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Abstract

Children's literature doesn't just happen. To
make the best use of instructional time and assure
the quality of children's literary experiences,
this author feels, a planned program is necessary.
This curriculum was developed to be used with second
grade students in the regular classroom. It provides
a specific set of goals and objectives, as well as
questions, activities, a bibliography of children's
books and methods of evaluation.

The guided literature experiences provided by
this curriculum will stimulate the imagination,
enhance productive and critical thinking skills,
improve comprehension and increase the child's
understanding and use of vocabulary. By increasing
these competencies an increased interest in literature
and a love of the reading experience will hopefully

be developed into a lifelong reading habit.
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CHAPTER ONE

Introduction

Children's literature ought to be more than reading
a story to fill in a fifteen minute gap in the daily
routine. It should be a balanced presentation of
all types of literature to be enjoyed, to be shared,
and to be remembered.

Primary students should develop a love of reading
and literature that will carry them through their
school years and beyond. Ribovich and Erickson (1980)
found in their survey that reading was an important
aspect in the lives of older Americans, especially if
the habit had been developed earlier in life.

The primary goal of a literature program is to
create lifelong readers who use books as a way to
continually grow and gain knowledge. Duncan and
Goggins (1981) found that active older readers, who
had started reading early in life, were aware of
literary sources and enjoyed similar types of literature
throughout their lives but were willing to add new and
discard old types of material.

The Federal government Spends nearly $20 billion

a year on teaching people how to read but children



still are not reading for enjoyment (Trelease, 1981).
So much time is spent on teaching children how to read
and not enough is spent on teaching children to want
to read.

Reading instruction is the prime concern of most
primary classrooms. John Micklos (1982) reported that
data released by the National Assessment of Education
showed progress in reading achievement in grades 1 - 3
is consistently rising, while basic skills of students
of all levels remain stable. "The schools in the United
States are doing a pretty good job of meeting the basic
reading education of most youngsters" (p. 762).

But a survey by Hall (1971) concerning the types
of experiences children have with literature and re-
creational reading in first through sixth grades
indicated that there were very few planned experiences
with children's literature.

Reading programs help students become independent
readers so that they can read whatever they want or
need to read (Huus, 1973). But children need to
develop a desire to read and an involvement with liter-
ature. The more involved they are with books, the
more they will get from and remember about those books.
Literature stimulates the imagination and starts the
thinking and creating processes. Enjoyment, enter-
tainment, creativity, understanding of self and develop-
ment of reasoning ability can be provided through

sharing literature (Chant, 1980).



Through literature children can go places and
experience things they could not do otherwise. They
can meet people and explore worlds past, present and

future. As Sides (1982) states; "Textbooks present

facts; well written literature allows the reader/listener

to feel what others feel, to participate in situations
rather than just to observe" (p. 281). Literature
provides children with experiences on which to build
further knowledge.

Hearing good books read aloud by an enthusiastic
teacher is an important factor in helping children
become readers (Huck, 1979). Porter (1969) found
reading aloud to 4th, 5th and 6th graders affected
their reading interest and comprehension achievement,
Butler (1980) stated that reading scores improved as
the result of a regular reading aloud program.

Children need to be introduced to all types of
literature so they can respond to the story, the
pictures and the language. Through literature, con-
cepts can be built, language can be expanded, listen-
ing skills can be developed, attention span can be
extended, understanding of the written language can
be increased and an appreciation of literature, as
well as a love of reading, can begin (Vail, 1977;
McCormich, 1977; Jolly, 1980; Willems and Willems,
1975; and Gay, 1976).

Literature and the sharing of it does not just

happen in a child's life (Jacobs, 1965). It is there



because an adult who really cares about children and
books got them together. By reading to children every
day, an atmosphere can be created that will help
children appreciate the gift of literature (Cramer,
1975).

