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Forward

‘ I entered into this study of creative dance with experience as
educator in an elementary school. My teaching experiences
ave been with primary age children in physical education classes. I
red in my teaching experience that to develop the child's

ment vocabulary, I had to begin where the children were in their
ement experience and to begin with what the children were able to do.
’1" the child's first formal movement teacher, I had to begin with
‘movement experiences the child could handle along with his growth and
development patterns in the elementary school.
The elementary school physical education curriculum should
_-";: ude experiences in basic movement, dance and sport. As a movement
B T fosd & nond $s 5 ahls §6 teach these variews aspeets of
novement to the children,



S CHAPTER I

A MOVEMENT EDUCATION IN THE ELEMENTARY SCHOOL
"

B Introduction
 As I became involved with movement, as a teacher, I experienced

need for developing movement as a meaningful experience. The movement
for the elementary school child differ in movement character-

4stics. I observed in my personal teaching experience the emergence of
these three general organizational characteristics of movement: basic

ement, sport and dance.

-

Basic Movement

Sport Dance

disc overed that I had personal experience in sport movement, some

5 Iy

rience in basic movement and very little experience in dance move-

1



2
sent. Since I was limited by the depth of my movement experiences in
‘movement and dance, I found it difficult to give my students a
movement experience. In thls project, I began to study and teach
ic movement and creative dance since these areas were weak in compari-
to my sport experiences and teaching background. While I was doing
oroject, I began to focus on the description of a movement education
m and the structure which would reflect the aspects of the move-
ning process and the movement characteristics of basic movement,
and dance. I would like to begin with a focus upon the description

of a movement education curriculum for the elementary school.

' The most philosophical inquiry into the meaning of movement has
n undertaken by Eleanor Metheny and Iois Ellfeldt. Metheny philoso-
1ly views the domains of thinking and feeling as a synonymous whole

learning. Metheny's concept of total involvement would be
sed of: cogito, sentio, actio and facio.

cogito: I think = mind
sentio: I sense or feel - arts
actio: I act or mve = movement
facio: I make or produce - skills

. Metheny and Ellfeldt developed a philosophy of movement which

entifies the basic human experience of moving and perceiving movement.
osophy of movement is an attempt to examine the meaning and value

movment experiences. According to Metheny, the movement

T ence involves not only the physical activity of moving, but the

b's meaning which he attaches to the movement experience.

3 Eleanor Metheny, Moving and Knowing (Los Angeles: Peek Publi-
.‘-_g'- 1y 1975), Pe 2e
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Metheny expressed a view of movement education which I think is
4ptive of the motor learning experience., '"Movement education is
g_'“ move and moving to loa.:m."2 In this description of movement
g, I agree with Metheny when she states that moving and learning

e .;nﬁltanuusly in the movement experience. Through a structured
environment, the teacher specifically guides the student through
nt experience. Students' random trial and error movement will not
ys produce movement learnings but through movement exploration and
problem solving, the teacher guides their learning of specific movement
relationships in time, space and force. Then, the movement education
-‘m should reflect the involvement of the child in the learning
yxperience - movement experiences for the student which have cogito,

5, actio and facio in a unified whole of learning.

In recent years, the focus of Ameriecan education has been based
the concept of developing each individual to his fullest capacity.

:_ loping each individual to his fullest capacity, I believe should
1 de the child's basic movement development since it is essential to
he child's learning and discovery of knowledge. Movement education can
be identified as one of the forms of liberal education, comparable to
usic and the other non-verbal arts. It is a source of learning that
thes man's comprehension of reality as he knows it, I will describe
this paper the construction of a movement education curriculum which

an be implimented in the elementary school.

fet “Eleancr Metheny, A.A.H.P.B.R. Convention Address, las Vegas,
aa, Mﬂmh, 19670



Under the title of "movement education", I would like to recom-
the acceptance of movement experiences which involve the whole child
er than just the physical aspect of movement., The movement education

culum should have three areas of experiences: basic movement, sport

Movement Education Curriculum

i..mvmnt education curriculum provides the foundation of
?;;mnt. From basic movement, the two polarities of movement
are derived in the form of sport and dance. This polarity
f-ho interdisciplinary aspect of movement experiences. The

ly of :Wnt involves an integration of the art and science of

o .'B:e versatility of movement necessitates experiences in

1'- b[ﬁ' -
I-.Z.Ind sport for the student.



Sport: Dance:
Seience of Movement Art of Movement
Achievement form Expressive form
Win Create

' Sport can be classified with an emphasis on the science of move-
¢t because of the use of scientific and physiological principles. The

. Ill;mnt of the physical factors of movement, strength, power, agility,
| ‘;;mty, coordination and endurance, lead to the achievement form

| ',;gry in sport. The primary achievement goal of sport is to win.

: ‘ Dance can be classified with an emphasis on the art of movement.
1 use of the use of artistic and aesthetic principles. The development
£ the aesthetic factors of movement, line, shape, color, design,

and asymmetry, lead to the expressive form necessary in dance.

| of dance is to create an expressive movement form.

