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INTRODUCTION

On the following pages you will find a curriculum dealing with
the Jewish experience in America. This course has been created for
post confirmads (11lth and 12th graders) although Confirmation is
not a prerequisite, nor can this curriculum only be used in an
11th or 12th grade class. It has been designed for post-confirmads

with a specific goal in mind however.

This course was created for Reform high school students in
the St. Louis area. As an educator and a youth worker in St. Louis,
I have been greatly disturbed that there are no educational
programs locally (other than youth groups) for Reform high school
students. After consulting with a number of local Reform and
Conservative educators, Ms. Susan Simons, Senior Department
Supervisor at United Hebrew Temple, and myself podled our ideas
and our energies and attempted to put together a high school
program for United Hebrew post confirmads. For the most part,
Sue Simons handled the administrative end of getting the program
off the ground and my responsibility has been the development
of the program curriculum. Together, we have worked on recruit-
ment of students and the choosing of the program topic: The

Jewish Experience in America. The high school program at



United Hebrew began September 10, 1979 with an enrollment
of fifteen students.

This curriculum is being presented as my Culminating Project
to the faculty of Lindenwood College as I attempt to complete
my Masters program in Jewish Education. My studies at Lindenwood
have provided me with a wealth of information in the areas of
Jewish history, the principals of Jewish education, curriculum
development and adolescent psychology. This has been invaluable
to me as I sought to create a curriculum that would not only
teach my students the history of the American Jewish community,
but would also allow and encourage students to explore the options
available to them as Jews.

As I stated earlier in my studies at Lindenwood, the Jewish
Weekend School plays a significant role in the development of
the Jewish Self within the child. Within the American Jewish
community there has been a shift in the educational and ethical
training of the child away from the home. As a result, the
Weekend School has taken on the added responsibility of acting
as a catalyst for ensuring that the Jewish child develop a
Jewish identity.

Because adolescence is a period of strong self-definition,

it is unfortunate that the Weekend School concludes its formal
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educational program after the child has completed his 10th grade
year (age 16). While many Reform temples do offer an additional
post confirmation program, few adolescents take advantage of it,’
when offered. This is due primarily to the fact that Confirmation
js seen as an end in itself. The feeling on the part of many
adolescents is that once they've been Confirmed, their formal
Jewish education is supposedly over. "After all," one Jewish
teenager told me, "if I was suppose to continue on in Sunday
school during my junior and senior years of high school, then

why did they Confirm me at the end of 10th grade?"

It!s difficult to argue with that kind of attitude because
if indeed the continuation of one's Jewish education is so
important, then why do we as educators of the Jewish child,
not make the education of the adolescent a priority?

The fact is, that in the city of St. Louis, the education
of the Jewish adolescent is regarded as optional in every
weekend religious school, save one. With the exception of B'nai
Amoona Synagogue, there is not one weekend school which requires
of its students that they complete the 1lth and 12th grades of
religious school if they wish to be Confirmed.

By instituting this curriculum, those at United Hebrew

Temple have taken the first step in making the education of the



Jewish adolescent more of a priority. I am extremely grateful
to Rabbi Jerome Grollman of United Hebrew for allowing Sue Simons
and myself the opportunity (and the funding) to create such a
program and to Rabbi Kenny Erlich, also of United Hebrew, for
his input into this curriculum,

Much of what I have studied this past year at Lindenwood
is reflected in the following pages. However, there are three
authors whose works were invaluable to me as I worked on this
curriculum, and I feel that I must make mention of them.

Basic Principals of Curriculum and Instruction; Ralph
W. Tyler; (Chicago, The University of Chicago Press, 1949).
In Tyler's section entitled, "Studies of Contemporary Life Outside
the School”, he suggests that objectives may be derived from
studies of comtemporary life. To a Jewish educator, this is
particularly significant in that the selection of subject matter
must lend itself to contemporary Jewish life. The American
Jewish child grows up in a non-Jewish environment, and when
developing curriculum for the Jewish school, the educator
must be sensitive to the effects this will have on our students,
particularly in the area of decision making.

