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INTRODUCTION 

A trul y integrated society is admittedly complex . 

Integration is more than a physical interaction between and 

among different races and social groups. The integration 

process has profound and extensive personal , sociological and 

cultural ramifications (National Study of School Evaluation, 

1 
p . 5 ) . 

Within the past decade, there has been a strong movement 

to emp hasize and develop the "middle school" concept. This 

concept i s based upon a dichotomy of the elementary grades -

kindergarten through eighth grades. The "middle school" consists 

of grades six through eight. Advocates of the "middle school" 

indicate that this concept brings about a more cohesive 

functional typ e of curriculum for youngsters between twelve 

and £ ourteen years of age . 

As a result of the problems and challenges in a dynamic 

society, a need exists for a more practical curriculum for the 

students with whom we work. It is , the refore, imperative that 

teachers and curriculum designers re- evaluate the content of 

instructional programs. Within the area of social studies , 

the content must certainly be geared toward providing students 

with the necessary experiences, orientations and insights for 

life in a pluralistic society. This education for pluralism 
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should permeate the entire school and the program design that 

is developed should give direction and thrust to the effort. 

If the programs are based upon a carefully studied needs assess-
2 

ment, the following guidelines should be addressed (Snugg , p. 3). 

1 . The need for a broad, general educations for all 

because there is no room for the illiterate and 

unskilled. 

2. The need for all citizens to develop civic 

competence, to know and to understand the 

democratic process. 

3. The need to appreciate all human relations. 

Learning experiences must prepare our young people for a 

pluralistic existence. These experiences must provide meaningful, 

self- respecting activities that honor the psychological autonomy 

of all groups. 

Geographic and residential patterns sometimes limit the 

racial and cultural exposure that our young people have. However, 

these circumstances should not reduce the opportunities for 

significant multi- cultural, multi- racial education. More emphasis 

should be put on humanistic values so that each child has the 

opportunity to develop his/her own potential which hopefully will 

direct him/her toward success and happiness. 

Students should be directed in the skill of developing 

positive self-images and developing philosophies of life. These 

two skills will certainly aid a student in making meaningful 

decisions , in problem-solving and in logical thinking . In shaping 

self- images we begin to shape multi-cultural/ multi-racial attitudes 

and behaviors. These attitudes and behaviors extend beyond the 
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school ; consequently, t he school must assume leadership in 

hel ping the community to arrive at better under standings of 

intergroup relationships . (Appendices A, Band C) 

PURPOSE 

The purpose of this paper is to design a course of study 

3 

in social studies which wi l l have an emphasis upon multi- ethnic 

studies . This curriculum will be used by grades six through 

eight . The course of study will (Kindred , p . 54) :
3 

1 . serve young people in the sixth , seventh and 

eighth grades. 

2. facilitate self- development and self- actualization. 

3. provide general education , including opportunities 

for the development of a sense of inquiry , curiosity 

and commitment to learning . 

4. provide opportunities for exp l oration . 

5. provide for individualization of instruction . 

6 . promote articulation in oral discussions . 

7 . provide opportunities for racial integration . 

Curriculum, as defined by Beauchamp {p. 101) , is t he 

substance and organization of goals and culture content.
4 

Taba (p . 42 1 ) says , " Curr iculum design identifies e l ements and 

s tates their relationships to each other . 11 5 Thus , there should 

be a relationship between the curriculum and the development 

of instructional strategies in order to insure impl ementation of 

i nstruction into the curr iculum. 
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RATIONALE 

The lessons and activities suggested in this course of 

study are designed to promote understanding of a democratic , 

pluralistic society . A curriculum of this design must be 

flexible due to our changing society. The content must prepare 

the students to adjust to these changes now and in the future. 

Thus, the curriculum must be relevant to the student ' s environment. 

After the Civil War, millions of immigrants came to America. 

The schools had a responsibility of teaching them the English 

language as well as having them to become familiar with the laws 

and customs of the dominant society. The dominant society not 

only has the responsibility of teaching the English language, 

but also helping immigrants to recognize and accept cultural 

diversity. The dominant society has become more aware of the 

need to understand how various ethnic groups can contribute to 

the American society and maintain their ethnic identity . 

Realization of the need for ethnic studies has become a 

paramount concern in American society. There is a dire need 

to help students develop more sophiscated understandings of the 

diverse ethnic groups that make up America . Since ethnicity 

is an important factor today, all students become familiar with 

ethnic diversity . Thereby, promoting an understanding , respect 

for differences and similarities among cultural groups . Community 

l eaders of different ethnic groups demanded that each group have 
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more information about the group in textbooks and in the curri­

culum -

oue to student demands and community pressure groups, some 

attempts have been made by educational institutions to include 

ethnic studies into the social studies, language arts , and 

humanities curricula. An ethnic studies curriculum should include 

reading, writing, and computational skills . The students are 

more likely to achieve these skills when they study content and 

problems related to the world in which they live. 