It is important that we let children know there
is more to reading than the practicing, the blendings,
the vowel sounds, the worksheets and the workbooks.
Enjoyment, entertainment, creativity, understanding
of self and development of reasoning ability can be
provided through sharing literature (Chant, 1980).
Vocabulary and concept development in primary children
can be enhanced with children's literature,

A literature program is a sequence of planned
activities designed to help children respond more
fully to stories (Sides, 1982). Tiedt (1970) presented
a 1ist of questions to be considered when developing
an elementary school literature program. O0dland (1979)
suggested structuring a literature program around
children's interests, literary types or genres,
literary elements or authors,

This children's literature curriculum for second
grade students is an organized sequence of books,
questions and activities structured around literary
types. The following literary categories or genres
were used: folk literature, fantasy, historical
fiction, and contemporary fiction. Arranging the

curriculum by literary type or genre assures that



each type will be experienced by the student during
the year. It also gives room to explore the variety
within each type.

This curriculum provides a specific set of goals
and objectives, as well as activities, questions,
lists of books and methods of evaluation; it provides
guidance for what to do after the book has been read.
Consequently, literature and the sharing of it will
be more than a fifteen minute time filler.

It is suggested that most all of the books be
read aloud by the teacher. There are several reasons
for this. The reading abilities within a room or
group of children can vary greatly. The reading level
of many of the good picture story books is beyond
most second grade readers. Picture books with rich
language and beautiful illustrations are meant to be
read aloud and shared. While listening to stories
the child can concentrate on the ideas and language,
as well as develop better listening skills (Sides,
1982).

Children exposed to literature at an early age
tended to develop sophisticated language structures
(Chomsky, 1972). Children who have been exposed to
literature accumulate a background knowledge and an
increased interest in learning to read. These children
often begin to read early or have an easy time learning
to read (Durkin, 1966). Few children who were read

to frequently during their early years have difficulty
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reading on their own (Willems and Willems, 1975).

The teacher's job is to help children develop
a deeper insight into the stories (Johnson, 1979). 1In
order to do this, reading the book is not enough; a
guided literature experience is necessary. "Early
literary experiences contribute to the development
of literacy" (Sides, 1982, p. 282). The desire to
read is not born in a child. Desire has to be
developed by bringing language and literature into
the lives of children continously.

This curriculum will provide guided literature
experiences that will stimulate the imagination,
enhance productive and critical thinking skills,
improve comprehension, and increase the child's
understanding and use of vocabulary. These increased
competencies, it is predicted, will lead to the overall
goal of the curriculum; to develop an increased interest

in and a love of the reading experience.

Terms

Children's literature refers to those materials,

both fiction and non-fiction, which were written for
children by expert writers for the readers enjoyment
rather than direct instruction.

Genre refers to the different major types of
literature - such as fantasy, folk literature, con-
temporary fiction, and historical fiction.

Fiction is any invented, imagined or fabricated



story or book.
Picture books are any book that tells a story

through a unique combination of text and illustration
in that meaning conveyed in the text is extended by
illustrations. The content may be realistic, fantasy
oy fget.

Fantasy includes stories rich in imagination in
which the impossible occurs but sometimes within the
boundries of everyday reality.

Folk literature is a form of narrative, written

or oral, which has been preserved and handed down
through the years, It reflects the skill and artistry
of the unknown representative of the common people

of a region or country.

Contemporary fiction is a story that could have

happened to real people living in the natural, physical
world and social environment as expressed or imagined
by the author. Characters do not have the aid of
magic or the supernatural.

Historical fiction is fiction for children which,

at its best, reflects an accurate picture of the people,
the setting, and the characters of the time about which
it is written. It is an imaginative story anchored in

historical facts.



CHAPTER TWO

Review of Literature

Sharing literature by reading aloud to children
has been a part of school curriculum for as long as
there have been schools. Reading to children has
long been thought of as a way to foster in children
a lifelong love of books and reading. But research
now provides evidence of a direct relationship
between reading aloud to children and reading per-
formance, language proficiency and development of
reading interests. The evidence indicates that
reading to children and the use of children's liter-
ature are activities that should be scheduled
regularly. Hearing literature read is as important

as any other element of the curriculum.