'~ Neither sport nor dance are purely science or art of movement

'-:_ fhere is an interdisciplinary sharing in some instances of the

and expressive movement forms. Sports, such as ice skating,
mastics, synchronized swimming, trampoline and diving, utilize

“of movement along with the science of movement in their presenta-
as a movement form. The goal of these sports cannot be achieved

.

out a movement form with some aesthetic appeal to the audience.
utilizes the science of movement in the use of mechanical princi-
motion, techniques and physiological functions of kinesthetic

« The science and art of movement is a basic characteristic which

€ribes the general differences in the use of movement in sport and



. gn ¥ Bagsic Movement Foundation
-"'”‘ The basic movement voeabulary should be the foundation of the

gducation curriculum, Basic movement is an important aspect

K I.mentuy school child's self-concept and underlies further

o ez in the study of movement. These basic and developmental movement
FE. are the early stages of the self-concept. In the movement ed-
eurriculum, a well-developed basic movement wocabulary can branch
into sport and dance movement experiemces for the elementary shild.

1

Study of Movement

. The movement education curriculum in the elementary school should
Bed upon what the children need in tems of movement experiences
'Ii they are able to achieve within their growth and developmental
omms. My thoughts about the study of movement parallel that of

y and H'Doubler. To study movement, the student has to become

B 12 movenent experiences with kinesthetic consciousness. The
&13 and conscious involvement in movement experiences calls for

e
ination by the student. As one progresses in motor learning,

is the wvalue of a movement education curriculum
eording to Margaret H'Doubler. Movement diserimination in motor

"ning utilizes the resources within one's sletlf.3 For example, the

't :niy be given a movement problem to alternately move fast and

ot

wly. The discriminating resource within the student to determine fast

[ L

t and slow movement is his kinesthetic sense. The educational

e _gﬂ
48 to have the student experience the understanding of movement

. é

Eaes ..,
JMargaret H'Doubler, Movement And It mic Strue (Madison:
" Business Service, 1946), p. 1.
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h kinesthetic sense rather than to blindly imitate the movements

The emphasis in the elementary school should be upon the study
-=wnt rather than emphasizing some specialized skills or movement
ms. The primary aim of the movement education curriculum is to assist
: in developing his movement potential in a variety of ways.
Proc en

The study of movement for the elementary school age child is an
tive process of exploration and discovery at his level of growth and

;- snt. This principle applied in the movement education curriculum
nl ;ndiute the process oriented method of learning to move and moving

learn. The suffix "ing" in moving and learning imply that they both

.11 doing or action process in the movement experience.

. The process skills developed by Louise Berman have an element of

ingness and involvement in the learning experience. The ingredients

process involves two dimensims: (1) the opportunity to experi-

R i nse of the: skill ina wids variety of contexts, and (2) the

nee to verbalize the meaning of the skill so an interplay can exist

ween the logical and the intuitive.*

~ The curriculum which reflects process oriented skills is designed

@ interdisciplinary approach to the study of movement concepts.

ordi ng to Berman, the eight process skills are: perceiving, communi-
ng, loving, decision making, lmowing, patterning, creating and

-~
..

: A brief explanation of each process skill as defined by Berman

*louise Berman, New Priorities in the Cu (Columbus :
s E. Merrill Publishing Company, 1968 » Pe 10,



Perceiving

The ways of perceiving are basic to the process oriented curri-

The student must have impressions, ideas and concepts to add to

! knowledge. From this he can make sense of his past movement
ience and relate this to his future movement study.

Communicating
The perceptions lead to the process skill of communicating both
y and non-verbally if man is to utilize his aloneness, uniqueness,
mns of relating to others in ways which are satisfying to himself
ind others. The student attempts to communicate his movement experiences
meaningful ways to himself and others. Movement then permits effective

of sharing his own thoughts; movement fosters the discovery of

Loving
By loving as a process skill, Berman means to help the student
mderstand the satisfactions that can come from relating to others in

y satisfying ways. The process oriented curriculum will help

ants develop as persons who are able to give, to receive, and -

Decision Making
Decision making is a process skill which involves problem solving
and intuitive thinking, A decision is a cut between the past and future

5Loui se Berman, New Priorities in the Curriculum, p. 11.
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introduces an essentially new strand of thought into the emerging

6

_ttern of history.® Decision making calls for the student to reexamine

rmation in terms of past and future movement experiences.

Knowing
One of the purposes of education is to provide a setting where
n can learn to be a productive, thinking, creative being, both

7 Education calls for the

in his own eyes and in the eyes of others.
ndividual metamorphosis of knowledge into a coherent framwork which

it fresh and vitally new to each student. The ultimate goal of

X wing is harmony with one's self and the metamorphosis of personal

ideas and concepts into Icm:mrledg;e.8

Patterning
~ Another process skill is organizing new and old material inte

: patterns. The student must develop an awareness of how to
: '‘ganize information into patterned wholes of learning.