A well- planned ethnic studies program should enable the 

students to obtain valid generalizations about the character­

istics of various ethnic groups and to learn how they are alike 

and how they differ. The student should be able to identify 

with his own ethnic background and function effectively within 

his own community; this will enable the student to relate 

positively to others who belong to a different racial or ethnic 

group. 

The student also needs to learn how to get along with 

people outside his ethnic group and be able to help resolve 

conflicts with them . 

Ethnic studies should focus upon the entire curriculum, 

at all grade levels and for all students regardless of race, 

ethnicity, or social class. 

Many school districts started a program of ethnic studies 

such as black history courses . The publishing companies began 

to revise their products by reflecting more multi- cul tural 

infonnation. 
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Multi- cultural education should be defined to include the 

. 6 
follOWJ.ng: 

1 . knowledge of cultures and subcultures with an 

emphasis on American minority and ethnic groups: 

2. transformation of personal prejudices so that 

negative biases are minimized and positive 

appreciation of all individuals increased; and 

3. an emphasis on cultural pluralism instead of 

the melting pot concept . Bilingual education 

using the particular language of the community 

Spanish, Chinese, or the like 

multi-cultural education. 

is part of 

An interdisciplinary- conceptual approach should be used 

by the student. This necessitates taking concepts from the 

various areas of social sciences , art, music, literature , 

physical education , communication, the physical and biological 

sciences, and mathematics. The students are taught to take 

a critical look at and to consider events and situations from 

all perspectives of several disciplines; because any one 

discipline will give them an imcomplete understanding of 

problems regarding ethnicity . 

Problems pertaining to ethnic conflict, racism, and 

oppression are not solely political and economical problems, 

but they are in many other dimensions, such as social, legal, 

cultural and moral aspects. Racism and oppression of ethnic 

minority groups are also reflected in the literature, art , music, 

drama, dance, communication styles, and foods . 
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The students must view such problems from diverse discip­

l inary perspectives in order to gain a total understanding of 

ethnic problems and cultural expressions in the United States.
8 

Global understanding or the understanding of other cultures 

can be obtained by studying the concept of culture . In litera­

ture , novels of different cultures can be read and discussed . 

This approach will enable the students to determine the differences 

and similarities among cultures . Literature of different groups 

reveals much about the culture of the group . In music, they 

class can listen to and study songs from musicals , thereby 

helping them to determine what the songs reveal about a parti-

cular culture or cultures. 

In drama, a dramatization of an epic poem of different 

cultures can be created by the students. The students will be 

expressing history, culture, and the origin of these cultures. 

In physical education, the students can learn about the 

various cultures through dance. They can focus upon the moods 

that are being expressed through the dance movements . 

The works of ethnic artists can be discussed and examined 

by the students involved in art. They can discover how such 

artists were influenced by their ethnic cultures , and how they 

expressed their ethnicity through their works of art. A study 

of sample art works enables students to be better equipped in 

the recognition of art styles . 

In language, the students can discover the similarities 

and differences between symbols and styles of communication. 

Also, they can discover h ow the English language is influenced 

by ethnic cultures and language dialects within the United States. 
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In home economics, students can prepare ethnic dishes and 

do research to determine what these foods might reveal about 

the culture. The difference in food service, preparation and 

produce preferences is interesting for students to study. 

In science, physical characteristics of various ethnic 

groups can be studied. The students should try to determine how 

these physical traits have influenced other groups and how the 

different groups respond and interact with one another . 

In mathematics, the cultural roots of the base ten number 

system can be studied by the students. Also, the students will 

find what contributions other ethnic groups have made to our 

number system. A study of the history of mathematics (in brief) 

would show the many different nationalities who were contributors. 

Concepts such as culture can be organized into units and activi­

ties pertaining to ethnicity, thereby, helping the student to 

analyze, and to make . observations, determinations and critiques 

of each ethnic group. 

In order to select a key concept relevant to the ethnic 

studies, the teacher should be familiar with the nature of know­

ledge and its various aims. These aims will be discussed and 

suggestions will be made in the lesson plans which follow as to 

how they may be incorporated into the ethnic studies program. 

(See Appendix K) 

Banks (1979) 9 lists four forms of knowledge. They are 

facts , concepts, generalizations and theories. 