Background

The field of children's literature has grown
greatly in stature and size in recent years. During
the twentieth century children's books have emerged
from the vast world of literature as a distinct and
respectable genre. Children's literature has continued

to prosper and grow in scope and'excellence (White and



Schulte, 1979). Writers, illustrators, editors and
publishers in the United States and throughout the
world have created a body of fine literature. Other
developments that have influenced the field of
children's literature include the establishment of
Children's Book Week to promote children's literature
and to improve the quality of books. The creation

of the Newbery Medal in 1922 to be presented annually
to the authors of the most distinguished contribution
to literature for children published in the U.S.
during the preceding year. In 1938 the Caldecott
Medal award was established to honor the illustrator
of the most distinguished picture book for children
published in the U,S. each year. The prestige
attached to these medals has been instrumental in
raising the quality of all books for children. The
subject matter of children's books has changed
dramatically in recent years. There is still a need
for books of quality. From the early books imported
from England to the books of the eighties that cover
the latest topics, the field has continued to expand.
Today nearly 3,000 new titles are published in the
U.S. each year and more than $200 million is spent

on hardbacks and paperback copies (Swinger, 1981).
Textbooks

The study of children's literature is one aspect

of the field. Much has been written concerning the
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use of literature in the classroom. Authors such

as Arbuthnot and Sutherland (1977), Cullinan (1981),
Georgiou (1969), Huck (1979) and Stewig (1980) stress
the importance of planned programs encouraging
pleasurable experiences with literature. Frequent
exposure to literature provides practice in reading
and creates an interest and enthusiasm for books.
According to the authors mentioned, teachers should
read to children daily and discuss the stories read.
Children should be encouraged to read to each other.
Books should be borrowed and taken home from school,
and books from home brought to school and shared with
others. Exposure to books and stories should be
frequent and integrated with content area teaching
(Morrow, 1982). These textbooks discuss all types

of literature, develop rationale for literature
programs, describe ways of using books in the class-

room and provide extensive bibliographies.

Review of Research

Research has shown that reading aloud and sharing
literature with children can do more than provide
enjoyment and give the child a chance to live vicariously.

Children who have been exposed to literature
accumulated a background knowledge and an increased
interest in learning to read (Durkin, 1966). These
children often begin to read early or have an easy

time learning to read. 1In an investigation of children



who read before entering school, in every case the
children were read to by their parents or by older
sisters or brothers.

Durkin (1974-75) investigated another group of
students who had learned to read at age four. They
participated in a preschool language arts program
that exposed them to a program of reading aloud,
development of a small sight vocabulary and letter
and numeral naming. Reading achievement scores for
these children during grades one and two exceeded
those of the control group with a difference signif-
icant beyond the .05 level.

Two studies that investigated the reading
interests and habits of older readers found that people
who were active readers as older adults started reading
early in life (Duncan and Goggin, 1981).

Twenty-one older adults of various educational
levels were interviewed. It was hoped that carefully
documented reading behaviors might yield clues to the
early establishment of lifelong reading habits. They
found that active retired adult readers started read-
ing early in life with the support and guidance of
family members. Motivational and environmental factors
during the early years of reading were home libraries,
families reading together, early exposure to the public
library and books as gifts. Regular use of the
library had been established in early childhood and
continued to be an important part of the adult reading

routine.

11
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Ribovich and Erickson (1980) conducted a study
in which adults over the age of sixty were interviewed
about their reading attitudes, habits and interests
during three periods in their lives., A random
group of people were telephoned from a list supplied
by a retirement association. Thirty agreed to take
part. Although the sample was limited, there was
some variety with regard to occupation, age, and
education. Enjoying reading as a child was attributed
to several factors: parents who were readers, a
family that was school oriented, a favorable
attitude about school in general or nothing else
to do. A general finding was that with an increase
in education, there was a more positive attitude
toward reading and an increased amount of reading.

The authors of this study felt that because attitudes
toward reading remained much the same from childhood
through middle years and into later years, childhood
appears to be an important beginning point for
enjoyable reading encounters.

Sharing literature and reading aloud to children
are not only means of introducing students to good
literature but they are tools for growth in specific
reading and development areas,

Raftery (1974) used the Metropolitian Achievement
Test in reading for the pre- and post-testing of 353
heterogeneous second graders. Children who were read

to on a tri-weekly basis made significant gains
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in reading comprehension, word discrimination and
word knowledge. The type of literature used was
apparently not related to achievement.

