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INTRODUCTION

This paper is written to fulfill the following objectives.

1 To inform the reader of the diversity of theories
and criteria in the field of Learning Disabilities.
A. To inform the reader of the many perceptusal

deficits in a child's learning pattern. .

B. To inform the reader of methods used to deter-
mine if a Learning Dissbility exists.

C. To inform the reader of the necessity of formu-
lating & diagnostic plasn following identifice-
tion.

II. To scquaint the reader with the Stanford-Sinet
Intelligence Scale, Form L-M.

A, To inform the reader of the strengths ana
weeknesses of this assessment,

B, To inform the resder of the value of the
Stanford-Binet in identifying specific learning
disabilities.

ITI; To scquaint the reader with the Wechsler Intelli-
gence Scale for Children-Kevised.

A, To inform the reader of the strengths of this
assessment.

B. To inform the reader of the value of the WISC-R
in identifying specific learning dissbilities.

IV. To illustrate to the reasder the WISC-R and Stanford-
Binet subtest profiles that identify lesarning dis-
abled children. These patterns zare presented in
case study form, and are actual clinical evaluations.

V. To inform the reader of specific remedial techniques
to be used with learning disabled children. These
methods are based on deficit asreas measured on the
WISC~-R subtests.

VI, To inform the reader of the value of the standard-
ized intellectual assessments in the identification
of Emotional Disturbsances.

VLI, To inform the reader of the categories of projec-
tive testing technicues.

A. To acquaint the resder with the Expression
methed of projective testing,

1. To inform the rezder of the Draw-A-Person
technique znd its use,

. To inform the resder of the House-Iree-

Ferson technigque &nd its use,
3, To inform the reader of the Kinetic Family
Drawing technique snd its use.
B. To acquaint the reasder with the Construction
method of projective testing.
1. To inform the reader of the Thematic Apper-
ception Test and its use,
2. To inform the reader of the Children's
Apverception Test and its use.
C. To acquaint the reader with the Associative
method of projective testing, specificelly, the
Korschach.,
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To illuCtrate, to the read
ma jor projective technigues the
tional disturbance. The re presented in

case study form and zare ¢ ical evalustions.
To inform the reader of tt chniques of Bbehavior

Management with children for use in the home &and

at school.

To summarize an oral presentation given &t Linden-

wood College - Februesry 19, 1977 on the subject

of LD/BD.

f\ 1]

r is written to fulfill the following objectives

To learn how the major intellectual assessments
cen be utilized to identify children with learning
disabilities.

To become proficient in the content and anelysis of
projective testing instruments.

To become proficient in interpreting test results
and writing them accurately in professionsl case
study format.

To develop remedial procedures to be used with
learning disabled children based on deficit areas
of the WIEC-R.

To develop a behavioral management system, based
upon behavior modification crlterlc. for classroom
and home use.
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Definitions &and Descriptions

Learning Disabilities




The maijor disciplines contributing to the study of learning

lities can be grouvred into five categories: medicine,

|

dissab

sions. The

m

language, education, psychology, and other profe
minzling of professions brings & multi-disciplinary approach to

the study of the child with learning disabilities. ©See Figure 1.
Since learning disasbilities have developed into & field of study,
veried and comprehensive definitions have been formulated. To
jllustrate the multi-disciplinary intermingling of the professions,
a sampling of these theories are listed below.

Neurological dysfunction or brein impairment implies &an
organic etiology. The concept of psychological learning disabil-
ity refers to the presence of & neurological dysfunction.l

The theory of irregular development of mental abilities
implies that these developmental imbalances in children are fac-
tors related to education.z

The learning disability may refer to & retardation, disorder,
or delayed development in one or more of the processes of speech,
lenguage, reading, spelling, writing or arithmetic resulting
from a possible cerebrsl dysfunction and/or emotional or be-

. " 4
havior disturbance......”

1l Nyklebust, Helmer and Benjamin Boshes, "Minimal Brain
Damage in Children," U.S. Public Health Service Contract 108-65-142
(Evenston: Northwestern University Fublications, June, 1969), p. 3.

) 2 Gallagher, James, "Children with Developmental Imbalances,"
cited in W. Cruickshank, The Teacher of Brain Injured Children
(Syracuse: Syracuse University Fress, 19¢¢), p. 21.

; 5 Kirk, Samuel, Educating Exceptionzl Children (Boston:
Houghton Mifflin, 1962), p. 263.
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Another theory focuses on the identification of & signi-
ficant discrepancy between what the child is potentially capable
of learning snd what in fact he has learned.u

Another dimension of the definitions is that children under
consideration do not primerily fit into any other &srea oI excep-
tionslity. That is, they are not primarily mentzlly retarded, emo-
tionzlly disturbed, culturally deprived, or sensorily handic&pped.j

There are more than fifteen different frames of reference in
studying learning disabilities and more than ninety different
"1sbels" to designate & learning disabled child. While 2811 these
theories and "lsbels" vary according to the background of the
theorist, a2ll imply that & deficit in learning is apparent. In
order to unify the approach for identificstion and remedisation
of learning disabilities, government &gencies have written their
own definitions. In 1968, a concise definition was formulated by
the National Advisory Committee on Handicapped Children in their
annual report to Congress: Children with learning disabilities
exhibit a disorder in one or more of the basic psychological
processes involved in understanding or using spoken or written
language. These may be manifested in disorders of listening,
talking, thinking, reading, writing, spelling or srithmetic. They
include conditions which have been referred to &s perceptual hendi-

ceps, brain injury, minimsl brasin dysfunction, dyslexia, and

4 Bsteman, barbara, "An Educator's View of a Diagnostic
Approach to Learning Disorders," cited in J. Hellmuth, Learning
(Seattle: Special Child Publications, 1965), p. 220.

; > Johnson, Doris and Helmer Myklebust, Learning Dissbilities:
Educational Principles and Practices (New York: Grune and Stratton,
y De. .
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developmental aphasia. They do not include learning problems
which are due primerily to visual, hearing, or motor handicaps,
to mental retardation, emotional disturbance or to environmental
disadvantage.6 The definition for specific learning disabilities
adopted by the Missouri State Board of Education in 1974 states
that educationally, the term learning disability is used to refer
to that student who has near average, average, or above average
intelligence but who may manifest mild to severe difficulty with
perception, conceptualization, langusge, memory, motor skill and
control of attention.

A representative sampling of the specific perceptual deficits
referred to in the Missouri definition of learning disabilities
and the observable classroom behsvior demonstrated by children
with these prgblems are described in the following paragraphs.

Auditory Discrimination is defined zs the ability to hear

likeness and difference in sounds. It is not to be confused with

auditory acuity which is the ability to receive or hear sounds.

The ability to discriminate the fine differences between speech
sounds is related directly to success in reading and is often
associated with articulatory speech disorders. Children with
inadecuate auditory discrimination skills very often confuse cer-
tain similer words, such as "send" and "sand", "bit" and "bet",
"pen" and "pin", etc. In addition, these children often cannot

identify rhyming words and cannot hear likenesses and differences

| in the beginning, medial, and final sounds of words. Children

with deficits in auditory discrimination skills often fail to

© National Advisory Committee on Handicapped Children,
Special Education for Handicapped Children (Washington: U. S.
Department of Health, Education, and Welfare, Januazry 31, 1963).




ve the directions repeated.

o

get spoken assignments and may ask to h

They may &lso watch the lower part of the face during converssation
in an attempt to read lips. These children usually have a very

ding snd have
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difficult time with the rhonics
trouble associsting sounds with their visual symbols, which is
so importent for learning to read and spell.

Auditory Decoding or Reception is defined as the ability to

understand the significance of what is seen and hear

o 4%t 1B the

&

1]

obtaining of meaning from sensory stimuli, the receptive under-
stending of words, gestures, and pictures. An auditory decoding
disability means that the child does not understand what is heard
even though his hearing scuity and the sensory receptive orgsens
are normal. A child with an auditory deficiency usueally does not
comprehend the general instructions given to the class by the
teacher. He hears, but the messasge does not get through. When
this happens repeatedly he learns to tune the teacher out. Because
he does not understand what he hears, he has poor receptive vo-
cabulary, cannot cerry out directions, and cannot identify sounds
correctly. Since most instruction is orszl, adequate auditor;
reception and the development of these skills is crucial for
general learning.

Auditory Associztion is defined as the ability to draw rels-

tionships from what is heard or the ability to manipulate symbols
internally. It is the centrzl process of making the association
or of relating to what has been stored and responding in a mean-
ingful wey. The child with a disability in this ares does not

menipulate linguistic symbols internally; he does not relate well

What is heard to what has been stored. He probably has problems

With abstract reasoning, showing poor concept formation in verbeal
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espONSE Ee may raise his hand and give an inappropriate answer.
Tres; < : 2

This child tends to be very slow to respond. He needs to have
time to mull over & question. He may be poor at comprehending

directions.

Children with auditory decoding dissbilities are often de-
ficient in suditory association. They may not gain sufficient
meaning from what is heard in the first place, and this is what

jmpairs their reasoning about what they heer. Wwith & real

disability in either of these areas, there should first be a check
on the child's hearing acuity; if there is not a probtlem in acuity,
auditory perception should be checked. If disabilities exist in
both decoding and association, remediate decoding first.

Auditory Memory is defined as the ability to reproduce, ver-

bally or symbolically, a sequence of symbols which have been
presented orally. This deficit may often include &an inasbility to
respond appropriately to verbal instruction. Children with suditory
memory problems cannot respond or respond slowly to verbal commands.
The child cannot relate words, letters, sentences, numbers, or
events in sequence. There is confusion in the sequence of letters
in a spelling word or the order of words is confused when writing

or repeating them orally. The child may have difficulty recalling
and recognizing a word on one page, which was correctly identified
on the previous page.

Visual-Motor Association is defined as the ability to compre-

hend or respond to meaningful visual relationships, which may or
m&y not relate to appropriaste motor responses. This child may

heve poor concept formastion on standardized tests. He does not

Comprehend what he resde but appears to comprehend auditory




presentetions. He demonstrates symbol or word reversals such
as "p" for "qQ" or "was" for "saw".

Figure-Ground Relationships relate to the ability to focus

. attention on a specific part of the total surrounding stimulation
and differentiate that part from the total. Children with this
problem demonstrate inattention, inability to keep place in
reeding and number work, distractibility, difficulty drewing a
straight line between boundaries and difficulty finding words or
objects on a page, when asked to locste a particular one.

Position in Space is defined as the accurate interpretation

of an object as being behind, before, above, below, or to the side
of. The child is able to recognize the formation and directionsl-
ity of figures and characters. This ability relates to reading
and writing skills in such areas as distinguishing 3 from E, and
so on. The éoncept of position in space is made up of & combina-
tion of auditory, visual, tactile, kinesthetic, and to & lesser
degree, the other senses. If the senses do not work together
properly, @ child may not have an accurate perception as to his
position in spece. He will probably not be able to understand
concepts such as up and down. A child with difficulties in per-
ceiving the proper position of an object in relation to his body
is likely to demonstrate reverssls, inversions, and transpositions.
This, of course, makes it difficult for the child to learn to
read, write, spell, and do arithmetic.

Form Constancy is defined as the ability to generalize with

regard to visual material; for example, to recognize a word if it
occurs in an unfamiliar context or type face, or if it is printed
entirely in capital letters. It is the accurate interpretation of

an object as being the same in spite of being sensed in various



weys. A person with form constancy will recognize an object,

word, letter, or number no matter where he sees it. A child with
poorly developed shape and size constancy is not only likely to
pe made anxious by the general unrelisbility of &appe&rance in

his world, but he will alsc have major difficulties in academic
jesrning. Although he mey learn to recognize a number, letter,
or word when he sees it in a particular form or context, he may
be quite unable to recognize the same symbol when it is presented
in & different manner. ©Such a child is constantly deceived by
hies senses. A word he knows well in one form or color or size or
type of writing or in conjunction with certain other words, mey
appear new to him when presented in another form, color, size,

or context. For a child with such a disability, learning to read
or to work with symbols is most difficult.

Spatial Relationships is defined as the ability of an ob-

server to perceive the position of two or more objects in relstion
to himself and in relation to each other. For example, a child
8tringing beads has to perceive the position of the bead and
string inrwmlation to himself as well as the position of the bead
and string in relation to each other. The child who has diffi-
culty perceiving spatial reletionships could have trouble with
sequential tasks. He may find it impossible to put letters in
Proper sequence while reading or spelling. For example, he might
read the word "string" as "stiring" or spell it "sitnrg". He
might have trouble distinguishing between "cold" and "cosl",

“m" and "n", and "b" and "d". He may be unable to remember the
Sequence of processes involved in solving problems. This could
C8use the child to appear inattentive. He probably would have

trouble with up, down, front, back, left, and right.



visual Motor Sequential is defined as the term that is used

to describe the ability to correctly reproduce a sequence of
gymbols previously seen. A child with & problem of this nature
pae difficulties in remembering things he has seen in a sequence.
Sych a child will have difficulties in learning to read. The
child with a lesrning disorder of & visual sequential nature might
be expected to have difficulties in writing the alphsbet and
pumbers. He might be observed misspelling even his own name

after adequate practice. He may recognize a word one day end not

the next.

Fine Motor Coordination refers to the ability to synchronize

fine muscles and perform detailed motor tasks. A child exhibiting
a deficiency in this area usually also suffers z visual perceptuzl
problem. A child with a fine motor coordination problem may demon-
strate poor quality written work. This refers to the writing, not
necessarily to the content. He may be clumsy when handling books,
meterials, smaller items, and has poor control with art materials
such 2s in cutting, drawing, or painting. He may have difficulty
buttoning buttons, tying shoelaces, and buckling belts. This child
may have poor reading skills so far as vision is concerned; an
example of this may be frequent arrests of his visuzl sweep &across
the line.

Gross Motor Coordination and Body Image is & two part defin-

ition. Body image refers to the individuasl's concept of his
Physical appaeratus, and is important in the development of the
Self-concept. Gross motor coordination involves the functioning
Of the large muscles snd the child's awareness of body parts and

their operations. The frustrations resulting from a poorly devel-

Oped body image or inadequate gross motor control may precipitate



g wide Trange of problem behaviors. &Some of these are: poor
gbility to maintain a normslly erect position while sitting,
stending, or walking; & tendency to run into or bump into objects;
jneccurate estimetion of body size in relation to other people

or to inanimate objects; inability to identify body parts, his

own or pictured; snd difficulty with imitative movements.

Motor Encoding or Expression is defined as the ability to

supply muscular gestures which are appropriate for the manipula-
tion of objects or pictures of objects. Children with problems

in motor encoding frequently have difficulty in learning to trace,
draw, or write. Their poor coordination makes it difficult for
them to imitate others in pantomine type games, &nd they seldom
communicate with gestures. In addition, these children often have
stiff or restricted body movements &nd sometimes lack facizl ex-
pression and interpersonal responses. This later tendency, along
with the tendency for these children to rely heavily on excessive
vocalizstion to avoid acting out 2 problem, is at times interpreted

as being emotional in origin.

Diagnosis and teaching should be interrelated parts of =

continuous process of trying to understand a child and to help
him learn. Terminology that asppears in recent litersture em-
phasizes the interrelatedness of diagnosis and teaching as =z
total process. The purpose of the disgnosis is to collect infor-
mation that will help in planning an education program to improve
the child's learning. Most authorities agree that the following
steps are essential in maeking the diagnosis:

l. Determine whether the child has & learning disability.
Implicit in most definitions of learning dissbilities is that a

discrepancy exists between what & child is zctually learning and



what he ought to be learning. "Quantifying" the learning disabil-
jty means rating his present level of achievement against his
pmeasured potential ability and measuring the amount of discrepancy
to determine if it is significant. Three methods used to deter-
pine if a discrepancy exists are described below:

A. The mental grede method. The formuls is:

(RE (resding expectancy grade)= MA (mentsl age)-5 years)

To determine RE, five years is subtracted from the

child's MA. PFor example, a boy is ten years, zero

months of age with sn Intelligence wuotient of 120.

Using this formula, his reading expectancy grade is

7.0. If he reads at a 4.0 grade level, he has a three

year discrepancy in reading.

(7.0(RE) = 12(MA)-5)7
B. The years in school method. This formula suggests that

the mental grade method does not take into account the

yeers of teaching exposure &nd thus may be inaccurate.
It may overestimate expectancy with & high IQ and
conversely, underestimate & low Ig. The formula is:

(RE (reading expectancy grade)=L=2LS 1nlggbool x IS . 1.0

If the same child as described &bove is in mid-fifth

grade, he has been in school 4.5 years. Using this

«5x120
100

grade level, the discrepancy is 2.4 years.5

method: RE=Z + 1.0=6.4. If he reads at & 4.0

C. The learning quotient method. This takes into account

mental age, chronological age, and grade age. The average

7 Harris, Albert, How to Increase Reading Ability (New York:

8 Bond, Guy and Miles Tinker, Reading Difficulties: Their
Diasgnosis and Correction (New York: Appleton-Century Crofts,
19¢7), pp. 198-203,




of all three tends to minimize errors. The MA is con-
sidered separately as a Verbal MA and a FPerformance MA

ae measured by the WISC. The formula is:

MA + CA + GA
EA (expectancy age) = o

AA fachievement age)
EA (expectancy age)

14 (lesrning quotient) =
A learning cquotient of 89 or below is one basis for
classifying a child as having & learning problem.
Again, using the same child:

11(MA) + 10(0;) + 10.7(GA) _ 10,6 (24)

Verbal MA

Performance MA 13(MA) + 10(%&) + 10.7(GA) _ 11.2 (EA)

9.2 (AR) o2 (AA
10, EA) = .87 (L) 11.6 (EA) = 82 (IQ)

Based on these learning quotients, & disability is

9

indicated.
2. Measure the child's present achievement to detect in
areas he is feiling or not progressing.

3. Analyze how the child learns, what are his approaches

to learning, such as visual or suditory, and what types of
errors he mskes.
4, Explore why he is not learning. Dasta from case histor-

ies, clinical observations, informal asnd formal testing are pri-

mary diagnostic methods.
5. Formulate a disgnostic hypothesis.
6. Develop a plan for teaching specifying areas of strengths

and weakness and suggesting approsches and techniques for use,

9 Myklebust, Helmer, "Leearning Dissbilities: Definition
and Overview," Progress in Learning Disebilities (New York:
1065 )

Grune and Stratton, Vol. 1, s PD. 294-297.
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stanford-Binet

Intelligence Ecele




13

This section of the peper deals with the diagnostic
function of two formal intelligence tests, and

their use in jdentifying leasrning disabilities.

Binet was a pioneer in the development of mental tests.

The schools in Faris asked him to develop a test which would
gepsrate the uneducable from the educsble. He published the
firet scale of intelligence with Simon in 1905. The first most
populer and widely accepted revision was mede in 1916 by Terman
at Stanford University. In 1937, Merrill and Terman expsnded &
better standardized revision. They made the most recent revision
in 1960, which combined the best subtest items from the L and M
forme of the 1937 scale. The revised scale is referred to as

the L-M Form.

The primary purpose of the Stanford-Binet is to be & psychol-
ogical tool for the measurement of mental abilities. The central
concept of the Stanford-Binet is mental age. Test scores are
expressed as mental age scores ranging from two years to twenty-two
years, eleven months. IG scores are transformed to standard scores
with 2 mean of 100 and a standsrd deviation of 16 for each age level.

The Stanford-Binet (L-M) consists of six subtests and one
alternative (in case something goes wrong in testing) at each age
level. The tests are grouped by chronological age levels in six
month intervals from two through five years of age and at yearly
levels from five to fourteen years of zge. There are four groups
of test items at an adult level. At the early levels, the tasks
are primarily simple verbal or sensorimotor types; whereas tasks

are highly verbal and abstract on an adult level.




(-]
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A few tests &t the earliest ages involve the manipulstion
£ objects and & certain amount of eye-hand coordination. Certain
0

gests of perceptual discrimination slso occur at the lower age

jevels. & relatively large number of tests at the lower levels

jnvolve the observation and identification of common objects.
pictures of objects are utilized at later age levels for the same
purpose. Here, the subject is required to name objects, complete
pictures, oTr icentify missing parts. OSeverazl tests call for the
recognition of similerities or differences between certain sets
of objects. A somewhat related group of tests, which cover a
wide age range, may be described under the heading of practical
or common sense. Memory tests are found throughout the scale.
Several tests of spatial orientation occur &t widely scattered
intervals. The most numerous type of test, especially at the
upper age levels, is that employing verbal content.lo

The examiner begins by presenting items st sn age level below
the subject's estimated mentel age. This is done to find the
level on the "age scale" where the child psasses all items. The
highest zge level at which a subject passes &ll items on the Stan-
ford-Binet is referred to as the basal sge. After locating the
basal sge, the examiner continues presenting items until the child
reaches an age level where all items are failed. This level of
performance is called the ceiling sge. The mental sge is then de-
termined by adding all of the months credit earned between the

basal age and ceiling age to the basal age level. Table 1 illus-

trates how this is done.

10 Anastasi, Anne, Psychological Testing (New York:

The Macmillan Company, 196l1), pp. 197-193.




lable 1

Computation of Mental Age tcore
for a rfour Year 0ld Child

Number of Months Credit Totel Credits
Year Level Items Passed per item Years Months
I1I © (Bzsal Age) - )
III-6 b, 1 | 5
IV 5 1 2
V-6 2 1 2
v 2 1 2
VI 1 2 2
VIl O (Ceiling Age) 0
3 14
llental Aze Score 4-2
cource:
Termen, L.M., Stanford-Binet Intelligence Scale: Hanual
for Form L-M (Boston: FHoughton Mifflin Compzny, 196L), Ds ©3.
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The Stanford-Binet has often been the object of much
critiCism' largely because of the insbility of many psychologists
to fully interpret its results. The "age scale" model results
ijn the presentation of items representing a wide variety of
content in & series rather than by content aress, as is done by
content scales like the WISC. As 8 recsult, when the test is used,
the results reported are usually limited to an Iy score.

It is worth the time and effort to transfer the record of
jtems passed and failed on the Stanford-Binet to z specisal
profile prepared in 1965 by Valett.ll This is & valuable aid in
the interpretation of test results. This profile classifies the
student's performance on test items into the following six con-
tent areas:

1. General comprehension - The ability to conceptualize
and integrate components into a meaningful total relationship.

2. Visual-motor ability - The ability to manipulate

materials in problem solving situations that usually require

integration of visual and motor skills.

3. Arithmetic reasoning - The gbility to make appropriate

numerical sassocistions and desl with mental sgbstractions in

problem solving situations. f

4, Memory and concentration - The ability to attend and

retain., This area requires motivation and attention and usually
measures the degree of retention of test items.
5. Vocabulary and verbal fluency - The ability to use words

correctly in association with concrete or abstract material; the

11 Valett, R., "The Remediation of Learning Dissbilities,”
cited in Larry Fasss, Learning Disabilities, A Competency Based
Approach (Boston: Houghton Mifflin, 1976), p. 91.




understanding of words and verbal concepts; the quality and

quentity of verbal expression.

6. Judgment and reasoning - The ability to comprehend and
respond appropriately in specific situations, recuiring dis-
ecriminstion, comparison, snd judgment in adaption. Refer to
Figure 2 for the format of the profile.

‘l’arczanlE divides the test items into subgroups listing
the problem area (using actual skills tested) and possible
remediation implicstions. The subgroups are listed below:

1. Problem zreas in stringing beads, block construction,
cutting paper, folding and copying of designs may require
remediel activities in fine motor snd eye hand coordination
and spatial relationships.

2. Problem areas in picture vocabulary and the identifi-
cation of objects may require remedial technigues in language
skills or imply cultural deprivation.

3, FProblem areas in vocabulary, digit span and repeasting
sentences may require remedial techniques in zuditory perception
and auditory memory.

Sattler's model15 to bte used with the Stanford-Binet
offers 2 profile for purposes of snalysis. By enalyzing the

subtests and classifying them under types of abilities, one

12 Tarczan, Constance, An Educator's Guide to Psycholog-
ical Tests (Springfield: Charles C. Thomas, 1972), EP. 30-31l.

13 Sattler, Jerome M., "Analysis of Functions of the
1960 Stanford-Binet Intelligence Scale, Form L-M," Journgl of
Clinical Psychology (Vol. 21, No. 2, April, 1965), pp. 174-175.
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A jdentify @ subject's strengths and wesknesses. The model

cé
is 85 follows:

Language
Memory
Meaningful Memory
Nonmeaningful Memory
Visual Memory
Conceptuzl Thinking
Reasoning
Verbal Keasoning
Nonverbal KHeasoning
Numericzal Keasoning
Visual-Motor
Socisl Intelligence

(mit)
(nmM)
(vh)

(VR)
(nvR)

The general sbilities measured and identified by Sattler
can be examined in the framework of terms common to the study
of learning disabilities. For purposes of remediation, the
learning disability "clues" are necessary. In Table 2, these
factors and their location in the test are indicated at age
These

levels, five years through ten years by subtest number.

ages were selected as most children with learning disabilities

should be identified within these ages for the most favorsble

prognosis,

An analysis of Table 2 and Table 3
the predominance of language and verbal
Stenford-Binet. Only &t the pre-school
half the items be reasonably classified
8 major criticism by examiners who feel
one's abilities using
emphasis on verbal skills.

1

Sattleri' has graphed his analysis

"Binetgram" which indicates which items

clearly demonstrates

reasoning items on the
levels can as many &s
This is

as nonverbal.

the full sampling of

this instrument is limited due to the

s

of categories into =

are tested at specific

of Children's Intelligence

14 Sattler, Jerome M., Assessment
(Philadelphia:

W.B. Saunders Company, 1974), ppP. 153-139,




Yes) evels ol ThE tenford-Bin
with Learning LOmMpPOC nte r Rec Subtest
EEEE Fgcter Leserrning Component
Year '

1 Vi .er;&;tucl Motor

2 Vi n._.,-:,t_,c.l arnd '_L't"lCL;_..T..J:'.._!. mnotor

2 L Auditory reception

4 Vi Ferceptuegl Motor

5 nvR uirual gsrocia ion and visusl
iiecriminetion

6 nvR Spetiel reletionship i perceptuel
motor

A V¥ Perceptusl Motor

Yesr VI

1 L Auditory reception &nad expressive
langusge

2 CT Meaningful suditory discrimination

z nvR Spatisal discriminstion

4 NE Problem solving

5 T Auditory sssociation

© V. Perceptual motor

A S1 Expressive lsngusge 300G visusl
reception

Yeer VII

Visual reception

Auditory sssocisastion

Perceptual motor

Auditory reception

Auditory essocisation

Auditory memory &nd seguencing
Auditory nemory for patilerns and
sequencing

omnm<gQn
b B

MW Fwno-

=}
B

1

1 1 Auditory reception annd expressive
tznruage

2 mN Agditory memory &nd seguencing

3 vE Auditory reception &nd expressive
lenguege

~ CT Auditory sssociation

5 S Auditory recepticn

e S1 Auditory sequencing

A S Auditory reception
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Year IX
1 VM }erce;?ual motor and spatisl
ressoning
2 vR Auditory reception
7 v Ferceptual motor
n L Auditory and memory associstion
- NE Froblem solving
6 nmy Auditory secuencing and patter
memory
A L Auditory association
Yeer X
1 L Auditory reception &nd
expressive lsngucsge
2 NR ‘ratlcl regsoning
7 L Auditory reception &nd
expressive lengusgze
4 SI Auditory reception end verbal

expresesion

Word fluency snd memory
Auditory secquencing
Auditory reception

e MU
E
8
E

cource:

Sattler, Jerome M., "Analysis of functions of the 1960
Stenford-Binet Intelligence Scale, rorm L-N," Journal of
01inical Psychology (21, No. 2, April, 1965), peges 173-179.




