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Forward 

I entered into this study or creative dance with experience as 

a plY'sica.l educator in an elementary school. My teaching experiences 

have been with primary age children in physical education classes. I 

&covered in my teaching experience that to develop the child's 

:movement vocabulary, I had to begin 'Where the children were in their 

aovement experience and to begin with what the children were able to do. 

As the child's first f'ormal movement teacher, I bad to begin with 

110vement experiences the child could handle along with his growth and 

developnent patterns in the elementary school. 

The elementary school physical education curriculum should 

include experiences in basic movement, dance and sport. As a movement 

educator, I fomn a need to be able to teach these various aspects of 

llOVement to the children. 



CHAPI'ER I 

MOVEMENT EDUCATION IN THE ELEMENTARY SCHOOL 

Introduction 

.A:s I became in'V0lved with movement, as a teamer, I experienced 

a aeed tor developing movement as a meaningtnl experience. 1he movement 

--,eriences for the elementary school child differ in movement character­

latica. I obserTed in my personal teaching experience the emergence of 

these three general organizational characteristics of movement: basic 

aoveaent, sport and darce. 

Sport 

I discovered that I had personal experience in sport movement, some 

Gparience in basic movement and very little e:,q::erience in dance move-

1 
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aeDt• Since I was limited by the depth of my movement experiences in 

••ic movement and dance, I found it difficult to give my students a. 

wtal movement experience. In this project, I began to study and teach 

• -.a1c movement and creative dance since these areas were weak in canpari­

- to my sport experiences ar:d teaching background.. While I -was doing 

..,_. project, I began to focus on the description of a movement educa,liion 

fllD"l.cul.UII and the structure which would ref'le ct the aspects of the move­

Jlllllll't learning process and the movement characteristics of basic movement, 

qort and dance. I would like to begin with a focus u:pon tm description 

ot a movement education CUITiculum for the elementary school. 

Philosophical View of Movement F.ducation 

»ie most philosophical inquicy into the meaning of movement has 

.._ undertaken by Eleanor M.~theny· and Iois Ell:feldt~ Metheny philoso­

pdcally views the domains of thinking and feeling as a synonymous whole 

1Jl movement learning. Metheny1s concept of total involvement would be 

eoaposed of: cogito, sentio, actio and facio. 

cogito: 
sentio: 
actio: 
facio: 

I think 
I sense or feel 
I act or :nx:,ve 
I mke or produce 

-mind 
- arts 
- movement 
- skills 

Metheny and Ellfeldt developed a philosoJiiy of m:,vemant which 

tities the basic human experience of mving and perceiving movement.
1 

!W-• i;hiloaopby of movement is an attempt to examine the meaning and value 

SW,rent in movment experiences. According to Metheny, tm movan ent 

dper1ence involves not only the physical activity o.f moving, but the 

t•s meaning which he attaches to the movemant experience. 

1 Eleanor Metheny, Moving and Knowing (Los Angeles: Peek Publi-
•Uon, 1975), p. 2. 
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Metheny exprel!Ssed a view of movement educaition which I think is 

deaeriptive of the motor learning experience. "Movement education is 

2 
i.arning to move and moving to learn." In this description of movement 

].earning, I agree with Metheny when ehe states that rooving and learning 

.. cur simultaneously in the movement experience. 'lhrough a structured 

i.arning environment, the teacher specifically guides the student through 

a aovement experience. Students' random trial and error movement will not 

alwa7s produce movement learnings but through movement exploration and 

pnblem solving, the teacher guides their learning of specific movement 

relationship!! in time, space and force. '.lhen, the movement education 

nrrioulum ehould ref'lect the involvement of the child in the learning 

experience - movement experiences for the stment which have cogi to, 

-tio, actio and facio in a unified whole of learning. 

In recent years, the focus of American education ha~, been based 

upon the concept of developing each individual to his fullest capacity. 

De'Teloping each individual to his fullest capacity, I believe should 

h•l'Ude the child's basic movement develoIJ!lent since it is essential to 

the child 1s learning and discovery of knowledge. Movement education can 

N identified as one of the forms of liberal education, comparable to 

IIU8ic and the other non-verbal arts. It is a source of learning that 

••riches man 1s comprehension of reality as he knows it. I will describe 

in this paper the construction of a movement education curriculum which 

•• be implimented in the elementary ~chool. 

2E1eanor Metheny, A.A.H.P.E.R. Convention Address, I&s Vegas, 
le'ftda, March, 1967. 
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Movement Education Curriculum 

Under the title of "movement education", I would like to recom­

amd the acceptance or movement experiences which involve the whole child 

iather than just the physica.1 aspect of movement. The movement education 

earrJ.culmn should have three areas of experiences: basic movement, sport 

act dance. 

Sport: Dance: 

Movement &:lucation Curriculum 

Art or 
Movement 

A movement education curriculum prE>vides, the foundation of 

From basic movement, the t'WO polarities of mvement 

nces are derivedt in the form o:t sport and dame. 'lhis polarity 

ta the interdisciplina.ry aspect of movement experiences. The 

et mo'9'8Dlent involves an integration of the art and scimce of 

The versatility of movement necessitates experiences in 

sport for the student. 



Sport: 

Science of Movement 
Achievement form 
Win 

Dance: 

Art of Mo'T8Jllent 
Expressive form 
Crea.te 

5 

Sport can be classified with an emphasis on the science of move-­

•nt because of the use of scientific and physiological principles. 'lhe 

dewlopRent of the physical factors of movement, strength, power, agility, 

flexibility, coordination and endurance, lead to the achievement form 

necessary in sport. The prlma.ry achievement goal of sport is to win. 

