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ABSTRACT

The purpose of this study was to investigate the effectiveness of counseling
programs designed to improve school and classroom behavior of young children.
The study focused on an eight week session Behavior Management Program for 4
groups of students. Each group had 9 students which included 32 participants in
all. The groups met once a week for 30 minutes. The participant’s school and
classroom behavior was monitored daily during treatment. Teachers were asked to
rate the participants on behaviors using the Conners’ Teacher Rating Scale - 39
before and after treatment. The results of the study supports that counseling
programs are effective in improving school and classroom behavior of young

children.
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(Heldref, 1998). Many students respond positively to these tactics. However. for
some students, these tactics fail to produce the desired outcome. Johnston (1997),
stated that educators also found that harsh punishment, threats, and negative
dialogue affected short term behavioral changes. However, it is highly unlikely that
such treatment will affect any long term behavior changes. According to Vacc
(1993), educators are aware that positive discipline strategies such as praises and
behavior discussion will result in long term behavior changes.

It was stated by Andrea (1995) that a more serious problem rest in the fact that
most counseling theories and interventions commonly used in school settings have
not been tested among students from diverse student populations. Diverse student
populations are increasing in school settings yearly. This increase brings an added
demand for reliable research and studies done in a new area (Andres, 1995).

Guidance programs are making a positive contribution to the total school
program. Therefore, numerous developmental school counseling programs are
aimed at promoting students’ social development. Previous research done by Cobb
and Richard (1993), Murphy (1994), and Bergin (1990) identified a variety of
counseling and consultation interventions that have been found to have measurable
impact on improving behavior problems. Numerous developmental group guidance
programs exist which are aimed at promoting students’ social development.
Previous research communicates a variety of counseling and consultation
interventions that have been found to have measurable impact on improving
behavior problems.

Culbertson (1974), proposes using an integrated approach for helping young
children who are disruptive in school. He states that this is an effective, low-cost
approach. The approach involves the use of behavior modification and relationship
therapy. Behavior modification refers to activities designed to alter behavior
(Culbertson, 1974). Relationship therapy refers to activities designed to enhance
interpersonal behaviors regarding situations involving relationships with peers and
authority and response to correction of inappropriate behavior (Culbertson. 1974).

The study was based on integrating the two approaches as applied to the treatment
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of six disruptive kindergarten children. Culbertson (1974) also stated that the
therapist must encourage the expression of feelings, appear empathetic,
nonjudgemental and be a helping, protective adult. The focus should be on the
development of a trusting relationship by creating a nonjudgemental climate for the
child. This, in turn, promotes positive behavioral changes.

According to a study done by Cobb and Richards (1983), the combination of
group guidance, small group counseling, and teacher consultation seems to be a
very effective method of intervention in decreasing behavior problems of young
children. The purpose of this study was to assess the effectiveness of a program
intended to improve classroom climate and conduct. Cobb and Richards (1983).
further stated that this approach promotes a major decrease in the risk factors of
conduct, personality, and immaturity problem behaviors. These risk factors
enhances the development of disruptive behavior. The researcher used the Behavior
Problem Checklist to measure prevalence of the behavior problems before and
following intervention. Eight small group guidance sessions were led around the
theme “Learning About Ourselves & Others”. This approach focused on helping
children learn and practice new ways of behaving. The program was successful in
decreasing problem behaviors.

Murphy (1994) stated that the solution-focused goal of small concrete changes
in any aspect of a problem situation is more realistic for school counselors than
highly therapeutic goals of some other approaches to behavioral problems.The
goals of this particular model focuses on immediate solutions to problems. Murphy
(1994), also mentioned that the solution-focused model is often more productive in
increasing existing successes. However, he added that this approach is not to say
that other more traditional approaches be completely abandoned.

The developmental guidance model used in a study done by Bergin, (1990).
helped students to develop skills necessary in cooperating with others and acting
appropriately in social situations. The purpose of this study was to present
evidence that supported the use of a comprehensive developmental guidance model

for a counseling program. Participants for the study were the students, parents.
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and faculty. The developmental guidance model used in the study was “Building
Skills for Tomorrow” (Bergin, 1990). This model was designed to provide a
comprehensive guidance program that would help students develop personal
relationship skills. Results were analyzed using the chi-square test of goodness of
fit.