In Bailey's study (1970) economically dis-
advantaged pupils took part in a library resource
program. First graders in the experimental group
participated in a library program using books and
story telling devices for twelve weeks, one hour
a day. The Pinter-Cunningham Primary Ability Test
was used to determine the mental age. The entire
battery of the Illinois Test of Psycholinguistic
Abilities was administered individually before and
after the experimental period. The disadvantaged
children increased significantly in their ability
to express ideas and in vocabulary development.

Younger children may benefit from being read
to more than older children. Porter's study (1969)
found while reading achievement scores of all
children increased significantly after a program of
reading aloud to the students, fourth graders:®
reading achievement scores were more affected than
the scores of fifth and sixth graders. Differences
between the experimental and control groups were
greater in comprehension and total reading.

Pfau (1967) conducted an experimental re-
creational reading program for first and second
graders., During this two-year program, children in

the randomly selected experimental group were involved
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in an intense effort to create a reading environment
and recreational reading was encouraged through a
thirty minute period devoted to activities with
library books. He concluded that reading achieve-
ment, as measured by the Development Reading Test
Form L-A, increased and attitudes toward reading
improved, as measured by Reading Interest Inventory.
He felt the improvements result from supplying
appropriate materials to be read, giving a time to
read and a time to share with others one's enthusiasm
for reading.

Vail (1977) indicated that a poor reader derives
personal, cultural and academic benefits from being
read to in the classroom. She found that children
who have not been read to will often miss obvious
content clues because they lack a feel for the flow
of the larger picture. This lack also inhibits
appreciation because it results in word by word reading.

Hession (1973) found that children who have free
access to good children's literature, presented in
multimedia form, will acquire a basic sight vocabulary
equal to or better than those children exposed to an
approach emphasizing drill on specific sight words.
The first graders used fifteen picture books and their
accompanying cassettes for one hour a day on three
consecutive days during the first six weeks of school.

First and second graders took part in a program

for twenty minutes three times each week for twelve
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weeks (Lyons, 1972). Significant differences existed
on the reading test for the literature group on the
total reading measured in grade two. The author

felt bigger gains could have been made if the treat-
ment had been for a longer period.

Cohen's (1968) subjects were 285 racially mixed
second graders from the New York City public schools.
A planned program of literature and accompanying
activities was introduced into the curriculum of an
experimental group. Stories were introduced in an
order of increasing difficulty and were followed by
activities designed to increase comprehension.
Stories were read to the control classes only as an
occasional treat. Forms B and C of the Metropolitian
Readiness Achievement Test were used as the pre- and
post-tests. A Free Association Vocabulary Test was
also given as a measurement of specific vocabulary
knowledge. Post-tests were administered at the end
of the academic year. Results led to the conclusion
that oral language correlated with reading and that
both can be significantly improved by regular exposure
to stories read aloud.

Chomsky's research (1972) has shown that children
who were exposed to literature at an early age tend
to have developed sophisticated language structure.
One significant measure was the number of books the
mother fondly remembered from her childhood and read

to her own children. Chomsky felt that as the mother



recalled these books with pleasure she transmitted
this enjoyment to her child at a very early age when
she read to them. The child will assign a special
role to reading, for what his mother enjoys doing
with him, he naturally comes to enjoy and recognize
as a valued activity. The early exposure to liter-
ature builds the bond of reading and enjoyment as
well as developing language.

Strickland (1971) found kindergarten children
showed an increase in language proficiency after
being in a program that consisted of reading aloud
children's books of literary merit and taking part
in follow-up activities.

Children who have been exposed to literature
acquire a background of knowledge as their language
becomes more proficient. Hearing good books read
aloud by an enthusiastic teacher is an important
motivating factor in helping children become readers
(Huck, 1979). The benefits rise in proportion to
the regularity and frequency of reading aloud.

Research provides evidence of the direct re-
lationship between reading aloud to children and
reading performance, language proficiency and the
development of reading interests. The evidence
shows that reading to children is an activity that
should be scheduled regularly. Hearing literature
read is as important as any other element of the

curriculum. A planned literature program should

16
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be a part of every school's curriculum.

