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random sample of the language-experience approach
group achieved significantly higher scores than a
random sample of the basal reading group on measures
of diversity of vocabulary, story element, mechanics
of writing, and spelling.lo8

0'Connell, Griffin, and Norris investigated
the following questions: (1) What measurable dif-
ferences exist between oral and written grammatical
structures in the language of children in grades three,
five, and seven? (2) How do these grammatical struc-
tures differ in respect to differences in grade level?
(3) How do these grammatical structures differ in
respect to sex of the subjects?

Students were shown two short films. Both
oral and written responses were elicited. The T-unit
was the syntactic unit selected for analysis. In
examining the differences between oral and written
discourse it was found that the length of the T-unit
was significantly greater in oral than in written
structures for grade three. In grades five and seven
written units were longer, but not significantly so.
Differences by grade showed the length of the T-unit
increased significantly with advance in grade level.
The length of T-unit did not differ significantly

by sex.lo9

Welch conducted a study of the language of
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thirty young children to determine changes in sentence
pattern, sentence length, structure, and the ability
to elaborate and expand over a four year interval.
Taped samples were taken of pre-school speech of each
subject in 1962. In 1966 each subject made two tapes,
one in conversation with a peer and the other in con-
verstaion with the examiner. Written samples were
analyzed. Analysis was made using E.K. Tiar's Scheme
of Analysis. The results indicated that basic lan-
guage patterns were established by the start of
school. Certain aspects of language appeared to be
a function of age: reduced use of short utterances,
flexibility in handling fixed slots and movables,
increased use of compound sentences, increased ability
to expand and elaborate, and increased use of non-
structual elements in oral language. Writing was
more characteristic of earlier speech in terms of
flexibility than current sPeech.l10

Bavery did an investigation which was concern-
ed with five questions: (1) To what degree do children
in grade five use the same words in speaking and
writing? (2) Do they use similar sentence structure
in speaking and writing? (3) Do they maintain the same
quality of expression in speaking and writing? (4) Is

there a difference in the language performance of boys

and girls in the above listed questions? (5) What
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effect may be attributed to practice?
Oral and written responses to a series of color
slides were secured from 124 pupils in DeKalb, Illinois.
All responses were rated for quality by a panel of
judges. Differences found to be significant were: (1)
girls wrote more words than boys, (2) more words were
written after practice, (3) girls wrote more different
words than boys, (4) fewer clauses per T-unit were
used in speaking, (5) girls wrote fewer T-units per
sentence, (6) written responses were of higher quality
than spoken responses, (7) and girls' written responses
were of higher quality than boys' written responses.lll

Research Related to the Use of Literary
Models in Teaching Writing

The relationship between literature and com-
position has been obvious to many teachers and research-
ers for many years. Experience with one is thought to
enhance experience with the other. Yet research in
the area is often inconclusive. Much more research
is needed on the influence of literature on students'
writing. Children's literature can provide models for
children's composition, but how effective the models
are remains to be explored.112

The use of models has been a mainstay of
rhetoricians as far back as 3,000 B.C. when the

Sumerians had students keep "copybooks" to imitate works
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central to the cultur‘e.ll3 The Greeks, of course, are
well-known for advocating the use of models in dis-
course. Aristotle's Rhetoric is filled with examples
worthy of imitation. The Romans, too, represented

11% .hd Quintilian,!l thought highly of

by Cicero
good models that would serve the aspiring rehtorician
in perfecting the substance, shape, and style of his
discourse. The use of models has not decreased by

any means today. Well-known leaders in composition
such as William F. Irmscher116 and W. Ross Winterowdll?
saw models as essential to instruction in writing.

Dozens of books such as lModels for Writiggll8 were

devoted to models designed for students to imitate.
Entire curricula in composition have been founded on
the assumption that models serve the young writer
better than other approaches. One example of such a
curriculum is that of the Northwestern Composition
Curriculum Center which has influenced the teaching
of composition at all levels. The Center has described
its approach in this way:

Since we feel that students learn to write by

imitating those compositions that they have read,

we make extensive use of professional models

in our lessons, asking students to imitate these

models and thereby deveigping their own repertoire

of rehtorical devices.lt

The importance of imitation and the use of

models in the writing process was seen as desirable
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by many authorities. It was viewed by many as neces-
sary to learning. Barth stated, "Just as the child

learns to speak imitatively, so he learns to write

imitatively."l20 Winterowd supported Barth when he said,

"You learn to write by (usually) unconscious imitation
of what you read. You adopt this technique from
another writer, and so on..."lZl Corbett who is well
regarded for his knowledge of classical rhetoric
stated, "Classical rhetoric books are filled with
testimonies about the value of imitation for the refine-
ment of the many skills involved in effective speaking
and writing."l22
Psychologists did not agree about the effect
of imitation on thinking and the learning process.
In general, imitation is seen as either static or

dynamic. Sahakian stated:

Of the two aspects of thinking, (1) figurative

and (2) operative, it is the operative that is
essential to thought, the first aspect including
static, momentary, passive, and imitative states.
By imitative is meant the passive interiorization
or mimicking of perception and imagery, void of
dynamic activity. By contrast, operative thinking
is not static (dealing with states rather than
processes or operations) but actively changes
perception by transformations.

The Russian psychologist Vygotsky said, "Psychologists
cannot share the layman's belief that imitation is a
mechanical activity and that anyone can imitate almost

anything if shown how. To imitate, it is necessary to
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possess the means of stepping from something one knows

to something new."lzu

The difference in these points of view seems
to stem from whether imitation is thought to be active
or not. Very few modern psychologists would disagree
with the idea that higher levels of knowledge and
learning are acquired through dynamic interaction
with the surroundings and self.

Piaget stated:

I think. . .that human knowledge is essentially
active. To know is to assimilate reality into
systems of transformation. To know is to trans-
form reallty in order to understand how a certain
state is brought about. . .Knowing an object means
acting upon it, construction systems of transfor-
mations that can be carried out on or with this
object. Knowing reality means constructing systems
of transformationi Ehat correspond, more or

less, to reality. 2

Vygotsky saw imitation as dynamic. He believed
it could transform the individual, and he believed it
could transform even better with instruction. Vygotsky
stated:

In the child's development...imitation and in-
struction play a major role. They bring out the
specifically human gualities of the mind and

lead the child to new developmental levels. In
learning to speak, as in learning schocl subjects,
imitation is indispensible. What the child

can do in cooperation today he can do alone
tomorrow. Therefore the only good kind of instruc-
tion is that which marches ahead to development
and leads it; it must be aimed not go much at the
ripe as at the ripening function.l

One author of an article dealing with composi-
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tion and the use of models made the following con-
clusions about the relationship between imitation and
the thinking and learning process:
Regardless of your notion of imitation, significant
learning activity is active, and becomes p0831ble
through activity, whether mental or physical.l
Imitation and modeling behavior seem to be
an appropriate and useful way of developing and improv-
ing writing skills. There seemed to be no clear
evidence that imitation and modeling behavior damage
creative potential, nor do they result in unwarranted
dependency on others. It would appear that modeling
and imitation have been a part of the learning
technique of writers for centuries. The result of
various research studies have established that imita-
tion and modeling play a significant role in learning
behavior of all types, including language learning.125
Cramer described three stages of imitations
which he believed children could go through in imita-
tive behavior. He labeled the three stages close
imitation, loose imitation, and creative modeling.
He defined close imitation as the type of
imitation which occurred when a child reproduced word
for word, or summarized, a story, poem, or other

account which he had read or heard. This type of

imitation, Cramer felt, most often occurred without the

child being aware that the work of someone else was
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was being imitated. According to Cramer, close imita-
tion was a common occurrence in the story telling
and writing of young children. He gave the following
summary of "Goldilocks and the Three Bears" by a seven-
year-old as an example of close imitation in writing:
The Three Bears
The three bears lived in the woods Thare was
father bear and mother bear, and baby bear. Thare
house was made out of wood. And thare was a girl
named Golde lox. She went to the three bears
house when the bears wer away from the house because
they wer wateing for thare pareg to ceool.l
Loose imitation was defined by Cramer as the
type of imitation which occurred when the child used

basic structures from a story, poem, or other source

but added certain unique contributions which were

not found in the original source. This type of imita-
tion was used consciously by children to produce a
specific effect. Cramer reported that children
commonly used loose imitation in writing when they
applied familiar literary structures which were embed-
ded in their memory. He suggested that writing tech-
niques based on the use of patterned writing used
loose imitation. The following story based on
"Goldilocks and the Three Bears" is an example of
loose imitation which, according to Cramer, was more
sophisticated than close imitation:

Groovylocks
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Once upon a time there was a pad located smak-dab
in the middle of the sticks, which had air condi-
tioning, console stereo, and a color tv. 1In this
pad lived Big Daddy, Big Mama and Big Baby, in
that order. One bright sunshiney spring morn Big
Daddy and Big Baby woke up to a tang and bagel
breakfast. Big Daddy, slumping down in his big
chair took a bite out of the steaming bagel. Big
Daddy yelped "Don't you think this bagel is just
a bit too hot to eat!"™ So then Big Mama and Big
Baby tried theirs and agreed. Big Mama suggested

that theX take a walk to give the bagels a chance
to cool.130

The third stage of imitation discussed by

Cramer was labeled creative modeling. In creative
modeling the child could, for example, write an orig-
inal poem using traditional verse form; in writing a
story, the child might use traditional literary de-
vices to add interest, improve characterization, help
establish mood, or add to the effectiveness of the
writing. The following are examples of creative
modeling in which the writer supplied his own ideas
and words within a disciplined model to create his
own unique poetry. The first example was based on the
use of the traditional Japanese verse form called Tanka.
This form uses thirty-one syllables in a five line
structure of 5-7-5-7-7:

Fog drifts in patches

Seeking to blanket the earth

With its wet grayness

The wind wimpers its sadness

Waiting to reclaim glory.

J immy
Age 12
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Autumn

The Autumn pays us a visit. It comes strongly
like an army of ten million men. Each man of the
ten million strikes a blow with his axe and each
one kills a leaf. The birds zoom in like jet
planes killing off the juicy red berries. The
brilliant red apples fall and blow up the leaves
bases. The army of leaves are finished they all
lay on the ground like a corpse. The trees stand
bare because of the battle. But the army of wind
isn't satisfied they keep on striking killing off
the petals on the last flowers. IfjiUSt keeps
on conquering the wing things. ;

Research on the use of models for teaching
composition is limited; however, studies have been con-
ducted which provided support for the use of literary
models in teaching composition. The English Curriculum
Study Center of the University of Georgia undertook a
study of the effect of the use of literary models in
teaching written composition in kindergarten through
the sixth grade in 1968. The conclusion was that a
systematic approach using models for selected purposes

worked better than incidental contact with literature.l32

A study done by Finkham in 1968 used literature
models to teach composition and tested the program with
fifth graders. She devised a general pattern so that
there would be consistency of approach. The assump-
tion of the study was that a series of lessons consist-
ing of a number of creative writing periods, motivated
by hearing, discussing and evaluating works from the

field of children's literature would stimulate pupils

to produce better written compositions. Pinkham's
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study was thorough and the results are encouraging.
The series of lessons was instrumental in developing
ability in written expression in fifth grade students
in the areas which were evaluated by the STEP Writing
Test and more particularly in the case of urban
children.l33

Editha Mills conducted an experimental study
in the use of literary models in written composition in
1967. The study involved fifth grade students. Her
research results as to the effects of the literary
models on writing were encouraging. For four years,
1968-1972, she did a longitudinal study using children's
literature as a springboard for teaching composition.
The study was conducted in two schools in Madison
County, Georgia. Children's literary models were used
to illustrate every teaching objective in kindergarten
through third grade. Each year a series of weekly half-
hour lessons was taught by the investigator. During
the fourth grade level, testing and analyses were made
using as a control group another fourth grade class
that had no treatment. The experimental group scored
significantly higher than the control group on
writing samples, ITBS Capitalization, ITBS Punctuation,
and ITBS Total Language. Veal's Rating Scale was
used to rate the students' proficiency in composition

in writing samples.134
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A study was done in 1971 by Sponsler using
older students. His study showed that the use of
literary models to improve written composition was
not completely effective. In the case of his study
the treatment consisted of only two lessons with
literary models. Perhaps experience with literary
models over a long period of time might have shown
more positive results.135

Schiff used a unique approach in his use of
models in writing. One of the main features of what
Schiff did was to take the whole (paragraphs) and
cut them up into parts (sentences) and have students
manipulate them and come up with a coherent whole by
putting the sentences in some order. Schiff stayed
with the traditional format of modeling by having stu-
dents imitate the whole structure (paragraphs) during
which time they were both manipulating and and
analyzing. Schiff's approach differed from the tradi-
tional models approach in that the students first
did the manipulation and then analyzed their deci-
Sions.136

Northrop Frye expressed his view that litera-

ture should be the focal point for the study of lan-

guage in his book, Design for Learning. He suggested

that those who read widely were the best writers
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which implied a complimentary relationship between
literature and writing. He felt that direct expe-
rience with literature and the study of models, to-
gether with the imitation of their structure and form
in larger and smaller composition units, the whole
composition, and the sentence should accompany the
writing process.lj?