This particular program received favorable responses and rated high in being
helpful to very helpful for young children experiencing behavior problems (Bergin
1990). Teachers reported that other students became tolerant of the participants and
they were able to make friends easier. However, the researcher did recommend
additional research be conducted to examine the effectiveness of the specific
curriculum activities involved in a comprehensive guidance program that can
increase students’ social skills.

Various studies identify how behavior is changed/modified due to participation
in group guidance using some type of model. According to Bergin (1990). many
counselors agree that developmental guidance is an effective program for meeting
the needs of the majority of children. However, documented evidence that
demonstrates the effectiveness of developmental programs and activities is lacking.
Previous research strongly suggests that documented evidence of effectiveness is
imperative to the survival of developmental counseling programs. A study done by
Dickinson (1984), estimated that 85% of students rated guidance classes as helpful
in developing a sense of responsibility. This study further suggested that it is
beneficial to the school system when documentation is made on the results of
special services. Ongoing evaluation of guidance activities is a must for future
program success (Dickinson, 1984).

According to Dickinson (1984), consultation services have been shown to be
effective in modifying behaviors of a variety of different referral problems. This
may reduce the number of referrals and perhaps reduce the number of behavior
problems in the classroom. To support this approach, Culbertson (1974) stated that
consultants, in effect, “teach” teachers intervention skills, allowing them to prevent

problems before they occur. This appears to bé a new variation of the old behavior
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modification programs used in the past. Behavior Modification is an effective, low-
cost approach to the treatment of children who display disruptive behavior
(Gumaer, 1974).

One approach that has not been fully explored is the behavioral group
counseling approach (Gumaer, 1974). The behavioral group counseling approach
makes use of client-centered and behavior modification techniques. This approach
was used in a study done by Gumaer (1974). The counselor met with 25 disruptive
children for seven sessions. At the completion of the seven sessions, the mean
disruptive behavior diminished. However, increased appropriate behavior was
temporary. Gumaer (1974), recommended that the effects of the program may be
permanent if a systematic reinforcement program continued in the classroom.

Murphy (1994), offered an alternative approach to school behavior problems.
He suggested that utilizing exceptions to the problem encourages positive behavior
change. He further explained that is is simpler for students to repeat already
successful behavior patterns than it is to try to stop or change existing problematic
behavior. This approach is often more productive to increase existing successes.
Previous research done by Murphy, (1994) indicated that the solution-focused goal
of small, concrete changes in any aspect of a problem situation is more realistic for
school counselors than highly therapeutic goals of some other approaches to
behavioral problems. Murphy (1994), mentioned that the solution-focused model
is often more productive in increasing existing successes. However, he added that
this approach is not to say that other more traditional approaches be completely
abandoned. As stated earlier, increased awareness of the scope of behavioral
problems of children has brought the need for intervention research into sharp focus
(Schechtman, 1996).

Evaluation of Counseling Programs

Evaluation and accountability in the counseling profession have received
considerable emphasis during the past decade (Vacc, 1993). The focus has been on
how educational and counseling professionals can monitor, assess and evaluate

behavior modification programs which would enable them to determine



effectiveness and produce valid documentation. Vacc (1993), presented as a
prototype for other school systems, a case study of an external program review of
the counseling program in a midsize public school district.

Each school’s counseling program objectives, accountability processes. general
program elements, occupational and educational guidance materials, procedures for
assessing clients, professional practices, and staffing were described. The
evaluation was conducted using a team approach that permitted a comprehensive
program evaluation. The team consisted of representatives from the school district
and group of audit evaluators outside the district. According to Vacc (1993) the
evaluators identified several areas in which procedural and quality aspects of the
services could be improved. Only 1 of the 15 schools had a defined statement of
program objectives with strategies for obtaining these objectives. A planned
procedure for ongoing systematic and formal evaluation of counseling service
outcomes was nonexistent across schools. The results of the above study supports
the need to have a systematic approach to monitor, access and evaluate behavior
modification programs.

According to Myrick (1990), many school counselors are reluctant to engage in
evaluation and accountability activities. This may be due to the lack of knowledge
regarding assessment instruments, low self-confidence, and/or an overall
unwillingness to evaluate their programs systematically and objectively. Other
studies completed by Vacc et al. (1993) and Osbourne, and House (1995) proposed
that lack of time is also a factor in the evaluation and accountability of guidance
activities. Other research however done by Nelson (1996) and O’Brien et al.
(1997) supported the contention that there are some effective counseling programs
which are accessible, but minimum documentation of their effectiveness is found.