Table 3

Percentage of Stanford-Binet (IL-M) Su

o

test

0

Judged as Fasllineg into Seven Content Cztegories

pAze Level Number Percentage of Iests Classified as:
of Tests Language KReasoning Memory Conceptual
2-5 42 26 21 10 5
6-10 31 19 10 19 16
11-16 23 30 26 17 9
AA-SATII 26 31 15 12 27
Neming Orientation, Memory <timilarities,
objects, verbal for sen- Froverbs
rhymes absurdities tences,
for
digits
Age Level Number Fercentaze of Tests Clascified as:
of Tests Socisl Numericel ¥isual
Intelligence Ressoning Kotor
2-5 42 17 O 21
6-10 51 16 10 10
11-14 23 2 2 (6}
AA-EATIT 26 0 15 0
Comprehension MNaking “Form board,
picture change, copying a
absurdities ingenuity sgquare
Source:

. Cronbach, Lee J., Essentials of Psychological Testing
(New York: Harper and Row, 1970), p. <214,




These are the seven basic categories and not the

e'VF‘lS .

age 1
pecific functions as given in Table 2. &Rhach item answered
=

correctly js circled on the graph, similar to Valett's profile
(Figure 2) but in somewhat different order and categories. It
presents 2 visual picture of the examiner's successes and

fzilures and can be used in a qualitastive way to describe the

child's performance.

Figure 3 illustrates another profile analysis of the
gtenford-Binet. Each vertical line represents a test year and
each horizontal line, & test factor. Successes and failures
are indicated at each age level tested by placing plus &nd minus
gigns in the columns of the corresponding test factors., Figure
4 znslyzes the results of the scores recorded in Figure 3. It
shows that the child has & basal ege of eight years; any task
prescribed for a child of eight should be within his =ability.

In Figure 4, there may be dashed lines. These lines reach to the
highest yeesr at which the child performed. Failures, however, do
occur at or below this line. No dashed line has been dreawn for
visual-motor tasks as there are no visual-motor tests (except

for the Average Adult Alternate) above the ten year level.

This illustration represents a boy, z2ge ten years, five
months of age. His IG is measured to be 112 or an MA of ten years,
ten months. His strengths are shown in meaningful memory, visusl
memory, conceptual thinking, and nonverbesl ressoning. &Lven though
these strengths influence his advanced MA, the graphical represen-
tation indicates seversl weak &srees.

Various studies have been made trying to associate patterns
of performence on the Stanford-Binet with specific learning dis-

sbilities. Inadequate readers may demonstrzte perceptual difficulty,
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f visual patterns, poor copying and reproductions

pooT pecall ol

¢ forms, and short memory span. Using a Binetgram or Valett's
[} o

rofile can provide clues to the child's pattern of success and
? 3

gailure in the various kinds of cognitive difficulties.

One study matched fifty peirs of good and poor readers in
grades four, five, and six. Good readers performed better than
poor readers on tests dependent upon the knowledge and use of
poor readers performed better than good readers on

words, while
15

ponverbsl and memory tests, but not consistently so.
The Stanford-Binet performance of & group of one hundred

thirteen poor readers between six snd seven years of &age was

analyzed. Reading levels were two years or more below expectancy.

Scatter on the Stanford-Binet ranged from three to the eleven

yeer levels; the medisn amount of scatter was 7.6 yeer levels.

The range was greater than thaet found among children who do not

have reading difficulties. This may indicate variability in

the development of cognitive skills. Difficult tests were those

related to auditory memory span and to language ability. The

egsier tests were those requiring practiczl reasoning and

ingenuity. This study infers that poor resders should have more

difficulty on the Stanford-Binet verbal tests than with other

kinds of tests.16

15 Battler, op. cit., p. 535.

16 TIbid.
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The Wechsler Intelligence Scsle for Children was first
Published in 1949 and was adapted from the Wechsler-Bellevue
Intelligence Ecale by Wechsler in 1939, The Revised WISC con-
gists of twelve subtests which is consistent with the 1949 WISC.
1t is & test which measures general intelligence. Subtest items
gre grouped according to content rather than age level. Intelli-
gence quotients are computed based on five verbal and five perfor-
mance subtests, equally weighted in the assessment of intelligence.
The two scales (Verbal and Performance) tend to correlate by

about .80.17 A large discrepancy between the two scales is con-
gsidered to be of real diagnostic wvalue.

In the study of the WISC, many attempts have been made to
enalyze "factors" involved in the subtests. These factors are
elements or components of intelligence or the structure of
mental processes, The three-dimensional model of this structure

13 and these factores are listed in

was classified by Guilford,
the description of the WISC subtests. Guilford classified in-
tellectual abilities into three categories, each of which cuts

across the other: 1. operations 2. content 3. products

l. Operations - These are the processes involved in think-
ing. There are five categories.
A, Cognition - ways of understanding or comprehension
B. Memory - retention and reproduction of information
C. Convergent Thinking - bringing together of known

facts resulting in one definite outcome

17 Tercasn, op» Cit«, P> 36

18 Lerner, Janet, Children with Learning Disabilities
(Boston: Houghton Mifflin, 1971), pp. 2l2-213.




Divergent Thinking - utilization of knowledge
in new ways to produce solutions or idess

E. Evaluation - establishment of value system,
critical thinking

content - This is concerned with the nature of the

2.

jnformation. Information that is concrete is called "figural",

jnformation in the sbstract form is "symbolic", the meanings
symbols represent is called "semantic", eand "behavioral" content
refers to information sbout the behavior of ourselves and others.

3, Froducts - This term refers to the levels of intellectusl
getivities: units, classes, relations, systems, transformations,
and implications. This classification is concerned with the
products of information. ZEach level of activity is more complex,
requiring & higher degree of mental functioning.

From this three-dimensional model, when the three cross-
clessifications are combined, the intersection of & certsin kind
of operation, a certain kind of content, and & certain kind of
product is represented by a single cell. There are one hundred
twenty separate cells in the structure of the intellect.

The Verbal subtests of the WISC are listed below.

Information - This subtest consists of thirty questions

géimed st determining how much knowledge or basic facts the child
has accumulated from his environment. GQuestions ascend in terms
of difficulty and tap & broad range of topical aress. A child's
interest, alertness zt home and in school, znd reading background
are called into play as importeant determinants of success on this
test, The responses given to the questions may reflect the social
circle the person comes from and presupposes a normel or average

opportunity to receive information. ©Driefly stated, this subtest




@bility to remember the order of symbolic informstion, the ability
to remember meaningfully ordered verbsl informetion, the s2bility

to mske choices smong semantic relationships based on the simi-

1srity and consistency of the
word or idea that conforms to
the ability to comprehend the
gtility to converge on sn sppropriate nasme for any =iven infor-

meti

words aimed at determining associative thinking in terms of

the

10.

on.,

Similsrities - This subtest consists of seventeen peirs of

35

cognition of jidees).

';JmanCE) implicit in this test are:

Intellectual orientation and efficiency
Alertness toc the surrounding milieu

Functionsl remote memory

Interests and experience at home &nd in school
Reading background and comprehension

Receptive and expressive langusge skills
Verbal thinking and fluency of idezas
Scholastic achievement motivation

Enthusiasm for acquiring knowledge

19

Awasreness of appropriate verbal context
20

es experience, ecultural environment and memory (the recall

The psychoeducational concerns (factors that affect school

Guilford's factor classification in this subtest include

the ability to remember isolsted idess or word meanings, the

meaniag, the ability to produce a
specific relasticnship regquirements,

mezning of words or ideas, and the

19 Cutrona, M. A., A Fsychoeducational Interpretation of

WISC-R (Belleville, New Jersey: Cutronics, 1975), D.

20

Sattler, op. cit., pp. 175-176.

5.
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The psychoeducational considerations implicit in this test are
ey Un standing simple associations and relationships

4, Fluency of vertbal expression

5. Expressive languege skills
6. Czpacity to extrsct essential ncepts

. Concept formation

0. typical thought processes
i's factors in this subtest are: ssociational fluency,
1-4 and semantic relastions asnd expressionszsl fluency
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This test aims &t assessing quantitative thinking, arith-
'%;ayerations, reasoning using complex thought patterns, and
tional zlertness. The time limits built into this test

. pave &n jphibitory influence on the overall performence znd
_.:;d pe considered in terms of clinicsl significence. This test
'_;1§reﬂ attention, concentration, ressoning, number sense, formal
“-tion' and cognitive development.

Phe psychoeducational considerations implicit in this test are:
1, Knowledge of numbers end number operations
2, Ability to follow directions

3, Mental menipulation of number operations

4, Attention and concentration skills

5. Ability to sequence material

6. Concrete and abstract thinking and learning
7. Short and long term memory of information
8. Affective resction to time limits

9. Ability to plan time in solving problems

5

10, Attitudes toward scholsstic achievement”

Guilford's factors>' in this subtest are: the sbility to remember

arbitrary connections between symbols and the ability to compre-

hend relstively complex ideas.

Vocabulary - This subtest is composed of thirty-two words to

be defined. It aims at assessing the child's understanding of
words and the ability to draw from 2 fund of verbal informetion.

This test may be one of the best indexes of oversll genersl in-

tellectual resources. It measures experience and fund of knowledge,

23 Cutrona; op. cit., p«. 8.

24 Battler, op. cit., p. 178.
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richness of ideas, kind and quslity of language, degree of ab-
stract thinking, character of thought processes, environment
gnd background, and reflects the level of education.

The psychoeducational concerns implicit in this subtest
gre:

1. The ability to describe selected spoken words

2. General intellectual effectiveness

3. <quality and type of language

4, Ability to use words appropriately

5. Distribution and organization of ideas

6. Verbal comprehension and interest in language arts

7. DRange of information

8. Ability to synthesize and analyze ideas

9. Exposure to the American language

10. <Quality of thought content25
Guilford's factors in this subtest ere: general reasoning and
symbol facility.26

Comprehension - This subtest consists of seventeen guestions

aimed at assessing the child's ability to express judgments and
insights relating to social situations. Drawing upon practical
experiences, comprehension of expectations and socially appro-
priate behavior is important for success on this test. The test
measures social judgment, the ability to evaluate past experiences,
the ability to make generalizations from old experiences and

8pply to new experiences, and common sense judgment.

25 Cutrona, op. cit., p. 9.

26 Glasser, op. cit., p. 56.




1 pgychoeducati°ﬂ31 considerations implicit in this sub-

Social insights and practical ideas

Logic and aporopristeness of thinking

The sbility to integrate experiences and evaluate them
in socially acceptable ways

Problem solving approach and style

Awareness of appropriate verbalizations

An understanding of responsibility

Moral sensitivity and judgment

Impulsiveness in social situations

Verbal comprehension and organization of ideas

Ability to deal with the everydsy environmental recuire-

27

mentse

28 in this subtest are: Jjudgment, items 1-5;

Guilford's factors
yerbal comprehension and judgment, items ©-7; and sensitivity to
problems, items 8-14.

Digit Span (supplementary) - This subtest consists of two

parts for repeating digits forward and backward. It is aimed &t
assessing the ability to attend to simple retentiveness, auditory
recall, short term memory, attention, and the ability to mani-
pulate thought patterns. This test measures attention, concen-
tration, suditory memory, auditory discrimination, and hearing
deficits.

The psychoeducational concerns implicit in this subtest are:

l. Retention and suditory memory

2. Attention and concentration

27 Cutrona, op. eit., p. 1l.

28 Glasser, op. cit., p. 47.




Method of grouping mental operations
Capacity to associate materisal
Capacity to integrate auditory msterizls and verbally
exprese it

6. Auditory discrimination

7. Ability to shift a frame of reference

8, Frustration tolerance

9, Willingness to persist at a task level

10, Orgsenized or fragmented thinking under pressure29

Guilford's factors C in this subtest are: memory span (digits

ﬁnmard) and memory for symbol patterns (digits backward).

The Ferformance subtests of the WISC zsre listed below:

FPicture Completion - This subtest consists of twenty-six

items calling for a visual identificstion of the missing elements
in pictures. The test sims at assessing the ability to determine
the essential from the non-essential in problem solving, identi-
fying familiar objects, using visual conceptual ekills, and atten-
tion skills, This test measures the perception of & whole in
relation to its parts. Attention and concentration difficulties
are a common source of low scores.

The psychoeducationsal considerations implicit in this subtest
are:

l. Ability to determine part-whole relationships

2. Figure-ground and spatisl relationships

29 Cutrona, op. cit., p. 12.

30 Glasser, op. cit., p. 98.




Visuzal cognition

Apility to establish a lesrning set
Attention snd concentrstion skills
Attention to details

Alertness in visual observation

Conforrmity

Awareness of the possibilities of & figursl context

Social alertness31

32

10.

ord's factors in this subtest are: visual or auditory
ognition, perceptual foresight, and figural relation selection.

Picture Arrangement - This subtest consists of twelve sets

of pictures to be arranged into a sequential story. This test
:;usures the ability to comprehend & story line based on visual
é@nprehensiou, planning of sequential events, and evaluative
thinking. Time limits on this subtest mzy influence the child's
performence. This test assesses the anticipation of consegquences,
planning ability, ability to size up a total situation, ability
to pick out essential clues, and the ability to understand social
situations.

The psychoeducationzl concerns implicit in this subtest are:

l. Sequentizl organization of events

2. Social zlertness

3. Visual cognition and comprehension

4, Synthesis of part-whole relationships

5. Figure-ground relationships

31 Cutrona, op. cit., p. 14.

32 Glasser, op. cit., p. 73.
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Visusl retention

Attention snd concentretion

Ability to shift a frame of reference
Orientetion to time concepts

Spatial relationships and directionality55

1ford's fact0r53“ in this subtest are: convergent production

Block Design - This subtest consists of eleven, two-dimen-
lonal designs which the child must arrange using blocke to copy
‘iﬂ_pictorial désigns. This test aims at assessing the ability
to perceive, anslyze and reproduce geometric patterns, plan and
veanize materisl in a visuasl-perceptuzl context. Time limits
are imposed and may be related to performance on this subtest.
ziﬁia test is said to be the best single subtest for an estimate
of a non-verbal I4. It measures the basic cognitive skills of
analysis and synthesis, and recuires a strong element of visusl-
perceptual skill and motor coordination.
The psychoeducational considerations implicit in this sub-
test are:
1, Visual-motor perception
2. Abstract concept formation
5. Synthesizing gestalt relstionships
4, Figural discriminstion
5. Directionality and laterzlity

6. Visusl organization of designs

7. Fine-motor coordination and dexterity

33 Cutrong,dpp.ccit.,.p. .15.
34 Glasser, op. cit., p. 77.
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'g. Spatial conceptueglization
5. Flexibility or rigidity in problem solving
35

10. Compulsive trends

36

11ford 's factors in this subtest are: figural relations,
al redefining, and figurasl selection.
Object Assembly - This subtest consists of five picture
mwzles of which one is & sample test item. In this test, the
1d must assemble the parts of each puzzle, and the test ainms
at sssessing assembly skills, visual-motor skills, spatisal
relationships, part-whole relationships, snd visuslization
gkills. Items are timed and this may influence performance on
this subtest., This test measures visual memory, synthesis &nd
: integration asbilities, perception, and visual motor coordinstion.
The psychoeducational considerations implicit in this sub-
test sre:
1. Visual-motor coordination
2. Tactile kinesthetic skills
5. Organization of spatisl relationships in problem solving
4, ©Size-shape discrimination
5. Awareness of lines and details
6. Compensatory emphasis in object mesnipulation
7. Concrete thinking
3. Concentration and confidence
9. Utilizastion of part-whole perception

37

10. Comprehension of figural inter-relationships

35 Cutrona, op. cit., p. 16.
36 Glasser, op. cit., p. 82.
37 Cutrona, op. ¢it., p. 17.




B ate factorsad in this subtest are: spatial orientation,

:iizations and figural selection.

ring that the child record associations between shapes or

- This subtest consists of simple and advanced forms

s1s and numbers within time limits. This test aims at assessing
gbility to remember associations, react with alertness, visual-
D tor dexterity, and the ability to recreate combinations from a
-«?imen or mode. This test measures visual-motor speed, the

jlity to learn & new task, visual memory, &nd speed and &accuracy
in meking associations.

The psychoeducational concerns implicit in this subtest &re:
1. Psychomotor ability

2. Visual motor and fine motor coordination

3. Associative memory

4, Symbolic facility

5. Spatial relationships

6. A4bility to absorb new material

7. Ability to memorize

8. Drive for achievement

9. Compensatory emphasis

39

10. Loss of task orientation

Guilford's factorslLO in this subtest are: symbolic possibilities
eand symbolic facility.
Mazes (supplementary) - This subtest consists of nine mazes

which require the child to find his way out of the maze. This

38 Glasser, op. cit., p. 33.
39 Cutrona, op. cit., p. 19.

40 Glasser, op. cit., p. 92.




ecesses the child's sbility to plan, use forethought,
':1ut°r gkills, and accuracy in pencil menipulation. This
;%:ed test. The test measures the child's ability to pay
on to imstructions, and overall speed and accuracy are

vtﬂfd'
", ucational considerations implicit in this sub-
‘The psychoed I

1. Visusl-motor perception

2, Spatial orientation and planning

- 3, Directionality

4, Fine motor coordination

5. FPerceptual foresight

6. Alertness to instructions

7. Attention and concentration

8. Control over impulses

9. Visual organizstion and figure ground discrimination

10. Visusl discriminstion and intezration41

The Guilford factor42 in this subtest is perceptual foresight.
Tarczan's analysisuﬁ of the WIEC subtests lists remedial
implications. Verbal tests, in generzl, may require remediation
in language development and suditory perception. Cultursal
deprivation can negatively affect verbal subtest scores. Defi-
¢its in Digit Span indicate difficulties in auditory memory.
Foor performance in Picture Completion may indicate problems in

visual perception and visual discrimination. PFicture Arrangement

41 Cutrona, op. cit., p. 20.
42 Glasser, op. cit., p. 103.

4% Tarczan, op. cit., pp. 38-39,
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elated to spatial visual perception relationships. The

sk Design subtest involves form perception, visusl perception
ﬂg;tancy, gnd visusl-motor integration. Object Assembly implies
.#,nnection with visual perception synthesis and visu&l-motor

egration. Finally, Coding suggests visusl memory and visusl-

or integration.
Glements hee isolated three WISC patterns that occur in the

Bubtest performsnce of children with lesrning disabilities.®’
_Pattern 1 - The Verbal score is 15 to 40 or more points
gher than the Ferformance score. Children displsying this
pattern have difficulty in perceptual motor areas, but they are
;trong in language aress.

Pettern 2 - A scatter is evidenced in both or either of the
Verbal snd Performance scores, with @ wide range between high and
lJow scores of seven to twelve points. Low scores zsre frequently
.1n Arithmetic, Block Design, Object Assembly, Digit Span, Coding,
gand Mazes. Finsl Verbsl and Performance Il scores are often
nearly equal.  Such & pattern suggeste specific deficite in cer-
tain mental processes.

Pattern 3 - The Performance score is 1C to 30 points higher
than the verbal score. Children with this pattern are likely to
have difficulty in expressing themselves. This is the least
frequent pattern.

Waugh and bush cite a pattern that identifies a specific

learning disability. See Figure 5) Jastak and Jastak, as

b 44 Clements, S. D. and J. E. Feters, "Minimal Brain
Uysfunction in the School Age Child," cited in Lerner, op. cit.,

PD. 58-590




L=
'_i
Y]
s
H
m
\J

Specific Learning Disability Identified

Simi lar.- D(tﬁ\-'\' B\m‘:.k' ('.oé'\r\&
+.es Span Dewgn

Inferentizl Heasoning - Good

I

7 Development of integrstive
o+ orgenization between sudi-

tory and visusl systems-

5 T+ Impaired

wvecguentislly presented infor-
L mation - spatiel snd tempor-
e R al - Difficult
e =
\0 4

Source:

Wwaugh, Kenneth end Wilmes Jo Bush, Diagnosing Lesarnin:
Disorders Columbus: Charles E. Merrill, 1971), p. 43.




in Waugh and bush,45 suggests the following possibili-
diagnosing learning disabilities.

Intelligence as a criterion - A standerd reading score

ten points lower than spelling on the Wide Hange
hchievement Tests (WRAT) and the WISC; performance
quotients higher than full scale WISC I or Stanford-
Binet I&.

Cognition as a criterion - Comprehension and Simileri-
ties tests of the WISC are nearly slways significantly
higher than WRAT reading and spelling guotients.
Arithmetic computation as & criterion - WRAT arithmetic
guotient is significantly higher than WRAT reading
quotient.

Bannatyne46 suggests that:

1. Spatial abilities can be determined from the results

of the Ficture Completion, Block Design, and Object Assembly L
subtests. Add the three scaled scores and divide by three.

2. Conceptual abilities can be determined from the results
of the Comprehension, Similarities, and Vocabulary subtests.

Add the three scaled scores and divide by three.

3, Sequencing abilities can be determined from the results
of the Digit Span, Coding, and Picture Arrangement subtests. Add
the three scaled scores and divide by three.

If a1l the quotients fall below ten (the mean score), a

weakness in those aress which the scores represent is obvious.

45 Waugh and Bush, op. cit., pp. 43-49,

46 Bannatyne, Alex, "Diagnosing Learning Disabilities and
Writing Remedial Prescriptions," Journal of Learning Disabilities
(Vol. 1, No. 4, April, 1968), p. 243. |




P west cuotient designates the greatest weakness. For
;“;ho have above average IQ's, calculate the child's mean
:{ for each subtest and use the formule above to demonstrate
ether any of the quotients fall below the child's mean. These
?ﬁjnatiOBS expose weaknesses in spatial, conceptual, &nd
encing abilities.
Money, as reported in Waugh and Bush, lists combinations
pat expose weaknesses in verbal comprehension, concentration

»d attention relstive to numbers and problem solving.47
He states that verbal comprehension can be determined by adding
the scaled scores from the Information, Comprehension, Similari-
$ies, and Vocabulary tests and dividing by four. Freedom from
‘distractibility can be determined by adding the scaled scores
from the Arithmetic and Digit Span tests and dividing by two.

Studies indicate that inadeguate readers have & somewhat

distinct pattern of WISC scores.48 The four easiest subtests
are Picture Completion, Ficture Arrangement, Block Design, &nd
Object Assembly, all Performance subtests, while three of the
four most difficult subtests are Verbal subtests. They &re
Information, Arithmetic, and Digit Span. The other difficult
subtest is Coding, a Performance subtest. Obviously, Verbzl
I¢'s were lower than Performence Ig's. Adeguate readers did
not show any distinctive subtest pettern. Foor performance on

the Coding subtest may be due to failure to use an effective

labeling strategy as & memory aid, resulting in incressed time

47 Waugh and Bush, op. cit., pp. 50-51.
48 Sattler, op. cit., p. 33%6.
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es may be due to & fasilure to use subvocal

In the opinion of this writer, the WISC-R hss proven a

sjueble diagnostic tool in the identification of Learning

3

ms of assessment

mn

e ebilities. It is most often thuught of in te

(=)

visual-perceptual-motor deficits, but it is also o

(o]

giderable value in profiling Learning Disabilities in the
Peycho-linguistic domain. It is, in fact, probably the single

Bost valusble diagnostic psychometric tool and numerous remedistion

procedures have been developed from the profile information it

;?ields.
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This section contains 20 cases describing students
tested for Learning Disabilities. The actual tests were
administered by certified psychological examiners at the
Special School District Evaluation Clinic. Test behavior
descriptions, scoring and interpretations were done by this
greduate student under the supervision of these psychologists
and Mr. Robert Haegg, faculty sponsor.

Ten tests were also given by this grezduate student to
students not referred to Special School District. However,
as they do not demonstrate Learning Disability profiles, they
are not included in this paver. The tests were administered
in order that this student could gain experience and expertise

in the actual administration of these instruments.




Case ¥l

fhis boy, age © years 1l months, was referred by school

N ram. Referral information indicated that the child has
L¥; cu1ty in the auditory areas, specifically with hearing
.;;aayins letter sounds. He also has difficulty with fine
sotor control. He is described as being distractible and
peing @ distraction to other children in the classroom.

During testing, this boy was friendly, verbal, spon-
taneous and polite. High positive interactions were noted
ng the evaluation. Conversational skills were seen as
p}mewhat superior for his chronological age. He appeared

highly interested in the test materials presented to him &nd

evidenced high levels of attention and concentration through-

1

out the evaluation. Ffine and gross motor coordination were
somewhat awkwardly developed, and pencil and paper skills
were ccmpleted in a rather impulsive, rapid maznner.

The Wechsler Intelligence Scale for Children (Revised)
wes administered. Test results were as follows:
Verbal tcore I¢ 111, Performance Score IG 108, Full Scale IQ 111
Verbal Tests (Scaled Scores) Performance Tests (Scaled Scores)
Information 12 Picture Completion 13
Comprehension i s Picture Arrangement 1l
Arithmetic 10 Block Uesign 13
Similarities 14 Object Assembly 12
Vocabulary 12 Coding 7

An znalysis of this child's scaled scores indicate this

boy evidenced average to high sverage levels of cognitive

development. Abstract verbal concept formations were evident.




i evidenced some difficulty with the Coding subtest,

Tnis
with depressed V

evidenc ed som

jeual memory skills being apparent. He also
e difficulty with his ability to utilize appro-

priate DOSition in space technigues on the Coding subtest.

| e spdicates that his visual perceptual skills are super-

e bie visual motor abilities, i.e. eye-hand coordination

gbilities.
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Case #2

This boy, &agZe © years 8 months, was referred by school
sonnel for evaluation for placement in a2 Learning Disabled
eram. Referral information indicated that the child needs
-t supervision on tasks, has difficulty copying from the
rd, approaches tasks rapidly, and needs much individual

p plus reassurance. He is well-behaved. In kindergarten,

;iﬂhad difficulty with sound-symbol relationships and demon-
Netrated poor visual-motor skills. He seemed aware that his
ﬁérformance was subaverage and would become extremely frus-
trated with himself, tearing up work or not attempting tasks.
During testing, this boy seemed initially outgoing and
cooperative. OShortly thereafter, he displayed impatience

and uncooperativeness. He displayed a short attention span,

appeared self-distractible and restless. He engaged in play-
ing with a key, a stopwatch, and tore Kleenex papers into

ghreds. He appeared to be an acting out child &s he constantly

slammed the table with his fist. he appeared so impatient _
that he seemed unable to take the time to understand what was \.
being said to him or to talk so that he could be understood.

His speech was fast and sloppy. Interest and motivation

| appeared quite low. It is felt that his uncooperativeness

may have depressed his functioning, especially on the Vocabu-

lary and Comprehension subtests of the WISC. On these two

subtests he failed to give acceptable answers or sometimes
gave part answers, when it was felt he was capable of giving

adequate answers. DBehavior deteriorated as time passed.
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The Wechsler Intelligence Scazle for Children (Revised)
i administered. Test results were as follows:
B pbal Score IG 109, Performance Score IQ 85, Full Scale Score 97

pal Tests (Sczled Scores) Performance Tests (Scaled Scores)

iéiormation 1 Ficture Completion 5
jmilarities 10 Picture Arrangement 10
»itnmetic 11 Block Design 7
abulary 12 Object Assembly 4
Gomprehension 1Q Coding 1.5
(Digit Span) (8)

An analysis of this WISC profile reveals functioning
|Iﬁithin the everage range of intelligence, with a wide dis-
erepancy between Verbal and Performance. It is felt the
‘difference would have been wider due to the fact that the
‘subject was uncooperative on two Verbal subtests. He appears
strongest on tasks requiring a general fund of environmental
information. A mild depression was exhibited on one verbal
tesk, Ligit Span, indicating a mild weakness on short term
memory tasks and freedom from anxiety.

In the Performance area, more strength was indicated on
a8 task requiring perceptual-motor speed. He appeared weakest
and subaverage on tasks requiring perceptual organizing skills
eand ability to visually discriminate essential from nonessential
details. His difficulty on perceptual-motor tasks was evident
&s he stacked pieces of puzzles from the OUbject Assembly sub-
test on top of each other. He seemed to have little or no
idea of part-whole relationships and appeared unaware of errors.
Some patterns of blocks were completely inverted and others
rotated. He displayed & lack of persistence and gave up

quickly. This boy appears to be & learning disabled child




B difficulties in the perceptual motor area, as well as
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Case #3

This boy, age 8 years O months, was referred by school
S esonnel for evaluation for placement in a Learning Disabled
seogram. Referral informstion indicated that the child is
eriencing difficulty in learning to read. His teacher
rts academic achievement to be at the following levels:
pesding, readiness stages; arithmetic, first crade level.
fle is repeating first grade and is only beginning to aca-
mically respond anywhere close to what one might expect of
a new first grade student. He is enthusiastic toward arith-
metic but dislikes reading. He has difficulty working with
':wu'ng words, demonstrates sporadic word recognition skills,
" and frequently includes reverssls and inversions in copying
tasks. Attention span is brief snd he generally does not
respond well to verbal instruction unless it is accompanied

by personsal contact.

