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INTRODUCTI ON 

This paper is written to fulfill the following objectives . 

I . 

II . 

III . 

IV . 

V. 

VI . 

VII . 

To inform the reader of the diversit y of theories 
and criteria in the field of Learning Disabilities . 
A. To inform the r eader of the many perceptual 

def icits in a child ' s lear ning pattern . 
B. To inform the reader of ffietbods used t o det er­

mine if a Learning Disabili~y exists . 
C. To inform the reader of the neces sity of formu­

lating a diagnostic plan following identifica­
tion. 

To acqua int the reader with the Stanfor d- binet 
Intelligence Scale , form L- M. 
A. i o inform t he reader of the str en~ths and 

weaknesses of t his assessment . 
B . To infor m the reader of the v a l ue of t he 

Stanford- Binet in identifying specific l earning 
disabilities . 

To a cquaint the reade r with the wechsler Intelli ­
gence Scale for Children- Revised . 
A . To inform the r eader of t he strengths of t his 

assess men t . 
B. To inform the reader of the value of the rlISC- R 

in ident ifying specific learning disaoilities . 
To illustrat e t o the r e ader t he ~I SC- R and St anford­
.Binet subtes t profiles that i dentify learning dis­
abled children. These patterns are presented in 
case s tudy form , and ar e actual c linica l evaluations . 
To inform tbe reader of snecific r emedia l technioues 
to be used with learning disabled children . These 
methods are based on deficit areas measured on the 
·1i ISC - R subt ests . 
To infor m the reader of the value of the standard­
ized int e l lectual assess~ent s in the i dentification 
of Emotional Disturbance~ . 
To infor m the reader of the cate~ories of projec­
tive test i ng techniques . 
A. To acqua int the reader with the Expression 

met hod of pro jective testing . 
1 . To inform tbe reader of the Draw- A- Person 

techniaue and its use . 
2 . To inform the reader of t he bouse- ~ree­

Ferson technioue and its use . 
3. To inform the reader of t be Kinetic iamily 

Dr awing technique and its use . 
B. To acquaint the reader with the Constr uction 

~etbod of pro jective testing . 
1 . 'I'o inform t he r eader of the rhema tic A poer­

ception 'Iest and its use . 
2 . 'Io inform the reader of the Chi l dr en ' s 

Apper ception 'Iest and its use . 
C. 'Io acqua i nt the reader with the Associative 

met hod of pro j ective testing , sp ecific~lJ y , the 
Ror schach . 



VIII . To illustrate , to tbe r eader , tte analysis of the 
major projective techniques that identify ezo-
tional dist urbance . Tbe analyses are presented in 
case s t udy for m and are actuel clinical ~valuations . 

IX . To inf'orm the reader of the techniques of oebavior 
Management with chil dren for use i n tt.e hoffie and 
at schoo l . 

X. To summar ize an or al presentation ~iven at Linden­
wood College - Februar y 13 , 1977 on the subjec t 
of LD/BD . 

This paper is written to fulfill the fo l l owi ng objecti ves 
to this writer: 

I . 

II . 

III . 

IV . 

v. 

To learn bow t he major i nte l lectual assessments 
can b e utilized to identi f y children wit h lear ning 
disabilitie s . 
To become proficient in t he content and anal ysis of 
pr ojective t esting instrument s . 
To become profici ent in inter pretin~ test results 
and writing them accurately in professional case 
s tudy f ormat . 
To deve lop remedi a l procedures to be used with 
l earn ing disabl ed childr en based on deficit ar eas 
of the 'h I SC- R. 
1o deve lop a behaviora l mana~ement system, based 
upon behavior modif i cation criteria , for classr oom 
and home us e . 
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Defini tions and Descriptions 
of 

Leoroing Disabilities 
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The major disciolines contributin~ to the study of learning 

disabilities can be ~rouoed into five ca tegories : medicine , 

1anguaFe , education , psycbolo~y , and o~her profes sions . 1he 

mingling of professions brings a multi- disciplinary approa ch to 

the study of the child with learning disabilities . bee Figure 1 . 

Since learning disabilities have developed into a field of study , 

varied and comprehensive definitions have been formula ted . To 

illustrate the multi- disciplinar y intermingling of the pr ofessions , 

a samoling of these theor ies a r e listed below . 

Neurological dysfunction or br ain impairment implies an 

or ~anic etiology . The concept of psychological learning disabil­

ity re fe r s to t he presence of a neurol ogical dysfunc~ion . 1 

The theory of irregular development of mental abilities 

implies that these developmental imbalances in children are fac ­

t ors r elated to education . 2 

The l earning disability may r efer to a retardation , diso r der , 

or delayed development in one or more of the processes of speech , 

language , reading , spe l ling , writing or arithmetic resulting 

from a possible cerebral dysf unction and/or e~otional or be-

havior dis tur bance ..... . 3 

1 Piyklebust , he l mer and Benjamin Boshes , ":t,,. inimal Brain 
Damage in Children , " U. S . Public Health Ser vice Contr act 103- 65- 14-2 
(Evanston : Northwestern Univer sity Publications , June , 1969) , p . 8. 

2 Gallagher , James , "Childr en with Developmental Iffibalances," 
cited in W. Cr uickshank , The Teacher of Brain Inj ured Children 
(Syracuse : Syracuse University Press , 1966) , p . 21 . 

3 Kirk , Samuel, Educating Exceptiona l Children (Boston : 
bou~hton Nifflin , 1962) , p . 263. 
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Another theory foc uses on the identification of e signi­

ficant discrepancy between what the child is potentia lly capable 

of learning and what in f ac t he has learned . 4 

Another dimension of the definitions is that children under 

consideration do not primar ily fit into any other area of excep­

tionality. That is, they are not primarily mentally retarded , emo­

tiona lly dist urbed , cultural ly depriv ed , or sensorily handicapped . 5 

There a r e more than fifteen different frames of reference in 

studying learning disabilities and more t h an ninety different 

" l abels11 to designate a learning disabled child . While all these 

theories and " labels" vary according to the backgr ound of the 

theorist , all imply that a deficit in learning is appar ent . In 

order to unify the approach for identification and remediation 

of l ear ning disabilities , gover nment agencies have written their 

own definitions . In 1968 , a concise definition ~as formulated by 

the Na t ional Advisory Committee on handicapped Chi l dren in their 

annual report to Con~ress : Childr en with learning disabilities 

exhibit a disorder in one or more of the basic psych ological 

processes invo l ved in underst anding or using spoken or written 

language . These may be manifested in disorders of listening , 

t alking , thinking , reading , writing , spelling or arithmetic . They 

i nclude conditions which have been referred to a s perceptual handi ­

caps , brain injury, minimal brain dysfunction , dyslexia , and 

4 Ba t eman , ..barbara , "An Educator ' s View of a Diagnostic 
A~proach to Learning Disor ders , " cited in J . Hellmuth , Learning 
Disorder s (Seattle : Specia l Child Publication s , 1965) , p . 220 . 

5 J ohnson , Doris and Helmer Myklebust , Learnin~ Disabilities : 
Educational Princinl es and Pr actices (New York : Grune and Stratton, 
1967) , p . ? . 
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developmental aphasia . hey do not include le arning problems 

which are due primarily to visual, he aring , or motor handicaps, 

to mental retardation, emotional disturbance or to environmental 

disadvantage . 6 The definition f or specific lear n ing disabilities 

adopted by the Missouri t a te Board of Education in 1974 st ate s 

tha t educationally, the term learning disability is used to re f er 

to that student who has near average , average, or a bove average 

intelligence but who may manifest mild to severe difficulty with 

percep tion , concep tualization, language , me mory, motor s kill and 

,,. control of a t t ention. 

A representative sampling of the specific perceptual deficits 

referred to in the Missouri definition of learning disabilities 

and t he observable classroom behavior demonstrated by children 

with these pr~blems are described in the following paragraphs. 
~ 

Auditory Discrimination is define as the ability to hear 

likeness and difference in sounds. It is not to be confused.: with 

auditory acuity which is the ability to receive or hear sounds . 

The ability to discriminate the fine differences between s peech 

sounds is related directly to success in reading and is often 

associated with articulatory sp eech dis orders . Children with 

inade qua te auditory discrimination skills very of ten confuse cer­

t a in simila r words , such as "send" and "sand", "bit" and "bet" , 

"pen11 and 11 pin11
, etc. In addition , these children often cannot 

identify rhyming words and cannot hear likeness es and diffe ren ces 

in the beginning, medial , and final s ounds of words. Children 

wi th deficits in auditory discrimination skills often fail to 

6 National Advisory Committee on Handicapped Children , 
Special Educ at ion for Handicapped Children ( a sh i ngton : U. S . 
Department of Hea lth, Education , and elfare, J anuar y 31 , 196 ). 



get spoken assignn::ents and may ask t o have the dir eccions repeated . 

Tbey may also watch the lower part of the face dur ing conversation 

in an a ttempt to read lips . !hese chil dren usually have a very 

difficult time with the phonics approach to reading and have 

trouble associsting sounds with their visual sVl!lbols , which is 

50 important for learning to r ead and spell . 

Auditory Decodin~ or Recention is defined as the ability to 

understand the signif i cance of wbat is s een and heard . It is the 

obtaining of meaning f rom sensory stimuli , the receotive under ­

standing of words , gestures , and pictures . ~n auoitory decoding 

disability means t hat the child does not under stand what is heard 

even though his hear ing acuity and the sensory receptive organs 

are normal . A child with an audi tory deficiency usua lly does not 

comprehend the general instructions given to the class by the 

teacher . Be bears , but the message does not get through . v1hen 

this happens r epeatedly he learns to tune the teacher out . rlecause 

he does not understand what be hear s , be has no or receptive vo­

cabular y , cannot carry out dir ections , and cannot identify sounds 

correctly. Since ~os t instruction i s ora l, adequate auoitory 

r eception and the development of t hese ski lls is crucial for 

gener al learning . 

Auditory Associ a t ion i s defined as the ability to d r aw r e l a ­

tionships from what is heard or the ability to manipulate syn:bols 

interna lly . It is the central process of making the association 

or of relating to what bas been stored and responding in a mean­

ingful way. The child with a disability in this ar ea does not 

manipula t e linguistic symbols i nternally ; be does not re l a t e ~ell 

wha t is heard to what has been stored . He probably has problems 

Wi th abstract reasoning , showing poor concept formation in verbal 
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he may raise his hand and give an i nap~ropriate answer . 

TbiS chil d tends to be very slow to respond . He needs to have 

time to mull over a question . he may be poor a t comprehending 

dir ections . 

Cbildren with auditor y decoding disabilities a re often de-

f icient in auditory associa tion . ~bey may not gain s ufficient 

meaning from what is heard in the firs t pl ace , and t his is what 

impairs their reasoning about what t hey bear . ~ith a real 

disability in either of these ar eas , there should first be a check 

on the child ' s hear ing acuity ; if there is not a probl em in acui ty , 

auditory perception should be checked . If disabilities exist in 

both decoding and assoc iation, remedia te decoding fir s t . 

Aud itory Memory is defined a s t he ability to reproduce , ver­

bally or symbolically , a sequence of symbols wh ich have been 

presented orally. This deficit may often include an inability to 

respond appr opriatel y to verbal instr uction . Children with auditory 

memory probl ems cannot respond or respond s l owly to verbal commands . 

The child cannot relate words , letters , sentences , numbers , or 

events in sequence . There is coniusion in the sequence of letters 

in a spelling word or the order of wo r ds is confused when writing 

or repeating them orally . The chi ld may have difficulty recalling 

and r ecognizing a word on one page , which was corr ectl y identified 

on the previous page . 

Vis ual - Motor Associat i on is defined as the ability t o compr e­

hend or respond to meaningful visual rela tionships , which may or 

may not r e l a t e to appropria te motor responses . This child may 

have poor concept formation on s t andardized tes ts . He does not 

comprehend what he reads but appears to comprehend auditory 



presentations . He demonstrates symbol or word revers a ls such 

as " p" for "q" or "was" for "saw". 

Figure - Ground Relationships relate to the ability to focus 

attention on a specific part of the total surrounding stimulation 

and differentiate that part from the tot a l. Children with this 

prob lem demonstrate inattention , inability to ke ep p l ace in 

reading and number wor k , d is tractibility , d ifficulty d r awing a 

straight line between b oundaries and diff ic ul t y finding words or 

ob jects on a page , when asked to loc a te a parti c ular one . 

Posit i on l£ Space is defined as the accurate interp ret a tion 

of an object as being behind, before, above, below, or t o the side 

of. The child is able to recognize the formation and directional­

ity of figures and characters. This ability rela tes to reading 

and writing skills in such areas as distinguishing 3 from E , and 
J 

so on. The c oncept of position in space is made u p of a combina-

tion of a uditory, visual, tactile, kinesthetic , and to a les se r 

de gree , the other senses. If the senses do not work tog ether 

properly , a child may not have an accurate percep tion a s to his 

position in space . He will probably not be able to understand 

concepts such as up and down . A child with difficulties in per­

ceiving the proper position of an object in relation to his b ody 

is likely to demonstra te reversals , inversions , and transpositions. 

This , of course, makes it difficult for the child to learn to 

read, write , spe ll , and do arithmetic . 

Form Constancy is defined as the ability to generalize with 

regard to visual material; for example , to reco gnize a word if i t 

occurs in an unfamiliar context or type face , or if it is printed 

entirely in capital letters . It is the accura te inte r pretation of 

an object as being the same in s pit e of b eing sensed in v a rious 
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ways . A person with form constancy will recognize an object , 

word , letter, or number no matter where he sees it . A child with 

poorly developed shape and size constancy is not only likely to 

be made anxious by the genera l unreliability of appearance in 

bi s world , but he will also have ma jor difficulties in academic 

l ear ning . Although be may lear n to recognize a number , .letter , 

or word when he sees it in a particular form or context , he may 

be quite unable to recogni ze the same symbol when it is presented 

in a diff er ent manner. Such a chil d is constantly deceived by 

bis senses . A word he knows well in one for m or color or size or 

t ype of wri t i ng or i n con j unc tion wi t h cer tain other wo r ds , may 

appear new to him when pr esent ed in another for m, color , size , 

or cont ext . For a child with such a di sabil ity , l ear ning to read 

or to work with symbols is mos t diff icul t . 

Spa t ial Relationships is defin ed as the ability of an ob­

server t o perceive the posi tion of two or mor e objects in rel ation 

t o himself and in relat ion to each ot her . For example , a child 

stringing beads bas to per c e i ve the position of the bead and 

string in re l ation to himself as well as the position of the bead 

and s tring in r e l ation to each other . The chil d who has diffi­

cul t y per ceiving spatial r e l a t ionships could have trouble with 

sequential tasks . He may find it impossible to put letters in 

proper sequence whi l e reading or spell ing . For example , he might 

r ead the wor d " str ing" as " s t i r ing" or spell it "sitnrg" . he 

might have trouble distinguishing between " c old" and " coal" , 

"m" and 11 n 11
, and "b " and "d" . He may be unable to r emember the 

sequence of pr ocesses involved in solving pr oblems . This could 

cause t he child to appear inattentive . Re pr obably would have 

trouble with up , down , front , back , left , and right . 
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Visual Motor Sequenti a l is defined as the t e rm that is used 

to describe t he abili ty t o correct ly r eproduce a sequence o f 

ymbol s pr eviousl y seen . s. 
A child with a probl em of thi s na ture 

has difficulties in r emembering t hi ngs he bas seen i n a sequence . 

Such a child will have di fficulties i n l earn i ng to r ead . The 

child with a lear ning di s order of a visua l s equentia l natur e ~ight 

be expected to have diff icultie s in wr i t ing the al phabet and 

number s . He might be observed mi s s pe l ling even his own name 

aft er adequa t e pr actice . He may r ecognize a word one day and not 

t he next. 

Fine Motor Coor dinat ion r e f er s t o the ability to synchronize 

f ine muscl es and per form de tailed mot or tasks . A chil d exhibiti ng 

a deficien cy in t h i s a r ea usually also suffer s a vis ua l pe r cep tua l 

pr oblem. A child with a fine motor coor dination problem may demon ­

str a t e poor qualit y writt en wor k . This refers to t he writing , not 

necessar i l y to the cont ent . He may be c lums y when handling books , 

mat erials , smaller items , and has poor control wi th art materia l s 

such as i n c utting , drawing , or pa in t i ng . He may have diffi culty 

but t oning buttons , t ying shoel ace s , and buckling belts . This child 

may have poor r eading skills so f ar as vision is concer ned ; an 

exampl e of t his may be f r equen t arrests of bis visual sweep acros s 

t he line . 

Gross Motor Coor dina t ion and Body Image is a two par t defin­

ition . Body i mage ref er s to the individua l ' s concept of his 

physical appar atus , and i s important i n the development of t he 

sel f - concept . Gros s mot or coordination involves the f unctioning 

of t he l a r ge muscles and t he ch ild ' s awareness of body par t s and 

t heir oper a tions . The frustrations resulting f r om a poorly devel ­

oped body image or i nadequa t e gross motor c ontrol may pr ecipita te 



8 wide range of problem behaviors . Some of these ar e : poor 

ability to maintain a normally erect position while sitting , 

standing , or walking ; a tendency to run into or bump into objects ; 

inaccur a te esti~atioo of body size in r e l a tion to other people 

or to inanimate objects ; inability to i dentify body parts , his 

own or pictured ; and difficulty with imita tive movements . 

iotor Encoding 2£ Expression is defined as the ability to 

supply muscular gestur es which are appropriate for the manipula­

tion of objects or pictures of objects . Children with problems 

in motor encoding frequently have difficulty in learning to trace , 

draw , or write. Their poor coordination makes it difficult for 

them to imitate others in pantomine type games , and they seldom 

communicate with gestures . In addition , these children often have 

stiff or restricted body movements and sometimes lack facial ex­

nression and interpersonal responses . This later tendency , along 

with the tendency for these chil dren to rely heavily on excessive 

vocalization to avoid acting out a problem , is at times interpr eted 

as being emotional in origin . 

Diagnosis and teaching should be interrelat ed parts of & 

continuous pr ocess of trying to understand a child and to help 

him learn . Terminology that appears in recent litera ture em­

phasizes the interrelatedness of diagnosis and t eaching as a 

total process . tbe purpose of the diagnosis is to collect infor­

mation that will help in planning an education program to improve 

the child ' s learning . Most authorities agree that the following 

steps a re essential in making the diagnosis : 

1 . Determine whether tbe cbild has a learning disability . 

Implicit in most definitions of learning disabiliti es is that a 

discrepancy exists between what & chil d is actually learning and 



14 

what he ought to be learning . "~uantifying" the learning; disabil ­

itY means rating his present l evel of achievement against his 

measured poten tial ability and measuring the amount of discrepancy 

t o det er mine if it is significant . Three met hods used ~o de t er­

mine i£ a discrepancy exists ar e descr ibed below : 

A. The mental gr ade method . The f or mula i s : 

(RE (reading expectancy grade)= MA (mental age) - 5 years) 

To de t er mine RE , five year s is subtr acted from the 

child ' s MA . For example , a boy is ten years , zero 

months of age with an Int elligence ~uotient of 120. 

Using this for mul a , his reading expectancy gr ade is 

7 . 0 . If be reads at a 4 . 0 ~r ade level , he has a three 

year discrepancy in r eading . 

(7 . 0(RE) = 12(MA) - 5)7 

B. The year s in school me t hod . This f ormula suggests tha t 

the mental grade method does not take into account the 

year s of teaching expos ure end thus may be inaccurate . 

I t may over est imate expectancy with a high I Q a nd 

conver sely , underes timate a low I ~ . The formula is : 

c. 

(RE ( r eading expectancy gr ade)-years in
1

~~hool x I 3 + 1 . 0 

If the s ame child as described above is in mid- fifth 

gr ade , be bas been in school ~. 5 years . Using this 

method : RE 4 . 5xl20 
100 + 1 . 0=6 .4 . If he reads at a 4- . 0 

gr ade level , t he discrepancy is 2 . 4 years .8 

The learning quotient met hod . This takes into account 

ment a l age , chr onological age , and gr ade age . The average 

7 Harris , Al ber t , How to Increase Reading Ability (New York : 
David ~cKay , 1961 ) , pp . 20- 25 . 

8 Bond , Guy and ~iles ~inker , Reading Difficulties : Thei r 
Diagnosis and Correction (New York : Appleton- Centur y Crofts , 
1967) , pp . 198- 203 . 



of a l l three tends to minimize errors . The U is con­

sidered separ a tely as a Verbal~~ and a Performance MA 

as measured by t he ~ISC . The for mul a is : 

EA (expectancy age) ~:A ~ CA + GA = 3 
~ ( l earning quot ient) AA achi evemen t age 

= EA expectancy age 
A learning quotient of 89 or below is one basis for 

cl assifying a child as having a learning pr oblem. 