Dance can be classified with an emphasis on the art of movement. 

'8cause of the use of artistic and aesthetic principles. The developnent 

the aesthetic factors of movement, line, shape, color, design, 

lead to the expressive form necessary in dance. 

pl of dance is to create an axpressi ve movenen t form. 

Neither sport nor dance are purely science or art of movement 

there is an interdisciplinary sharing in oome instances of the 

art of movement along with the science of movement in their presenta­

aa· a movement form. The goal of these sports cannot be achieved 

..__.mt a movement fo:nn with some aesthetic appeal to the audience. 

utilizes the science of movEl!lent in the use of mechanical princi-

-or motion, techniques. and physiologica'1. functions of kinesthetic 

• The science and art, of move:n:ent is a 1:asic characteristic which 

general differences in the use of movE111ent in sport and 
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Basic Movement Foundation 

The basic movement vocabulary should be the foundation of the 

_,yeaant education curriculum. Basic movanent is an important aspect 

f/l tile elementary school child's self-concept and underlies furthe:r 

,...esa in the study of :roovement. 'lbese basic and developnental movement 

:tt;eru are the early stages of the self-concept. In the movement ed­

w•Uon curriculum, a -well-developed basic movement vocabulary can branch 

dance movanent experiences for the elementary shild. 

Study of Movement 

The movement education curriculum in the elementary school should 

to achieve within their grovth and developnental 

• My thoughts about the study of oovanent parallel that of 

To study movE111ent, the student ha:! to become 

iawlffd in movement experiences with kinesthetic consciousness. 'nle 

erimination by the student. As one :i:rogresses in motor learning, 

tlal■ discrimination is the value of a movement education curriculum 

Movement discrimination in motor 

utilizes the resources within one 1s self. 3 For example, the 

-"'dent may be given a movement i:roblem to alternately move fast and 

~..-.a~. '.the di:scriminating resource within the student to determine fast 

1a to have the student experience the understanding of movement 

~rgaret H1Doubler, Movement And Its lbythmic Structure (Madison: 
r Buainess Service, 1946), P• 1. 
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llrOUgh kinesthetic sense ra.ither than to blindly imitate the movements 

et others. 

'!be emphasis in the elementary school should be upon the study 

et movement rather than emphasizing some sp:3cialized skills or movement 

toms. 'lhe primary aim of the movanent education curriculum is to assist 

•ch child in developing his movement JX)tential in a variety of ways. 

Process Oriented Curriculum 

The study of movement for the elementary . school age child is an 

a tive process of explora.tion and discovery at his level of growth and 

'!his principle applied in the movement education CUITiculum 

process oriented method of learning to move and moving 

'lhe suffix "ing11 in moving and learning imply that they both 

i.la'ftlve a doing or action process in the movement e~rience. 

The process skills developed by Iouise Beman have an element of 

gness and involvement in the learning e~rience. '.lhe ingredients 

et the process involves tw dimensiau, : ( 1 ) the opporluni ty to experi­

• the use of the skill in a wide variety of contexts, and (2) the 

:·• --- to verbalize the meaning of the skill so an interplay can exist 

the logical and the intuitive.4 

1he curricuhlm which reflects process oriented skills is designed 

interdisciplina r., approach to the study of oovemE11t concepts. 

ng to Bannan, the eight process skills are: perceiving, communi­

:Ung, loving, decision making, knowing, }:6tterning, creating am 

g. A. brief explanation of each process skill as defined by Berman 

4Iouise Berman, New Priorities in the Curriculum (Columbus: 
lea E. Merrill Publishing Compu1y, 1968), P• 10. 
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will follow. 

Perceiving 

The ways of perceiving are basic to the process oriented curri­

nl,um. The student must have impressions, ideas and concepts to add to 

)de own lmowledge. From this he can make sense of his past movement 

_,.rience and relate this to his future movement study. 

Comnrunicating 

'!he perceptions lead to the process skill of comm,micating both 

wrbally and non-verbally if man is to utilize his aloneness, uniqueness, 

and means of relating to others in ways which are satisfying to himself 

and others. The student attempts to communicate his movement experiences 

ill meaningful -ways to himself and others. Movement then permits effective 

•des of sharing his own thoughts; movement fosters the discovery of • 

1cl••·5 

u,ving 

By loving as a process skill, Berman means to help the student 

'Ullderstand the satisfactions that can come from relating to others in 

_,_lly satisfying ways. 'lhe p:-ocess oriented curriculum will help 

■"11dents develop as persons who are able to give, to receive, and .•. 

reepond. 

Decision Making 

Decision making is a process skill which involves problElll solving 

and intuitive thinking. A decision is a cut between tm past and future 

51ouise Berman, New Priorities in the Curriculum, p. 11. 
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wldch introduces an essentially new strand of thought into the emerging 

pattern of history. 6 Decision making calls for the student to reexamine 

4.ntormation in terms of pu1t and future movement experiences. 

Knowing 

Che of the purposes of education is to provide a setting where 

a person can learn to be a productive, thinking, creative being, both 

,a Jds own eyes and in the eyes of others. 7 Education calls for the 

bldividual metamorphosis of knowledge into a coherent frannrork which 

akea it fresh and vitally new to each student. lhe ultimate goal of 

)mewing is harmony with one's self and the metamorphosis of personal 

14Na and concepts into knowledge.8 

Patterning 

Another process skill is organizing new and old material into 

rent patterns. '!he student muet develop an awareness of how to 

ize intomation into patterned wholes of learning. 