Cramer and Cramer suggested that writing by
initiating language models is one of the most legit-
imate and effective ways for students to become better
writers. The authors supplied background information
to support their ideas about the use of literature
as models to be imitated by students. They presented
an eight point detailed guideline which can be used
in the instructional process dealing with the presen-
tation of literary selections and writing patterned
stories and poems. The authors have also included
an extensive bibliography of pattern books and story
starter books to be used with children for writing
instruction.

The authors suggested that many stories and
poems are constructed with a distinet language
pattern and that when children have heard the story
or poem several times, they are often able to recall

most of it. This listening experience serves to

anchor the sounds of the story or poem in the child's
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ear which makes it readily available for various
language experiences such as patterned writing.
These two authors saw writing patterned stories, poems,

and other types of literature "as an exceedingly useful

and effective way to teach children to write.“ljs

Zehm advocated the use of literature to
teach writing and vocabulary. In an article he tells
of his success using nursery rhymes to teach vocabulary
and writing skills. He read nursery rhymes to a group
of sixth grade students and then involved them in
activities of rewriting the nursery rhymes and produc-
ing their own renditions.139 In his evaluation of
his experiences with the group, Zehm said:

This language activity was so enthusiastically
received by my middle school students that I
incorporated it as a regular activity of my English
class after that. I found that the simple nursery
rhymes could help me achieve the following
objectives:

1. Link the study of language and literature
more closely.

Provide an opportunity for lively production
or oral and written language.

Provide a context for genuine vocabulary
building.

Promote the meaningful use of the dictionary
and thesaurus.

F w n

As a follow-up to this activity, I found that
students enjoyed rewriting RBher forms of chil-
dren's literature as well.~t

An extensive program which has received much

publicity is one which was developed by the Nebraska

Curriculum Development Center using children's
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literature as the inspiration and springboard for
writing. The rationale and early teaching units for
grades kindergarten through twelve were based on the
idea that a curriculum should be approached through
a study of literature. Literature became the
focal point for the study of composition. The program
was carried on extensively in schools in Nebraska.
Teachers and administrators have been delighted with
student interest in the program and with student
successes with the program.lbl

In the second phase of the syntax study of
children's writing conducted by the Nebraska curric-
ulum Development Center, Sebesta conducted a study to
determine if there would be any difference between
the syntax of children involved in the Nebraska
English Curriculum and those in traditional language
arts programs. The population sample was composed of
500 control and 250 experimental subjects in grades
two through six in the ten Nebraska schools. The
first five sentences in each student's composition and
a 500 sentence sample from the writings of 25 major
modern American writers of prose fiction provided
the data for analysis. Testing sessions were con-
ducted during January, February, and March of the

1963-64, 1964-65, and 1965-66 school years. Some of
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the findings were: (1) the subject-verb-object
pattern decreased in childrens' written language as
they matured, (2) the use of the Nebraska English
Curriculum enabled the elementary school students
to approach criteria inferred from the writings
of professionals, and (3) the syntactic pattern dif-
ference between second and sixth graders was greater
than that between sixth-graders and perfessionals.luz
The third part of the Nebraska Curriculum
Development Center's analysis of the syntax of
children's writing had as one of its points of focus
the answer to whether or not the rate of growth in
certain syntactic skills varied significantly among
groups of children in various language arts programs.
The compositions analyzed were written by 180 children
in three language arts programs. Program A was a
intensive treatment program, program B was a moderate-
treatment program, and program C was a control
program using no Nebraska English Curriculum units.
Programs A and B were both based upon the Nebraska
English Curriculum which is based on the use and study
of literature from grades one through six. The
literary selections were used as a stimulus for
writing; composition was viewed as an important clement

in each unit of study. The population sample includ-

ed middle-class students of Lincoln and Omaha schools.
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The results of the study revealed that the
intensive-treatment program at both grade levels
yielded the greatest dividends in the rate of growth
of syntactic skills.143

Duncan did a year-long study of the writing
growth of eight seventh grade children to determine
whether knowledge of reading rhetoric could be directly
applied to personal writing behavior. It was assumed
that active comprehension of a distinctive literary
model would provide awareness of the structure of
narrative prose and improve the student's on writing.
Guided verbal interaction which focused on story
elements or authors' styles was implemented to foster
deeper understanding of prose construction. Activities
which were sequentially developed incorporated steps
of listening, discussing, and writing. PFreliminary
assessment of the writing samples of three of the
subjects suggested that students tended toward more
vitality in their writing as time progressed, used
fewer words, more verbs, and more verb phrases.
Students showed increased attention to the areas of
coherence and characterization/detail in the second
writing sample which followed discussions on descrip-
tive writing.