Again , us ing t he s ame child : 

Ver bal MA ll(W.A) + lO(C~) + l O. ?(GA ) = 10 . 6 (EA) 

Per for mance MA l 3(MA) + l O(CA) + l 0 . 7(Gh) = 11 . 2 (EA) 
3 

9.2 (AA) 
10 . 6 (EA) = .87 (L~) 

. 2 (AA) 
11 . 6 EA )= . 8~ (L~) 

Based on these learning quotients , a disability is 

indicat ed. 9 

2 . Measure t he child ' s nr esent achievement t o detect in 

wha t ar eas he is failing or not progressing . 

3. Anal yze how t he child learns , wcat &r e his approaches 

to learning , such as visual or auditory , and what types of 

errors be makes . 

4 . Expl or e why be is not learning . Data f r om case histor­

ies , clinica l observa tions , informal and formal testing are pri­

mar y diagnostic methods . 

5. Formula te a diagnos t ic hypothesis . 

6 . Develop a plan for teaching specifying areas of stren~t hs 

and weakness and suggesting approaches and techniques for use , 

9 ~yklebus t , Helmer , "Lear ning Disabilities : Definition 
and Ov erview , " Pr ogress in Learning Disabilities ( ew York : 
Grune and Stratton , Vol.~ 1968) , pp . 294-297 . 
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fter surveying the printed materiel on Learning Disaoilities, 

t hiS writer con~ludes tb~t there is not a concise definition of 

t t.e problem that tne concerned disciplines agree upon . ~t 

present , the Feder&l Government is in the process of selecting 

8 task force to f ormul&te a universol definition of Le~rning 

Disabilities and a formula for determining if such a oroblem 

exists . This formula , as do others presented in this section , 

t a~e into account: intelligence , achievement level , ana grade 

placement . This wr~ter a~rees witP the many educators ~ho 

consider a Learnin~ Disability to be a significant discrepancy 

between potential and actual acbievemert . Testing to deline~te 

he specific pe~ceotual deficit is useful in order to determine 

the area and the level to which remediation should be applied . 
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The 

otanford- b:i:n t 

Int elli~ence Sc ale 



a 

IhiS section of the paper deals with the di&gnostic 

function of t~o formal intelligence tests , and 

t heir use in identifying learning disabiliti es . 

Binet was a pioneer in the development of mental tests . 

The schools in Paris asked hi~ to develop a test wh ich would 

separ ate the uneducab l e from the educable . lie publi shed the 

firs t sca le of intelligence with Simoni~ 190~ . The first most 

popular and widely accepted revision wa s made in 1916 by Ter man 

at Stanfor d University . In 1937 , lerrill and Terman expanded a 

better s t andardized revision. They made the most r ecent revision 

in 1960 , which combined the best subtest i tems from the L and~ 

forms of the 1937 scale . The r evised scale is refer red to as 

t be L- M Form . 

The pr imar y pur pose of the Stanford- Bine t is to be a psychol ­

ogical tool for the measurement of mental abilities . The centr al 

concept of the St anford- Binet is ment a l age . Test scor es are 

expr essed as mental age scor es r angi ng from two year s to twent y - two 

years , eleven months . I ~ scores are t r ansformed t o standard scor es 

with a mean of 100 and a s t andard devia tion of 16 for each age l evel . 

The St anfo r d- Binet ( L- M) consists of six subtests and one 

alternative (in case somet hing goes wrong in testing) at each ~ge 

level . The tes t s are gr ouped by chronological age levels in six 

month interva l s f r om t wo t trough fi ve years of age and a t year ly 

l evels f rom five to fourteen yea r s of age . There are four gr oups 

of test items a t an adul t level . At the early l evels , the tasks 

are primarily simple verbal or sensorimotor types ; whereas ta sks 

are hi ghly verbal and abs tract on an adult level . 
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A few tests at the earliest ages involve the manipulation 

of objects and a certain amount of eye- band coordination . Certain 

tests of perceptual discrimina tion also occur at the lower age 

1eve1s . A relatively large number of tests at the l ower levels 

involve the observation and iden~ification of common objects . 

Pictures of objects a r e utilized at later age levels for the same 

purpose . Here, the subject is r equired to name objects , complete 

pictures , or iaentify missing parts . Several t ests call for the 

r ecognition of similarities or differences between certain sets 

of objects . A somewhat r elated group of tests , which cover a 

wide age r ange , may be descr ibed under the h eading of pr actical 

or common sense . Memory tests ar e found throughout the scale . 

Several tests of spati a l orient ation occur at widely scattered 

intervals . The most nume r ous type of test , especially at the 

upper age levels , is that employing verbal content . 10 

The examiner begins by presenting items at an age level below 

t he subject ' s estimated mental age . This i s done to find the 

l evel on the "age scale" where the child passes a l l items . The 

highest age level at which a subject passes all items on the Stan­

ford- Binet is referred to as the basal age . A£ter locating the 

basal age , the examiner continues pr esenting it ems until the child 

r eaches an age l evel where all i tems ar e f ailed . This level of 

perfor mance is called the ceiling age . The mental age is then de­

t ermined by adding all of the months credit earned between t he 

basal age and ceiling age to the basal age leve l . Table 1 i l lus­

trates how this is done . 

10 Anastasi , Anne , Psychological 1esti ng (New York: 
~he Macmi llan Company , 1961) , pp . 197- 198 . 
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2C 

-aole 1 

Comput ation o,t: ental Age ucor e 
f or a .cour Yeo.r Ol d Child 

Number of Months t,;redit 'Iot a l Cr edits 
Yeor Level Items Passed per item Years Mont hs 

II I 6 (B&sal Age) 3 

III - 6 / 1 5 

IV 3 1 5 

IV- 6 ~ 1 2 

V 2 1 2 

v: 1 2 2 

v:r 0 (CeiliD'?; A~e ) 0 

3 14 

l en -cal A .. e Score 4- 2 

tio urce : 

~erman , : . ~ . , b~&~ford- Dinet Intelli~ence ~cal e : ~c.nual 
~or ~orm 1- ~ (Bos on: hou~hton Liffl in CoEp~ny , l ~oL) 1 po b5 . 
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The Stanford- Binet has often been the object of much 

criticism , largely because of the inability of many Psychologists 

to fully interpret its results . The "age scale" model results 

in the presentation of items representing a wide variety of 

content in a series r ather than by content areas , as is done by 

content scal es like the VISC . As a result, when the test is used , 

the results reported are usually limited to an I~ s core . 

It is wor th the time and effort to transfer t he record of 

items passed and failed on t he Stanford- Binet to a special 

profile pr epar ed in 1965 by Valett . 11 This is a valuaole aid in 

the interpretation of test results . This profile classifies the 

student ' s performance on test items into the following s ix con­

tent areas : 

1 . General comprehension - The ability t o c onceptualize 

and integrate components into a meaningful t ota l rela tionship . 

2 . Visual- motor ability - The ability to manipul ate 

materials in problem solving situations that usuall y require 

inte~r a t ion of visual and motor skills . 

3. Arithmeti c reasoning - the ability to make apnropria te 

numerical a ssociations and deal with ment al abstractions in 

problem solving s ituations . 

4 . Memory and concentration - ~be ability to attend and 

r etain. This ar ea requires motivation and attention and usually 

measures the degree of retention of test items . 

5. Vocabulary and verbal fluency - The ability to use words 

corr ectly in association with concrete or abstract material ; the 

11 Valett , R., "The Remedi a t ion of Lear ning Disabilities , " 
cited in Larr y Faas , Learning Disabilities , ! Competency Based 
Approach (Boston : Eougbton Mifflin , 1976) , p . 91 . 
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uoderstanding of words and ve rbal concepts ; the quality and 

quantity of verba l expression . 

6 . Judgment and reasoning - The ability to comprehend and 

r espond appropriately in specific situations , requiring dis ­

crimination , comparison , and judgment in adaption . Refer to 

Figure 2 for the format of the profile . 

Tarczan12 divides the test items into subgroups l i sting 

the uroblem area (using actual skills t est ed) and possible 

r emediation illlplica tions . The subgroups are l .isted bel ow : 

1 . Problem ar eas in stringing bead s , bloc k construction , 

cutting paper , folding and copying of designs may r equire 

r emedi al activities i n f i ne motor and eye hand coordination 

and spatia l relationships . 

2 . Prob lem a r eas in picture vocabular y and the identifi­

cation of objects may require remedial techniques i n language 

skills or impl y cultural deprivation . 

3. Problem a r eas in vocabulary , digit span and repea ting 

sentences may requir e remedia l t echniques in auditory perce ption 

and auditory memory . 

Battler ' s mode11 3 to be used with the St anford- Binet 

offer s a profile for purposes of analysis . By analyzing t he 

subtests and classifying them under t ypes of abilities , one 

12 Tarczan , Constance , An Educator ' s Gui de to Psy cholog-
~ Tests ( Springfi e ld: Charles C. Thomas , 1972;, pp . 30- 31 . 

13 Sattler , J erome M. , "Analysis of Functions of the 
1960 Stanford- Binet Intelligence Scale , For m L- M, 11 Journal of 
Clinical Psychology (Vol . 21 , No . 2 , Apr il , 1965) , pp . 174- 175 . 
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Fi!?=ur e 2 

A Profile f or t te S 'tan: o r d.- J:hne t ( L - M) 
Item Classification e 

. 
-EST 
~~NSTRUCTS 

Year; 2 2-6 3 3-6 4 4-6 5 6 7 8 9 JO 11 12 13 14 AA 

~ 3 I 6 4 4 2 4 6 3 4 5 5 

15ENERAL A 2 6 6 4 5 6 6 
tOMPREHENSION 6 A 5 A 7 

I A I 2 I 6 " ., I 2 I A A A 

4 3 5 2 3 

VISUAL-MOTOR 5 4 
AIILITY 6 6 

A 

ARITHMETIC 4 5 4 2 

REASONING A 4 

MEMORY & 2 5 4 2 5 6 2 3 6 I 4 3 

CONCENTRATION A A A 6 6 4 A 6 

5 3 2 4 I 3 I I 4 I 3 I 2 I I 
VOCABULARY & 6 4 A A 3 5 5 3 
VERBAL FLUENCY A 5 6 8 

1 I 3 I 5 2 I 3 I 2 2 2 I 2 2 

2 4 2 6 3 '2 4 2 4 5 4 3 3 

JUDGMENT & 3 5 3 5 4 4 A 6 5 4 6 

llASONING A A A 5 A A 5 7 

6 A 
A 

-

Sourc e : 

Valett , R.E. (ea lifornia : Cons ulting Psychologi s ts 
Press , 1965) . 

SA I SAll SAil 

6 3 2 
4 

2 4 

4 6 6 

I I I 
3 3 
5 A 

2 2 2 

6 3 3 

A 4 4 

5 5 

6 6 

A A 
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can identify a subject ' s strengths and Reaknesses . 

iS as fo llows : 

The model 

L 
M 

CT 
R 

NR 
VM 
SI 

(mM) 
(nmM) 
( v M) 

( vR) 
( nvR) 

Language 
Memory 

Meaningful ~emory 
Nonmeaningful lli1emory 
Visual t .emory 

Conceptual Thinking 
ReasoninP; 

Verba l Reasoning 
Nonver bal Reasoning 

Numerica l Reasoning 
Visual-&,otor 
Social Intelligence 

The gener a l abilities measured and ident ified by Satt l er 

can be examined in the framework of terms common to the study 

of learning disabilities . For purposes of remediation , the 

learning disability "clues" are necessary . In Tabl e 2 , these 

factors and their location in the test are indicated a t age 

l evels , five years through ten years by subtest number. These 

ages were selected as most children with learning disabilities 

should be identified within these ages for the most f avorabl e 

proP-nosis . 

An anal ysis of Table 2 an d Table 3 clearly demonstr ates 

the predominance of lan guage and verbal reasoning i tems on t he 

Stanfor d- Binet . Only at the pre- school levels can a s many a s 

half the items be reasonably classified as nonverbal . This is 

a major cr iticism by examiners who feel the full s~pling of 

one ' s abilities usink this instrument is limited due to the 

emphasis on verbal skills . 

Sattler14 has graphed his analysis of ca tegories into a 

"Binetgram" which indicates which items are tes t ed a t specific 

14 Sa t t ler , Jerome Y . , kss essment of Children ' s Intelli~ence 
(Phil adel phia : ~ . B. Saunders Company , 1974) , pp . 13a- 139 . 
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2 
; 
4 
5 

6 

A 

1 

2 
; 
4 
5 
6 
/. 

1 
2 
3 
£.. 

5 
6 
A 

1 

2 
3 

4 
5 
6 
A 

Yer evels 0~ -~e E- ~n~orJ - bi~~t 
~ith Leornin, Co~ponl cts for Ecc~ ~uotest 

Fsctcr 

L 
VM 

nvR 

nvR 

L 

CT 
nvR 

·a 
C'I 
V1l 
SI 

SI 
CT 
Th 
SI 
CT 

nmM 
nmM 

L 

r.il, 
vR 

CT 
SI 
SI 
SI 

Learnin~ ~OffiOODlDt 

Year V 

Year VI 

J-erc eotuc:.l t otor 
p~tial a.ct perce~t~&l 1otor 

Auditory recepti n 
~er ceot ~&l ~otor 
Visua l &ssoc i a ion _nu visuul 
d. i ecriminc::tLon 
Spa t ial r elet~onshi p &nd percentu&l 
rr;ot or 
Percept ua l hotor 

Auditory r e ce~tion and e~pressive 
l ,:jne:u~ge 
~eani ngful audi tor y discrioination 
Spa t ial discr i~i nation 
Problem solving 
rl Udi tor y associ ~tion 
Perceptu&.l motor 
~xpr ess ive lan uare anc vi sual 
r eception 

Year VII 

Vi s u&. l recept ion 
Audito r y associ~tion 
? ercept ual ~otor 
Auditor y recep tion 
Auditor y associs tion 
Audit ory -err;ory and se~uencing 
Aud i tory 1effiory for patterns ond 
seauencin~ 

Year VIII 
Audit orv receot ion and exnressive 
la:i -ua r=-e 
Auo i tory ~e ory ana sequencing 
Aud i t ory reception &na ex-ressive 
lan~uaF"e 
Auditory association 
Aud i tory receptiun 
~uditory sequeccing 
Auditor y recec~ion 
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2 
3 
4 
5 
6 

A 

1 

2 
3 

4 

5 
6 
A 

Source : 

2o 

Bac-cor 

Th 

vR 
v~ 

L 
NR 

nru.. 

L 

L 

$R 
L 

L 
rur.M 

vR 

Year IX 

Year X 

LeEr~in~ Comronent 

Perceptual IO~or and spa-ci&l 
rea e:oning 
RUditory recepti n 
Perceptual mo~or 
Audi-cory and 1err.ory a ssociation 
1-roblem solving 
Auditory s e auencin~ a .d pattern 
oerr.ory 
Auaitory a ssociotion 

Auditory reception and 
e)Qressive l &ngu~~e 
Sratial ree~onin7 
~uditory receut-on ~nd 
expressive l&n~u~=e 
Audito r y rec pt .on Bnd \erbal 
ex-ores 0 i on 
,,ora fluency ond :r.en:ory 
huditory sequencing 
Auditory reception 

Sattler , J eroTe ~ . . , ".Analysis of 1'U!lct:_ons of t: e 1'160 
S anford- Binet Intell i g;ence Scale , ]o:r-rr L- ... , 

11 

Journal of 
Clinica l ? svctolo~y (21 , No . 2 , April , 1 J~5) , ro-es 113- 17~ -
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'Ia ::>le 3 

Percenta ,.,.e of t. ciilf ord - .oinet ( L - IL) ;:;ubte-sts 
Jud~ed as Fallin~ into beven Content Cate~ories 

A~e Level 

2- 5 
6- 10 

11- 14 
J - $AIII 

Age Level 

2- 5 
6- 10 

11- 1~ 
AA- SAIII 

Source : 

Number 
of 'I·e>sts 

42 
31 
23 
26 

Number 
of Tests 

42 
31 
23 
26 

Fercenta~e of ests Cl~ssified ~s : 
Language keasoning ~emory 0onceptual 

26 
19 
30 
31 

21 
10 
26 
15 

l C 
19 
17 
12 

5 
16 

9 
27 

aminis 
ob;iects , 
rhymes 

Orientation , Aemory Similarities , 
verbal for sen- Proverbs 
absurdities tences , 

for 
digits 

Fercentar-e of 'lests Clas :;.ified as : 
Social 1umeric~l V isual 
Intelligence .tteasonin: .1.0tOr 

17 0 21 
16 10 10 

9 9 0 
0 l:;, 0 

Compr ehension .rw.a~ing Form board , 
picture change , copyin.:- a 
absurdities in~enuity square 

Cronbach, Lee J ., Essentials of Psycbolo~ical ~estin~ 
(New York : Harper and Row , 1970) , p. 214 . 
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levels . These are the seven b&sic categories ond not the 

ag 
specific functions as given in Table 2 . ~ach item Qnswered 

correctly is circled on the graph , similar to V&l e t t ' s profile 

It (Figure 2) but in somewhat different order and categories . 

presents a visual picture of the examiner ' s successes and 

f ailures and can be used in a qualitative way to describe the 

cbild ' s performance . 

Fi gure 3 ill ustrates another profile analysis of the 

St anford - Binet . Each vertical line represents a tes t year and 

each horizontal line, a test factor . Successes and failures 

ere indicated at each age level tested by placing plus a nd minus 

signs in the columns of the cor responding test f actors . Figure 

4- anal yzes the results of the scores recorded in Figure 3. It 

shows that the child has a basal age of eight year s; any task 

prescribed for a cnild of eight should be within his ability. 

In Fi gure 4 , there may be dashed lines . These lines reach to the 

highest year a t which the child performed . Failures , however , do 

occur a t or below this line . No da shed line has been drawn for 

visual- motor tasks as there are no visual- motor test s (except 

for the Aver age Adult Alternate) above the ten year level . 

This illustration represents a boy , age ten years , five 

months of age . Ris I~ is measured t o be 112 or an Wi.A of ten years , 

ten months . Bis strengths are shown in me aningful memory , visual 

memory , conceptual thinking , and nonverbal reasoning . Ev&n though 

t hese strengths influence his advanced MA , the graphical represen­

tation indicates several weak areas . 

Various stud i es have been made trying to associate patterns 

of performance on the Stanford- Binet with specific learning dis­

abilities . Inadequate readers may demonstrate perceptual difficulty , 
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recall of visual patterns , roor co~ying and reproductions 
poor 

f r ms and short memory span. Using a Binetgr bm or Valett ' s 
of O ' 

1 can provide clues to the child ' s pattern of success and profi e 

f&ilure in the various kinds of cognitive diffi culties . 

one study matched fifty pairs of ~ood and poor r eaders in 

grades four , five , and six . Good readers perfor med better than 

poor readers on tes ts dependent upon the knowl edge and use of 

words , wh ile poor r eaders perfor med better than good readers on 

nonver ba l and memor y tests , but not consistently so . 15 

The St anford- Binet per formance of a gr oup of one hundred 

t hirteen poor reader s between six and seven year s of age w~s 

analyzed . Reading levels were tv:o years or mor e be low expec t ancy . 

bcatter on the St anford- Binet r anged fro~ thr ee to the eleven 

year l evels ; the median amount of scat t er Nas 7. 6 year leve ls . 

The r ange was great er than that found among children who do not 

have reading difficulties . This may indicate variabili~y i n 

the development of cogniti ve skills . Difficul t t ests were those 

r elated to a uditory memory span and t o langu age ability. The 

easier tests were t hose requiring practica l reasoning and 

ingenuity. This study infers that poor readers should have more 

di fficulty on the Stanford- Binet verba l tests t han with other 

kinds of tests . 16 

15 Sattler , op . cit ., p . 335. 

16 Ibid . 
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~he stanford-ninet, Form L-M has proven of definite value 

in the assessment of Learning Disabilities; however, orofiling 

procedures are presently somewhat awkward unless one u~ilizes 

ite~ c l assification such as that developed by Valett . 1he 

categories measuring visual motor ability &re basically somewhat 

limi ted on the Stanford- ninet , For m L- M, particularly so beyond 

the Year- V level . Conversely , it does provide good data 

rela~ive to deficits in me~ory and concentration ratLer consistent­

ly t hrough all developmental levels . Although comparatively 

sneakin~ , its va lue is considerably less than the, eschler 

Intelli~ence Scale for Chiluren- Revised , it can prove a useful 

t ool in the diagnosis of Learning Disacilitie~ . 
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he 

,,echsler Intelligence :::.c a le 

for 
Children (nevised) 
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The ~echsler Intelligence bcale for ~hildren was first 

published in 1949 and was adapted from tne oechsler- .t!ellevue 

Intelligence Scale by ecbsler in 1939 . The Revised ~IbC con-

sists of twelve subtests which is consistent with the 1949 WISC. 

It is a test which measures general intelligence . Subtest items 

are grouped according to content rather tban a ge level . Intelli­

gence quotients a re computed based on five verbQl and five perfor­

mance subtests , equally weighted in the asses sment of intelli~ence . 

The two scales (Verbal and Performance) tend to correlate by 

about .Bo .17 
rl large discrepancy between the ~wo scales is con­

sidered to be of r eal diagnostic value . 