Facts are to be considered as a low-level form of knowledge; 

they may be used as "building blocks" since the students must 

learn or know the facts in order to obtain a higher level of 
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knowledge. Factual statements pertaining to ethnic groups will 

. knowledge about their characteristics; however, facts do 
give 

not have a large quantity of data ; they have little transfer 

value, limited in the contribution of depth and are quickly 

forgotten by students. The teacher should teach facts only to 

help students develop and master concepts , generalizations, and 

theories; for there is little instructional value, if taught 

at random or in isolation. Yet, if taught and used wisely , 

they can become powerful tools. 

A concept is a word or phrase used to classify data, facts, 

or other forms of information. Concepts are found in all facts, 

generalizations, and theories . The students can easily under­

stand a fact, generalization, or theory when the concepts are 

meaningful to them. 

A generalization has two or more concepts and it generally 

shows a relationship between concepts. Facts can be summarized 

by generalizations and generalizations show how concepts are 

related. The teacher should be able to identify and write 

generalizations that lead to specific concepts for students to 

master . The p l anning efforts of the teacher determines the 

success or failure of a good ethnic studies program. 

A theory has several related general izations. It is the 

highest form of knowledge and is used to predict human behavior. 

The generalizations usually produce a deductive system and are 

logically interrelated. For instance , when the generalizations 

with a theory are stat ed, the concluded ones can be logically 

derived. 

The teacher should help the stu dents to fully under stand 
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the ethnic experiences by relating generalizations to a 

theoretical system, for there is more meaning when the general­

izations are studied with a theoretical structure than when 

studied alone. 

An effective ethnic studies program will enable the students 

to develop the ability to make sound and wise decisions on ethnic 

issues. The effectiveness would be evaluated on the basis of 

the depth of study using the strategies of Banks. 

consideration should be given to the developmental level 

of the students while organizing concepts for ethnic studies. 

concepts such as cultural differences, discrimination, and 

prejudice are concrete examples that the teacher could focus 

upon. These concepts could be used as in role-playi ng situations 

and open- ended stories . This approach would be meaningful to 

the students and provide insight to the teacher. Each technique 

could be used by the teacher as an evaluative tool. (See Unit 9) 

Attention and consideration should be given to a student's 

prior experience with concepts and content related to race when 

t he teacher is selecting concepts for study. 

Concepts relative to institutionalized racism, ethnic 

separation , ethnic revitalization movement, and colonialism 

would be difficult for students to comprehend if they are studying 

race and ethnicity for the first time. More concrete and less 

controversial concepts are more appropriate for students . Move­

ment from a general concept to a more specific one is desirable. 

This is illustrated in Units land 2 . 

An ethnic minority group has many prominent characteristics. 

Like an ethnic group, it has a culture, a historic background, 
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and special physical characteristics. Often , for discriminatory 

these small, powerless groups are readily identifiable reasons, 

to other groups . An example of an ethnic minority group is the 

Jewish Americans, for they are identifiable on the basis of 

their religious and cultural characteristics. 

culture, ethnic group, and ethnic minority are important 

concepts to teach to the students. The term culture can be 

introduced by displaying such objects as a book, a house, and 

a model of a car. By havi ng a discussion of these examples, 

and asking students what these objects have in common, the 

teacher can help the class to d i scover the differences and the 

common characteri sti cs of "culture . " The teacher will then 

introduce the concept of an ethnic minority group. When the 

concept of ethnic group is explained and exemplified, the 

students will b e able to understand that there are members of 

many different groups , such as religious groups, economic groups , 

and kinship groups, and the ethnic group is only one of the many 

groups to which all individuals belong. (See Unit 4) 

Students should learn about the different ethnic cultures. 

When having class discussions about ethnic differences in the 

United States, students should be taught that there is not a 

true melting pot, for most ethnic groups have acquired the 

culture traits of the dominant ethnic group - White Anglo- Saxon 

Protestants . This process is known as acculturations . 

The teacher should lead a discussion with the students, in 

order that the students discover why the American ethnic groups 

acquire these dominant cultural traits in order to survive in 

this society , but yet they retain many of the elements of their 
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·c culture. (See Unit 4) While studying this concept, the 
ethnJ. 

students should learn that the non- White may become assimilated 

culturally, but they will still be victims of discrimination 

and racism due largely to their skin color, (an identifiable 

characteristic). A sound multi-ethnic curriculum would include 

the contributi ons made by minority groups to American society . 

A good curriculum should be helpful to all students, both majority 

and minority groups . It should be taught that there are many 

ways to live and survive. 

Although differences i n lifestyles exist , these differences 

do not delegate a position of inferiority or superiority to 

any individual or group of individuals. The student should be 

taught how to appreciate cultural differences, how to live with 

people who speak a different language, eat different types of 

foods, and have different values. The behavioral objective is 

to nurture a tolerance of groups who are different . (See Unit 8) 

A multi-ethnic curriculum includes the concepts of socializ­

ation, values , and norms. These concepts help the students to 

understand how prejudices and ethnocentric values are acquired 

by individuals and how people learn to discriminate against 

others . There should be a relationship of understanding taught 

by the teacher concerning socialization, prejudice, racism, and 

discrimination. 