The less capable writers showed greater

improvement using the listen, discuss, write approach.
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Better writers also appeared to profit from the focused
discussion of narrative elements. As a result of the
preliminary analysis, it was recommended that every
attention be given to developing a "sense of audience"
in student writers.luu
In 1972 Shapiro and Shapiro reported the
results of a study dealing with the effects of teaching
poetry writing on attitudes toward literature and the
ability to write prose. The study involved four fourth
grade classes of metropolitan elementary school.
Forty-two boys and forty girls from working-class
family backgrounds were used in the study. The chil-
dren were randomly assigned, to the experimental
group and to the control group. A program focusing
on the teaching of poetry writing was used with the
experimental group. The program consisted of fifteen
half-hour lessons given over a six-week treatment

period. The control group continued with the tradi-

tional fourth-grade language arts program, changed
only to provide these students with the same number
of writing opportunities.

Analysis of the data suggested that the
introduction of instruction in poetry into the cur-
riculum had beneficial side effects in terms of the
students' abilities to write prose and their increased

positive attitude toward literature in general. Some
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important factors contributing to these results were

identified as: (1) the inherent qualities of poetry

in terms of the freedom and scope it provides for

linquistic expression, and (2) the general provision

for the child of an alternative mode for self-expression

through language.lu5
Horne investigated the effectiveness of

activities centered around children's literature and

the use and understanding of figurative language using

73 experimental and 72 control sixth grade pupils.

After pre-treatment data consisting of age, sex, social

position, intelligence, and general achievement, samples

of writing were obtained and experimental tests were

administered. Twenty-four treatment sessions were

administered to the experimental group starting in

October and ending in April. The objectives of these

sessions were to build understanding of analogous

nature of figures of speech and to stimulate improve-

ment in writing.

Post experimental tests of reading and writing
indicated that the experimental group scored signif-
icantly higher in frequency of use and understanding
of figures of speech. High IQ scores tended to
accompany understanding of, but not use of, figurative

language. The study also revealed that sex, age,

and socio-economic status were not significantly
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related to students' use and understanding of
146

figurative language.

Research Related to State and Local Guidelines and
Regulations Regarding a Writing Curriculum

The State Department of Education of Missouri
has established goals for students at all grade levels
in the area of writing. The goals are general goals
for a comprehensive writing program in the schools.

A Writing Guide for Missouri Schools X-12 listed the

following general student goals:

1. Understand that writing, like speech, is a
communication process learned and improved
through use.

2. Find pleasure and develop self-confidence
in writing.

3. Evaluate personal writing progress and the
quality of writing produced by others.

4, View writing as a means for discovering and
understanding ideas, not just for expressing
or remembering them.

5. Use writing as a way to clarify and organize
one's own thinking.

6. Write about real and imaginary world using
descriptive, narrative, and explanatory
language .

7. Recognize that writing is an essential
part of each content area.

8. Recognize the kinds and levels of writing
needed for success after high school and
develop them with teachers and peers.

9. Apply principles of usage and grammar needed
for writing to be easily understood by
others.

10. Apply principles of organization to make
writing understandable, effective, and
enjoyable to others.

11. Develop competence in rehtorical forms and
be able to apply them in various situations.

12. Produce legible writing.

13. Learn terminology needed to talk about writing.lH47

A Writing Guide for Missouri Schools K-12 was
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developed in response to concerns about reported de-

clines in writing abilities of students. The guide

provided a philosophical framework along with many

practical suggestions for fostering interest and

competence in writing among students. Included in the

guide were general goals, objectives for students in

kindergarten through grade twelve, and enabling activ-

ities to help students master objectives and achieve

the goals proposed. The guide also provided suggested

methods of evaluation to be used to evaluate students

as individuals, as members of a class or group, and

as members of a dis*m."ict.J“LI'3
On the local level, the School District of

the City of St. Charles has required its students

to master various types of writing skills at each

grade level. The teaching of writing skills was

required at each grade level, and the curriculum guides

stated specifically what was to be taught. Mastery

of specific skills in kindergarten through grade

eight was tested by the district's Mastery Levels

Criterion-Referenced Test which was administered in

the spring of each school year to students in kinder-
garten through grade eight.lug
Goals, objectives, mastery levels, and test

items for the writing curriculum in the School District

of the City of St. Charles were developed by teachers
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and administrators. Curriculum guides were revised
during the 1921-82 school year by a committee of
teachers. The new guides placed an emphasis on writing
at all grade levels. These new curriculum guides
contained general and specific objectives and activities
for the teaching and learning of writing skills.
These objectives and activities reflected current
research recommendations related to teaching and
evaluating composition.150