Creating 

All individuals need to llllderstand some of the intricacies of 

.b the individ-ml develops an understanding of 

'Ule creative process, he can bett&r know when to accept the wisdom and 

bwledge of others and when to shape his own ideas. "Creativity is the 

tetal process from the inception of an id ea through to a completed pro­

t which is aesthetically pleasing or potentially useful, at least :to 

61(,uise Beman, New Priorities in the Curriculym_ P• 107. 

7 Ibid., p. 79. 

8Ibid., p. 96. 



10 

9 the individual creator." Creativity involves the total person. '.Ihe 

individual's cognitive skills, his emotions, his moral insights, and 

Id• physical being are brought to bear upon a significant creative act. 

Vail.uing 

To create values is to reflect upon life, its mean:mg, necessary 

aanges, and what the individual can, wishes, or ought to do. In the 

pncess of -valuing, man's intellectual and emotional qualities are so 

Saterwoven that the two must be studied simultaneously. 

Methodologies of Teaching Strategies 

The movement education curriculum employs tw methods of defining 

• wment studies for the student 1s exploration and discovery. Che method 

~ in movement education requires e:iq:ansion and generalization of 

tion is inductive and intuitive in mode of thought. This method 

.-d primarily for movement possibili,ties and in establishing general 

.-.. lellt relationships in the developoont of a concept. A second method 

in movement education requires the contraction of ideas am s:p3cific 

._,,_•nt experiences. 'lhis method is problem solving. Problem solving 

ctive and scientific in mode of thought. This method is used 

far the specific limitation of solution and the refinement of 

The student of movement uses both modes of learning 

&eover and refine his movE111ent experiences. 

9 
Louise Berman, New Priorities in the Curriculum. p. 139. 



Movement Exploration 
Generalf Diverse 

•◄--·--..) 
~ 

Expansion of Ideas 
Humanistic - Intuitive 
Inductive Thinking 

Problem Solving 
Specific - Converse _ .. ,~ ... (;-

t 
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Contraction of Ideas 
Scientific - Specific 
Deductive 'lhinking 

Ille movement educator uses both modes of learning in developing and 

a,plp.ng the stment •·s movement concept to his experiences. 

Teaching Strategies 

The teaching strategies used in the movement education curriculum 

a combination of movement exploration and problEID. solving methods 

eahanced by the use of process skills. 'lhe process skills are a very 

atural and developmental approach to the acquisition of I1Dvement ex­

ence at each child 1s level. '!he student begins to perceive his own 

:ment form through the use of his kinesthetic awareness for movement. 

process oriented curriculum helps to develop a vocabulary about 

:IIIJ"l,aaent experiences for communication among students and teacher. The 

as skill of responding or loving occurs in an atmosphere of respect 

ch student's level of accomplishment. An important aspect of the 

The student is involved with movenant problems to solve by 

ctive skill and/or to explore by inductive skill. '!he metamorphosis 

JIOvement experiences into meaningful ideas takes place in each indivi­

•s realm of meaning. The student is not involved in the mere accunru.-

1on of factual knowledge; rather, he learns to understand relation-

pa among concepts through the arrangement and rearrangement of movement. 

learns "how to know" through the process skill of patterning or 
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organizing concepts into wholes of' movement knowledge. The most exciting 

process skill for the student is to create new movement experiences from 

Ide knowledge and organization of' previous movement concepts. The final 

irocess skill for the student involves the valuing of movement as a 

... ningful experience. Movement is a basic type of' non-verbal communi­

eation with which all students should have experience; movement should 

be ftlued as a form of expression and/or communication. 

Total Movement Developnt 

The movement education curriculum has a f'oundation of basic 

aDYe111ent experiences f'rom which the polarities 0f' dance and sport emerge. 

Sport: 

tific Met 
ive Prob 
ala 

rsal 
tive 

111"81mt,s to 
erallzati 

Dance: 

Humanistic Method 
Subjective Problem 

Internals 
Individual 
Persoml 

Concentrates on 
single phenonme n 

Briefly in the remainder of this paper, I will examine the 

"9lllent education curriculmn as it pertains to the elementary school. 



CHAPTER II 

BASIC MOVE2.fENT 

At the foundation of the movement education curriculum is a basic 

movement vocabulary. '!he movement education curriculum is constructed 

upon some very basic premises about mn and his movemnt form. 

Movement Characteristics 

Movement is a universal characteristic of all living species, 

both man and animal. Man is made for movement and movement is inherent 

in the process of living. 'lhe process of life can be described as an 

interplay betveen the living organism and its environment. This inter­

play or interaction is dependent upon movement. John l.fartin, dance 

philosopher, states in his discussion of blsic dance that movement is 

the medium in "1ich we live our lives. 10 Tm process oriented skills 

described by Louise Beman are dependent upon movement and the active 

involvement in the learning process. 

Barbara Mettler describes this further by saying: "Movement is 

the medium through which we experience and express life.• 11 '.Im process; 

skills of perceiving, communicating, loving, knowing, deci8ion making, 

patterning, creating and valuing are experienced through the medium of 

10John Martin, 1'he Dance (New York: Tudor Publishing Company, 
1947), P• 7. 

11 · 
Barbara Mettler, Ten Articles On Dance: The Art of BodY Move-

ment (Tucson: Mettler Studio, 1958), p. 1. 
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·• ••nt. For example, in the process :skill of communicating, the sense 

hearing registers, vibrations of sound through movement on the eardrum. 

response of the speaker is dependEllt upon the movement 

to produce audible sounds of communica:,tion. 