During testing, interest, motivation, and task focus were

at appropriate levels and enabled presentation of test materials.
Cooperation was good and fetigue was exhivited only during the

final minutes of the session. He reacted to failure with age-

appropriate behavior. Anxiety affected performance sporadically
throughout the examination. Right handed preference was noted
on drawing and writing tasks. Coordination was unremsrkable.*

The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were as follows:

Verbal Score IQ 86, Performance Score I 87, Full Scale Score Ig 85

*unremarkable - refers to behavior that is not significantly deviant




.1 Tests (Scaled Scores) Performsnce Tests (Scaled Scores)
—=tion 5 Picture Completion 13
it 10 Picture Arrangement 4
7 Block Design 3
6 Object Assembly P
11 Coding 7
7

pest performance wae somewhat variant and indicative of uneven

Sevels of academic performance. Verbal subtests results

mence may reflect inefficient retrieval of information, possibly

due to organization or associational difficulties. Vocabulary

and Arithmetic performance substentiates the existence of an

- inappropriate fund of informetion. Arithmetic problems which

|' required more computation than could be achieved with the use
of fingers elicited impulsive guessing behavior. He appeared
to have poorly developed number fact skills in addition and
subtraction, thus lacking computational abilities. This too
implies possible processing difficulties which may be affecting
decoding or retrievsl of information. Successful performance
on these items recuire attention and concentraticn, and these
factors may be an underlying factor restricting learning.

Similarities and Comprehension performance are seen as

relative strengths. Also, this subject could select and
verbalize appropriste relationships between two objects, it

is done largely on & functional level. Kesponses lacked

abstract, associative aspects which were commonly obtained

from similar age children with average cognitive ability.
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i tems revealed good socisl and common Sense

the child to respond to everyday protlems

. enabling

 eocial situations.

formance subtest ite

me were largely mentel-age appro-

Fer
e Completion items revealed good ability to

e, Pictur

1

e in rela

A

jects and perceive the "whole"

y jdentify familiar ob
Picture Arrange-

tion to its "parts". However,

performance indicated poor planning ability and faulty

_g;cipation of consequences. Anxiety resulting from attempts
o perform guickly may have depressed Picture Arrangement
. es. This is substentiated by good Ficture Completion

jh;formance. Ability to isolate essential from non-essential
che acteristics varied considerably over these two subtests.
‘Therefore,

this performsnce may indicate unrealistic Picture

esults and an inaccurate picture of true analyti-

‘Arrangement T

Peal ability.




Case #4

This girl, age 7 years 5 months, was referred by school
onnel for evaluation for placement in 2 Learning Disabled
Referral information indicated that this child has

Tam.
jculty becoming involved in group activities in school

md ie functioning below grade level. Ohe knows letter sounds,

put cannot sound out words or blend them together. &She has

dgeveloped a sight word vocabulary due to developed memory

She is isolated by her peers and has made excuses

\ '.f ills o
She is on medication (Phenobarbitol)

J

%o avoid going to school.

for control of seizures. At times, she appeared very salert,

but at other times she seems to be in a daze. This is noted

at school and at home.
During testing, this subject appeared outgoing and posi-

tive, but after a few questions, requiring a store of background
information, were asked, she appeared near tears and obviously

frustrated. OShe responded positively to the examiner's efforts

to put her at ease, but needed & great deal of encouragement

and constant reinforcement to deter self-defeating behsvior

during the entire evaluation period. Attention span and moti-

vation were considered fair for testing purposes with some

possible tiredness causing poor task focus on the Coding sub-

‘ test of the WISC. Poor work habits were evident during the

administration of this subtest and possibly resulted in a
depressed score. Verbal expressive skills were fair but below

chronological age expectancy. Thinking was mostly on a con-

crete level with some difficulty evident in handling abstrac-




Receptive language skills lagged slightly below

nological age. She seemed to confuse sentence sequence

¥appeared to deal only with the first part of longer
slizations. This may have been & factor of her weak

ntion span. Gross motor development appeared to have
oved and seemed better developed than fine motor skills.

The Wechsler Intelligence Scale for Children (Revised)

ge administered. Test results were as follows:

erbal Score IQ 84, Performance Score IQ 63, Full Scale Score IQ 71

pal Teste (Scaled Scores) Performance Tests (Scaled Scores)

7 Picture Completion 4

i W 4 Picture Arrangement i

5 Bloek lesign 8

8 Object Assembly &

prehension 6 Coding 2
git Span) (1)

An analysis of this child's scaled scores indicate func-

‘tioning within the Borderline range of intelligence. Her

Verbzal Score is within the Low Average range and her FPerfor-
mance Score was within the Mentally Defective range. A signi-
| ficant difference of twenty-one points is indicated between
Verbal and Performance functioning. This difference is most
likely related to problems in the perceptuasl-motor area.

Verbal strengths were indicated on tasks requiring verbal

conceptualization (at age level). She appeared particularly

weak on tasks requiring auditory seguencing, auditory short

term memory, and concentrastion. Arithmetic skills and social

judement also lagged. When working on Arithmetic tasks, she

had difficulty with the one-to-one concept and seemed quite

impulsive on the arithmetic task presented.
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task testing perceptual analysis. This task consisted of
oz block patterns and relating parts to wholes, ©BShe sppeared
e weak on 211 tasks recuirinz the visual-motor-perceptusl

tion 8nd perceptusal

A

i11s of visual =sequencing, perceptual orgsniz
Bed using both eye and hand together. These combined depressions
dicated & perceptual-motor lag. The subject's insbility to

such as the Codins task, which recuired eye-hand




Case #5

This boy, &E€ & vears 4 months, was referred by school
eonnel for evaluation for placement in & Learning Disabled
B oram. Referral informetion indicated thst this child

gppeET s to have good potential, but little scademic pProgress.

e is reported to be pleasant &nd cooperative, but has dif-

ficulty attendine to tasks. In the classroom, he "loses"
attention and plays with objects (pencil,eraser). He oftens
dsydresms. He has difficulty working in any type of group
Betting and requires close physical presence before under-
tandine is attained. OSpeech and language skills are report-
edly poor. Pronunciation je indistinect and articulation
je difficult to understand. ©Speech 1is sccompanied by nasal
sounds and full throst distortions. Medicsl information
implies a probable physiological component &s underlying
gpeech disfluencies. The child required an adenoidectomy
and polyps were present on his vocal cords.
During testing, the subject was cooperative although
| interest and motivation were onlvy fair. ‘lask focus was good,
especially on tasks reauiring manipulative performance. He
seemed uneffected by his insbility to correctly answer ques-
tions, reproduce designs, OT successfully assemble msnipula-
tive materials. Fine motor coordination was clumsy, and
grapho-motor skills were immature. Speech was difficult to

understand.

The Wechsler Intelligence Scale for Children (Revised)

was sdministered. lest results were as follows:




ts (Scaled Scores) Ferformance Tests (Scaled Scores)

12 Ficture Completion 10
12 Picture Arrangement 14
12 Block Desgign 14
1L Object Assembly 15
15 Coding 11
( 9)

gioning. These results may be misleading. By virtue of his
ﬁjuonolozical age, he is currently in the very upper range
of his age class in terms of the WISC-k scoring procedures.
If he were to be examined two weeks later and perform in
 precisely the same manner, his new “age-class" would result
'in lowering the currently attained scores tc the extent that
he would then be viewed as possessing only average intellec-
. tual abilities. This should be kept in mind in determining
the severity of his apparent academic difficulties.

Verbal subtests performance show little varigbility and
is indicative of age appropriate ability together with ade-
guate expressive and receptive skills. UDigit span performance

was exceptional, in a negative sense, and may indicate a

short term memory deficit. he could repeat three digit num-
bers forwsrds and backwards, but he was unable to successfully
repeat sequences involving four or more numerals.

Performance subtests were largely above averege in terms
of age and grade level expectancies. Picture Completion and
Coding tasks elicited relatively weak performance; this may be
indicative of poorly developed perceptual, concentration, or

processing skills. This performance reflected an inasbility to

a1 Score IGQ 114, Performence Score I 120, Full Scale Score Ig 119







Case #6

ﬁﬁ.bofa 5 vears 3 months, was referred by school per-

1n.J

' !or placement in & Special Education Program. Referral

cation jndicated that thies child is functioning at an

jate level in reading, spelling, &nd arithmetic for

rrent kindergerten placement. Behaviorally, he is

ibed as & somewhat hyperactive child in the classroom
_T:11 frequently distract others through his inappropriate
tivities &s well as occasional hostile/aggressive inter-
lons. He is not a persistent management problem. His
ommunication abilities appear to be significantly under-
eveloped for his chronological age, both expressively and
peceptively. Serious articulation problems are apparent.
;;’or development is comewhat disfunctional, and he demonstrates

an insbility to copy numbers and letters correctly.
During testing, the sub,ject appeared to be friendly and
‘eooperative and interacted with considersble spontaneity.

Bevere articulation problems made many of his responses un-

intelliecible, particularly out of context. Affectively, he

wes appropriate and it did not appear that his disfunctional

verbal communication sbilitiee had an adverse affect uvon

his level of motivation. He maintained good task focus and

made more than an adequate attempt to complete the activities

presented to him.

This boy's verbal communication abilities appear to be

highly disfunctional. Receptive skills were more sppropriate,

and he appeared to be able to follow verbal directions rel-

atively well. Beczuse of the lack of clerity in his responses,




Paifficult to determine the extent to which he was
8ding gppropriately to & particular stimulus.

-;;;te grapho*motor developrent wae apparent during
}1ticipation in several activities.

-1he Stanford-Binet Intelligence Scale, Form L-M, was
histered. Test results were as follows:

C.A. 4-5 M.A. 4-6 1@ 76

Test Summary

Years Months
I111-6 3 6
IV 5
V=6 4
v 3
VI 0

A basal wes established at the III-o6 year level and he
quld carry out all of these activities with a relative amount
of ease. 'l'hese tasks included social judgment, visual
orgenization skills, snd verbal fluency. Again, verbal ac-
tivities were severely affected by his inadequzte articulastion.
At the IV year level, he sgain, was sble to complete all of the
activities, except the ricture Vocabulsry subtest. Successes
on tssks measuring abstract verbal reassoning and visval
discrimination sbilities were noted. His difficulty with the
vocabulary items was again a function of his poor communication
skills., At the IV-6 year level, some problems in the area of
social judgment were evident. Again, good abstract verbal
reasoning skills were demonstrated. At the V year level,
difficulties with grapho-motor development as well as visual
perception were noted. Nevertheless, adequate vocabulary
development and visusl-motor coordinestion were &again appserent.
A ceiling was established at the VI year level, primarily

due to his poor numerical computational sbilities, inadequate




R ulary development, and poor verbal fluency skills.
rver, it 1 felt that these weaknesses were probably due€
% to his jnadequate articulation than disfunctional

ge patterns.

ngusé
ts place this DOY within the Border

gest resul line

subetantial number of academically

BSted activities at the IV-6 and V year level seems to
Scate that his optimal level of intellectusl functioning

pe somewhat higher than thece data would suggest.




ihis girl, age 8 yeers 3 months, was referred by school
nnel for evaluation for placement in a Learning Disabled
AT Referral information indicated that this child is
eforming in all aress at the first grade level with the
;;ﬁtion of arithmetic, where she is working at the second
rade level. ©She is reticent verbally, and appears to have
gifficulty interpreting and following verbal instructions.

» often works on the wrong page. ©ohe is very weak in

rel/written expression.
During testing, this girl was guiet and appeared some-

what shy although she smiled continuously. ©oshe was coopera-

tive and well motivated. Her task focus was sufficient for
the tests, and she was not distractible. OSome anxious behsavior
was noted toward the end of the test session, but it did not
appear that these behaviors interfered with the overall results.
While she was extremely quiet, what speech and language could

be elicited appeared age appropriate.

The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were as follows:

Verbal Score IQ 95, Performance beore IQ 115, Full Scale Score IQ 104

Performaence Tests (Scaled Scores)

Verbal Tests (Scaled Scores)

nformation 3 Ficture Completion 1%
Similarities 12 Picture Arrangement i5
Arithmetic 1C Block Design 12
Vocabulary 9 Object Assembly 9
Comprehension 7 Coding 12
(Digit Span) (7)

An analysis of this child's scaled scores reveal cogni-

riowever, there was

tive functioning within the Averasge rancge.




er between her depressed Verbal scores and

Eer main Verbal strengths

e Performance skills.

gde quat
t reesoning and in numerical

nd in gbstrac
nly relative weakn

reasoning

fou
yities- Her O escs wes seen 1in judgment.
performence score

ties to sequence items perta

s were average OT above with strengths

| in heT abili ining to social

differentiating esgsentials from non-essentizals,

' wat jone,
ganizing visually presented abstract designs, and in repid

Pencil/paper visual

girl wes spontaneously gquite

mand coordination. motor skills
d age appropriate. This

ugh she is showing m

peare
BRcrete, snd even tho ore than adequsate
sgnitive functioning, her academic achievement is gquite pocr.
tory problems may be present, which &are interfering with

school schievement.




Case #3

. This boy, &ge 8 years, 3 months, was referred by school

~sonnel for evaluation for placement in & Learning Uisabled

:Qram- Referral information indicsted that the child demon-

g?ted a lack of verbal end physical control as exemplified

\ out of seat behavior, crawling on floor, yelling out

md. He delsys beginning many tasks, and after oral or written

dnstructions, he must be reminded at least three times before

peginning a task, and then completes less than twenty-five

jercent of the assignment. He has some articulation problems,

éyinly in the area of stuttering. He is working approximately

lone grade level below his sbility level.

During testing, this boy was initially quiet. He gradually

became more verbal until about halfwey through. He was quite

spontaneous, initiating conversation and responding fully to

all test items. He began stuttering when he encountered his

first difficulty on the Information subtest, and from then on,

it was present for most of the test situation. This subject

was very appropriate and slmost compliant. He sat with his

hande folded during Verbal subtests, and after any Ferformance

item, he returned everything to its proper order. Adequate

task focus was demonstrated, and no distractibility was noted.
The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were as follows:

Verbsl Score Iq 113, Performance Score 1§ 98, Full Scale Score Ig 106

Verbal Tests (Scaled Scores) Performance Tests (Scaled Scores)
Information 3 Picture Completion 14




Picture Arrangement 9

15

etic 7 Block Design 10
pulsary 15 Object Assembly 1C
15 Coding 6

An snalysis of this child's scaled scores indicate cogni-
ee fupctioning within the Average range. However, there

_ﬁ;aignificant scatter between his very adeauate Verbal

SOTES falling within the high Average range, and less devel-
yped Performence skills, although they were still aversge.
-é;fhe Verbal areas, all subtests were consistently found to

e in the High Average range with the only weakness found in

pumerical reasoning abilities. His main performance strength

which was also high average, was found in his abilities to

E}fferentiate essentials from non-essentisls.

‘was seen in rapid eye/hand coordination, which was done ex-

tremely slowly.

His only deficit




Case #9

éhis boy, &age nine years, four months, wes referred by
ol personnel for evaluastion for placement in & Learning
%;1ed Program. Referral information indicated that he has
.éaast average intelligence, yet he is not achieving at
f;e jevels. Specific problems are in reading and spelling.
e performs well in activities when he does not have to use a
% or take a test. He does an assignment as he thinks it
should be done without asking questions. When reading, he
wints. He communicates well and relates well to others. He
is not a discipline problem.
During testing, this boy appesred anxious and tense. He
also evidenced mild eye tics. During the evalustion, the tics
lessened in frequency and he appeared comfortable. He displayed
some spontaneity and evidenced adequate language skills. Through-
out the evaluation, he evidenced much interest and perseverance.
He worked almost compulsively e&nd was concerned with detail
and accuracy. He worked rapidly on most visual-motor tasks
utilizing almost no trial and error efforts and he proved
to be extremely flexible in problem solving. He followed
directions well and learned new tasks easily.

The Wechsler Intelligence Scale for Children (Revised)
was administered. Test results were as follows:
Verbal Score 1IQ 102, Performance Score IQ 111, Full Scale Score 14 106

Verbal Tests (Scaled Scores) Performance Tests (Scaled Scores)

Information 13 Picture Comrpletion 9
Similarities 10 Picture Arrangement 15
Arithmetic 12 Block Design 1e
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gbulary 8 Object Assembly 11
prehension 9 Coding 9
jgit Span) (11) Mazes (19)

An analysis of this child's scaled scores indicate per-
Parmance in the average range of intelligence. In the Verbal
Breas, he evidenced mild depressions in language. Average
;ulls were demonstrated in abstract verbal reasoning sand
gocial judgment. He performed in the bright normal range in
gwareness of environmentzl information, numerical reasoning,
and suditory short term memory.

In the Performance area, he evidenced low average scores
in attention to visusl details and in grapho-motor speed.
‘Bright normal scores were evidenced in visual social judgment
and in concrete part/whole relationships. He performed in

the superior range in visual abstract ressoning and in the

genius range in paper/pencil planning.




Case #10

fhis girl, age€ 6 years, 2 months, was referred by school
eonnel for evaluation for placement in a Learning Disabled

e ram. Referral information indicated that the child re-
s inconsistently &and constantly seeks attention in

gppropriate ways. She responds well to praise. Her paper/

ineil skills seem less than adequate, and she has difficulty

piting on the line, demonstrates poor spacing, and erases a

tood deal of the time. At times she seems to not be paying

ttention btecause she appears to not hear you.

During testing, this girl was rather passive, in that she

often sat and stared as if she did not understand what was

She gave the distinct impression that she did not

#hear" many of the instructions given. On the Vocabulary

subtest of the Stanford-Binet, she auditorially misperceived

several words presented her. ohe heard "door" for "roar", and

fgplass" for "eyelash". Repetition of instructions was con-

stently necessary, as was refocusing on tasks. Gross motor

skills appeared adequate, but fine motor skills were considered

somewhat below chronoclogical age expectancy. ©ohe was felt to

be zppropriate in her responses but was passive and flat

in her affect, possibly due to her difficulty with auditory
perception. When she does understand what is going on, she
can respond with very appropriste responses, She can also demonstrate
more facial expression and observable affect.

The Stanford-Binet Intelligence bcale - Form L-M was

administered. Test results were as follows:
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Test Summary

Years Months
\'} Basal
VI 10
VII 4
VELL Ceiling
CA 6-11 MA ©6-2 IQ 84

gsal was established at the V year level. However, she
;;nlose to passing all items at the VI year level with the
ception of Vocabulary. Although she passed Lifferences at

e VI level, she failed one of the three items presented her
she was to tell the difference between a boot and slipper.
e responded to the difference between & boot and "slip",

ying that you wear a boot on your feet and a slip under your
gress. Again, her auditory perception difficulties were
onstrated. At the VII year level, she copied a diamond

80 that she could be given credit, but this was done with
gonsiderable difficulty. The only other item passed at the
year level was Repeating Digits and she was able to repeat
five dizits forward or three consecutive trials with no diffi-
culty whatever. At the VIII year level, her ceiling, she came
Very close to passing the second test item presented which
called for auditory recall of information presented in a

story read to her. This seems to evidence that she can recall
information and comprehend material given to her auditorially
| when enough social and contextual are available. She does,

however, have extreme difficulty with short phrases znd key

words in sentences.
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Case #11

This girl, &ge 7 vears, 10 months, wes referred by school
sonnel for evaluation for placement in & Learning Disabled
Referral information indicated that she is repeating
_ and is not functioning at grade level. She has
;ﬁﬂar memory, difficulty following directions, and possible
;gptual—motor rroblems; she also evidences an expressive
:ﬁkguage problem. This child seems unawsre that she is hsving
problems and wasn't upset thet she was retained in first greade.
She doesn't cere that her younger sister is in the same grade.
During testing, this girl appeared to be friendly but
somewhat non-spontaneous. Her verbal communication skills
seemed somewhat underdeveloped, although not to the extent

thet it was difficult for her to participate in the testing
activities. Her information gathering skills znd verbel
fluency were slightly depressed. Motor skills were generslly
inadequate for her chronological age, and she demonstrated
specific difficulties on activities requiring the integration
of visual and kinesthetic stimuli as well as poor grepho/motor

development. Affectively, she seemed somewhat withdrawn and
disinterested in meny of the testing activities, although no
particular instaences of any uncooperative bensviors were noted.
Nevertheless, her full cooperation in the evsluation procedure
was never evidenced, and her level of motivaetion appeared to
be low.

The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were as follows:




.1 Score 1§ 86, Performance Score Ig 86, Full Scale Score Ig 85

Performance Tests (Scaled_Bcores;

Tests (Sceled Scores)

8 Ficture Completion o
8 Picture Arrangement 10
3 Block Uesign 9
3 Object Assembly 5

Coding 10

An snalysis of this child's scaled scores indicate Verbsal
ipformance slightly below current age expectancy, with rela-
jve strengths in the areas of informstion gathering skills,
,5;ract verbal reasoning, and short term auditory memory

ilities being noted. One relative weakness did seem to be

gocial judgment, although it was not indicative of & signifi-
cant deficit when compared with her other scores in the Verbal
subtest area.

Performance subtest scores were considersbly more incon-

gistent than were her verbal scores, ranging from a scaled

gecore of 5 to a scaled score of 10. Relative strengths in

- the areas of sequencing skills, visual perception, and visuzal-

motor coordination were spparent. However, totnh her visusal

discrimination and her visual organization skills did seem to

be performing at & significently lower level.




Cecse #12

ufs boy, &g£€ 9 yeers, 7 months, was referred by school

nel for evaluation for placement in & Learning Diszbled
Referral informetion indicsted that he is function-
'g;leaat two years below his fourth grade placement in

Ying, spelling, and erithmetic. However, he is a recent
sfer into this school district and msy not have made &n
;ﬁjte edaption to & more stringent scademic prosram. Be-
;; ally, he is described as quiet and cooperative in the

jassroom. It is difficult to engasge him in classroom dis-

mesions or to elicit responses to direct questions. Lowever,

js communication skills do appear to be generally adeguste

his chronologicel age, both in the areas of his expressive

and receptive language skills.

During testing, he was friendly but somewhat non-verbsl.
'”fectively, he was appropriate, although scome instances of
inettentiveness and lack of eye contact were noted. No specific
instances of uncooperative behaviors were apparent, but he did

seem to be somewhat anxious about participating in some of the

testing activities. Eis responsiveness increased noticeably

8s the evalustion procedure progressed.
This subject's communication abilities did demonstrete &n

inconsistent pattern of development. Although his verbal

fluency skills appeared to be adequate, deficits in the arees
of information gathering skills, vocabulary development, and

task focus were also apperent. His ability to interpret and

carry out verbasl directions did seem to be adequate.

*



aotorically, he demonstrated good skills on almost &ll
ezsures which evaluated his abilities in the visual-

W_ptual—motor domain. HKEis grapho-motor development appears

__.ag a level somewhat above his current sge expectancy.
.The Wechsler Intelligence Scale for Children (Revised)

= sdministered. Test results were as follows:

hi}al Score 1§ B84, Performance Score Ig 91, Full Scale Score 36

Performance Tests (Scaled Scores)

pal Tests (Scaled Scores
ormation 5 Picture Completion 11
i 8 FPicture Arrangement 3
9 Block Design 11
6 Object Assembly J
prehension 9 Coding k=
git Span) (8)

An snalysis of this boy's scaled scores indicete theat

Verbal subtest scores were somewhat inconsistent, ranging

 from & sceled score of 5 to a scaled score of 9. KRelative

strengths in the areas of abstract verbal reasoning, numerical

computation, and social judgment were noted. Significant

weaknesses in vocabulary development and information gather-

ing skills were zlso apparent. Although intratest variation

was minimal, a significant amount of intertest variance seems

to suggest that the weaknesses that are apparent are relatively

specific in nature. As a result, low level of functioning'

in the area of verbal communication skills is not indicezted.
Ferformance subtest scores were somewhat variant, &lthouzh

not as pronounced as were his Verbal. Kkelative strengths in

the areas of visual discriminetion abilities, visual percep-

tion, and visuel organization skills were noted. A relative

weakness in sequencing skills as well as a significant deficit




_jsual-motor coordination was also indiceted. Agsain,
patest veristion was not siznificant. However, his &bil-
ies in visual-motor coordination do sppear to te depressed

onsiderably below current age expectancy.
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Case #173

ﬁhis poy, @ge 11 years, 11 months, was referred by school
:,91 for evaluation for placement in a Learning Disabled
3, EKeferreal information indicated that he is two years
ipd acedemically. Ee is seen as & sensitive, nervous child
i;?weferﬁ to spend time by himself. He loves to drsw, and
;é;drawings reflect creativity and imaginstion. ke is not a
4gcipline problem, and peer relations are within normel limits.
;;15 often nervous in class and has trouble sitting still.

e resents correction and discipline. His speech and orsl
reading are sporadic and arhythmic. He reverses numbers in math.
During testing, this boy rarely maintained eye contact.

He wes pleasant and cooperative, and affect was felt to be
adequate desprite poor eye contact. There was little spon-
taneity, but verbalizations were excellent. Attention and
concentration were adequate.

The Wechsler Intelligence Scale for Children (Revised)

wes zdministered. Test results were zs follows:

Verbal Score Ig 117, Performance Score Ig 109, Full Scale Score Ig 115

Verbal Tests (Scaled Scores) Performance Tests (Scaled Scores)

Information 13 Picture Completion 10
Similarities 14 Picture Arrangement 15
Arithmetic 9 Block Design 10
Vocabulary 12 Object Assembly 14
Comprehension 16 Coding 3
(Digit Span) (8) (Mazes) (e)

An analysis of this child's scaled scores indicate this
boy evidenced performance in the Bright Normal range of intelli-
gence. In the Verbal area, he demonstrated average sbilities

in numerical reasoning and mild disabilities in short term




i40TY memory . He exhibited bright normal ability in eware-
’TE
S of environmental information, sbstract verbal reasoning,

e of environmental information, &nd language. Socisal

sn€ 8
s were excellent.

soment Skill
ea, he demonstrated &aVETEEE abi

in the Performance ar lities
. gttention to visusl details and in sbstract part/whole
He demonstrated Bright Normal ability in se-

in concrete part/whole relstion-

no-motor gkills and

?Wlationships.

quencing and social cues, end
ehips. Ee demonstrated weaknesses in grap

=

in grapho—motor execution.




Case #l4

This boy, age 9 years, O months, was referred by school
Q;gonnel for evalustion for placement in a Learning Disabled
i:, sm. Referral information indicated that this child is
:;¥ functioning at grade level. Gross and fine motor skills
;;IB reported to be poor. He is & very timid child with few
;;iends. He apparently works only on a one-to-one basis. He
is currently taking Tofranil, an anti-depressant, daily as
recommended by his pediatrician.

During testing, this child wss very anxious. He spoke
‘only when he had to, in response to a gquestion. His voice
level was almost at a whisper, which at times mede him difficult
to understand. Rapport was edequate; yet he never reclly
relaxed throughout the test session. His frustration toler-
ance was extremely low, which resulted in his wanting to give

. up on minimal stress items. He would respond when encouraged
which did enable him to complete many items he would not have
completed had he been left on his own. He appears to meet or
cope with stress by withdrawing both physiceally and mentally.

The Wechsler Intelligence Scale for Children (Revised)
wee administered. Test results were as follows:

Verbal Score IQ 91, Performance Score Ig 83, Full Scale Ig 86

Verbsl Tests (Scaled Scores) Performance Tests (Scaled Scores)

Information 8 Picture Arrsngement 9
Comprehension 9 Picture Completion S}
Arithmetic 8 Block Design 7
Similarities 8 Object Ascsembly 1C
Vocebulary 9 Coding “
(Digit Span) 10




An anelysis of this child's scaled scores indicated

nctioning at the low average range of cognitive development.