Creating
All individuals need to understand some of the intricacies of
] -tivo process. As the individual develops an understanding of
fc'?ut.ive process, he can better know when to accept the wisdom and
o "ga of others and when to shape his own ideas. "Creativity is the
-.«. process from the inception of an idea through to a completed pro-
Hhieh is aesthetically pleasing or potentially useful, at least to

®Loutse Berman, New Priorities in the Curriculum, p. 107.
"Ivid., p. 79.

8Ibid., p. 96.
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the individual vr:reaai'.or.‘i'9 Creativity involves the total person. The
4ndividual's cognitive skills, his emotions, his moral insights, and

wg:l.eal being are brought to bear upon a significant creative act.

Valuing
To create values is to reflect upon life, its meaning, necessary
_mg, and what the individual can, wishes, or ought to do. In the
of valuing, man's intellectual and emotional qualities are so

rwoven that the two must be studied simultaneously.

Methodologies of Teaching Strategies
- The movement education curriculum employs two methods of defining
B tes for tho stulent®s cxslesntion and discowerys Oue method
_j'j‘."b-;. movement education requires expansion and gemeralization of
experiences. This method is movement exploration. Movement

, ration is inductive and intuitive in mode of thought., This method
used primarily for movement possibilities and in establishing general

P&y~

b relationships in the development of a concept. A second method
)d in movement education requires the contraction of ideas and specific

ent experiences. This method is problem solving. Problem solving
deductive and scientific in mode of thought, This method is used

y for the specific limitation of solution and the refinement of

experience., The student of movement uses both modes of learning

LeD

and refine his movement experiences.

'?*‘Wi“ Berman, New Priorities in the Curriculum, p. 139.

L%

BET
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Movement Exploration Problem Solving
General - Diverse Specific - Converse
Expansion of Ideas Contraction of Ideas
Humanistic - Intuitive Scientific - Specific
Inductive Thinking Deductive Thinking

The movement educator uses both modes of learning in developing and

‘applyving the student's movement concept to his experiences.

Ieaching Strategieg
The teaching strategies used in the movement education curriculum
‘a combination of movement exploration and problem solving methods
mhanced by the use of process skills, The process skills are a very
atural and developmental approach to the acquisition of movement ex-
®» at each child's 1eyel. The student begins to perceive his own
- ent form through the use of his kinesthetic awareness for movement.
Mhe process oriented curriculum helps to develop a vocabulary about

jor
jvement experiences for commnication among students and teacher. The
o

88 skill of responding or loving occurs in an atmosphere of respect
b student's level of accomplishment, An important aspect of the

vement education curriculum is developed by the process skill of deci-
aking, The student is involved with movement problems to solve by
netive skill and/or to explore by inductive skill. The metamorphosis
ovement experiences into meaningful ideas takes place in each indivi-
al's realm of meaning. The student is not involved in the mere accumu-
#on of factual knowledge; rather, he learns to understand relation-

ips among concepts through the arrangement and rearrangement of movement.

"how to know" through the process skill of patterning or
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organizing concepts into wholes of movement knowledge. The most exciting
sess skill for the student is to create new movement experiences from
knowledge and organization of previous movement concepts. The final
: rocess skill for the student involves the valuing of movement as a
saningful experience, Movement is a basic type of non-verbal communi-
tion with which all students should have experience; movement should
--‘;lued as a form of expression and/or communication.

e

1 Total Movement Develomment

The movement education curriculum has a foundation of basiec

ent experiences from which the polarities of dance and sport emerge.

Basic
Movement

Subjective Problem
Internals
Individual
Persomal

Concentrates on
single phenonmengn

Briefly in the remainder of this paper, I will examine the

education curriculum as it pertains to the elementary school.



CHAPTER II

BASIC MOVEMENT
At the foundation of the movement education curriculum is a basic
movement vocabulary. The movement education curriculum is constructed

upon some very basic premises about man and his movement form.

Mo cteristi

Movement is a universal characteristic of all living species,
both man and animal, Man is made for movement and movement is inherent
in the process of living. The process of life can be described as an
interplay between the living organism and its environment. This inter-
play or interaction is dependent upon movement., John Martin, dance
philosopher, states in his discussion of basic dance that movement is
the medium in which we live our livea..":J The process oriented skills
described by Louise Berman are dependent upon movement and the active
involvement in the learning process.

Barbara Mettler describes this further by saying: "Movement is
the medium through wvhich we experience and express life."11 The process
skills of perceiving, communicating, loving, knowing, decision making,

patterning, creating and valuing are experienced through the medium of

070hn Martin, The Dance (New York: Tudor Publishing Company,
1947), po 7.
1 parbara Mettler, Ten Articles On Dance: The Art of Move-

ment (Tucson: Mettler Studio, 1958), p. 1.



14

ement. For example, in the process skill of communicating, the sense
p hearing registers vibrations of sound through movement on the eardrum,
pter hearing, the response of the speaker is dependent upon the movement

> she vocal cords to produce audible sounds of communication.