In his section on"The Use of Philosophy in Selecting Objectives"™,

Tyler suggests that when designing curriculum, that the educatiommal



and social philosophy to which the school is committed, can be
used as the first screen for selecting and eliminating educational
objectives. While creating a curriculum dealing with the

Jewish experience in America, I was faced with the problem

of covering an enormous amount of material in a very short

time (about 60 hours per year). One of the criteria for the
gselection of subject matter for this curriculum was that of
reflecting the spirit of Reform Judaism--that of adapting

to change in order to create a more personally meaningful

Jewish 1life.

Finally, Tyler's section on "How Can the Effectiveness
of Learning Experiences be Evaluated", was extremely helpful
to me as I struggled to create a method of evaluation for
this course. In this section, he examines a variety of
evaluatory processes (i.e. written, oral, special projects, etc.)
as he stresses the importance of student evaluation. He states
quite clearly that evaluation is a process for finding out
how far the learning experiences are producing the desired
results.

The Vanishing Adolescent; Edgar Z. Friedenberg; (Boston,
Beacon Hill Press, 1960). In this book, Friedenberg says two
things which were particularly significant in the development
of this curriculum.

He first says that the role of education i§ to clarify,
for the student, the meaning of his life experiences in his
Society. He goes on to say that the role of the educator is

to provide sources of information, without propagandizing,



and to deal with students honestly and consistently. While
designing this particular curriculum, this idea has been an
jmportant one, for a focus of the curriculum is on the reactions
of the immigrant Jew to his experiences in America. An
objective of this curriculum is to follow the integration of
American culture into the immigrant's Jewish world, as the
reactions of the immigrant Jew to his experiences in America
has significance for the American Jew in 1979. The self
perception of the Jew as a member of the American society

is a central focus of this high school course.

Friedenberg states that the school also serves a purpose
socially as it is an objective of the school to create a nation
which can see itself clearly. To the Jewish educator this too
is a priority--a purpose--of the Jewish school. It is our
intention to help the student to see himself more clearly
as a Jew and his people more clearly as a community.

World of Qur Fathers; Irving Howe; (New York, Simon and

Schuster, 1976). This book has provided me invaluable information
on the journey of the Eastern European Jew to America and the

life both he and his children have created here. While the
majority of Howe's writings deal with immigrant Jewish 1life

in New York's lower east side, he provides a wealth of information
that pertains to all eastern European Jewish immigrants,

regardless of where he settled.
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Howe begins the book by exploring Jewish life in the
shtel's of Efastern Europe. His coverage of the shtel includes
family and community life and deals with religion, education,
community structure, culture, anti-semitism, Zionism, and
Socialism in the shtel.

In covering the American Jewish experience, Howe's focus
28 on communal agencies, Yiddish culture, housing, employment,
education, and Jewish involvement in labor organizing. The
book provides an enormous- amount of information about the
Americanization of the Jewish immigrant, as it deals with both

the secular and religious life of the Immigrant man and woman.



STUDIES ON IDENTITY BY ERIK ERIKSON

The studies on identity by Erik Erkison were greatly
helpful to me as I created this currieculum. Erikson concludes
that 2 youth, growing into adulthood, is particularly concerned
Ewith seven ldentity areas: time, self-images, roles, work, sex,
involvement and values. His theory is that an adolescent, by
carefully examina¥ing himself in relation to these seven areas,
can see whether he is still holding ontc his child behavior,
or is accepting the disclipline of mature adult behavior.

In preparing this curriculum I have tried to pay particular

attention to these seven identity areX.

*TIME First of 21l Erikson sa¥s a youth needs to learn
what tife is and what fesponsibilities time imposes upon
a person. No longer can he Iignore time as he did when
he was a child. Instead he must become aware of what an
hour, a day, a week---and a lifetime--- all are.

The subject of the passage of time is a key element of
this curriculum. Since the central theme of the program is
the history of the American Jewish Community, a focus will be
the study of the passage of time, while paying particular attention
to the changes that have occured in the community during the last
Century. In addition, the special projects of biographies
(see section entitled Special Projects) of family members and
famous American Jewish personalities and the section on the Jewish
life cycle ceremonies (see Unit IV) deal specifically
With the topic of the passage of time in the individual's 1life.