Dickinson (1984), found that genuine evaluation of educational programs is
rare. He also stated that the principal reason for a lack of evidence for
accomplishment by guidance services is that school systems do not attempt to
collect information on student program outcomes. They do not measure the

changes in student’s behavior as a result of their special service programs. Schools
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tend to measure program success by positive verbal responses from the teachers of
students who display disruptive behavior. Counselors simply close out one session
and start a new one as children are referred for behavioral and learning problems.
Guidance activities are forced to be conducted in short time frames without a high
degree of objective accomplishments.

Evaluation Model of Effectiveness

The counseling profession has come a long way in establishing standards for
guidance programs. With increased focus on program development assessment.
updated guidelines are mandatory for measuring program success (Gybers. 1995).
Counseling and guidance programs are viewed as integral to the total educational
process and should be developmental in nature (Andrea & Daniels 1995). There are
a variety of evaluation models designed to examine the perceptions people have
about counseling services.

According to Scruggs (1999), good evaluation of guidance programs and
models includes informal means such as subjective evaluations and formal means.
which involve different instruments. Gysbers (1995), stated that to achieve
accountability, evaluation is needed concerning: the nature, structure, organization.
and implementation of school district/building guidance programs; the school
counselors and other personnel who are implementing the programs; and the impact
the programs are having on students.

Current studies done by Dickinson (1984) and Scruggs (1999) indicated that
evaluated guidance programs did not use a particular model. They depended on
individual’s personal perceptions of a program or the success of a certain type-of
therapy used. According to Scruggs (1999), the most effective ways to evaluate a
program is to survey those who directly receive the services, the students.

In order to fully evaluate school guidance programs, three forms of evaluation
should be considered (Dickinson, 1984). First the program must be reviewed
using program standards. Second, guidance program personnel need job
descriptions derived directly from the program so evaluation forms can be

developed. Third, an evaluation of the results that focuses on the impact of the




activities is mandatory. Gysber (1995) suggested attention be made to the above
steps to fully evaluate school guidance programs.

Andrea (1995) states that many developmental counseling programs have been
tested and found effective. Few attempts unfortunately have been made to
empirically assess their effectiveness, (Andrea,1995). According to Schmidt
(1995), counseling programs are effective, but when request are made for written
documentation to verify effectiveness, none is available. He further suggest that
basic counseling programs in the school setting are effective with a combination of
various support systems. It takes the parents, schools, communities , and other
professional agencies to help a child correct disruptive behavior. It also takes
integration of behavior intervention models (Hovland, Smaby, & Maddux, 1996).

Johnston (1997) stated that there must be a major concentration on the
importance of evaluation as it applies to school counseling and guidance program.
According to Johnston (1997), one fifth of all youths under the age of 18 suffer
developmental, emotional, or behavioral problems. Johnston (1997) conducted a
study involving one hundred-seventeen third grade students attending a public
school in Honolulu from low to lo-middle socioeconomic backgrounds. The
participants represented a diverse cultural make-up. This study focused on
assessing the effectiveness of the Multicultural Guidance Project. The Social Skills
Rating Inventory (SSRI) was used to assess students’ social skills. In order to
realistically promote positive behavior change in the participants of this study. a
multicultural-developmental program had to be created. The results of this study
confirms the urgent need for reliable guidance programs within the school system.

This study also suggests that counseling practitioners and researchers direct
more time and energy to assessing the effectiveness of other types of counseling
interventions that have been tested among students from diverse backgrounds and
have been proven to be effective in promoting positive behavior change
(Johnston,1997). He further stated that demographic changes effecting public
schools presents professional school counselors with many new challenges and

problems.
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Counselors have a professional responsibility to assist all students and realize
their potential regardless of their unique backgrounds (Andrea, 1995).

Counselors are in an excellent position to implement and assess intervention
strategies that are culturally responsive to students needs (Andrea, 1995).

Most of the current research supported guidance programs used to promote
positive behavior change. Surely there are many factors to consider in addressing
the behavioral needs of young children. However, previous research indicated a
combination of models can be used to encourage appropriate behavior.