The feeling of self-concept should be studied by students. 

Each student should be aware of his feelings, attitudes, and 

interactions within his social environment. This concept can 

be carried further by having the students to identify how other 



• members feel about themselves as expressed in their 
ethnic 
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literature, music, dancing and other types of communications. 

The teacher should never label answers as right or wrong . 

Historical materials written by the dominant group and 

minorities should be analyzed by the teacher and students, 

in order that the student may gain a balanced perspective 

of American life. 

These are but a few concepts that can be used for a 

multi-ethnic studies curriculum. These concepts should be 

able to function in an interdisciplinary role, and provide 

the students with some significant aspects of the cultures 

and experiences of ethnic groups. These concepts, which broaden 

perspectives, should be a stepping stone toward student created 

concepts . 

Kenworthy (1981) says ("Social Studies for the Eighties," 

p. 52,) growth and development was a major factor in the planni ng 

f 1 f • 1 t d. lO h. • b bl d th o goa s or socia s u 1es. Tis is pro a y ue to e 

strong influence of Jean Piaget . Kenworthy strongly feels that 

this factor has been overemphasized; however , he doesn't think 

that it should be forgotten or done away with . 

Growth and development should be used in the structure of 

disciplines and with cognitive learning. Curriculum workers 

should welcome other scholars, parents , teachers and anyone 

else who may have an interest and knowledge towards the designs 

of a social studies curricula. However, on the other hand, the 

curriculum committee should be aware of these people whose ideas 

may be limited to a middle-class setting. 
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The curriculum workers need to be firm with the insistence 

that each new idea should be tested to determine whether it is 

in accordance with their knowledge of child growth and develop-

ment . 

children entering school for the first time, come with 

many different attitudes. Some children come with confidence; 

others have already learned that life is hard . Some children 

come with attitudes towards authority, which they have learned 

from their homes or neighborhood. Some will have humble atti­

tudes. Others will have challenging attitudes. Some children 

will come with attitudes toward other people and groups, 

pertaining to religious, ethnic , and socioeconomic factors. 

Because of the limited contacts many of the children have 

with adults and other children, the school should be responsible 

for introducing them to a wide variety of other children. This 

will enable them to live with differences as well as similarities . 

They will need to be exposed to a wide range of warm, understanding, 

patient adults; particularly, men . For many, their experiences 

in this area have been limited. 

Physical activity is needed for the small children as well 

as periods of rest; such experiences would include building, 

spontaneous dramatics, drawing, painting, games, and dancing. 

They are able to learn, reconstruct, recreate in their own way. 

These children can also work in groups in helping the teacher 

to plan, making rules for the classroom, and enforcing their 

OWn rules . 

According to Kenworthy, (1981) 11 (Social Studies For The 

Eighties, p . 55) "playing is not play; it is learning." 
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children are full of curiosity; therefore, a wide range 

of group experiences will help them to find the answers, or to 

help them to ask more questions. 

While we are capitalizing on the wide range of experiences, 

we should not forget the shy and timi d child because his 

experiences are extremely limited. Many come to school without 

knowing their names or having handled a book or crayon. This 

child must be introduced to the tools of learning as a student 

just entering school. 

such children are incapable of handling language or 

language symbols: films , filmstrips, pictures, community exper­

iences, experience charts, reading and other related activities 

should help them to accelerate their language skills. The 

children should be encouraged to discuss and to act out things 

that they do. 

The children of grades three, four, and five have developed 

better muscular coordination. They are able to control their 

muscles and manipulate much easier than before. There is little 

fatigue and they are more active than in their primary grade 

years. 

Their interests of doll , stamp , postcard , coin collections 

could be tied in with their lessons of social studies. For 

example, stamp collecting could relate to the various periods 

of history. 

Self-esteem and group identity need to be stressed parti­

cularly to the minority groups. Grouping , classifying, comparing 

and contrasting should be developed as skills; the teachers 



should make sure that the pupils can handle these skills 

intellectually. (See Unit 9) 
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ManY trips should be planned to enable the children to be 

aware of other communities and to visit many places; hence, 

studies of the local community and the larger metropolitan 

area should be utilized in order that the students could make 

comparisons with other communities in different parts of the 

world. 

There should be work pertaining to maps, charts, graphs, 

the constructing 0£ models, preparing simple stage setting s 

for plays , and designing murals. A study of the student ' s 

own country should be recommended, so that the children may 

gain knowledge o f their national history. 

