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which included an area in the state of New York and 

two areas in Mexico. The purpose of the study was 

to assess the degree to which these children would 

use selected writing characteristics in their percep­

tual differentiation of writing from other graphic dis­

plays. She reached the fol lowing conclusions: (1) At 

an early age pr er eading children perceive writing 

as a linear, varied string of non- iconic units. Some 

children as early as age three diff erentiate geometric 

forms and Chinese characters f rom conventional units 

(Roman l etters). Only younger children in the least 

lit erate environment expressed no concept of writing . 

(2) Learning occurs before children can r ead and 

without tutoring . (J) Differentiation increases with 

age and is most accurate in cultures in which writing 

is sal ient in the environment . (4) Developmental 

trends indicate increasing reliance on the un its 

(l etters) and decreasing reliance on linearity, 

multiplicity , and variety. (5) Results suggest that 

graphic differentiation of l etters through self - instruc­

tion may play an i mportant role in the beginning stages 

f d . 107 o r ea ing . 

Stauffer in 1973 compared the effects of a 

language arts approach to a basal r eader approach as 

r elated to r eading achievement of first grade student s . 

He f ound that on a sample of creative writing, a 
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random sample of t he language- experience approach 

group achieve d signif icantly higher s core s than a 

random s ample of the basal r eading group on measure s 

of diversity of vocabulary, story e l ement , mechanics 

f ·t· d 11 · lOB o wri i ng , an s pe ing. 

O'Connell, Griffin, and Norris investigated 

the fo llowing questions: (1) What measurable dif­

f er ence s exist between oral and written grammatical 

structure s in the language of children in grades t hree , 

five , and seven? (2) How do these grammatical struc­

tures differ in respect to differences in grade l eve l ? 

(J) How do these grammatical structures diffe r in 

r espect to s ex of the subjects? 

Students were shown two short films . Both 

oral and written responses wer e elicited. The T-unit 

was the syntactic unit s e l ected for analysis. In 

examining the differences be tween oral and written 

discourse it was found that the l ength of the T-unit 

was s i gnificantly gr eater i n oral than in written 

structures f or grade three . In grades five and s even 

written units wer e longer,but not significantly so. 

Di f f er ences by grade showed the l ength of the T-unit 

increased significantly with advance in grade level. 

The l ength of T-unit did not dif f er significantly 

by sex. 109 
We lch conducted a study of the langua ge of 
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thirty young children t o determine changes in sentence 

pattern, sentence length , structure, and the ability 

to elaborate and expand over a four year interval. 

Taped samples were taken of pre-school speech of each 

subject in 1962. In 1966 each subject made two tapes, 

one in c onversation with a peer an d the other in con­

verstaion with the examiner. Written samples were 

analyzed. Analysis was made using E .K. Tiar' s Scheme 

of Analysis. The results indicated that basic lan­

guage patterns were established by the start of 

school. Certain aspects of language appeared to be 

a function of age: reduced use of short utterances, 

flexibility in handling fixed slots and movables, 

increased use of compound sentences, increased ability 

to expand and e laborate, and increased use of n on­

structual elements in oral language . Writing was 

more characteristic of earlier speech in terms of 

flexibility than curren t speech. 110 

Bavery did an investigation which was concern­

ed with five quest ions: (1) To what degree do children 

in grade five use the same words in speaking and 

writing? (2) Do they use similar sentence structure 

in speaking an d writing? (J) Do they maintain the same 

quality of expression in speaking and writing? (4) Is 

there a diffe rence in the language pe rformance of boys 

and g irls in the above listed questions? (5) What 
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effect may be attributed to practice? 

Oral and written responses to a series of c olor 

slides were secured from 124 pupils in DeKalb , Illinois. 

All responses were rated f or quality by a panel of 

judges . Differences f ound to be significant wer e : (1 ) 

g irls wrote more words than boys , (2) more words wer e 

written after practice, (J) girls wrote more diffe r ent 

words than boys , (4) fewer clauses per T-unit were 

used in speaking , ( 5) g irls wrote fe wer T-units per 

sentence, (6) written responses were of higher quality 

than spoken response s , (?) and girls' written responses 

were of higher quality than boys ' written response s. 111 

Research Related to the Use of Literary 
Models in Teaching Writing 

The relationship between literature and com­

position has been obvious to many t e achers and r esearch­

ers f or many year.s . Experience with one is thought to 

enhance experience with the other . Yet research in 

the area is often inconclusive . Much more research 

is needed on the influence of literature on students' 

writing . Children 's lit erature can provide models for 

children 's composition , but how effective the models 

are r emains to be explore d. 112 

The use of mode ls has been a mainstay of 

rhetoricians as far back as J , 000 B. C. when the 

Sumer ians had students keep "copybooks" to imitat e works 
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c entral to the culture. 113 The Greeks, of course , are 

we ll-known f or advocating the use of models in dis­

course. Aristotle's Rhe toric is f ille d with examples 

worthy of imitation. The Romans, too, r epre s ented 

by Cicero114 and Quintilian,115 thought highly of 

good models that would serve the aspiring rehtorician 

in perfe cting the substance , shape, and styl e of his 

discourse . The use of models has not decreased by 

any means today . Well-known l eaders in composition 

such as William F . Irmscher116 and W. Ross Winterowd117 

saw models as essential to instruction in writing . 

Dozens of books such as Mode ls for Writing118 were 

devoted to models design e d for students to imitate . 