Bagic Movement
E The foundation of the movement education curriculum is based upon
motor development of each student. The study of basic movement
:;f- -u the four areas of: body awareness, spatial awareness, locomotor
.“ and axial movements. This vocabulary is the beginning stage of
1e child 's self-concept which develops through his movement experiences.
t Cratty, a specialist in motor development, believes that most
_ -:- n need a good movement education program with the focus on movement.
rri . :m guides should have a reference for motor development with re-
f’;ﬁ to motor transfer. Motor transfer is the recognition of similarities
pd differences in movement patterns. Special consideration should be
ven to converse production (guided problem solving), diverse production
ent exploration), balance, static and dynamic movement sequences,
total integration of body parts into movement, After a good basic
lent program, a small percentage of children would need additional
iriences in a perceptual-motor program to achieve average motor develop-

or their age group norms.

Body Awareness
One section of basic movement deals with an awareness of the body
 its movement., There are two sub-divisions of body awareness:body
I and body parts. During the child's early developmental stages,
4d experiences, distinguishes, and recognizes his body planes:
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gront, back, one side and the other side. This discovery of body planes
-mits the child to begin to experience movement in different axes and

g of motion within the body.
The various joint structures and their movement possibilities are
ored along with body part awareness. The child begins to recognize

R d's corresponding body parts. Another discrimination may be which

al gide of the body is the part located on, i.e. the beginning of

the concept of right and left.

The child begins to explore and discover the similarities and

ances in terms of moverent of the different body parts. He discovers
t the body joints of the arm and leg are similiar in bone structure

nd movement ability.

Body joint similarities: head shoulders hips
back arms legs

upper elbows knees.

lower wrists ankles

trunk hands feet

fingers toes

- A1

hin the instrument's structure (body parts) and the body's movement

ne relationship (body planes) to the surrounding space. The conscious
owl dge of the body is due to movement experience which relates body

ts and the body planes.

Spatial Awareness
Spatial awareness is the spatial orientation of the body to
and the surrounding space. An important aspect of spatial

eness is the discovery of direction with regard to the body's three
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. nsionality. The three dimensional relationship of direction are

back, right-left and top-bottom. The body orientation of direction

s basic to the spatial relationships outside of the body and surrounding
. Directionality and laterality must be oriented inside the body

;hm applied to the surrounding space.

A spatial concept develops when the child can use space in a
of ways. The spatial relationships or concepts of: front-back,
- t;-loft, top-bottom, toward-away, over-under, across-around, inside-
mtside, here-there, up-down and middle are important experiences for
 child., The use of these concepts are basic to the development of

awareness in the movement education curriculum,

Locomotive Movements
3 The locomotive movements are the basic movement patterns used to
t from place to place. The basic classification of locomotive movement
ns is even and uneven in their rhythmical arrangement of execution.
variations of direction are forward, backward, sideward, up, down
combinations of these. The variations of level are high (standing),
(kneeling/sitting/squating) and low (lying on the floor). The

emotive patterns are:

creeping walking skipping
crawling running galloping
rolling leaping sliding
hopping
jumping

locomotive movement patterns, by themselves or in combination with
8 variations of level and direction, provide a source of important

ment experiences for elementary school children.






CHAPTER III
SPORT

From the basic movement foundation, sport and/or dance experiences

. -. ge as a part of the total movement education curriculum.

Self-Concept

Science of Movement

1 Sport has the essential characteristic of an achievement goal.
ichievement goal may be in terms of score or time, but the character-
:""’39 sport calls for a measurement in terms of achieving the goal.

g is the achievement goal in sports.

" The scientific aspects of movement are reflected in sport.

igh the science of movement, the laws of Newton, principles of

40gy and physiology are used to achieve the goal of sport. The

® of movement focuses on the physical development of efficient

mt, The physical development of strength, power, agility,

19
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flexibility and endurance utilizes the science of movement as a means

of achieving the ultimate goal of winning.

Achievement
Success in sport involves the achievement goal of winning. The
“?'-;. y of the game is the whole purpose for engaging in the activity.

e Vanderzwaag, a philosopher of sport, thinks the athlete is first

_ 12
foremost motivated by the desire to win. A basic human satisfaction

P

s from the ability to challenge and conquer the physical elements of

t. The physical involvement in the movement process makes winning
ry real and satisfying experience., The structure of the sport and

he rules for winning change the form of movement from its basic movement

Characteristics of Sport

3 A characteristic of sport is the manipulation of apparatus and/
o

'ff;'- ipment in the performance of the skill., The focus of sport is

: upon the object of manipulation. Fer example, in a basketball
. the ball is the focus of attention not the players or their move-
lk:tlls in the game, The ball symbolizes for the players and the

rs the potential achievement of baskets which are necessary to

goal of winning the game. In springboard diving, the focus of attentiomm
I the movement form of the dive from the board to the water entry.

nal sports tend to focus more upon the movement form, whereas, team

8 tend to focus mainly upon the achievement of winning.

m 'uﬂlrold Vanderzwaag, To A Phi £ 3 (Reading :
en=Wesley Publishing Company, 1972), P. 34e
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e Movement in sport is confined by the rules and structure of the

me., The movement form is shaped by the characteristics of the sport.
B jyiduality and creativity are very limited within the structure of
eoort, The primary characteristic of sport is the individual and/or

 oroup achievement goal of winning. Sport skills are developed to achieve
the victory in the activity.