I n the study of the WISC , many atte~pts have been made to 

analyze "factors" involved in the subtests . These factor s are 

elements or components of intelligence or the structure of 

mental processes . The three- dimensiona l model of this structure 

was classified by Guilford , 18 and these f actors are listed in 

the description of the ~ISC subtest s . Guilford cl assi.Li.ed in­

tellectual abi l ities into three categories , each of which cuts 

across the other: 1 . operations 2 . content 3. proaucts 

1 . Operations - These are the oroces ses involved in think-

ing . The re are five categories . 

A. Cognition - ways of understanding or comprehension 

B. Memory - retention and repr oduction of information 

C. Convergent Thinking - bringing together of known 

facts resulting in one definite outcome 

17 Tarczan , op . cit ., p . 36 . 

18 Lerner , Janet , Chil dren with Learning Disabilities 
( Boston : Houghton ~•ifflin , 1971) , pp . 212- 213 . 
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D. Divergent Thinking - utilization of knowledge 

in new ways to produce solutions or ideas 

E. Evaluation - establishment of value system , 

critical thinking 

2 . Content - This is concerned with the nature o: t he 

i nformation . Information that is concrete is c a lled "figural" , 

i nformation in the abstr act form is "symbolic" , the meanings 

symbol s represent is called "semantic" , and "behavioral" content 

r efers t o information about the behavior of ourselves and other s . 

3. Pr oducts - This term r efers t o the l evels of intellectual 

activi t ies : units , c l asses , r el a tions , systems , transform~tions , 

and implications . This classification is concerned with the 

products of i nformati on . Each level of activity is more complex , 

r equiring a higher degr ee of mental functioning . 

From this three- dimensional model , when the three cross­

classifications are combined , the intersection of a certain kind 

of oneration, a certain kind of content , and a certain kind of 

product is represented by a sin~le cell . Ther e a re one hundred 

twenty separate cells in the structure of the intellect . 

The Verba l subtests of the WISC are listed below; 

Infor mat ion - This subtest consists of thirty questions 

aimed at d e termining how much knowledge or basic f a c t s the child 

has accumulated f r om his environment . Questions ascend in terms 

of difficulty and tap a br oad range of topica l areas . A child ' s 

interest , a l er tness a t home and in school , and reading background 

are called into play as impor tant determinants of success on this 

t est . The r esponses given to the questions may reflec t the social 

circle the person comes from and pr esupposes a normal or average 

opportunity to receive information . ori efly sta~ed , ~bis subtest 
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experience, cultural environn:ent and ~efficry (the recall 
,,,u~es •es", ,.. 

r ecognition of iaeas). 
snd 

~he psvchoeducational concerns (factors that affect scnool 

ro~oance) implicit in this test are : 
oer- -

In ellectual orientotion and efficiency 1 , 

2 . Alertness to the ~urrounding milieu 

3. Functionsl rerrote memory 

~ . Interests and experience at ho~e nd in Rcbool 

5 . Reading background ond com1rehension 

6 , Rece~tive and expressive language skills 

7 . Verbal thinkin~ and fluency of ideas 

8 . Scholastic achieverrent ~otiva ion 

9. Enthusi&sm for acquiring knowledge 

G. Awtireness of appropriate verbal contex tii 

Guilford ' s factor classification20 in this subtest include 

the ability to remember isolated ideas or \' ord meanings , the 

ability to remeuber the order of syrcoolic inform~~ion , the ooility 

t o rememoer meaningfully ordered verb8l in£ormetio~ , ~ne abili~y 

to make croices amon~ semantic relG-ionships based on le simi ­

l~rity and consistency of the ffi~oni n~ , ~ne &bili~y to proauce a 

Nord or idea that coniorms to fpecific rela ionsnip reguiremen~s , 

t bt ability to comprehend the meaning of words or ideis , ano tre 

ability to converge on an aopropriate name for any iven infor­

mation . 

Similarities - ~his sub t est consists of seventeen pairs of 

wo1ds aimed at determining associative thinking in terms of 

19 Cutrona , Jl . A., ~ Fsychoeducat1.o!'!ol l!lterr,retation of 
~ ,ISC- r. (Belleville , .·ew .;er~ev: v..,_tro::: ... cc , :)7)) , p . :::> • 

20 Sat ltr . op . cit., op . 175- 1?6 . 
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aspects of rel~tionsbips , verbal uoncept formation , 
}itst ive -

4us . 
memorv , and abstract reasoning . This test me~sures 

t er.:J • 1ong 
concrete , functional , and abstract . 

1 v e l s of abstraction: 
t hree e 

It 
- easures conce;tuGlizotion , obilicy 

a1so ·• 
o rorrr associa-i ons , 

.,· v to cate .. orize , ability to ·eneralize , lo-i cdl obstrac in~ 
Bb1 ... 1t 

· i · t y ~errote ~exory , ability to comorehenu , cap&city for asso-
8 01 l. 1 ... -

. . 1·ve thinking , and the abili Y to Felect and verbalize the 
Clb" 

apDropr iate relationship between t wo obiects or concepts . 

Te psychoeducational considerations irr.plicit in t~is test are : 

1. 

2 . 

4 . 

5. 

6 . 
,.. 

Understancin~ simple associations and rel&tionships 

Concrete and abstrac t tbinKing 

Semantic relationshios 

Fluency of verual expression 

Expressive language skil ls 

Cao6city to extract essential concepts 

Concept fo r mation 

Ose or im&~ination and fantasy 

0 Abilitv to cetec t an8lo~ies 

10 . Atypical thou~ht processescl 

Guilford ' s factors in this subtest are : ossociational iluency , 

items 1- 4 and seffiantic relations and expression&l fluency , 

ite~s 5-lc . 22 

~rithmetic - This subtest is corr.posed of eigLteen timed 

arithmetic problems accomplished without the use o~ pe~cil ~nd 

21 Cutrona , op . cit ., p. 6 . 

22 Glasser , Alan J . and I~la Zimmnr~an , Clinical Inter­
nretation of the nechsler Intelli~ence Sc&le ~or Children ( ew York : 
Grune and Stratton , 1~6?) , n . cc . 
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p,per• 
Thi S test oi~s at assessing quantit Htive thin~ing, aritb-

i c 
ooera t ions , reasoning using complex thought patterns , and 

-,t . 

t t i onal alertness . 
co111Pu 8 

The time limits built into this test 

11181 
an inhibitory influence on the over all performance a nd 11ave 

l d be considered in t erms of clinical significance . 
s bOU 

This test 

ures attention , concentration , reasoning , number sense , forma l 
111ess 

education , and cognitive development . 

The psychoeducational considerations i mplicit in this test are : 

1 . Knowl edge of number s end number oper ations 

2 . Abilit~ o follow directions 

; . ~ental manipulation of number operations 

4 . At t ention and concentrat i on skills 

5. Ability to sequence mat erial 

6 . Concrete and abstr act th inking and lear ning 

7. Short and l ong t erm memory of information 

8 . Affect i ve r eact ion to time l imits 

9. Ability t o plan time i n so lving problems 

10. At t itudes towar d scholast i c achievement23 

Guilford ' s f actor s 24 in t his subtes t a r e : the ability to re~ember 

arbitra ry connections between symbols and the abili~y to compre­

hend r e lativel y compl ex ideas . 

Vocabul ar y - This subtest is corrposed of thirty- t wo ~oras to 

be defined . I t aims at assessing the child ' s unaerstanding of 

words and the ability t o d r aw f r om a fund of verb&l information . 

This test may b e one of the best indexes of over all general in­

tellectual r esources . I t measur es experience and fund of knowled~e , 

23 Cutrona , op . cit . , p . 8 . 

24 Sattler , op . ci t ., p . 178 . 
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richness of ideas , kind and quality of l anguage , degree of ab­

stract thinking , character of thought processes , environment 

and backgr ound , and reflects the level of education . 

are: 

The psychoeducational concerns implicit in t his subtest 

1 . 

2 . 

3. 

4 . 

5. 

6 . 

7. 

8 . 

9. 

10 . 

The ability to describe selec ted spoken words 

General intellectual effectiveness 

~uality and type of language 

Ability to use words appropria tely 

Distribution and organization of ideas 

Verbal comprehension and interest in language arts 

Range of information 

Ability to synthesize and analyze ideas 

Exposure to the American language 

~ual ity of t hought content25 

Guilford ' s factors in this subtest are : general r easoning and 

symbol facility . 26 

Comurebension - This subtest consists of seventeen questions 

aimed at assessing the child's ability to express judgments and 

insights relating to social situations . Drawing upon pract ical 

experiences, comprehension of expectations and socially appro­

priate behavior is important for success on this tes t . The test 

measures social judgment , the ability to evaluate past experiences , 

the ability to make generalizations from old experiences and 

apply to new experiences , and common sense judgment . 

25 Cutrona , op . cit . , p . 9 . 

26 Glasser , op . cit . , p . 56 . 

I I 
I 
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The psycboeducatiooal considerations imrlicit in this sub­

test sr e : 
Social insights and practical ideas 

1. 
Logic and apuropria teness of thinking 

The ability to integrate experiences and evaluate them 

in socially accept able ways 

Problem solving approach and style 4 . 

5. Awareness of appropr iate verbalizations 

6. An understanding of responsibility 

7 . l,1or al sensitivi ty and judgment 

a. Impulsiveness in social situations 

9. Verbal comprehension and organization of ideas 

10 . Abil ity to deal witb the ever yday environmental r equire-

ments27 

Guilford ' s factors28 in this s ubtest a re: judgment , items 1- 5 ; 

verbal compr ehension and judgment, items 6- 7 ; and sensitivity to 

proble ms , items 8 - 14 . 

Digit Span (supplementar y) - This subtes t consists of t wo 

parts for repeating digits forward and backwar d . It is aimed at 

assessing t he ability to attend to simple retentivenes s , auditor y 

r ecall , short term memor y , a t tention , a nd the ability to mani­

pulate thought patterns . This test measures attention , concen­

t r a t ion , a uditory memory , auditory discrimina t i on , and hearing 

deficits . 

The psychoeducational concerns impl icit in this subtest are : 

1 . Retention and audi tory memory 

2 . Attention a nd concentration 

27 Cutr ona , op . cit ., p . 11. 

28 Gl asser , op . cit ., p . 47 . 

I 
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~ethod of grouping mental operations 

Capacity to associate material 

Capacity to integr a te auditory Eaterials &.nd v er bally 

express it 

6. ~uditory discrimination 

7. Ability to shift a frame of reference 

a. Fr us tration tolerance 

9. Nillingness to persist at a t a sk level 

10 . Organized or fragmented thinking under pressure29 

-o 
Guilford ' s factors , in this subtest are : memory span (digits 

forward) and memory for symbol patterns (digits backward) . 

The Ferformance subtests of the WISC are listed below : 

Picture Compl etion - This subtest consists of twenty- six 

items calling for a visual identification of t be missing elements 

in pictures . The test aims at assessing the ability to determine 

the essential f r om the non- essential in problem solving , identi­

fying familiar objects , using visual conceptual skills , and atten­

t ion skills . This test measures the perception of a whole in 

r elation to its parts. Attention and concentration difficulties 

are a common source of low scor es . 

The psycboeducational consider ations implic it in this subtest 

are : 

1 . Ability to determine part- whole relationships 

2 . Figure- ground and spatial relation~hips 

29 Cutrona , op . cit . , p . 12 . 

30 Gl asser , op . cit . , p . 93 , 



1c . 

Visual cognition 

Ability to establish a learnin~ set 

Attention and concen r a t ion skills 

At tention to det a ils 

Alertness in visual observation 

Confor~ity 

Awareness of t he possibilities of a figural context 

Social alertness31 

Guilford ' s factors 32 in this subtest are: visual or auditory 

cognit ion , perceptual foresight , and figural r elation selection . 

Picture Arrangement - This sub~est consists of twelve sets 

of pictures to be arranged into a sequential story. Ibis tes t 

measures the abil i ty t o comprehend a story line based on visual 

comprehension , planning of sequential events , and evaluative 

thinking . Time limits on this subtest TIEY influence t he child ' s 

perfor mance . This test assesses t he anticipation of consequences , 

planning ability , ability t o size up a total situation , ability 

to pick out essential clues , and the aoility to under stana social 

situations . 

Tbe psychoeducational concerns i mplic it in this subtest are : 

1 . Sequentia l organization of even t s 

2 . Social alertness 

3. Visual cognition and compr ehension 

4 . Synt hesi s of oart-whole relationships 

5. Figure- ground rela tionships 

~l Cutrona , op . ci t . , o . 14 . 

32 Gl asser , o~ . cit . , p . 73 . 



Vis~al retention 

A~tention and concentration 

Ability to s hift a frame of referen ce 

orientat ion to time concepts 

Spa t ial relationships and directionality 33 

3~ Guilford ' s f actor s i n this subtest are : convergent production 

end eval uation . 

Block Design - This subtest consists of eleven , two- d imen-

sional designs which the child must arrange using blocks to copy 
I 

the pictorial designs . This test aims a t assessing the ability 

to perceive , anal yz e and repr oduce geometric patterns , plan and 

organize material in a visual - percep tual contex~ . Time limits 

are imnosed and may be related to performance on this subtest . 

ibis test is said to be the best single subtest for an estima t e 

of a non- verbal I ~ . It measures the basic cognitive skills of 

analysis and synthesis , and r equires a strong element of visual­

perceptual skill and motor coordination. 

The psychoeducational consider a tions i mplicit in t his sub-

test are : 

1 . Visual - motor per cep~ion 

2 . Abstract concept for mation 

3. Synthesizing gestalt r elationships 

4 . Figural discriminbtion 

5. Dir ectionality and l a t er ality 

6 . Visual organization of designs 

7 . Fine- motor coordination &nd dexterity 

33 Cutrona , op . cit. , p . 15 . 

34 Gl asser , op . ci t . , p . 77 , 
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s . Spatial concep~ualiza ion 

Flexibility or rigidity in problem solving 

Compulsive trends35 

Guil ford ' s factors 36 in this subtest are : figural relations , 

f igural redefining , and figural selection. 

Ob j ect Assembly - This subtest consists of five pi cture 

puzzl es of which one is a sample test item . In this test , the 

child must assemble the parts of each puzzle , and the test aims 

at assessing assembly skills , visual - motor skills , spatial 

relationships , part- whole relationships , and visualization 

skills . Items a re timed and this may influence ner formdnce on 

t tis subtest . This test measures visual memory , synthesis end 

iote~r ation abilities , perception , and visual motor coordination. 

The psychoeducational considerations implicit in this sub-

test are : 

1 . Visual- motor c oordination 

2 . Tactile kinesthetic skills 

3. Organization of spatia l r elationships in problem solving 

4 . Size- shape discrimination 

5. Awareness of lines and details 

6 . Compensator y emphasis in object manipulation 

7. Concrete thinking 

3 . Concentration and confidence 

9. Utilization of part - whole Perception 

10 . Comprehension of figural inter- relationships37 

35 

36 

37 

Cutrona , 

Glasser , 

Cutrona , 

op . cit ., 

op . cit ., 

op . cit ., 

p . 16 . 

p . 82 . 

p . 17. 

-

I I 
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d' factors'8 in this subtest are : spatial orienta tion , 
tlGilfor 5 

. ation , and figural selection . 
11,usiiz 

Cod iD.1£ - This subtest consists of simple and advanced forms -~~i ng that the child record a ssociations between shapes or 
regu~ 

a numbers within time limits . This tes t a ims at assessing 
symbols an 

tbe ability to remember associations , react with alertness , visual -

motor dexter ity, and the ability to recreate combinations from a 

specimen or mode . This test measures visual- motor speed , the 

sbili ty to learn a new task , visua l memory , and speed and accuracy 

in making associations . 

Tbe psychoeducational concerns implicit in this subtest are : 

1 . Psychomotor ability 

2 . Visual motor and fine motor coordination 

3. Associativ e memory 

4 . Symbolic faci l i t y 

5. Spatial r elationships 

6 . Ability to absor b new mat eri a l 

7 . Ability t o memorize 

8 . Drive for achievement 

9. Compensatory emphasis 

10 . Loss of task orientation39 

Guilford ' s factor s40 in this subtest are : symbolic poss i bilities 

and symbo l i .c .faci lity . 

Mazes (supplementary) - This subtest consists of nine mazes 

which require the child to find his way out of the maze . This 

38 Glasser , op . cit . , p . 83 . 

39 Cutrona , op . cit. , p . 19. 

40 Glasser , op . c it ., p . 92 . 



sses the child ' s abi l ity t o pl an , use for ethou~ht , 
t 8 sse 

tor skills , end accur acy i n pencil manipulation . This 
91.us.l- l!l.O 

d test . The test measures the child ' s abilit y to p~y 
ii 8 tiDle 

t ·on to instructions , and overall speed and accuracy are 
etten i 

,ssessed • 
The psychoeducational considerations implicit in this sub-

test a r e: 

1 . Visual-motor perception 

2 . Spatial orientation and planning 

3. Dir ectionality 

4 . Fine motor coordination 

5. Perceptual foresight 

6 . Alertness to instructions 

7. Attention and concentration 

8 . Control over impul ses 

9. Visual organiza tion and figure ground discrimination 

10 . Visual d iscrimination and i nte '1:ration41 

The Guilford factor4 2 in this subtest is per ceptual fore s i ght . 

Tarczan ' s analysis u 3 of the ,•, I SC subtests l ists remedial 

implications . Verbal tests , in genera l , may reouire remedi ation 

in lan~uage development and aud itory per ception . Cultural 

deprivation can nega tively affect verba l subtest scores . Defi­

cits in Digit Span indicate difficulties in auditory memory . 

Foor performance in Picture Conpletion may indicate probl ems in 

visua l perception and visual discrimina tion . Picture Arran~ement 

4 1 Cutrona , op . cit . , p . 20 . 

42 Gl asser , op . cit . , p . 103 , 

43 Tarczan , op . cit ., pp . 38-39 , 
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i sted to spatial visual percept'on relationships . ~he 
iE re 
Block Design subtest involves form perceptiuL , vi sua l perceDtion 

-~an· , ·nd visual - -o or integra~ion . Object hssemoly implies 
con-

6 
connection with visual perce1t i on synthesis and visual-motor 

int ,ration . Finally , Coding suggests v~sual memory and visu~l­

motor integration . 

Clements bas isola ed three ,HSC p&'tterns that occur in the 

subtes ~ f 'ldr 'th learning a1·sac:i·11·t1·es . cu per~orn:&nce o c.n1 en w 1 _ 

Pattern 1 - ~be Verbal score is 15 to 40 or more points 

hi~her than the Ferforrrance score . Children displayin his 

pat ern have diffirulty in perceptual motor areas , out thry are 

strong in langu&ge areas . 

Pattern 2 - A scatter is evidenced in both or either of the 

Verba l &nd Performance scores , with a wiae range between high bnd 

l ov scores of seven to twelve points . Lo~ ecores are frequently 

i n Ar i hmetic , Block Design, Object Assembly, Digit 1pa~ , Co~_r • 

a~d Maze~ . Final Verbal and Perfor~ance I scores are often 

neerl .. equa l. Such a pb t tern s u~P-est s specific deficits in cer­

t ain mental rrocesfes . 

Pattern 3 - The Performance score is 10 to 30 point s bigber 

than the verbal score . Chiiaren ,1.-i th this pattern are likely to 

have di~ficulty in expressin~ t~emselves . This is ~he least 

frequent pattern . 

augh and nush cite a pattern thdt identifies a specific 

l earning disability . (fee Figure 5) Jastak &nd Jasta~ , &s 

44 Clt:•ment s , S . D . and J . 1 . r eters , 11 inimo 1 !,rain 
Dysfunction in the School Age Cril-i , '' cit.ed 1n Lern r , o1 • ~.1.1: ., 
pp . 58- 59 , 
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Spec~fic Lear nin~ Disabil ity Identified 

~;, m i \t.r : . O i~ {+ 
-\ , es s?~n 

(?) \ c c. ~ C.od°l n-5 
Ce.s~~n 
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Source : 

I nferential Rea soning - Jood 

Develoument O! integr a tive 
organization between &udi­
tory and visu&l systems­
Impaired 

&ecuenticllv presen t ed infor­
mation - sr&ti&l &nd t empor­
al - Difficul t 

.. augh , Kenne hand Nilma J o dusr , Dia~nosin.- Lear.ain­
Dis orders (Columbus : Charles E . Merrill , 19?1 ) , p. 4 j . 
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i n ,laugh and Bush , 45 suggests the following possi bili­

for diagnosing l earning disabilities . 

1. 
Intelligence as a criterion - A standar d reading score 

ten points lower than s pelling on tbe ~ide kange 

Achievement Tests (WRAi) and the ~ I SC ; per formance 

quot ients higher than full scale ~ISC I ~ or Stanford­

Binet I~ . 

2 . Cognition as a criterion - Comprehension and Similari­

ties tests of the WISC are nearl y a lways signifi cantly 

higher than ~lRAI reading and spelling quotients . 

A Arithmetic computation as e criterion - nRAT arithmet i c 
.I • 

quotient is significantly higher than ~RAT reading 

g_uotient . 