*SEIF-IMAGES A second observation of Erikson's is that a

*'s reprinted from INTERACT; P.0. Box 262; lakeside, CA. 92040



youth needs to overcome the shyness and lack of confi-
dence that often kept him from facing his problems when
he was a child. For as a person matures, his parents are
no longer there to protect him. He must stand up to any
problem with a self-certainty that says to the world,
"T will over€ome". And as the adolescent gradually
. finds his self images improving, he will stand tall and
walk tall.
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A purpose of .the Jewish School is to promote the Jewish

| self within the child, in this case within the adolescent. In

' @Qrt, the Jewish educator will seek to create a confident

Jewish sel¥ within the child. Therefore, an intention of this
curriculum is te help the adolescent feel good about his people,
his history and himself. The subject matter deals specifically
with all three.

In light of what was stated earlier in the Introduction
regarding the Confirmation of students as sophhores in high
school, this program has been designed for Post-Confirmads.
Since the program is optional--since student participation in
this course is voluntary--the instructor is also in the posi-
tion of commending students for their participation in the
Program. I have found that one of the greatest rewards a teen-
ager can receive is that of a verbal "stroke" from an adult.
Such "strokes" given in a Jewish environment can help the
student to feel better about him/her self as a person and as
a Jew. It can help him to build the self confidence that
Erikson is speaking of.

* ROIES In his writings Erikson also points out a danger
. that so many youth face. Parents often want their children
G to be.exdactplly like themselves or like themselves as they
wished they were. Therefore, in order to be himself and
not be just what his parents want him to be, a youth must
experiment with different roles, almost as if he were an

actor playing various parts. This experimentation helps
his unique identity emerge.



The curriculum has been designed to permit an experimenta-
on with the different roles Erikson is speaking of. This can
f%@ﬂdone through a variety of values clarification and simula-
%éﬂn games which allow the student to role play in various
gituations. The identity area of roles is of particular im-
:ﬁgrtance to the Jewish adolescent as the student begins to
examine the significance of his Jewishness in relation to his
jdentity as an individual,

# WORK Another conclusion that Erikson reaches is that the
young person can no longer play all the time as he did
while he was a child. He cannot remain paralyzed whenever
there is work to do. At home, at school, and on the job,
the youth needs to find the satisfactions that result
from working hard at something and needs to realize
that acomplishing anything significant requires hours
of discliplined efforts.

The Special Project section of this curriculum has 'been
designed to meet the needs of this specific identity area.
Students will be required to work on two biographical projects
during the year and these projects will involve a great time
commitZment from the student. In order to complete the projects
Students will need to spend research hours in the library,
conduct tape recorded interviews and create a finished pro-
duct that can be shared with others. In addition, the students
will be allowed an opportunity to explore the career experiences
of others, which can prove to be benefical when choosing a
career of their own.

* SEX The fifth identity area in Erikson's analysis con-
cerns young girls' and boys' struggle to figure out what

kind of women and men they want to become. They have to
define adult sexual roles they intend to live. Of course
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talking with and‘dating members of the opposite sex is

the expected, natural way to discover personal defina-
tions of man and woman.

The material throughout the curriculum is sensitive to the
ual roles handed down throughout modern times. These roles

e undergone various changes within the last 100 years and
Jparticularthe roles assumed by the Jewish woman have ex-
rienced such. For example, it has only been within the last
tury that the Jewish woman has been encouraged to take part
'éﬁ:educational programs and its impact has been important.

éﬁe ramifications of educating the Jewish woman have had such
éﬁ_impact that the role of the Jewish woman Dby the early
5960'5 was paradoxical; the woman,qiy/gé adolescent, assumed
the role of a college student (because of family and community
pressure) but to pursue a career as a professional in her
adult life was not seen as her role by the family or the com-
munity. The curriculum has been designed to chart this type
of role change within the Jewish community.