Literature Programs and Curriculum Guides

Children are being taught to read but they are
not taught to become readers (Huck, 1962). She felt
a planned literature program was necessary in order
to begin for children the lifetime pleasure of reading
books. "There are no values in knowing how to read;
only values which are derived from reading" (p. 308).
She listed six values which result from wide and
varied reading. The first value of literature is
enjoyment. Books should be read for pleasure and
just for the fun of reading. Second, personal-social
growth may also be influenced by what children read.
Books help children explore living and try various
roles in search of their own identity. Third,
children may satisfy their desire for information
and intellectual stimulation through books. Well
written books can supply facts and supplement text-
books. Fourth, only as children are exposed to much
fine writing will they develop an appreciation for
a well-chosen phrase, rich descriptive prose or
convincing characterization. Fifth, children become
acquainted with their literary heritage, as well as,
building a foundation for future literary experiences
by reading a wide variety of books. The last value
is the effects that a literature program today will
have on the reading habits of the children when they
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become adults. The explosion of knowledge makes it
essential that children become readers.

These six values require a comprehensive
literature program in the elementary schools. The
program, according to Huck, should begin with making
many fine books available to the students. A climate
should be created that will encourage wide reading.

A time should be provided for the children to share
their experiences, In the literature program time
for daily reading aloud of books of many varieties,
The teachers must be kept informed of new developments
and the program must be evaluated.

Tiedt (1970) felt that in considering the develop-
ment of an elementary school literature program, there
are a number of basic questions or issues that should
be explored. The answers to these questions will
serve to guide the planning of a scope and sequence,
the selection of appropriate materials for use in the
program and the determination of methodology to be
used. The following five questions need to be given
careful consideration.

1, Why should literature be included in

the elementary program?

2, TIs there a need for a planned scope

and sequence in literature?

3. Where does literature fit into the

present elementary curriculum?
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4, How will literature be selected for
this program?
5. How will teaching literature differ

from teaching reading?

The literature program should be exciting,
stimulating and begin to develop a love of books
that can be expanded in secondary school.

Huus (1973) said literature teaching means the
pupils receive a planned program of activities designed
to achieve certain stated objectives. The program
has a scope and sequence that is structured to meet
these objectives. She listed five objectives: 1) To
help pupils realize that literature is for entertain-
ment and can be enjoyed throughout their lives. 2) To
acquaint pupils with their literary heritage. 3) To
help pupils understand what constitutes literature
and hopefully, to lead them to prefer the best.

L) To help pupils in their growing-up and in their
understanding of humanity in general. 5) To help
pupils evaluate their own reading and extend beyond
what is to what can be. A literature program should
contain a balance of new and old, fanciful and
realistic, prose and poetry, fiction and non-fiction,
and stories, biographies, drama and essays. Works
of quality must be used.

The objectives should be carried out by using
both receptive and expressive learning activities,

Activities that involve listening, discussing, choral



speaking, and creating can be used. Evaluation can
be done by observation and use of limited tests that
are available.

Pupils who leave elementary school ought to have
developed a love for reading, an enthusiasm for books
and familiarity with literature. They should be
prepared for a lifetime of reading enjoyment and
pleasure, according to Huus.

Marlarkey (1975) and the Oregon Elementary
English Project developed a children's literature
curriculum that would act as a foundation for the
enjoyment of literature. The operate word was
enjoyment. The primary principle for the choice of
selection was that the children would enjoy them.
Suggested activities were limited to simple compre-
hension or discussion questions. Selections were
read aloud in the first and second grades. The
curriculum provided a collection of good children's
literature, arranged in an order of increasing
sophistication and supplemented by a sequential
introduction to the elements of literary techniques
and analysis,

Odland (1979) reviewed curriculum guides, text-
books for children and for teachers, professional
journals, and research dealing with teaching liter-
ature in the elementary school and found five
situational descriptions that seem to cover the

majority of approaches to teaching literature in the
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elementary schools.

1. Teaching literature in a designated period
of the day with the subject called literature. The
methods used are similar to those found in secondary
schools.

2, Access to the library is considered the
literature program. In some cases a structured
manner of scheduled times, instruction in library
use and guidance from library personnel is provided.
In other cases a completely informal approach is used.

3. The teaching of literature is considered a
peripheral responsibility of the school so neither
faculty nor curriculum can be identified easily.

