exit interviews can be given by the administrative staff and not add further 

responsibilities to the teaching staff. 

Another recommendation would be to keep the registrar list of graduates up to 

date. Updated addresses come from many sources. These sources could be 

identified and targeted in order to require the updated address to be sent to the 

registrar's office. 

Conclusion 

CACREP standards define the counseling profession. Once accreditation is 

achieved, it will become a focal point of the Lindenwood University program and 

will define the services promoted to new students. 

The program review process is a realistic and adaptable method which can be 

modified to meet the diverse needs of the university . It is a tool to aid the 



university in finding out more about the program. Some of the findings can 

readily be incorporated into the university' s evaluation process. 

- 22 -

Accreditation standards are designed to separate programs that meet a standard 

from those that do not. There are several advantages of attending a CACREP 

accredited program. First, graduates can claim that they have graduated from a 

nationally accredited program when seeking employment. Second, counselor 

doctoral programs look for graduates who have graduated from an accredited 

program. Finally, the CACREP graduates do not have to fulfill a two year 

requirement to receive national certification. 

Lindenwood has the advantage that the curriculum is already in compliance 

with CACREP standards, which will eliminate much of the difficulty in the 

accreditation initiative. Lindenwood University, in pursuing accreditation, 

demonstrates dedication to the quality of the programs and to the professional 

success of the graduates. 



Table 1 

Appendix A 

Tables 

Mailing and Response Statistics 

Year Number Returned Total returned 
Mailed by ofthose 

Post Office Delivered 

1998 31 26 

1997 37 25 

1996 25 20 

1995 22 11 

Totals 115 10 82 

23 

Percent 
Returned 

84% 

67% 

80% 

50% 

71% 
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Appendix A Continued 

Tables 

Table 2 

Assessment of Courses 

Combined % of Combined % of 
Excellent and Good Not Applicable 
Preparation and no response 

Human Growth/Development 75% 0% 

Social and Cultural 70% 4% 
Foundations of Counseling 

Family Counseling/Therapy I 68% 8% 

Marital Counseling/Therapy 60% 11% 

Group Dynamics, 77% 2% 
Process and Counseling 

Lifestyle and Career Development 64% 2% 

Appraisal of Individuals 66% 4% 

Research Methods and Statistics 58% 1% 

Foundations of Professional 75% 7% 
and School Counseling 

Professional Ethics and Issues 82% 6% 
Personality Theories 

Consultation and Outreach 26% 59% 

Crisis Intervention 10% 69% 

Counseling Theory 77% 1% 
and Practice I 

Counseling Theory 73% 9% 
and Practice II 



Appendix A Continued 

Tables 

Practicum in Counseling I and II 

Culminating Project 
Directed Thesis 

Family and School Consulting 

Analysis of the Individual 

Individual Intelligence Testing 

Field Placement 
in School Counseling 

Advanced Educational 
Psychology 

Methods of Teaching Children 
with Learning Disabilities 

84% 

66% 

17% 

41% 

14% 

11% 

10% 

5% 

0% 

1% 

74% 

44% 

71% 

83% 

80% 

85% 

25 

Note. Percentages compare the total of Excellent and Good Preparation responses 
with the total of no response to a question and a Not Applicable response. 
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Appendix B 

Demographics 
Total 

1995 1996 1997 1998 Total Percent 

Gender: 
Male 0 5 1 1 7 9% 
Female 11 15 24 25 75 91% 

Self Description: 
Asian 1 0 0 0 1 1% 
Black or Afro-American 2 3 2 0 7 9% 
White or Caucasian 8 17 23 26 74 90% 

Age: 
20-25 0 0 1 2 3 4% 
26-30 2 3 10 11 26 32% 
31-35 1 4 2 4 11 13% 
36-40 1 5 3 1 10 12% 
41-45 3 6 3 3 15 18% 
46-50 3 0 5 4 12 15% 
51-55 1 2 1 1 5 6% 
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Appendix F 

Assessment of Courses 

Total 
1995 1996 1997 1998 Total Percent 

Human Growth/Development 
Excellent preparation 5 5 5 7 22 27% 
Good preparation 5 9 13 12 39 48% 
Adequate preparation 1 5 5 7 18 22% 
Inadequate preparation 0 1 2 0 3 4% 
Not applicable 0 0 0 0 0 0% 