Entire curricula in composition have been foun de d on 

the assumption that models s e rve the young writer 

better than other approaches . One example of such a 

curriculum is that of the Northwestern Composition 

Curriculum Center which has influence d the t eaching 

of composition at all l evels. The Center has described 

its approach i n this way: 

Since we feel that students learn to write by 
i mitating those compositions that they have r ead, 
we make extensive use of professional models 
in our lessons, asking students to imitate these 
models and thereby deve1Qping their own repertoire 
of r ehtorical devices. 1 ~ 

The importance of imi tation and the use of 

models in the wri ting process was seen as desirabl e 
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by many authorities. It was viewe d by many as n eces­

sary to l earning . Barth state d , "J ust as the child 

l earns to s peak i mitative ly , so he learn s to write 

imitative l y , 11120 Winte rowd supported Barth when he said, 

"You l earn to write by (usually ) unconscious i mitation 

of what you r ead. You adopt this technique from 

an other writer, and so on .. . 11 121 Corbett who is well 

r egarde d f or his knowle dge of classical rhe toric 

state d , "Classical rhetoric books are f illed with 

t e stimonie s about the value of imitation for the re f ine­

ment of the many skills involved in e f f ective speaking 

an d writing . 11122 

Psycholog ists did not agree about the eff ect 

of imi tation on thinking and the l earning process . 

In gen eral , imitation is s een a s e ither static or 

dynamic. Sahakian state d: 

Of the two aspects of think i ng , (1) f i gurative 
and (2) operative , it is the operative that is 
essential to thought , the f irst aspect including 
s tatic , momentary , passive , and imitative states. 
By i mitative is meant the ~assive i n t eriorization 
or mimicking of percept i on and imagery , void of 
dynamic activity . By contrast , operative think i ng 
is not s tatic (dealing with s t ate s rather than 
proce s se s or operations) but active l y changes 
perception by transformations . 123 

The Russ ian ps ycholog ist Vygotsky said , "Ps ycholog i sts 

c annot s hare t he layman ' s be lief t hat imitation i s a 

me chanical act ivity and that any one can imitate almos t 

anyt hi ng if shown how . To i mitate , it is necessary t o 
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posse ss the means of stepping from something one knows 

to s ome thing new. 11 124 

The d i f f erenc e in these points of view s eems 

to stem f rom whethe r imitation is thought to be active 

or not. Very f ew modern psycholog ists would disagr ee 

with the idea t hat highe r l eve ls of knowle dge and 

l earning are acquire d through dynamic interaction 

with the surroundings and s e lf. 

Piage t s tate d: 

I think ... that human knowle dge is essentially 
active . To know is to assimilate reality i nto 
syste ms of transformation. To know is to trans­
form r eality i n order to understand how a ce rtain 
state i s brought about ... Knowing an object means 
acting upon it , construction systems of transfor­
mat i ons that can be carried out on or with this 
ob j ect . Knowing r eality means construct i ng systems 
of tran sformationf

25
hat corre spond, more or 

l e ss , to r eality. 

Vygotsky saw imitation as dynamic, He believe d 

i t could transf orm the individual, an d he believe d it 

could trans f orm even be tte r with inst ruction. Vygotsky 

state d : 

In the child's deve lopment .. . imitation an d in­
struction play a major role , They bring out the 
specif ically human qualitie s of the mind and 
l ead the child to n ew deve lopmental leve ls. I n 
l earning to speak , as in learning school subjects , 
i mitation is indispensible . What the child 
can do in cooperation today he can do alone 
tomorrow . Ther efore the only good kind of instruc­
t ion is that which marche s ahead to development 
and l eads it; it must be aime d not so much at the 
ripe as at the r i pening f unction , 12b 

One author of an article dealing with compos i -
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tion and the use of models made the following con-

clusions about the relationship between imitati on and 

the thinking a nd learning process : 

Regardless of your notion of imitation, s i gnificant 
learning acti vity is active, and becomes possible 
thr ough activity , whether mental or physica1.127 

Imitation and mode l ing behavior seem t o be 

an appropriate and useful way of developing and improv­

ing writing skills. There seemed to be no c l ear 

evidence that imitation and modeling behavior damage 

creative potential , nor do they result in unwarranted 

dependency on others . I t would appe a r that modeling 

and imitation have been a part of the learning 

technique of writers for centuries . The result of 

various r esearch studies have e stablished that imita­

tion an d modeling pl ay a signifi cant role in l ea r ning 

behavior of a l l types , including language l earning . 128 

Cramer describe d thr ee stages of imitations 

which he believed children coul d go through in imita­

tive behavior . He labele d the three stages c l ose 

imitation , loose imitation, and creative modeling . 

He defined close imitation as the type of 

imitation which occurred when a child r eproduce d word 

for word , or summarize d , a story , poem , or other 

account which he had read or heard . This type of 

imitation , Cramer fe lt , most often occurred without the 

child be i ng aware that the work of someone e lse was 
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was being i mitated , According to Cramer, close imita­

tion was a common occurrence in the story t elling 

and writing of young children . He gave the f ollowing 

summary of "Goldilocks and the Three Bears" by a s even­

year- old as an example of close imitation in writing : 

The Three Bears 

The three bears lived in the woods Thare was 
f athe r bear and mother bear, and baby bear. Thare 
house was made out of wood. And thare was a g irl 
named Golde lox. She went to the three bears 
house when the bears wer away from the house because 
they wer wateing f or thare pareg to ceoo1 , 129 

Loose imitation was defined by Cramer as the 

type of imitation which occurred when the child use d 

basic s tructures from a story , poem , or other source 

but added certain un ique contributions which wer e 

not f ound in the orig inal source . This type of imita­

tion was use d consciously by children to produce a 

specific effect . Cramer r eporte d that children 

commonly use d loose imi tation in wri ting when they 

applied familiar literary structures wh i ch were embed­

ded in their memory . He suggeste d that writing t ech­

niques base d on the use of patterned writing use d 

loose imitation . The following story based on 

"Goldilocks and the Three Bears" is an example of 

loose imitation which, according to Cramer , was more 

sophisticate d than close imitation: 