The boys and girls of the sixth, seventh, and eighth 

grades want independence; they are seeking self identity and 

are sensitive to criticism. They worry, have doubts and 

misgivings about themselves; yet, on the other hand, there 

may be some boys and girls who may have experienced the "bitter 

side" of life in earlier years, and they may tend to become 

somewhat independent. 

Kenworthy (1981) wrote : We travel the ancient roads of 
Greece and Rome with our pupils in Old World 
Backgrounds. We start the merry-go-round of 
American History in which they rode in the 
fifth grade and spin through our national 
development in the same dreary fashion as we 
did once before . Or we subject our pupils to 
dissections of the Constitution and bare them 
with the balance of power theory as a part of 
civics courses. 12 

The social studies curriculum should include individual 

and group psychology to help students to better understand 

their own feelings as well as others . (See Appendix F, p. 70) 



It should include a study on careers to help the students to 

anu·ne bis/her own talents and shortcomings so that he/she 
ex 

f ormulate his/her opinion in relation to possible jobs . 
maY 
The manY values and philosophies of adults should be dealt 

with, so that the students can be encouraged to compare and 

access their own values and philosophies. 
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The boys and girls should be encouraged to work by them­

selves or in groups in order to find solutions to the problems 

that are real and significant to them. This will help them to 

become more independent, to be treated like adults; and yet, 

at the same time, be given the love and attention , by the sensi ­

tive, sympathetic teacher. 

Because of our changing society, we should prepare the 

students to live more effectively or more wisely in the future 

as well as helping them to live more creatively. Our curriculum 

needs to commensurate with the kind of world in which we live 

today. Some possible characterist~cs in our changing society 

in the foreseeable future are: 

1. There will be a significant change in trans­

portation, concerning the airplanes, supersonic 

jets, and spaceships. 

2. We will probably, instantaneously be able to 

communicate with anyone, anywhere in sound as 

well as sight. 

3 . Experts predict that by the year of 2000, there 

will be 300 million people in our nation. 

4 - Supertrains will be traveling at the rate of 

300-350 miles per hour. 
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s. • • • f • • • 13 There is a s1gn1 1cant increase in computers. 

changes of this sort wi ll cause change in the social studies 

curriculum, this may be planned or unplanned change. When 

changes occur we should know how to go about it. First , the 

people must feel a need for a change; secondly, they need to 

be involved in the changes. They need to see examples of 

how the changes will work. Administrative support and e ncourage ­

ment is needed. All of these factors , plus others, should be 

considered in the proposals for a change. 

social psychologists feel that timing is the best factor 

for change. People are more aware that something must change 

in a time of crisis; therefore, they are more receptive to 

modifications. 

A large number of dropouts may cause a school system to 

consider what can be done to make the social studies curriculum 

and other subjects more meaningful to students. The arrival 

of new pupils, particularly minority students from Mexico and 

Appalachia and the American Indian and the Black, may provide 

the need for changes. 

Poor results on national standardized tests may create 

a need for changes in the social studies curri culum. 

Some administrators resist a change towards a new, innovated 

and uplifting curriculum. 

Newer methods being discussed at a workshop or conference 

may bring some readiness for change. Inservice workshops are 

usually beneficial for the indoctrination of methods and 

strategies to be used in the teaching of any subject area. How­

ever, they are most important for administrators and teachers 
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new educational concept of de segregation, particularly 
in the 

in the area of social studies. 

When a school is considered to be the leading institution 

in the area , it usually changes its course of study in the 

methods of teaching . Teachers of other schools are anxious to 

keep up with the "leading school; " therefore , they , too , consider 

s ome needed changes in the curriculum. 

A pressure group may demand that their cultural heritage 

be given a fair deal in the textbooks. This has brought a 

change in the social studi es curriculum. 

some teache rs and admini strators are afraid that the y may 

be r epl aced if there are too many changes ; some are so rigi d 

i n their thinking that they feel if a change were to occur , 

i t would present a personal threat to them; therefore , they 

resist it. 

Pr ofessional meetings , semi nars, workshops are not attended 

with enthusiasm by some teachers; others may not attend at all. 

Some have not taken any recent courses nor have they expanded 

their reading i n any professional books and p eriodicals. 

The teacher ' s ro l e is to facilitate not just give out 

infor mati on . Guidance is the role of a teacher ; this motivates 

cre a tivity and logical thinking skil l s. As behavioral objectives 

are reached the assessment will be obvious . 