Basic Movement_ 

The foundation of the movement education curriculum is based upon 

basic motor developnent of each student. The study of basic oovement 

body awareness, spatial awareness, locomotor 

._ ... lltllts and axial movements. Th.is voca.bulary is the beginning stage of 

• ehild 1s self-concept which develops through his movEl!lent exper:lences. 

• Br,yant Cratty, a specialist in motor developnent, believes that :roost 

ren need a good oovement education program with the focus on movement. 

cmlm guides should have a reference for motor developnm t \d th re-

• to motor transfer. Motor transfer is the recognition of similarities 

ditterences in :roovement patterns. Special consideration should be 

wa to converse production (guided- problElll solving), diverse production 

•ra1tent exploration), balance, static and dynamic movement sequences, 

tile total integration of body parts into movement. After a good basic 

t program, a snail percentage of dlildren would need additional 

,... ....... nces in a perceptual-motor program to achieve average motor develop­

group norms. 

Body Awareness 

Ckle section of basic movement deals with an awareness of the body 

ita DOvement. '!here are tw sub-divisions of body awareness: body 

During the child I s early developmental stages, 

d experiences, distinguishes, and recognizes his body planes: 



15 

t, back, one side alXl the other side. '!his discovery of body planes: 

J9its the child to begin to experience movEl!lent in different axes and 

~ ....,a of motion within the body. 

'!he various joint structures and their movement possibilities are 

.-.ii,,.-red along with body part awareness. Tm child begins to recognize 

Jail own body parts; and to transfer his concepts or body parts to another 

.... ~•s corresponding body parts. Another discrimination may be which 

part located on, i.e. the begirm.ing of 

concept or right and left. 

The child begins to explore and discover the similarities and 

the different body parts. He discovers 

the arm and leg are similiar in bone structure 

d :moveman t ability. 

Body joint similarities: head 
back 

upper 
lower 

trunk 

shoulders 
arms 
elbows 
wrists 
hands 
fingers 

hips 
legs; 

knees . 
. ankles 

feet 
toes, 

awareness involves: the discovery of the movement possibilities 

.,..iw.u the instrument ''s structure (body parts) and the body's movemn t 

relationship (body planes) to the surrounding si:ace. The conscious 

iedge or the body is due to movement experience which relates, body 

a and the body planes. 

Spatial Awareness 

Spatial awareness is the spatial orientation of th:l body to 

1t and the surrounding s:i:ace. An important aspect of spatial 

ranees 1s the discovery of direction with regard to the body's three 
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The three dimensional relationship of' direction are 

t-back, right-left and top-bottom. T1:e body orientation of direction 

-.sic to the spi tial rel.a tionships outside of the body and surrounding 

-,.ce. Directionality and laterality must be oriented inside the lx>dy 

then applied to the surrounding si:- ce. 

A spatial concept develops when the child can use spice in a 

'!he spatial relationships: or concepts or: front-back, 

lrght-left, top-bottom, toward-away, over-under, across-aroum, inside­

..-teide, here-there, up-down and middle are important experiences for 

'lhe use of these concepts are basic to the development of 

tial awareness. in the movement educa.tion cun-iculum. 

!Dcomotive Movements 

The locomotive movements are the basic movemEllt patterns used to 

The basic classification of locomotive movement 

:llama is even and uneven in their rhythmical arrangement or execution. 

ftriations of direction are forward, backward, sideward, up, down 

'lhe variations of level a-re high (standing), 

ma (kneeling/sitting/ aqua ting) and low (lying on the fioor). The 

tive patterns are: 

creeping 
crawling 
rolling 

walking 
running 
leaping 
hopping 
jumping 

skipping 
galloping 
sliding 

patterns, by themselves or in combination with 

'ftriations of level and direction, provide a source of important 

ent experiences for elementary school childreno 





CHAPTER Ill 

SPORT 

From the basic movement foundation, sport and/or dance experiences 

-rge as a part of the total movement education curriculum. 

Sport: 

Science of 
Movement 

Basic 
Movement 

Science of Movement 

Sport has- the essentia.il.. characteristic of an achievement goal. 

chievement goal may be in tems of score or time, but the character­

of sport calls for a measurement in tenns of achieving the goal. 

is the achievement goal in sports. 

scientific aspects of nx,vement are reflected in sport. 

science of m:,vement, the laws of Newton, principles of 

• utt!'Y and physiology are used to achieve the goal of sport. The 

et movement focuses on the physical development of efficient 

'.lbe physical development of strength, power, agility, 

19 



endurance utilizes the science of movement as a means 

achieving the u1 tima te goa 1 of winning. 

Achievement Goal 

20 

Success in sport involves the achievement goa 1 of winning. 'lhe 

'9i.etory of the game is the -whole purpose for engaging in the activity. 

•reld Vanderzwaag, a philC:>sopher of sport, thinks the athlete is first 
12 

aad teremost motivated by the desire to win. A basic human satisfaction 

.... s from the ability to challenge and conquer the physical elements of 

_ ..,._• 'lhe physical involvement in the movement process makes winning 

ry real and satisfying experience. 'lhe structure of the sport and 

change the form of movement fn,m its basic movement 

Characteristic;, of Sport 

A characteristic of sport is the manipulation of apparatus and/ 

equipnent in the perfoniwnee of the skill. 'lhe focus of sport is 

117 upon the object of manipulation. For example, in a basketball 

, the ball is the :f'ocus of attention not the players or their move­

'lhe ball symbolizes for the players and the 

tera the potential achievement of baskets which are necessary- to 

1 ot winning the game. In springboard diving, the .focus o.f attentiCl'l 

the movement .form of the dive from the board to the water entry. 

tend to focus mainly upon the achievement of winning. 