Groovylocks 
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Once upon a time there was a pad located smak- dab 
in the middle of the sticks , which had air condi­
tioning, console stereo , and a color tv . In this 
pad live d Big Daddy , Big Mama and Big Baby, in 
that order . One bright sunshiney spring morn Big 
Daddy and Big Baby woke up to a tang and bagel 
breakfast . Big Daddy , slumping down in his big 
chair took a bite out of the steaming bagel , Big 
Daddy yelped "Don't you think this bagel is just 
a bit too hot to eat! " So then Big Mama and Bi g 
Baby tried the irs and agreed . Big Mama sugges t e d 
that they take a walk to give the bagels a chance 
to coo1,l30 

The third stage of imitation discussed by 

Cramer was labeled creative modeling . In creative 

modeling the child could, for example , write an orig ­

i nal poem using traditional verse form ; in writing a 

story , the child might use traditional literary de ­

vice s to add inte r est, improve characterization, help 

e stablish mood, or add to the eff e ctiveness of the 

writing . The following are examples of creative 

modeling in which the writer supplie d his own ideas 

and words within a disciplined model to create his 

own unique poetry. The first example was based on the 

use of the traditional J apanes e verse form called Tanka . 

This form uses thirty- one syllables in a f ive line 

structure of 5-7-5-7-7: 

Fog drifts in patches 
Seeking to blanket the earth 
With its wet grayness 
The wind wimpers its sadness 
Waiting to r e claim glory . 

Jimmy 
Age 12 
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Autumn 
The Autumn pays us a visit . I t comes strongly 

like an army of t en million men. Each man of the 
t en million strikes a blow with his axe and each 
one kills a l eaf. The birds zoom in like j e t 
planes k illing off the juicy r e d berries . The 
brilliant r ed apple s fall and blow up the leaves 
base s. The army of leaves are f inished they all 
lay on the ground like a corpse . The tree s stand 
bare because of the battle . But the army of wind 
isn 't satisfied the y keep on strik ing killing of f 
the petals on the last flowers. I!Jiust keeps 
on conquering the wing things ... 

Re s earch on the use of mode ls for t eaching 

compos i tion i s limite d ; however, studie s have been con ­

ducte d which provide d support f or the use of literary 

models in t eaching composition . The En glish Curriculum 

Study Cent e r of the University of Ge org ia undertook a 

study of the effect of the use of literary models in 

t eaching written composition i n kindergarten through 

the sixth grade i n 1968 . The conclusion was that a 

s ystematic approach using models f or s e l e cted purposes 

worke d be tter than incidental contact with literature . 132 

A study done by P inkham in 1968 used literature 

models to teach composition and t este d the program with 

f i f th graders . She devise d a general patter n so that 

ther e would be consistency of appr oach. The assump­

tion of the s tudy was that a s erie s of lessons consis t­

ing of a number of creative writing periods , motivated 

by hearing , discussing and evaluating works f rom the 

fi eld of children 's literature would stimulate pupils 

to produce be tter wri tten compositions . Pinkham' s 
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study was thorough and the results are encouraging. 

The series of lessons was instrumental in developing 

ability in written expression in fifth grade students 

in the areas which were evaluated by the STEP Writing 

Test and more particularly in the case of urban 

children.133 

Editha Mills conducted an experimental study 

in the use of literary models in written composition in 

1967. The study involved fifth grade students. Her 

research results as to the effects of the literary 

models on writing were encouraging. For four years, 

1968-1972, she did a longitudinal study using children•s 

literature as a springboard for teaching composition. 

The study was conducted in two schools in Madison 

County, Georgia. Children's literary models were used 

to illustrate every teaching objective in kindergarten 

through third grade. Each year a series of weekly half­

hour l essons was taught by the investigator. During 

the fourth grade level, testing and analyses were made 

using as a control group another fourth grade class 

that had no treatment. The experimental group scored 

significantly higher than the control group on 

writing samples, !TBS Capitalization, !TBS Punctuation, 

and !TBS Total Language . Veal•s Rating Scale was 

used to rate the students' proficiency in composition 

. . t. 1 134 i n wr1 ing samp es. 
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A study was done in 1971 by Sponsl er using 

older students. His study showed that the use of 

literary models to impr ove written composition was 

not completely effective . In the case of his study 

the treatment consisted of only two lessons with 

literar y mode ls. Perhaps experience with literary 

models over a long period of time might have shown 

more positive r esults. 135 

Schiff used a unique approach in his use of 

models i n writing . One of the main features of what 

Schiff did was to take the whole (paragraphs) and 

cut them up into parts (sentences) and have students 

manipulate them and come up with a coherent whole by 

putting the sentences in some order . Schi ff stayed 

with the traditional format of modeling by having stu­

dents imitate the whole structure (paragraphs) during 

which time they wer e both manipulating and and 

analyzing . Schiff's approach diffe r e d from the tradi­

tional models approach in that the students first 

did the manipulation and then analyzed their deci-

. 136 s1ons . 