Emphasis shoul d be placed upon the development o f critical 

thi nking . " The student must have an opportunity to analyz e 

the pr ocess by which the product was ach ieved ." 14 Students 

learn best through interaction with other students and a 

t eacher more so than a l ong , according to Stratemeyer . " Resou rce 
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audio and visual aids, flexible scheduling are helpful 
centers, 

learning tools but they do not take the place for imaginative, 

t ive intellectually challenging sensitive teacher."
15 

crea , 

In organizing a course, the teacher should change general 

course objectives into specific class procedures by placing 

these objectives into a meaningful sequence; the content should 

be appropriate for implementing the objectives, and both content 

and objectives should be combined into problems, themes, and 

other meaningful subtopics . 

organizing a course by unit planning enables the teacher 

to translate his ideas of what should be taught into a plan of 

ti
. ,,16 ac on. Ample time should be taken to plan a good unit. 

The unit should be developed around a major theme, an idea, 

and problem and should last for two or three weeks. 

However, unit plans should be flexible to allow for changes 

of strategies and objectives. Changes might occur, when a 

teacher finds out that her/his students already know about the 

unit topic; or changes may also occur if the students have less 

knowledge than expected; and may need more background in order 

for the student to begin at a particular level of understanding. 

According to Keller, p. 23, unit planning should follow a 

particular sequence: 

1. Teacher planning starts and proceeds through the 

questions . 

2. What generalizations, objectives are desired? 

Skills? Attitudes? 

3. What supportive ideas are needed to develop 

these generalizations? What activity or 
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activities might be tried to develop to p r ove 

or use this idea to build these ski l ls and attitudes? 

4 . What facts (data , material, etc.) are needed to 

reach these goals? 
17 

New cur ricula shoul d have behavioral objectives which 

will describe the learning in observabl e and measurabl e terms. 

Each objective should be written in simi l ar manner; it should 

contain the following: 

1 . The person who is to perform the part icular 

learning behavior (e.g ., the student , a small 

group , the learner , or a committee). 

2. The specific behavior required to demonstrate 

accompl ishment of the objective (e . g., to write , 

to name , to construct , to locate) . 

3 . The l earning outcome or product by which the 

accomplishment of the objective can be evaluated 

(e . g ., a statement of fact or a general ization , a 

contour map , a simpl e grid system). 

4. The conditions under whi ch the behavior is to 

be performed (e . g ., with the aid of an atl as , 

using data from the 1 970 census). 

5. The criterion or standard used to evaluate the 

accomplishment of the performance (e . g ., correct 

to the nearest mile, four our of five correct) .
1 8 

A unit p l an should 

(1) have a rel ationship between the object ives 

and teaching strategies ; 



(2) have strategies described in detail so they 

may be understood by anyone who wishes to 

use them; 

(3) have resources l isted for teacher and student 

19 use . 

The above methods may be used to develop and motivate 
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an innovative curricul um. Mystery , disagreement , or competition 

techniques can be used as a motivational device toward getting 

the students more involved . For example , in the area of law 

and education , mystery can be incorporated in these lessons ; 

the students read only the background information. Arguments 

are t hen developed for or against the issue to show comparisons . 

(See Unit 9) 

The class can be divided into groups, some students will 

r epr esent plantiffs , others wil l be defendants , and some will 

repr esent the Supreme Court . This will be a rol e - playing activity . 

Di s agreements will occur and they will become intense with excite­

ment while the competition becomes keener . The teacher should 

di s c uss these differences with the class . The case is prepared 

for t he Supreme Court from each group; presentations are made 

t o the justices for they are to decide on a position or decision. 

Competition occurs when the groups are trying to inf l uence or 

sway t he minds of the judges . Disagreements occur when the 

juat i ces have discussed what decisions they have made. 

I n the above example , the acquisition and application of 

data is used,· the • f • 11 • 1 • comparison o arguments i ustratives ana ysis. 

Each argument h • t at support s a decision is analyzed , statements 

are supported by facts, and opinions are based upon assumption , 



.. aiue judgments. or v 

Mystery, disagreement and competition can be used as 

motivational devices in many activities.
20 

Decision-making studies are so designed to enable the 
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student to develop the ability to evaluate proposals and actions, 

and to prepare the student to make sound decisions and judg-

ments. Mock trial activities are suggested for a unit such 

as the above • 

A social studies curriculum should include anthropological 

programs. The primary grades would study the "hunters and 

gathers (farmers)", of Eskimos , African bushmen, and Australian 

aborigines) and they would also become involved with human 

1 
. 21 

evo ution. The intermediate grades would study the origins 

or urban life, and the beginning of the Western civilization. 

The study of "Man" can be devided into many topics such as trial 

making, language, and other topics which can be used as a basis 

to explain the essential characteristics of humans and how they 

ha 1 • d d • d 22 ve ive an survive. Each student should learn that every 

person , city , region , country, culture, or historical event 

has distinctive characteristics that set it apart from others, 

although, there may be some similarities in development. There­

f ore , in order to investigate or research a particular setting 

thoroughly, it is necessary to do a comprehensive study that 

integrates key elements. 