Bannatyne46 suggests that : 

1 . Spatial abilities can b e determined f r om t he results 

of the Picture Completion, Block Design , and Object Assembl y 

subtests . Add the three scaled scores and divide by three . 

2 . Conceptual abilities can be determined from the result s 

of t he Comprehension , Similarities , and Vocabulary s ubtests . 

Add the three scaled scores and divide by t hree . 

3. Sequencing abilities can be determined from t h e results 

of t he Di g it Span , Coding , and Picture Arrangement subtest s . Add 

the t hree scaled scores and divide by three . 

If all the quotients fall below ten (the mean score) , a 

weakness in those areas which the scores repr esent is obvious . 

45 augh and Bush , op . cit ., pp . 48 - 4 9 . 

46 Bannatyne , Alex , 11 Diagnosing Lear ning Disabilities and 
writing Remedial Pr escr iptions , " J ourna l of Learning Disabilities 
(Vol . 1 , No . 4 , April , 1968) , p . 243 . 



l oYest ouotient des i gnates the ~reatest wea kness . For 

wbo have above average I ' s , calculate the child ' s mean 
tbose 

for each subtest and use the formula above to demonstra te 
,core 
whetber any of the quotients fall below the child ' s mean . These 

b~~ations expose weaknesses in spat ial , conceptual , and 
coll! ~ 

auencing abilities . se. 
Yoney , as reported in Waugh and Bush , lists combinations 

that expose weaknesses in verbal comprehension , concentr ation 

and attention relative to numbers and oroblem solviog .47 

He states that verbal comprehension can be determined by adding 

the scaled scores from the Information , Comprehension, bimilari­

ties , and Vocabul a ry tests and dividing by four . Freedom from 

distractibility can be determined by addin~ the scaled scores 

from the Arithmetic and Digit Span t ests and dividing by two . 

Studies indicate that inadequate r eaders have a somewha t 

distinct pattern of WISC scores .48 The four ea siest subtests 

ar e Picture Completion, Picture Arrangement , Block Vesign , and 

Object Assembly , all Per formance subtests , while three of the 

four most diff i cult subtests a re Verba l subtests . They ar e 

Information , Arithmetic , and Digit Span . The other difficult 

subtest is Coding , a Performance subtest . Obviously , Verbal 

r ~ •s were lower than Performance I~ ' s . Adecuate reader ~ did 

not show any distinctive subtest pattern . Foor performance on 

the Coding subtest may be due to f ailure to use an effective 

labeling strategy as a memory aid , r esulting in increased time 

47 ~augh and Bush , op . ci t ., pp . 50- 51. 

48 Sattl er , op . cit ., p . 336 , 



i n checking the code key for each symbol . Low ~i, _t ~pan 
t•ken 
,rid Ar ithmetic scores may be due t o a failure to use suovocal 

cal es a str ategy for keeping the ite~s in mind . 
rebear . 

Intl~ opinion of this writer , the ~ISC- R h~s proven a 

vbl u& bl e diagnostic ~ool in the identification of Learning 

Vi s anilitie~ . It is mos often tbvugbt of in terLs of assessment 

of visual- perceptual- motor deficits , but it is also of 

considerable value in profiling Learning Disaoilities in the 

psycho- linguistic domain . It is , in fact , orobab]y the single 

~ost valuable dio~nostic psycno~etric tool and numerous remeaiation 

procedures have been developed from the ro le informa~ion i 

vie lds . 



This s ection contains 20 cases describing stud ents 

tested for Learning Disabilities. The actual tests were 

administer ed by certified psychological examiners a t the 

Specia l School District Evaluation Clinic . Test behavior 

descriptions, scoring and interpretations were done by this 

graduate student under the supervision of these psychologists 

and Mr. Robert Haegg , facu l ty sponsor . 

Ten tests were also given by this graduate student to 

students not referred to Special School District . However , 

as they do not d emonstrate Learning Disability prof iles, they 

are not included in this paper. ~he tes ts were administer ed 

in order t hat this student could gain experience and expertise 

in the act ual administr a t ion of these instruments . 

-



Case i'fl 

fhiS boy , a~e 6 years 11 montbs , was referred by school 

1 for evaluation for p lacement in a Learni ng Disabled personne 

program . Referral information indicated ~hat t he child has 

di f ficulty in the auditor y areas , specifically with bearing 

snd 58ying letter sounds . He also has difficulty with fine 

motor control . Be is descr ibed as being distractible and 

being a distr action t o other children in the classroom. 

During test ing , this boy was friendly , verbal , spon­

taneous and poli te . Hi ~h posi tive inter actions were noted 

during the evaluat ion . Conversational skills Nere seen as 

somewhat superior for his cbronolo12-"ica l ag·e . ne appear ed 

highl y interested in the test materials pr esented to him and 

evidenced bi~b levels of attention and concentration throu~b­

out the evaluation . .1"ine and gross motor coordination were 

somewhat awkwar dly devel oped , and pencil and raper skills 

were completed in a rather i mpulsive , rap id manner . 

The ,Vechsler Intelligence Scale for Ghildren (Rev i sed) 

was administered . Test results were as follows : 

Verbal bcore I~ 111 , Performance bcore I~ 103 , Full ~cale IQ 111 

Verbal Tests 
In!ormation 
Comprehension 
Arithmetic 
bimi larit i es 
Vocabulary 

(Scaled Scores) 
12 
11 
10 
14 
12 

Performance Tests (Scaled Scor es; 
Pic ture Completion 13 
Picture Arran~ement 11 
Block De s i~n 13 
Object Assembly 12 
Coding 7 

An analys i s of this child ' s scaled scores indicate this 

bov evidenced av era~e to hi~h aver age levels of cognitive 

development . Abstract verbal concept formations were evident . 

I 
I I 
I I 

I I 
I I I 
I 



1
nis boY evidenced some difficulty with the Codin► subtes~ , 

~tb depressed visual memory skills b~in~ appar en t . He a l so 

- ~ evidenced some difficulty with his ~bility to utilize appr o-

ori at e uosition in suace tech~loues on the ~oding subtest . 

iestin~ indicates hat his visual perceptual skills are super­

ior to his visual motor abilities , i . e . eve- hand coordination 

abilities . 



Case h2 

TbiS boY , a~e 6 years 8 montbs , was r eferred by school 

1 for evaluation for olacement in a Learning Disabled personne 

Referral information indicated that the child needs 

direct supervision on tasks , has difficulty copying f r om the 

board , approaches tasks rapidly , and needs much individual 

belP pl us reassurance . He is well - behaved . In kindergarten , 

he bad difficulty with sound- symbol relationships and demon­

strated poor visual- motor skills . Be seemed aware ~hat his 

performance was subaverage and would become extr emely frus­

trated with himself , tearin~ up wor k or not attempting tasks . 

During testin~ , this boy seemed initially outgoing and 

coope r ative . Shortly thereafter , he displayed impatience 

and uncooperativ@ness . He displa ved a short attention soan , 

anpeared self- distr actible and restless . h e en~aged in ploy­

ing with a key , a stoowatch , and tore Kl eene~ papers into 

shreds . he appeared to be an actin~ out child as he constantl y 

slammed the table with his fist . he appeared so impatient 

that he seemed unable to take the time to understand what was 

be in~ said to him or to talk so that he could be unaerstood . 

His speech was fast and slopp~. I n terest and motivation 

appeared quite l ow. It is felt that his uncooperativeness 

may have depressed his functioning , especially on tbe vocabu­

lary and ~omprebension subtests of the WISC . On these two 

subtests he failed to give acce~t8ble answers or sometimes 

~ave oart answers , when it was felt he was capable of ~ ivin~ 

adequate ansNers . vehavior deteriorated as time uassea . 

-



The echsler Intelli~ence Scale for Children (Revised) 

adIDinistered . ~est results were as follows : 
. ss 
verbal &core IO 109 , Performance Score IQ 85 , Full Scale Score 97 

verbal 'I ests 
'fn1orma~i?n 
Si.Illilari~ies 
Arithmetic 
vocabulary. 
comprehension 
(Digit Span) 

(Scaled Scores) 
15 
10 
11 
12 
10 
(8) 

Performance Tests tScaled Scores) 
Picture Completion J 
Picture Arrangement lu 
Block Desiun 7 
Object Assembly 4 
Coding 13 

An analysis of this WISC profile reveals functioning 

within the average ran~e of intelligence , with a wide dis­

crepancv between Verbal and Performanc e . It is felt the 

difference would have been wider due to the fact that the 

sub .;ect was uncooperative on two Verbal subtests . He appears 

stron~est on tasks requiring a general fund of environment al 

information. A mild depression was exhibited on one verbal 

t ask , Di~it Span , indicating a mild weakness on short term 

memory tasks ana freedom from anxiety . 

In the Performance area , more strength was indicated on 

a tasK reouirin~ perceptual- motor speed . h e appear ed weakest 

and subavera~e on tasks requiring per ceptual organizin~ skills 

and ability t o visually discriminate ess ential from nonessential 

details . His difficulty on perceptual- motor tasks was evident 

as he stacked pieces of puzzles from the Object Assembly sub­

test on top of each other . He seemed to have little or no 

idea of part- whole r elationshi ps ano appeared unaware of errors . 

borne natterns of blocks were completely inverted and others 

rotated . He displayed a lack of persistence and gave up 

quickly . This boy appears to be a learnjn~ disabled child 

I I 
II 

I 



b diff iculties in the per ceptual motor a r ea , as well as 
•it 

blems with form and s nace r ela~ionships and or~anizbtion . pro 

I I 

I I 



Case N3 

This boy , age 8 years O months , was refer red by school 

sonnel for eva luation for placement in a Learning Disabled per 

pro~r a.II' • Referral information indicated t hat the child i s 

experiencing difficulty in learning to r ead . His teacher 

reports academic achievement to be at the following l eve ls : 

reading , r eadiness sta~es ; ar ithmetic , f irst ~rade level . 

He is r epeat ing first ~rade and is only beginning to aca ­

demically respond anywhere close to what one mi ~ht expect of 

a new first grade student . Be is enthusiastic toward a r i t h­

metic but dislikes reading . He has diffic ulty working with 

r hyming words , demonstrates sporadic word recognition skills , 

and frequent l y includes reversals and inversions in copying 

t asks . Attention span is brief and be generally does not 

r esnond well t o ver bal i nst r uction unless it is accompanied 

by personal contact . 

Durin~ test ing , interest , wotiva tion , and task focus Aere 

at appropriate leve ls and enabled presentation of Lest materials . 

Cooperation was good and fatigue was exbioited only dur ing the 

f inal minut es of the session . He r eact ed to failure with age­

appropriate behavior . Anxi ety affected performance spor adically 

throughou t the examina t ion . Right handed pr eference was noted 

on drawing and writing tasks . Coordination was unremnrkable . • 

The \, echs ler Intelligence Scale for Child.ren (Revised) 

was admini s t er ed . Test results were as follows : 

Verbal Score IQ 86 , Performance Score IQ 87 , Full Scale Sco re I~ 85 

• unremar kable - refer s to behavior t hat is not significantly deviant 



bal Tests 
~ 
rnro~·~:; ;~~c: 
sfc:ilari ~ies 
Arit hmetic 
vocabulary. 
Col!lPrehension 
Dill'.it suan 

lScal ed Scores) 
5 

10 
7 
6 

11 
7 

Performance Tests l Scaled Scores) 
Picture Compl etion 13 
Picture Arrangement 4 
Block Design 8 
Object Assembly 9 
Uoding 7 

An ~nalysis of this child ' s WISC- R profile r eveals func­

tionirl~ within t he low average r ange of intellectual functioning . 

:rest performance was somewhat variant and indicative of uneven 

l evels of academic oerformance . Verbal subtests results 

indicate that he has assimilated insufficient in.formation 

from his educational and experiential background . This perfor­

mance may reflect inefficient retrieva l of i n formation , possibly 

due to organization or associational difficulties . Vocabul ar y 

and Ar ithme tic performance substantiates the existence of an 

inaporonriate fund of information . Arithmetic oroblems which 

required more computation than could be achieved with the use 

of fingers e licited impulsive guessing behavior . he appear ed 

to have poorl y developed number fact skills in addition and 

subtraction , thus l acking- computational abilities . '!'bi s too 

implies possible processin~ difficulties which may be a ffecting 

decoding or retrieval of information . Successful perfor mance 

on these i tems reouire attention and concentr ation , and these 

factors may be an underlyin g factor restricting learning . 

Simil ari ties and Comprehens i on performance are seen as 

relative strengths . Also , tbis subject could select and 

verbali ze appropria te r e l ationships bet~een two objects , it 

is done l argely on a functional level . Responses locked 

abstract , associative aspects wrich were conm:only obt ained 

from similar a~e chil dren ith aver a~e co~nitive ability . 
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n
siOD items revebled good socibl and co~mon sense 

co-Prebe 

t 
enablin~ the child to resrond to everyday problems 

3
u4g11ieil , 

ocial situations . 
,od s fer formance subtest items were lart•ely ment6l- a1T.e ~ppro-

picture Completion items revealed good ability to 
priate . 
•i•uallY iden tif;v f ami Har ob ;jec ts and perceive the "whole" 

fi<ure in relation to its "parts" . However , Picture Arrange­

oent oerformance indicated poor planning ability and faulty 

onti ci pati on of consequences . Anxiety resulting from attemots 

to uerform auickly may have depressed Picture Arran~ement 

scor es . This is substantiated by ~ood Picture Core1letion 

performance . Ability to isolate essential from non- esseatial 

char acteristics varied considerably over these two subtests . 

Therefore , this perfor mance may indicate unrealistic Pic~ur e 

Arrangement r esults and an inaccur ate picture of t r ue analyti-

cal ability. 

-------■11111 
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Case #4 

This girl , age 7 years 5 months , was r eferred by school 

onnel for evaluation for placement in a Learning Disabled per s 

fTogr am . Referral information indicated that this child has 

difficulty becoming involved in group activ~ties in school 

snd is functioning below ~rade level . She knows letter sounds , 

but cannot sound out words or blend them together . bhe has 

developed a si~ht word vocabulary due to developed memory 

skills , Sre is isola t ed by her peers and has made excuses 

to avoid ~oing to school . bbe is on medication (Pbenobarbitol) 

for control of seizures . At times , she appear ed very alert , 

but at other times she seems to be in a daze . This is noted 

at school and at home . 

Dr ring testing , this subject appeared outgoing and posi­

t i ve , but after a few questions , requiring a store of back~round 

information , were asked , she appeared near tears and obviously 

frvstrated . bhe responded positively to the examiner ' s efforts 

t o put her at ease , but needed a great deal of encouragement 

and constant reinforcement to deter self- defeating behavior 

during the entir e evaluation per iod . Attention span and moti­

vation were considered fair for testing purposes with some 

possible tiredness causing poor task focus on the ~oding sub­

test of the WISC . Poor work habits were evident during the 

administration of this subtes and possibl y resulted in a 

derressed score . Verbal expressive skills were f air but below 

chronological age expectancy . ihinking was mostly on a con­

crete level with some difficulty evident in handling abstrac-
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tions • 
Recentive langua~e skills lagged sli~h~ly below 

c}lronoloFical a~e . She seemed to confuse sentence sequence 

,nd appeared to deal onlv with the first part of longer 

verbalizations . This may have been a factor of her ~eak 

attention span . Gross motor development appeared to have 

imnroved and seemed better developed than fine motor skills . 

The Wechsler Intelligence bcale for Children (Revised) 

was admi nistered . Test results were as follows : 

Verbal bcore I~ 84 , Perfor mance bcore I Q 63 , Full Scal e bcore I Q 71 

Verbal 'Iests 
Information 
Similarities 
Ari thmetic 
Vocabula-r:v 
Con!f)rehension 
(Diid t Sp&.n) 

(Sca led Scores) 
7 

11 
5 
8 
6 

(1) 

Performance Test s (Scaled Scores) 
Picture Completion 4 
Picture Arran~ement 1 
Bloc..k Design j 
Object Assembly b 
Coding 2 

An analysis of this child ' s scaled scor es indicate func ­

tioning within the Borderline range of intelligen ce . Her 

Ver bal Score is wi thin the Low Average r ange and her Per for ­

mance Scor e was wi t hin the kentally Defective r ange . A sign i ­

f icant differ ence of t wenty- one poin ts is indicated bet Neen 

Verbal and Performance functioning . This difference is most 

l ikely related to problems in the percep tual- motor areo . 

Verbal strengths were indicated on t asks requi r ing verbal 

conceptualization (at age level) . She appear ed particul~rly 

weak on tasks r equiring auditory sequencing , auditory snor t 

term memory , and concentration . Ar ithmetic s ~i lls and social 

jud~ment a lso lagged . When ~orKing on ~rithmetic tasks , she 

bad difficulty wi th the one- to- one concept and seemed quite 

impulsive on the arithmetic task pre~ented . 

-
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In the Performance are~ , more strengtc was recuired for 

t ask testing perceptual analysis . This task consisted of 
t he 
copying block patterns and relating oarts to wholre . bhe appenred 

quit e weak on all tasks recuiring the visual - ~otor- perceptu&l 

skills of visual sequencin~ , percectual orf.anization and ~erce tual 

sreed using both eve and hand to~ether . hese combined depressioos 

i~dicated a percentual - motor la~ . qhe suoject ' s in~bility to 

persist on taeks such as the Codin- task , which recuired eye - hand 

coordination , may have caused soree depression of score in that 
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1nis o~7 , &~e 6 ~e 1rs 4 months, was referred by school 

per~onnel for evaluat ion for pl~cement in a Learning Dis&bled 

Referral informot~on i ndic&ted that this crila 

80
-ears to have ~ood ootentiol , but little ac demic pro;ress . 

He is reported o be oleasant and coorerative , out has dif­

fi cul v atte'."ldin'7 o t ~sks . In the classroom , .te 
II 

loses" 

~t vent 1on and olays wi h objects (rencil , eraser ) . he oftens 

doyoreoms . He has difficulty workin~ in any tvpe of r oLp 

se~ting and req~ires close ohysical presence oefore undcr­

sta~ing is attained . bpeech &nd language skills are report­

edly poor . Pronunciation is indistinct and articulation 

i~ difficult to understand . bpeech is accompaniea bv nasal 

sounds and full tnro~t diEtort:ons . 

implies a orobacle phvsiolofical component ~s underlying 

soeech disf)uencies . The chila reqLired an adenoidectomv 

anJ oolyps were preflent on his vocal cords . 

Durin12: t-ef:tiniz , the subiect Y. 8S cooperative althou.m 

interest and motivation vere onlv f air . !ask focus was ~ooa , 

especially on tashs rea ir_ng manipulotive oerformance . He 

steried uneffec~ed by his i nabil1tv to correctlv ~nswer ques-

t one , reoroduce desivns , or successfullv assemble fu&nipula­

tive rraterials . Fine motor coordination was clumsy , and 

zranho- motor skills Nere immotur~ . &oeech was diff _cult to 

under stand . 

1he echsler Intelligence ~cale for ~rildren (ReviseJ) 

was ~dministered . lest r esults were bS follo•s. 
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verbal bcore I~ 114 , Performance Score I~ 120 , Full Scale Score I~ 119 

verbal T~sts 
~ 
S•milar 1 ties 

l t· Ari t b.me ic 
vocabul ary. 
comor ebens1on 
(Di it Snan) 

(Scaled Scores) 
12 
12 
12 
11 
15 

( 9) 

~erfor mance Tests (Scaled Scores ) 
ricture Completion lo 
Picture Arrangement 14 
Block Desi~n - 14 
Ob~ect Assembly 15 
Coding 11 

An analysis of tPis child's scaled scores reveal fWJc­

t :oninu within t r e bi~b- aver&~e range of intellectual func ­

t i onin~ . T~e~e results may be ffiisleadinp . By virtue of tis 

chronological age he is currectly i n the very uµper ran~e 

of his age class in terms of tre v,ISC- h scoring procedures . 

If re \ere to be examined t v10 weeks later and perform in 

precisely the same manner , his new "age- class" would result 

in lo~ering the currentlv attained scores to tne exLent that 

he would then be viewed as possessin~ only av~r age intellec­

t u~l abilities . This should be kept in mind in deter mining 

t he severity of his appar ent academic difficulties . 

Verbal subtests performance show little variability and 

is indicative of a~e appropriate abil i tv to~e~rer ~ith ade­

quate expressive and receutive skills . Di~it spon performance 

was exceotional , in a negative sense , and muy indicate o 

srort term memor:v deficit . he could repeat ~hree digit nwn-

b rs f orw· rds and backwbr ds , but be wa~ unable to successfull.Y 

rereat sequences involv ing four or more numeral s . 