Northrop Frye expressed his view that litera­

ture should be the focal point for the study of lan­

guage in his book, Des ign for Learning. He suggested 

that those who r e ad widely were the best write rs 



107 

which implie d a complimentary relationship be tween 

literature and writing . He f elt that direct expe ­

rience with literature and the study of models , to­

gether with the imitation of their structure and form 

in larger and smaller composition units , the whole 

composition , and the sentence s hould accompany the 

writing proce ss . 137 

Cramer and Cramer suggested that writing by 

initiating language models is one of the most l egit­

imate and effective ways for students to become better 

writers. The authors supplied background information 

to support the ir ideas about the use of literature 

as models to be imitat ed by students . They presente d 

an e ight point detailed guideline whi ch can be used 

in the instructional process dealing with the presen­

tation of literary se lections and writing patterne d 

stories and poems . The authors have also included 

an extensive bibliography of pattern books and story 

starter books to be used with children for writing 

instruction. 

The authors suggested that many stories and 

poems are constructed with a distinct language 

pattern and that when children have heard the story 

or poem several times , they are often able to recall 

most of it. This lis t ening expe rience serves to 

anchor the sounds of the story or poem in the child ' s 
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ear which makes it r eadily availabl e f or various 

language experiences such as patte rned writing . 

The s e two authors saw writing patterned s tories , poems , 

and other types of literature "as an exceedingl y use ful 

an d effective way to t e ach children to write . "138 

Zehm advocated the use of literature to 

t each writing and vocabulary . In an article he t ell s 

of his success using nurser y rhyme s to t each vocabulary 

and writing skills . He r ead nurse r y rhymes to a group 

of sixth grade students and then involve d them in 

activities of r ewriting the nursery rhymes and produc­

ing the ir own renditions . 139 I n his evaluation of 

his experiences with the group , Zehm said: 

This language activity was so enthusiastically 
receive d by my middle school students that I 
incorporate d it as a regular activity of my English 
class after that . I f ound that the simple nursery 
rhymes could help me achieve the following 
objectives : 

1. Link t he study of language and literature 
more close ly . 

2 . Provide an opportun ity for live l y production 
or oral and written language . 

J . Provide a context f or genuine vocabulary 
building . 

4. Promote the meaningful use of the dictionary 
and the saurus . 

As a f ollow-up to this activity, I f ound that 
student s enjoye d r ewrit ing

1
S~her forms of chil­

dren ' s lit e r a ture as well . 

An extens ive program which has r ece ive d much 

publicity is one which was developed by the Nebra ska 

Curriculum Development Center using children ' s 
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literature as the inspi ration and springboard for 

writing . The rationale and early teaching units f or 

grades kindergarten through twelve were based on the 

idea that a curriculum should be approached through 

a study of literature . Literature became the 

focal point for the study of composition. The program 

was carried on extensively in schools in Nebraska. 

Teachers and administrators have been delighte d with 

student interest in the program and with student 

141 successe s with the program. 

In the second phase of the syntax study of 

children's writing conducted by the Nebraska curric­

ulum Development Center , Sebesta conducted a study to 

de termine i f there would be any difference between 

the syntax of children involve d in the Nebraska 

English Curriculum and those in traditional language 

arts programs . The population sample was composed of 

500 control and 250 experimental sub jects in grades 

two through six in the ten Nebraska schools . The 

f irst five s entences in each student's composition and 

a 500 sentence sample from the writings of 25 ma j or 

modern Amer i can write rs of prose f iction provided 

the data for anal ysis. Testing sessions were con­

ducte d during January , February, and March of the 

1963- 64, 1964-65 , and 1965- 66 school years . Some of 
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the findings were : (1) the subject- verb- object 

patter n decreased i n childrens ' written language as 

they matured , (2) the use of the Nebraska English 

Curriculum enabled the e lementary school students 

to approach criteria inf erred f rom the writings 

of professionals, and (J) the s yntactic patte rn dif ­

fe r ence between second and sixth graders was greater 

than that between sixth-graders and perfessionals . 142 

The third part of the Nebraska Curriculum 

Development Center ' s analysis of the syn tax of 

children ' s writing had as one of its point s of focus 

the answer to whether or not the rate of growth in 

c ertain syntactic skills varied significantly among 

groups of children in various language arts programs . 

The compositions analyzed were written by 180 children 

in three language arts programs . Program A was a 

intensive tre atment program, program B was a moderate­

tre atment pr ogram , and program C was a control 

program using no Nebraska English Curriculum units. 

Programs A and B we r e both based upon the Nebraska 

English Curriculum which is base d on the use and study 

of literature from grades one through six . The 

literary selections we r e use d as a stimulus for 

writing ; composition was viewed as an important e l ement 

in eac h unit of s tudy . The population sample includ-

e d middle -class s tudents of Li ncoln and Omaha schools . 
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The results of the study r eve aled that the 

intensive - treatment program at both grade levels 

yielded the greates t dividends in the rate of growth 

of syntactic skills .143 

Duncan did a year-long study of the writing 

growth of e i ght seventh grade children to de t ermine 

whe the r knowledge of reading rhe toric could be directly 

applie d to personal writing behavior. It was assumed 

that active comprehens ion of a distinctive l iterary 

model would provide awareness of the structure of 

narrative pros e and improve the student ' s on writing . 

Guided verbal interaction which focused on story 

elements or authors' styles was implemented to foste r 

deepe r understanding of prose construction . Activitie s 

which wer e sequentially de ve loped incorporated steps 

of listening , discussing, and writing . Pr e liminary 

assessment of the writing sample s of three of the 

subjects suggested that students tended toward more 

vitality in their writing as time progr ess e d, used 

fe we r words , more verbs , and more ve rb phrases . 

Students showed increased attention to the areas of 

coherenc e and characterization/detail in the second 

writ i ng sample which f ollowe d discussions on descrip­

t ive writing. 