Sport in the Elementary School

The study of movement in the elementary school develops from a
dic movement foundation. The study of sport must develop from these
movement experiences of the child., The process of skill develop-
it in sport for the elementary child is hardly recognizable because
he process of learning the movement sport skill seems to be important
ly in relation to the structure and rules of the sport. The sport
11s are experienced by the child within his developmental and growth
tterns. The process of learning sport skills and individually being
sgsful are the primary aim of the movement education curriculum.

. T i i
_ i vl
- Sport in the movement education curriculum is basically a mani-

Ve activity which uses equipment and apparatus. The focus of the
% movement skills is upon the goal of wiming along with each child's

ddual skill achievement.

Small Apparatus: Manipulative Skills

In the movement education curriculum, the three sections of small

Vus are the basis for most sport movement skills. Basic movement
¢

/88 manipulation of ropes, balls, bean bags, hoops, sticks, scooters,
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Jance boards, parachute, cans and other small apparatus, to develop

4c hand-eye, foot-eye and balance coordinations, The three sections
rope jumping, ball manipulation and other small equipment in combina-

n with the use of basic movement patterns.

Rope jumping combines the basic locomotor movement patterns with

pus size and arrangements of ropes.

Long Rope: Short Rope:
(single rope) (forward & backward)
jump over (one person)
ten jumps over jump over
run through rebound jump
front doors rocker step (gallop)
back doors hop
hot peppers step hop
(two ropes) hot peppers
double dutch crossovers: forward
double irish and backward
long and short figure eight: forward
ropes and sideward
square rope (two persons)
(three ropes) forward and backward
square rope and side by side
short rope combinations

Mple s the step hop is a basic movement combination of a step over
p. with a hop on the same foot. The child does this while tuming
: A short jump rope. These manipulative skills are built upon the

e locomotor movement patterns with the coordination of the arms

lng the rope and the whole body getting over the rope.

‘Ball handling combines the basic locomotor and axial movement

M8 with various sizes and weights of balls, All ball handling
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anipulative skills can be done individually, in pairs or group arrange-

Kicking: Rolling:
stationary one hand
rolling two hands
bounce and kick
drop and kick Throwing:

(accuracy/distance)

Dribbling: (one or two hands)

(one hand) 1. underhand
stationary 2. overhand
moving 3. sideamm

Bounce & Catch: Shooting:

(two hands) one hand
stationary two hands
moving

Striking:

Catching: one hand
one hand two hands
two hands

Dodging:

-.-_fnmplo, when dribbling a ball, one uses the basic axial movement of
."_‘h ng to make the ball bounce repeatedly from the floor. The dribble
b- done in place or combined with a locomotor movement pattern from
.' to place, These manipulative skills are built upon the basic
motor and axial movement patterns with the use of the ball as an

dement in sport skills.

Other small equipment, 1ike bean bags or hoops, can be used to
A movement experiences of the child. The type of additional equip-
used changes the movement form due to its physical characteristics

3, shape and weight.,

Sport and Games

The sport and games section is basically a combination of basic
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went and manipulative skills of high and low organizational game

atructure. The movement skills in this area are very specific to team
sts., For example, in soccer, the ball is handled throughout the game
inly with the feet. This is the specific characteristic skill of the

; of soccer. The elementary child progresses in sport and game skill
y with his growth and development patterns.

Relays and Individual Testing
Relays and individual testing section is also a combination of
- 2 movement and manipulative skills in the individual, self-testing
pd physical fitness aspects of the sport section of the movement educa-
on curriculum, These sport movement skills are individualized due to
's physical development and body structure. For example, in the
b jump of track and field, the child uses the basic mvement skills to
p his style of jumping for his body type. Some styles combine a
d a roll and another style combines a jump and a flop; all achieve
of the high jump to get over the bar.

Tumbling

. e sport skills of tunbling are related in terms of rotation
u:!.a of motion and body balance. The child learns to control
By in the motion of rotation and to balance its shape in different
example in tumbling, the student utilizes the basic axial

3 of balance, bend and stretech with body awareness of the

g space in the headstand,

Iarge Apparatus: Gymnastics

In the movement education curriculum, the large apparatus section
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| 4s a combination of basic movement and tumbling skills on various gymnas-

" tics equipment. The movement patterns must be adjusted to the large
ﬂ,p;mtus by the refinement of movement form for each piece of gymnastic
;I;_;._-quj_pnent. The child progresses in gymnastic skills as he develops body
_-:mtrol, strength, agility, flexibility, power and coordination through
"igvement on each piece of apparatus. For example, if a student is to
m on the balance beam, he must control his body in several ways due

‘to the surface of support and the necessity to balance on the beam.