The counseling activities used for this study were selected from the “The Child
Support Through Small Group Counseling” manual, (Landy, 1998). This was a
developmental counseling program designed with activities to promote positive
behavior change.' The groups met weekly for 30 minutes. The goals of the group
were to identify school rules and the reasons for them, identify specific appropriate
and inappropriate behaviors, change inappropriate behavior through an increased
understanding of behavioral expectations, and to assume responsibility for one’s
attitudes and behaviors. Children who participate in counseling programs
designed to promote positive behavioral changes will show a significant increase in
their ability to take ownership for their behavior. Therefore, the effectiveness of

counseling will be evaluated.
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CHAPTER III
Method

This study was conducted at an Early Childhood Center. Participants were
selected from a population of 324 students who are currently enrolled in the school.
The student population is multicultural, reflecting the diverse ethnic groups that
comprise the Maplewood-Richmond Heights county area. The student body is
composed of 193 Whites, 120 Blacks, 7 Orientals and 4 students of other races.
There are about 55% males and 45% females enrolled at the center.

This particular population is of a small suburban district boarding the St. Louis
City Schools. It consists primarily of blue collar families, whereas 50% of students
enrolled in the school receive free or reduce lunch. This area mainly comprise of a
transient population. Housing availability is minimum for middle to low income
families. Therefore, a large percentage of families relocate to other areas.

Subjects

The procedure for selecting participants involved judgment sampling. Due to
limited time for the study, teacher’s experience and personal observations
were relied on in selecting an appropriate sample of participants for the study.
Teachers were asked to present names of students whose behavior interfered with
learning and caused a disruption within the classroom during the first quarter of
school. Thirty two students were randomly selected from the given names to
participate in the study with parental permission. Two dropped out of the study
(See Appendix A, B, C, & D).




The following table displays demographic data for 30 participants for this

study;
Table 1
Frequency Table
Gender Number Percentage %
Male 17 56.7
Female 13 43.3
Grade
Kindergarten 7 23,5
First 12 40.0
Second 11 36.7
Race
Caucasian 14 46.7
African American 16 53.3
Instrument

The Conners’ Rating Scale was used as an instrument for evaluating behavior
problems in the participants of this study. (See Appendix E). It is designed for use
with children ages 3 to 17 and is individually administered. According to Kramer
and Conoley (1992), the Conners’ Rating Scales consist of 4 versions: 2 Teacher-
Rating Scales and 2 Parent-Rating Scales. The rating scales include the Conners’
Parent Rating Scales - 93 (CPRS-93), the Conners’ Parent Rating Scales - 48
(CPRS-48), the Conners’ Teacher Rating Scales - 39 (CTRS-39), and the Conners’
Teacher Rating Scales - 28 (CTRS-29). The CTRS-39 scores the areas of
Hyperactivity, Conduct Problem, Emotional Overindulgent, Anxious-Passive.
Asocial, and Daydream-Attention Problem. Each pair of scales consist of a long
and short form (Kramer & Conoley, 1992).

To measure positive behavior change in participants of this study. the short

form of the CTRS-39 was used. The CTRS-39 was chosen for several reasons.
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First, it deals with many common behaviors displayed in a classroom setting.
Second, the CTRS-39 is divided into three sections; classroom behavior, group
participation , and attitude toward authority. The division of sections allows for
evaluation of positive behavior to be viewed on three levels. Third, the CTRS-39 is
a quick and simple form for busy teachers to complete. According to Kramer and
Conoley (1992), it takes about 15 minutes to complete. An added advantage is that
the CTRS-39 is user friendly.

The items on the CTRS-39 are rated using a 4-point scale: 3 (very much). 2
(pretty much), 1 (just a little), and (not at all). Teachers respond to a total of 39
items. The ratings are summed to yield a total score for comparison of pre and post
treatment scores. Decrease in the post-treatment score indicates a positive behavior
change of the study participant.

The Conners’ Rating Scales have been used extensively in research (Kramer &
Conoley, 1992). Regarding reliability, Kramer and Conoley (1992) mentioned that
one study conducted found test-retest reliability coefficients ranging from 88-96.
These results appear to be excellent. The internal consistency of the scales is
adequate, with alpha coefficients ranging from .61 to .95. Kramer and Conoley
also states that the validity evidence for the Conners’ Rating Scales is said to be
substantial. On the basis of the data reported by Kramer and Conoley ( 1992). it
appears that the Conners’ Teacher Rating Scales - 39 was appropriate for
determining positive behavior change in young children. Kramer and Conoley
(1992), also noted that the Conners’ Rating Scales is one of the most widely used
assessment instruments for childhood problem behaviors.