12
Barold Vanderzwaag, Toward A Philosoph.y of Sport (.Reading: 

esley Publishing Compmy, 1972), P• .34. 
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Movement in sport is confined by the rules and structure or the 

'!he movement fonn is shaped by the characteristics of the sport. 

iT.l.duality and creativity are very limited within the structure of 

The primary characteristic of sport is the individual and/or 

up achievement goal of winning. Sport skills are developed to achieve 

victory in the activity. 

Sport in the Elementary School 

'!he study of movement in the elementary school develops from a 

fo,mdation. The study of sport must develop from these 

experiences of the child. The process of skill develop­

in sport for the elementary child is hardly recognizable because 

process of lea.ming the movement sport skill seems to be important 

in relation to the structure and rules of the sport. The sport 

experienced by the child within his developnental am grovth 

The process of lea.ming sport skills and individually being 

aa.f'ul are the primary aim of the movEl!lent education curricuhDll. 

Sport in the Movement Education Curriculum 

Sport in the movement education curriculum is basically a mani­

Uve activity which uses equipnent and app;tratus. The focus of the 

JIOVement skills is upon the goal of winning along 'With each child I s 

Small Apparatus: Manipulative Skills 

In the movement education curriculum, the three sections of small 

for most sport movement skills. Basic nnvement 

• manipulation of ropes, balls, bean bags, hoops, sticks, scooters, 
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parachute, cans and other small apr.aratus, to develop 

liJileio hand-eye, foot-eye and balance coordina-tions. 'lhe three sections 

_. rope jumping, ball manipulation and other small equipnent in combina­

of basic movEl!lent patterns. 

lbpe jumping combines the basic locomotor movement patterns with 

size and arrangements of ropes. 

Long lbpe: 
(single rope) 

jump over 
ten jumps over 
run through 
front doors 
back doors 
hot peppers 

(two ropes) 
double dutch 
double irish 
long arrl. short 

ropes 
square rope 

(three ropes) 
square rope and 

short rope 

Short lbpe: 
(forward & backward) 
(one person) 

jump over 
rebound jump 
rocker step (gallop) 
hop 
step hop 
hot peppers 
crossovers: forward 

and backward 
figure eight: forward 

and sidewa,rd 
(two persons) 

forward and backward 
side by side 

combinations 

aample, the step hop is a basic movement combination of a step over 

npe vi.th a hop on the same foot. '!he child does this \bile turning 

short jump rope. 'lh.ese manipulative skills are built upon the 

patterns with the coordination of the arms 

and the whole body getting over the rop:1. 

the basic locomotor am axial movement 

with various sizes and weights of balls. All ball handling 
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skills can be done individually, in pairs or group arrange-

Kicking: 
stationary 
rolling 
bounce and kick 
drop and kick 

Dribbling: 
(one hand) 

stationary 
moving 

Bounce & Catch: 
(two hands) 

sta.tionary 
moving 

Catching: 
one hand 
two hand! 

Iblling: 
one hand 
two hands 

'Ihrowing: 
(accuracy/distance) 
(one or two hands) 

1. underhand 
2. overhand 
J. sideau,n 

Shooting: 
one hand 
two hands 

Striking: 
one hand 
two hands 

0:>dging: 

ple, when dribbling a ball, one uses the basic a:rlal movement of 

g to make the ball bounce re~atedly from the floor. 'Ihe dribble 

be done in place or combined with a locomotor movenimt pattern from 

to place. These manipulative skills are built u1:xm the basic 

tor and axial movement patterns with the use of the ball as an 

skills. 

t 

other small equipnent, like bean bags or hoops, can be used to 

movement experiences of the child. The type of additional equip­

ued changes the movement form due to its physical characteristics 

Sport and Games 

'Ihe sport and games section is basically a combination of basic 
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_,.ement and manipulative skills of' high and low organizational game 

The movement skills in this area are very s:pe cific to team 

in soccer, the ball is handled throughout the game 

'Ibis is the sp:i cif ic characteristic skill of' the 

The elementary child progresses in sport and game skill 

growth and developnent patterns. 

Relays and Individual Testing 

Relays and individual testing section is also a combination of' 

ic movement and manipulative skills in the individual, self'-testing 

physical fitness aspects of the sport section or the movanent educa­

'lhese sport movement skills are individualized due to 

mild 1s :Iiiysical developnent and body structure. For example, in the 

jmp of track and field, the child uses the basic m:,vement skills to 

phis style of jumping for his body type. Some styles combine a 

and a roll and another style combines a jump and a flop; all achieve 

get over the bar. 

Tumbling 

'.lhe sport skills of tumbling are related in terms of rotation 

an axis of motion and body balance. '.I.he child learns to control 

in the motion of rotation and to balance its shape in different 

For example in tumbling, the student utilizes the basic axial 

• of balance, bend and stretch with body a\lareness of the 

ding S:plce in the headstand. 

large Apparatus: Gymnastics 

In the movement education curriculum, the large apparatus section 
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is a combina.tion of basic movement and tumbling skills on various gymna~ 

tics equipaent. 'lhe movement patterns must be adjusted. to the large 

&9paratus by the refinement of movement form for each piece of gymnastic 

equipment. The child progresses in gymnastic skills as he develops body 

control, strength, agility, nexibility, power and coordination through 

movement on each piece of apparatus. For example, if a student is to 

he must control his body in several ways due 

to the surface of support and the necessity to balance on the beam. 