Social and Cultural 
Foundations of Counseling 

Excellent preparation 3 6 7 11 27 33% 
Good preparation 5 6 13 6 30 37% 
Adequate preparation 1 6 4 8 19 23% 
Inadequate preparation 1 1 0 1 3 4% 
Not applicable 1 1 1 0 3 4% 

Family Counseling/Therapy I 
Excellent preparation 6 9 7 7 29 35% 
Good preparation 2 6 12 7 27 33% 
Adequate preparation 2 3 4 6 15 18% 
Inadequate preparation 0 1 0 3 4 5% 
Not applicable 0 1 2 3 6 7% 
No response 1 0 0 0 1 1% 

Marital Counseling/Therapy 
Excellent preparation 5 8 6 7 26 32% 
Good preparation 2 5 10 6 23 28% 
Adequate preparation 2 3 5 8 18 22% 
Inadequate preparation 0 1 1 4 6 7% 
Not applicable 1 3 3 0 7 9% 
No response 1 0 0 1 2 2% 



Group Dynamics, 
Process and Counseling 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Lifestyle and 
Career Development 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Appraisal of Individuals 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 
No response 

Research Methods 
and Statistics 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Appendix F Continued 

Assessment of Courses 

1995 1996 1997 1998 

4 7 7 10 
6 8 11 10 
1 3 5 4 
0 2 1 1 
0 0 1 1 

4 6 7 4 
4 8 12 7 
3 5 5 13 
0 1 0 1 
0 0 1 1 

4 8 4 5 
4 5 14 10 
2 4 6 7 
0 2 1 2 
1 1 0 0 
0 0 0 2 

3 6 3 5 
4 6 10 10 
3 4 8 5 
1 4 4 5 
0 0 0 1 

35 

Total 
Total Percent 

28 34% 
35 43% 
13 16% 
4 5% 
2 2% 

21 26% 
31 38% 
26 32% 

2 2% 
2 2% 

21 26% 
33 40% 
19 23% 
5 6% 
2 2% 
2 2% 

17 21% 
30 37% 
20 24% 
14 17% 

1 1% 



Appendix F Continued 

Assessment of Courses 

1995 1996 1997 1998 

Foundations of Professional 
and School Counseling 

Excellent preparation 6 9 12 12 
Good preparation 3 7 8 4 
Adequate preparation 0 2 4 5 
Inadequate preparation 1 1 0 
Not applicable 0 1 1 3 
No response 1 0 0 0 

Professional Ethics and Issues 
Excellent preparation 7 10 14 13 
Good preparation 3 6 6 8 
Adequate preparation 1 3 4 5 
Inadequate preparation 0 1 0 0 
No applicable 0 0 1 0 

Personality Theories 
Excellent preparation 4 5 3 6 
Good preparation 4 9 15 10 
Adequate preparation 2 3 6 5 
Inadequate preparation 0 2 1 2 
Not applicable 0 1 0 3 
No response 1 0 0 0 

Consultation and Outreach 
Excellent preparation 0 2 1 5 
Good preparation 2 2 3 6 
Adequate preparation 0 3 3 3 
Inadequate preparation 1 1 0 0 
Not applicable 7 11 18 12 
No response 1 0 0 0 
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Total 
Total Percent 

39 48% 
22 27% 
11 13% 
2 45% 
5 6% 
1 1% 

44 54% 
23 28% 
13 16% 

1 1% 
1 1% 

18 22% 
38 46% 
16 20% 
5 6% 
4 5% 
1 1% 

8 10% 
13 16% 
9 11% 
3 4% 

48 58% 
1 1% 



-----------------· 

Crisis Intervention 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 
No response 

Counseling Theory 
and Practice I 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Counseling Theory 
and Practice II 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Practicum in 
Counseling I and II 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 