The l e ss capable write rs showed gr eater 

improvemen t using the listen , discuss , write approach. 
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Better writers also appeare d to profit f rom the focused 

discussion of narrative e l ements . As a result of the 

preliminary analysis, it was recommended that every 

atten tion be g iven to developing a " sense of audience" 

• t d t · t 144 ins u en wr1 e rs . 

In 1972 Shapiro and Shapiro r eported the 

r esults of a study dealing wi t h the eff ects of t eaching 

poetry writing on attitude s toward literat ure and the 

ability t o write prose . The study involve d f our fourth 

grade classes of me tropoli t an elementary school . 

Forty- two boys and f orty girls from working- class 

f amily backgrounds wer e use d in the study . The chil ­

dren were randoml y assigne d, t o the experimental 

group and to the control group . A program focusing 

on the teaching of poetry writing was used with the 

experimental group . The program consisted of f ifteen 

half - hour lessons g iven over a six- week treatment 

period . The control group continue d with the tradi­

tional fourth- grade language arts program , change d 

only to provide the s e students with the same number 

of writing opportunities. 

Analysis of the data suggested that the 

introduction of instruction in poetry into the cur­

riculum had beneficial side effects in terms of the 

students ' abilitie s to write prose and the ir increased 

positive attitude toward literature in general . Some 
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important f actors c ontributing to these r e sults we r e 

identified as: (1) the inherent qualitie s of poetry 

in t erms of the freedom an d scope it provides for 

linquistic expression , and (2) the general provis ion 

f or the child of an alte r native mode for self - expression 

through language . 145 

Horne investigated the e ffectiveness of 

activities c ent er e d around children's literature and 

the use and understanding of figurative language using 

73 experimental and 72 control sixth grade pupils. 

After pre - treatment data consisting of age , s ex, social 

position , i n t e lligence , and general achievement , samples 

of writing were obtaine d and experimental t ests we r e 

administere d . Twenty-four treatment sessions were 

admin istered to the experimental group starting in 

October and ending in April. The obj ectives of these 

sessions were to build understanding of analogous 

nature of figures of speech and to stimulate improve ­

ment in writing . 

Post experimental t e sts of reading and writing 

indicate d that the expe rimental group scored signi f ­

icantly higher in frequency of use and understanding 

of f i gures of speech. High I Q score s tende d to 

acc ompany un derstanding of, but not use of , figurative 

language, The study also r eveale d that s e x , age , 

and socio- economi c status were not significantly 
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relate d to students ' use and understanding of 

146 f i gurative language . 

Research Relate d t o State and Local Guidelines and 
Regulations Regarding a Writing Curr iculum 

The State Department of Education of Missouri 

has established goals for student s at all grade leve ls 

in the area of writing . The goals are general goals 

for a compre hensive writing program in the schools . 

A Writing Guide for Missouri Schools K- 12 listed the 

f ollowing general student goals : 

1 . 

2 . 

3. 

4. 

5. 

6 . 

7 . 

8 . 

10 . 

11 . 

12. 
13 . 

Understand that writing , like speech , is a 
communication process l earne d an d improve d 
through use . 
F ind pleasure and develop self- conf idence 
in writing . 
Evaluate pe rsonal writing progress and the 
quality of writing produced by others . 
Vi ew writing as a means for discovering and 
understanding ide as , not just f or expressing 
or r emembering them . 
Use writing as a way to clarify a nd organize 
one ' s own thinking . 
Write about r eal and imag inary world using 
descriptive , narrative , an d e xpl anatory 
l anguage . 
Re cognize that writing is an e ssent i a l 
part of each content area . 
Recogniz e the kin ds and levels of writing 
neede d f or success afte r high school and 
develop them with teachers and peers. 
Apply principles of usage and grammar needed 
f or writing to be easily un derstood by 
othe rs. • 
Apply pr i nciples of organization to make 
writing understandabl e , effective , and 
enjoyable to others . 
Develop competence in r ehtorical forms and 
be able t o apply them in various s ituations . 
Produce l egibl e writing . 
Learn t e r minology neede d to t alk about writing . 147 

A Writing Guide for Missouri Schools K- 12 was 
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develope d in r esponse to concerns about r eporte d de ­

clines in writing abilitie s of s tudent s . The guide 

provide d a philosophical framework along with many 

practical suggestions for fostering inte r est and 

competence in writing among students . Include d in the 

guide we r e gener al goals , objective s for students in 

kindergarten t hrough grade twelve , and enabling activ­

i t ies to help student s ma s t e r object ives and achieve 

the goals proposed . The guide also provide d suggested 

me thods of evaluation to be use d to evaluate s tudents 

as individuals , a s members of a class or gr oup , and 

as membe r s of a district. 148 

On the local l eve l, the School Di s trict of 

the City of St. Char les has r equire d i t s students 

to maste r various t ypes of writing skills at each 

grade l evel. The teaching of writing skills was 

r e quir ed at each grade l evel , and the curriculum guides 

s tate d specifically what was to be taught . Mastery 

of specific skills in kinde r garten through grade 

e i ght was t ested by the district ' s Mastery Leve l s 

Criterion-Refe r ence d Te st which was administer e d in 

the spring of each school year t o students in k inde r­

garten through grade e i ght . 149 

Goals , ob j ectives , mast e r y l eve ls , and t es t 

items for the writing curriculum i n the School District 

of the City of St. Charles were deve loped by t eachers 
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and adminis trators . Curriculum guide s were revise d 

during the 1931- 82 school year by a committee of 

t eachers . The new guide s place d an emphasis on writing 

at all grade l evels . The s e new curriculum gu ide s 

containe d general and specific objectives and activities 

for the t eaching and learn ing of writing skills. 