Trampoline 

'lhe trampoline section requires specific movement patterns for 

s piece of equipnent. The sucessful use of' the trampoline involves 

student I s developing a wide range of movement skills prior to 

A knee drop on the trampoline involves the 

c movements of balance, bounce, turn and the body part of knees. 

poline could be included in the large app!lratus section of sport. 

SUmmar,i 

The study of sport movemnt in the elementary school involves 

■ic movement experiences for the child. Many of the sport movement 

111 are manipulative of large and/or small applratus in relation to 

c movement patterns. The focus of sport in the movement education 

culum is upon the individual achievement. The elementary school 

achieves the best sport skills possible for success at his present 

1 of growth and development. 





CHAPTER IV 

DANCE 

From the basic movement foundation, sport and/or dance experiencee; 

as a part of the total movement education cuITiculmn. 

Basic 
Movement 

Self-Concept 

Art of MovE111ent 

D!lnce: 

Art of 
Movement 

Dance has the essential characteristic of an expressive movement 

• 'lhe goal of dance is to express creatively through movement. 'lhe 

atic as:p:,cts of movE111ent are reflected in dance. 'lhrough the art 

llffement, the principles of line, color, shape, design, symnetry and 

try are used in the creB.Jtion of an expressive roovement fom. 'lhe 

et movement focuses on the aesthetic as:p:,cts of efficient movenent. 

individual development of beauty, elegance, grace, artistry, refine­

and style characterize the art of dance. 

27 
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Ebcpressive Goal 

Success in dance involves the creation of an expressive movement 

'.lhe artistic expression of self is the whole purpose for engaging 

Jose Limon states: 11 1 must find the dance to say what 

laad to say about what I ws. 1113 A basic human satisfaction comes in 

ting the movement form of a dance. 'Iha artistic involvement in the 

the expression through movement a very real and 

'.lhe fonn of movemmt in dance differs from basic 

ent due. to each individual's creativity and the use of the expressive 

Characteristics of D9.nce 

A characteristic of dance is the use of movement for its O'Wil 

in the performance of the dance. '.lhe focus of dance is usually 

the movement form, as in ballet. In modern dance, the freedan 

shift from the dancer's technical 

t7 to the expressive and creative quality of the movement form 

'Ihe movement form is shaped by the irxlividual 

• Individual expression and creativity are free for artistic 

• •••nt in the movement form of modem dance. 'lhe primary cha.r­

etie of dance is the individual and/or group expression of dance. 

form of movement is created by the dancer or dancers. 

Group expression is more difficult to achieve than 

in the -movement form of dance. 

13Selma Jeanne Cohen, 'Iha Modern Is.nee (Middletown: Wesleyan 
ity Press, 1969), p. 23. 
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Dance in the Elementary School 

The study of moVElllent in the elementary school develops from a 

basic movement foundation. The stuey of dance must develop from these 

basic movement experiences of the elementary school child. The dance 

experiences should be within the child's growth and development patterns. 

1he process of learning dance skills and individually being successful 

primary aims of the movement education curriculum. 

lll.nce in the Movement F.ducation Curriculum 

Dance in the movement education curr.l.culum is the study of 

The focus of creative dance is upon the creative 

dy of each individual 1s moverrent form as a dance experience. Creative 

ce uses the basic movement foundation, and this learning process, 

lops each child I s movement form into his mm creative danc e expression . 

primary aim of creative dance is the process of learning how to use 

nt as an expressive form. It should not involve simply the memori­

en of stylized dance steps. 

The learning process of creative dance involves three stages of 

The movement experiences begin with freedom which gives 

o the awareness of movement and finally to the control of movElllent 

form in dance. 

Body Parts, 

'lhe body parts section in the study of creative dance is mainly 

•d 'With the instrument used to shape the movemnt - the human 

'!his section is concerned with the awareness of t he instrument 

movement possibi lities. 



'!be freedom stage involves the free exploration of body parts 

and their expressive movement fonna in a dance experience. 

head 
back 

upper 
lower 

trunk 
whole body 

shoulders 
anns 
elbows 
wrists 
hands 
fingers 

hips 
legs 
knees 
ankles 
feet 
toes: 

JO 

1'be kinesthetic feeling is accentuated often by closing the eyes while 

exploring movement in a body part, such as the elbows. 'lhe section of 

l,ody parts is a basic experience for the instrument of move:o:ent expression 

- the body. 

'.lbe a:wa.reness stage involves dances with: 

a body part leading the dance 
combinations of body ra-u-ts (knees and elbows) 
body part duets/ trios/ quartet 

The focus of movement changes from the instrument to the Ill)Vement possi­

bilities as the material of dance expression. 

feeptrol 

The following themes develop into dances: 

unison movement - line and circle dances 
group touching - unison dances 
free group body contact 

'1be focus is to develop dances f'rom the use of body parts and their 

llOvement possibilities in an expressive form. 
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Kinds or Movement 

The kinds of movement section is basically an exploration and 

discovery of I1Eterial for dance - movement. One focuses on kinds of 

movement for their kinesthetic variety in execution am 100vement feeling. 

_Ereedg,m 

if. free exploration of the different basic kinds or movement: 

wiggle 
roll 
rock 
stretch 
bend 
twist 
flop 
drop 

shake 
spring 
swing 
undulate 
crawl 
walk 
turn 
skip 

Each kind of movement has its own expressive movement characteristics 

which makes it different than other kinds of movement. 

Awareness 

The dancer can abstract movements wich belong to other living 

creatures and non-living movements. 

Control 

other living: 
float 
fly 
S'WOOp 
slither 

non-living: 
explode 
melt 
bubble 
swirl 
crumble 

Certain individual and/or group dances on movement themes call 

for an integration of various kinds of movensnt to create the expressive 

movement form of the dance. 