The subject is covered most thoroughly in Units II,III,
IV, and V. Beginning with the role of the woman in the shtetl,
the curriculum charts the development of the Jewish woman i n
America. Materials cover the woman as immigrant, worker, union
Organizer, communal worker, wife and mother and show the various
Changes the American Jewish woman has undergone.

* INVOLVEMENT Next Erikson is concerned with the self-

conscious youth who withdraws from life, the person

who remains alone too much of the Time. A young person

searching for his identity needs to assert himself,

joining groups of youth unified into a "we" that is
working idealistically for some cause.

Adolesence is a time in which the teenage boy or girl

Can easily feel cut off from others. The search for self is



a2 very private experienege, but it doqﬂg't necessarily need to
ve a lonely one. This curriculum has been designed to allow
]
 the Jewish high school student to search for his identity
‘along With othkers.
In addition, the curriculum includes a Youth Fair (see
Unit IV) which has been designed to inform the student about
Jewish youth organizations in the local community. The Youth
. Fair has been created not only to inform the adolescent but an
intention is that the youth, once he knows what's available,
will be encouraged to join a youth group by the other students
in the program, if they too are members of a youth organization.
# VALUES Finally, Erikson stresses, above all, that young
people need to develop FIDELITY, That is, they must
discover the valuet that make them LOYAL to something
) outside themselves. This loyality may be to places,
peoples, ideas, causes. But whatever this loyality is,
it is like a backbone holding together the person. It
makes him recogﬂﬁzable. That is, others know he believes
in something and wlll act a certain way.
The final unit of this program entitled: OUR LIVES AS JEWS
deals specifically with the area of walues; who we are as Jews
and what our values are as Jews. The entire unit is devoted

1o an exploration of our Jewish identity; where it comes from,

what it means, and the role it plays in our lives.

The following activities and the explaination of the
Injustice assignments may prove helpful to the instructor as
he seeks to implement Erikson's identity areas into the

Program.



INJUSTICE ASSIGNMENTS

The injustice assignment was taught to me by Hal Zimmerman

ijs a great method of getting students involved in community
oblems. What makes the injustice assignment such a great
educational tool, is that it demands action--students are re-
ired to make a stand and to act on it, which also makes the
injustice assignment ideal for use in the Jewish school. The

strategy is simple to follow:

1. Identify the problem - Students in either a small group

or as a class, will need to identify a community problem or
ffnjustice". The possibilities are endless: they could identify
ﬁallutionfg problem enee, and the next time maybe an individual
who has been unfairly treated by the police. They could also
didentify a problem or injustice within the Jewish community or
even the Temple itself,

2, Brainstorm - Once a problem has been identified students

will need to brainstorm a list of possible solutions. The important
thing to remember about brainstorming is this: just because you
write a possible solution down dog® not mean that you have to

use it, it just means that you wrote it down.

3. Evaluate Solutions - This is where you start throwing

out solutions. laybe some will be far fetcfed (let's chain ourselves
to0 the doors of Granite City Steel until they stop polluting the
air") and some may even be illegall! That's okay though. The
Purpose of step #3 is to get rid of the possible solutions the

8Troup feels aren't constructive or realistic.
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- Questions to consider: What am I
How am I going to do it? How. long will it take?

I know if its been successful?

Do _your strategy

Re-evaluate
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HEADING FOR THE NEW WORLD

‘The Jews of Spain, Portugual and Germany brought with them
she New World many things. Besides clothing, money, family
rlooms and religious objects they each brought their own
el belongings such as skills, talents and personel
jes and attitudes that helped them once they arrived in
merica. These "personal belongings" made the transition to

jlew culture an easier one.
- Just suppose that you're on your way to the New World.
’thgot a suitcase for your clothes and a large trunk con-
g household items and more clothing. ou're also carrying
you an invisible suitcase in which you've stored some
rsonel belongings" that you're taking with you. The suit-
has four compartments--what personel skills, talents,
ies or attitudes will you carry inside this invisible

case to bring to the New World?

This assignment was designed with Erik Erikson's "Self-Images"

ldentity area in mind.



FAMILY WORKSHOP

‘This workshop was designed with Erik Erikson's "Roles"
1tity area.