}a had difficulties in organization and rapid grapho/motor
sed and possibly short term visual memory. neceptive

i,nguage sress were somewhat depressed. His high anxiety

jevel and depression may be affecting his lezrning.




Cezse #15

mpis boy, age 3 yeers, 9 months, wss referred by school
Capel for evaluation for placement in & Learning Disatled

Referrel information indicated that this child is &

have very poor attention. Many times he wenders around the
snd does not seem to know what is going on. Handwriting
g labored end a consistent difficulty. He is reported to be
in occasional distraction to others and sometimes abandons his
;fg work to wander when his teacher is engaged elsewhere. He
appears to relate successfully to peers and is generally coop-
erative with his teacher. Both receptive and expressive
communication skills are indicated to be satisfactory.

During testing, this child was friendly and verbal who
seemed immediately at ease. Expressive language ability appesred
satisfactory for his chronological age. Task focus was gener-
ally adequate, but less consistent con verbal taesks. He beceme
more restless as the session progressed, snd attention span
noticeably diminished towards the end of the period. Some
distractibility with test materials was evident, but the child
responded well to re-direction. Frustration tolerance was
evidenced to be rather low and he was quick to reply "I don't
know". Repeatedly, he sought examiner assistance with tasks.
Lack of versistence was consistent, and when success was not
immediate, the initial response was to guit.

The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were as follows:

|
1
|




(Scaled Scores) Performance Tests (Sczled Scores)

Picture Completion 2
9 Picture Arrangement 3
(S Block Design 5
10 Object Assembly ©
8 Coding e

An analysis of this child's scaled scores indicate func-
ltoning within the lower limits of the Low Averagze range of
5£t3111gence. ¥ith Verbal achievement falling within the
;;urage range and Performance achievement within the Borderline
renge, the twenty point differential is considered significeant.
Yerbel subtests revealed a considerable smount of intertest
yariability with scaled scores from © to 12. Vocabulary know-
ledge and usage and the ability to form sssociative verbal con-
cepts are at age expectancy. Relative weaknesses were seen on
measures of social judgment egnd arithmetic ressoning skills.
A strength was evidenced on & measure of general fund of infor-
mation. An examination of Similsrities response reveegl gener-
ally concrete thought patterns. Finger counting was observed
on the Arithmetic subtest, and he was abtle to answer only the
first three problems.

Performence subtests were uniformly depressed and with
the exception of Picture Completion, yielded scaled scores of
5> end 6. The sbility to differentiate essentisl from non-essen-
tial parts was a relaetive strength. Limited ability to pick up
on visual cues was evident in both FPicture Arrangement &nd
Object Assembly. He was often unable to comnstruct logical
stories on the former, and the latter brought much frustration

and limited ability to associate and assembly parts into

e1 Score Iq 94, Performance Score 1§ 74, Full Scale Score Ig 33




Lack of persistenceé Was noted throughout

e sections. Instead of employing even & basic

e formanc
oach, he insisted that a puzzle pilece Was

Sand error appr
‘ ks, or thstl there was nothing

tnat he needed more bloc

ne picture. Poor speed, sloppy execution, and

from t
re wes evidenced on @ rapid learn

ﬂ?heavy pencil pressu L.

wal-motor task.
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Case #l6

fhis child, age 7 years, 9 months, was referred by school
S eonnel for evaluation for placement in a Learning Dissbled
am. Referral information indicated that he is functional
ijthe readiness level in both reading and arithmetic. He is
l;,cribed gs being restless, talkative, znd bothersome. KHe

as a great desl of difficulty interpreting and following

:?.uary reason for referral was because he is showing little
no progress in all basic first grade skills.

During testing, this child was cooperative and appeared
well-motiveted. In a one-to-one situation, he remained polite
and well-mannered. He responded to conversation initiated by
the examiner after becoming accustomed to the situation, being
more spontaneous, but on the whole, he was relatively quiet.
This subject was not impulsive, and displayed much persever-
ance., Even when the task was cuite difficult, no frustration
wae noted. He displayed adequate speech sand language skills
for his age but at times had difficulty finding the right
word. He would substitute other worde resulting in some
unusual combinations, but these verbalizations only occurred
when he was hsving word retrieval problems. Toward the end
of the session, more motoric activity was observed, but it did
not interfere with testing procedures.

The Wechsler Intelligence Scale for Children (Revised)

wes administered. Test results were as follows:

Verbal Score Ig 82, Performance Score 1§ 82, Full Scale Score IQ 381




Scores) Performance Tests (Scaled Scores)

5 Ficture Completion 4

10 Picture Arrangement 5
5 Block Design >
7 Object Assembly 9
9 Coding 14
(3)

wT‘n analysis of this child's scaled scores indicate cogni-
e functioning at the lower end of the Low Average range,
; .1itt1e overall scatter present, but some subtest verisbil-
found. Verbal strengths were noted in his abstract reesoning
l1ities and in judegment, which were both average. His major
jeekness wae seen in recent memory for numerals with relative
yeaknesses found in his genersl informational fund and in
umerical ressoning. On the Digit Span subtest, he had diffi-
culty with four digits forward &and was unable to understand
the task of reversing the digits.

His strengths in the Performance area was in rapid eye/
hand coordination, and it was observed that he memorized the
symbols very quickly and found it unnecessery to return to the
key. His ability to organize concrete parts into meaningful
wholes was also adequate. His major deficits were found in

his abilities to differentiste essentials from non-essentigzls,
sequence items pertaining to socisl situations, and to orgsanize
visually presented abstract designs. On the Block Design
subtest, he had difficulty ignoring the sides of his produc-
tions and concentrating only on the top. This confusion did

éppear to interfere with the finzl results.
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Case #17

ppis #irl, age 7 years, 1 month, was referred by school
sonnel for evaluation for placement in & Learning Dissbled
:};;am- Referral information indicated that this child is

| a pre-primer level; she has problems with memory ana
;}ficulty following directions. Some problems with both

ﬁ.sg and fine motor skills were slso noted. She does not
:J;egr to be lacxing sufficient motivation to learn but is
‘unable to remember or use any skills of association in transfer-
éing information from one lesson to another. DBehaviorally,

ghe is 8 somewhet impulsive child who frequently speeks out

of turn in the classroom. However, she is not purposefully
disruptive or uncooperative. Communicestion abilities appear

to be somewhat underdeveloped for her chronological age. Eer
most debilitsting area appears to be her inability to success-
fully carry out verbal or writtem instructions.

During testing, this child eppeared to be pleasant and
cooperative. It did appear that her verbal abilities were
underdeveloped, and she had a difficult time expressing herself
using complete thoughts. Some difficulties following verbal
directions were noted, and she appeared unasble to benefit ade-
quetely from concrete demonstrations. Her level of motivation
seemed to be azdequate. A coneideratle amount of psychomotor
deleay was noted on the Performance &activities of the WISC-R,
end she was unable to complete these tasks without the frequent
assistance from the examiner.

The Wechsler Intelligence Scale for Children (Revised)

was administered. Test results were &ss follows:




Iq¢ 838, Performance Score Iq 78, Full Sceale Score 1Ig 82

(Scaled Scores) Performance Tests (Scaled Scores)
3

Picture Completion 12

10 Picture Arrangement 5

10 Block Design 4

abulary 2 Object Assembly 5

mprehension 6 Coding 5
toit Span (8)

An anelysis of this child's scaeled scores indicate Verbszsl
4
mumtionini within one standard deviation of the mesan for

mﬁldren of this chronological age. A significant weakness

ijn tre srea of social judgment was noted, as was & borderline
gdeficit in vocabulary skills and verbal fluency.

Performaence subtest scores were significently lower than ‘

her Verbal, although a relative strength in the areas of visusal
discrimination abilities wes noted. Nevertheless, significant
dysfunction in sequencing abilities, visual discrimination
skills, and visual-motor coordination were also apperent, as

was a borderline deficit in visual perception.
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Case #18

This boy, &ze € years, 4 months, was referred by school
ssonnel for evaluation for placement in a Learning Disabled
:a,am. Referral information indicated that this child is
:;xins in pre-school activitiee at all levels. He is described
.é peing rether disruptive and distractible. He has problems
following verbal instructions and is rather slow in tslking.
Hie heae learned only two letters. He cannct write any numbers
his name, and is not abtle to work indevendently.
During testing, this child waes cooperative and seemed
‘eager to please in the one-to-one situation. He was not dis-
t¢ractible, although toward the end of the session, focusing
became more of a problem a&s his interest lagged, end the items
were difficult for him. ESpeech and languasge development appeared
somewhat depressed, and eliciting more than one word responses
wes difficult, although they did occur. Structuring was neces-
sary, and frequently instructions had to be simplified so he
could respond, although this wss not & consistent pattern.
More difficulties were seen with purely verbzl items than with
performance ones.

The Stanford-Binet Intelligence Test-Form L-M, was asdmin-
ietered. Test results were as follows:
CA &-4 MA 6-4 IQ 94

Test Summary

Years Nonths
VI e
VIiI 2
VIII 2
X - -




An snalysis of test results indicate that this boy is

%;ttle scetter apparent. He basaled immediately at the VI
;¥ar level, gained two months credit at the VII yesar level,
?;ﬂ,mgnths credit was earned at the VIII year level, &and =
é@iling was established at the IX year level. At the VI yeer
;gvel- he was able to answer seven vocabulary words correctly
and only displayed some difficulty understanding the concept
of like and difference, although he was able to gain credit
.ror that subtest. At the VII year level, he was only able to
answer Opposite Anslogies correctly, gaining no other credit
at that level. At the VIII year level, he answered five out
of the six questions correctly to gain credit for the story,
but gained no other credit at thet level. At the VIII year
level, he was unable to name more than three days of the week
and gained no credit for azny check. At the IX year level, he

understood rhymes and received credit for two out of the four

beginning sounds, and not completely understanding the task.
Because of the constricted test pattern, strengths snd weak-

nesses as such cannot be ascertained.

:f’playing cognitive functioning within the Average range with

items. However, it was felt that he may have just been changing




Cese #19

This boy, &age 9 years, 9 months, was referred by school
sonnel for evaluation for placement in & Leesrning Disabled
: gram. Referral information indicated that he is resding
E'a fourth grade level and working in all other areas &t the
third grade level. He talks a great deal end is often silly.
;; does not seem to care whether he does well or not. He does
;;t geem to have difficulty interpreting or following verbal
instructions, but he has a speech problem. Primary reason

Qn-referral is because he cannot master handwriting and seems

to have very poor retention.

During testing, this boy was initislly hesitant to come
to the testing room. In fact, he refused, laying on the floor.
When he did comply and was told what he would be doing, this
boy stated he &lready knew about it &snd verbslized a list of
problems, such as poor handwritingy speech, and spelling which
had prompted the referral. While rather belligerent behavior
existed throughout the session, he wasn't resistive since he
did respond immediately to the least amount of pressure to do
whet was requested. His behavior appeared to be almost a
formaelity, and several times after complaining sbout a task,
he would put much effort into it, complete it, and even seemed
to enjoy it,

The Wechsler Intelligence Scasle for Children (Revised)

was administered. Test results were zs follows:

Verbal Score Ig 113, Ferformance Score Ig 92, Full Scale Score




ests (Scaled Scores) Performsnce Tests (Scaled Scores)

. T

febe - 0n 11 Ficture Completion 1C
 ejlarities 1% Picture Arrsngement 3
¥ ithmetic 14 Block Design 3
S acsbulary 10 Object Assembly 7
Ramprehension 13 Coding 12
‘.-‘.:“l. Sp&ﬂ) (9)

An znalysis of this child's scaled scores indicate cogni-
tive functioning within the Average range. Subtest scatter
#5 gpperent. Verbal abilities fell within the High Aversge
range, while Ferformance skills were found to lie at the low

end of the Average range. All Verbal subtests fell average

or eabove with definite strengthe seen in his numerical rezsoning
gbilities, abstract reasoning abilities, and in judgment. The
only relative weakness was seen in his recent memory for numer-
gls, which was also slightly depressed. PFPerformance strengths
were found in his rapid eye/hand coordination znd his ability

to differentiste essentials from non-essentials. Here, a

relative weakness was seen in his abilities to organize con-

crete parts into meeningful wholes.

—

—_—




Case #20

This boy, &ge B8 yesrs, 4 months, was referred by school
rsonnel for evaluation for placement in @ Leerning Disgbled
Referral informetion indicated that he is functioning

érogram .

over 8 yesr below grade level. Behaviorally, he is reported
io be cuite apprroprisate.

During testing, this boy appeared to be verbaslly inhibited
and demonstrated considerable anxiety. The specific behaviors
were hand wringing, physical restlessness, finger sucking,
whispered answers, and minimel eye contact. As the evaluation
continued, these behaviors diminished, and he became more
verbally spontaneous to the point where he had to be fre-
quently redirected to the task. Mild auditory distractibility
wes noted. Receprtively he was &ble to follow verbal directions,
but st times expressive language communication was incoherent.

The Wechsler Intellizence Scale for Children (Revised)
was administered. Test results were as follows:

Verbal Score IQ 80, Performance Score IQ 72, Full Scale Score Iq 74

Verbzl Tests (Subtest Scores) FPerformence Tests (Subtest Scores)

Information 3 Ficture Completion 3
Similarities 8 Picture Arrangement (S
Arithmetic 7 Block Design 8
Vocabulary 7 Object Assembly 7
Comprehension 9 Coding 5
Digit Span (9

An analysis of this child's scaled scores indicate func-
tioning within the Borderline range of intelligence. Relative
strengths noted were in the areas of verbal concept formation,

short-term auditory memory, reasoning, and judgment.
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ecces were in his general fund of information and his
pility to analyze and differentiate essentisl from non-essen-
ig] details. The remainder of the subtests were unremsrkable
;pictins this boy's abilities to be below his age expectancy.
| The Stanford-Binet Intelligence Test, Form L-M, was

8ls0 administered. Test results were as follows:

CA 8-4 MA 7-10 I¢ 90

Test Summary

Years Months
A 5 o)
VI 10
VII 10
VIII ()
IX (S
X 2
XI 0

Relative strength was noted in the area of arithmetic
reasoning., He was able to understand verbal concepts and
words on a concrete level, he was able to make judgment iu
adaption. However, verbal discrimination in comparison
appeared weak. Memory and concentration skills appeared
adecuste for his chronological age. A relative weakness was

noted in his visual-motor ability.
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This section lists remedial activities to be usead with
ehildren identified as Learning Disabled, basea on wioC sub-
fest scores. These activities are both commercial and teacher-
mede. 1t is importsnt 1O bear in mind that these activities
are designed not to “"tesch the test” but to sid in developing

academic progress by remediating specific Learning Disatvilities
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INFORMATION

Remediation Procedures (uenersal)

_ the child's experiences in school &and in the community
eld trips .

iﬂ ze interest centers where children cen collect, display

S discuss projects. Mske this &an aspect of classrocm routine.
jde & wide variety of books, magazines, pictoral materisls,

% interest-easy vocabulary resding materizls, topical cassettes
l1isteninz center end developmentally eppropriate waterials

jeerning displsay.

tscuss current events, local interest events and community
jvyities. Plan role playing experiences based on the content
f these events.

Note cleerly stated facts, grasp & main ides, follow z seguence
events, and organize iaeas from a resdinz selection or film.

Draw inferences and arrive &t conclusions in interoreting reading
materiel. Direct questions which encoursge thinking and tap

Frovide projects which aim at applying what was read or heard.
‘Encourage the child to verbally express himself to & small group
or lead a discussion.

Help the child to organize summaries of stories or television
programs by orgenizing ideas in outline form.

Utilize select educational television programs. work out a
cooperative progream with the school librarian to encourage
interest readine.

Encourage the discovery of new ideas through directed reading-
brzinstorm zctivities.

Teazch children to hypothesize, examine judzments, make decisions
énd crecte ideas.

Utilize puppet play to emphasize feelings through the use of
lanzuage.

Visit local industry, public buildings, libraries. ete. to
emphasize career awareness. Local professionals are useful
resource people.

Utilize audio-visual media aid's, camers work, video tape and
tepe recorders to explore the environment that surrcunds the
child.

Frovide opportunities for various children to assume leadership
roles on selected group activities and projects such as studying
other cultures, life styles, dress styles, etc.
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j1ize experience charts (work things) for youngsters and
otion charts (coping with feelings%.

e cOUTage independent pleasure study without requiring assign-

ents . "Reinforce the development of independent study projects.

o, foster self-confidence, call upon the child for oral work
which is within his capatility range for success. Verbally
pewerd accomplishments.

Remediation Procedures (frimary Level)

nspow and Tell"” as a matter of class routine. Structure the
gession by encouraging the child to bring specific items to
tell about ( leaves, gzloves, toys)

Planned vieits to community agencies - fire house, police station.

Have the chil discuss local geography, nemes of streets surrounding
the school, street address, etc.

Hemediation Procedures (Upper Primary Level)
Review basic concepts such as days of the week, months, time
elements, compare distances within city or school, coin values,
common concepts of seme and opposite.

Eigh interest-low vocabulary reading materiasls such as Cowboy
Sam cseries can be useful in helping improve the genersl fund of

information.

Discuss names and locations of neighboring communities, teach
directions: HNorth, South, East and West.

Directed use of televisicn programs.

Reporting of major current events and discussion of such by
using pnictures and articles from newspapers and magezines.

Give the child a simple project such as planting flower seeds
in & pot, plenting a sweet potato, and encouraze the child to
explzin the project.

Remediation Frocedures (Intermediate Level)
kotivate interest in surroundings of city, county, state and nsation.
Discuss famous community and state leaders.

Motivate the child to take responsibility in an ares of interest
which would require use of library materizls.

Assign the child to group projects selecting the group with
care. On occasion, attempt to place the child with children
who have & substantiel fund of general information and who have
displayed the ability to accept & somewhat slower child.
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Commercial Materizls

wucgtional Development Laboratories: Study Skills Library

%; pell-Loft, New York: Specific £kill ceries
Pennsylvania: Reading for Neasning Series

1 ppi nco tt,
gding Text and Workbooks

hbbg—ﬁerrill, Indiana: Developmenteal e

Guidance cervice, Delawsre: Peabody Lsnguage Kits

Q;erican
Basic Skills for Lveryone

CEBCO Stasndard Publishing:

feacning Resources: Auditory Discriminstion In-Depth rrogram




103

SIMILARITIES

Remediation Procedures (Genersl)

;i.vide activities in which the child catesorizes according to
% common similarity (different objects of the same set, different
Counds "ith 2 similsr relationship).

pevelop scrapbooks of pictures in various czategories or use & tape
.;ecorder to collect categories of sounds.

Use visuel, as well as auditory modalities, in various combinations
_#ozeinforce associational content in activities.

‘Encourage game play using verbal opposites and similarities.

pelect passages or sentences and have the child evsluate simileri-
ties and differences in the semantic use of words.

Utilize simple science experiments in which several unique
ingredients can be combined into one unicue mixture which san

be classified.

Encourage group discussions using abstract social concepts such as
freecom, libertv, poverty, equality, etc.

Widen opoortunities to listen critically to selected passages,
either read aloud or recorded to identiry absurdities, similsari-
ties, differences, and to draw inferences.

Use picture pairs, geometric designs varying in complexity and
differing slightly from each other, in activities requiring that
the child identify similarities and differences.

Encourage divergent thinking through problem solving in art,
lenguege srts, music, social studies, science, and methematics.

Anzlyze differences in the verious ways the same word may be
spelled; analyze suditory similarities.

Frovide experiences in written expression and composing using
concepts of same and different.

Use rebus-type games in informal lessons.

Incorporate an active use of audio-visusl zids in planning learning
experiences.

Utilize phonovisual methods in activities designed to extract
associational concepts.

Iry to prevent fatugue in learning by providine frecuent rest
Periods.

Consider having the child participate in extra curricular
enrichment programs.
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Remediation Frocedures (Frimery Level)

rce gissimilar objects which have a commonality of shape.
See dissimilar objects which have & sameness of color.
fee dissimilar objects which function in an aslike manner.
;ﬁese exercises &id in showing verious relationships.

#ave the child meke a scrapboock of pictures in broad classi-
gications.

Gompletion of functional sentences: Kzbbits are fast, turtles
.':.re -

_i,tching ebstract concepts with concrete pictures.

)

Remediastion Procedures (Upper Frimery Level)

feach generalizations. Discussions and illustrations of modes
of transportation, types of clothing, and so on.

Teachinz of similarities and differences of geometric designs.
Circuler forme such as the sumn and the moon.

Similarities and differences of bdopography such as lakes, rivers,
mountains, hills.

Discussion of zero in arithmetic practice exercises with regards
to meaning, such as nothing, nil, void.

Discussion of key determiners in sentences, such as more-lese,
most-every, less-least, etc.

Remediation Procedures (Intermediete Level)
Deveop and write lists of verbal opposites and similarities.

Classifications of animels such as mammsls, lend snimale, sea
gnimsls, carnivorpus animsls, and =0 on.

Classification of musical instruments.

Physical properties of simple chemical compounds such as water,
ice, steam.

Commercizl Materials

American Guidance Service: Peabody Kebus Frozram.

Developmental Learning Materials: Auditory Uiscriminstion aids
Milton Bradley: Educational association games

Continental Fress: Verbsl Opposites

Instructo: "We Learn to Classify"

SRA: "Learning to Think" series

Tdeal: What Goes Together Lotto

L M
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ARTTHMETIC

Remedietion Procedures (General)

spovide matching and sorting activities which focus upon number
ecoznition, sets of objects, and quantities of objects.

e puzzles, pegboards, beads, formboards znd flannelboards to
scus on Zeometric concepts, matching and pziring.

ptilize tactile number lines to teach concepts of adaition,
gubtraction, first, last, and so on.

fncourage familiarity with sequencing by introducing tasks
‘which ucse serial order, relationships &and time concepts.

Use & tachistoscore or flashcards to improve recognition of
gete of objects, symbols, and specifically designed number facts.

Extend numerical concepts into game play with the use of dice,
pleying cards, puzzle cards, and use of play momey or chips.

Tep out number combinations to reinforce auditory discrimination.
Enccurage activities which involve planning with the use of money.
Have the child maske posters to illustrate mathematics concepts.

Use concrete or manipulstive materisls when introducing abstract,
or symbolic number concepte such as: freactions, percentage,
graphs, charts, money, interest, or map reading.

Sequence presentation of time concepts by bteginning with & large
unit of time such &s one hour and breaking time up into intervals
such as hours, minutes, seconds, and so0 on.

Orgenize the timing and pacing of activities and veary them by
egse or difficulty level; short or long time durstion to
encourage efficient vlanning of time or working within time limits.

Utilize existing community resources to illustrate practical
approaches to mathematics application such as: factory work,
assemby lines, ballot cuunting during elections, simulsted
investing using the stock page of the ncwspaper.

Adapt shopwork or industrial arts projects to include arithmetic
concepts.

Utilize graph paper to illustrate concepts.

4llow the child to memorize when necessary, but supplement this
gctivity with reinforcement experiences which concretely accent

this process.




KRemediastion Procedures (Frimary Level)

.esent ZTroup of objects (blocks, pencils, etc.) and introduce
fbncepts of more, most, least, less.

‘gse of picture line - cards with simple pictures and teach
:wonceptS of first, last, second, middle, znd next to last.

Jesch counting numbers by having the child match sets. Child
ghould match similar sets by number and clsessificetion.

Introduce gZeometic shapes and have child trace, copy, match,

Bncourage familierity with time &nd measurement tnrough the use
of clock face, calendar, money, and ruler.

At the end of the primary period, the child should be expected
to count from one to one hundred, add sums of ten and under,
gnd have some simple subtraction facts within his grasp.

Remediation Frocedures (Upper Frimazry Level)
Keview and reinforce primary level skills.
Extend numerical concepts such as equalities znd inecqualities,
addition and subtraction facts through one hundred and number

families. Concrete objects may be used for demonstrztion.
Drill and practice of facts are essential.

Emphasis should be placed upon the cuncept of zero by use of a
variety of arithmetical tasks involving the use of the zero. An
ebacus may be used to demonstrate place value.

Introduce the concept of halves and quarters., Fleannel boszard
material, blocks, and pie cut-outs may be used for demonstration.

Using concrete visual aids, simple multiplication and division
facts may be introduced. Flash card material mey be made or
purchacsed.

Remediation Frocedures (Intermedizte Level)
Review and reinforce previous concepts.
Drill and practice of facts is essential. To make drill
lnteresting, children may figure batting averages, grocery
shopping lists, home expenses, restaurant menus, etc.

Use of decimals in the four processes can be presented with
materials as described above.

Simple zraph procedures may be introduced uning graphs made of

or the school tuilding, or the distance a child throws a bsll to
develop measurement concepts.

children's heicht and weight. The child can measure the classroom
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Commercial Materizls
ﬂuisenaire Compzny: Cuisensire kods
goughton Mifrflin Company: Montessori uMath #ids
polt, Rinehart and Winston: Happy Ways with Numoers
general Learning Corporation: Judy Clock and Colornumbers
feaching Resources: Math eids and games
Continental Press: Arithmetic Step by Step books
gRA: Dister Arithmetic Series

Devédopmental Learning Materials: Math gzmes and kits

The Math Group: Math puzzle books, "Beefing Up Basic Skills"
and others
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VOCABULARY

Remediation Procedures (Genersl)

§iden experiences in writing drametizatuions snd stories.

Encourage the use of puppetry, dioramas, stage settings, or
ghadow screen for tuilding verbal expressive behavior.

'select and prepere & story for sharing orally with & group or
wgith the entire class.

jssemble end edit material for a school ncwspaper, scrapoook,
or class project.

Increase dictionary work as a part of language arts activities.

Weave original stories around personal friends or favorite
storybook characters.

Create characters for a continued story and have the child add
episodes.

Utilize graffiti as a basis for encourzzing the creative analysis
end use of words.

Encourage the collection of written words such as folklore.

Use suprlementery materials such as Nationel Geogsrephic, Time,
Newsweek &nd encourage self selection of materials.

Use games such as crossword puzzles, Screbble, password.

Have the children listen to television programs, commercials,
or school created programs and make constructive evsluations.

Introduce relationships between lansuages of various kinds.

Study the differences in style, vocabulary, etc. of different
literery periods of different writers.

Analyze words with similer meanings to differentiate shades
of meaning.

| Express in writing feelings sbout selections in masic, art,
and dance.

Listen to recordings of poetry end prose. Have the child create
his own.

Levise "Read, #rite, Draw" activity cards in various arezs of
the langusge arts.

Create games using new words or invent gemes which call for the
use of the dictionary.




109

Remediation Procedures (Frimary Level)

courage rebus book reading.

resent various objects in the classroom &nd require tre child
"G'name the different qualities of the objects suck as size,

f
&

pare color, purpose.

The child should be able to repeat simple stories told by the
%eacher. The child can be asked to describe a televisicn program.

Grab beg, describingz objects in & bag.
yeke @ picture dietionary.

‘gave &2 set of pictures of redated objects along with pictures
that do not belong. The child classifies the pictures.

Remedistion Procedures (Upper Primary Level)
Introduce dictionary work.
Introduce words.

Emphasize parts of speech and the roles words play in our
lenguage.

Make use of abstract words.

Insure working vocabulary knowledge for each subject area in
gscience, math, social studies, etc.

Remediation Procedures (Intermediate Level)
Insure 2 minimum vocabulary key for each subject area.

Place greater emphasis upon written expression and writing
abilities.

Aggign required readings and invelve the child in play-acting
the different characters or verbally explaining the materials.

Increase dictionary work whereby the child might be requested to
give word orisgins or trace the development of mesnings to
current day usage.

lieke use of crossword puzzles, scrabble games, &nslozxy games.
Have the child make up his own word games &nd puzzles.