Performance subtests wEre largely above avera~e in terms 

of age and grade level expectancies . PicLure Complet_on and 

Coding tasks elic i~ed relatively weak oer formance ; this mav b e 

indicative of ooorlv developed perceptual , concentration , or 

p:rocessing skills . lhis performance reflected an inabjlit:v to 

-



· fv and isolate essential from non- essen~iol c1 arac~er­
scte»t1 

. c f ob .;ect s • 
11t1cs 
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Case #-6 

This bOY , 5 years 3 ~onths , was referred by school ~er-

f 
r placement in c:1 Special Education F rozraJL . Referra l 

,onnel o 
t ion indicated that this cnild is functioning at an 

1otormb 
· e level in reading , soellin~ , ond arithmetic for 

appropr l at: 

biS c urrent kinder'1:arten placement . Behaviorally , he is 

r ibed as a sonewhat h:vperacrive crild in the classroom 
desc 

who Ni ll freouentlv distract others ttrou~b his inauoropriate 

activj ties as well as occasional bostile/ag~ressive inter­

sc t io~s . ~e is not a ue r sistent management rroblem . liis 

co~Eunication abilit ies appeor to be si~nificantl~ unJer­

developed for bis chr onolo~ical age, both expressivelv and 

r ecentively . 6erious articulation problems are apJarent . 

t otor development is somewhat disfunctional , and be demonstrates 

an inability to copv numbe1s a nd l e tters c orrectly . 

Durin!2" test ing , the sub.ject appeared to e,e friendly and 

cooperative and interacted wi t h considerable spontanei~y . 

Severe articulat~on problems made many of his responses un­

intell i~ible , particularly out o f context . Affectively , re 

was apnropriata and it did not appear that nis disfunctional 

Vfrbal communication abilities had an adv~rse affect vuon 

his level of ~otivat~on . He maintained good task focus and 

made mere han an adequate attempt to com~le~e tbe activities 

Presenteu to him . 

This bov ' s ve r bal communication abilities appear to be 

highly disfunctiona l . Receptive skills were more a.propriate , 

and he a peared to be oble to follow verbal direct~ons rel­

atively well . because of the lack of clarity in his responses , 

1 1 

I 

I 
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· rficult to de,:;er'line tbe ex tent to wllicb he wos 
t • as o1 

· ·og &pprouriately to a particular s timulus . 
t,spona1. 

te grapho-motor development was apparent d u r ing 
J08dequa 

IJ,iS P
arricipatioo in several activities . 

The Stanford- binet Intelligence bcale , ~orm L- M, wbs 

adJniil i stt.u•c::C1 • 

C. A. 4- 3 

T~s,:; results were as follows : 

M.A . 4 - 6 

Test Summar y 

Years 

IQ 76 

III - 6 
IV 
I'v - 6 

V 
VI 

3 
~10nths 

6 
5 
4 

3 
C 

P. bos&l ~c s established at the III-6 year level and he 

could carry out all of the,e activities nith a relotive amount 

of ease . lhese tasks included social judg~ent , visual 

or ganization SKi l ls , and verbal fluency . Again , vtr bal a c­

tiv ities were severely ~ffected by bis inadeou~te articulation . 

At the I V vear level , be u~ain , was able to compltte all of the 

activities , e x cept the ~icture VocabulurY suotest . S uccesses 

on tasks measurln~ abstract verbal reasoning and visual 

diecrimination abili ies ~ere noted . His aifficulty ~i,:;h tbe 

vocabulary items was a~oin a funclion of his ooor colll.lJ'.lunication 

skills . At the IV- 6 year level , son:e problems in the area of 

social iud~ment ~ere evident . Again , good abstract verbal 

reasonin g skills were demonstrated . At the V ve~r level , 

difficulties with gr apho- motor development as well as visu~l 

perception were noted . ~ev ertheless , aaequate vocabulary 

development and vlsuol- wotor c oordin~t~on were again apparent . 

A ceilin~ was established at tbe VI year level , primarily 

due to bis roar numE1ical computa~ional abilities , ioadequ~te 

I 

I I 

I I 

■ 
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1 
rv aevelopment , and poor ve 1•bal f luencv skills . 

,oesb U-

1 
t is felt tr~t ~heEe weaknesses were probab)y c~e 

Jio1'ever , 
ior• t o h•• inadeauLte &rticulation tnan dtsfunctional 

18
niz:tHJ .z:e patterns . 

1est results rlace this ooy »i~bin tne Borderline 

Defect i ve ran~e accor Jin~ to S t&nford- Bint t ¥ritcr iu . 

Ho ever , b i s comnletion of a sub~tantiol number of acadeirica.11:v 

rel~ted activities a,; tbe IV- 6 and V vear l evel s eems t o 

indicate tbat his ontirr&l leve l of i ntelleci;u·Jl functioning 

meY oe some, t,a t higher than tbe~e data would suggest . 

-



Case 71-7 

TbiS girl , age 8 years 3 months was referred by school 

personne 1 for evaluation for placement in a Learning Visabled 

program. Referral icformation indicated t hat this child is 

performing in all areas at the first grade level with t he 

exception of arithme~ic , where she is working at the second 

grade level . bhe is reticent verbally , and appears to have 

di fficulty inter preting and following verbal instruc~ions . 

She often works on the wrong pa~e . bhe is very weak in 

oral /written expression . 

During testing , t his ~irl was qui e t and appeared some­

what shy although she smiled continuously. bhe was coopera­

tive and well motivated . Her task focus was sufficient for 

t he test~ and she was not distractible . Some anxious behavior 

was noted toward t he end of tbe test session, but it did not 

appear that these behaviors interfered wi th the overall results . 

«bile she was extrem~ly quiet , what speech and language could 

be elicited appear ed age appropriate . 

The Wechsler Intelligence bcale for Children (Revised) 

was administered . Test results were as follows : 

Verbal Score IQ 95, Performance bcore I~ 115 , Full bcale bcore IQ 104 

Verbal Tests 
Information 
l:>imi lari ties 
Arithmetic 
Vocabulary 
Comprehension 
(Digit Span ) 

(Scaled Scores) 
8 

12 
l C 

9 
7 

(7) 

Performance Test s (Scal ed Scores) 
Picture ~orr,p l etion 13 
Pictur e Arrangement 1~ 
Block Design 12 
Object As sembl y 9 
Coding 12 

An analysis of this child's scaled s cores reveal cogni­

tive funct ionin~ within t he Avera~e ran ~e . b owever , there was 
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r
. 

6

nt scatter bc~ween her ctepressea Verbal scores and 

,1goi 1C aeouate Perfor~ance skills . Eer ma in Verbal strengt~s 

,,,re s round in abstract reasoni ng and in numerical reasoning 

sere 
0

er only relative weakness was seen in judgment . 

!ll performance scores were E.ver ap;e or above with str engtbs 

round i D her abilities to sequence items pertaininp; to social 

situat ions , differentiating essentials f r om non- essentials , 

orgsnizi ng visually pr esented abs t r act des igns , and i n r eoid 

eye/hand coordination . Pencil / paper vi s ual motor skill s 

,~eared a~e aooropriate . This ~irl was spontaneously quite 

concrete , snd even tbou~h she is snowin~ more than adequate 

co~nit:ve functionin~ , ber academic achievement is quite ~ocr . 

Audi torv ~ro~ l erns may be present , wnicb are interfer ing with 

scbool achiev ement . 

I 

1\ 
ii 
II 
1\ 

11 

II 
II 
I 

j 

I 

! 

-
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Case #3 

This boy , age 8 year s , 3 mon~hs , was referred by school 

personnel for evalua tion for olacement in a Learning Visabled 

Referral information indicated that tue child demon­

strated a lack of verbal ana physical control as exemplified 

out of seat behavior , cr awling on floor , yellinl out 

1oud . He delays beginning many tasks , and after oral or written 

ins~ructions , be mus t be reminded at l eas~ three times befor e 

beginning a t a sk , and then completes less than twenty- five 

per cent of the assignment . He has s ome articulation problems , 

mainly in the area of stutterin~ . Be is workin~ approximately 

one •rqde level bel ow his abil ity level . 

During test ing , this boy was initially auiet . He gradually 

became mor e verbal until about halfway throu~b . h e was ouit e 

soontaneous , initiating conversation and respondin~ fully to 

all test items . He began s utterin when he encountered hi s 

f irst difficulty on t he Information subtest , and from then on , 

it was nresent for most of the tes t situation. This sub j ect 

was very appropriate and a lmos t compliant . he sat ~ith bis 

hands folded during Verbal subtests , and aft er any Perfor mance 

item , b e returned everything to its oroper order . Ad equate 

task focus was demonstrated , and no distr act ibility was noted . 

The Wecrsler Intelli~ence Scale for Children ( Revised) 

was administered . Test results wer e as follovs : 

Verbal Score I~ 113 , Perfor mance bcore I~ 98 , Full Scale Score I~ 106 

Verbal Tests (Sca l ed bcores) Per formance rests (Scaled bcor es ) 
Information 13 Picture Gomr l etion 14 

I I 



13 
7 

13 
l? 

?2 

Picture Arran ~ement 
Block DesiF,n 
Object Assembly 
Coding 

9 
10 
1~ 

6 

An analysis of this child 's scaled scores indicate cogni­

t ive functioning witbin the Average ran~e . However , there 

wss si~nificant scatter between bis very adeauate Verbal 

scor es falling within the high Average rang e , and less devel­

oped Performance skills , al tbomz;h they were still average . 

In t he Verbal areas , all subtests were consistently found to 

be in tbe High Average range with the only weakness found in 

numerical reasoning abilities . His main performance stren~th 

which was also hi~h av erage , was f ound in his abilities to 

dif f erentiate essentials from non- essentials . His only deficit 

was seen in rapid eye/hand coordination, which was done ex­

tremely slowl y . 
I I 

I 

i 
I 

-
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Case H-9 

ThiS boy , age nine years, four months , was referred by 

1 personnel for evaluation for ol acement in a Learning 
scbOO 

Disabled Pro~ram . Referral information indicated that be has 

st least average intelligence , vet he is not achieving at 

grade levels . Specifi c problems are in reading and spelli ng . 

Be perfor ms well in activities when he does not have to use a 

book or take a test . He does an assi~nment as he thinks it 

should be done without asking questions . When reading , he 

points . He communicates well and relates well to others . He 

is not a d i scipline problem . 

During testing , this boy appeared anxious and tense . Be 

also evidenced mild eye tics . During the evaluation, the tics 

l essened in frequency and be aopeared comfortable . Be displayed 

some spontaneit y and evidenced adequate language skills . Through­

out tre evaluation , he evidenced much interest and persever ance . 

He worked almost compulsively 8nd was concerned with detail 

and accuracy . He worked rapidly on most visual- motor tQsks 

utilizing almost no trial and error efforts and he pr oved 

to be extremely f l exible in probl em sol ving . be followed 

directions well and learned new ta s ks easily. 

The Wechsler Intelligence Scale for Childr en ( Revised) 

was administ ered . 1.Iest results were as follows : 

Verbal Score IQ 102 , Performance Score IQ 111 , Full Scale bcor e I ~ 106 

Verbal lests 
Information 
bimil arities 
.Arithmetic 

(Scaled bcores) 
13 
10 
12 

Performance Tests (Scaled Scores) 
Pic~ure Gomrletion 9 
Picture Arran~ement 1~ 
Block Desivn le 

I 
I 
I I 

r : 

I 

I 



vocabul~ry. 
corr,orehens1on 
(Diiri t Span) 

8 
9 

(11) 
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Ob ject Assembly 
t;odi ng 
M.azes 

11 
'1 

( 19) 

Ao analvsis of this child's scaled scores i ndicate per ­

formance in the average range of intelligence . In the Verbal 

areas , he evidenced mild depressions i n lan~ua~e . Avera~e 

skills were demonstrated in abstract verbal reasoning and 

social judgment . Be performed in the bright nor mal r ange in 

5wareness of environ.mental information, numerical reasoning , 

and auditory short term memory . 

In t he Perfor mance a r ea , he evidenced low overage scores 

in attention to visual details and in grapho- motor speed . 

~right normal scores were evidenced in visual social judgment 

and in concrete part/whole relai:ionsLips . He erformed in 

t be superior range in visual abstract reasonin~ and in the 

genius ran~e in paper/pencil planning. 
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Case ?rlO 

TbiS ~irl , age 6 ye&rs , 2 months , was referred by school 

pers Onnel for eval ation for placement in a Learn~ng Disabled 

program - Referral information indicat€d that th~ child re-

sponds inconsistently and constantly seeks attention in 

inappropriate ways . Sbe resconds well to praise . Her aper/ 

peccil skills seem less than adequat~ and she has difficulty 

trri tin~ on the line , demonstrates poor spacing , and erases e 

good deal of the time . At times she seems to not be paying 

attention because she appears to not hear you . 

During testing , this girl was rather rassi ve , in -cnat she 

of-cen sat and stared as if she did not understand what was 

going on . She gave the distinct impression tnat she did not 

"bear" many of ,;he instructions given . On t..be Vocabulary 

subtest of the Stanf ord- Binet , she auditorially misperceived 

several words presented her . t>he bear d "door" for "roar" , a nd 

""'l ass' for "eyelash" . Repetition of instructions was con­

stantly necessary , as was refocusin;Z on tasks . Gross motor 

skills appeared adequ&te , but fine motor skills were considered 

somewhat below cbronolo,:rical age expectancy. or1e was fel-c to 

be aporopriate in ber responses but was passive and flat 

in her affect , possibly due to her difficulty with auditory 

perceptio!: . \~hen she does understand what is P'Oing on , she 

can respond with very appropriate responses, She can also de~onstrate 

more facial expression and ob~ervable affect . 

The Stanford-Binet Intelli~ence bcale - Form L- ~ was 

administered . Test results were as follows : 
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Test Summary 

Years .tv ontbs 
V ~asal 
VI 10 
VII 4 
VIII Ceiling 

CA 6- 11 ~ 6- 2 I<t 84 

J. basal was established at the V vear level . However , sre 

cs~e close to passin~ al l items at tbe VI year level witr the 

exception of Vocabulary . Altbou~h she passed Vifferences at 

t be VI level , she failed one of the thr ee items presented her 

where she was to t ell the differ ence between a boot and slipper . 

Sbe r esponded to -che d i fference be tween a boot and " s lip" , 

saying that you wear a boot on your feet and a slip under your 

dress . Again , her auditory perception difficulties wer e 

demonstrated . At tbe VII year l evel , she copied a diamond 

so t hat she could be given credit , but this was done with 

considerable difficulty . Tbe only other item passed at the 

VII year level wa s Repeat ing Digits and she ~as able to repeat 

f ive di~its forwar d or three consecutive trials with no diffi­

cul t y what ever . At the VIII year level , her ceilin~ , she came 

very close t o nas s in~ the second test item presented which 

called for auditory recall of information presen~ed in a 

story read to her . ~his seems to evidence that she can recall 

information and comprehend material given to her audi torially 

when enough social and c ontextual are available . She does , 

however, hav e extreme diff iculty with short phrases and key 

words in s en tences . 

I 
II 
II 
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Case ,111 

TbiS girl , age 7 vears , 10 months , was re fe r red by s chool 

onnel for evaluation for Pl acement in a Learning Disabled pers -
Referral information indicated tbat she is repeating program . 

first grade and is not functioning at grad e level . She has 

8 
poor memory , difficulty following directions, and possible 

perceot ual-motor ~roblems; she also evidences an expressive 

i anirna cre problem . 'I his chi l a. seems una ,.ar e the:- t she i s !loving 

pr ob l ems and wasn ' t upset that she was retained i !l first gr ade . 

She doesn ' t car e that her younger sister is i n the same gr bde . 

During testing , this ~irl appeared to be friendly out 

somewha t non- spontaneous . Her verbal communication skills 

seemed somewhat underdeveloped, although not to the extent 

that it was difficult for her to participate in the t esting 

acti vities . Ber inSormation gathering skills and ver bal 

fluency were slightly depressed . Motor skills were gener ally 

i nadequate for her chronological age , and she demonstrated 

specific difficulties on activities requiring the integration 

of visua l and kinesthetic stimuli as wel l as poor grapho/motor 

develooment . Affectively , she seemed sorrewbat withdrawn ond 

disinterested in many of the testing activitie s , although no 

particul ar instances of any uncooperative benoviors were noted . 

Nevert~eless , her full cooueration in tbe eval uation procedure 

was never evid enced , and her level of motivation appeor ed to 

be l ow . 

The Wechsler Intelligence Scale for Chil dren (Revised) 

was administered . Test results were as follows : 

-
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r~ 86 , Performance Score I ~ 86 , r ul l cale Score I~ 85 

(Sc al ed ocores) 
8 
8 
~ 
8 
7 

( 9) 

Ferformance Tests ( Scaled Scores J 
0 ~icture Compl( tion 

Picture Arrangement 
.t.Hock !Jesi gn 
Jbject As s embly 
Coding 

10 
9 
5 

l C 

An analysis of this child's scaled scores i ndicbte Verba l 

performance sli~btly be l ow current a ge expec t ancy , with rela­

tive s t r e~gths in the areas of information gat her ing skills , 

abstract verbal reasoning , and s hort t erm a uditory ~emory 

abilities being noted . One relative weakness did seem to be 

social j udgment , although it was not indicative of & signifi­

cant deficit when compared with her ot her score s i n tbe Ver bal 

subtest ar ea . 

Per formance subtest score s were considerably more incon­

sistent than were her verbal scores , ranging f r om a scaled 

score of 5 to a scaled score of 10 . Relat i ve s trengths in 

the areas of sequencing skills, visual percep tion, and visua l ­

motor coordination were apparent . However , both her visual 

discri~ination and her visual organization sk ills d id seem to 

be performing at a significantly lower level . 

----------

11 
I I 
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Case ,;:12 

TbiS boy, age 9 years , 7 months , was r e ferred by scnool 

for evalua t ion for pl acement in a Learning Dis&bl ed 

Referral information indica ted tha t he is function­

at 1east t wo years below bis fo ur th gr ade p l ace~ent i n 

P'd."~ cDelling , and a rithmetic . however , he i s a recent 
,.. 1~, - . 

trallster int o this school dis trict and mav not have made an 

adequate adaption to a more s tri ngen t academic pro r am. Be­

)laviorally , be i s described as quiet and cooper a tive in the 

classroom . It is difficult to engage him i n classroom dis­

cussions or to elicit responses t o direct questions . h owever, 

bis communication skills do appear to be gener all y adequate 

tor his chronologica l a ge, both in the ar eas of his expressive 

and receptive language skills . 

D~r ing testing , be was f r iendly but somewha t non- verba l . 

Affectivel y , be wa s appropriate , although some instances of 

inatten tiveness and lack of eye contact were noted . No specific 

instances of uncooperative behaviors were apparent , but he did 

seem o be somewhat anxious about partic i p&ting in some of the 

testing ac t i vities . Eis r esponsiveness increased noticeably 

as the evaluation pr ocedure progr essea . 

This sub j ect ' s communication abilities did d emonstr a te on 

inconsistent pattern of development . Al though his verbal 

fluency skills appeared to be adequate , deficits in ~he a reas 

of in.formation gathering skills, vocabul ary development , and 

t ask focus were a lso apparent . His ability to inter pr et and 

carry out verba l d irections did seem t o be adequate . 

ii 
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Motorically , be d emonstra ted good skills on almost all 

Sures which evaluated his abilities in the visual­mee 

eotual- motor ,ere -
be at a level 

to 

domain . His gr apbo- motor development appears 

somewhat above hi s current age expectancy . 

The Wechsler Intelligence Scale fo r Children (Revised) 

was edEinistered . Test resul ts were as fo l lows : 

verbal Score I~ 84 , Per formance Scor e I~ 91, ull Scal e 5 core 86 

verbal Tests 
Information 
Simi l arities 
Arithmetic 
vocabulary 
comprehension 
(Digi t Span) 

(Scal ed Scores 
5 
8 
9 
6 
9 

(8) 

Performance Tests ( Sc aled Scores) 
Picture Comoletion 11 
Picture Arr angement a 
Block Des ign 11 
Objec t Asse mbly 9 
Coding 5 

An analysis of this boy ' s scal ed scores indicate that 

Verbal subtes t s cores wer e somewhat inconsistent, ranging 

from a scaled s cor e of 5 t o a scal ed scor e of 9. Relative 

strengths in the areas of abstract verbal reasoning , numerical 

computation, and social judgment were noted . Significant 

weaknesses in vocabulary development and information gather­

i ng skills were a lso apparent . Al though intratest variation 

was minimal , a significant amount of inter t est variance s eems 

to suggest that the weaknesses t hat ar e appar ent are relatively 

specific in nature . As a result , low level of functioning 

in the area of ver ba l communi cat ion skil ls is not indicated . 

Performance subtest scores were somewhat variant , although 

not a s pronounced as were bis Verbal . Re l a tive strengt hs in 

the areas of visual discrimina t ion abilities , vis ual percep­

tion , and v isual organization skil ls were noted . A relative 

weakness i n sequencing skills as well a s a signi ficant def i cit 

-
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visual- mot or coordi na t ion was a l so i nd i cated . Again , 
ill 

8
t est va r i ation was not s i ~n ificant . However , his abil -

1t1tr 

i S
in vis ua l - mot or coordination do appear t o be aepr e s sed 

it e 
consider ably b elow c urrent age expectancy . 