L, Including or using literature as a secondary
goal while teaching reading, language arts, social
studies, science or other areas is another practice.

5. The teaching of literature is a planned
program for which the main objective is enjoyment of
literature and continued interest in reading through
developing a sensitivity to literary artistry as well
as content.

Four major concentrations can form the framework
for a literature program: Children's interests,
literary types, literary elements and creators of
children's literature. Plans for a literature program
require a structure, one which allows for flexibility
in both teaching methods and in materials, but one

which does provide direction for teaching literature
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in fhe elementary school, according to Odland.

Sides (1982) believed a well planned literature
program can instill a lifelong love of literature and
reading in primary children. The Literature in
Teaching (L.I.T.) program developed in Evansville,
Indiana provides an organized sequence of liter-
ature of all types for primary children. It used the
literary categories of traditional literature,
fantasy, animals, modern realistic fiction, poetry,
historical fiction and biography/informational. It
was divided into three levels with twenty books
chosen for study at each level. A guided approach
was used where the books are read aloud followed by
a discussion. Later, after a second reading, the
children become involved through art, drama, com-
position or music activities. Student response
sheets provide the culminating activities which
appeal to children because they are fun. The L,I.T.
program helps to build a love for reading and an

enthusiasm for books,

State Curriculum Guides

The Arkansas Department of Education guide,

Behavior Objectives: Language and Literature, K-12

(1976), listed several general literature objectives
and includes a list of literary types.
In the Vermont Department of Education guide

(1978) the literature section has a study of the
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quality of literature and a list of literary
elements,
The Missouri Department of Elementary and

Secondary Education published A Guide for Children's

Literature K-8 in 1980, This guide was "developed

as a resource for teachers., It suggests objectives,
activities and evaluation criteria for planning a
literature program; it contains sample lesson plans
and a list of books and poetry for children at

various grade levels" (p. 7).

This is not a comprehensive list. It would be
impossible to compile an inclusive list that would i
satisfy everyone's tastes and criteria for good i
literature, the books listed here represent only a
sample of various types of literature.

Grade level designations are flexible and allow
for teacher selection. The guide was organized in
a month-by-month arrangement for grades kindergarten
through fifth grade to help in pacing the program and
to help vary the types of literature studied through-
out the year. Suggestions for grades six through
eight were simply organized by categories.

The objectives for the program reinforce
listening, speaking, reading and writing. Literature
is also an integral part of humanities teaching and
is related to art and music.

The literature program affords students an

opportunity to: a) Enjoy reading and develop the



habit of reading good books. b) Develop literary
awareness. c¢) Use literature in understanding
oneself and others. d) Think critically and
respond creatively to literature and e) Evaluate
personal reading and extend literary appreciation.

The literary elements of setting, plot,
characterization, point of view, theme, style and
format were discussed as criteria for evaluating
literature.

As Arthur Mallory, Missouri Commissioner of
Education, said, "It is our hope that this guide
will emphasize the importance of literature in the
classroom as a way of improving reading instruction
and as a valuable field of knowledge in its own
right" (p. 3).

Considering the research that was reviewed
and the curriculum guides and programs that were
studied, this researcher feels as others do, that
children's literature doesn't just happen. It
should be a balanced presentation of a well planned
program that has a definite purpose and a definite
place in the curriculum. ILiterature should be
enjoyed, shared and remembered. It should build
an enthusiasm for books and a love of reading that

lasts a lifetime.

24



CHAPTER THREE

A love of books and reading can't be taught.
Reading tastes and an appreciation of literature can
be developed. How? The experts, Cullinan, Glazer,
Huck, Larrick, Smith, Stewig, Sutherland and Arbuthnot,
have said by the sharing aloud of literature of all
types by an enthusiastic teacher who has knowledge
of children and children's literature, an atmosphere
can be created to develop lifetime readers. By
providing books and a time to read them as well as
activities that encourage response to literature,
interest will be aroused in all forms of literature
and a background of pleasure and knowledge that helps
stimulate independent readers will be built.

Literature is not simply a diversion used to
fill in time gaps in the daily schedule. It serves
some very specific purposes for readers. A planned
literature program includes books which provide
enjoyment, escape, stimulate the imagination, supply
knowledge of people, places and other times and
develop an understanding of the nature of language

(Stewig, 1980).