Commercial Materials
Continental Fress: Wwordland books
Lippencott: Open Court Readers

American Guidance tervice: Rebus Readers
Ann Arbor Press: Visual Tracking workbooks

Behavior Research Labs: ©Sullivan Resders




ell-Loft: Specific Skill Series

owl Publications: Lesrning Center task cards

Schafer: Learning Center task cards
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CONFPREEENSION

Hemediation Procedures (Generzl)

ssi1ize incomplete stories that involve social situations and
?;ye the child complete the story.

geve the child arrenge, in sequence, stories that deal with
cocial matters.

sgve the child select magazine photo's depicting various
@ocial situations.

reading and map making helps to better orient the child
ﬁb distances in the environment.

Pevelop self-perception activities such as using pictoral
gerapbooks, family booklets, figure drawing and creative
writing tasks.

Help to develop a sensitivity to other people with &ectivities
guch as discussing the meaning of gestures, words, collecting
pictures of people in social situations.

Use a "What if" box. This is a file box with situations described
and followed by the question, What if---.

Recognize, discuss,K and role play various combinations of voice
eand gestures as a'form of social behavior..

Divide classroom responsibilities amonz claess members snd rotate
opportunities for assuming responsitle roles.

Help children to appropriately react to social consequences by
role playing.

Encourage independent decision making in the plesnning and
execution of projects.

Discuss personal involvement in local events and encourasge
participation in our-of-school supervised social experiences.

Encourage the planning and implementation of & class trip or
event.

Encourage the planning and implementation of class proclem
golving such as budgeting for a party, etc.

Encourage parent participation in organizing weekend experiences
for children that have limited social-companion contacts out of

school.

Develop lessons that teach planning, such as budgeting on an
allowance, or ordering from a menu with limited expenses.

Consider using strategy games such &s Monopoly, chess, etc.
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Remediation Frocedures (Primasry Level)

nmildren should be asked to give simple explanations to such
estions 8s "Why do we have houses?" "Why do we need firemen?"

eanduct stimulus-response exercises where a certain stimuls
ads to & response, such as, "What do we do when it rains?"

e the child bring in pictures of activities and relate them

4o other sreas. XYor instence, after viewing picturees of a
Spractor, ask if the tractor is clesring land for buildings

practice ziving directions and have the child respond to
show understanding.
Have the child describe pictures in detzil.

Have the child describe his father's jot or & job that the
¢hild would like to have.

Review basic concepts of up, down, behind, tefore, after, later,
first, last, etc.

Help the child in discussing simple nursery rhymes, feiry tales,
and fables.

Remediation Procedures Upper Frimary Level)

Tell & story pausing frequently and have child fill in the
missine details.

Continuztion of cause and effect guestions.

Have the child teach his favorite game and the rules necessary
to prlay it.

Child should be able to explsin what to do during vsarious
activities such as, librery, cafeteria, movies, parties, etc.

School safety rules msy be explsined by the child with ressons
for obeying these rules.

Remediation Frocedures (Intermediate Level)

Socigl studies and arithmetic should be tzught with emphasis

on casuse and effect -- Why dues 5+2=77 Wny are there ghost towns.

Fresent projects that the child cean do and have him describe
his methods to the class.

Use exercises in abstract thinkine. Commercislly svailsable
puzzle books are useful.

Assign composition work. The teacher should assign the tepic
and be vague with nothing more than the topic title ziven.
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Commercial Materials

Developmental Learning Msterials: "Concepts for Communication'
tapes end worksheets

yise Owl: Learning Center task cards

fducetional Frogrammers: Lenguage Concepts Skill Packet

Frenk Schafer:: "kead, Think, Color" workbooks

gteck=Vauzhn: "Keading, Trinking, Reasoning Skills" workbooks
Apericen Guidance Service: Peabody Lenzuage Kits

Bducational Activities Incorporated: <cound-Sight Skills

parnell-Loft: Cpecific Skill Series

Frank Schafer: Learning Center task cards




114

Digit Span

Remediation Frocedures (Genersl)

Encourage ectivities which reinforce immeaiate recsll such
as epelling or math contests.

gncouraZe auditory awareness and discrimination by training
¢pe apility to listen ana interpret vocal sounds, radio, etc.

widen auditory experiences by using modality combinations,
such as guditory-visual.

Devise games that build auditory memory such as tongue twisters,
pand clapping imitations, sound-picture match games.

Encourage sequential arrangement of materisl to be learned into
a step-by-step operation to avoid fragmentation.

Utilize sentence completion activities in which the child must
gelect from a multiple choice.

Have the child write or say word, letter or number sequences
forward, then backward.

Graduate the level of difficulty in presenting verbal directions.

Play two recordings simultaneously and have the cnild identify
certain auditory sounds while elimineting irrelevant auditory

sounds.

Use rhymes, poems, and songs to identify repetitions of initisl,
medizl and finesl sounds.

Develop activities adapting audio or visusl equipment such as the
tachistoscope or flash-x to build short term visuzl memory.

Use group games such as "Simon Says."

Gemes where words, pictures, etc. are to be repeated such as
where children sit in a circle and whisper to the next person
what was whispered to him.

Add a line to a story repeating earlier sentences each time.
Hemediation Frocedures (Frimary Level)

Have the child listen. Have him neme & sound he hears outside,
in the room, or in the hall.

Initiate grocery store game where the child is regquired to
purchase certain items named by other children in sequence.

Request the child to repeat teacher prepsred number sequences
such z2e phone numbers and addresses.

Child should be encouraged to repeat simple rhythm pstterns
he hears the teacher or classmates tapping or clsaoppinz.




L5

hild cshould listen to & series of common sounds, nsme the

G d end then attempt to imitate them in sequence.

goun
Remediation Frocedures (Upper Frimery Level)

yse rhythm exercises involving clapping and tappinsz.

Recuire the child to provide missing letters or numbers &as
pe listens to the teacher say them in sequence, such as 1,2, W4

pave the child provide missing svunds to words presented by the
teacher such as bo-le (bottle), da--y (daddy).

Child may be required to memorize simple poems and rhymes.

Fave the child repeat number and letter cumbinations in proper
order, then backward.

kemediation Procedures (Intermediste Level)
Have the child repeat tongue twisters.

Kequire exercises of immediate recall of srelling words. £Epelling
bees sre useful. (|

Present numbers or letters in sequence and have the child repeat.
Attempt to build the skill to seven digit repeating asbility.

Participation in a play requiring memorization of lincs.

Have the child prepare a2 list of the many sounds he hears
throughout the day.

Commercial Materiazis
Rheem Califone: Tachistoscope
Radisnt Educational Corporation: Expressive Receptive Skills

Ideal: ©Sound Blending tepes and worksheets

Educastional Activities: Sound and Sight Skills
Educationel Programmers: &uditory Memory Sequential Skill Packet

Educational Performance Associates: Auditory Stimulator

Developmental Lesrning Katerisls: Auditory memory, figure-eround,
and imagery taves and worksheets
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PICTUEE COMPLETION

Remediastion Procedures (General)

Use "hidden picture" activities such as those found in
Hiyhlights for Children.
m—

gave the child complcte pictures varying in difficulty levels.

frovide oprortunities for the child to discriminate visual
forms and parts using puzzles, lotto games &nu color forms.

Encourage independent arts and crafts activities such as
leathercraft, ceramic tile work and assembly activities involving
gecuential procedures.

Using a map, have the child isolate specified cities, cut them
out @and re-assemble them on a bulletin board.

Encourage leicsure time activities such as crossword puzzles
and pattern cards.

Utilize the number to number coloring books, dot-to-dot
pictures and model btuilding activities.

Utilize group activities which incorporate training in spatizl
relationships (up-down, top-btottum, in-out).

Evaluate the main idea from selected passages or stories.
Provide science workshop or cooking experiences in which the
child will list the steps or procedures teken and the ingredients
used.

femediation Procedures (Primery Level)

Mzke use of twenty questions games.

Have the child identify common objects and discuss the details
of these objects.

Guessing game where the teacher describes a person in the class-
room znd the child must guess who it is.

Katching of letters, colors, numbers, geometricsal.
Construct compound words through the use of pictures in magazines.
Use simple jigsaw puzzles,

Make use of "how To" exercises. heave the child descrite how
to tie a show, make a bed, etc.

The child completes simple pictures that have missing lines or
parts.
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Remedistion Procedures (Upper Frimary Level)
2olch crossword puzzle books and map puzzles could be used.

Bove the child give oral descriptions in detsil of various
%{tion scenes in tooks and magazines.

Jnalyeis and synthesis of compound words. Fresent compound
words &and have the child find the small word in the larger
element.

fptroduce the child to the world mep &nd its major land forma-
tions.
Jake use of jigsaw puzzles appropriate to the child's age level.

Activities where the child draws and paints by numbers are useful.

present incomplete geometric chapes that the child is required
to complete.

Remediation Frocedures (Intermediste Level)

Use road map exercises. Have the child plot & route from
one voint to another listing the cities passed through.

Have the child present written descriptions of victures,
objects, books, action programs, televisicn, and movies.

fentence anealysis involving compound sentences, complex
gsentences, and parts of speech that will focus attention on
parts of a whole.

¥eke use of Jjigsaw puzzles and crossword puzzles &t appropriate
aze levels.

Assign simple science experiments where the child cean list in
detzil the procedures esna observaticns of the experiment.

Give the child exercises in choosing titles znd find the mein
ideas of written selections.

Continue picture completion drawing exercises st an advanced level.
Commercial katerials

Follett: Frostig Program

Allied Education Council: Fitzhugh FLUS Procram

leaching Resources: FParquetry blocks &nd desiesn cerds

Continental Press: Missing parts worksheets

Nilton Bradley: "Whstls Missing Lotto"

SHA: "Lesrning to Think" series
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PICTUKE ARRANGEMENT

Kemediation Procedures (Genersl)

feve one child begin a story and have another child continue
jt using imagination and oral languzge.

fFlsce pictures out of sequence &nd have the children place
them in order.

pemonstrate and have children perform simple to more complex
gcience experiments, craft projects and cooking sctivities.

Arrange months of the yecar, days of the week, etc., in order
from & scrambled array.

felect events or characters in a story and meke a like-dislike
chart.

Review and discuss abstract concepts such as feelings and so on.

Encourage chilaren to participate in school clubs &nd to |
deveéop club guidelines sequentially and systematically.

Utilize role playing using material which is divided into
sequences or episodes.

Have the child chart his behavior over z wecks time zsnd devise
2 sequence of events.

Note important deteils in a story and list them in an order
of importance.

Encourage the organization of ideas into tables of contents,
outlining and by arranging topical sreas in reports.

Remediation Procedures (Frimary Level)

Viscuss awareness of safety rules and procedures. Wwhy is order
necessary in & fire drill?

Eewerd sood behavior, attendance, punctuality, etc.

chow the children pictures snd have them tell & logical story
in proper secuence.

Remediation Procedures (Upper Primary Level)

Reading materials where inferences and conclusions sre called
for.

flace emphesis on sportsmenship &nd rules of the geame.

#ork with incomplete set of number sentences, 4 + = 7.

Give the child work with sentences recquirinz the child to
fill in missing words.
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Remediation Procedures (Intermediate Level)

.11 & short story. Have the children draw cartoons
Yjustrating the order in which the events happened.

;11 or read an unfinished story and let the children supply
= e endings -

saye the child illustrate, write, or describe orally the events
4jp his day in sequence.

fet the child retell a story or film.

fell the children @ story and omit an importsnt part. Have the
child discover what is missing.

Peing puzzles, tell why each part is next.

Pley & =ame where one item is removed st a time and have the

chils try to remember what is gone. Then see if he can replace

the objects in the order in which they were removed.
Commercial Materials

Freston Corporation: Sequential Games Kit

Continental Press: FPuzzle«tequences

Developmental Learning Materials: Peouple and Shapes Puzzles

Idesl: DBeads and Laces

Barnell-Loft: Specific Skill Sefies

Ann Arbor Press: MNMichigan Tracking progrem

Instructo: "What Comes First? Next? Last?"

Teaching Kesources: Dubnoff Frogram
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BLOCK DESIGN
Remedistion Frocedures (Generzal)

ntilize the chalkboard to copy outlines, pictures, designs,
yords oT to reinforce Kephart chalkboard exercises.

Reinforce visual motor skills with the use of perceptual
treininz sids such as peg boards, cubicel bdocks, &nd parquetry

plocks.
yse templates, clay and sand aids in tracing exercises.

ptilize "Origami" paper folding activities.

yse mosaic tiles or constructicn paper cuts to copy or create
petterns.

pske use of puzzles, dot-to-dot games)and tracing activities.
Provide exercises in typing.

Have the child reconstruct a story from an array of scrambled
sentences Or passsages.

Develor sn awareness of form, shepe egnd color using tactile-
visual materials.

Encourzgze model building snd other construction activities.

Give directions to the child sequentizlly stressing the concrete
end graduating to more abstract or difficult instructions.

Remediation Prucedures (Frimary Level)
keke extensive use of concrete meterials such as blocks,

pictures, pegboards. Use of Cuisenaire Kods in teaching basic
math.

Copy figures using toothpicks.
Encourage exercises in tracing and coloring within lines.
Meke use of paper cutting and folding exercises.

Fresent new work sequentially and give ample oprortunity to
master a new concept before the next concept is presented.

Kemediation Procedures (Uprer Frimary Level)

Extension of exercises and ectivities from primary level
aprroprizte to grade level.

Make use of punzzles appropriste to chronological age leve.
Use spirogram type games for geometric vattern drewing.

Engage child in sorting exercises by size, texture, color.




ssembliﬂ? parts of compound words from & master list to which

A e child cen refer can be useful.

B
Remediation Procedures (Intermediate Level)

esent jumbled sentences that the child has to reconstruct
ccording to a mester list.

&
jake use of advanced jigsaw puzzles.
gmphesize the copying of material from the board and from books.
Recuire the child to separate real words from nonsense words.
Have the child categorize picture topics or subjects.
Child's desk may be moved close to the chslkboard and he may
be recuested to work problems from a verticasl plane (board)
rather than & horizontal plane (desk).

Commercial Materiels
SkA: "Learning to Think" series

Educational Record Sales: Developing Body-opace FPerception Motor
€kills Album,

Developmental Learning Materiels: £tegquential Ficture Cards
Teaching Resources: Erie Frogram

Milton Bradley: Make a Shape, Make & Word, leke & Letter
Educational Programmers: Visual Motor Coordination Skill Facket
Steck-Vaughn: Puzzles and Fatterns

Teaching Resources: Vangusrd School Frogram

Follett: Frostig Program for Visual Ferceptual Development
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OBJECT ASSEMBLY
Remediation Procedures (General)

Seilize visual-auditory and tactile-kinesthetic approaches
v, reinforce verbal learning activities.

gave the child reproduce geometric patterns using triangle
lopinoes and sequence thie activity from simple reproductions
$o more complex designs.

‘gpphacize part-whole relationships in the execution of tasks,
especielly in arithmetic, phonics or language arts.

Encourage the use of strategy games such s checkers and chess.
ptilize form or tactile boards to reinforce tactile discriminstion.

Ptilize the graph paper technique to devise specific visusl-
motor, part-whole skill building activities.

Use color cubes, selected cylinders and other concrete models
to reinforce abstract concepts in learning experiences.

Utilize achievement profiles to plot specific mastery of skills.

Reproduce bead, block and object designs or patterns progressing
from simple to complex tasks.

Encourage the use of road meps in pre-planning for day trips.

Vegign visual completion tasks in which geometric outlines are
presented with puzzle pieces for the child to assemble.

Have several children design & poster, each selecting a portion
and completing it in the manner of working on a group puzzle.

Lncourage the building of models or other sequentiasl lesrning
tasks,

Present incomplete sentences or stories and have the child
crezte additional episodes or conclusions.

Emphasize dictionary work.

Present incomplete pictures of objects, animels, toys, utensils,
and geometric figures and have the child complete them.

Arrange an obstacle course for gross motor activities involving
visual size, shape and distance discrimination.

Remediation Procedures (Frimery Level)
Tracing outlines of fesmiliar objects is helpful.
bzke use of simple jigseaw puzzles.

liske use of FPopper Wwords from the Dolch list.
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prief exposure to common objects using a Flash-X and have the
child attempt to identify them.

yske use of creative stories and have the child create the
etory from flannel board characters.

Remedistion Procedures (Upper Primary Level)

yeke use of giant size poster cards that heve missing letters
and have the child supply the letter to mske the total word.

yske use of flash card work.

pMake use of dictionary exercises.

Cut up words and have the child make simple sentences.
Remediation Procedures (Intermediate Level)

Teach the child simple outlining.

Have the child find the key idea in paragraphs or stories.

Make use of cut up sentences that could be arranged to mske
logical sentences.

Have the child attempt to relate orally and in writing, & story
or television program that is familiar to hinm.

Exercises in Haiku poetry can be utilized.
Commercial Materials
Teaching Resources: kuth Cheves Frogram
Developmental Leerning Msterisls: PFyramid rFuzzles
allied Education Council: Fitzhugh FLUSE Frogram
Teaching Resources: Face and Figure Fuzzles sna Fatterns

Freston: Tangram Fuzzles
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COLING
Remedistion Procecdures (General)

Introduce graphomotor assignments gradually with opportunity
for copy work varying in length.

consider visual tracking activities.

Incorporate dexterity exercises in activities such as writing,
cutting, pasting, tracing, and the use of templstes and

finzer skills.

Encourage games such as "Simon Says."

Use pegboard designs on a fixed and rotating pegboard.

Eave the child complete a tile mosaic or paper mosaic picture
matching numbers or letters or colors. Devise & color/number

key.

Provide opportunities to incorporste game play in ascocistive
matching such as cerd games.

Utilize visusl-motor activitics such as the Frostig or Fitzhugh
materials.

Devise codes like Morse code or picture writing and match this
system with selected passages to be identified.

Use dominoes to match and sort dot comtinstions.

Encourage venmanship exercises.

Devise gemes modeled after Bingo using &lphabet or numbers.
Kemedistion Procedures (Primasry Level)

Use pegboards where the child has to meke the pattern from a
design csard.

Make use of sewing cards.

Copying and matching geometric figures by connecting a dot
pattern.

Emphasize good penmanship habits by giving exercise dealing with
the making of repetitive ovals, circles, lines, and staying with-
in appropriate limits.

Katching number and letter configurations.

Teach the alphabet using the sandbox, beaded letters, sandpaper,
and tracing.

Clapping codes to represent items around the room.

Prepare & paper with various geometric forms. The child is to
outline the circles in red, scuares in blue, and so on.
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Remediation Frocedures (Upper frimery Level)
pevelop 8 code whereby geometric figures &nd numbers sre matched.

yeke use of mep legend by hsving the child find roads, rivers,
cities and so0 on. Have the child develop a legend of his own.

girple Simon games.
fennmanship exercises leading toward cursive writing.
Remedistion Procedures (Intermediate Level)

Bmphasis on written expression with particular attention paid
to penmanship.

Make ucse of typewriter exercises.
Present simple social problems requesting slternstive reactions.

Teach the child basic charade code and have the child zc¢t out
familiar story and song titles.

Meke use of time linits when assigning certain clsssroom
activities.,

Commercial Materiels

Ideal: Perceptual Development Cards

Ann Arbor Fress: Michigan Tracking Program
Bducaticnal Programmers: Visual Memory Skill Facket

Teaching Resources: Dubnoff School Program
Follett: Frostig workbocks

leaching KResources: Perceptual Bingo

Fearon: Valett Handbook




MAZES

Kemediation Procedures (General)

provide oprortunities to ordent the child to the schocl
physicel plant.

Use toy mazes resembling pin ball machines for eye-hand
greining.

Utilize visual-motor tasks found in Frostig/Fitzhugh type
workbooks or similar materials.

Niden graphomotor experiences in copying &nd tracing.
Encourage map reading and plottine of routes.

Devise practice exercises making up mazes of zll types.

Have the child estimate the time involved in speciric tasks.

Devise crossword puzzle mazes in which combtinations of waords can
lead from a startines point to & termination point.

Present verbal directions to the child in game form, gradusting
from simple to complex tasks.

Frovide opportunities for the child to discriminate visual
form and parts using puzzles, games and colored forms.

Have the child respond to objects and pictures presented in
an incomplete form.

Encourage the sequential and orderly arrangement of material.

Construct a maze or obstacle course in the classroom or gym
and have the child devise zlternate routes through the maze.

Remediation Procedures (Frimery Level)

Veke use of practicel exercises with simple meazes from magazines
and other primary educational materisls.

Have the child fill in the missing parts of objects.

Child can be asked to connect dots to make & picture or copy
& pattern.

Present a series of directions and have the child carry them out.
Child can trace incomplete drawings, completing them.
Remediation Procedures (Upper Frimsry Level)

Have the child learn the location of rooms within the building
by assigning him as a class messenger.

Have the child think about and present slternate routes from
home to school.
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fTQSEHt complex directions to physical activities.

gontinue with exercises in visual-motor coordination.
Eemediation Frocedures (Intermedizte Level)

gave the child mep out alternate routes TO well known locations
within the community.

jake use of exercises in advanced maze work from published
paterials.

geve the child make planned, sequential activities for class
prpjects, parties, or plays.

pave the child meke rules for a well known Zame.
Commercial Materials

g¢RA: Learning to Think Series

Tesching Resources: Dubnoff School Frogrem

Tesching Resources: Vangusrd FProgréem

ieaching Resources: Erie Program

Teaching Resources: Ruth Cheves Progra_

Zaner-Blosser: Trace-a-3it




Individual Intelligence Tests
and
Emotional Disturbances




| behavior, unhappiness, and repetitive illness.
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The term "emotionally disturbed" refers to those children
who demonstrzte any one or more of the following characteristics
to 2 marked extent and over & period of time: &an inability to
learn, unsatisfactory interpersonal relationships, inappropriate
*9 This term will
be used interchangeably with the term "behaviorally disordered"
which is the state of Missouri label for the same problems.
Attempts have been made to determine the effects of emotionsal
disturbance on intelligence and the extent to which specific
behavioral problems are associsted with the level of intelli-
gence. The studies made lead to the conclusion that nonpsychotic
conditions do not seriously affect the overall level of intellec-
tual performance.

Certain behaviors during testing can be indicative of emo-
tional disturbance. Some attitudes displsyed during the examina-
tion that are suggestive of an emotional problem are: irritabil-
ity and suspiciousness, restlessness, lack of spontaneity,
veriable mood, apathy, and euphoria. Language difficulties
suggestive of an emotional disturbance include: speech diffi-
culty, rambling, blocking, over-elaboration, and self-reference.
It is important to recognize that emotional disturbance cannot
be diagnosed from an intelligence test elone.50

On intelligence tests, children with & compulsive neurosis
msy pass some subtests requiring meticulosity and fail other
tests because they are either more meticulous than the test

requires or too inflexible in their thinking. Ferformance on

memory tasks may be influenced by an urse to be accurate. Tasks

49 Sattler, op. cit., p. 321l.

50 Ibid., p. 326.




requiring insight and imagination may be failed by children

who are inhibited and who have z fear of not doing well. Failur
to answer a question within an sllotted period of time may be
due to limited intelligence, shyness or timidity, or deliberate
intention to be sure. Dependent children may give assured
responses to routine materisls, but anxious and tentative respon-
ses to questions that require judgment and evaluation.
Indications of obsessive tendencies include: four or five
explanations of courses of action in reply to the Comprehension
test gquestions of the WISC and the Stanford-Binet; three, four,
or more likenesses given to the Similarities cuestions of the
WISC 2nd the Stanford-Binet; and elaborate definitions of Vocab-
ulary words of the WISC and the Stanford Binet. An anxiety
state may be shown in test performances by restlessness, appre-
hensiveness, impaired attention and concentration and bodily
expressions (tics, nail biting and so on). Difficulty in finding
words, impulsively blurting out unfinished or inappropriate
| replies, and fumbling about for adequate formulation are &also
| indicative of anxiety.t
Some individual tests on the Stanford-Binet may reveal
particular behavioral reactions more readily than other tests.
However, no systematic pattern has been found. On the Obeying
Simple Commands test (year-level 11-6), negativism may be elicited
to 2 greater extent than on other tests. The presence of repeti-
tion, compulsion or perseverastion in children with a compulsive
neurosis may cause them to fail the Faper Cutting test (year-

level IX) and other similar tests. Overmeticulous neurotic

51 Ibid.
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children may be absorbed in and anxious ebout details on reason-
ing tests (Reasoning I et year-level XIV, Ingenuity I &t year-
jevel XIV). Aggressive practical children may have an advan-

tage over passive, contemplative children on the Ingenuity tests
found at year-levels XIV and above. Children who are dependent

on suthority and precise tangible accomplishments may have success
on precisely defined tasks, but fail tests that require insight.
Some able, but neurotic children may have more success with

: Digits Backward than with Digits Forward, because Digits Backward
is more difficult and demands more active effort and attention

| than Digits Forward; thus, when he performs in this way, the

. neurotic child may concentrate on the task and lessen his con-
cerns about his ability to do well.”®

The WISCjappears to be a reliable instrument in evaluating

emotionally disturbed children. The attempts that have been

. made to determine whether subtest scores and scales reveal any

characteristic patterns that can differentiate emotionally dis-
turbed children from other groups of children have not been
successful. Greater variasbility of scores may be found in
emotionally disturbed children. On the Digit Span subtest,
clinical experience indicates that some emotionslly disturbed
children may have more success with Digits Backward than with
Digits Forward. On the Block Design subtest, emotionally dis-
turbed children may show rigidity and demonstrate impulsive
decisions; however, the distortions are less gross and devia-
tions are less persistent than those observed in brain-injured

children., It is possible that Coding subtest scores may be

52 1Ibid., P« 327.



depressed in anxious children due to extreme cautiousness and
meticulousness. Repressive activity may result in the insbility
to see certain relationships &and meay interfere with performance
on the Block Design and Object Assembly subtests. On the other
hand, a need to please the examiner may facilitate his perfor-
mence on the Ficture Completion, Picture Arrangement, and
Comprehensgion subtests.55

In summary, while selected responses on either of the two
major individual intelligence inventories may suggest an emo-
tional involvement, there has been no specific pattern recog-
nized in subtest scores to indicate that an emotional problem
exists. One would conclude that the WISC and the Stanford-Sinet
are not appropriate diagnostic instruments to determine the

existence of an emotional problem, unless used in conjunction

with a battery of projective tests.

5% Ibid., pp. 3%28-329.
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Projective Technigues




The chief distinguishing feature of projective techniques
is to be found in their assignment of a relatively unstructured
tesk. In order to allow free play to the subject's imagination,
only brief, genersl instructions are provided. For the same
reason, the test stimuli are usually vague. The underlying
hypothesis ie that the way in which the individusl perceives
and interprets the test material will reflect fundamental zspects
of his psychological functioning.

Projective tests also represent disguised testing procedures,
in so far as the subject is rarely sware of the type of psychologi
cal interpretation that will be made of the response. Projective
instruments are characterized by & global approach to the appraisa:
of personality. Attention is focused upon & composite picture
of the whole personality, rather than upon the me&asurement of
separate traits.

Projective methods originated within a clinical setting and
have remained predominantly a tool for the clinician. Most pro-
jective techniques reflect the influence of psychoanalytic con-
cepts. The specific technigques need not be evaluated in the
light of the particular theoretical slant or historical origin.

A procedure may prove to be practically useful or valid for
reesons other than those initislly cited to justify its intro-
duction.

Standardization of the various projectives wes accomplished
by selecting sample groups from the various normal and pathologi-
cal populations. Distinct patterns were revealed by each of the
separate populations and comparison of response sets provided
the bases for interpretative classifications. The interpretations
of the projective tests illustrated throughout this section were

developed through this process.

]



Projective techniques have been classified with reference
to the nature of the stimuli presented, method of administration,
manner of interpreting responses, and test construction pro-
cedures. Anastasi lists a classification of projective tech-

2% A portion of this

niques in terms of mode of response.
classification will be presented in this paper. The groups of
projective techniques are divided into three categories:

l. Expressive methods, such &s drawing, which differ
from construction procedures in that the subject's
style or method is evaluated as well as the finished
product.

2., Construction procedures are techniques requiring the
subject to create or construct a product, such as a
story.