82 

Case ~1 3 

This boy , age 11 years , 11 months , was referred by scnool 

~~0nne 
1 for evalua tion for placement i n a Learning Disabled 

,rogrsm. Referral information indicated that he is t wo vears 

btbiDd academi cally. Be is seen as a sensitive , nervo us child 

,tio pr efers to spend time by himself . Ee loves to dr aw , and 

Jlis dr owings reflect creativity and imagi n&ti on. ne is not a 

discipline problem , and peer relations are wit hin nor mal limits . 

Be is often nervous in c l a s s and has trouble sitting still . 

Be resents correction and discipline . Hi s speech and oral 

reading are sporadic and ar hythmic . He reverses number s in math . 

During testing , this boy rarely maintained eye contact . 

He w~s pleasant and cooperative , and affect was felt to be 

adequate despite poor eye c ontact . There was little spon­

taneity, but verbalizations were excellent . Attention and 

concentration were adequate . 

The Wechsler Intelligence Scale for Chil dren (Revised) 

was administered . Test results were as f ol l ows : 

Verba l Score I~ 117 , Performance bcore I~ 109 , Ful l Scale Score I~ 115 

Verbal Tests 
Information 
Similarities 
Arithmetic 
Vocabulary 
Comprehension 
( Di git Span) 

(Scaled Scores) 
13 
14 
9 

12 
16 
(8) 

Performance Tests (Scal ed Scores) 
Picture Compl etion 10 
Picture Arrangement 15 
Block Design 10 
Object Assembly 14 
Coding d 
(Mazes) (o) 

An anal ys i s of this child's scal ed scor es indicate this 

boy evidenced per formance in t he Bright Normal range of i ntell i ­

gence . I n t he Verbal a rea, he demonstrated aver a ge abilities 

in numerical reasoning and mi l d disabilities in s hort term 



8 3 

d
i torY memory . 

,11 

He exhibited bright nor~al ability in bWar e -

of environmental informat i on , abstract 
oess of environment al information , and 
,.,renes s 

verbal r ea soning , 

language . Soc i al 

judgment skills were excellent . 
In tbe Performance ar ea , he dereonstr~ted average abilities 

!JI attention to visual details and i n abstr act part/wbole 

,..1stionsbips . He demonstra t ed Br ight Normal abil ity in se­

quencin~ and social cues , &nd in concrete part/~bole rel stion­

shiP• · l!e demonstr ated weaknesses in grapto- motor skills and 

iD grapho- motor execution . 

-
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Case 7fl4 

!bis boy , age 9 years , 0 months , was referrect by schoo l 

el for eva l uation for placement in a Le arning Disab l ed personn 
Referr a l i nf ormation inaicated that this child is 

not funct i onin g at grade leve l . Gross and fine motor skills 

were reported to be poor . He is a very timid child with few 

friends . He apparently works only on a one- to- one basi s . He 

18 currently taking Tofranil , an anti- depressant , daily as 

recommended by bis pediat rician. 

Dur ing testing , this c hild was ver y anxious . Be spoke 

only when he had to , in response to a question . Hi s voice 

l evel was almost at a whisper, which a t times made hi m 1ifficult 

to understand . Rapport was adequate; yet be never re&.lly 

relaxed throughout the test session. liis frustrati on toler-

ance wa s extreme ly low, which resulted in his wanting t o give 

up on minimal stress items. He would respond when encouraged 

which did enabl e him to complete many items be would not bave 

compl eted had be been left on his own . Be appear s ~o meet or 

cope wit h s t re ss by withdrawing bot h physica lly and mentally . 

The Wecbsler Intelligence Scale for Children (Revi sed) 

was administered . Test results were a s follows : 

Verbal Score I Q 91, Perfor mance Score I ~ 83 , Full Scal e I ~ 86 

Ver bal test s 
Information 
Comprehension 
Arithmetic 
Similarities 
Vocabulary 
(Digit Span ) 

(Scal ed Scores) 
8 
9 
8 
8 
9 

10 

Perfor mance Tests (Sca l ed Scores) 
Pi c ture Arrangement 9 
Picture Comol e tion d 
Block Desi g~ 7 
Object As sembly l C 
Coding 4 



An analysis of this child ' s scaled score s indicated 

C
tioni ng a~ the low average r ange of cognitive development . 

tun 
Be bad difficulties i n or gan ization and rapid gr apho/motor 

eed and possibl y short term visual memor y . Receptive 
SP 
ianguage areas were somewhat depressed . His hi gh anxiety 

ievel and depr ession may be a ffecting his l ear n i ng . 



Case #15 

ThiS boy , a ~e 3 years , 9 months , was referr ed by school 

for evaluation for pl acement in a Learning Disabled 

pro,ram . Referral information indicated that this child is a 

,econd grade student after havi ng repeated firs t gr ade . Ee is 

t able to keep up academically and during class time he tends ao 
to bsve very poor attention . Many times he wanders around the 

room and does not seem to know what i s goi ng on . Handwriting 

is l abored and a consistent difficulty. He is reported t o be 

an occasiona l distr action to others and sometimes abandons his 

own wor k to wander when his t eacher is engaged e lsewhere . Be 

appears to relate successfully to pee rs and is generally coop­

erstive with his teacher . Both receptive and expressive 

communication skills are indicated to be satisfactory . 

During testing , this child was friendly and verbal who 

seemed immediate ly at ease . ~xpr e s sive language ability appeared 

satisfactory for his chr onolog ical age . Task focus was gener­

ally adequa te , but less consistent on verbal tasks . He became 

more restless as the session progr essed , and attention span 

noticeably diminished towards the end of the period . Some 

dis t ractibi l ity with test mater ials was evident , but the child 

r esponded well t o re- direction. Fr ustration tolerance was 

evidenced to be rather low and he was quick to reply "I don't 

know" . Repeatedly, he sought examiner assistance with tasks . 

Lack of oersistence was consistent , and when s uccess wa s not 

im~ediate , the initial r esponse was to quit . 

The iectsler Intelligence Scale for Children (Revised) 

was adminis tered . Test results were as foll ows : 

I 

I 
ii 
II 
I 



bBl Tests 
~ 
Y--Df ~:•~:;;~~A 
SilllilBTi ~ies 
Ari t bliletic 
vocabulary. 
comprehension 

I ~ 94 , Performance Scor e I 74 , Full ca le Score I~ 33 

(Scaled Scores) 
12 

9 
6 

10 
8 

Perfor mance Tests ( Sc aled 
Picture Completion 8 

cores) 

Pic ture Arrangement 6 
Block Design 5 
Objec t Assembly 6 
Coding 6 

An ana l ysis of th i s child ' s scaled scor es indica te f unc­

tionin~ within the lower l imits of Lbe Low Aver age range of 

intelligence . Wit h Ver bal achievement falling withi ~ tbe 

Aver age r ange and Perf ormance achie vement within the Borderl ine 

range , the t wenty point differential i s considered significant . 

verbal subtests revealed a considerable amount of intertest 

variabil ity with scal ed scores f r om 6 to 12 . Vocabul ar y know­

l edge and usage and the abi lity to for m ass ociative ver bal con­

cepts ar e a t a ge expectancy . Relative weaknesses were seen on 

measures of social j udgment and arithmetic reasoni n g skills . 

A stren~tb was evidenced on a measur e of g ener al fund of i nfor ­

mation . An examina tion of ~imilar ities response reveal gener­

ally concrete thought patterns . Finger countin~ wa s observed 

on t h~ Ar ithmetic subtest , and be was ab l e t o answer only the 

f irst thre e problems . 

Performance subtests were un i f or mly depress ed and with 

tbe exce_ tion of Pictur e Completion , yielded sca led scores of 

5 and 6 . The abili t y to differentiate essent ial from non- essen­

t i a l part s was a relative strength . Limi ted ability to pi c k up 

on visual cues was evi dent in both Picture Arran gement and 

Object Assembly . he was often unable to constr uct logica l 

stories on the former , and the l a t ter brougnt much f r u stration 

and limited ability to a ssociate and assembly pa r ts into 



f
ul wholes - Lack of per sistence was noted ~hrougbout 

og sections. Inst ead of employin~ even a basic 

aporoacb , be i ns isted t hat a puzzl e piece wa s 

.,
1
ng , trot he needed more b locks , or th~t ther e was nothing 

pl''iDS from the ; icture . Poor speed , sloppy exec~tion , • nd 

.,rt heavy pencil pressure was ev i d enced on a rapid learning 

t1sus1- motor task . 

11 

I 

l 

\ 



Case 1rl 6 

TbiS child , a ge 7 year s , 9 mont hs , wa s referred by school 

personne l for evaluation for p l acement in a Learning Disabled 

Referral information indicated that he is functional Program• 
,t tbe readiness leve l in both reading and arithmetic. He is 

described as being rest l ess , talkative, and bothersome. He 

bas 8 great dea l of difficulty interpreting and f ollowing 

verbal ins tructions , and he does not express his ideas clear ly . 

Primar y rea son for referral was because he is showing little 

or no pr ogress in a l l basic first grade skills . 

During testing, t his child was cooperative and appeared 

well-motivated . In a one- to-one situation , be r emained polite 

and well-mannered . Re responded to conversation initiated by 

the exan:iner after becoming accus tomed to the si~uation, being 

more spontane ous , but on the whole, be was relatively qui et . 

This sub j ect was not impulsive , and displayed much persever­

ance . Even when the task was quite difficult, no f rus tration 

was noted . He displayed adequate speech a nd l an~uage skills 

f or his age bu t a t times bad difficulty findin~ the ri~ht 

word . He woul d s ubstitute other words resulting in some 

unusual comb inations , but these ver balizations onl y occurred 

when he was bavin~ word r etr ieva l problems . Toward tbe end 

of the session, more motor ic activity wa s observed , but i t did 

not interfere with testing procedures. 

The ~ecbsler Intelligence Scal e for Children ( Revised) 

was administered. Test r esults were as follows: 

Verbal Score I~ 82 , Performance Score I Q 82 , Full cale Score I Q 81 



tive 

(Scaled Scores ) 
5 

10 
5 
7 
9 

( 3 ) 

90 

Perfor~ance Tests (Scaled Scores) 
Picture Completion 4 
Picture Arr angement 5 
Block Design 5 
Object Assembly 9 
Coding 14 

An analysis of this child's scaled score s indi cate cogni­

functioning at the lower end of the Low Average range , 

with little overall scatter present , but some subtest var iabil-

itY f ound . Verbal strengths were not ed in bis abstract reasoning 

abili ties and in jud~ment , whi ch were both aver age. h is major 

weakness was seen in recent memory for numerals with relative 

weaknesses found in his genera l informational fund and in 

numer ical reasoning . On the Digit Span subtest, be had diffi­

culty with four digits forward end was unable to understand 

the task of reversing the digits . 

Bis strengths in t he Perf or mance ar ea was in r apid eye/ 

band coordination, and it was obser ved tha t be memorized the 

symbols very quickl y and found it unnecessary to return to the 

key . His abi l ity t o or ganize concrete parts into meani ngful 

whole s was also adequate . Bis major deficits were found in 

bis abilities to differ entia te essentials from non- essential s , 

sequence items pertaining to social situations , ana t o organize 

visually pr esented abstr act designs . On t he Bl ock Design 

subtes t , he had difficulty ignoring t he sides of his produc­

tions and concentrating only on the top . This confusion did 

appear to interfere with the fina l results . 
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Case lfl7 

1bi S ~ir l , age 7 years , 1 month , wa s r eferred by school 

personne l for eva l uation for placement in a Learning Dis ab led 

progr am. Referr al i nformation indicated that this chi l d is 

, t 8 pr e-pri mer level; she has probl ems with memory ana 

diff iculty following d i r ections . Some problems with both 

gross and fine motor skills were a l so noted . She does not 

appear t o be l ac~ing s uff ic i ent motivation to l ear n but i s 

unable to r emember or use any skills of association in transf er­

r ing infor mation f r om one l esson to another . Behaviorally , 

she is a somewhst i mpulsive child who frequent l y speaks out 

of turn i n the classroom . However , s he is not purposefully 

disruptive or uncooperative . Communication abilities appear 

t o be somewha t underdeveloped for her chronological age . her 

most debilitat i ng a rea appears to be her inability to success­

ful l y carr y out verba l or written instructions. 

During testing, this child appeared to be p l easant and 

cooperative . I t d id appear that her verba l abilit i es were 

underdeveloped , and she had a difficult time expressing herself 

using complete thoughts . Some difficultie s following verbal 

directions wer e noted, and she appeared unabl e t o benefi t ade­

quately f r om concrete demonstrations . iier level of motivation 

see~ed to be adequate . A considerable amount of psychomotor 

delay was noted on the Performance act i vities of the NI SC- R, 

and she was unable to complete t hese t asks wi t hout t he frequent 

assistance from the examiner . 

The echsler Intelligence Scale for Children (Revised ) 

was administered. Test results were as fol lows: 

I I 



bBl Tests 
~t·n 
!Jll?:~~;;~ P F; sfllilari ~ie s 
.arithmetic 
vocsbulary . 
ColllPr ebens1.on 
l)igit Span 

92 

I Q 88 , Performance Score I Q 78 , Full Scale Score I ~ 82 

(Scaled Scores) 
8 

10 
10 

7 
6 

(8 ) 

Performance Tests (Scaled Scores) 
Pictur e Completion 12 
Picture Arran gement 5 
Block Design 7 
Object Assembly 5 
Coding 5 

An analysis of this chil d 's scaled scores indicate Verbal 

functioning within one standard deviation of the mean for 

cbildren of this chronological a ge. A significant weakness 

in tte ar ea, of social judgment was noted , as was a borderline 

deficit in vocabulc:1ry skills and verbal fluency . 

Performance subtest scores were significantly lower t han 

her Verbal , a lthough a relative strength in t be a reas of visual 

discrimination abilities was noted. Nevertheless , significant 

dysfunc tion in sequencing abilities, visual discrimination 

skill s , and visual- motor coordination were also apparent , as 

was a borderline deficit in visual perception . 



Case 1rl 8 

boy , age 6 year s , 4 months , was referred by school 

personnel for evaluation for placement in a Lear ning Disab l ed 

fr()gre.m • Referra l information indica ted that t his cbild i s 

working in pre- school activitiee at all levels . h e is described 

85 
being r a t her disr uptive and d i stractib le . Be has pr oblems 

foll owing v erba l instr uctions and is r ather s l ow in talking . 

He bas l earned only two letters. He cannot write any number s 

or bis name , and is not able to work i ndependently . 

Duri ng testing , this c nild was cooperative and s eemed 

eager to please in tbe one- to- one situa t ion. h e was not dis­

tractible , a lthough toward t he end of the session , foc ue ing 

became more of a pr oblem as his interest lagged, and the items 

were difficult f or him. Speech and language development &ppeared 

somewhat depr essed , and eliciting more t han one word r e sponses 

was di fficul t, a lthough they d id occur . Str ucturing was neces­

sary, and frequently instructions had to be simplified so he 

could r e s pond , although t his was not a consistent pattern. 

~or e diff i cult i es wer e seen wi th purely verbal items than with 

performance ones . 

The St anford- Binet I ntelligence Test- Form L- P.J , was adrr. in­

i ster ed . Test resul ts were as fol lows: 

CA 6- 4 

VI 
VII 
VIII 
IX 

MA 6 - 4 

Test Summary 

Years 
6 

I Q 94 

onths 

2 
2 



An analysis of tes t result s indicate t hat th i s boy is 

(ii.spl aying cognitive functioning wi t hin the Aver age range with 

little scatter apparent . Be basaled immediately a t t he VI 

yesr level , gained t wo months credit at the VII year level , 

two months credit was earned a t t he VII I year level, and a 

ceiling was establ ished a t the IX year level . At t he VI year 

level , he was a b l e to answer seven vocabul a r y wo~ds correctly 

s.nd only displayed some difficulty understanding t he concept 

of like and difference , although he was abl e to ga in credi t 

for that subtes t . At t he VII year l evel , he was only able to 

answer Oppos ite Analogies correctly, gaining no other credit 

at t hat leve l . At t he VIII year level , be answer ed f ive out 

of the six questions correctly to gain credit f or the story, 

but gained no other credit at t hat l eve l . At the VIII year 

l evel , he was unable to name more than thr ee days of the week 

and gained no credit for any check. At t he IX year level , he 

understood rhyme s and received credit for two out of the four 

i t ems . However, it was felt that he may have just been changing 

beginnin~ sounds, and not compl etely underst anding the t ask . 

Because of t he cons tricted tes t pat t ern , str en r t hs and wea k­

nesses a s such cannot be ascerta ined . 



Case q l 9 

1bis boy , age 9 years , 9 months , was refer red by school 

personnel for evaluation for placement in a Learning Disabled 

,rogr am. Referr a l infor mation i ndicated that he is r eading 

st 8 four th gr ade l evel and wor king i n a l l other a reas at the 

third grade level . Re talks a great deal and is often silly. 

He does not s eem to care whether he does well or not . Be does 

not seem to have difficulty interpreti ng or foll ow i ng verbal 

instructions , but he has a speech problem. Primary reason 

for r eferra l is because he cannot master handwriting and seems 

to have very poor r etention . 

During t esting , this boy was initially hesitant t o come 

t o t he testing r oom . In fact, be refused , l aying on the floor . 

, hen he did comply and was told wha t he would b e doing , t his 

boy stated he alr eady knew about it and verbalized a list of 

prob lems , such as poor handwriting , speech , and spelling which 

bad prompted t he ref erral . Wbi le r ather belligerent behav ior 

existed throughout the session , he wasn ' t resistive since he 

did r e s pond immediately to the l east amount of pressure to do 

wha t was r eques t ed . His behavior appeared t o be almost a 

f ormality, and sever al times after complaini ng about a t ask , 

he would put much effort into it , complete it , and ev en seemed 

t o enjoy i t . 

The We ch sler In t elligence Sca l e for Chi l dr en (Revised) 

was administ er ed . ~est results were as fol l ows : 

Verbal Score I ~ 113, Ferformance $core I ~ 92 , Full Sca le Score I ~ 10 3 

I • 



bBl Tes ts (Scaled Scor e s ) 
~ 11 
rnf?t;;iti;S 13 
5i~bmet ic 14 
J.rl 10 vocabulary-. 
C l!lorehension 13 
(gigi t Span) ( 9 ) 

Per f ormance Tests (Scaled 
Pi cture Completion l C 
Picture Ar rangement 3 
block esign a 
Ob j ec t ksse~bly 7 
Coding 12 

cores) 

An anal ys i s of thi s chil d ' s scaled scores i ndi c~te c ogni -

tive f unct ioni ng within the Aver age r ange . Subt est sca t ter 

wss appar ent . Verbal ab i li t ies fell wi t hin ~he Eigb Average 

range , wh ile Per f ormance skills were found t o lie at the low 

end of the Aver age r ange . All Ver bal s ubt es ts fel l aver age 

or above with definite str engths seen in his numer i cal reasoni ng 

abi lities , abs trac t r easoning ab i lit i e s , and in j udgmen t . The 

onl y r e l a tive wea kness was seen in his recent memory f or numer­

als , which was al s o s l i ghtly depressed . Per formance s t r engt hs 

were found i n his rap id eye /hand coordina tion and hi s ability 

to differentia t e essent i a ls from non- essentia l s . Her e , a 

r ela t i v e wea kness was seen in his abilit i es to or ganize c on­

crete uar ts into meaningful who l e s . 
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C&s e ~20 

This boy , age 8 year s , 4 montbs , wa s refer red by schoo i 

per sonnel f or evaluation for placement in a Learning Dis abl e~ 

Referral i nformation indi cated t hat h e is f unctioning 

over a year below gr ade level . Behaviorally , he i s r eported 

t o be quite appropriate . 

Durin~ t es t ing , this boy appeared to be verba l ly i nhibited 

and demonstr a t ed c ons i der abl e anxiety . The s pecific behavi ors 

were hand wringing , physical r e s t l e ssnes s , finger s uck i ng , 

whispered answers , and minimal eye contac t. As t he eva lua tion 

continued , these behaviors diminished, and he became mor e 

verbally s pont aneous t o the point where he had to be fre -

quently r edirected t o t be t ask . Mi l d a udit or y distr act ibi l i ty 

was noted . Recep tive l y he was ab le to f ollow ver bal direc t i ons, 

but at t i me s expres s i ve l anguage communication was incoher ent . 

The ~echs l er I nt elli gence Scal e f or Children (Revised) 

was adminis t er ed. Test r esults wer e as f ollows : 

Verbal Score I Q 80 , Performance Scor e I Q 72 , Ful l Sca l e Scor e I ~ 74 

Verba l Test s 
Inl ormation 
Similar it i es 
Arit hmet i c 
Vocabular y 
Compr ehension 
Digit Span 

(Subtest Scores) 
3 

Pe r for mance Test s ( Subtes t Sc ores) 
Pictur e Completion 3 

8 Pict ure Arrangement 6 
7 Block Design 8 
7 Object Asse~b ly 7 
9 

(9) 
Coding 5 

An anal ysis of this child ' s scaled scores indicate func­

tion ing within t he Bor derline range of inte l l i gence . Relative 

s trengths not ed were in the areas of verbal c onc ep t forma t i on , 

shor t - term audit or y memory, reasonin~, and j udgment . 