Divide parents and students into two sub-groups; parents

| teenagers. Each sub-group will meet to create the "perfect"
ent or child.

fi. Parent sub-group The leader will explain to the

ts that their task will be to create the "perfect" teen-
Mothers will create the perfect daughter, fathers the
ct son.

Students sub-group The leader will explain to the

nts that their task will be to create the"perfect" parent.

a group, the students will create the"perfect" mother and

II. Both groups should have sheets of paper six feet long
enough magic markers for each participant. One participant
each group will lie down and have themselves "traced" onto
%@@'paper and thelgroup will draw their perfect teenager or
_§§rent.

III. The group will come together as a whole and all drawings
should be taped to a wall in the room. A spokesperson for each
}ﬁ?oup will introduce their "perfect" person to the large group.

IV. Some discussion questions:
1. What qualities, characteristics, etc. would the parents

add to the students model of the perfect parent?



t would the students add to the model of the perfect

enage boy or girl? With the perfect parent?
many characteristics of the perfect teenager did

the parents posses as teenagers?



RATIONALE FOR ORGANIZATION

" I. COURSE CONTENT When designing this curriculum,
.tention was to choose a subject matter that would have
most relevance for 1lth and 12th grade Reform Jewish youth.
ile it is important to keep in mind the relevance of all
»t matter when designing curricula, it is particularly
rtant when the involvement of the student in the class is
untary involvement. One of the greatest mistakes on the
of the Jewish educator in the Weekend School is that of
ing curricula based upon what the adult feels the adolescent
jould" learn, rather than finding out from the adolescent
subject matter he would "like" to learn. The success or
ailure of a program such as the one that follows, will depend
greatly upon the desire on the part of the student to learn’

' subject matter presented. Therefore, if the student feels
t the content of the program is relevant and that it directly
lates to his own life--if the adolescent feels that he can
in a better insight into himself through his studies in this
am--than he may be more willing to invest his time in it.’
In July, 1979, I spoke with the adolescents of the United
E"'?”-;.-“‘-la‘\f Temple Youth Group and presented them with the idea of
Ei%innlng a course of study for Reform Jewish Youth under the
ﬁ%ﬂpices of United Hebrew Temple. My intention was to learn

SEE
f%bm them the subject matter they felt as Jewish adolescents

Would be most meaningful to include in a curriculum for High
School students.

In a journal entry I made that day, I made the

L -20-



g remarks:

»I met with the U.H. youth groupers today and received

 a surprise. I asked them if they'd like the high school

culum to include a unit on religious cults and they responded

an emphatic 'NO!' It seems that what they want to learn

t is the Jewish community and Jewish rituals. ‘'What do

mean?' , I asked them and they replied that they didn't

ly know anything about the organizations and agencies in

wish community--what they are, where they came from,

they evolved. They want to find out more about the community
‘are (hopefully) going to be a part of for the rest of

;;5'1ives.

- "'Okay', I told them, "but what do you mean by Jewish

uals?' So they told me that they wanted to learn about

@ life cycle ceremonies and about the custom of keeping

'ﬁér-—not so much why Jews do it, but rather how Jews do it.

hen I asked them why they'd want to learn about the life cycle

remonies and customs, they told me that they thought it was'’

_ﬁﬁrtaﬂt for Jews to know more about their 'Heritage' (boy

o kids love to use that word). And when I asked them why

he wanted to learn about the laws of kashruth, one of my

Students said, 'Just because I'm a Reform Jew doesn't mean

can't keep kosher , you know. Someday, I might decide to

¢p it and I'd like to know how its done.' I could have kissed

2r'-~-in fact I did give her a hug."



nd so, this specific curriculum was designed as a result

expression of their needs as Jewish youth. It contains

ation that they expressed a desire to learn; information
their community. Its history, its agencies and organizations,
eligious practices and its customs. The curriculum deals

both the local Jewish community and the American Jewish

nity because the local is merely a reflection of the latter.