These objectives and activities reflected current 

r esearch recommendation s r elate d to t eaching and 

1 t . · t· 150 eva ua ing composi ion. 

The curriculum guide used fo r grade five in 

The School District of the City of St . Charles was 

deve loped by this writer . The guide provided an 

extensive listing of activities to help students 

master objectives , a bibliography of pattern books 

for teaching writing , a bibliography of books con­

taining language activities , a bibliography of profes­

sional books, and a bibliography of professional 

b k d 1 • ·th t· ·t l5l oo s ea ing wi crea ivi y . 

An Analysis of Re presentative Curriculum Guide s 
in Writing 

There are several writing curriculum mode l s 

which are being use d i n schools t oday . Some of the 

programs have stresse d process ove r product while 

other programs have placed more emphasis on the 

product while g iving some attention to the process . 

Each approach seemed to have its supporte r s , but 
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the r e was little empirical r e search which proved the 

superiority of one approach over the othe r . After 

an extensive r eview of the r esearch relate d to innova­

tive curricula , Walker and Schaffarizick r eached the 

f ollowi ng conclusion: 

... different curricula produce different patterns 
of achievement . What the s e studi es show , apparent­
ly , is not that the new curricula are uniformly 
superior to the old ones, though this may be true , 
but rathe r that diffe r ent curricula are associated 
with diffe r ent patter n s of achie vement . Further­
more , these diffe r ent patterns of achievement s e em 
generalli to follow patterns apparent in the cur­
ricula.152 

A curriculum which attempted to use the 

Moffe tt paradiam was the composition curriculum 

developed for middl e schools by Charl es Coope r and a 

group of t eachers f r om the Tonawanda , New York School 

District . Although Moffe tt r e j ected the notion of 

s e quent ial curricula , these curriculum workers have 

used his theory a s a guide to comceptualizing and 

sequencing a curriculum . The following is an outline 

of Tonawanda Middle School ' s composition program: 

I . Common writing activitie s each semester 
A. Poetry 
B. J ournal or othe r free writings 
C. Creating language activities leading to 

writing 

II . Writing emphasis each semest e r 
A. Dramatic --Grade 7 , Semester 1 

1 . Dialogs 
2 . Interior monologs 
J . Dramatic monol ogs 
4. Short scenes 
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5 , Radio plays , to be audio-recorded 
6. One -act plays , to be rehearsed and 

enacte d 

B. Narrative--Grade 7 , Semester 2 
1. Personal experience 
2. Autobiography 
J. Chronic l e 
4 . Biography 
5 , Memoir 

C. F ictional-- Grade 8 , Semester J 
1. Recycle of Semesters land 2 
2. Short fiction 

D. Obse rvational-Explanatory--Grade 8 , 
Semester 4 
1 . Interviews 
2. Idea writ ing 
J. Writing about fiction153 

An excell ent example of a skill-focused 

curriculum was the one deve l oped by the Chelmsford 

Massachusetts schools. The Chelmsford Flow Chart for 

Composition Writing listed thirty- seven specific 

writing skills , showed where these skills were in­

troduce d and reinforced, and made suggestions con­

ce rning t he type of writing to be taught. 154 

A ve ry carefully developed curriculum guide 

for individualize d writing was Individualized Lan­

guage Arts deve loped by Edwin Ezor and published by 

the Weekawken School District in Weehawken , New J e rsey. 

The guide contained procedures for diagnosis , 

prescription , and evaluation . An extensive diagnostic 

grid sheet was provide d . Obj ect ives for diagnosis 

and r ecommende d t echnique s wer e include d . 1 55 
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Oral reading of compositions was stresse d 

throughout the curriculum guide . A we ll-constructe d 

checklist for oral r eading of compositions was given 

in the guide . 1 56 

Another mode l used in some schools involved the 

use of a hierarchy of intellectual operations as its 

basic foundation . The structure was related to a s eries 

of intellectual processes rather than the nature of 

discourse. The s equence of inte llectual operations 

was arrange d in orde r of increasing complexity . McCrim­

mon recommende d such a s equence and cited J e rome Bruner 

and Albert Upton as his major sources in support for 

his theory. In his article he made suggestions about 

how a junior high school curriculum could be develope d 

around these cognitive processes . 1 ?7 
Hailey suggested a developmental writing pro­

gram. He argued that writing programs should be devel­

oped from holistic asse ssments of students' writing. 

Using reports on student writing in the Bay Area 

Writing Proj ect and an analysis of district curriculum 

guides, Hailey has been able to identify what he called 

important attributes an d critical skills for grade s 

one through e i ght. Important attributes were the 

qualities of writing commonly f ound in the writing of 

children at a particular grade level . Critical 

skills wer e those qualities which s e parate d the best 
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papers from the others . 158 

The following is a list f or grade f ive : 

Important Attributes : Complex events discussed 
yet full control lacking 
Real story plann ing : beginning , Middle, end 
Humor (of ten silly but unsinkable) 
Ab ility to paragraph emerging 
Comple x sentence structure emerges 

Critical Sk ills: Control of s e quence and devel­
opment of theme 
Uniformity of verb t ense 
Varied sentence structure1 59 

Many schools have developed compos i tion 

curricula around the type s of genres of writing-­

e xposition , argumentation, narration , and descr iption . 