Each student should be encouraged to realize that general-

izations made 1· n one • • d t • 1 hold • situation o no necessari y up in 

Others. To find out if they do, a number of analytical multi-

Betting studies must be made. 
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Each student should be aware that some concepts have special 

. gs for terms such as, the " Loop" in Chicago , " carpetbaggers" 
ineanin 

d U
ckrakers in American history . These terms must be defined 

an m 

in specific contexts . 

A social Studies curriculum is often planned around the 

f or each grade and within units designated for each g r ade. themes 

unit s on fami l y , schools, communities, and cities are common 

in pr imary grades . State and United States history a nd geography, 

countries in the Western and Eastern hemispheres, and historical 

backgrounds of cultural heritage are included. 

several topics recur throughout the program. These include 

current affairs , holidays, roles and contributions of signifi­

cant men and women . Ethnic , environmental , law education, and 

career education are included. Consumer education, conservation 

and energy education recur at various levels. 

Future studies may be incorporated into a l l unit level s; 

i n or der , that the student may be prepared for the future . 

Unit 10) 

(See 

A research of the writings of Ralph Preston (1968) indicates 

that t here are three groups of professionals who are qualified 

to organize a curriculum; they are: (1) social scientists 

(geographers , historians , economists , and etc . ); (2) curriculum 

spe cial ists with training in child psychology and learning theory 

(preferabl y with some experience in teaching social studies); 

and (3 ) c lassroom teachers. 23 

The social scientists should be able to identify the central 

generalizations that are to be taught . Other writers of the 



. ulurn guides should first consult the social scientists 
curr.ic 

50 
that they can become familiar with their point of views • 

25 

• 
curriculum specialists with ample training in principles 

of ch i l d growth and learning are needed to hel p decide the 

chi l dren ' s learning capacities, and to find out what aspects 

of each generalization will have greatest meaning at the grade 

or age levels. 

The social scientists and the classroom teacher should 

work together in determining a sequence of topics which is 

consistent with an orderly structure of the subject matter, 

and in harmony with sequences in child development . 

The classroom teacher is an important person in designing 

a cur riculum. His/her contributions are based upon his daily 

deci s ions concerning which part of a particular subject should 

be emphasized . 



UNIT I 



Q!>j ecti ve 1 : 

~tionale : 
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The student will be able to identify common family 

characteristics. 

To help the students develop a better understanding 

of their own backgrounds and of their family members. 

The students will better understand why we behave 

in certain ways and not in others or why we believe 

in certain things and not in others. 

Suggested time: Two weeks 

vocabulary: 

Procedure: 

Chart, matriarch, patriarch , genealogists 

The teacher will introduce the lesson by having a 

discussion of the " family . " The teacher will ask 

the class questions concerning their family history. 

A large chart or family tree will be displayed 

before the class. 

Explain to the students concerning the family tree. 

Ask the students: 

1. How will this chart be helpful? 

2 . Why is this chart important? 

A. Have the class to interview as many of 

the people on the chart as possible. 

B. If some of the people are dead , explain 

to the students to find information from 



Evaluation: 

the other relatives or friends who have 

known the family for a long time . 

c. Encourage the class to use tape recorders 

27 

for their interviews in order that the exact 

words are used in describing incidents, jobs, 

and other notes of interests . 

o. If a tape recorder is not available, encourage 

the class to take notes during the interview . 

E . If the class can not interview their relatives 

because of their living out of state; explain 

to them that a letter could be written . 

F. Let the students know that there are many other 

resources that can be used to get more infor­

mation e . g., the family Bible, diaries, photo­

graphs and other family possessions. 

G. Have the students to organize the materials and 

information into a report . 

Have the students to make a family tree chart and 

to complete it with their findings . 



UNIT II 
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• e 2: The student will be able to i dentify a nd discuss 
objectiv -

_!!ltional e: 

characteristics of families which may vary among 

ethnic groups (similarities and differences) . 

To have students not only to be aware of their 

ethnic background; but to have a keen awareness 

of other groups and their ethnic identiti es. 

sugges ted time : Two weeks 

vocabul ary : 

Procedure: 

Simi l arity , difference , characteristic , ethnic 

group 

1. Show slides of two families 

2 . Have the students to write how the families 

are similar to and different from each other. 

3. Focus a class discussion on the information 

provided by the students. 

4 . Have the students to bring in materials to 

represent their ethnic and cultural difference 

such as articl es of clothing , a piece of 
' 

furnit ure , a recipe, pictures, heirlooms , etc. 

5. After the materials have been compiled, h ave 

the students compare their findings with those 

of other students in the class whose families 

come from another country. 



Evaluation : 
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6 . Have the students to discuss the similarities 

and differences and find out why these differ­

ences exist . 