Procedure

This study took place in an Early Childhood Center composed of grades
preschool through second. This is an experimental study with pre and post
evaluation procedures. Students who displayed disruptive behavior were identified
by teachers at the end of first quarter. The names of potential participants were
grouped according to grade level. Kindergarten names were placed in one pile.

First grade names were placed in a second pile. Second grade names were placed
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in a third pile.  Thirty-two names were randomly selected for participation in this
study from a sample of forty-six students. To best equalize the grade level
mixture for each group, 12 names were pulled from each of the first and second
grade pool and 8 names from the kindergarten pool. Permission from parents was
received for all participants. (See Appendix F).

There were 4 groups of 8 participants who received the same treatment but at
different times during the school year. Two groups met for 8 session during the
second quarter. The other two groups met for eight sessions during the third
quarter. Each group met with the counselor once a week for 30 minutes. The
students participated in small group guidance activities that focused on positive
behavior change.

The counselor consulted with teachers who had referred the selected
participants who displayed behavior problems before the groups met. She focused
on specific student behaviors. These behaviors consisted of talking out, leaving
desk at inappropriate times, failing to complete work on time, and hitting others.
Before the small group sessions, the counselor met with each of the 32 participants
individually. This was an informal meeting to get an understanding of the students’
personal feelings towards school, teachers and other children. After the counselor
guided participants through the Self-Concept Inventory, a discussion took place
regarding the circled responses. (See Appendix G). The inventory was not used as
an assessment tool. It was used as a focus for discussion.

Group A met during the second quarter. This group consisted of 4 males and 4
females. Group B also met during the second quarter. This group consisted of 5
males and 3 females. Group C and D met during the third quarter. Group C
consisted of 4 males and 4 females. Group D consisted of 6 males and 2 females.
There were a total of 18 male participants and 14 female participants in the study.
Because the group process was structured, a manual was used as a guide during
most of the sessions. The manual used was “Child Support Through Small Group

Counseling” by Lois Landy.
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In the first session, the counselor explained to the participants what her work
involved. After a few minutes of discussion, the children were asked why they
thought they were selected for the group. Most of them responded in some form
because they were bad and in trouble all the time. The counselor then clarified that
they were selected for group participation in special guidance activities. She further
explained how the activities would help them make better choices, choices that
would keep them out of trouble. Rules for the group were established at the end of
the first session.

In the second session, the counselor recorded a chart as the group identified
what behaviors caused them to be in trouble often. Consequences of disruptive
behavior were also discussed. During this session, the counselor introduced
reinforcement procedures. Reinforcement procedures involved steps on how the
participants could receive a reward from the Counselor’s Treasure Chest. The
Counselor’s Treasure Chest contained variety of toys and candy for the students to
choose from if they could make it 3 out of 5 days without getting their name on the
board. After 3 visits to the Counselor’s Treasure Chest, the participants were
required to have 4 school days without getting their name on the board to visit the
chest. The students were very attentive and gave personal feedback on how they
were going to become responsible for their behavior so they could visit the
Counselor’s Treasure Chest.

Sessions four through eight were conducted according to the activities in the
small group manual (Landy,1998). These sessions involved discussion and
activates related to school safety rules, “Wanted” posters for violators of the rules.
behavior contracts, success cards, and making the right choice. (See Appendix H.
L J, & K).

Data Analysis

The counselor kept a daily behavior journal on each child during and after the 8
week session. The behavior journal was used to monitor participant’s
school/classroom behavior. At the end of the 8 week sessions, teachers evaluated

the participants behavior using the same CTRS-39 to determine positive behavioral




21
change.

The CTRS-39 was collected from teachers before and after treatment. The
scores for each of the three sessions were then totaled for a sum score of the areas.
The researcher collected mean scores for pre and post responses. The Paired
Samples Test was used to determine if there was a significant difference in the pre

and post scores.