Trampoline
The trampoline section requires specific movement patterns for
s plece of equipment. The sucessful use of the trampoline involves
'f‘- te student's developing a wide range of movement skills prior to
ttempting his activity. A knee drop on the trampoline involves the
¢ movements of balance, bounce, turn and the body part of knees.

o iaoline could be included in the large apparatus section of sport.

Suma ry
The study of sport movement in the elementary school involves
sic movement experiences for the child., Many of the sport movement
are manipulative of large and/or small apparatus in relation to

ic movement patterns. The focus of sport in the movement education

Irriculum is upon the individual achievement. The elementary school

d achieves the best sport skills possible for success at his present
of growth and development.






CHAPTER IV

DANCE

From the basic movement foundation, sport and/or dance experiences

srge as a part of the total movement education curriculum,

Basie
Movemant

Self -Concept

Art of Movement

Dance has the essential characteristic of an expressive movement

The goal of dance 1s to express creatively through movement. The
ic aspects of movement are reflected in dance. Through the art
: ement, the principles of line, color, shape, design, symmetry and
__-;". : try are used in the creation of an expressive movement form. The
:f movement focuses on the aesthetic aspects of efficient movement.
Vidual development of beauty, elegance, grace, artistry, refine-
style characterize the art of dance.

27
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Expressive Goal

Success in dance involves the creation of an expressive movement

‘form. The artistic expression of sgelf is the whole purpose for engaging
the activity. Jose Limon states: "I must find the dance to say what
I had to say about what I was."'? A basic human satisfaction comes in
seating the movement form of a dance. The artistic involvement in the

; nt process makes the expression through movement a very real and

3 ving experience, The form of movement in dance differs from basic
ovement due to each individual's creativity and the use of the expressive

pvement form of dance.

Characteristics of Dance

A characteristic of dance is the use of movement for its ownm
in the performance of the dance, The focus of dance is usually
on the movement form, as in ballet. In modern dance, the freedom
ent allows one's attention to shift from the dancer's technical
llity to the expressive and creative quality of the movement form
d in the dance. The movement form is shaped by the individual
bér, Individual expression and creativity are free for artistic
nt in the movement form of medern dance. The primary char=

istic of dance is the individual and/or group expression of dance.
expressive form of movement is created by the dancer or dancers
dance, Group expression is more difficult to achieve than

e

V- 1 expression in the movement form of dance.

E selma Jeanne Cohen, The Modern Dance (Middletown: Wesleyan
i 1157 Preﬂﬂ, 1969), Pe 23,
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Dance in the Elem S 1
The study of movement in the elementary school develops from a
_ pasic movement foundation. The study of dance must develop from these
pasic movement experiences of the elementary school child. The dance
'uperiences should be within the child's growth and development patterns.
y process of learning dance skills and individually being successful

s the primary aims of the movement education curriculum.

ce o ement Ed i c
Dance in the movement education curriculum is the study of
reative movement, The focus of creative dance is upon the creative
"'_L-«'r of each individual's movement form as a dance experience., Creative
& ce uses the basic movement foundation, and this learning process
ops each child's movement form into his own creative dance expression.
he primary aim of creative dance is the process of learning how to use
sment as an expressive form. Tt should not inwolve simply the memori-
it m of stylized dance steps.
The learning process of creative dance involves three stages of
ve. opment. The movement experiences begin with freedom which gives

"to the awareness of movement and finally to the control of movement

expressive art form in dance.

Body Parts
. The body parts section in the study of creative dance is mainly
rned with the instrument used to shape the movement - the human
' This section is concerned with the awareness of the instrument

movement possibilities.



30

The freedom stage involves the free exploration of body parts

ond their expressive movement forms in a dance experience,

head shoulders hips
back arms legs
upper elbows knees
lower wrists ankles
trunk hands feet
whole body fingers toes:

kinesthetic feeling is accentuated often by closing the eyes while

exploring movement in a body part, such as the elbows. The section of
. parts is a basic experience for the instrument of movement expression

K ﬁ. bOdy.

The awareness stage involves dances with:
a body part leading the dance
combinations of body parts (knees and elbows)
body part duets / trios / quartet
The focus of movement changes from the instrument to the movement possi-

lities as the material of dance expression.

The following themes develop into dances:

unison movement - line and cirele dances
group touching - unison dances

free group body contact
‘The focus is to develop dances from the use of body parts and their

vement possibilities in an expressive form.
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Kinds of Movement
The kinds of movement section is basically an exploration and
discovery of material for dance - movement. One focuses on kinds of

movement for their kinesthetic variety in execution and movement feeling.

 Freedon

A free exploration of the different basic kinds of movement:
wiggle shake
roll spring
rock swing
stretch undulate
bend crawl
twist walk
flop turn
drop skip

Bach kind of movement has its own expressive movement characteristics
which makes it different than other kinds of movement.