The curriculum guide used for grade five in
The School District of the City of St. Charles was
developed by this writer. The guide provided an
extensive listing of activities to help students
master objectives, a bibliography of pattern books
for teaching writing, a bibliography of books con-
taining language activities, a bibliography of profes-
sional books, and a bibliography of professional
books dealing with creativity.l51

An Analysis of Representative Curriculum Guides
in Writing

There are several writing curriculum models
which are being used in schools today. ©Some of the
programs have stressed process over product while
other programs have placed more emphasis on the
product while giving some attention to the process.

Each approach seemed to have its supporters, but
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there was little empirical research which proved the
superiority of one approach over the other. After
an extensive review of the research related to innova-
tive curricula, Walker and Schaffarizick reached the
following conclusion:

+..different curricula produce different patterns
of achievement. What these studies show, apparent-
ly, is not that the new curricula are uniformly
superior to the old ones, though this may be true,
but rather that different curricula are associated
with different patterns of achievement. Further-
more, these different patterns of achievement seem
generall% to follow patterns apparent in the cur-
ricula.l52

A curriculum which attempted to use the
Moffett paradiam was the composition curriculum
developed for middle schools by Charles Cooper and a
group of teachers from the Tonawanda, New York School
District. Although Moffett rejected the notion of
sequential curricula, these curriculum workers have
used his theory as a guide to comceptualizing and
sequencing a curriculum. The following is an outline
of Tonawanda Middle School's composition program:

I. Common writing activities each semester

A, Poetry

B. Journal or other free writings

C. Creating language activities leading to

writing
II. Writing emphasis each semester
A. Dramatic--Grade 7, Semester 1
l. Dialogs

2. Interior monologs
3. Dramatic monologs
4. Short scenes
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5. Radio plays, to be audio-recorded
6. One-act plays, to be rehearsed and
enacted

B. Narrative--Grade 7, Semester 2
Personal experience
Autobiography

Chronicle

Biography

Memoir

LG B = WS I A

C. Fictional--Grade 3, Semester 3
l. Recycle of Semesters 1 and 2
2. Short fiction

D. Observational-Explanatory--Grade 8,
Semester 4
1. Interviews
2. Idea writing
3. Writing about fiction

153

An excellent example of a skill-focused
curriculum was the one developed by the Chelmsford

Massachusetts schools. The Chelmsford Flow Chart for

Composition Writing listed thirty-seven specific

writing skills, showed where these skills were in-
troduced and reinforced, and made suggestions con-
cerning the type of writing to be taught.l5u

A very carefully developed curriculum guide

for individualized writing was Individualized Lan-

guage Arts developed by Edwin Ezor and published by

the Weekawken School District in Weehawken, New Jersey.
The guide contained procedures for diagnosis,
prescription, and evaluation. An extensive diagnostic
grid sheet was provided. Objectives for diagnosis

and recommended techniques were included.+55
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Oral reading of compositions was stressed
throughout the curriculum guide. A well-constructed
checklist for oral reading of compositions was given
in the guide.l56

Another model used in some schools involved the
use of a hierarchy of intellectual operations as its
basic foundation. The structure was related to a series
of intellectual processes rather than the nature of
discourse. The sequence of intellectual operations
was arranged in order of increasing complexity. McCrim-
mon recommended such a sequence and cited Jerome Bruner
and Albert Upton as his major sources in support for
his theory. In his article he made suggestions about
how a junior high school curriculum could be developed

157

around these cognitive processes.

Hailey suggested a developmental writing pro-
gram. He argued that writing programs should be devel-
oped from holistic assessments of students' writing.
Using reports on student writing in the Bay Area
Writing Project and an analysis of district curriculum
guides, Hailey has been able to identify what he called
important attributes and critical skills for grades
one through eight. Important attributes were the
qualities of writing commonly found in the writing of
children at a particular grade level. Critical

skills were those qualities which separated the best




120

papers from the others.l53

The following is a list for grade five:
Important Attributes: Complex events discussed
yet full control lacking
Real story planning: beginning, Middle, end
Humor (often silly but unsinkable)

Ability to paragraph emerging

Complex sentence structure emerges

Critical Skills: Control of sequence and devel-
opment of theme

Uniformity of verb tense
Varied sentence structure

159

Many schools have developed composition
curricula around the types of genres of writing--
exposition, argumentation, narration, and description.
The rationale for this type of curriculum was that
each type of writing required different skills and
needed to be treated separately. An .example of a
curriculum based on the generic approach which also
emphasized the writing process was the curriculum
developed by Tuttle and English teachers in the
60

West Irondequoit, New York School District.t

The Nebraska Curriculum for English offered

a comprehensive program based on the use and study of
literature from grades one through six. The curric-
ulum focused on children's compositions in each

unit of work with literary selections being used as

a stimulus for writing. The Nebraska curriculum

was based on the assumption that competence in compo-

sition developed from continued exposure to literature
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of superior quality.