3. MAssociative techniques are methods in which the sub-
ject must respond to a stimulus by giving the first

word or image that occurs to him,

Expressive methods

Drawing enalysis, not unlike understanding of other pro-
Jective techniques, can be used effectively only by the clinical
psychologist who possesses a grasp of personality dynamics. This
method is particularly vulnerable to misuse, because the admin-
istrator may proceed without special materials, and without
complicated directions, scoring, or coding to master. The method
has meny advantages. It is simple to administer, requires no
materials beyond a pencil and paper, may be completed in less

than an hour, and is interpreted directly from the figures that

54 Anastasi, op. cit., p. 566,
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are drawn, without intermediary scoring.55 The test may be
kept indefinitely and snalyzed at leisure and it offers direct
testimony of the subject's projection, rather than & verbal
description of it. Projective techniques are particularly
useful with verbally shy or inhibited children and with foreign
or illiterate persons. This method has no limitations of age,
intelligence, or artistic skill. Although some structuring is
introduced in the request four the figure of a person or object,
the infinite choices that may be involved, and the variety of
patterns of self-expression that may be evoked, give ample con-
firmation of the potentialities of this type of projective tech-
nique.

Underlying the drawing technique is the wide snd basic as~
sumption that personality develops not in & vacuum, but through
the movement, feeling, and thinking of & specific body. In
general terms, the drawing represents the expression of the self,
or the body, in the environment. What is expressed may be charac-
terized as a body image which may be regarded as the complex

26 When a subject

reflection of self-regard - the self-image.
sets out to "draw a person", he must necessarily refer to &ll of
the images of himself and of other persons that crowd into his
mind. Since the organization of the self in terms of & central
focus and attitudes is essentially selective, it is a product
of experiences, identifications, projections, and introjections.

It follows that the composite image that constitutes the figure

drawn is intimately tied to the self in all of its ramifications.

55 Anderson, Herold and Gladys Anderson, An Introduction
to Projective Techniques (Englewocod Cliffs, New Jersey: FPrentice
Hall, Inec,; 1991}, Ps 542.

56 Ibid., p. 348.
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The body image is sensitively reactive to influences that
disturb the emotionsl life. In so far as humsn figure drawing
represents a8 concept of body image as experienced at thst time,
it will tend to express, unconsciously and symbolically, the
hurt that is msking the child peinfully aware of his feelings.
As his thoughts are turned inwerd, the drawing becomes s more
intimately personal statement. Depending upon the degree of
turmoil, the body imeege and ite grephic representestion may be
globelly or focslly affected, thoroughly disrupted or different
from the usual in only a particular, and in any gradient between
these two extremes.57 Among the more pervasive deviations are
scafter of body perte, absence of persons in & scene, striking
incongruities, defacement of & Jjust-drawn human figure, or rigid
robot-like figures. These may be observed in the drewings of
seriously disturbed children,

Neurotic behavior snd feelinze of inadequacy m&y be expressed
by drswing smell figures, often at the lower merzin of the psage
where they stand on tiny unstable feet, excessive shading, or
emphasis or omission of arms and hands.

Insecure, enxious children tend to draw small fizures that
occupy only & small ares of the availeble srace. In contrast,
the secure, well-adjusted child will draw freely, creating a
figure that expresses by its size, sweep, and placement on the
pege, freedom from inhibiting snxiety.

The absence of arms in drawings by children over six may

be indiceative of timidity, passivity, or intellectuel immaturity.

57 DiLleo, Joseph H., Children's Drewings &g Diacnostic
Aids (New York: Brunner/Mszel, Publishers, 1973), D. %6.




omission becomes most unusual by age ten when 90% will drsaw
arms.Bd Hidden hands have been interpreted as an expression
L:guilt feelings.
The exaggerated size of hsnds is regerded as symbolic of
Fgressive tendencies if the figure is & self-portrait. When
e figure represents a parent or care-taker, the emphssis on
thnds mey indicate aggression received, asnticipated, or fesared.
A frequent observation in the drawinges of insecure children
s the instability of the figure, tottering over the ineffectual
gupport of tiny feet. The child unconsciously and symboliczlly
éxpresses the instability of a personality structured upon =
weak foundation.59
When & child's imasge of a parent is of one who is domin-
eering, overwhelming, aggressive, or frightening, the child will
L tend to draw that person larger than the others in a family
group, regardless of actual physical dimensions. The impressive
parent may be portrayed with large hands if viewed as hostile
and threstening. The ineffectual psrent may be depicted with
small or even absent hands.
A human figure drawing in which the parts are scattered
with no relation to each other is & deviation from the norm.
The failure to produce a unitary figure has been noted in ser-
iously disturbed children and is indicative of their own disor-
genized personality. With favorasble response to therapy, gradual
integration of the personality will be reflected in corresponding

o0

epproximation of body parts in the drawing. Preserving the

58 Ibid., p. 38.

59 Ibid., p. 48.

60 Ibid., p. 68.
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drawings will allow comparison with subsequent productions, thus
helping to evaluate changes that may have occurred in personality.

Stiff, stereotyped figures sre drawn by children who may
act out their difficulties in a variety of ways. £Sut though
there is no uniformity in the form that the disorder may assume,
there is one problem that is common to most of the children: a
discrepancy between ability and performance at school. Emotional
immaturity is a constant finding. Often the problem can be
traced to a2 home atmosphere marked by excessive tension.

Emphasis on sheding parts or the totality of the drawn
figure has repeatedly been observed in drawings by anxious chil-
dren. Meny well-adjusted children will brighten their human
figure drawings by the addition of & radiant sun. It is unusual
for children %o add storm clouds and to darken the sun. These
ominous signs have been seen in drawings by unhappy children.

Most people draw what is important to them. The humen fig-
ure has been and continues to be their favorite subject. It is
so unusual for young children to omit persons from their drawings
that the omission justifies consideration of probable difficulty
in interpersonal relationships.

The family drawing can be viewed as an unstructured pro-
jective technique that may reveal the child's feelings in rela-
tion to those whom he regards as most important end whose forma-
tive influence is most powerful. As a projective technique,
family drawings are especially revealing during the child's
latency period, roughly between six and ten years when expressions
gre relatively free from the culturazal pressures that tend to meke

F i

them & more conforming, less individual statement.” Younger

6l Ibid., p. 105,
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children will draw each member of the family standing full-faced
and separated from the next, all members lined up in & single
row or in two levels. Importance will be expressed by size

and location with the lowliest at the end of a row or even
omitted. Affinity may be indicated by proximity or similarity
of attire. Older school-age children will be able to portray
movement, usually after the original full-fsce orientation has
shifted to profile. The result may display pleasant or hostile
interaction - or no interaction at all, with ‘each member doing
something in isolation. In the family drawing, one may see how
the child feels himself to stand in relation to those who count
most in his life.

It is unusual for a child to draw the family and not to
include &1l mgmbers. Omission of self is seen in drawings by
children with feelings of inadequacy or of not belonging. The
child may relegate himself to the very end of the series of
family members, not through modesty but as an expression of low
status. This is significant when &2ll others are in chronologiczl
order and the child is not the youngest.

The child will tend to place himself next to the favorite parent
or sibling. Affinity may be indicated by distinctive clothes,
different from that of other family members but similar only to
that of one of the family, usually a sibling, with whom the

62 The child uses size to express the

child has good rapport.
importance attributed to a person, the awe and esteen in which
that person is held.

In drawings by school age children who are able to depict

movement, positive interaction between two members of the family

62 Ibid., p.113.



L;icates 8 good relstionship or a yearning for a closer rela-
;@nship. Hostility may be expressed by the use of weapons

:-other materials directed at the sdversary. Lack of inter-
lay among family members is often indicated by depicting each
m 2 separate compartment, doing something alone, in social

ﬁolation without reference to any of the others.65
In the 1920's, Florence Goodenough showed how drawings

mirrored the intellectual development of the child &nd developed

scale for scoring drawings for mental age in the Measurement

of Intelligence by Drawings. Goodenough saw further development
and use of drawings to study personality.64 The Draw-A-Person
Projective Technique is based upon Goodenough's originasl test.
The sdministration of the Draw-A-Person (DAF) is deceptively
isimple. Materials include an 8%" by 11" white paper and a
gharpened pencil. The child is told to drew & picture of & per-
son, The DAP is based on the assumption that an individual will
be forced to structure this unstructured situation in &accordance
with his basic and unicue personality dynemics, revesling essen-
tiel dete about himself through his approach to the task of
drawing a person. During the examination, the examiner closely
observes the behavior of the subject, recording the spontaneous
verbalizations. The entire behavior complex unfolded during the

testing situation needs to be studied, evaluated, and interpreted.

This awareness of the totality of the personality within the DAP

63 Ibid., p. 117.

64 Urban, William, The Draw-A-Person Catalogue for Inter-
pretative Analysis (Los Angeles: Western Psychological Services,
1963), p. 1.
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iﬁtinﬂ milieu is an important consideration during the inter-
petation of the DAP test results.
When the first figure is drawn, the examiner asks the sub-
ect to draw o picture of the opposite sex. The examiner avoids
;1ng the words "male" or “female" permitting the subject to

pfine his first figure as male or female. It is sometimes

geful to use two sheets of paper with & carbon sheet between

a duplicate of the original drawing is made. The duplicate
leet clearly reveals erasures. Changes that are made can be
pmpared with the carbon of the original drewing. Such changes
idicate areas of concern and/or difficulty. Normal individuals
#nd to meke changes which improve figures; anxiety-ridden per-
pns tend to make changes which reveal poor control, brittleness,
nd constriction.65

Rigid and evasive subjects seek to avoid revealing them-
flves and attempt to devalue the testing situation by drewing
Bick ficures or minimal representations of people. With these
ibjects, it is productive to request a drewing of a complete

It is vsluable to request subjects to draw detailed

ads or busts if they have drawn figures which lsck head deteils.
Bé head area is the most reliable indicator of the self-concept
the ability to deal with the social environment. In DAF
§0Ty, the head is the focsl point of the sense of el .90
In order to interpret the DAF, the examiner should study

BUr ma jor sress of the DAP drawings: head; hands, arms, shoulder

80 chest; torso; and legs and feet. The goal is to identify

g% Ibid., p. 2

66 Ibid., p.
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Bhe areas of conflict, exaggeration, omission, and distortion,
ese areas are exemplified by shading, size, denial by omission,
prasures, dim, wavy, or broken lines, breakdown in motor control,
and SO on.&?
The first unit for study is the head. It is the center of
fhe sense of self. It deals perceptively with the outer world.

e eyes and ears receive stimuli while the brain interprets the
jeta and provides integration and intellectusl control over the
pesponse systems. The mouth serves as an inlet for taking things
Into the body and as an outlet for aggression, friendliness, and
pther feelings. In the area of the head, intellectusl aspirz-
§ions and frustrations masnifest themselves. Glamor aspirations

jay reveal themselves in the facial detailing. Contempt, hatred,

(3]

Ppnd aggression may be seen in dark, piercing eyes. Oversensi-
Bivity and suspiciousness may be seen in unusual ear detailing.
e head can provide the examiner with the most wvalid insight
into the subject's interactions with others as well as his self-

Eoncept.

The second unit for study is the hands, arms, shoulders,
Bnd chest. They combine to form a functionsl unit to execute
Phe commands of the brain or the impulses of the body. The
BXaminer can note size, shepe, strength, degree of reaching out,
degcree of aggression, and conflictuzl signs within this unit.
Ihe drewings may show the figures reaching out for help or
PBEgression, or pushing away from others to retreat within. The
Physical strength of the figures in contrast to the physical

Btrencth of the subject may be notable.

67 Ibid., p. 4.
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The third unit for study is the torso or trunk of the body.

he torso indicates strength features similar to those of the
gnds, arms, shoulders, and chest. However, clothing covers

he body and is important symbolically as the fscade which the
jubject presents. Noted here is the midline emphasis of depen-
jent persons. Physical impulses of the body may be open znd
emphasized, as in nudes or figures in bathing suits, or clothed
rigidly. Indicators of control or restraint are ties, belts, or
Jewelry which cut off impulses symbolically associated with the
torso.

The fourth unit for study is the legs and feet. Autonomy,
gself-movement, self-direction, and balence are indicated. A
bdrawing of a figure with long legs shows strivings for autonomy.
A balanced or toppling figure shows emotional stability or instabil-
ity respectively. Stability or instability may be revezled by
symmetry or asymmetry. In male figures, feet are indicative of
' masculinity or doubts of masculinity; in female figures, legs
are indicative of femininity or doubts of femininity.

The interaction of the four major body areas is essential,
Discrepancies in interpretation between different body parts
should be resolved. The examiner considers the subject's back-
ground, family structure, major complaint, spontaneous comments,
and descriptions of the drawings. Careful integration of the
hypothesis into & total diagnostic picture is vital. Synthesis
is the most difficult phase of examination snd interpretation.

Wiliiam Urban, a psychologist, designed a ceatalogue to be
used as a clinical aid for the interpretation of the DAP, It
provides the clinician with varioue classificatory categories

and provides hypotheses developed by specialists in the DAF.
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The material compiled in this catalogue is derived from the

works of Florence Goodenough, Isasc Jolles, J. N. Buck,

K. Machover, and other specialists in the field of projective

drawings.

A sampling of these interpretations of the details

in DAP drawings is listed below:

Agression

1, Talon fingers: hostility and aggression toward
world.

2. Figure with dark piercing eyes: hostile aware-
ness and suspiciousness of world.

3. Figure with legs wide and arms up in gesture of
challenge: may indicate fighting to have own way
and/or establish individualism.

4, Flattened nose: aggression; probably aggression
was punished in youth &and is no longer readily
accesesible.

5. Emphasized nostrils: unsophisticated primitive
anger.

6. Clenched hands: clenched fist of angry man trying
consciously to restrain anger.

7. Heavily ehaded hair: deep zggression and anger.

Buttons

1. Down midline: may indiceate continued dependence
on mother, may indicate body consciousness with
concern over submission and dependence upon authority.

2. Emphasis: dependency, immaturity, and inadequacy.

%2 On cuffs: compulsive detailing with stereotyped,
formal emphasis upon control.

Eyes

1. Disproportionately small: desire to shut out world.

2. Unseeing: emotional immaturity and egocentricity.

3. Blind, closed, concealed by hat, or hollow sockets:
marked reluctance to view world.

4, Large, accentuated: may be hostile and threatening.

5. Piercing: suspiciousness of motives and behaviors
of others.

6. Cockeyed: confused thinking.

7. Large orbit with small eye: strong visual curiosity
with guilt conflicts.

Inadeguacy Feeling Indicators

l. Very smell figures.

2. Very lsrge, weak, grandioso figures.

3, Weak hands and arms.

4, Blind or non-seeing eyes.

5. Club feet.

6. Petal fingers.

7. Thin, weak legs.

8. No feet.

9. Midline emphasis, especially buttons.



1C. Pockets emphasized.
1l. Inadequate number of fingers on h&ands.

Normal Indicators

l. BSize: figures tend to be about six or seven inches
tall; the femak figure is slightly smaller or equal
to the male, but not larger.

2. Placement: figures tend to be placed in middle of
page, toward lower half.

3, ©OStarting Point: most begin with head and facial
features.

4, Time: most take 1C-12 minutes or less.

5. Spontaneity: figures show some animstion, movement,

6. Proportion: figures tend to be realistically-pro-
portioned end lack distortion other than of & minor
sort.

7. Aesthetic Appearance: figures tend to be symmetricsl
and plessant to look at.

8. Erasures: minimal, but when occurring they improve
the drawing.

9. Line Quality: lines tend to be consistent, showing
steady pressure.

10, ©Sex: self-sex ususlly drawn first.

1l. Age of Figures: approximates age of subject.

12, Belt on Mgle Figure: sign of conventional controls.

13, Eyes: have pupils btut not darkly accented.

14, Nostrils are Absent: lack of infantile aggression.

15, Feet: not emphasized.

l6. Ears: not emphasized.
Placement
l. High on page: no sound foundation; feels "up in
the air".

2. 4Above mid-point of page: feels is working towerd
relatively unattainable gozl.

3., Center of page: insecurity and rigidity.

4, Below mid-point of page: feels insecure and inade-
quate with some depression.

5. Left side of page: emotional dominance.,

©. HRight side of psasge: emotional control.

7. Upper left corner of page: anxious, desire to shun
new experiences and return to the past, or seek
fantasy satisfactions.

Stance
l, Feet wide apart: assertive,
2. Tight: rigidity, restriction.
3. Back to viewer: rejection and defiance.
4, Toppling: precarious mentsl balance.
5. Legs closely pressed together: tense, self-conscious,
awkward, resistive to sexusl advances,

The House-Tree-Person (H-T-F) Projective Technigque, developed

by John N, Buck, was first formalized in 1948. It was originslly

68 1Ibid., pp. 9-55.
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Ppprojective technique and an intelligence test. However, the

s
ct
m

j-T-F is no longer used as an 1@ measurement device due to
{gestionable reliability, ambiguity, and lengthy scoring criteria.
As a projective method, the H-T-P is easy to administer.

he subject is asked to draw a house, a tree, and a person in

ghat order. The drawings are then evaluated and analyzed for
information relative to personality vsriables and the interactions
bf the subject with his environment. The gualitative interpreta-
fion is largely dependent upon the clinical experience of the
gxeminer, An inquiry or planned interview is given by the exam-

iner following the figure drswings.

-

Buck developed the H-T-FP as s two phase approach: a non-

Werbal, relatively unstructured test (drawing) and a verbzsl,

Bpperceptive, more-structured test (inquiry or interrogation).
ifhe basic theory of the H-T-F is as follows:

1. Each of the drswn wholes (house, tree, and person) is
to be regarded &s a self-portrait as well as a drawing
of the specific object named.

2. The subject may indicate that a given deteil or combin-
ation of details has special significance for him,
both positively and negatively.

3. Interpretation of these "significant" details and/or the
method of their presentation will provide information
concerning the subject's needs, fears, conflicts,
strivings, and so on.

4, It is essential that the subject be afforded every
opportunity to &id in the interpretation of his pro-
ductions.

5. Adequate interpretation of & specific point can be msade
only when it is considered in its relationship to the
total configuration.

6. Interpretation must be made with great circumspection
and in the light of as complete a knowledge as possible
of the subject and his environment.®9

The house drawing is expected to evoke sssociations con-
€erning the subject's home snd those living with him; the drawing
69 Buck, John N., "The H-T-P Technique: A qualitative &nd

Quantitative Scoring Manusl, Part 2, "Journal of Clinical Psychol-
PgY (1943) cited in Anderson, op. cit., pp. 520-521.
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Buck developed a general outline for epecific

Test situation observations - cooperativeness, stress
symptoms, physical disabilities, mennerisms, attention
span, empathy, reaction time, orientation.
Affect - tone, intensity, appropriateness, control,
consistency.
Verbalizations - flow, sponteneity, modulation (monoton-
ous), idea content (perseverative, bizarre, inferior).
Drive - level, control, consistency (fatigue).
Psychosexual - satisfaction levels and their relative
dominance, conflicts &and their probably sources.
Inter-environmental -

satisfaction: 1. reality fantasy

2. extrasensitive-intrasensitiw
(does the subject respond
to externsl or internal
stimulation?)

3. Extracathection-intracathec-
tion (Does the subject tend
to seek external or internsl
sources of satisfaction?)

4, Range (Are satisfaction
sources, for example, re-
stricted to home, reality
level?)

gosl attainability: Are goals realistic?
intensity: How avidly sre gosls sought?
temporal dominance: The relation roles of the
psychological past, presen
and future are to be con-
sidered.
adaptability: Is the subject flexible or rigid
accessibility: Is the subject friendly and
sociable or hostile and tense?
Inter-personal relationships -
intra-familiel: affective tone, intensity,
permanence, flexibility, iden-
tification, conception of sub-
Jject's position within his
family.
extra-familisl: affective tone, intensity,
permanence, flexibility, paren
tal substitute reaction, con-
ception of subject's position
in society.

Anastasi, op. cit., p. 588.
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8. Intra-personal balsnce - subject's view of the balance

of the factors making up his

personality as expressed in

his drawings and verbal comments.
9. Major needs: autonomy, schievement, socizl sstisfaction.
10. Major assets: flexibility or accessibility.7l

Isaac Jolles, & school psychologist, compiled a catalogue

o be used as a clinical aid for the interpretation of the
fouse-Tree-Person projective drawing and the Post-Drawing In-
gerrogation. The material in this catalogue is derived from the
works of Jolles, John N. Buck, and Emsnuel Hammer. A sampling
lof interpretations from the catalogue for tﬁe drawings are listed
below. Following the descriptions of interpretations, samples
of the Post Drawing Interrogation are listed with the implica-
tions of possible responses.

Clouds - generslized anxiety referred to situations

Details - subject's swareness of, interest in, and ability
to deal with and conform to practical or concrete
aspects of life

Details, easily and non-compulsively drawn - good capacity
for well-balenced interaction with environment

Details, Essentisl, Absence of - indicative of onset of
intellectual deterioration or severe emotional
disturbance in subjects with average intelligence.
Indicates & lack of adeguate interest in his en-
vironment

Details, Excessive - compulsive need to structure situation,
over-concern with total environment

Details, Excessive Duplication of Essential - unable to make
tactful or flexible relationships with people

Details, Meticulously Drawn - Obsessive - compulsive ten-
dencies

Erasure with Re-Drawing - if redrawing is improved, it is =
favorable sign. Erasure with subsequent deterior-
ation implies strong emotional reaction to object
being drawn or its symbolization

Erasure without attempt at re-drawing - detail arouses strong
conflict over detsil itself or what detail sym-
bolizes

71 Buck, John N., "The H-T-F Technique: A Quaslitative
and wuantitative Scoring Msnusl, FPert 1", Journasl of Clinical
Psychology (1948) cited in Anderson, op. cit., DD. 522-52%.
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Groundline - insecurity, provides point of reference to
construct whole, provides stability for drawn
whole

Groundline - very heavy - feelings of anxiety aroused by
relationships at reality level

Groundline - sloping downward and awey from drewn whole on
either side - feeling of isolestion and exposure,
maternal dependence.

Groundline - sloping downward to right - feeling future is
uncertain and perhsps perilous; degree of feeling
seems indicated by degree of precipitancy of line

Lines - Curving - usually healthy sign although may indicate
distaste for convention and/or restriction if
carried to extremne

Lines, Feintly Drawn for Specific Detail - reluctance by
subject to express detail in question because of
its real or symbolic representation

Lines, Faintly Drawn Throughout - generalized feeling of
inadequacy accompanied by insecurity, indecision
and/or fear of defeet., If lines become fainter
from House through Person, generalized anxiety
and/or depression is indicated.

Lines, Heavy for Specific Deteil - Fixation upon object drawn
Hostility against item drawn or what it symbolizes.

Lines, Heavy Throughout One Whole - generslized tension gssoc
ated with aspect of subject's life represented by
the drawn whole

Lines, Interrupted and Never Joined - feeling of incipient
ego collapse

Lines, Rigidly Straight - internal rigidity

Lines, Scribbled - important indicetor of orgesnicity

Lines, Sketchy, Fersistent Use of - at best, need exists for
exactitude and meticulosity - at worst, patho-
formic sign suggesting inability to be definite

Mountains in Beckground - defensive attitude and need for
dependence

Placement of Whole Above Average mid-point of form page -
The higher the mid-point of whole &bove average
mid-point - grester is implication: subject feels
he's striving strongly and goal is relatively
unattainable, subject: seeks satisfaction in fan-
tasy, subject keeps zloof (Averazge mid-point
varies with age)

Placement of whole in absolute center of form page - inse-
curity and rigidity

Placement of Whole below Average kid-Foint of form Fage -
farther below esverage mid-point of page is located
mid-point at whole - grester is likelihood: sub-
ject feels insecure &end insdecuate and feeling
moves toward depression of mood, subject is
reality bound - concrete

Placement of Whole on Left Side of Form Page - emotional
dominance, stressing past, impulsiveness

Flacement of Whole in Upper Left-hand corner of form page -
markedly anxious or regressed, tendency to shun
new experiences, desire to return to past and/or
remain absorbed in fantasy

s et s St
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Placement of Whole on Right Side of Form Page - tends to
seek satisfaction in intellectuzl aress, con=
trolled behevior, stressing future

Re-Drawing Without Erssure of Original Drawing - negativis-
tic reaction

Shading, Unemphasized Use of - subject is sensitive, not
necessarily unhappily sensitive, to relationships
with others

Spece Construction - feeling of much frustration produced
by restricting environment, feelings of strong
tension and irritability, feeling of helpless
immobility (feet or portion of legs of person
or base of tree chopped off by bottom of page)

Whole Constriction - feeling of inadequacy, definite ten-
dency to with%gaw, desire to reject whole or what
it symbolizes

Post-Drewing Interrogsation

House

Is that your house? Whose house is it?
(These questions determine whether the subject is consciously
identifying his drswn house with his home. If it belongs to
someone else, one must determine whether a positive or negs-
tive association exists (through drawing and FDI). The
association may indicate a rejection of own home &nd prefer-
ence for someone else's home,)

which room would you take for your own?
(The subject usually interprets the question to mean which
bedroom he would want. The position of the room selected
with respect to the other bedroomes can indicate the degree
of closeness which the subject feels to each family member.
When he selects & room ferther from parents' room than the
room of a sibling, this indicates he feels the sibling is
closer to the parents than the subject. If the subject
chooses a room upstairs, at the rear, he is indicating =&
desire to withdraw. ©Sometimes a room upstairs is selected
so that the subject can see outside more easily. This indi-
cates some degree of fearfulness. Occasionally, the sub-
ject's reasons for selecting @ room downsteirs will revezl
his feelings of insecurity snd possibly his need to be
closer to reaslity.)

What does that house need most?
"somebody to clean it up" - The subject needs help in

changing or improving himself
to get rid of problems.

"more bushes in the yard" - The need for a more structured
environment is expressed.,

"windows" - This indicates & need for more social interaction.

"& chimney" - The subject is aware of his castration feelings

and would like to develop his masculinity.

72 Jolles, Isaac, A Catazlog for the Guslitative Interpreta-
tion of the House-Tree-Person (H-T-B) (Los Angeles: Western
Psychological Services, 1971), pp. 15-39
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"upstairs in it" - The subject is acutely aware of intellec-
tual difficulties and recognizes the need
for intelligence.

"paint" - This indicates a need to maske a better impression
upon others.
"taken care of" - The subject feels neglected and wants
the parents to give him more attention.
"cement" - This indicates a need for more ego strength.

"dirt so it will stay in the ground" - A need to maintain
contact with reality is expressed.
"roof" - The subject feels he has to have a new brain so he
can learn in school.
"summer" - This shows & need for more warmth at home.
"fence around it for protection" - The need to withdrsw in
order to protect himself from his environment
is indicated.

Tree

Is that tree slive?

A response indicating the tree is dead reveals the subject's

feelings of utter futility. Also, this response may be

associated with feelings of guilt.
Looking at that tree, does it seem above you, below you, or about
even with you?

Above - This indicates overstriving and may suggest a desire

ito seek satisfaction in fantasy.

Below - This response suggests an inferior, defestist atti-
tude, tendency toward concretivity, and a rejecting
attitude towerd the person represented by the tree.
If the answer is contrary to what is depicted in
drewing, there may be some guestion as to the sub-
ject's ability to be realistic.

Is it a strong tree?

The response may pertain to subject's physical strength and

is more often an indication of the subject's view of his

ego strength.

Ferson

What is he (she) doing?

"going to school" - This indicates a preoccupstion with
school in a positive way.
"setting picture tsken" - This is indication of nercissism

or self-centeredness.
"watching somebody play" - Socisl isolation is susgested.
"He's laughing at me" - The subject's sensitivity regesrding
opinions others have of him is demon-
strated.
"just walking around in the woods" - The child's lack of
goal direction is shown.
"running to the river" - This indicates a need to escape
environmental stress.
What does that person make you think of?
Clues to self-concept, identificetion, attitude towards the
person represented by drawing, or what he himself would 1like



to be are given.

Failure toc give a meaningful response cesn indicete
either evasiveness or a general insbility to identify
with anyone.

Has anvone ever hurt thset person?

Thds indicstes whether the subject has hgd any traumatic
experiences in his social relztionships.’”