By providing plenty of books, a pleasant read-
ing environment, time to read, enthusiastically
reading books aloud, and suggesting activities that
naturally follow from the books, a circular effect
can be started. Reading leads to engagement and
involvement with literature which leads to deeper
understanding, more enjoyment and consequently more
reading and the development of a positive attitude
toward reading that will last a lifetime (Cullinan,
1981).

The research of Ribovich and Erickson (1980)
and Duncan and Goggins (1981) found that active older
readers developed the reading habit early in life.
In 1light of their findings this author feels child-
hood - the primary grades - is the place to begin,

Research reviewed by this author cited multiple
benefits of a literature program, two being enjoy-
ment and vicarious experiences for children. The
research studies cited in Chapter Two provide
evidence of the direct relationship between reading
aloud to children and reading performance, language
proficiency and the development of reading interests.

In conjunction with this evidence and the
opinions of the experts in the field of children's
literature, this planned literature curriculum was
developed. Literature should have its own place in
the daily schedule and not be an activity to fill

in time.
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Two sources from which the goals for this

curriculum were developed are the Missouri Guide for

Children's Literature, K-8 and Charolette Huck's

Children's Literature in the Elementary School (1976).

Huck pointed out five values that literature
provides for children. Literature:

1. Provides enjoyment.

2, Develops the imagination.

3. Gives vicarious experiences.

L4, Develops insight into human behavior.

5, Presents the universality of experience.

Huck (1976) also listed four purposes of a
literature program. Those purposes were:

1. Discovering delight in books.

2. Interpreting literature.

3. Developing literary awareness,

L, Developing appreciation.

This author found Hall's (1979) principles for
planning and implementing children's experiences with
literature most helpful when selecting goals and
objectives. Her principles were:

1. Enjoyment rather than instruction is a
prime consideration.

2. The literature program must be planned
rather than incidental.

3. Free choice of reading materials is

desirable, encouraged and respected.



L, Stimulation of wide reading is more important
than stress on quality.

5. Classroom time must be provided for re-
creational reading and sharing of reading.

6. Exposure to a wide variety of easily
accessible materials must be provided,

7. Personal reading is not to be dissected,
analyzed or reported in detail.

8. A teacher presents a model through his or
her attitude and enthusiasm toward reading.

This author incorporated Hall's ideas that
pleasure, exposure and appreciation are top concerns
when planning a literature program and her recommen-
dations for experiences with the major emphasis on
oral reading by the teacher, independent reading by
the pupils, classroom libraries and book sharing
activities.

The work of Tiedt (1970) and Huus (1973) cited
in Chapter Two also provided guidance in formulating
goals and objectives for this curriculum. After
consideration of the results of the research reported
in Chapter Two, language objectives and reading com-
prehension objectives were included by this author.

Charolette Huck's Taxonomy of Literary Under-
standings and Skills (1968, p. 688-691) and Sutherland
and Arbuthnot's comparison of affective and cognitive
reading skill with literary responses (1977, p. 516-

518) were major sources for the development of the
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objectives in this curriculum.
The books of Nancy Polette, cited in the

bibliography, and Literature for Young Children by

Joan I, Grazer were primary sources for developing
objectives and activities.
Another source for the development of activities

was James A. Smith's book, Creative Teaching of

Language Arts in the Elementary School (1973).

His principles of creativity (p. 7-8) and basic
principles of creative teaching (p. 22-27) led this
author to activities that would adhere to these
principles.

The productive thinking skills of fluency, flex-
ibility, elaboration and orginality fit these principles
very well. This author has avoided the worksheet and
fill in the blank activities which robs literature
of enjoyment and excitement. Children don't have
any opportunity for divergent thinking with that
approach.,

The activities grow naturally out of the material,
as Arbuthnot and Sutherland suggested and the quality
and variety of responses is respected and nurtured.

The order of the curriculum goes from simple
introductory activities to discussion activities about
types of fiction and literary elements of fiction, to
production activities where a project is the final
result. Contemporary fiction is the first genre

introduced because children in the Second grade
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