Individual - Group Movement 'lb.emes: 

escai:s /search/ welcome/ wither/ bloom 







3C, 
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Qualities of MovemE11t 

In the movement education curriculum, the section in the qualities 

of movement area is mainly concerned with "the rela.tionships of the physical 

elements of movement - time, space and force. Movement has all three 

elements present simul taneousl.y all the time. By changing the time, 

space and force relationships, the student discovers how the quality of 

movement expression in the dance experience is affected. 

Freedom 

The basic experience is the study of strong and weak rrovements 

which are gradual or sudden in quality of force. 'Ihese elements; are 

a beginning kinesthetic experience with the body freely expressing these 

basic movement qualities of force. 

Awareness 

The awareness stage in qualities of movement involves the study 

of the physical :rroperties of movement: time, space and force and their 

relationships to each other. The oosic combinations are: 

Force: 
Time: 
Space: 

strong/weak 
slow/fast 
large/small 

suddent.Edual 
regulil.r irregular 
curved straight 

A movement study in dance can focus on one element, a combination of tv10 

elements (bimodal) or a combination of three elements (trimodal). 

Bimodal Combinations: 

Time - Space 
slow/ small 
slow/ large 
fast/ small 
fa'lst / large 

Time - Force 
slow/ weak •• 
slow/ strong 
fast / weak 
fast , / strong 

Space - Force 
snail / weak 
snail / strong 
large / weak 
large / strong 



control 

Trimodal Combinations:. 

Time - Space - Force 

slow/ small/ strong 
slow/ small/ weak 
slow/ large/ strong 
slow/ large/ weak 
fast / small / strong 
fast / small -'/ weak 
fast/ large/ strong 
fast/ large/ weak 

39 

Movement studies in the control phase of movemE11t quail ties deal 

with derived qualities: 

fire 
water 
wind 
lightning 

tree 
snake 
machine 
thunder 

nowr 
bug 
rain 

Movement themes of similiar qualities, contrasting qualities and alter­

nate qualities are appropriate for individual mid group dances. 
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Tension - Relaxation 

'Ihis section is the beginning of the concept of muscle tension 

and relaxation in the movement experience. The study of tension and 

relaxation develops an awareness in the body of what causes movement. 

Freedom 

Individual studies of movement and no movement are freely :im­

provised by the student of dance. '!be student can alternate movement 

with no movement in individual and group dances. 

Aw.rene:,s 

'Ihe awareness of tension and relaxation are kinesthetically 

experienced by the student in the following ways: 

gradual tension - sudden relaxation 
sudden tension - gradual relaxation 

ingoing teMion 
outgoing tension 

forceful - forceless movem,nt 

Control 

The activity and :i:assivity studies in dance involve the fusion 

of the body (instrument) and movement (material) into an expressive dance 

fonn. 'Ihese studies may be done in duets, trios, small groups and large 

groups. The student has the experience of being a mving force and of 

being moved by a force in the dance. 
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Space 

This section on space is concerned, with the spatial relationships 

of the dance movement as an art form. The improvised studies focus on 

the conscious use of the student's space concept in movanent as a dance 

experience. 

Freedom 

Movement studies which involve spatial concepts are: 

size: large / SDBll 
shape: curved / strai~ht 
level: high / medium / low 
plane: vertical/ horizontal/ inclined 
position: standing / sitting / l7ing 
direction: forward / backward / sideward / diagonal 

These space studies can be done individually or in combinations of 

space studies of movement. 

Awreness~ 

Awareness develops from further experiences in individual, duet 

and group dances with an emphasis upon the relationship:i in space. 

Control 

Dance experiences can involve the following sr.e.tial relationships: 

mirror image movements 
alternate mirror image movements; 
contrasting movements 
alternate contrasting movem9nts 
free improvisation - complimentary arrl oontrasting movement 

The focus of these dance experiences is upon the element of sr.e.ce and 

how it is used in the movenent of the dance. 
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Design and Movement 

In the movement education cUITiculum, the design and movement 

division is an enrichment of the s:i:ace concepts in terms of visual 

design as an aesthetic and creative dance experience for the student. 

The value of the movement experience should not be overshadowed by the 

art aspects of graphics but rather should be allowed to emerge as a 

creation through movement as a dance experience in visual design. 

Freedom 

Basic movement experiences of line, plane, volume, mass and 

texture are necessary in the dance experience of expression through 

movement. 

Awareness 

The basic movement concepts are enriched by the use of moveme·nt 

experiences with: 

Control 

qualities of line 
plane: horizontal / vertical / inclined 
individual volume studies 
individual mass studies 
tactile qualities in movement 
light and color 

:!Alnce experiences with movement drawings of the dance 1s visual 

design as it felt kinesthetically to the dancer. Problems of design 

based on movement and movement based on design as da.nce experiences 

for the student. 
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Time 

This section is to develop experiences in ttie element of time 

as it relates to movement execution. A main objective is to develop 

a time concept in terms of movement rather than to have sound imposed 

upon the movement. The movement experience is organized internally 

and expresses the time element as a dance experience. 

Freedom 

The basic concepts of pace and pulse are experiE11ced kinesthetically 

through movement stuqies by the student. Iance experiences in pace (fa3t 

or slow) and pulse (regular or irregular) are basic to the study of the 

time element. 

Awareness 

The awareness phase of studies in the time elment involve the 

duration of the movement. The duration can be in intervals of long and 

short or equal and unequal in terms of the time element of movement. 