II. METHODS OF INSTRUCTION AND LESSON PIANS Included as

rt of each unit, you will find one sample lesson plan.
i;plans have been designed to allow the student to take
etive role in the learning process. This curriculum is not
d upon one specific text, but rather the instructor will
{;ouraged to bring a variety of learning materials into class
as short stories, history books, films, slide shows, film
lps, music, etc. (See Teacher Bibliography, Student Bibliography,
| Media Resources at the end of each Unit).
-Ehe following methods of instruction have been illustrated
. the Sample Lesson Plans:
1. Role Play (Unit I)
Simulation Game (Unit II)
Discussion (Unit III)
Tour or Field Trip (Unit IV)
Moral Dilemma (Unit V)

Values Clarification (Unit VI)

The purpose of using these methods is to allow the students
better understanding of the learning materials as they encourage
Students to do more than just "sit back and listen". These

Methods of instruction demand that the student actively participate



, learning process by asking questions, making decisions
eating solutions to problems. The lesson plans have been
to help the student to better understand the process

ch others have made decisions in the past. A primary

tive in doing this is to clarify how we as individuals

s Jews, reach conclusions and make certain decisions.

I have purposely included only one Sample Lesson Plan for
g I-V for the benefit of the Instructor. It is important
he Instructor to create his own lesson plans because

nows his students better than I do. In addition, by only
uding a sample of methodology, the Instructor is encouraged
reate meaningful lessons by relying upon his own personal

1tivity and talents as an educator.

" III. ORGANIZATION OF MATERIAL In a curriculum of this

€, the potential of materials "getting lost" is a great one.
fore, I have tried to arrange this presentation in an order
seems logical to me in the hopes that materials won't get
st in the bulk.

- On the following page, the reader will find a section on

itment of students followed by a survey pre-test. Neither

deals specifically with the content of the curriculum per se,

T can add to the success and to the charting of the curriculum's

ess,



The curriculum itself has been put into sequential order
Qﬂ,Units I-V., Unit VI consists of values clarification exercises.
5ﬁm1uded in Unit's I-V, the reader will find:
1. Preface of Unit
2., Goals of Unit

. Unit Knowledges

Unit understandings

3
N
5. Unit skills
6. Sample Lesson Plans
7

. Media Resources

Unit II.includes a Jewish tour of St. Louis and Unit III,
a Youth Fair, both of which followg the sample lesson plan
for that Unit.

Overall, course objectives and a presentation of General
Skills used throughout the course can be found prior to the
Presentation of the Units.

Special Projects and Method of Evaluation are presented

ifter the materials of Unit VI.
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RECRUITING STUDENTS

f you are planning to use this program at a school which
already have a high school course available to students,
11 need to think about recruiting members. Why, even if
ple already has a High School Program, recruyitment is

s necessary.

gﬁé:moat important thing to remember when planning recruitment
you're going to be selling the program. Be honest with
tudents you talk to. Let them know that you want them for
am--that you feel they have a lot that they can bring
lass.

On the following page, you will find a letter that we used
r recruitment program. All letters that were sent were
lowed up with a phone call prior to the first class

on and the week after the first class session.



August 23, 1979

Dear Friend,

What you are about to read could easily change your 1ife!!
This fall, United Hebrew is beginning a new program especially
designed for you. After talking with a number of your friends
and classmates, we have put together a High School program
which deals with the issues that reflect their interests and
yours.

The High School Program will meet each Monday evening from
7-9 (1st semester at the Gudder Building; 2nd semester at the
Temple Building). The instructor for this program will be that
“world renowned figure skater and Jewish scholar", Sheila Radman.

Each Monday evening we will explore a number of different
aspects of Jewish 1ife in America. We've scheduled a whole slew
of great films, music and guest appearances by a number of guest
"celebrities". Subject matter will include a study of cults,
Jewish feminism, politics, Jews in show business, labor and com-
munal life, American and Yiddish literature, etc.

Please come and join us for our first meeting, Monday,
September 10th at the Gudder Building. Dessert will be provided.
At that meeting, we will distribute a syllabus, reading list,
and information pertaining to registration and fees. We'll also
discuss two exciting field trips that we will be taking. In the
meantime, if you have any questions, please feel free to call
either Susan Simons (725-1896) or Sheila Radman (721-1635).