The materials for the curriculum program
in the elementary schools consisted of seventy specific
units for various grade levels along with two packets

of ancilliary materials: Poetry for the Elementary

Grade and Language Explorations for the Elementary

Grades. Sixty-nine of the units were divided into
nine groups or pseudogenres:
1. folktales
2. fanciful stories
3. animal stories
4. adventure stories
5. myth
6. fable
7. other lands and people
8. historical fiction
9. biographyl6l
A significant part of the Nebraska Curriculum
program was its prevision for a variety of creative
composition writing based directly upon the study of
literature. The curriculum was based on the follow-
ing ideas:
Children can learn to control a wide variety
of the grammatical and lexical resources of the
language in their own compositions and a wide

variety of the symbolic and representational

resources offered by the literary forms_ if they
are offered a sequence of literary models and
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invited to do model writing based on a sequence.
The models offered for student emulation may
represent syntactic, rhetorical, or literary
forms.162
The language, literature, and composition
program for the elementary school was designed to teach
students the following:
(1) to comprehend the more frequent oral and written
conventions of literature composed for young children--
formal or generic conventions or simple rhetorical
conventions.
(2) to control these linguistic and literary conven-
tions in their own wiring
(3) to comprehend consciously the more frequent gram-
matical conventions which they can handle in their
speaking and writing.l63
Another curriculum for teaching written compo-
sition in the grades kindergarten through six which
was based on the use of children's literature was
the program published by the University of Georgia
Curriculum Study Center. The curriculum was based on

the assumption that the desire to write frequently

resulted from the enjoyment and stimulation derived

from reading what another has written; that children's
literature places the student in contact with master

writers; and that this contact may be systematically

encouraged and developed by the teacher.
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This curriculum of materials offered a discus-
sion of children's literary selections which were
devided among units for the two educational levels
of kindergarten through grade three and grades four
through six. Units for advanced students were also
included. The curriculum offered objectives suggested
learning experiences, and expected achievement levels
for each section. One chapter of this source of
materials contained illustrations of the use of liter-

ary models along with items from a test on understanding

figurative language used experimentally with 145 sixth-

grade children.]‘64 An annotated bibliography of books

for children was included in this source of mate-
165

rigls.

Georgia University also published A Curriculum

in Written Composition, 4-6: A Guide for Teaching. The

guide contained (1) objectives for a curriculum in
written composition, (2) sequence charts which relate
subject content for each grade to basic understandings
about composition, (3) illustrative learning experi-
ences, and (4) units for teaching specific skills.

The units for each grade level are: "Structuring a
Composition," "Paragraph Development,"” "Informal
Correspondence: Personal Letters," "Formal Correspon-

dence: Business Letters," "Stories and Flays,"
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"Poetry as a Writing Form," "Factual Reporting,"
"Definition," "Figurative Language," "The Dictionary,"
"History of the English Language," "Morphology,"
"Sentence Structure," and "Usage and Dialect." Each
of these units was published as an individual bulletin
for grades {—6.166

The Northwestern Composition Curriculum Center
has published a curriculum based on the use of liter-
ary models to teach composition. This curriculum
made extensive use of professional models for its
lessons. The curriculum offered literary models which
had been carefully selected to embody the principles
of composition which any lesson was intended to
teach. Students participated in a discussion of
the model and discovered the principles for them-
selves. The Curriculum required students to imitate
the models studied and then to make broader applications

of the principles in their own writings.lé?

sSummary
A knowledge of social forces and human devel-
opment is necessary in approaching the task of under-
standing the learner and his various needs. The dif-
ferent learning theories which prevail today suggested
that there are different ways of learning. One may

be superior to another in different circumstances,
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for different tasks, or for different learners. Knowl-
edge theories indicated that learners have a personal
organization of knowledge that may be different from
the structure of the disciplines. This individual
difference should be considered by the curriculum
planner and teacher. Theories concerning human develop-
ment, learning, the individual in society, and theories
about the nature of knowledge each contribute to

only a portion of the learner's setting, nature, and
action. Curriculum design must reflect all of these
criteria so that optimum learning experiences are
provided which enhance the educational and psycholog-
ical growth of all students.