Control 

In line and circle group dances, the dancers follow the leader's 

timing in unison mvement. '!he study of change in i:ace is experienced 

through movement studies of gradual am sudden movement improvisations. 
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Sound and Movement 

In creative dance, sound and mvement are mainly concerned with 

the integration of the dance and accompaniment into a unified 'Whole 

experience. '.!his integration is possible in the beginning stages by 

the use of voice, hands and feet for dance studies in sound and movement. 

Development of this integration continues further with stu:lies in the 

quality of sound and mvement. Various instruments, as drums, shakers, 

whistles, bells, triangles, tamborines, cymbals a.nd temple blocks, are 

used for accompaniment. The goal is the integration between the quality 

of sound and movement. 

Freedom 

'.I.be beginning stages of sound and movement are the free improvi­

sations of movement with the me of voice, wrds, songs, hands, feet and 

instruments for accompaniment. 

Awareness 

'!his stage calls for individual, duet and group dance experience 

with an awareness of the quality of sound and movement used by t he student. 

Control 

Lance experi ences of movement without sound, so,md without 

movement and sound and movement together are the final growth stages for 

the student in this section. 
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Summary 

'Ihe study of creative dance in the elementary school develops 

from the basic movement experiences. 'lhe creative dance skills require 

the use of basic movement in the experience stages of freedan, awareness, 

and control for an expressive form to emerge. Lance is the art o.f move­

ment with the purpose of creating an expressive movement form. 'lhe 

elementary school child achieves the best creative dance experience 

for his present level of growth and development. 'llie focus of creative 

dance is upon individual success in the expressive use of movE111ent. 
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CHAPTER V 

CONCLUSIONS 

The movement education curriculum in the elemEmtary school should 

be process oriented. Each child achieves the success he is capible of 

for his level of growth arrl development due to the methods of nnvement 

exploration and problem solving. In utilizing the methods of mvement 

exploration and problem solving, the student must use the process skills 

of perceiving, communicating, loving, decision making, knowing, patterning, 

creating and valuing his movement experiences. 

Sport Dance 

Movement as a Meaningful Experience 

'.rhis movement education curriculum gives the student experience 

in basic movement, sport and dance characteristics of movement. '!he 

movement characteristics of basic movement, sport and dance give three 

kinda of meaning to the movement experience. '.lhe student can draw from 

59 
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his movement experiences and begin to develop three kinds of meaning 

in movement. Metheny states that, n· •.• movement experiences are a 

source of essentially unique kinds of meaning, we must assume that they 

can be conceptualized by the mind." 14 Movement education can be identi­

fied as one of the forms of liberal education, compa.rable to music and 

the other non-verbal arts. It is a, source of self knowledge that enriches, 

man's comprehension of reality. 

Metheny has developed a vocabulary which identifies the elements 

which are common to all forms of movement. 

Structural 
Perceptual 

Conceptual 

Kinestruct 
Kinescept 

Kinesymbol 

motion
15 

kinesthetic perception 
of motion 

conceptual form of the 
kinescept 

Basically movement is a symbol. The mover does not see the movement 

pattern he is creating. The knowledge of that pattern. is kinesthetic 

knowledge: he experiences his ow movements as the feeling of movement. 

The mover perceives his own movements as organizations or sensory data 

that are perceived as a whole. Man 1s intentional movements are an inte­

gration of sensory and motor events that cannot be sorted out and ex­

perienced as separate elements. '.lbe movement symbol is a eombination 

of kinestruct, kinescept and kinesymbol in the symbolic formulations of 

human meaning. The movement education experience is comparable to music 

experiences and art experiences in terms of their potential contribution 

to the child 1s lmowledge of himseU' and the world. The movement educator's 

1
4neanor Metheny, Knowing and Moving. P• 25. 

15 Ibid., p. 6. 
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gc,al ie to help children weave out of this movement experience an enriched 

perception 0£ rea 1i t,-. 

Moyement Smbol 

Dine• 

A movement symbol which ie meaningtul to the ,student begins to 

gather from the perceptions 0£ the movement experiencee in basic movement, 

eport and dance. '!he movanent characteristics o£ basic movement, sport 

and dance give three kims of meaning to the movement experience. 'lhe 

movement symbol in the mowment education curricullDll in-volves experiences 

in baeic .formation of the eelt-concept. 'lhe I110vement experiencee o.f sport 

are the interaction experiences or denotation form of the m:,vanent symbol. 

'!he movement experiences of dance are the patterned experiences or the 

connotaticn form of the movement symbol. 'lhe movement education curriculum 

provides a three dimensional movemeat experience. 



Dance 
(Pattern) 

Movement 
Symbol 

Basie Movement 
(Being) 
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Sport 
( Interaction) 

Each student brings his own movement symbol form his experiE111ces into 

foCU8 for himself. As a movement educator, I am concerned with the 

developnent or a movement symbol which is meaningful to each student. 

Indiyidual Movement SYmbpl,; 

1his preject bas helped me to clarify my own movmeut experiences; 

into a clearer movement symbol and ae a teacher, to lmow the movement 

charaeteristics or basic movement, sport am dame. I am not a,ttempting 

to analize the individual choice of movement symbols but to bring into 

focus for each student his own movement symbol from his personal movement 

experiences. Metheny has urged that " ••• movenent IIIW!t be learned 
16 

and understood as movement." 'Die discovery and exploration of movement 

for its own sake and meaning is the first important step of' an education 

curriculum in helping the student understand both himself and his rela­

ti01uship to others and the world. 

1
6&:reld Vanderzwaag, Toward A Philosophy; of Sport, p. 82. 
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