The rationale f or this type of curriculum was that 

e ach type of writing r e quired diffe r en t skills an d 

neede d to be treate d s e parate ly. An ae xample of a 

curriculum based on the generic approach which also 

emphasize d the writing process was the curriculum 

develope d by Tuttle and English t e achers in the 

We s t Irondequoit, New York School District . 160 

The Nebr aska Curriculum f or English offered 

a comprehens i ve program base d on the use and study of 

lit erature f rom grade s one through six . The curric­

ulum f ocuse d on children ' s composition s in each 

un it of work with literary se lections be ing use d as 

a stimulus f or writing . The I ebraska curriculum 

was base d on the assumption that competence i n c ompo­

sit i on deve lope d f r om c ontinued exposure to literature 
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of superior quality . 

The material s for the cur riculum program 

i n the e l ementar y schools cons isted of seventy specif ic 

units f or various grade levels along with two packets 

of ancilliary materi als : Poetr y for the Elementary 

Grade and Language Explorations for the Elementary 

Grades . Sixty-nine of t he un its were divided i n to 

nine groups or pseudogenr e s : 

1 . f olktales 

2 . f ancif ul stories 

J . animal stor ies 

4 . adventure stor ies 

5. myth 

6 . fabl e 

7 . other lands and pe ople 

8 . historical fiction 

9 . biography161 

A significant part of the Nebraska Curriculum 

program was its prevision f or a vari e ty of creative 

composition writing based directly upon the s t udy of 

l i t erature . The curriculum was base d on the fo l l ow­

ing ideas : 

Children can learn to contro l a wide varie t y 
of the grammatical and l exical r e sources of t he 
language in their own compositions and a wide 
varie ty of the symbolic and r epresentational 
resources offered by the literary forms if they 
are offered a sequence of literar y mode ls and 
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invited to do model writ ing based on a sequence . 
The models offered for student emulation may 
represent syntactic , rhetorical , or literary 
f orms .162 

The language , literature , and composition 

program for the e l ementary school was des i gne d to t each 

students the following : 

(1) to comprehend the more frequent oral and written 

conventions of literature composed fo r young children- ­

f ormal or generic c onventions or simple rhetorical 

conventions . 

(2) to control these linguis t ic and literary conven­

tions in their own wiring 

(J ) to comprehend consciously the more frequent gram­

matical conventior.s which they can handle in the ir 

k • d · t · 163 spea ing an wr i ing . 

Another curr iculum for t eaching writt en compo­

sit ion in the gr ades kinder garten t hrough six which 

was based on the use of children ' s literature was 

the program published by the University of Geor g ia 

Curriculum Study Cent e r . The curriculum was based on 

the assumption t hat the desire to write frequently 

resulted from the enjoyment and stimulation derive d 

f rom r eading what anothe r has written ; that children ' s 

literature places the student in contact with maste r 

writers ; an d that this contact may be systematically 

e ncouraged and developed by t he teacher . 
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This curricul um of materials offe r e d a discus ­

sion of children ' s literary s elections which we r e 

devide d among un its for the two educational leve l s 

of k i nde r garten through grade three and grade s four 

t hrough s ix . Units for advance d s t udents were also 

i nclude d . The curriculum offe r e d ob j ective ~ suggested 

l earning experiences , and expecte d achievement l eve l s 

for each s ection. One chapter of this source of 

materials conta i ne d illustrations of the use of lite r ­

ary models along with items f rom a t e st on unde r s tanding 

f i gurative language use d experimentally with 145 sixth­

grade children . 164 An annotated bibliography of books 

f or children was included i n this sour ce of mate -

. 1 165 ria s . 

Georg ia University also published A Curriculum 

in Written Compos ition , 4- 6: A Guide f or Teaching . The 

guide containe d (1) ob jectives for a curriculum in 

wr itten composition , (2) s equenc e charts which r e late 

subject con t ent fo r each grade to basic un der s tandings 

about composition , (J) illustrative l earning e xperi ­

ences , and (4) un its for t eaching specific skill s . 

The units for each grade level are : "Structuring a 

Composition , " "Paragraph Developmen t , " "Informal 

Correspondence : Per s onal Letter s , " "Formal Corre spon­

dence : Bus ines s Letters , " "Stories an d Plays , " 
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"Poetry as a Writing Form," "Factual Reporting , " 

"Definition , " "Figurative Language," "The Dictionary," 

"History of the English Language," "Morphology , " 

"Sentence Structure," and "Usage and Dialect." Each 

of the se units was published as an individual bulletin 

for grades K- 6. 166 

The Northwestern Composition Curriculum Center 

has published a curriculum based on the use of liter­

ary models to teach composition . This curriculum 

made extensive use of professional models for its 

l essons. The curricul um offer ed literary models which 

had been carefully selected to embody the principle s 

of composition which any l esson was intende d to 

t each . Students participate d in a discussion of 

the model an d discover e d the principle s for them­

selves. The Curriculum r equire d s t udents to imitate 

the mode ls studie d and then to make broader applications 

f th . . 1 . th . • t • 16? o e pr1nc1p es in e ir own wri 1ngs . 

Summary 

A knowledge of social force s and human devel­

opment is ne cessary in approaching the task of under­

standing the learner and his various needs . The dif­

ferent l earning the ories whi ch prevail today suggeste d 

that the r e are differ ent ways of l earning . One may 

be s uperior to another in differ ent circumstances, 
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f or diffe r ent tasks , or f or differ ent learners . Knowl­

e dge theories indicated that l earners have a pe rsonal 

organ ization of knowledge that may be differ ent from 

the structure of the disciplines . This individual 

diffe r ence should be conside r e d by the curriculum 

planne r and t eacher . The ories concerning human deve lop­

ment , l earning, the individual in socie t y , and theorie s 

about the nature of knowledge each contribute to 

only a portion of the learne r ' s setting , nature , and 

action . Curriculum design must reflect all of the s e 

crite r ia so that optimum l earning experiences are 

provide d which enhance the educational and psycholog­

ical growth of all students. 