Appendix F Continued 

Assessment of Courses 

1995 1996 

0 2 
0 2 
0 3 
1 3 
8 10 
2 0 

5 8 
5 7 
1 3 
0 3 
0 0 

5 7 
5 7 
1 3 
0 2 
0 1 

6 12 
4 3 
1 4 
0 1 
0 0 

37 

Total 
1997 1998 Total Percent 

0 1 3 4% 
2 1 5 6% 
4 4 11 13% 
0 2 6 7% 

19 18 55 67% 
0 0 2 2% 

5 10 28 34% 
15 8 35 43% 
4 5 13 16% 
0 3 5 6% 
1 0 1 1% 

6 10 28 34% 
12 8 32 39% 
5 4 13 16% 
0 0 2 2% 
2 4 7 9% 

15 16 49 60% 
7 6 20 24% 
3 4 12 15% 
0 0 1 1% 
0 0 0 0% 



Appendix F Continued 

Assessment of Courses 

1995 1996 

Culminating Project 
Directed Thesis 

Excellent preparation 4 3 
Good preparation 4 11 
Adequate preparation 3 3 
Inadequate preparation 0 3 
Not applicable 0 0 

Family and School Consulting 
Excellent preparation 1 0 
Good preparation 0 2 
Adequate preparation 0 1 
Inadequate preparation 0 2 
Not applicable 8 15 
No response 2 0 

Analysis of the Individual 
Excellent preparation 1 2 
Good preparation 3 5 
Adequate preparation 0 I 
Inadequate preparation 0 I 
Not applicable 5 11 

Individual Intelligence Testing 
Excellent preparation I 0 
Good preparation 0 1 
Adequate preparation 0 3 
Inadequate preparation 0 I 
Not applicable 8 15 
No response 2 0 
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Total 
1997 1998 Total Percent 

8 9 24 29% 
8 7 30 37% 
6 9 21 26% 
2 1 6 7% 
1 0 1 1% 

2 1 4 5% 
3 5 10 12% 
0 2 3 4% 
0 2 4 5% 

20 16 59 72% 
0 0 2 2% 

6 3 12 15% 
6 7 21 26% 
2 6 9 11% 
0 I 2 2% 

11 9 36 44% 

2 4 7 9% 
0 3 4 5% 
3 2 8 10% 
2 1 4 5% 

18 16 57 69% 
0 0 2 2% 



Field Placement 
in School Counseling 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 
No response 

Advanced Educational 
Psychology 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 
No response 

Methods of Teaching 
Children with Learning 
Disabilities 

Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
Not applicable 
No response 

Appendix F Continued 

Assessment of Courses 

1995 1996 

1 0 
0 0 
0 2 
0 0 
8 18 
2 0 

1 0 
0 0 
0 3 
0 0 
8 17 
2 0 

1 0 
0 0 
0 1 
0 0 
8 19 
2 0 

39 

Total 
1997 1998 Total Percent 

1 3 5 6% 
1 3 4 5% 
1 2 5 6% 
0 0 0 0% 

22 18 66 81% 
0 0 2 2% 

1 1 3 4% 
1 4 5 6% 
2 1 6 7% 
0 2 2 2% 

21 18 64 78% 
0 0 2 2% 

2 0 3 4% 
0 1 1 1% 
1 5 7 9% 
0 1 1 1% 

22 19 68 83% 
0 0 2 2% 



Appendix G 

Comments from Alumni 

• "I very much appreciate the education I received at Lindenwood". 

• "I am well satisfied with the counseling background I received. It was 

enriching and a great learning program." 
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• "The theory was good; need more practical knowledge and direct supervision. 

Suggest setting up counseling center at Lindenwood with clients who would 

volunteer to be part of the practicum program. It was difficult to find 

placement on own. Feel college should place students for practicum like they 

do teacher education program students." 

• "I really enjoyed the counseling program at Lindenwood and learned much 

that is useful in everyday life." 

• "The master degree in counseling has enriched my life personally and 

professionally, however, I am disappointed in the income potential. I do not 

think the master in counseling has opened doors financially ." 

• "Dr. Patterson is one of the most outstanding teachers I have ever had, and 

Dr. Nickel ' s evaluations of my practicum tapes were humbling but right on 

target. I'm very grateful to have had the opportunity to study with them." 