-

I , 
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~nec s es were in his general fund of information and his 
•es-
,bi l itY t o anal yze and differentiate essentia l .from non- essen-

tial details . The r ema inder of t he subtests were unremarkable 

depi cting this boy 's abilities to be below his age expectancy . 

The Stanfor d- Binet Intelligence Test , Form L-M, was 

8150 administered . Test result s wer e as foll ows: 

CA 8-4 

V 
VI 
VII 
VIII 
IX 
X 
XI 

MA 7-10 

Test Summar y 

Year s 
5 

I ~ 90 

Months 
0 

10 
10 

6 
6 
2 
0 

Relative strength was not ed in the a r ea of arithmetic 

r easoning . Re was ~b l e to under stand ver bal concept s and 

wor ds on a concrete level, he was abl e t o make judgment iu 

adaption. However, ver bal discr imina t ion in compariEon 

appeared weak . Memor y and concentration skill s appeared 

adequa te for his chrono l ogic a l age . A relative weakness wa s 

noted in his visual- mot or ability . 
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This section l~sts remedial activities to be usea ~ith 

c:lildren identified as Learning .uis&bl d , baseci on L ... C sub-

t est scores . These ~c ivities sre both co1L.II1ercial and teacher­

made , I t is importsnt ~o bear in min tbat these activiti s 

c:re desip;ned not to II e8ch the test " but t o aid in oevelo in 

8csdecic orogress bv remediatin· snecific Learning Disaoilities . 

-
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Th.r ORMATiu.N 

Remediation Procedures (~ener a l) 

child ' s experiences in scnool ond in the community 
t rips . 

•ze interes t centers where children can collect , d: solay 
:f~scuss pro j ects . ~ake this GD ast ect of class=ocm r ou tine . 

vide a wide variet~ of books , magazines , pictoral materi&ls , 
:f'0b interest-easy vocabulary reading materials , topica l casse~~es 
tgs listenin~ center and developmentally appropr~~tc wat eria ls 
~ 8 l e5rning display . 

Discuss current events , loca l interes t events and com.!Ilunit y 
act ivi ties . Plan r ole playing experiences based on the content 
of these events . 

Jote clearly stat ed facts , gr asp a main idea , f ollow a sequence 
of events , and or~anize iaeas from a readin~ selection or film . 

Draw inier ences and a r rive at conclusions in interpreting readi ng 
mater i al . Direct questions which encourage t h inkill6 ana tap 
creativity . 

Frovide pro jects which aim at appl ying what was reaa or hear d . 
Encourage the ch ild to ver bal ly express himself to a s ~all group 
or lead a discussion. 

help the child to organize summar ies of stories or television 
programs by organizing ideas in out l ine form . 

Utilize sel ect educational television progr ams . .. or k out a 
cooperative pro~ra:m with the school libr arian TO enc our a ~e 
inrerest reading . 

Encourage the discovery of new ideas through d irected readi ng­
brainstorm activiti es . 

Teach c hildren to h,ypothesize , examine j udg1ents , make decisions 
and create ideas . 

Utilize puppet play to emphasize fe e l ings through the use of 
l an uage . 

Visit local industry , public buildings , libr arie s . eto . to 
emphasize car eer awar eness . Local professional s are useful 
re source people . 

Utilize audio- visual media aid ' s , camera work , viaeo tape and 
t ape recorders to explor e the environment that s urrounds the 
child . 

r rovide opportunities for various chi l dren to assume ~ adership 
roles on sel ected gr oup activities and pro j ects such as studying 
o her cultures , lile styles , dress styles , etc . 
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U
tilize experience charts ( work things) for youngster s end 

char t s (coping with feelings J . elllotion 

, courage independent plea s ure s tudy without requiring assign­
:nts - Reinfor ce the develop~ent of independent study pro j ects . 

'Io foster self- conf idence , call upon t he child f or or al ·vork 
which is within bis capacility r ange for success . Verbally 
reward accomplishments . 

Remedi a t i on Procedures (rrimary Level ) 

"bhOW and '!ell" as a matter of class ro ~t ine . Structure tne 
cession by encouraging the child to bring specific items to 
tell about ( leaves , gloves , toys ) 

flanned visits to community agencies - f i re house , police s~ation . 

Have tbe chili discuss local geogr aphy , names of stree ts surrounding 
the school , str ee t address , etc. 

Remediation Procedures ( Upper Pri mary Level) 

Review basic concepts such as days of t he week ~ ~onths, t i me 
elements , compare distances w:i t hin ci t ,y or school , coin values , 
common concepts of s ame and opposite. 

high interest- low vocabulary reading materials such as Cowboy 
Sam series can b e useful in hel ping improve the genersl fund of 
informa t ion . 

Discuss names and locations of nei~bboring communi~ies , teach 
dir ections : North, South , ~ast and ~est . 

Di rected use of television programs . 

Repor ting of major current events an d d iscussion of s uch by 
using pictures and art ic l es f rom newspaper s and rra gazine s . 

Give the child a simpl e pro j ect such as pl8nting £lo ,er seeds 
in a pot , plant ing a sweet pot a to , and encourage the child to 
explain the pro j ect . 

Remediation Frocedures (Inter medi a t e Level ) 

r:Jotivate interest in surr oundings of city , c ounty , state and na tion . 

Discuss famous comn:unity and state leaders . 

&otivate the child to take responsibilit y in an area of i nter es t 
which would require use of library materia ls . 

Ass i ~n the child to group projects selecting the gr oup with 
care . On occasion , attempt to pl ace the child with children 
who have a substantia l fund of g eneral infor mation ana wbo have 
displ ayed the ability to accept a somewhat s l ower child . 
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Commer c i a l Mat erials 

i ducational Deve l opment Laboratori e s : btudy ~kills Library 

asroell-Loft , ~ew York : 5pecific 5kill beries 

IJppincott , Pennsyl vania : Readin~ f or ~eani ng ~eries 

i)obbS- ... errill , Indiana : Developmenta l rleading 'l ext and ,,orkbooks 

~erican Guidance ~ervice , Del awar e : Peabody L&nguage Aits 

c~~co Standar d Publ i shing : Basic Skil l s for Lveryone 

Teacr in~ tie sources : Audit ory Discri mination I n- Depth rro~r wn 
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SH.U LARI : IES 

Remediation Procedur es ( Gener al) 