Shalom,

P.S.It would help if you would fill out the enclosed card or
give us a call to let us know if you're coming. Please re-
spond by September 4, so we know how many delicious Pratzel's
chocolate covered cupcakes to order.




SURVEY PRE-TEST

ous Pie

lo measure what, if any, effects this course will have

2. students, it may be beneficial to do some pre and post
f@sting. Once such testing device can be a "Religious
ch will measure the individuals weekly involvement
activities. When repeated at the conclusion of
ourse, a comparison can be made between the two "pies".
umple :

Marsha L's Religious Pie September

_Stan B's Religious Pie September

Lo%

school
activities




June

Jewish
activit

Stan B's Religious Pie June

Loz

school

In this we can see that both Stan and Marsha were more
olved in Jewish activities at the end of the program than
jewere at the onset. It is probable that their participation
this high school program played a part in the rise in their
Volvement in Jewish activities.

It would be beneficial to discuss both "pies" with the
udents individually after they have completed the second one.
is will enable the teacher to get a better idea of the effects
the program has had on the student. Don't expect miracles
though! Most students will not show a large increase in their
involvement in Jewish activities. Keep in mind, though, that any

Crease represents a success of sortsi!!



PROGRAM OBJECTIVES

o learn about potential areas of decision making for

American Jews.
To learn the history of American Jewish life.
To learn about the history of local Jewish community.

To learn the skills necessary to achieve the above,

(i.e. decision making and histography).



pility to
ity to

GENERAL SKILLS USED THROUGHOUT COURSE

read critically.

use maps, photographs, pictographs as sources

f information.

use dictionary and Jewish encyclopedias.
use bibliography.
research a given topic or personal biography.

discuss affective situations (i.e. feelings,

use value clarification skills.

use moral reasoning skills.

addressed in Special Projects



VALUE CIARIFICATION PROCESS AND SKILLS

Be aware of alternatives: learn how to search for or
+to develop alternatives.

Be aware of consequences: learn cause and effect

Be proud of oneself

Tell others

Act once

Choice becomes a pattern in your life



MORAL REASONING SKILIS

Choose a position related to a dilemma situation.
Create reasons for that position.
Discuss reason with others.

Evaluate reasons in small and/or large groups.



EARLY IMMIGRATION (SEPHARDIC)
AND
GERMAN IMMIGRATION




EARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION

PREFACE TO UNIT
ﬁ@it I will deal with Sephardic and German immigration
perica from 1654 to 1860. Included in this Unit you will
the following:

Goals of the Unit

Early Immigration (Sephardic) Knowledges

Early Immigration (Sephardic) Understandings

German Immigration: Knowledges

German Immigration: Understandings

Early Immigration (Sephardic) and German Immigration:
Skills

Unit Plan

Sample Lesson Plan

Media Resources

The materials selected to be covered during the Early
migration (Sephardic) period begins with the study of Jewish
ife in Portugal and Spain during the Golden Age and then

€0vers the Spanish Inquisition. In order to best understand the
2asons for Sephardic immigration, the student will need to

St understand the political climate in which the Jews of
Pain and Portugal lived. Jewish immigration to America has
been influenced greatly by politics; because tolerance towards

the Jews of Europe was often on an "on again/off again" nature,



ving force behind Jewish immigration was that of survival.
jous freedom was not granted immediately to Jews during

golonial era thoughj rather, it was gained slowly over a

od of years. However, by the end of the 18th century,
-ica was the only nation in the world to grant the Jew
omic, religious and political equality with other citizens.
To begin the section on German immigration, the student
penefit from a knowledge of Jewish life in the Jewish

tos of Western Europe during the 17th century. Again,
pose of this knowledge is to acquire a better under-

ding of the political climate in which the Jews of Europe

This Unit will also deal with Sephardic and German Jewish
lement in America; Jewish life during the Colonial period,

involvement in American Business, the creation of Jewish

organizations and agencies. The beginnings of American

orm Judaism will also be covered in this Unit.



gARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

GOALS OF UNIT

@;arn about the political and religious conditions of Jewish
‘e in Spain, Portugal, and Germany, 1492-1860.

learn about the life style of the western European Jewish
munity (i.e. Ghetto life), 1820-1860.

learn about the social factors that led to Sephardic and
rman immigration to America, 1631-1860.

learn about Jewish immigration to America, 1631-1860.

learn about the beginnings of Reform Judaism in America.
learn about the social, economic and religious practices of
American Jewish community, 1654-1860.

learn about local Sephardic and German Jewish life, 1654-1860.



“ARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

EARLY IMMIGRATION (SEPHARDIC)

es of Unit: Knowledges
To learn about Jewish life during the Golden Age of Spain.

To learn about the Spanish Inquisition and its effects
on Jewish life.

To learn about why some Jews chose to become Marranos
and to learn why Marranos lived in constant fear.

To learn about why many Jews were involved in science
and commerce.

To learn about the Jews who worked with and for Colﬁmbus.
To learn what motivated Sephardic immigration to America.
To learn about the Jewish settlements in New Amsterdam
and Newport, Rhode Island.

To learn about the political situation and the religious
privileges granted to Jews during the Colonial era.

To learn about Jewish participation during the

Revolutionary War.

o



EARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

EARLY IMMIGRATION (SEPHARDIC)

ctives of Unit: Understandings

- Life for the Jews of Spain and Portugal during the
Inquisition was one of great fear.

Because many Jews were involved in commerce, they usually
settled in commercial areas.

Above all, Jews began to immigrate to America for
survival purposes.

With few exceptions, Jews were seldom granted immediate
religious freedom during the Colonial era.

The first piece of land purchased by the Jews in New
Amsterdam was a plot of land to be used as a cemetary.
By the last part of the 18th century, America was the
only nation in the world to grant the Jew economic,

religious and political equality with other citizens.



EARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

GERMAN IMMIGRATION

ctives of Unit: Knowledges

1. To learn about the limitations of Jewish life during the
Medieval and Renaissance periods.

2, To learn about the creation of the Jewish ghetto.

To learn about Jewish life in the Ghetto.

To learn about the Enlightenment (Haskaha) and the
opportunities: made available to the Jew during this time.

To learn about the reasons why western European Jews
immigrated to America.

To learn about German-Jewish settlement and business

in the midwest section of the United States.

To learn about the beginnings of Reform Judaism in

America and its German roots.

To learn about the hospitals, orphanages, etc. and the social
organizations founded by the German Jewish immigrants.

To learn about the growth of buéiness in America during

the early 19th century and the German Jews who were involved

in this growth.

-~ m



RLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

————

GERMAN IMMIGRATION
of Unit: owledges (con't)
To learn about local German Jewish immigration and the
formation of synagogues and communal organizations.
To learn about the Jewish participation in public

education during the 19th century.

-3Q-



EARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

GERMAN IMMIGRATION

jves of Unit: Understandings
If the Jews were found to be useful to the country they

lived in, they were usually allowed to day there; if
not, they were often expelled.

The Jewish people often chose to enter into professions
that acquired skills which could be taken anywhere.
Ghetto life was compulsory for all Jews, but not
necessarily a totally unpleasant experience.

During the Enlightenment, assimiliation became common
among the Jewish community.

The industrial Revolution and the movement into the
cities had repercussions for the small town Jewish
merchants and innkeepers of Germany.

Since the Jews of western Europe weren't permitted to
own land, they didn't know how to farm. As a result,
most entered into business (starting out as peddlers)
when they came to America.

Synagogues and social organizations were founded by
Jews of the same nationalities (i.e. Jews from England,
Germany, Spain, Holland, Poland, etc.)or by Jews who

worked in the same trades.



EARLY IMMIGRATION (SEPHARDIC) AND GERMAN IMMIGRATION 1654-1860

GERMAN IMMIGRATION

ctives of Unit: Understandings (con't)

Once compulsory public education came into effect in.the
1840's, most Jews chose to send their children to secular
schools rather than religious day schools.

Beginning as early as 1824, reforms in religious services

were instituted in American synagogue.