Appendix H 

List of Employment Position Titles from Alumni 

Administrative Assistant 

Adolescent and Adult Counselor for a Rape Crisis Center 

Behavioral Therapist 

Central Screener/Therapist 

Chemical Dependency Outpatient Counselor 

Clinical Case Manager 

Co-Founder of East/West Awakening 

Community Support Person with the Mentally Ill 

Community Support Worker 

Counselor at Community College 

Counselor in Training at a Residential Facility 

Crises Intervention Therapist 

Elementary School Counselor 

Elementary School Guidance Counselor Employees Assistance Case Manager 

Employee Benefits Representative 

Employment Counselor 

Executive Consultant Career Counseling 

Family Counselor 

Families First Therapist 

Family Therapist 

Group Therapist 
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Appendix H Continued 

List of Employment Position Titles from Alumni 

Guidance Counselor High School 

High School Counselor/Part Time 

In Home Family Counselor/ Family Service Coordinator 

Intake Counselor 

Mental Health Therapist 

Minister of Family Counseling for a Baptist Association 

Mobile Outreach Crisis Counselor 

Police Juvenile Officer 

Private Practice 

Probation Parole Officer 

Professor 

Program Coordinator, Psychological Rehabilitation Program 

Program Director for a Shelter 

Psychological Examiner/Public School 

Rehabilitation Counselor-Intake Coordinator 

Rehabilitation Therapist for Adults with Mental Illness 

School Counselor/Secondary Level 

Social Worker 

Social Worker: a sub acute psychiatric hospital/locked facility 

Support Therapist in nursing home 
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Appendix I 

Professional Associations Memberships of Alumni 

American Association of Christian Counselors 

American Counseling Association 

American Music Therapy Association 

Association for Integrative Medicine 

Association for Marriage and Family Therapist 

Association for Spiritual, Ethical and Religious Values in Counseling 

Association of American Educators 

Association of Multi-cultural Counseling and Development 

Chi Sigma Iota 

Council for Exceptional Children 

International Association of Addictions and Offenders Counseling 

Jefferson County School Counselors Association 

Mental Health Counseling Association 

Missouri Addiction Counselor's Association 

Missouri Division of Aging and Development 

Missouri School Counselors Association 

Missouri School Teachers Association 

Missouri Victim's Assistance Network 

National Association of Alcoholism and Drug Abuse Counseling 

National Certified Counselor Association 

National Council on Alcoholism 
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Appendix J 

Alumni Survey 

1. What is your gender? Male__ Female 
2. How do you describe yourself? 
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1. American Indian or Alaskan Native 4. Hispanic, Chicano, or Spanish-speaking 
American 

2. Asian, Pacific Islander, or Filipino 5. White or Caucasian 
3. Black or Afro-American 6. 

Other ______________ _ 
3. How old are you: 

1. 20-25 
2. 26-30 6. 46-50 
3. 31-35 7. 51-55 
4. 36-40 8. 56-60 
5. 41-45 9. 61 Plus 

4. How long did you attend Lindenwood University Graduate Program 
1. two years 
2. three years 
3. four years 
4. More than 4 years __ 

5. The following statements reflect the goals of many students . In the first column, 
please circle the letters of those goals that were important to you when you attended 
Lindenwood. In the second column, circle the letters of those goals you feel you are 
achieving or have achieved as a result of your experiences at Lindenwood. 

These goals were important to me when I attended Lindenwood + rhese goals I am achieving or have achieved 

't T Academic Goals 
A A To increase my knowledge and understanding in an academic field 
B B To obtain a degree 
C C Other ___________________ _ 

D 
E 
F 

D 
E 
F 

Job or Career-Improvement Goals 
To improve my knowledge, technical skills, and/or competencies for my career 
To increase my chances for a raise and/or promotion 
Other ---------------------

Personal Development and Enrichment Goals 
G G To learn skill that will enrich my daily life or make me a more complete person 
H H To develop my ability to be independent, self-reliant, and adaptable 
I I Other ____________________ _ 

6. Degree received (or to be received) 
Professional Counseling __ Year __ 
School Counseling ____ Year 

7. What is the highest degree you ultimately plan to earn? 
Master degree __ 
Doctoral degree _ _ 

8. Have you taken any licensing or certification examination for Counseling? 
Yes, I have taken and passed an exam. . . Please list: _______ _ 
Yes, I have taken an exam but do not yet know the results 
Yes, 1 have taken an exam but did not pass 
No, I have not taken any exams but plan to do so 
No, and 1 do not plan to take any 



Appendix J Continued 

Alumni Survey 

9. Do you belong to any professional associations? 
0 No 
1 Yes Please List (No Acronyms 
Please) ---------------

10. After completing your program at Lindenwood, have you enrolled at another 
college? 

Yes __ No 
11. Describe you current job (position and/ or title) on the line below: 