CHAPTER IV
RESULTS
Thirty out of a total of thirty-two participants completed this study. The
number was fewer than expected due to students relocating out of the school
district. The total scores from the CTRS-39 for individual participant cans be found
in appendices A, B, C, and D. The mean and standard deviation from the teacher’s

ratings of children’s problem behavior for pretreatment and post treatment are

given below.
Table 2
Pre Treatment Post Treatment
M SD M  SD t

Class Behavior 35.53 10.99 2427 10.61 -8.051%
Group Participation 9.57 4.07 6.17 3.48 -6.624%
Attitude 11.70 3.98 7.93 3.95 -8.971*
*p<0.01

The matched paired t-test showed that students scored significantly lower on the
post test as compared to the pretest for classroom behavior (t = -8.051), group
participation (t = -6.624), and attitude toward authority (t = -8.971). These

differences were significant at p <.01 level .




CHAPTER V
DISCUSSION

Summary

This study was conducted to test the hypothesis that counseling programs are
effective in improving the behavior of young children. The study was conducted
by comparing the pre and post treatment results of the CTRS-39. The overall
difference in the scores were significant to support the hypothesis and confirm that
counseling programs are effective in promoting positive behavior change in young
children. Additional background information (to give an overview of the child’s
feelings towards school and others) was obtained from an informal discussion with
the students. This discussion supplied information such as ; how the child felt
about school, family, friends and self. It seems important to emphasize that this
study confirms previous research findings on promoting positive behavioral
change. This and various programs appear to have an obvious impact of
improving behavior problems in young children. The findings also supports the
suggestions of using a combination of group guidance activities. Using a variety of
activities addresses individual personality styles. Some other factors which need to
be included in planning guidance curriculum involve attention to promoting the
development of positive social skills. It is also important to solicit support and
commitment from family, school, and community in order to enhance program
success. Keeping in mind that all children are not the same, there should be variety
in the program to address different personalities and learning styles. School need to
balance their support and focus on excellence in education and addressing the
behavioral need of young children if they expect children to have successful school
experiences.
Recommendations

Previous research indicated that the development of self-esteem and social skills
are desperately needed to help a child take ownership of his/her behavior. Itit also
clear that this development is an on-going process. Therefore, it is recommended

that at the end of any counseling program designed to improve the behavior change



of young children, the counselor continue to monitoring the child’s progress
throughout the school year. Continuous evaluation and monitoring of counseling
programs provide documentation to present when advocating for funds and
recognition of the various successful programs available in assisting young children
with behavioral concerns. An added consideration derived from this study is the
need for the development of evaluation tools which appropriately critique
counseling programs for young children. It appears that there were a very limited
number of evaluation tools identified in previous research done.

The counselor should keep in mind that praise, encouragement, and some type
of reward is needed to motivate the child in making positive change in their
behavior. It is also suggested that communication remain open between the
counselor, parents, and community. A child’s success depends on the support and
commitment of everyone.

Limitations of the Study

Some of the limitations of this study might include difficulty in generalizing to a
larger population with results being limited to elementary school students, and
students were from lower income families. It also appeared that the teachers were
not left blind to the purpose of the study and since the results were based on
teacher’s report, there might have been some bias in the study. Future research
should include additional information in terms of collaborating evidence from
parents and observational data from counselors. However, it must be mentioned
that this study extends previous research by incorporating African American
subjects in the research.

Several teachers of participants in the groups during second quarter approached
the counselor with concerns of the behavior regressing back to before treatment
levels once the program was over. This is evidence to support the importance of
follow-up. These concerns also suggest that more needs to be done to explore
longer and permanent effects of counseling programs.

It should also be noted that four of the participants were diagnosed as ADHD

and prescribed medication during the course of the study. This may have supported



the goals of the program in promoting positive behavioral changes but yet biased
the study somewhat.
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APPENDIX A
Group A CTRS-39

Pretreatment Scores
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Grade/ Classroom Group Attitude
Sex Participation Participation Toward Authority
K-M 57 11 16
K-F 46 10 14
1-F 32 11 15
1-M 42 17 11
1-F 25 11 15
2-M 36 12 13
2-F 14 7 7
2-M 40 8 11
Group A CTRS-39
Posttreatment Scores
Grade/ Classroom Group Attitude
Sex Participation Participation Toward Authority
K-M 24 0 1
K-F 30 8 6
1-F 29 10 14
1-M 13 7 3
1-F 19 9 11
2 -M 25 8 7
2-F 9 3 3
2-M 28 5 10




APPENDIX B
Group B CTRS-39
Pretreatment Scores
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Grade/ Classroom Group Attitude