The H-T-P is one of the most thorough projective tech-

niques of its type; however, this technique cannot be mastered

4

from manuals and journal articles. Most psychologists agree
that the anzlysis shouldn't place undue significance on indiv-
idual, isolated items or details without consideration of the
totel constellstion of all three drawings.75 The H-T-F is
intended to be used &s a procedure to facilitate the clinicien's
gacquisition of diagnostically significent deta, and the over
interpretetion and too literal translation of specific detsils
should be avoided.76

The aforementioned psychological tests use gkinetic instruc-
tions; children are asked to drsw & person or & house=-
tree-person. While useful information mey be obtained, akinetic
instructions usuelly result in reletively static, rigid drawings.

The approach of using Kinetic (esction) instructions, in
asking the child to produce a drewing where figurec are moving
or doing something, can produce more dynamic material in the

attempt to understand the psychopathology of children in a

femily setting. The Kinetic Family Drawing is asdministered

74 Harrimen, Philip, "The H-T-F Projective Technicue,"
cited in The Fifth Mentsl Neacurements Yesrbook (Highland Fark,
New Jersey: The Gryphon Press, 1959), p. 140.

75 Haworth, Mery, "The H-T-F Projective Technigue,” cited
in The Sixth Mental Measurements Yearbook (Eighland Fark, New
Jersey: The Gryohon Press, 1965), D. 215.

76 TIbid., p. 216.
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fieing an 11" x 8%" paper and a pencil. The child is asked to
ldraw & picture of everyone in his family, including himself,
‘doing something. The analysis of Kinetic drawings focuses on
the action or movement rather thaen the inert figures. Some
characteristics of K-F-D tests and their meanings are listed

below:

Styles:

Compartmentalization - children attempt to isolate them-
selves and their feelings from other family members througk
compartmentalization.

Underlining - drawing a line across the bottom of the page
is characteristic of children from unstable families.

Shading or scribbling - shading in a8 drawing suggests
preoccupation, fixation, and anxiety.

Actions:

Mothers

Cooking - A frequent action of mother in K-F-D and re-
flects a mother figure who meets the child's nurturant
needs.

Cleaning - This action is found in compulsive mothers
who are more preoccupied with the house than with the
people in the house.

Ironing - Usually found in the overly involved mother
trying too hard to give the child "warmth".

Fathers

Household activities - Reading the paper, paying bills,
playing with the children, are frequent activities of
normal dads.

Driving to or at work - Usually found in fathers who
are thought of in terms of abandonment or being outside
of the family.

Cutting - Activities such sas mowin% the lawn, chopping,
cutting and so on are seen with "tough" or "castrating"
fathers.

Rivalry - usually depicted as a2 force or action between members
of the family, such as throwing a bsll, knife, or airplene.
This is seen in highly competitive children. %

Figure © is &n illustration of a K-F-D drawing by & ten

year o0ld boy. ©Shaeding is seen in the area below the sister.

This boy has a rivalry with the sister and anger is directed

77 Burns, Robert C. and €. Harvard Kaufman, Kinetic
Family Drawings (K-F-D) (New York: Brunner/Mazel, Fublishers,

1970), pp. 29-30.
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toward her. The withdrawesl of the boy is seen in his building
& fence around himself, as well as compartmentalizing the draw-
ing. The vertical lines from top to bottom sllow no chance of
contaminating one compartment with the other. The steam from
the boiling pot is caught in the hood over the stove. The grass-
cutting, castrating father, the fear of the striving brother on
stilts, and the hostility toward the drowning sister are zll
finally capped with the converging strong fence that protects
the subject from sll of this.’ o
Figure 7 was drawn by a fourteen yesr o0ld boy who recently
hes & new stepfather who brought two stepsisters into the family.
In the drawing, the rivelry between the two families is illus-
trated. The boy is attempting to protect the mother from the
intruding father and the competitiveness of the males is clearly
shown in the power struggle in the picture. 1he subject must
be aware of the sexual relationship between the stepfather and
the mother, as the sword between the stepfather's legs ies the
largest weapon in the drawing. The btoy shooting hie smsll darts
cannot hurt the father who protects himself with a shield.79
Figure 8 was drawn by & nine yesar o0ld girl. It shows re-
gressive tendencies, and the girl is depressed. In the drawing,
she has isolated herself under a table with food on top, &nd =
yvounger brother is encapsulated in the small sres with her,
The X's appesring on the table indicate anger directed &t the
younger sib, but the subject finds it unacceptable and directs

her anger inward. The rest of the family is distant from the

78 Ibid., P. %6

79 1Ibid., pp. 116-118.
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world of herself and the younger brother. The water theme is

frequently associated with depressive tendencies.”V

Construction procedures

These techniques require more complex and somewhat more
controlled intellectusl activities on the part of the subject.
In telling or writing a story that fits a given picture, the
individual is bound by certain implicit conventions regarding
grammatical expression, logical organization, unity of content,
and congruence with all elements in the picture. The instruc-
tions frequently focus on the quality of production by intro-
ducing the task as a test of imagination or intelligence. Inter-
pretation of responses is usually based on content analysis of a
qualitative nature. The reslization that content analysis of
projective teghniques are more fruitful than formsl scoring has
led to an increasing tendency on the part of clinicians to use
the story construction techniques, which provide more oppor-

81

tunities for content analysis.

Thematic Apperception Test (TAT)

The TAT was developed by H. A, Murray and his staff at the
Harvard Psychological Clinic in 1935. The TAT materials consist
of 20 cards containing vague, open-ended pictures in black and
white, Four overlapping sets of 20 cards are available - for
boys, girls, men over 14, and women over 1l4. The subject is
asked to make up arstory to fit each picture, telling what led up
to the event shown in the picture, and describing what is happen-
ing at the moment. The subject also relates the thoughts and

30 Ibid., p. 146.

81 Anastasi, op. cit., p. 575.
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feelings of the characters and gives the outcome of his story.
Most clinicians used abridged sets of speciaslly selected cards,
seldom giving more than 10 cards to & single res;;ondernt.52 There
are certain pictures that should be used in every case because
they illuminate those basic dynemic problems which one meets

in every case. Those pictures considered essential for testing
for males are: 1, 2, 3%BM, 4, 6BM, 7BM, 11, 12M, and 13MF, in
that order. For femsles, those considered essential are: 1, 2,

3BM, 4, 6GF, 7GF, 11, 13MF.55

(M = male, F = female, G = girl,
B = boy)s In order to familiarize the reader with the content
in each picture and the possible theme the picture may elicit,
the twenty pictures are described below. It is essential to be
aware of the responses the pictures can bring out, in order to
select the appropriate cards for as\d.minirsstra'a\tion..8'!+

Picture #1 (A young boy is contemplating a violin which
rests on a table in front of him). The picture is nonthresten-
ing and induces a feeling of reverie in sdults and adolescents.
Therefore, it is a good start to the testing situation. This
picture usually leads to an easy identification of the subject
with the boy end brings out the relationship toward the parental
figures. This card frequently brings out the need for achieve-
ment.

Picture #2 (Country scene: In the foreground is a young

woman with books in her hand; in the background & man is working

82:  Ibids, D 5745
8% Bellak, Leopold, The Thematic Apperception Test and The
Children's Apperception Test in Clinical Use (New York: Grune &nd
Stratton, 1954), p. 100.

84 Ibid., pp. 101-111.
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in the fields and an older woman is looking on.) This picture
offers indications of the subject's family relations. Varying
themes of sutonomy from the family versus compliance with the
conservative, backward existence are extremely frequent.

Picture #3BM (On the floor sgsinst a couch is the huddled
form of a boy with his head bowed on his right arm. Beside him
on the floor is a revolver.) How the object on the floor is
perceived gives information about the problems concerning aggres-
sion. Picture #3GF (A young woman is standing with downcast
head, her face covered with her right hend. Her left arm is
stretched forward against a wooden door.) This is a picture
which may &also bring out depression feelings.

Picture #4 (A woman is clutching the shoulders of & man
whose face and body are averted as if he were trying to pull
away from her.) This picture elicits a great variety of needs
and sentiments in regaerd to male-femsle relationships. Themes

of infidelity are found, and the male attitude toward the role

of women may appear.
Picture #5 (A middle aged woman is standing on the threshold
of a half-opened door looking into a room.) This is often per-

ceived as the mother who may be watching different activities.

Picture #6BM (A short elderly women stands with her back

! turned to a tell young man. The latter is looking downward with

a perplexed expression.) This picture for masles reflects all

the problems of mother-son relationships and all their derivatives
in relation to wives and other women. Picture #6GF (A young
woman sitting on the edge of a sofa looks back over her shoulder

at an older man with a pipe in his mouth who seeme to be addressir
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her.) This is meant to be & counterpart of #6BM to reflect the
relationship of females to the father.

Picture #7BM (A gray-haired man is looking at & younger
men who is sullenly staring into space.) This picture brings
out the father-son relationship and all its derivatives (in msles
in the form of attitudes to male sguthority. Ficture #7GF (An
older woman is sitting on & sofa close beside & girl, speaking
or reading to her. The girl, who holds & doll on her lap, is
looking away.) This picture will bring out the relationship
between mother and child in females.

Picture #8BM (An adolescent boy looks straight out of the
picture. The barrel of a rifle is visible at one side, and in
the background is the dim scene of a surgicsal operation, like a
reverie-image.) The essential themes center on either aggressic
or upon stories of ambition. Picture #8GF (A young women sits
with her chin in her hand looking off into space.) This picture
may evoke any theme and is rarely useful.

Picture #9BM (Four men in overzlls are lying on the grass
taking it easy.) This picture offers a general indication of
social relationships; namely, which of the figures the subject
identifies with. Picture #9GF (A young woman with a magazine
and a purse in her hand looks from behind a tree at another you
woman in a party dress running along & beach.,) This picture
elicits the woman-to-woman feeling, particularly in bringing ou
sister rivalry or daughter-mother hostility.

Picture #10 (A young woman's head against a man's shoulder
This will bring out much about the relation of men to women.

If the charscters are described as a man and a woman by either

males or females, it is interesting to observe whether the
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tory deals with arrivel or departure. The departure theme
ieflects latent hostile needs.

Picture #11 (A road skirting a deep chasm between high
21iffs. On the road in the distance are obscure figures. FPro-
truding from the rocky wall on one side is the long head and
neck of a dragon.) This picture operates on & more disguised
plane and puts many people off guard. Infentile or primitive
fears are brought out.

Picture #12M (A young man is lying on & couch with his eyes
closed, Leaning over him is the gaunt form of an elderly man,
his hand stretched out above the face of the reclining figure.)
This picture indicates the qualities of the relationship of a
vounger man to an older man. Picture #12F (The portrait of s
young woman. A wedird old woman with a shawl over her head is
grimacing in the background.) This may bring out conceptions
of mother figures, but is not notably useful. Picture #12BG
(A rowboat is drawn upon the bank of a woodland stream. There are
no human figures in the picture.) This picture has not been

found to be too helpful, except with suicidal or very depressed

sub jects.

Picture #13MF (A young man is standing with downcast head
buried in his arm. Behind him is the figure of & woman lying
in bed.) This picture elicits information disclosing sexusal
conflicts in both men and women. Picture #13B (A little boy
is sitting on the door step of a log cabin.) This picture may
prompt stories of childhood. Picture #13G (A little girl is
climbing a winding flight of stairs.) This picture has not

been found to be useful,
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Picture #14 (The silhouette of a man (or womsn) ageinst
B bright window. The rest of the picture is totally black.)
This picture will often bring out childhood fears in relation to
darkness, and also possible suicidal tendencies.

Picture #15 (A gaunt man with clenched hands is standing
gmong gravestones.) This is a useful picture in that it may
disclose notions and fears of death in the subject. Depressive
tendencies manifest themselves clearly.

Ficture #16 - This is & blank card and is valusble with
verbally gifted subjects who project freely. It is not useful
if the subject has indicated difficulty in expressing fantasy
material on the previous test cards.

Picture #17BM (A naked man is clinging to & rope. He is
in the act of climbing up or down.) This picture may reveal
fears in stories of escape from physical trauma. Ficture #17GF
(A bridge over water. A female figure leans over the railing.
In the background are tall buildings and small figures of men.)
This card may be useful with subjects suspected of having sui-
cidal tendencies.

Picture #18BM (A men is clutched from behind by three hands.
The figures of his antagonists are invisible.) This picture can
verify the suspected anxiety in males. Picture #18GF (A woman
hes her hands squeezed around the throst of snother woman whom
she appears to be pushing backwards across the banister of =
stairway.) This picture gives en indication of how aggression
is handled by women. Mother-daughter conflicts may be high-
lighted.

Picture #19 (A weird picture of cloud formations overhanging

a snow-covered cabin in the country.) No notable theme is eliCite
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Picture #20 (The dimly illuminated figure of & man (or woman)

lamp post.) Fears may be

{44]

in the dead of night leaning against
brought out, but generally no definite theme is implied here.

The TAT has been interpreted in many ways. The simplest
procedure is the inspection technique. It is frequently helpful
to merely read through the notes taken of the stories and under-
line anything that seems specific, unique, or significant. When
an experienced examiner rereads the stories & second time, he
can usually find & repetitive pattern or facets of different
gtories falling together into a meaningful whole.

The original technique used by author Murray and his co-
tworkers depended on analysis of the stories by the need-press
method. Every sentence was analyzed as to the needs of the hero
and the environmental forces (press) to which he is exposed.

. Each need and press received a weighted score. A rank-order

b system of the needs and presses could then be tabulsted.
hierarchical relationship of the needs to each other was develope:
The need-press scheme of interpretation has many advantages for
use in experiments in which deteil is most importent and time is
no object. The method has not become popular clinically, since
it is not easy to master the concept and it takes four to five
hours to interpret 20 stories with this system.85 Therefore, a
great number of other ways to interpret the TAT have been devel-
oped.

Leopold Bellak designed a TAT Blank and Analysis sheet.
(See Figure 9). Using this form it is possible to identify the

most important data of a complete 10-story TAT in about half an
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Figure 9

StoryNo. . _(TAT PictureNo._ ___ ____ )

vocation
traits ___ abilities. __ i o

body image and/or self image

ds of hero:
ral needs of hero (as in story) : Ay

nic inference:
objects, or circumstances introduced: S

of environment (world) as:

) are seen as and subject’s reaction is e
and subject’s reaction is
and subject’s reaction is

figures (m____, f
p. figures (m____, f
4 T,

) are seen as__ __
) are seen as

nt conflicts:__

of anxieties: ¢/)

physical harm and/or punishment % e
or loss of love
being deserted

of illness or injury
of deprivation
of being devoured
___of being overpowered and helpless____

efenses against conflicts and fears: (/)
i reaction-formation rationalization isolation__

introjection denial undoing other.

ty of superego as manifested by: (/) J

mishment for “‘crime’’ immediate. just too severe
P - delayed____~ unjust__ toolenient______
ibitions stammer delayed initial response or pauses__
ition of the ego, manifesting itself in: (/, //. ///)
equacy of hero outcome: happy unhappy .
realistic unrealistic Al
solution: adequate _ __inadequate___ ___

Bught processes as revealed by plot being: (/, //. ///)
fuctured_____ unstructured________ stereotyped________ original
tional bizarre complete_~ incomplete__________ _inappropriate___ __

appropriate

below average _ defective__ . _

2 (/)superior____ aboveaverage______ average

} Source: .
Bellak, Leopold, The Psychological Corporation, 1951.
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hour. The main thing to remember in the interpretation of the

TAT is that the pictures ere best seen psychologically a@s a series
of social situations and interpersonal relations. Interpretation
je the process of finding @ common denominator in the behavior
patterns of a person. A diagnostic statement should not be

made based upon data revealed in only one story. A repetitive
pattern is the best assurance that one does not deal with an
artefact.86 The following scoring categories for the TAT Blank
and Analysis are listed below:

1. The Main theme is an attempt to restate the gist of the
story.

a. Descriptive level-The theme should be a plain re-
statement of the summarized meaning of the story.

b. Interpretive level-The examiner puts the meaning
in & generalized form, assuming a meaning beyond
the story.

c. Diagnostic level-The impressions are transformed
into & definitive statement.

d., Symbolic level-Interpretation is made according
to psychoanalytic hypotheses.

e. Elaborative level-The subject's elaboration to
any specific data or to names or dates is noted.

2. The Main Hero-The main hero is the one who is most
spoken of, whose feelings and subjective notions are
most discussed, and the figure with whom the narrstor
seems to identify himself.

3, Main Needs of Hero-

a. Behavioral needs-such as aggression, autonomy, and
so on.,

b. Dynamic inference-If a subject (hero) is supportive
to a number of other figures, the examiner may sus-
pect that these figures are secondary identification
figures for the subject, and may indicate a demanding
attitude on the part of the hero., Or, if the subject
avoids all reference to aggression, he may do so
because he has a great deal of aggression which he
has to keep under control by denying all of it.
(This can be inferred only if there is supportive
evidence.)

c. Figures, objects, or circumstances involved such &s
weapons or food, or figures such as & pursuer or
punisher that asre introduced into the stories may
be interpreted.

'36 Ibid. ] p . 48-
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d. Figures, objects, or circumstances omitted from
the stories may be interpreted as repression,
denial and so on.

4, The Conception of the Environment may be described using
descriptive terms such as hostile, friendly, dangerous,
exploiting, &snd so on.

5. Figures Seen as --- The TAT is primarily an instrument
which permits a study of the apperception distortions
of the social relastionships and the dynamic factors
basic to them. Therefore, a study of the hero's atti-
tudes toward parentsal, contemporsry, and younger or
inferior persons is an integral part of this analysis.

6. £Significant Conflicts-The examiner not only wants to
know the nature of the conflict, but also the defenses
which the subject uses against it. The resultant be-
havior should also be specified.

7. Nature of Anxieties-These are listed on the TAT sheet,
It is helpful to note the defenses in this content also.

8. Main Defenses-These are also listed on the Anslysis sheet.

9. Eeverity of Superego-The relationship of the nature of
the punishment to the severity of the offense gives an
examiner an excellent insight into the severity of the
superego. For example, & neurotic may have stories in
which the hero is killed or dies of illness following
an expression of aggression, while a psychopath's hero
may consistently receive no punishment in stories of
murder.

10, The Integration of the Ego-This tells the examiner how
well a subject is able to function. It tells to what
extent he is able to stebilize his drives, the demends
of reality, and the commands of his superego. Here too,
the examiner must consider the distance of the subject
from his story.8

Psychologists felt that the TAT was not suitsble for young
children due to the mature content in the pictures, and in 1949
Leopold Bellak and Sonya Sorel Bellak developed the Children's
Apperception Test (CAT) for use with children between the ages of
three and ten. The CAT does not compete with or substitute for
the TAT. The CAT was designed to facilitste understending of &
child's relationship to importsnt figures and drives. This test,
similar to the TAT, is primerily concerned with the content of
prodactions. An analysis of apperceptive behavior is ususlly con-

cerned with what one sees and thinks.

87 1Ibid., Bp. 51-57.
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The CAT uses animals as stimuli on the picture cards. In
the development of this test, it was expected that animals would
be more readily identified with by children than human figures.
This was based on the assumption that emotional relationships
to animals are easier to handle than to human beings. The fact
that animals are usually smaller than adult humens and are "under-
dogs", like the children, encourages youngsters to relate to
these pictures.88
Certain systematic differences exist between the responses
of children to the CAT and those of sdults to the TAT., The stories
to the CAT are shorter and less complex than those of adults.
In very young children, three and four year olds, the responses
do not occur in clear-cut themes. The structure of children's
stories is naturally poorer than those of adults. What would be
considered a thought disturbance in an adult is merely & reflec-
tion of appropriate immaturity in a child. Instead of revealing
the entire character structure, CAT stories mey sometimes reflect
trensitory problems. The most striking aspect of children's
responses is the specificity of the children's productions.
Descriptions and typiceal themees of the CAT pictures zare
listed below:89
Picture #1 - (Chicks seated around a table on which is a
large bowl of food. Off to one side is a large chicken, dimly
outlined.) Responses center around eating, being or not being

sufficiently fed by either pasrent. Themes of sibling rivalry ente

in around who gets more, who is well behaved, and so on.

88 Ibid., Ps 1535,
89 Ibvid., pp. 156-159.



Ficture #2 (One bear pulling a rope on one side while another
bear and a baby bear pull on the other side.) The examiner ob-
serves whether the baby here identifies the figure with whom he
cooperates as the father or the mother.

Picture #3 (A lion with pipe and cane, sitting in a chair;
in the lower right corner & little mouse appears in a hole.)

This is usually seen as a father figure equipped with such sym-
bols as a pipe and cane. The latter may be seen as an instrument
of aggression or may be used to turn the paternal figure into an
0ld, helpless one of whom one need not be ‘afraid. The mouse is
seen by many children and often is taken as the identification
figure.

Picture #4 (A kangsroo with a bonnet on her head, carrying
a8 milk bottle; in her pouch is a baby kengaroo with a bslloon;
on a bicycle, a larger kangaroo child.) This usually elicits
themes of sibling rivalry, or some concern with the origin of

babies. In both cases, the relation to the mother is often an

important feature.

I Picture #5 (A darkened room with & large bed in the back-
ground; a crib in the foreground in which are baby bears.) Fro-
ductions concerning primal scene in &ll varistions are common
here; the child is concerned with what goes on between the parents
in bed.

Picture #6 (A darkened cave with two dimly outlined bear
figures in the background; a baby bear lying in the foreground.)
This picture also elicits primarily stories concerning primal
scene, It is used in addition to #5 as experience has shown that
#6 will enlarge whatever wss held back in response to the previous

picture.
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Picture #7 (A tiger with bared fangs and claws, leaping at

a monkey which is also learing through the air.) Fears of aggres
sion and manners of dealing with them ere exposed. The degree
of anxiety in the child often becomes appearent.

Picture #8 (Two adult monkeys sitting on a sofa drinking
from tea cups. One adult monkey in foreground sitting on a
hessock talking to a baby monkey.) Here, the examiner sees the
role in which the child places himself within the family con-
stellation.

Ficture #9 (A darkened room seen through an open door from
a lichted room. In the darkened one there is & child's bed in
which & rabbit sits up looking through the door.) Themes of
feer of darkness, of being left alone, desertion by psrents, sig-
nificant curiosity as to what goés on in the next room, &re all
common responses to this picture.

Picture #10 (A baby dog lying across the knees of an adult
dog; both figures with a minimum of expressive features. The
figures are set in the foreground of & bathroom.) Thie leads
to stories of "cerime and punishment", revealing something about
the child's moral conceptions.

Analysis of the CAT follows a form similar to that of the
TAT., The ten veriables are listed below:

l. The Main Theme-The examiner is lookins for a trend or
behzvioral pattern in & number of stories.

2. The Nain Hero-This is the figure with which the sub-
ject mainly identifies himeself &s the hero, The hero
is the figure sbout whom the story is woven primarily.

He resembles the subject most in age and sex and from
his standpoint the events &are seen.

3. Figures Are Seen as --- Of interest is the way the
child sees the figures around him and how he reacts
to them.

4, TIdentificetion-It is important to note with whom in the
femily the child identifies. Also, it should be noted
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the role which each parent takes with regard to ade-
quacy, and appropriasteness, as an identification figure.

5. Figures or Objects, or External Circumstances Intro-
duced-This can refer to figures or objects which are
not at all represented in the picture or can refer to
those which are pictorially present.

6. Objects or Figures Omitted-If one or more figures in the
picture sre ignored in the story, there is & possibility
of significance. The simplest meaning is usually &n
expression of the wish that the figure or object were
not there.

7. Nature of Anxieties-The anxieties related to physical
harm, punishment, sand the fear of lacking or losing
love and of being deserted are the most important.

8, Significant conflicte-The examiner should learn the
nature of the conflicts and 2lso the defenses which
the child uses esgainst anxiety brought on by these con-
flicts.

9. Punishment for Crime-The relationship between & crime
committed in the story and the severity of the punish-
ment given for it gives the examiner &n excellent measure
of the child's superego development. It should be noted
under what circumstances the punishment comes about,
and by whom it is given.

10, Outcome of stories-The examiner looks to see whether
the story ends happily in fairly realistic terms. This
varisble informs the examiner of the basic emotional
tone of the child.

11. Masturational Level-The developmental state as it appears
in the stories can be obtained and compared to the
mental and chronological age of the child. The intellec-
tual level of performance can be investigated from the
standpoint of language use, conceptualization, and
structure.9C

The question has beenmised by psychological examiners as
to which of the major tests should be used when & complex psycho-
diegnostic task is to be performed. One accepted answer to the
problem is to use batteries of projective tests. This approach
has some merit, as one test may show problems which the other
tests do not. The idea of "the more tests the better" should
not apply. One principle in assorting batteries should be that
the tests included tap the persconality structure by different

means; such as a verbal test such as the TAT or CAT should be



leombined with an expressive test like figure drawing. The TAT
(or CAT) is a content test and shows the actual dynamics of
interpersonal relationships. By the nasture of the pictures, this
test gives basic dats on the subject's relaetionship to male or
female authority figures, to contemporaries of both sexes, and

frequently shows the basis of family relationships.al

91 1Ibid., pp. 36~57.
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Associative Technigues

In 1921, Hermenn Korschach, a Swiss psychistrist, developed
the inkblot test which bears his name, Although standardized
inkblot tests had been utilized by psychologists prior to 1921,
Korschach was the first to apply inkblots to the diagnostic in-
vestigation of the personslity as & whole. Rorschach experi-
mented with a large number of inktlots which he administered to
different psychiatfic groups. Through a trial and error method,
the psychiatrist graduaslly incorporated into the scoring systen
those response characteristice that differentiated between the
various psychistric syndromes.92

The EKorschach technique utilizes ten eards, on each of which
is printed a bilaterally symmetrical inkblot. Five of the blots
are seen in shades of gray and black; two contein additionsl
touches of red; and the remaining three combine seversl psastel
shades. The subject is shown the inkblot and is asked to tell
what he sees - what the blot could represent. Following the
presentation of all ten cards, the examiner questions the subject
systematically regarding the parts of each blot to which the
associations were given. During the inquiry, the subject has an
opportunity to clarify his earlier responses.

The ten cards are the only part of the Korschach actually
shared by the various techniques bearing that name. Ceveral
clinicians have developed their own Rorschach "systems" in which
the major differences are in the scoring snd interpretation of
responses. Among the most widely used of the Horschach tech-

nigues in this country is the one developed by Samuel Beck. This

92 Anastasi, op. cit., pp. 563-569.
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method adheres most closely to the original procedure developed
by Rorschach.95

The most common scoring categories include location, deter-
minents, end content. Location refers to the part of the blot
with which the subject ascsociates each response. The examiner
notes whether the subject used the whole blot (W), a common
detail (D), an unusual detail (Dd), white space (8), or some
combination of these asreas. The determinants of the response
include form (F), color (C), sheding (K-k), or "movement" ().
Actually there is no movement in the blot itself, but the sub-
ject's perception may indicate that the blot is & representation
of & moving object. Further differentiations are made within
this category. Human movement, animal movement, and abstract
or inenimate movement are separately scored. Similarly, shading
may be perceived by the subject as representing depth, texture,
or hezy forms. The treatment of content may vary depending upon
the scoring system used. Chief among these are humen fisures (H),
human details (Hd), animal figures (A), enimesl details (Ad), and
gnatomical diasgrams (At). A popularity score (F or 0) is often
found on the basis of the relative frecuency of different respon-
ses among veople in genersl. For each of the 1C cards, certein
responses are scored as popular because of their common occur-
rence. 7The examiner slso notes how well the resronse fits the
form of the blot, scoring the form quality + or -.94 Figure 10
lists the scoring symbols and their definitions for the Rorschsach.

Figure 11 illustrates & location chart where the examiner can

9% 1Ibid., p. 570.

94 Cronbach, Lee J., Essentisls of Psychological Testing

(New York: Harper and Row, 1970), D. 562.
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i Figure 10

SCONRIRG

SYMBOLS

4 w
W‘
z

D

Dd
S

LOCATION (vhers it is secn)
tuse of whole bloc {iiinor vmiissions permirted)
sincomplete while
s organization of Jetails with tendency toward? a whele:

scored in additon 10 Do D
:usual detail of Dl
1 rare, unusual o arbitrarily selected arca of blo

: white space (DS« WS when used in combination®,

DW and Do : abnormal respoaises.