12. Are you employed in the counseling field (or related field) at this time? Circle the 
most appropriate response. 
0 Employed more than half time 
1 Employed half time or less 
2 Not employed outside the home 
3 Not employed but would like to work 
4 Not employed and do not care to work 
5 Not employed but doing volunteer work 
6 Not employed in counselingfield at this time 

13. After completing your program at Lindenwood, how long did you look for work 
before obtaining your first job in the counseling field or related field? 
0. Had a job which continued after I completed my program 
1. Obtained a job just prior to graduation 
2. Less than two months after graduation 
3. Two to three months after graduation 
4. Four to eight months after graduation 
5. More than eight months after graduation 
6. Not working in the counselingfield 
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14. What is/was your annual salary or wage in your first (counseling field) job following 
graduating from Lindenwood? 
0. Less than $20,000 per year 
I. $20, 000 to $25,000 per year 
2. $26,000 to $30,ooo per year 
3. $31,000 to $35,000 per year 
4. $36,000 to $40, 000 per year 
5. $41,000 to $45,000 per year 
6. More than $45,000 per year 

15. How well did the counseling program prepare you for your first job in the counseling 
field? 
0 Excellent preparation 
1 Good preparation 
2 Adequate preparation 
3 Inadequate Preparation 
4 Not applicable to first job 

16. Was your first job related to the counseling profession? 
0 Directly related 
1 Somewhat related 
2 Not related 



Appendix J Continued 

Alumni Survey 

17. If you currently are not employed or are not working in a job related to the 
counseling profession, which of the following applies? 
0 I never looked for work related to counseling 
1 I looked f or work related to counseling but could not find employment 
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18. Whether you are currently employed or not, would you be willing to move to another 
community to work in a job related to counseling? 
0 Yes 
1 No 

19. Do you plan to receive a doctoral degree? Circle the most appropriate response. 
0 I have completed my Doctoral degree 
1 I intend to go for a Doctoral degree 
2 I am currently enrolled for a Doctoral degree Name School/Program _______ _ 
3 I do not intend to go for a Doctoral degree 

20. If Lindenwood University had a doctoral program in counseling, would you attend? 
Yes Explain (or comment) _____________________ _ 
No Explain (or comment) _______ ______________ _ 

Other -----------------------------
21. How well did our counseling program prepare you for a doctorate degree, if you 

choose to do so? 
0 Excellent preparation 
1 Good preparation 
2 Adequate preparation 
3 inadequate preparation 
4 Does not apply 

22. How well did our counseling program prepare you for the work you are now doing 
(or if you are not currently employed, for the work you did most recently)? 
0 Excellent preparation 
1 Good preparation 
2 Adequate preparation 
3 Inadequate preparation 
4 Does not apply 

23. While you were enrolled, how many hours did you normally work when classes were 
being held? 
0 I was not employed 
1 Employed 1-10 hours per week 
2 Employed 11-20 hours per week 
3 Employed 21-3 5 hours per week 
4 Employed 36 hours or more a week 

24. Did you apply for financial assistance (loan or scholarship) while attending 
Linden wood? 
0 Yes, and 1 received it 
1 Yes, but I did not receive it 
2 No 
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Appendix J Continued 

Alumni Survey 

25. Evaluate your perceived level of preparation (training) obtained in the following core 
curricular areas (if not required for your degree, circle NIA): 

a. Human Growth and h. Research Methods and Statistics 
Development 0 Excellent preparation 

0 Excellent preparation i Good preparation 
i Good preparation 2 Adequate preparation 
2 Adequate preparation 3 inadequate preparation 
3 inadequate preparation 4 NIA 
4 NIA i. Foundations of Professional and School 

b. Social and Cultural Counseling 
Foundations of 0 Excellent preparation 

Counseling 1 Good preparation 

0 Excellent preparation 2 Adequate preparation 

1 Good preparation 3 Inadequate preparation 

2 Adequate preparation 4 NIA 

3 Inadequate preparation i. Professional Ethics and Issues 
4 NIA 0 Excellent preparation 

c. Family Counseling i Good preparation 

Therapy I 2 Adequate preparation 

0 Excellent preparation 3 Inadequate preparation 

i Good preparation 4 NIA 

2 Adequate preparation k. Personality Theories 
3 Inadequate preparation 0 Excellent preparation 

4 NIA I Good preparation 

d. Marital Counseling 2 Adequate preparation 

Therapy 3 Inadequate preparation 

0 Excellent p reparation 
4 NIA 

I. Consultation and Outreach 
I Good preparation 

0 Excellent preparation 
2 Adequate p reparation i Good preparation 
3 Inadequate p reparation 2 Adequate preparation 
4 NIA 3 inadequate preparation 