Sex Participation Participation Toward Authority
K-M 27 2 11

K-M 37 8 12

1-F 39 7 10

1-F 27 8 10

1-M 43 10 15

2-M 52 13 13

2-M 22 4 1

2-F 18 5 7

Group B CIRS-39
Posttreatment Scores

Grade/ Classroom Group Attitude

Sex Participation Participation Toward Authority
K-M 23 1 6

K-M 13 6 B

1-F 23 3 8

1-F 17 6 10

1-M 36 7 11

2-M Moved out of district

2-M 8 2 6

2-F 11 3 4




APPENDIX C
Group C CTRS-39
Pretreatment Scores
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Grade/ Classroom Group Attitude
Sex Participation Participation Toward Authority
K-M 40 10 15
K-F 39 1 10
-M 43 18 15
- F 47 12 9
-F 53 14 12
2-M 33 10 14
2-M 30 1 16
2 -F 36 8 7
Group C CTRS-39
Posttreatment Scores
Grade/ Classroom Group Attitude
Sex Participation Participation Toward Authority
K-M 43 12 13
K-F 38 1" 8
-M 36 12 15
- F 30 6 4
- F 41 10 9
-M 17 6 9
2-M 18 8 12
2-F 20 3 6




APPENDIX D
Group D CTRS-39
Pretreatment Scores
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Grade/ Classroom Group Attitude

Sex Participation Participation Toward Authority
K-M 19 1 3
K-M 47 12 10
1-M 54 14 13
1-F 46 15 22
1-F 32 10 16
2-M 27 7 6
2-M 40 12 8
2-M 22 6 7

Group D CIRS-39
Posttreatment Scores

Grade/ Classroom Group Attitude
Sex Participation Participation Toward Authority
K-M 1 1 3
K-M Moved out of district.

1-M 42 8 10
1-F 40 11 17
1-F 26 6 9
2 -M 18 3 3
2-M 29 8 5
2-M 14 < 3
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APPENDIX E

CONNERS’ RATING SCALES

Chlild Name:_. Chlld Age: Chiid Sex: Teacher:

Instructions: Read each kem below carefully, and decide how much you think the chid has besn bothered by this problem during the past month.
Notat Al /dustaLite"; Pretty Much * Very.Mixh’ | CTRS-39
' CLASSROOM BEHAVIOR [ 7
1. Constantly fidgeting

* 2. Hums and makes other odd noises

3

3

3 3. Demands must be met immediately - easily frustrated
3 - 4. Coordination poor
3 5
3
3

%

1
1
1
1
1

. 5. Restless or overactive
- 6. Excitable, impulsive

“*.. 7. Inattentive, easlly distracted
*: 8. Falls to finish things s/he starts - short attention span
9. Overly sensitive
10. Overly serious or sad
11. Daydreams
12. Sullen or sulky
13. Crles often and easily
14. Disturbs other children
15. Quarrelsome

% 16. Mood changes quickly and drastically
17. pcts 'smart’

. Dsstrusiive

| =
1§, Stasais
N
wd
<
1]

3. Lias

M O O0C00000000000C0CO0O0O0O0OCRO

wd g mb ek md -l

IMp._nmMNMNMNMNMNNMMMMMNN
-:.:r.:mwt.ﬁ.i.ifil

- Tempzr outbursis, explosive and unprediziabis behavior :

GROUP PARTICIPATION | x|
22. isolates him/tierself from other childres:

23. Appears to be unacceptad by group

w2 24, Appears to be easily led

- 25. No sense of tair play

¢, 26. Appears to lack leadership

. 27. Does not get along with opposite sex

- 28. Does not gel along with same sex

. 29. Teases other children or Interferes with their activities

@6 w"qi_..:.-.:-m w
N
w0

[~ I~ B = = B = I = I = I &

B e i R
NRNNNRNRNBR R,

LR
0. Submissive
1. Defiant

2. Impudent
3. Shy

i 35. Excesslve demands for teacher's attention
- 36. Stubborn

=t 37. Overly anxious to please

38. Uncooperative

o OO0 00000 0o

SIS SR O X U U Ui U

WL e

39. Attendance problem




APPENDIX F
Permission Form
Dear Parents;

This quarter the counselor will be working with certain
students in small groups to help develop a positive
approach in maintaining better control of their school and
classroom behavior. The group will meet on Tuesday or

Thursday at 9:30 18:88 a.m.

Your child, , will participate

in the group the meets on . 1f you have

any questions, or concerns, please contact me at the

following number.