Hd

Ad
AObj
At

Arch
Embl.
Clds
Bld
Fire
Mask
Abs
Expl

FM

FC
CF
CF

24 26

CONTENT (what is sean)
s living human bheing. Score (H) for tendency w Jo-
humanize as in mythological beings, cartoon aninals,
crc.

s human detail (parr of a living human fig

1 animal (animal skins may imply whole animal form),

1 Animal detail (part of a living animal).

« animal objects, fur, skins, shulls, bones, etc.

:an'amm:' (X-rays, dissected parts, surgical specimens,
anatomical dharey, crey usually these are minus (=)
responses.

: sexual objects. peniralia, eic.

: objects, man-made.

s nature (landscapes, trees, flowers, ciel),

1 maps, islands, geograplic concepts.

s art objects, pa

s architecture, buildings, structures,

tings, sculpiures.

1 emblems, insignia.

: clouds

: blood, wounds.

H ﬁl’t‘. ﬂames. 5|1:n'|-i\'.

s masks

+ abstract respoises.

: explosions, eruption.,

DETERMINANTS (how or why it is scen)

Form

s response on the basis of contour, outling, or form
alone. (In the scoring, F - and F— are considered
separately.) The F responses acquire their plus o
minus characteristics, as do all other dererminants,
from the “form-level” rating,

~ Movement

s any figure in human-like action or with muscular ten-
sion implied, as in posture or active facial éxpressing
sanimals in animal-like action,

mechanical forces;

non-living

s inanimate movement; natural or
abstract "midline” or balancing forces;
mask-like or “projected® expressions.

Color

t definite form v ith diromaric color
s chromatic color with indefinite form
s color merely used to distinguish  areas
charts, political maps, etc.).

(anatomical

rcolor enly, form disregarded (water, sky, fire, blood,
ewe.).

Source:

Cn s ealor naming (“mess of color, two reds®,
c1c.);
Fﬂ,\&;ﬂ; I('ll\nrl\s :ll'Jl)l!t l'lJIUr are not SL‘[\'.-\'.'li.
Cdes 1 deseription of color.
Csym :symbolism (fall, spring, gayery, ew.)

Shading and Surface

FK : shading suggesting a three dimensional object or ex-

pansc seen in vista or P
as iaplied by shading.

K sshading as dilfusion  (smoke, clouds, ewc) score K
= e
if substance, when cut l!.:mu\t;h, would rejoin,

k :ﬁ]]dirlll; as a th[t".‘ ({!‘n]'_'ll\'l’(_‘".'.] (.‘)l}‘.'lﬂﬁ"' pfuj('LiL'Ll (&1}
a two dimensional plue (xoray, flar topographica
map, et

Fe 3 o as surface appearance (hairy fur rug, meta
1!1!:, Ly l."h'.).

c 2 shad as texture (furry, shiny, stoney,mud, cotton

velver, ete) if cur through, would not rejoin,
c : adiromatic surface color used a7 a color (white, black
icy, dirty, cte).

Forri-Level (how well it is geen)

s superior form, well seen, with congruence of concep

.\m]. bloc Oullitlc; suurud (VH] lin.' l’l‘l:\i\- cf ALCUTACY, Spc

cifications, and organization.

- :poor form, poorly scen, vague or non-conforming 1t
the blot outline.

ORIGINALITY (how eommaonly seen by others)
P spopular; seen by one out of every five persons; a

obvia TEsponsc,
0 s goud original response; occurs abour once in cver
hundred records, shows shirp perceptual articulatio
e : poar bizarre, though original, response; marked for

inaccuracy,

COLOR SHOCK
a sign of widespread, superficial emotional disturbance seen fr
quently in psydioneurotics but eccurring also in other types
and scen in about 200 of normul persons,
oceurs pariiculadly on Cards 11 VILL, and IX, and lees common
on Cards 11 and X. It is manifested by one or more of ¢

psychopar!

following:

1‘ !I]L'll.'ilsl."j l\‘.}'l:l.!n tin!i.'.

2. Fuclamation of anxiety, tensioi, or embarrassment

3. Decrease in number and quality of responses (F —).

4. Rejection of card, often preceded by excess wurning,
bending, ete.

SHADING SHOCK
a sign of decp rooted personality disturbance, with awareness
inadequacy and fear of external contacts Seen particularly
Cards IV and VI bur also on VI and oceasionally with the ot
black aud white cards. The reaction diavacteristics are similar
er, be an lncrease

v determinancs are fou

those seen in color shodk; there may
i which shad

the number of rosponse

BLOCKING
signifies disturbynce, It is significant if che increased time hold
rativ of 1.3 or more to the mean reaction time, Usual react
Gime on eadli cird (ume dll first response) is 30 sevonds or |

The Special School District Fsychology Departmént

retive; mirtored reflections
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circle or indicate the portion of the blot to which the subject
has responded. Each of the ten Rorschach cards, because of its
individual properties of form, color, shading, white spaces,
eand so on, tends to provoke typicsl responses. To familiarize
the reader with the content of the inkblots and how the various
personality types respond to certain stimuli, a description of
eaech card and the possible theme it msy elicit is listed below:

Card I is & large black-gray blot with four conspicuous
white spaces. There are small black spots which may be observed
outside the large blot meterizl. The large black-gray ares is
subdivided into three parts: the center area and the two side
sreas. Many people first react to this card using the whole
blot materisl and seeing & winged cresture. Observinzg any of the
smaller portions or using the white spaces by themselves is less
frequent. However, it is not unusual for the white spaces to be
used as part of a concept which involves the entire blot. Per-
sons who are concerned about their bodies may perceive & pelvis
or some other anatomical concept in the entire blot.

Card II is the first card that has color. It is less com-
pact then Card I, and it consists of two grayish black areas;
connected with them above and below are three red spots. The
colored spots are connected with the rest of the blot material
in such a way that it is difficult for @ subject to ignore them.
This blot elicits responses that use the large black or the red
areas seperately rather than taking in the entire btlot materizl,
There are three other interesting blot areas in Cerd II: the
white spaces in the center, the small area sbove it, and the

lower red area; the latter two sre often sssociested with sexual
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responses, Both human and animsl figures are seen in the black
areas of this card, the animsl figures being very frequently
seen in action.

Card III consists of two distinct black-gray areas joined
together by a lighter gray portion. Between these two areas is
a definitely shaped red spot and above them sre two other red
spots. The shapes of these blot areas are clearly seperate and
highly suggestive. Most people react first to this card by using
all the black portion to see human figures. If human figures
are seen, they are snalyzed in ‘terms of sex, clothing, and
kind of action that is involved, If the red spots are not ig-
nored, the center one is frequently seen as a bow tie or butter-
fly. It is unusual for & subject to sttempt to use both the
black and red areas for one concept.

The blot meterial of Cerd IV appears massive, compact, yet
indistinct in shape. This card is black-gray all over and highly
shaded. Because of its massive structure and dense shading, it
appears ominous to some people. Thus monsters, giasnts, gorillas,
or peculiar-looking people sre seen sitting or approaching, or
the blot looks like & dense forest with mountains and lakes.

The frequency of the giant, ape, or monster type of response has
prompted some clinicians to refer to this card as the "father
card"., They believe that attitudes toward paternal authority
are revealed because of the combination of masculine aggression
and dependent needs related to shading.

Card V is an easy card for most subjects because of its
definite outline end nearly @llover blsckness. E£ubjects who have
been disturbed by the earlier cerds have & chance to recover.

The most frequent response to the entire blot materisl is a
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winged creature such as & bat or a butterfly. The side exten-
sions are sometimes seen separately ss animal heads or human
legs. For some subjects, the blackness of the card is disturbing
and this phenomenon is referred to ss "black shock".

Cerd VI is known as the "sex" card because the upper part
is interpreted by many subjects as a phallic symbol. T1he shading
gualities of the card are also distinctive and more than any
other card, elicit responses invelving the use of shading. The
ceard is frequently seen as a whole. CSome subjects perceive the
upper and lower portions ss separste unites.

Card VII is light grey in color with only a very small
darker erea in the bottom center portion. DBecause of this qual-
ity, plus the fact that the bottom center suggests & female sex
orgen, the card has been labeled the "mother card". The card
facilitates & response to the entire area of the blot, often
involving the perception of human figures in action, especially
when held upside down. The light grsy color and shading ele-
ments of this card suggest clouds, smoke, or maps.

Card VIII is the first in a series of three entirely colored
cards, using pastel shades. The blot is rather small; yet there
are several definite and distinct areas in it; the bluish gray
top, the blue center, the pink and orenge bottom, and the two
pink side portions. The pink side areess are frequently seen as
animsls in movement. The other areass sre used in many different
weys, if not ddisregarded entirely.

Card IX is large, vague in definite form, with no clearly
distinguishable small portions, and with the colors all running

into one another. This card is most frequently rejected by the
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subject due to the difficulty in responding to the lack of
structure, the mixed-up colors, and the shading. KResponses to
this card are extremely varied.

Card X looks like an artist's palette full of colors. <Thise
card has more colors than any other, and they are distributed
on many more separate areas than in other cards. OSince the blot
areas are so separated, subjects tend to use the sepsrate parts
on this card, even if they do not do so enywhere else. The cerd
elicits & considerable number of animsl responses, many in &ction.
Human beings are rarely seen except in the large pink side areszs,
where they may be perceived as sucking on something.95

The manner in which the Rorschach is traditionally used
clinically can best be illustrated by discussing responses that
were actually given to one of the stimulus cards. For this pur-
pose, Card IV will be used. The responses were given by & 23

year old woman. The left hand column is the inguiry phase which

follows the initial responses.

Free Agsociation Inguiry Phase
1. ESort of looks like a monster A cute little thing. ©Such s
with big feet. friendly little guy. Got &
big tail though.
2. When it's turned around, it You lay him out flat. Only psr-

looks like-when you mount &n tially mounted. FPerson hasn't
insect it has wings and legs. finished yet. You can tell by
Sort of a cute insect. Maybe the lighter color that its
a little moth. wings are turned over.
The first response would be scored WF+(H), indicating thet
the location of the percept was the whole blot (W), that the
determinant was form or shape (F), that the form perceived was

appropriate (indicated by the + sign), and that the content of

95 Klopfer, Bruno and Helen H. Davidson, The Korschach
Technigue (New York: Harcourt, Brace and World, Inc., 1962),
pqn a- L]
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the percept was human-like, but not distinctly humen (H). The
second response would be scored W FC'+A, indicsating a whole
response (W), a reslistic form integrated with the perception
of color (FC'+), and animsl content (A).96

Predominance of W or "whole" locations, when combined with
g high level of form appropriateness, is ususlly interpreted as
reflecting "the ability to organize material, to relate details,
end to be concerned with the abstract and the theoreticsl. A
high degree of form appropriateness is also considered to indi-
cate a concern with the reality situation. The presence of color
responses in any quantity is interpreted as indicating either
hesitation in responsiveness to external stimuli or an unhappy
mood. With regard to content and language, this subject's recog-
nition of a "monster" and the way in which she divests it of its
threatening nature (cute, little) could te interpreted as one
method of adjustment to perceived threat, by denying and re-
versing the threatening elements. After examining the second
response, in which the percept hss been reduced to a dead in-
sect, and the client again calls it cute, one may interpret this
as suggesting that the subject still finds it necessary to
reassure herself that no threat exists. Finning it out on the
board might be seen as a further attempt to remove the threat.
The use of "him" instead of "it" in the inquiry might be taken
as a tentative cue that the threat has its basis in interactions
involving males. These interpretations should be regarded &s
tentative hypotheses and must be supported or rejected by the

subject's responses to the other nine cards.'7

96 Lanyon, kichard and Leonsrd 0. Goodstein, Fersonslity
Assessment (New.¥York: John Wiley znd Sons, 1971), p. 50.

97 Ibid., p. 51.



A basic assumption underlying the Korschach technicue is
that there is relationship between perceprtion snd personality.
The way in which &an individusl orgsnizes the ink blots in forming
his perceptions reflects fundeamental aspects of his psychological
functioning. Ink blots are suitable becasuse they are relatively
ambiguous or unstructured. The subject, when asked to relate
what he sees in the blots, reacts in an unlesrned, personal
fashion since there are no "right" or "wrong" answers. A£n
anelysis, by a trained examiner, of an individual's responses
should reveal such things as: the nature of the subject's
inner promptings, his motivations &and drive impulses, the capacity
to control his impulses, and the way he &attacks _m*crblerr-.s.'jj

In life situations, & person mey &void relating to people
becsuse they make him uncomfortable. Thus, in the Korschach test,
& subject may avoid seeing people or be unable to see people in
the blots. Similarly, he may pay &ttention only to the peripheny
of the blot material or to little detsils surrounding the blot.
The part of a blot that s person selects, what is seen or not
seen, how the materiasl is orgesnized, how much time is teken to
see what is selected are egll believed to reveal some of the per-
sonality aspects of the subject.

The behavior of an individual in the Rorschesch situation
differs in one very importent respect from the same person's
resection to any unfamiliar situation in life. In life situations,
g person tends to behave in a more or less socislly sccepteble
way. Thus, a2 person's outwsrd, observeble behavior may not
always reveal his true feelings and asttitudes. In the Korscheach

process, a person does not know the correct way to respond. In

98 Klopfer, op. cit., p. 1l4.
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his resronses, he unwittingly reveals himself. Because the
Rorschach reveals a person's unlearned way of feeling snd be-
having, there may be only a slight correlation between actusl
behavior and predictions or isolated behavior based on the
Rorschach protocol. The primary purpose of the Rorschach is not
to predict behavior, but to provide a description of the sub-
ject's personality that is clinically meaningful. The Rorschach
analysis provides clues for the basic understandinz of observ-
able behavior because it reveals the more basic, underlying
personality structure. Not all personality traits revealed in
the Korschach will be evidenced in any single individusl, either
at one moment of his life or possibly in his entire lifetime.
The personality aspects are categorized under three main head-
ings: Cognitive (intellectual), Affective (emotional), and
Aspects of Ego Functioning. These topics and their subcate-
gories are described below:

Cognitive Aspects:

l. Manner of Approach-This area is concerned with the
subject's approach to problems such as & logicsal
approach, inductive and deductive thinking, organi-
zation, logic &nd so on.

2. Power of Observation-The KRorschach can revesl if the
subject observes the obvious, attends to minute de-
tails, or sees more complex constellations.

3., Originality of Thinking-Considered is the creative

ability of the individuzl and if the creations are

based upon reality or if they are bizarre.

Productivity-The subject's fund of ideess snd quality

of productions are considered.

Breadth of Interests-The exeminer nctes the veariety

of the person's intereste, the subject's tisses, and

overconcentration in one interest aresa.

=

ST
-

Affective Agpects:

1. General Emotionsl Tone-The technique reveegls the
spontaneity of the subject as well s aspects of
depression, passivity, withdrewel, and aggressiveness.
A person's response to immediate emotionsl challenges
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Aspects

186

is elicited as well as responses to anticipated emo-
tional situetions.

Feelings About Self-The individual's response to inner
promptings and impulses is revealed.

Kesponsiveness to People-The subject's ability to es-
tablish rapport with people and his feelings about
social interactions ies elicited.

Reaction to Emotional Stress-Studied is the person's
response to stressful situations and how he copes with
it. Also, his reactions to new situations are noted.
Control of Emotional Impulses-This aspect deals with
the individugl's control of his sponteneous tendencies.

of Ezo Functioning:

1.

2s

5.

Ego Etrength-This arez concerns reality testing, self-
appraisal, self-confidence, and perceptions of the sub-
Ject.

Conflict Aress-1he subject's sexual adjustment releting
to sex role and identification is of concern in this
category. Also, possible conflicts concerning attitude
toward authority, passivity, sand dependency needs are
revealed.

Defenses-The kinds of defenses the individual uses is
of concern. The examiner notes if the defenses are
repression, denisl, or intellectualization.99

Rorschach findings are complemented by the results of struc-

tured objective tests as well as by findings of other projective

instruments. The examiner could obtain & more complete picture

of the personality than he could using the Rorschach alone.

99 Ibid., pp. 18-19.




This writer concurs with the impression of the majority
of professionals who deal with projective technigues in that
no singular instrument should bte over-interpreted and that the
optimal approsch to personality-emotional assessment necessitates
the utilization of a battery of projective devices. Instru-
ments such as the K-F-D can provide useful data relative to inter-
familiel relationships but should not be utilized to diagnose
other pathological conditions. The Rorschach technigue is
besically of little value with children under age ten, but can
be of significant worth with older youngsters, adolescents, and
adults. This writer, then, would select & variety of better
known instruments such as the T.A.T., C.A.T., Korschach, K-F-D,
H-T-P, and the D-A-P and base the final interpretation on the
composite i?formation provided by the total battery. Additionsally,

these instruments necessitate a high level of examiner expertise

and should be utilized only by highly trasined profescsionsals.



This section contains 15 cases describing children and
adolescents tested to determine emotional factors related to
Behavior Disorders. The actual tests were administered and
interpreted by Mr. Ken Mayfield, faculty sponsor, and this
graduate student under his supervision. The tests were given
at Mr. Mayfield's private practice, which serves the purpose
of evaluating and counseling children, adolescents, and zdults.
In addition to the projective technigues used, an intellectual
assessment was given to each subject. All of the individuals
cited in these case studies had meassured intellectual ability

within the average to above average range.
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Case #1

Presenting FProblem:

This girl (C.A. 15-3) recently ran away from home for & brief
period of time but wes picked up along with several of her girlfrier
by County Police and turned over to her parents. Increasing conflic
with parents and siblings are reported. Overall btehavior pattern i:s

sugrestive of adjustment reaction to adolescence.

Frojective Test Battery:

Draw-A-Ferson
Word Association Test

Rorschach

Test Analysis:

Projective analysis reveals no significent evidence of thought
disturbance, and reality testing is quite adequate at this time. A
thinly disguised sexual preoccupation was evidenced throughout the
subject's Word Association snd Korschach responses, and strong DPass
tendencies - Wwere indicated. ©She suffers from feelings of anxiety
and cuilt relative to her developring heterosexual needs &nd is
confused by parental authority which she perceives as inhibiting
her developring femininity. Oversll communication with her parents
appears limited at present, and the subject has ascsumed & passive-
sggressive posture in her relationship with her parents. In
essence, this girl has many unanswered questions regarding her
devedloping femininity and proper expression of same, but finds
herself unable to verbaslize her questions and frustrations within
the home environment. &Ehe is quite resentful of her younger brothe
and feels that parental attention is focused towerd his needs,
disallowing her the support nemessary st this point in her

y

development.

ﬂ
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Case #2

Presenting FProblem:

This girl (C. A. 16-5) is reported to have attempted suicide.
School attendance ie erratiq.and she is & discipline problem in
the home. Behaviors sre described as lying, sexuel promiscuity,

and disobedience. MNMood swings ere common.

Projective Test Battery:

Rotter Incomplete Sentences

Rorschach

Test Analysis:

Projective analysis reveals overall affective functioning to b
seriously encumbered by the presence of powerful psycho-sexusl
conflicts. The subject's reaction to these conflicts appesars
highly labile at this time, ranging from hostile—aggressivé to
psssive-dependent in form. Conflict causation is projected almost
solely to parents and accusations range from vague, generalized
indignities to specific allegations of attempted incest and mq@eggg
insensitivity to same. Her acting out of forbidden, anti-sog%&l '

*avp.
impulses appears directly related to her conflicts with pa;e%;fﬁf

and there does not appear to be a generalized weskness O{HE
but rather a situation of super ego lacunse-in sll p;ubgb-
sanctioned lacunae. The subject displays feelings of_ggii
remorse which are rarely observable in the more pron?u%'
cheracter disorders, end her delinquent behaviorS-argtggm

rather than characteroclogical or psychotic variety.
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Case #3

Presenting Froblem:

This boy (C. A. 11-9) was referred for evaluation because of
academic functioning inhibited by hyperactivity, short attention
span, and failure to complete assignments. The mother reports

chronic enuresis, lying, general disobedience, and frequent crying.

Projective Test Battery:

Draw-A-Person

Rorschach

Test Analysis:

The subject was quite threatened by this phase of the evaluati:
Efforts to gain DAP drawings were finally aborted due to the high
level of anxiety evoked by this tesk. He did mske an attempt to
depict 8 male person but protested his inebility to draw the body.
His psychosexual conflicts were much in evidence at this point, and
he seemed literally overwhelmed st the prospects of producing a
male body. He perseverated with the head and shoulders portion for
approximately twenty minutes, continuaslly erasing and revising and
was unable to even sketch in the lower torso. Introduction to
RHorschach stimuli proved equally trsumatic and response was quite
limited in form. Continuel card turning, long periods of silence

and protest relative to inability to "see anything" were common
throughout this level of inquiry. Keference to human perceptions
was in the form of inquiry rather than positive statements.

Continuous repression snd denial was evidenced. At present, the

subject displays little capacity for any velid interpersonal rela-

tionship. He perceives both siblings and peers as threatening
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rivals, mother as oppressive end punitive, and step-father as
passive and remote. He is, as a result, continuslly immersed in
a state of free floating anxiety, characterized by restlessness,

apprehensiveness, and depressed moods.
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Cese #4

Presenting Froblem:

This boy (C. A. 9-7) is reportedly experiencing difficulty
in all major academic areas. Keading is considered the primary
problem, but he is described as failing other subjects &s well.
KMother reports that this boy is unasble to concentrate and is

easily frustrated.

Projective Test Bsttery;

Kinetic Femily Drawing

Rorschach

Test Analysis:

Projective analysis reveals a child who suffers from considerst
anxiety relative to both peer-group problems and current academic
difficulties. The self image is obviously depressed at this point,
and the profile ie further clouded by the boy's tendency to intern-
elize his conflicts rather than resolve them. The subject does
perceive himself as capable and worthy, insofar as home relsted
activities are concerned. He tskes great pride in his ability to
work jointly with his parents on various projects, and although he
is plagued to some degree by rivelry with his younger siblings, this
in itself, is not considered a major problem at present. HLe seems
to find little in the way of relief from the inner world of fantasy
and tends to over-use the defense mechanisms of repression and
denial. He is both fearful and distrustful of peer-group inter-
personal relationships, and instead, turns to adults for comfort
and security. Reality testing, despite the anxiety factors, is

guite adegquate.
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Case #5

Fresenting Froblem:

This girl (C. A. 14-11) is currently confined in the St. Louis
County Juvenile Detention Center. She has run sway from home,
threatened older siblings, and there is a suspicion of incest in

the family.

Projective Test Battery:

Kinetic Family Drawing
Rorschach

Thematic Apperception Test

Test Analysis:

Frojective analysis reveals that the subject is intensely
preoccupied with sexuality ana is experiencing strong psycho-sexusal
conflicts. Although reality testing does not appear seriously
impaeired, there is a decided tendency to turn to her sexually
oriented fantasies once frustration thresholds are exceeded.

On the KFD she first depicted father driving the csr. "He's
holding on to the steering wheel. 1 know that it looks like a
peace symbol, but it isn't." ©She was intensely involved in this
drawing and spent approximately fifteen minutes in shading and
revising until finally satisfied with her production. Father is
in a face-forward position, with hands firmly in control of the
steering wheel and the projecting steering column presents graphic
evidence of her conceptualization of father as totally in control
of his own sexuslity as well as that of others. ©She then attempted
to draw her mother, first producing & table with a cash regcister
mounted atop, stating, "This will be mother at work," After

sketching in an oval for the head portion, the subject put down her
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pencil stating that it was too hard to draw her. She was then told
to draw herself and again became intensely involved with the
production. £&he portrayed herself in a face-forward position with
the torso in a provocative posture. FPreoccupation with her own
sexuality was evidenced by the continual shading and revision of
the hips and pubic areas. The facial features were added &lmost
as an afterthought.

On the Rorschach her perceptions were reality oriented; howeve:
the intensity of her sexuel drives was much in evidence. Kesponses
on the "father card" were in the form of, "It looks like a drsgon
with & long, powerful tail." Conversely, her response to the
"mother card" consisted of, "looks like two guys yelling at each
other - perhaps it could be two bunny rabbtits." In genersl,
affective controls are seen as tenuous and a high level of emotional
lability and impulsivity was evidenced throughout her Rorschach
. responses.

Response on the TAT was often rather morbid in content end
illustrative of the confusion and frustration brought on by this
girl's psycho-sexual conflicts. Her heroines engaged in mildly
anti-social activities, but for the most part, were perceived as
feiling in their efforts to attain recognition and/or goals.
Despite the fact that reality testing did not appear seriously
impaired, tenuous control of primitive affective drives is

suspected.



196

Case #6

Fresenting Problem:

This boy (C. A. 12-0) was referred for evaluation because of
a possible learning disability. He is reported to be quiet &nd

somewhat withdrawn.

Projective Test Battery:

Kinetic Family Drawing
Rotter Incomplete Sentences

Rorschach

Test Analysis:

Projective analysis reveals sn anxious, depressed youngster wit
deep rooted feelings of personal inadequacy and social inferiority.
The self image is quite nebulous in form and pronounced conflicts
related to sex-role identification are indicated. The subject
feels rejected by his father and fearful of his ability to live up
to his mather's expectations. He aleo perceives himself as rejected
by his peer group and ss a result, focuses on withdrawal as the only
effective mechanism of defense at present. The inner world does
not, however, provide real refuge snd fentasies asre largely dark

and threatening in nature.
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Case #7

Presenting Problem:

Parents report that this boy's (C. A. 10-1) history of
hyperactive behavior dates back to early infancy. He has been on
various types of medication since he was one yesar of age. He is
currently enrolled in & parochial school and is described by his
teachers as an underachiever and a conduct problem. His relation-
ship with both siblings and parents is poor and frequent fighting,

lying, and verbal challenge of parental authority is reported.

Projective Test Battery:

Kinetic Femily Drawing
Rorschach

Thematic Apperception Test

Test Anzslysis

This boy's reaction to projective analysis was one of mixed
anxiety and suspicion. His initial reaction to each of the three
devices was essentially negativistic and little more than pascsive
compliance was subsequently gained. Kepression and denial were
common in his sparce responses, and his reluctance to reveal conflict
and needs was quite obvious. He displays little confidence in
parents, siblings, or peers and &s & result, feels slone and often
overwhelmed by the pressures of his unresolved ego conflicts.

On the KFD, the family unit was depicted as a rigid, stylized group
of individusl figures, together in form only. Mother, who is
cooking, continues to provide for basic nurturant needs but is
perceived as offering little in the way of help in major conflict

areas., Father, who is workineg, is perceived as other-involved and




198

the overall relstionship between father and son appesres quite
limited. In essence, this subject has not been able to develop a
positive identity in the family structure. He is envious and
resentful of his siblings whom he perceives as successful in their
relationships with psrents, tending to interpret this as definitive

evidence of his own inadecguacy.
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Case #8

Presenting Problem:

This boy (C. A. 13-1) was referred for evaluation suspected
of impending psychosis. Some evidence of intellectual
deterioration is noted, and no academic progress has been made.

He is increasingly withdrawn at home and at school,

Projective Test Battery:

Rotter Incomplete Sentences
Rorschach

Draw-A-Person

Test Analysis:

Projective analysis reveals that the inner world affords little
in the way of true escape or solace to this troubled boy. His
attempts to repress or block out the unpleasantness of his perceptic
were manifest by extended periods of muteness prior to the verbalizs
tion of his responses but despite all his efforts he was eventually
compelled to give way to the negative threatening stimuli,

Efforts to restrict his fantasies to pleasureable situations were
continually inhibited by the intrusion of his paranoid-like ideatior
resulting in increased anxiety and thought confusion. Interpersonal
relationships, including psrentel, sibling, and peer, are generally
viewed with mixed suspicion and hostility at this point and the
resultant hostile impulses are under tenuous control.

The effective utilization of withdrawal &s & defense mechanism
appears to be deteriorating respidly st this point and the possibilit

of his movement into & even more paramoid state cannot be ruled out.

."v "
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