Awareness
The dancer can abstract movements which belong to other living

creatures and non-living movements.

other living: non-living:
float explode
fly melt
sSwoop bubble
slither swirl
crumble

Control

Certain individual and/or group dances on movement themes call
for an integration of various kinds of movement to create the expressive
movement form of the dance,

Individual - Group Movement Themes:

escape / search / welcome / wither / bloom
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Qualities of Movement
In the movement education curriculum, the section in the qualities
of movement area is mainly concerned with the relationships of the physical
elements of movement - time, space and force. Movement has all three
elements present simultaneously all the time. By changing the time,
space and force relationships, the student discovers how the quality of

movement expression in the dance experience is affected.

Freedom

The basic experience is the study of strong and weak movements
which are gradual or sudden in quality of force. These elements are
a beginning kinesthetic experience with the body freely expressing these

basic movement qualities of force,

Awareness
The awareness stage in qualities of movement involves the study
of the physical properties of movement: time, space and force and their

relationships to each other. The basic combinations are:

Force: strong/weak sudden/gradual
Time : slow/fast regular/irregular
Space : large/small curved/straight

A movement study in dance can focus on one element, a combination of two
elements (bimodal) or a combination of three elements (trimodal).,
Bimodal Combinations:
Time - ce Time - Force ce - Force
slow / small slow 7 weak small 7 weak
slow / largo slow / strong small / strong

fast / sma fast / weak large / weak
fast / large fast / strong large / strong
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Trimodal Combinationst:

Time - Space =~ Force

slow / small / strong
slow / small / weak
slow / large / strong
slow / large / weak
fast / small / strong
fast / small '/ weak
fast / large / strong
fast / large / weak

Movement studies in the control phase of movement qualities deal
ﬁith derived qualities:

fire tree flower
water snake bug
wind machine rain

lightning thunder
. Movement themes of similiar qualities, contrasting qualities and alter-

%

. nate qualities are appropriate for individual and group dances.



8
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Tension - Relaxation

This section is the beginning of the concept of muscle tension
and relaxation in the movement experience. The study of tension and

relaxation develops an awareness in the body of what causes movement.

Freedom
Individual studies of movement and no movement are freely im-
provised by the student of dance. The student can alternate movement

with no movement in individual and group dances.

Awareness
The awareness of tension and relaxation are kinesthetically
experienced by the student in the following ways:
gradual tension - sudden relaxation
sudden tension = gradual relaxation
ingoing tension

outgoing tension
forceful - forceless movement

Control

The activity and passivity studies in dance involve the fusion
of the body (instrument) and movement (material) into an expressive dance
form. These studies may be done in duets, trios, small groups and large
groups. The student has the experience of being a moving force and of

being moved by a force in the dance.
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Space
This section on space is concerned with the spatial relationships
of the dance movement as an art form. The improvised studies focus on
the conscious use of the student's space concept in movement as a dance

experience,

Freedom

Movement studies which inwolve spatial concepts are:
size: large / small

shape : curvad / straiﬁh
level: high / medium / low

plane: vertical / horizontal / inclined

position: standing / si‘bting

direction: forward / backward aidsward / diagonal
These space studies can be done individually or in combinations of

space studies of movement,

Awareness
Awareness develops from further experiences in individual, duet

and group dances with an emphasis upon the relationships in space.

Control
Dance experiences can involve the following spatial relationships:

mirror image movements

alternate mirror image movements

contrasting movements

alternate contrasting movements

free improvisation - complimentary anmd contrasting movement

The focus of these dance experiences is upon the element of space and

how it is used in the movement of the dance.
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Design and Movement
In the movement education eurriculum, the design and movement
division is an enrichment of the space concepts in terms of visual
design as an aesthetic and creative dance experience for the student.
The value of the movement experience should not be overshadowed by the
art aspects of graphics but rather should be allowed to emerge as a
creation through movement as a dance experisnce in visual design.

Freedom
Basic movement experiences of line, plane, volume, mass and
texture are necessary in the dance experience of expression through

movement.

Awareness
The basic movement concepts are enriched by the use of movement

experiences with:

qualities of line

plane: horizontal / vertical / inclined
individual volume studies

individual mass studies

tactile qualities in movement

light and color

Control
Dance experiences with movement drawings of the dance's visual

design as it felt kinesthetically to the dancer. Problems of design

based on movement and movement based on design as dance experiences

for the student.
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Time
This section is to develop experiences in the element of time
as it relates to movement execution. A main objective is to develop
a time concept in terms of movement rather than to have sound imposed
upon the movement., The movement experience is organized internally

and expresses the time element as a dance experience.

Freedom
The basic concepts of pace and pulse are experienced kinesthetically
through movement studiés by the student. Dance experiences in pace (fast

or slow) and pulse (regular or irregular) are basic to the study of the
time element,

Awareness
The awareness phase of studies in the time element involve the
duration of the movement. The duration can be in intervals of long and

short or equal and unequal in terms of the time element of movement.