Sincerely

Counselor



APPENDIX G

SELF-CONCEPT INVENTORY

Circle the appropriate letter. Always Sometimes Never
1. I like myself. A S N
2. 1 like my family.
3. I like school.
4. 1 am a good student.
5. I am a good friend.
6. I like to do new things.

7. 1like to meet new people.

9. I finish what I start to do.
10. I can keep a secret.
11. My parents treat me fairly.
12. My teacher understands me.

A

A

A

A

A

A

8. I make new friends easily. A
A

A

A

A

13. I am proud of myself. A
A

S
S
S
S
S
S
S
S
S
S
S
S
S

w o= o2 2 =2 2 Z 2 2 2 2 2 Z

14. I can do at least one thing well.

Circle the words which describe you right now.
happy sad scared embarrassed
nervous calm lucky angry
annoyed puzzled excited worried

special hungry sleepy patient




APPENDIX H

SESSION 1
Name Game
GI'OUQ The most difficult school rule for me to follow is...
Discussion
Materials Safety Rules for School, video, 18 minutes
Directions The counselor shows a video or filmstrip which discusses school rules.
One appropriate video is Safety Rules for School.
Following the viewing of the video, discuss reasons for rules.
Make a list of school rules.
Discuss which ones provide for safety.
Discuss which ones are easy/difficult to observe.
Discuss which ones could be eliminated or changed.
Discuss consequences for breaking them.
Evaluation
NOTES:




APPENDIX 1

Name Game

Group
Discussion

Materials

Directions

Evaluation

NOTES:

When I see someone else breaking a school rule, I...

12 x 18 white drawing paper
Crayons
Markers

"WANTED" POSTERS ACTIVITY

Each student is to choose one of the school’s rules and make up a
“wanted" poster for a violator of that rule. Some examples are:

Cussing Carl Fighting Freddie
Running Rita Food Throwing Tessie
Gum Chewing Charlie Interrupting Ida
Pencil Fighting Peter Sassy Sam

Smoking Sally Truant Thomas

The poster should include the name, a picture, information about the
inappropriate behavior, and a reward. It should not include the
name of a real person.

EXAMPLE: Food Throwing Tessie last seen in lunchroom armed
with cornbread in each hand. Considered ill-mannered and
undesirable. Reward: $100.

Display the posters around the school.

A



35
APPENDIX J

-
X

Name Game

Group
Discussion

Materials

Directions

Evaluation

NOTES:

What does this quote mean? "If you are not part of the solution, you
must be part of the problem."

None.

INTERVIEW ACTIVITY

Each student is assigned a staff member and a student safety patrol
to interview about school rules and student behavior. The group
should brainstorm a few questions which the interviewer might ask.
Some possibilities are:

1. What do you consider to be the most frequently violated school
rule?

2. In general, how would you describe the behavior of the children
in this school?

3. If you were a visitor in this school what would you notice about
our students’ behavior?

4. What consequences do you consider to be fair for breaking
school rules?

The students go out and interview their identified interviewees and
then return to the group to discuss the responses they received. The
group tries to draw some general conclusions from their responses.

As citizens of this school, the students then make some suggestions
as to what their responsibilities are.



APPENDIX K

Name Game

Group
Discussion

Materials

Directions

Evaluation

NOTES:

Something I've done which made me disappointed in myself.

Index Cards: Causes of behaviors and Specific behaviors

CAUSES OF BEHAVIOR ACTIVITY

The group members divide a group of cards on which each is written
a cause of behavior. Some examples are:

Would like to be stronger Doesn’t know how to do something

Not sure of himself Doesn’t think much of himself
Doesn’t want to work Is worried about home problems
Feels he doesn’t belong Doesn'’t think people will notice him
Is afraid of failure Doesn’t want to do something
Feels unliked

The counselor then selects a card from a second group of cards which
describes specific behaviors. Some examples are:

Cries easily Always tries to be first
Acts afraid Pushes people around
Acts shy Acts silly

Shows off Acts tired

Complains of illness Is loud

The students must then match the cause with the behavior. There
are no right or wrong answers. Much discussion can be stimulated
as to an individual’s reasoning behind his or her choices. Relate
personal experiences.

Discuss the idea that we do not always know why we act as we do.
And that sometimes we are not very pleased with ourselves for what
we have done. Nevertheless, we are still OK people.
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