Writing was s e en by many authorities as a 

vitally importan t aspect in the educational e xperience 

of students . The importance of acquiring writing 

s k ills was r ecogniz ed by authorities in the area of 

academic and personal communication , and i n providing 

a means of r e l easing tensions , f ee lings , and emotions . 

According to Grave s and surveys conducted by 

other authorities , writing has not always r ec e ive d 

the focus an d attention nece ssary for planned f r e ­

quent writing experienc es. The need for a planned 

writing curriculum was advocated by Graves and others . 

Some r esearch studi es provided data which supported 
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the need for a planned curr i culum which of f ers a 

structure d program of writing experience s for stu­

dents . 

During the past thirteen years at least some 

atten tion has been directed to r es earch dealing with 

the context of writing and the stage s which occure d 

during the writing process. An analysis of the r e ­

s earch conce r n ing the writing process provide d impor­

tant general principles which have r esulted f rom the 

conclusions drawn from diffe r ent sutdies. Authorities 

diffe r e d in the way they conceptualize d the process, 

but they did agr ee on the following principles as 

outline d by Glatthorn: 

1 . The composing process is complex, involving 
memory , cognit i on, language , and psychornotor 
behaviors . 

2 . The composing process is multiphased , involving 
s everal differ ent stages and many subprocesses. 

3. The process s eems r ecursive and i n t eractive : 
the s tages overlap , relate clfg81y to e ach 
other, and affect each other. 

base d on the r esults of obse rvational studie s 

r e late d to writing , r es earchers and other signif icant 

author i ties have describe d the act of composing as 

a complex process involving the following stages: 

Exploring 

Planning 

Drafting 

Revising 
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Sharing 

A s ummar y of current r e s earch r e lated to the 

t eaching of writ ing r eveal ed the fol l owing points : 

1 . The study of traditional grammar was not an 

e ffective way of t each i ng writing . 

2 . The effectiveness of the s tudy of transformational 

grammar an d writing i mprovement was doubt ful . 

J . Peer editing an d eval uation s eemed t o be effective 

i n improving wr i ting skills . 

4 . The r e s eemed to be subs tan t i al evidence f rom 

r esearch t hat s entence combi n ing practice without 

instruction i n formal grammar enhance d s yntactic 

fluency . 

5 . Fr equenc y of writing i n and of i t self was not 

directly associate d with i mprovement in wr i ting . 

6 . Ther e seeme d t o be a positive r e lations hi p 

be tween good writing an d incre ase d r e ading expe r i ­

ences . 

7 , Pr ewriting act i vities s uch as thinking , talking , 

r eading , working in groups, role play i ng , intervie ws , 

debate s , an d probl em s olving s eeme d to produc e bene ­

fic ial r e sults . 

8 . While the type and i n t ensity of t eacher evaluation 

of compos ition was not r e late d to i mprovement i n 

writing , posi t i ve c omments t ended to i mprove s tudents ' 

att i tudes toward wr i ting and improve their mot i vat ion 
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for writing . 

9 , Written language was ver y closely r elated to oral 

language . Teaching strateg i es should emphasize and 

make maximum use of this close connection be tween oral 

and written l anguage . 

10. Ther e was a positive relationship between exposure 

to "good" literature and writing . 

Many authorities supporte d the idea that chil­

dren 's lit erature could contribute greatly to written 

composition and t hat writing by imitating models was 

an effective way of t eaching writing . Yet research 

in this area was very limited . Sufficient ev idence 

from research did exist which sugges t ed that a systema­

tic approach using lite rary models fo r selected pur­

pose s could be instrumental i n developing ability in 

written expression. The r e seemed to be more than 

enough evidence as shown by a number of studie s to 

indicate that a curriculum using lit erar y mode l s to 

teach writing skills was supported by the strong 

relationship which existe d be tween composit i on and 

literatur e . 

The state of Missouri has published a s e t of 

goals , obj ectives , and enabling activities for writing 

for students in kin de r garten through grade twe lve . 

The guide stated that students in Missouri schools 

at a l l grade levels should have opportunities to 
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achieve the goals which are set forth in the guide . 

One of the purposes of the guide was to help t eachers , 

curriculum directors and administrators to organ ize 

activitie s for developing and evaluating composition 

ability . 

In the writer ' s school dis t rict , writing 

skills r eceived emphasis at all grade l evels . Goals , 

objectives , and enabling activitie s have been written 

by t eachers and adminis trators and published in 

guides for each grade l e ve l . Mastery of skills in 

kindergarten through grade e i ght were tested by the 

district ' s Mastery Levels Criterion- Refer ence d Test .M9 

There were sever al approaches use d i n the 

t eaching of writing skills . One approach emphasiz e d 

the process of writing and was l ess conce r ne d about 

the product . The othe r approach emphasized the product 

an d was l ess concerned with process . There was l i ttle 

r es earch evidence which supporte d the superiorit y 

of e ithe r approach . Rese arch suggested that the 

best writing curriculum would include e l ements of both 

approache s in some optimal balance . 

In choosing a curriculum structure , the 

curriculum designer could choose f rom six models : 

discourse c en t e r e d , cognitive - base d , skill focused , 

individualize d , deve lopmental , and generic . No cur­

r ent r e search was available to support the superiori ty 
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of any one of the models or structures . Each s eeme d 

to have i ts own advantages . Research indicated that 

the curriculum planne r ' s task was to s e l ect the struc­

ture or combination of structure s which was thought 

to be the best for students and t eachers in the school 

setting for which the curriculum was planne d. 