Control
In line and circle group dances, the dancers follow the leader's

timing in unison movement. The study of change in pace is experienced

through movement studies of gradual and sudden movement improvisations.



Time. * _Dwrd\';o\f\
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Sound and Movement

In creative dance, sound and movement are mainly concerned with
the integration of the dance and accompaniment into a unified whole
experience. This integration is possible in the begimning stages by
the use of volce, hands and feet for dance studieés in sound and movement.
Development of this integration continues further with studies in the
quality of sound and movement., Various instruments, as drums, shakers,
whistles, bells, triangles, tamborines, cymbals and temple blocks, are
used for accompaniment., The goal is the integration between the quality

of sound and movement.

edom
The beginning stages of sound and movement are the free improvi-
sations of movement with the wse of voice, words, songs, hands, feet and

instruments for accompaniment.

Awareness
This stage calls for individual, duet and group dance experience

with an awareness of the quality of sound and movement used by the student.

Control

Dance experiences of movement without sound, sound without
movement and sound and movement together are the final growth stages for

the student in this section.
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Summary
The study of creative dance in the elementary school develops

from the basic movement experiences. The creative dance skills require
the use of basic movement in the experience stages of freedom, awareness
and control for an expressive form to emerge. Dance is the art of move-
ment with the purpose of creating an expressive movement form, The
elementary school child achieves the best creative dance experience
for his present level of growth and development, The focus of creative

dance is upon individual success in the expressive use of movement,






CHAPTER V

CONCLUSIONS

The movement education curriculum in the elememntary school should
be process oriented. BEach child achieves the success he is capable of
for his level of growth and development due to the methods of movement
exploration and problem solving. In utilizing the methods of movement
exploration and problem solving, the student must use the process skills
of perceiving, communicating, loving, decision making, knowing, patterning,

creating and valuing his movement experiences.

I Movemen
Self-Concept

Movement as a Meanin rience

This movement education curriculum gives the student experience
in basiec movement, sport and dance characteristics of movement, The
movement characteristics of basic movement, sport and dance give three
kinds of meaning to the movement experience, The student can draw from

59
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his movement experiences and begin to develop three kinds of meaning
in movement. Metheny states that, " . . . movement experiences are a
source of essentially unique kinds of meaning, we must assume that they
can be conceptualized by the mind."m Movement education can be identi-
fied as one of the forms of liberal education, comparable to music and
the other non-verbal arts. It is a source of self knowledge that enriches
man's comprehension of reality.
Metheny has developed a vecabulary which identifies the elements
which are common to all forms of movement.
Struetural - Kinestruet - motion15
Perceptual = Kinescept - kinesthetic perception
of motion

Conceptual =~ Kinesymbol =~ conceptual form of the
kinescept

Bagsically movement is a symbol. The mover does not see the movement
pattern he is ereating. The knowledge of that pattemn is kinesthetic
knowledge: he experiences his own movements as the feeling of movement.
The mover perceives his own movements as organizations of sensory data
that are perceived as a whole, Man's intentional movements are an inte-~
gration of sensory and motor events that cannot be sorted out and ex-
perienced as separate elements. The movement symbol is a combination
of kinestruct, kinescept and kinesymbol in the symbolic formulations of
human meaning. The movement education experience is comparable to music
experiences and art experiences in terms of their potential contribution

to the child's knowledge of himself and the world. The movement educator's

1
“Eleanor Metheny, Knowing and Moving, p. 25.
151bid" p. 6.
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goal is to help children weave out of this movement experience an enriched
perception of reality.

A movement symbol which is meaningful to the student begins te
gather from the perceptions of the movement experiences in basic movement,
sport and dance, The movement characteristics eof basic movement, sport
and dance give three kinds of meaning to the movement experience, The
movement symbel in the movement education eurriculum inwolves experiences
in basic formation of the self-concept. The movement experiences of spert
are the interaction experiences or denotation form of the movement symbol.
The movement experiences of dance are the patterned experiences or the
connotation form of the movement symbel. The movement education currieulum

provides a three dimensional movement experience.



Dance

(Pattern) e

(Interaction)

Basie Movement
(Being)
Each student brings his own movement symbol form his experiences into
focus for himself, As a movement educator, I am concerned with the

development of a movement symbol which is meaningful to each student.

This preoject has helped me to clarify my own movement experiences
inte a clearer movement symbol and as a teacher, to know the movement
characteristics of basic movement, sport and dance., I am not attempting
to analize the individual choice of movement symbols but to bring inte
focus for each student his own movement symbol from his personal movement
experiences, Metheny has urged that " , . , movement must be learned
and understood as mov-men‘b.“16 The discovery and exploration of movement
for its own sake and meaning is the first important step of an education
curriculum in helping the student understand both himself and his rela-

tionship to others and the world.,

"®Harold Vanderswaag, Toward A Philesophy of Sport, p. 82.
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