Follow- up Questions for Students: 

1. How do the objects make groups of people 

distinct from each other? 

2 . What things have to be done in almost all 

families? 

3. Which differences listed matter to you most? 

4 . Which groups are represented by the collection? 

5. Have the students to express their feelings 

about the differences they perceive in collection. 

6 . Ask the students if this collection contain 

data that might be perceived as threatening to 

the identity of another group? 

7 . What kinds of diversity seem to cause the most 

volatile conflicts in our society . 

Have students to write compositions about their 

families . 



UNIT III 



objective 3 : -
Rationale: -

Recognize and compare different types of family 

structures. 

30 

To learn to understand the differences that exist 

between different ethnic groups. 

!_uggested Resources : Seven slides of family pairs. 

vocabulary : 

Procedure: 

lyal uation : 

Matriarch, patriarch , values , customs 

1. Allow students to work in small groups . Have 

them list the members of the family and discuss 

the role that each member portrays within the 

unit. 

A. Who earns the wages? 

B. Who handles discipline? 

2. Show slides with each showing two different 

families. As students view the slides , have 

them record the similarities and the differences 

of each family pair. Allow time for students 

to list their findings. 

3. Have a class discussion and brainstorm the lists . 

Have the class answer the following questions which 

have been prepared by the teacher : 

1 . In how many ways may families differ from one 

another? 



2 . What things have to be done in almost a l l 

fami l ies? 

3 . Who is responsible for doing each of these 

things in most American families? How about 

in the families with only one parent? 

31 

4 . Which f amily would you most like to be a part 

of? Why? 



UNIT IV 



OJ:>jecti ve 4 : -

!!tional e: 
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The student will be able to list the major ethnic 

groups of our society and identify some of their 

cultural contributions . 

The students will be exposed to various data. They 

will learn how to interpret charts , wall maps, etc . 

and to find the various other ways of research . The 

students will be able to find the experiential 

significance behind these ethnical symbols . 

Suggested time: Two weeks 

Vocabulary : 

Procedure: 

Culture, data population, contribution 

1. Have the students to research the population sizes 

of the major groups. 

2. Let students research on how these ethnic 

groups migrated to the United States. 

3 . Let the students research the experiences of 

these groups concerning discrimination practices 

in jobs, housing, schools etc. 

4. The students shoul d focus upon and do research 

on the cul ture , the life styles, the values , 

the joys, the sufferings , the conflicts and the 

ethnic groups adaptation to an often hostile 

society. 



s. Local ethnic people could be brought into 

the classroom to talk with the' students. 
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A. Reports based on research can be made and enhance 

the students' appreciation for the aesthetics 

of ethnic music, poetry, art, dance , clothing, 

food, and other cultural elements. 

B. Provide an opportunity and promote an understanding 

to the students as to what these symbols reveal 

about the groups, reveal about their experiences, 

and have the students to express the values of 

the ethnic groups. 

c. Have students to participate in the experiences 

of ethnic groups; such as reading and hearing 

ethnic poetry, ' short stories, novels, plays , 

and essays. The students will participate in 

ethnic music, dance, art and food. 

D. Follow up Questions for Students 

1. What do the varieties of Mexican dances 

reveal about the Mexican culture and 

experience? 

2. How did soul food develop historically and 

does it reflect the Black experience? 

3 . What brought about the different kinds of 

Asian clothing? 

4. What do the creations of the White ethnic 

artists say about their respective cultures 

and experiences? 



UNIT V 



objective 2.: -

_!!tionale : 

The student wil l assess the extent to which new 

values of children of immigrants may create 

conflicts between generations. 

34 

To help the student s to accept and to respect the 

ideas and customs of t heir paren ts of older 

generations. 

sugges ted time: Two weeks 

vocabulary : 

Procedure: 

Customs , generations , value , ancestor 

l . Ask the class to define the term " custom." 

2. Have the c l ass to discuss the customs of 

their ancestors . 

3. Encourage the class to go as far back into 

earlier generations as they can go. 

4. Encourage the students to learn as much as 

they can about their ancestors as to where 

they originally came from . 

5. Ask the students to describe how their 

ancestors lived and their val ues . 

6 . Ask the students to find out if peopl e chose 

their mates , or were marri ages arranged? 

Where did the chil d r en live after they were 

married? 



_!!aluation: 

7 , Did the old people live alone , with their 

children , or in old fol ks home? 

35 

a. What kind of government ruled the population? 

9 . Did they have any voting power? pol itical 

rights? 

10 . What were the family celebrations like? 

11. How were fami l y conflicts resolved? Who was 

the authority figure? 

Have each student answer and discuss these questions 

concerning his own childhood with his parents a nd 

grandparents . 
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