e. Group Dynamics, 4 NIA 
Process and Counseling m. Crisis Intervention 

0 Excellent preparation 0 Excellent preparation 
i Good p reparation 1 Good preparation 
2 Adequate preparation 2 Adequate preparation 
3 Inadequate preparation 3 Inadequate preparation 
4 NIA 4 NIA 

f. Lifestyle and Career n. Counseling Theory and Practice I 
Development 0 Excellent preparation 

0 Excellent preparation i Good preparation 
i Good preparation 2 Adequate preparation 
2 Adequate preparation 3 Inadequate preparation 

3 Inadequate preparation 4 NIA 
4 NIA o. Counseling Theory & Practice II 

g. Appraisal of Individuals 0 Excellent preparation 

0 Excellent preparation i Good preparation 
i Good preparation 2 Adequate preparation 
2 Adequate preparation 3 inadequate preparation 

3 Inadequate preparation 4 NIA 
4 NIA 



p. 

0 
1 
2 
3 
4 

q. 

0 
1 
2 
3 
4 

r. 

0 
1 
2 
3 
4 

s. 

0 
1 
2 
3 
4 

t. 

0 
1 
2 
3 
4 

u. 

0 
1 
2 
3 
4 

v. 

0 
1 
2 
3 
4 

Appendix J Continued 

Alumni Survey 
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Practicum in Counseling w. Methods of Teaching 
I and II Children with 

Excellent preparation Learning Disabilities 
Good preparation 0 Excellent preparation 
Adequate preparation 1 Good preparation 
Inadequate preparation 2 Adequate preparation 
NIA 3 Inadequate preparation 
Culminating Project 4 NIA 
Directed Thesis 
Excellent preparation 26. TIIIS ITEM IS FOR ANY COMMENTS 1HAT 
Good preparation WOULD BE HELPFUL 1HAT IS NOT 
Adequate preparation COVERED IN TIIIS QUESTIONAIRE (OR 
Inadequate preparation CALL VoAnn Wade at (314) ) 
NIA 
Family and School 
Consulting 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
NIA 
Analysis of the 
Individual 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
NIA 
Individual Intelligence 
Testing 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
NIA 
Field Placement in 
School Counseling 
Excellent preparation 
Good p reparation 
Adequate preparation 
lnadequate preparation 
NIA 
Advanced Educational 
Psychology 
Excellent preparation 
Good preparation 
Adequate preparation 
Inadequate preparation 
NIA 



Appendix K 

Cover Letter from Director 

October 12, 1998 

Dear Graduate, 
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As part of our application process for becoming CACREP accredited, our 
counseling program needs to begin a self-study. Surveying our graduates is a 
critical part of this self-study process. VoAnn Wade is using information from 
this survey as part of her research for her thesis (You no doubt remember what it 
was like to write your thesis) . This letter is a request that you take the time to fill 
in the survey. We are looking forward to hearing your responses because we 
want to use this information to ensure the continued quality of our counseling 
program. 

On a personal note, I am looking forward to hearing how things are going 
with each of you. Periodically, I do hear from some of you, but I do look forward 
to learning how many of you have applied what you learned in your career paths. 

I hope this letter finds you well. Thanks in advance for your time and 
assistance in this self study. 

Sincerely, 

Dr. Pamela Nickels, Director 
Professional and School Counseling Programs 



October 22, 1998 

Dear Alumni, 

Appendix L 

Author's Letter 
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My thesis is to review the Professional and School Counseling programs of 
Lindenwood University. Your cooperation is deeply appreciated. 

To guarantee confidentiality, I have enclosed a postcard indicating that you have 
responded to the survey. However, the "postcard" is to be mailed separately. 
This postcard will help to defray the cost of a second mailing. The "Alumni 
Survey" is to be mailed in the enclosed stamped self addressed envelope. 

I would appreciate the survey returned by November 15, 1998. 

Should you have any questions, comments, or would just like to talk about my 
project, please feel free to contact me at (314) 256-4456. 

Thank you in advance for responding to the survey enclosed. 

Sincerely, 

VoAnn Wade 
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