Writing was seen by many authorities as a
vitally important aspect in the educational experience
of students. The importance of acquiring writing
skills was recognized by authorities in the area of
academic and personal communication, and in providing
a means of releasing tensions, feelings, and emotions.

According to Graves and surveys conducted by
other authorities, writing has not always received
the focus and attention necessary for planned fre-
quent writing experiences. The need for a planned
writing curriculum was advocated by Graves and others.

Some research studies provided data which supported
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the need for a planned curriculum which offers a
structured program of writing experiences for stu-
dents.

During the past thirteen years at least some
attention has been directed to research dealing with
the context of writing and the stages which occured
during the writing process. An analysis of the re-
search concerning the writing process provided impor-
tant general principles which have resulted from the
conclusions drawn from different sutdies. Authorities
differed in the way they conceptualized the process,
but they did agree on the following principles as
outlined by Glatthorn:

1. The composing process is complex, involving
memory, cognition, language, and psychomotor
behaviors.

2. The composing process is multiphased, involving
several different stages and many subprocesses.

3. The process seems recursive and interactive:
the stages overlap, relate clfggly to each
other, and affect each other.

based on the results of observational studies

related to writing, researchers and other significant

authorities have described the act of composing as
a complex process involving the following stages:
Exploring

Planning

Drafting

Revising
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Sharing

A summary of current research related to the
teaching of writing revealed the following points:
1. The study of traditional grammar was not an
effective way of teaching writing.
2. The effectiveness of the study of transformational
grammar and writing improvement was doubtful.
3. Peer editing and evaluation seemed to be effective
in improving writing skills.
L. There seemed to be substantial evidence from
research that sentence combining practice without
instruction in formal grammar enhanced syntactic
fluency.
5. Frequency of writing in and of itself was not
directly associated with improvement in writing.
6. There seemed to be a positive relationship
between good writing and increased reading experi-
ences.
7. Prewriting activities such as thinking, talking,
reading, working in groups, role playing, interviews,
debates, and problem solving seemed to produce bene-
ficial results.
3. While the type and intensity of teacher evaluation
of composition was not related to improvement in

writing, positive comments tended to improve students®

attitudes toward writing and improve their motivation
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for writing.
9. Written language was very closely related to oral
language. Teaching strategies should emphasize and
make maximum use of this close connection between oral
and written language.
10. There was a positive relationship between exposure
to "good" literature and writing.

Many authorities supported the idea that chil-
dren's literature could contribute greatly to written
composition and that writing by imitating models was
an effective way of teaching writing. Yet research
in this area was very limited. Sufficient evidence
from research did exist which suggested that a systema-
tic approach using literary models for selected pur-
poses could be instrumental in developing ability in
written expression. There seemed to be more than
enough evidence as shown by a number of studies to
indicate that a curriculum using literary models to
teach writing skills was supported by the strong
relationship which existed between composition and
literature.

The state of Missouri has published a set of
goals, objectives, and enabling activities for writing
for students in kindergarten through grade twelve.

The guide stated that students in Missouri schools

at all grade levels should have opportunities to
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achieve the goals which are set forth in the guide.
One of the purposes of the guide was to help teachers,
curriculum directors and administrators to organize
activities for developing and evaluating composition
ability.

In the writer's school district, writing
skills received emphasis at all grade levels. Goals,
objectives, and enabling activities have been written
by teachers and administrators and published in
guides for each grade level. Mastery of skills in
kindergarten through grade eight were tested by the

district's Mastery Levels Criterion-Referenced Test}59

There were several approaches used in the
teaching of writing skills. One approach emphasized
the process of writing and was less concerned about
the product. The other approach emphasized the product
and was less concerned with process. There was little
research evidence which supported the superiority
of either approach. Research suggested that the
best writing curriculum would include elements of both
approaches in some optimal balance.

In choosing a curriculum structure, the
curriculum designer could choose from six models:
discourse centered, cognitive-based, skill focused,

individualized, developmental, and generic. No cur-
rent research was available to support the superiority
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of any one of the models or structures. Each seemed
to have its own advantages. Research indicated that
the curriculum planner's task was to select the struc-
ture or combination of structures which was thought
to be the best for students and teachers in the school

setting for which the curriculum was planned.