·de activities i n ~bich the child catev.ori zes according to 
~~~on simila~i~y (dif fer~nt o~jects of the same set , aifferent 
8 unds n,ith a s 1.m1.lar relat1.onsh1.p) . so 
Develop scr apbooks of pictures in various ca tegoDi es or use a tape 
recorder to collect cat egories of sounds . 

use visual , a s well as auditory modalities , in various combination s 
to reinforce associational content in ac~ivities . 

1ncourage game play using ver bal opposites and similarities . 

&el ect passages or s entences and have the chil d evaluate simi l ari ­
ties and differences in t he samantic use of words . 

Ut i lize simple s cience experiment s in which several unique 
ingredients can be comb ined into one uni que mixture which can 
be clasei f i ed . 

Encourage group discussi ons uaing abstract social conce~ts such_as 
f r eeaom , libert v, poverty , equality , etc . 

widen opportunities to listen critically t o selected pas sages , 
either read aloud or recorded to ident i r y absurditi es , similari­
ties , differ ences , and t o draw inf'erences . 

Use picture pairs , geometric designs var yin~ in c omplexitv and 
diff ering slightly from each ot ber , in activities requiring tha t 
t he child identify similarities and diff er ences . 

Zncourage diver gent thinking through probl em s olving in &.rt, 
l anguage arts , mus i c , social studies , scieTice , and mathematics . 

Analyze differences in the var i ous ~ay s the same wor d may be 
spelled ; analyze a uditory s i milo.rities . 

f r ovide experiences in written expression and compo~ing using 
concepts of s ame and different . 

Use r ebus-type games in in~or mal l~ssons . 

Incorporate an active use of audio-visua l aids in pl anning leo.rning 
experiences. 

Uti li ze phonovisual methods in activities deeign~ d t o extract 
associ ational concepts . 

Try to pr event fatugue in learning by provid ing frequent rest 
peri ods . 

Cons i der having the child partici pate i n extra curricular 
enrichmen t pr o~rams . 

-
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Remediation Frocedures (rrimary Leve l ) 

use dissin:ilar ob jects whi ch have a c ommonality of s t ape . 
use diss~m~lar ob~e ct s whi ch have s sa~eness of co l or . 
use dissi mi ~ar ob ~ec~s whi ch f unc t i on in an a like manner . 
fbese exercises a i d in showing various r el a t ions h i ps . 

gsve the chi l d make a s crapbook of p ictur es in br oad c l assi ­
fications . 

com~let ion of f unct ional s entences : 
sre 

abbits are fast , t urtle s 

t8t ching abs tract conc epts wit h co ncr ete pictur e s . 

kemediation Proc edures (Upper Pr i mary Level ) 

Teach gener a lizations . Di s cussions and i l lustr a t i ons o: mode s 
of trans por t a t i on , t ypes of c lothing , and so on . 

Teachi ng of s imilar itie s and differ ences of g eometr i c aes i gn s . 
Circul a r f orms s uch a s the sun and t he moon. 

Si milar i ties and d i fferences of ~opogr aphy such a s l akes , r i vers , 
mounta ins , hills . 

Discussion of zero i n arithmetic practi ce exer c ises wi t h regar ds 
t o meani ng , such as noth ing , nil, void . 

Di scussion of key deter miners in s ent ences , sucn a s more- l ess , 
most- every , less-least , etc. 

Remediat i on Proceaures ( Int ermeai ate Level) 

Deveop and wr i t e lis t s of ver bal oppos i t es and s i milari~ies . 

Cla s sifications of animals such a s mammals , land animal s , sea 
ani ma l s , car nivo~.Dus an i ma l s , and so on . 

Clas s i ficat i on of musica l ins t r uments . 

Physica l proper t i es of si mple chemical compounds suc h as water, 
ice , ste am. 

Commerc i a l Ma terials 

American Guidance 5 ervic e : Peabody Rebus r ro ~r am . 

Deve lopmenta l Learn ing l aterials: Auditory Dis cr imi nation a ids 

ilton Br adley: Educationa l ass oc i at ion ga~es 

Cont inental Press: Verba l Opposi tes 

I nstruc to : "We Learn t o Cl ass i fy" 

SH.A : "Learning t o Thi nk" ser ies 

Ideal : What Goes To~et her Lotto 



10 5 

Alil~HM.l!,TIC 

kemediation Froceaures (General ) 

provi d7 ~atcbing and sorting activities which focu~ upon number 
reco- nition , sets of objects , and quontities of ob j ects . 

use nuzzle s , pe~boa rds , beads , for mboar ds and flannelboci.rds to 
focus on ~eometric concep ts , ma tching and pairing . 

Utilize tactile number lines to teach concepts of ed~ition , 
subtraction, first, l ast , and so on . 

Encourage familiarity with sequencing by introducing tasks 
which use seria l order, relationships and t ime concepts . 

use a t achistoscoue or flashcards to i mprove recognition of 
sets of objects , symbols , and specifica l l y desi gned number facts. 

Extend numerical concepts into game pl ay with the use of J ice , 
playing car ds, puzz l e cards, and use of play money or chips . 

Tap out number combinations to reinforce auditory discrirrination. 

Encourage activities which involve planning wi t h t he use of money . 

Have the child make poster s to illustrate rratherratics concept s . 

Use concrete or manipulat ive materia ls Rhen introducing ab stract, 
or symbol ic number concepts such as : fractions , p er cent a~e , 
~r aphs , c harts , money , i nterest, or map readi ng . 

Sequence presentation of t ime concepts b y beginnin~ withs l&r ge 
unit of time sucb a s one hour and breaking time up into intervals 
such as hours, minutes , s econds , and so on . 

Organi ze t he t i ming and pacing of activities and var y t hem by 
ease or d ifficulty level; s hort or long t i me dur at ion t o 
encourage eff i cient p lanning of ~ime or working wi t hin t i me limits . 

Ut ilize existing community resources to illus t r ate pr actical 
approac hes to ma thematics application such as : factory wor k , 
as s emby lines , ba llot cuunting during elections, simuloted 
investing using t he s tock page of the n~wspaper . 

Adapt s hopwork or industria l arts pro j ec t s to include arithmetic 
concepts . 

Utilize gr aph paper to i llustrate concepts . 

Allow t he ch i l d to memorize when necessar y , bu ~ supol emen~ t hi s 
activity with reinfor c ement experiences whi ch c onc r et ely accent 
t his process . 
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Remedia tion r rocedures (~rimary Level ) 

present group of objects (blocks , pencils , e t c . ) and introduce 
concepts of mor e , most , least, less . 

use of pi cture line - car ds with simple pic~ures &nQ teach 
concept s of first , l ast , s econd, middle , end next t o last . 

18ech counting number s by having t h~ child m&tch se ts . Child 
should match s imilar sets bv number and class ification . 

Introduce ~eometic sha pes and have child t r ace , copy , match , 
,md name . 

E,ncour a i;re familiari ty with time and measurerrent to.rough t he use 
of clock face , calendar, money , and ruler . 

At the end of t he pri mar y period , t he child shoulo. be expected 
to count from one t o one hundred , add sums of ten and under , 
wd have s ome simple subtracti on f acts within his gr asp . 

Remeai ation r rocea ures (Upper Fri mary Level) 

Review and reinforce pr imary l evel skills . 

Extend numer ical concep t s such as equalit ies and ineQuali ties , 
addition and subtraction f ac ts tnrough one hundred and number 
families . Concrete objects may be used for demonstration . 
Drill and pr actice of f acts are essential. 

Emphasis should be p l aced upon the cunceot of zero by use of a 
variety of arithmetica l tasks involving the use of the zero . An 
abacus may be used to demonstrate p lace value . 

Introduce t he c oncept of halves and quarters . Flannel board 
material, blocks , and pie cut - outs oay be used for demonstra~ion . 

Usin~ concrete v isua l aids , s imple mul~ip l ication and divisi on 
facts may be int roduced . Fl ash c ard mater i a l may be made or 
purchased . 

nemedi a tion Procedures (Inter meaiate Level ) 

neview and reinforce previ ous conc ept s . 

Drill and practice of f acts i s essentia l . To make drill 
interes ting , chil dr en may f i gure bat ting average s , grocery 
shoppi ng lis ts , home expenses , restaurant menus , e t c . 

Use of decimals in the four process es c an be present ed with 
materials as descr i bed above. 

Si mple ~r aph pr ocedures may be 
children ' s hei ght and weight . 
or the school building , or t he 
develop measurement concepts . 

introduced uning gr aphs made of 
The child c an measure the c l assr oom 
distance a ch ild throws a bal l to 
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Commerc i al jaterials 

cutsenaire Company : Cuisenaire hods 

Hought on 1v1i f f lin Company: ~ontessori rJJath .h.ids 

holt, Rinehart and ,'t inston : Happy ways with Numoer s 

veneral Learning Cor por ation: Judy Cl ock and Colornumbers 

Teaching Resources : r~1a tb a ids and games 

cont inenta l Press : Arit hmetic Step by btep books 

sRA : Dist ar Arithmetic Serie s 

Devaopmental Learning a t erials : ath ga:nes and Kits 

'Ibe t a t h Gr oup : kath puz zl e books , "Beefing Up Basic Ski lls" 
and ot hers 
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VOCAEU-.LJ.A.i:tY 

Remediation Procedures (Genera l ) 

Niden experiences in writinv dramatizawi.ons and stories . 

£ncoura~e the use of puppetry, dioramas , stage settings , or 
shadow screen for building verbal expressive behavior. 

select and prepare a story for sharing orally ~~tb a g roup or 
with the entire class . 

Assembl e a nd edit material for a school nvwsp~per , scr apbook , 
or class project. 

Increase dict i onary work as a part of language art s activities . 

«eave original stories around per sonal friends or favorite 
storybook character s . 

Create characters for a continued story and have tbe child add 
epi sodes . 

Utilize gr affiti as a basis for encour aging t he c reative analysis 
and use of words. 

Encour age the collection of written words such a s f olklor e . 

Use sup"'lementary materials such as 1fat.J.ona l ,..eo.:-r aphic , Ti me , 
Newsweek and encourage self selection of materials . 

Use games such as crossword p uzzles , Scrabble, password. 

Have the children l isten to television programs , commercials , 
or school created programs and make constructive evaluations . 

Introduce relationships between l anguages of various kinds . 

5tudy t he d ifferences in s tyle, vocabulary , etc. of di fferent 
literary per iods of different writers . 

Analyze words with aimilar meanings t o dii'ferentiate shades 
of mean ing . 

Express in writing feelings about selections i n music , ar t , 
and dance. 

Listen to r ecor dings of poetry and prose . nave the cc ild create 
his own. 

Devise "Read , .,-.ri t e, Draw" activity c ards in varjious areas of 
the language a rts. 

Create games using new wor ds or invent games which cal l for the 
use of t he dicti onary . 
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Remedi ation Procedures (Pr i mary Level ) 

.sncourage rebus book reading . 

fresent various objects in the c las sroom ana r equi r e tlE child 
to 0 ame tbe d ifferent qualities of the objects succ as size , 
b8 pe, color, purpose. 

s -

~he child should be ab le to repeat s imple stories told by t he 
teacher . The ch ild can be a sked to describe a t e l evisiun pr o~r am . 

Grab bag , describing ob j ects in a ba~ . 

lake a picture diotionaxy . 

Eave a s et of pi ctur e s of related objects a l ong with pictures 
t hat do not belon~ . The child classifi es tn~ p ic t ures . 

Remediation Proc edures (Upper Primary Level) 

Introduce dictionary work . 

Introduce words. 

tmphasize parts of s peech and the roles words p l ay in our 
language . 

~ake use of abstr act words. 

Insure working vocabulary knowledge for each subject ~rea i n 
science , math , social studies , etc . 

Remedi ation Procedures (Intermediate Level) 

I nsure a minimum vocabulary key for each subject area . 

Place greater emphasis upon wr itten expression and writing 
abi lities . 

Assign r e quired read ings and involve the ct ild in p lay- act i ng 
t he different character s or verba l l y explaining t be materi a ls. 

Increase dicti onary work whereby the child m.i~bt be r equested to 
give word origi ns or trace t he aevelop~ent of mean i ngs t o 
current day usage . 

~ake use of crossword puzzles , scrabol e games , analogy games . 
Have the child make up his own word game s and puzzl es . 

Commercial Materials 

Continental Press: ~ordland books 

lippencott: Open Court Readers 

Ameri can Guidance ervice : Rebus Reader s 

Ann Ar bor Press : Vis ual Tr acking workbooks 

Behavior Research Labs : Sullivan Readers 

-
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s,roe11-Loft : Snecific Skill eries 

owl Publi cation s : Learnin~ Cen~er tasA c ards 
11se 
irenk ~chafer : Learning Cent er task c ards 

-
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COfl>iPREfil.,NSI 

hemedia tion Procedur es (General) 

Utilize incomplete stor ies t hat i nvolve soci a l s i tuations and 
nave the child co mplet e the s tory. 

Have tbe child arr ange , in sequence , stories t bo.t deal with 
soci a l ma tter s. 

aave the_chil~ se l ect magazine photo ' s depicting various 
social situations . 

Mao reading and map making hel ps to better or ient tne child 
t o~dist ances in the env ironment . 

Develop self- per ception activities s uch as using pictoral 
scrapbooks , faffii l y booklets , figure dr awing and crea~ive 
wri ting tasks . 

Help to develop a sensitivity to ot her people with &c Liviti es 
such a s discussing t he meaning of gestures , words , collecting 
pictures of peopl e in s oc i a l si t uati ons . 

Use a 11
' hat if" box . This is a f ile box with s i tua t ions descri bed 

and f ollowed by the question , ¼hat if- - -. 

~ecognize , discussJ. and r o l e play various combinations of voice 
and gestures as a f orm of social behavior . . 

Divide classroom responsibilities among class members a nd rotate 
opoortunities for assuming resp onsi bl e roles . 

Help ch ildren to appropr iate l y react to social consequences by 
role play i ng . 

Encourage independent decision maki ng in the pl anning and 
execut ion of uro j ects . 

Di scuss persona l invol vement in loca l events ond encourage 
participati on in our- of- scbool supervised socia l experi ences . 

Encour a ge t be planning and i mplementation of a class trip or 
event . 

Encour age the planning and implementation of class pro clem 
solving such as b udgeting for a party , etc . 

Encourage parent partic i pa~ion in or gani zing weekend experiences 
for children t nat have limited socia l - comnanion contacts out of 
school . 

Develop less ons that teach pl annin~ , such as bud~eting on an 
allowance , or ordering from a menu with l imited expenses . 

Consi der using str a t egy games such a s .onopoly , cness , etc . 

-
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Remediation rrocedures (Primary Level) 

·i aren shoul d be asked to give s irrple expl anations ~o such 
Cll\ -c1 ons as " , by do we hav e houses ?" "why ao we need firemen? " 
que 

0 
nduct stimulus- response exercises where a cer tain stimuls 

1
~sds to a re sponse , s uch as , "~bat do we d o -.;hen it r ains?" 

Hsve tbe child bring in pictures of activi t i es and rel a t e ~hem 
to other areas . ~or instance , after viewing pictures of a 
trsctor , ask if t he t r ac t or is c l earing land f or bu i lain~s 
and why . 

practice giving _directions and have t he child respond to 
show understandin~ . 

cave t he child descri be p ic tures in detail . 

Hsve the child describe his fat her 's j ob or a j ob that t e e 
chi l d would l ike to have . 

Revi ew basic concepts of up , down , behind , before , after , later , 
firs t , last , etc . 

Belp t ee child in d iscussing si mpl e nursery rhymes , fairy t a l es , 
and fables . 

Remediation Procedureo Unper ~r ima ry Level) 

Tel l a s tory pausing frequently and have child f i l l in t he 
missini.. details. 

Continuation of cause and effect questions . 

Eave t he child teach his f avorite game and t he rules necessor y 
t o :pl ay it . 

Chi ld shoula be abl e to expla in what to ~o d urin~ var ious 
activi ties such as , libr s r y , cafeteria , movies , parties , etc . 

School s afe ty rules m~y b e explained b~ ~he vnild witb reasons 
for obeying t hese rules . 

Remediation rrocedures ( Intermediate Level ) 

Social studies and arithmetic shoul d be taught with ecphasis 
on cause and effect -- Why dues 5+2==7? .. n;y are -cnere ghost towns . 

Pres ent project s that the child c an do and have him d escr i be 
his methods t o the class . 

Use exercises in abstr act t h inkin~ . Commercially available 
puzzle books ar e useful. 

Assign composition work . The t eacher should ass i gn the topic 
and be vague with nothing more than the tooic ti tle ~iven . 
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Commercial Materials 

l)evelopmental Learning !iaterials : "Concepts for Communication" 
tape s and worksheets 

,,ise Owl : Learning Center task cards 

Educationa l ~rogr ammers : Language Concepts S,ill Packet 

Frank ~chafer~ 11 Read , Think , Color " workboo ks 

t;teck.:.Vaughn : "Reading , Tr inking , Reasonini:r .:::,.cil ls" workbooks 

American Guidance ervice : Peabody Language Kits 

~duca~ i onal Activities Incorporated : cound- Li ~ht SKills 

.ba.rnell- Loft : Specific Skill Series 

Frank &cliafer : Learnin~ Center task cards 
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Digit~ 

Remedi ation Pr ocedures (Gener c l ) 

EncouraTe acti v i~i e s ~hic b r einf orce i mmeaia ~e r ecall s uch 
as soelling or math cont e s ts . 

t ncoura~e a uditory awar eness and discri Kinat i on by t r aining 
t oe abil i ty t o l i sten ana i nt er pret vocal sounds , r adio , e tc . 

Niden auditor y experiences by us i ng ruod&l i t y co mbinati ons , 
such as a uditor y- visua l. 

Devise games t hat b ui ld auditory memor y such as t on~ue twist er s , 
band clapping i mitations, sound- pictur e match game s . 

Encourage se quentia l a rrangement of ma teri a l t o be lear ned i nt o 
a step- by- step op er ati on to avoid fragmenta ti on . 

Ut ilize s en t ence comp l et i on a ctivi tie s in which the child must 
sel ect f r om a multiple choice . 

Have the chil d write or s ay word, l etter or number s equenc e s 
f orwar d , t hen backward . 

Gr aduate the l e ve l of difficulty in pr esent in~ ver bal di r ections . 

Pl ay two r ec ordings simultaneously and have the cnild ident i f y 
certa in auditor y sounds whi l e el imina t i ng i r r e l evant auditory 
sounds . 

use r hymes , noems , and s ongs to i dent i fy r epetiti ons of i niti a l , 
med i a l and f inal sounds . 

Deve lop a c t ivities adapting audio or visua l equipment such as t he 
t achist os cope or flash-x to build shor t t erm vi s ua l memor y . 

Us e group games such a s "Si mon Says . " 

Game s where words , pictures , etc . are t o be r epeated s uch a s 
wher e chil dren si t in a circle and whisper to t he next per son 
what was wh i spered t o hi m. 

Add a line to a s tor y r epeating earlier s ent enc t s each time . 

Remedi a t ion ~r oc edures ( Primary Leve l ) 

Have the child lis t en . Have him name a sound h e hears out s ide , 
in the r oom, or in the hall. 

Initiate gr ocery store game where t he child i s required to 
purcha s e certa in items named by other children in s equenc e . 

Reques t t he c bi l d t o repea t teacher pr epar ed n umber sequences 
such as obone number s and addresses . 

Child s hould be enc ouraged t o r epeat s i mple r hyt hm patterns 
he h~ars the t eacher or c l a ssmat es tapping or clappi ng . 
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Child s hould listen to a s eries of common sounas, name the 
sound end then atte~Pt to i~itate tbem in sea uence . 

Remediation Procedur es (Upper rri mar~ Level) 

use rhythm exercis es invol ving clappin~ and tapp inB. 

Reouire the chil d to provide missing letters or numoers as 
be -listens to the teacher say them in sequence , such as l, ~ , __ ,4 

have the child pr ovide missine; svunds to words presented by the 
teacher s uch as bo- le ( bottle), da--y (daddy) . 

Child may be required to memori ze simple poems and r hyme s . 

cave the ch ild repeat number and letter cumbinations in pr oper 
order, then backward . 

Remediation Procedures ( Inter mediate Level) 

Have t he ch ild repeat t ongue twisters. 

Require exercises of immediate recall of s oelling wards . Spelling 
bees are usef ul. 

Presen numbers or letters in sequence and have the chil d r epeat. 
Attempt to build the skill to seven digi t repeating abili ty . 

Partic~pation in a play requiring memorization of lines . 

Have the chi l d prepare a list of the many sounds he hears 
t hr oughout t he day. 

Commer c i al Materia~s 

Rheem Califone : Tachistoscope 

Radiant Educational Corporation : Expressive Receptive kills 

Idea l : &ound Bl ending t apes and workshee t s 

Educational Activities: Sound a nd Si ght bk:ills 

.Educational Programmers : Auditor y lemory Sequential bkill Packet 

Educational Per formance Associates: Auditory Stimulator 

Developmental Learning ~aterials : Auditory memory , figure-~r ound , 
and imagery tape s and ~orksheets 
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PICTL"F.E CO~PLRTI0N 

Re~ediation Procedures (General) 

use "bidden picture" activities such as those found 1.n 
Eirblights for Children. -Have the child complete pictures va r ying i n d i fficulty 1~vels . 

?rovide op~ortunities for ~he child to discriminate visual 
forms and parts using puzzles , lotto games bnu co lor forms . 

hncourage independent arts and crafts activi ties such as 
1eathercr aft , ceramic ti le work and ass embly activities involving 
seauential procedures . 

Using a map , have the child isolate specified cities , cut them 
out and re- assembl e t hem on a bulletin board . 

Encourage leisure time activities such as crossword puzzles 
and pattern cards . 

Utilize the number to number col oring books , do t - to - dot 
pictures and mode l bu ilding activities. 

Utilize gr oup activities which incorpora te training in spati el 
r elationships ( up- down , top- bottum , i n- out) . 

i valuate the main idea from selected passages or stories . 

Provide scienc~ worksb9p or cooking experiences in which the 
child will list the s t eps or procedures taken and t he ingredients 
used . 

~emediation Procedures (Primary Level ) 

Make use of twenty questions games. 

Have the child identify common objects and discuss t he detai ls 
of these objects. 

Guessing game where the teacher describes a per son in t he class­
room and the ch ild must guess who i t is. 

at ching of letters, co lors , numbers, geometri c a l . 

Constr uct compound wor ds through the use of p ictures in ma~azi nes . 

Use s i mple jigsaw puzzles . 

!,,,ake use of "how To" exercises . have -cbe cuild describe ho,v 
t o t ie a show , make a b ed , etc. 

~he child co mpl0tes simple pictures that have re..issi ng lines or 
o&rts. 
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Remediation Procedures (Upper ~rimarv ~evel) 

Dolch crossword puzzle cooks and rrap puzzles could be ~~ed . 

ave the child ~ive ora l descriptions in deta il of vartous 

8
~tiOD scenes in books and magazines . 

Analysis and synthesis of compound words . ?resent compound 
words and bd. ve the child find the small word in t ne larger 
element . 

Introduce the child to the world map olld its major land f orma­
tions • 

lake use of j i gsaw puz zl es appropr iate to the chi ld ' s age level . 

Activiti~s where the chil d draws and paints by number s are useful . 

1-resent incompl ete geometr ic chapes that the child is requir ed 
to complete . 

Remediation Procedures (In~er mediate Level) 

Use road map exercises . Have the chil d plot a route f r om 
one noint to another lis ting the cities passed through . 

Have the child present wr itten descriptions of oi ctures, 
objects , books , ac t i on progr ams , t elevision , and movies . 

Sentence analysis involving compoimd sentences , compl ex 
sentences , and parts of speec h that wil l focus attention on 
narts of a whole . 

~eke use of j i gsaw puz ~les and crossword puzzles s t appropriate 
age levels . 

Assign simple science exper iments where t he child can lis t i n 
detai l the procedures ana obser va~i ons of t he experiment . 

Give the child exercises in choosing titles ~nd find t he main 
ideas of wri tten selections . 

Continue picture completion d r awing e xercises at an advanced l evel . 

Commercial ~ateri&l s 

Follett : Frostig Program 

All i ed ~duca ion Council: Fitzhugh ~LUS Pro- ran: 

eachi n~ Resources : Par quetry blocks and design c &rds 

Continent a l Press : ~issing pa=ts worksheet s 

kil ton Bradley : 11 ,,hat1 s Missing Lotto" 

:::JU. : "Learnin~ to Thinku series 
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1
eacting Resources : Fairbanks Rocinson II 

rnstructo : 11 hat ' s tissin .. Zoo" 

Love Fublishin~ : Individualized Order Tasks 

■ 
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r I CTURE Afu1A GE....L.!: 

nemediati on Procedures (General ) 

Ea~e one child beqin a story and have anot her child continue 
it usi n~ i maginat i on ond oral language . 

flace pictures out of sequence and nave the chi l dr en place 
t hem i n order. 

Demonst r a te and have children perform s imple to more compl e x 
scienc e experiments , craft pro j ec ts and cookin~ a ctivi t ies . 

Arrange months of t he year , days of t he week , e tc . , in order 
froffi a s crcmbled arr ay . 

telect events or characters in a story and make a like- dislike 
char t . 

Review and discuss abstr act concepts such as fee ling s ana so on . 

Encourage chila r en to participate i n school clubs and to 
deveop club guidelines sequential ly and s ystematically. 

Utilize role playing using mater i a l which i s d ivided i nto 
sequences or epis odes. 

Eave t he child chart his behavior over a wet ks t i me and devise 
a s equence of events . 

Note import ant details in a s t ory and lis t t hem in an or der 
of importance . 

Encoura~e t he or ganization of ideas into t abl es of content s , 
ou~l i ni.rag and by a rranging top ical sreas in reports . 

Remediation Procedures (Primary Level ) 

~i scuss awareness of s afety rules and procedures . ,,by is orde r 
neces sary in a f ire drill? 

Reward -ood behavi or , attendance , punctua l ity , e tc . 

~how the children pictures and have them tell a lo~i ca l s ~ory 
in proper sequence . 

Remediation Procedures (Upper Primary Level ) 

Heading material s where inferences and c oncl us i ons are calle d 
f or . 

rlace emphasis on sport smanship and r ules of ~he gc:ime . 

,,ork with incomplete set of number sent ences , 4 + __ = 7. 

Give the child work with sentences reouirin t he chi l d to 
f ill in miss ing words. 
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Remediat i on ? r ocedures ( Intermediate Leve l ) 

tel l 8 sb~rt s t ory . have t he childr en dr aw c~rt oons 
ill ustrating ~he order i n whach the events happened . 

iell or _read an unfi nished s t or y and let the chi l dren suppl y 
t he endings • 

Have t he ch~l d i l lustra te , wri t e , or descri be or a l l y ~he event s 
iil bi s day i n sequence . 

Let the ch ild retell a s t or y or f i l m. 

Tel l tbe childr en a story and omi t an important par t . Have t he 
chi l d d i scover what i s mis s i ng . 

Using pu zz l e s , t el l why each part is n~xt . 

Pl ay a ~am.e where one item i s removed at a t i me and have t ne 
chi~ t r y t o remember what i s gone . Then se e if l:.e c an r epl ace 
t he objec t s i n t he order i n whi ch t hey wer e r emoved. 

Commercia l Material s 

Freston Corpora ti on: Se quent i al Game s Ki t 

Cont i nental Press : Puzzl e ·:bequences 

Developmenta l Learning Ma ter i als : Peupl e and Shape s Puzzles 

Idea l : Eeads end Laces 

Bar nell- Loft: Spec i f i c S~i l l ~et i es 

Ann Ar bor Press: A. i chi gan Tr acking pr o~r am 

I nstr ucto : " ✓hat Comes First? ./ ext? Last ?" 

leaching Re s our c es : Dubnof f ? rogr am 
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"LOO.!!. D::C:~ I G 

Remedia tion r rocedures (Gener al) 

uti l ize tbe chal kboard t o copy outlines , pic~ures , des i gns , 
words or to r ein.force Aephart cbalkooard exercises . 

Reinforce visua l motor skills with the us e of perceptua l 
t raining aids such as peg boar ds , cubical b~ocks , and parquetry 
blocks • 

use templates , clay and s and a i ds in trac i ng exercises . 

Utilize 11 0r i gami 11 paper fo l ding activities . 

use mos aic til es or constr ucti on paper c uts to copy or crea te 
p.s.tt;er ns . 

~ake use of puzz l es , dot - to- dot gam~s and tracing activities . 

Provide exercises i n t yping . 

Have the chi l d r econstr uct a s t or y f r om an array of scrambl ed 
sent ences or passa~es . 

Develor an awareness of fo r m, s haoe and color usin~ t actile­
vi sual ma t;eri~l s . 

Encourage model building and other constructi on activities . 

Give d i r ections to the chil d s equentia l ly s tressing t he concrete 
and gr aduating to mor e abstr act or Ui f ~icul t ins~r uc tions . 

Remediation Pr ocedures (Fr i mary Level) 

~ake extensi ve use of concr e te materia l s s uch as block s , 
pictures , pegboar ds . Use of Cuisena ire Rode in teaching basic 
math . 
Copy figure s using toot hpick s . 

t ncourage exercises in t r ac i ng and coloring within lines . 

t ake use of paper cutting and fo l di ng exerc ises . 

Present new work s e quent i ally and g i ve ample op- ortunity to 
master a new concept befor e t he nex t concept is presented . 

Remediation Procedures (UpTer Primary Level) 

Extension of exercises and a ctivi ties from primary level 
apuropri ~te to gr ade l evel . 

~ake use of pu zzl es appr opria e to chronological ~ge l eve . 

Gse s uirogr am type games for geome t ric no. ttern dr awing . 

Engage chi l d in s or t i ng exer c i ses by s i ze , texture , col or . 
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!ssemb~in~ parts of c ompound ~ords from~ master l i s t to Nnich 
t be child ccn r efer can be useful . 

Remedi~tion Procedures (Intermediate Level ) 

pr esent j umbled sentences t ha t t nc child has to r econstr uct 
8 ccording to a master list . 

~ake use of advanced j i gsaw puzzles . 

y phas i ze t he copying of materia l frorr: t he boare. and f rom books . 

Reaui r e the child to separate real words from nons ense words . 

Have tct child categorize picture topics or subjects . 

Child ' s de s k may be moved close to the cha l kboard and he may 
be requested to work problems from a vert ical pl ane (board) 
r ather t han a horizontal pl ane ( desk) . 

Commercia l Materia ls 

::iiu\ : "Learning t o Think" series 

~ducational Record Sales : Developing noQy- ~pace Percept ion 1 otor 
E:kills Album 

Developmenta l Learning .aterials: Sequential Pict ure Car ds 

Teachi ng Resources: Erie Program 

~1il ton Br adley : Make a Shape , Make a i1 ord , Iv1ake a Letter 

Educational Fro~rammers: Visual Motor Coor d ination bKill Fs cket 

teck-Vaughn : Puzzles and Patte rns 

'I·eaching Resources : Vanguard bchool Frogr am 

Fol l ett: Frostig ~rogram for Visua l Perceptua l Development 



OBJECT Afa:.t.u:fil.Y 

Remediation Pr ocedur e s (General) 

Utilize visual- auditory and tactile- kinesthetic approacnes 
to reinfor ce verbal l ear ning activities . 

Have t be child r epr oduce geometric patterns using triangle 
dominoes and s equence this activity from simple r ep~oductions 
to more complex designs . 

Emphasize p~rt- w~ol e r ~l ations~i ps in t he execution of t asks , 
especially in arit hmetic , phonics or l anguc~e arts . 

Encoura~e t he use of s trategy games such as checkers and chess . 

Ut ilize form or tactile boards to r einforce t actile discrimi nat i on . 

Utili ze the gr aph paper technique to devise s pecific visusl-
motor , nart- whole skill buil ding activi ties . 

use color cubes , s e lect ed cyl inders and ot her c oncrete models 
to r einfor ce abs tract concept s i n l ear ning experiences . 

Ut i lize achievement profi l es to p l ot specific mostery of skills . 

Repr oduce bead , block and object designs or patterns progr es sing 
f ro~ simple t o compl ex t asks . 

tncourage the use of r oad maps i n pre- pl anning for day t rips . 

LJes i gn visual compl eti on t a sks in which geome tric ou~lines &r e 
pr~sented with puzzl e pi eces for t he chi l d t o assembl e . 

Have s ever a l chi ldr en design a pos ter, each select i ng a portion 
and co~pl eting it in the manner of wor King on a ~r oup p uzzl e . 

Lncourage t he building of mode l s or other seauential le&rni og 
t asks . 

Present incompl e te s entences or stor ie s and hav~ t he child 
create add itiona l epi sodes or conclusions . 

Lmphasize dictionary wor k . 

Present incomplete p ictures of objects , anim&ls , toys , utensi l s , 
and ge ometric figures and have t he chi ld c ompl ete t bem . 

Arrange an obs t ac~e course for gr oss motor activities involvi ng 
visual size , shape and distance di scr imination . 

Remedia t ion Procedures (Pr im&1.y Level ) 

Tracing outlines of familia r objects is he l pful . 

~eke use of simple j i ~saw puzzl es . 

Uake use of Popper ~or ds f rom t he Dolch list . 
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Drief exposure to common objects using a ~l ash- Kand have the 
cbild a t t empt t o ident ify t hem . 

eke use of creati ve stor i es and have t he child c r ea~e t he 
: t ory f r om f l annel board char act ers . 

Remedi ation Procedure s (Upper Primary Level ) 

~eke use of g i ant s ize poster car ds t hat have mi ssing l e t ters 
and have t he child suppl y the l e tter t o n:ake the total word . 

l ake us e of flash card work . 

!'ake use of d icti onary exercises . 

Cut up wor ds a nd hav e t he chi l d make s i mpl e sentences . 

Remediat i on Procedures (Intermediate ~eve l j 

Teach the child simpl e out l ining . 

Eave the c hi ld f i nd t he k~y idea i n paragr aphs or s t or i es . 

~ake use of cut up sentences t hat could be arraxgcd t o make 
logical s entences . 

have t he child a t t empt t o rel ate orally and in writ i ng , a stor y 
or t e levisi on pr ogr am that is familiar to bi ~ . 

Exercises in haiku poetr y can be uti l i zed . 

Commercial ~ateri a l s 

Teachi ng Resource s : Ruth Cheves Progr am 

Development a l Learni n g !later i a ls: Pyramid .ruzzles 

Allied Educat i on Counc i l: ? i t zhugh PLUE ~rogram 

teaching Resources: Face and Fi gure ruzzles anu ~at ter ns 

Pr es ton : Tangr am Puzzles 
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COI ING 

Remediation Proceaures (General) 

Introduce grapbomotor assignments gradually wit~ opportunity 
for c opy work varying in l ength . 

consider visual tracking activities . 

Incorporat e dexterity exercises in activities such as wr iting , 
cutting , pasting , tracing , and the use of templates and 
finger ski lls . 

Encourage games such as "5 imon &ays . 11 

Use pegboard designs on a fixed and rotating pegboard . 

Have the child complete a tile mosa ic or paper mosaic picture 
matching numbers or l e t ter s or c olors . Devise a color/number 
key . 

Provide opportunities to incorpora.te game play ir:. asr:oci ati ve 
mat ching such as c ard games . 

Utilize visual - motor acti vi ties such as t he Frosti g or Fitzhugh 
material s . 

Devise codes like Morse code or picture writing and mc:1.t ch this 
system with selected pass ages to be identified . 

Use dominoes to match and s ort dot comoi nations . 

Encourage penmanshi p exerc ises . 

Devise games modeled a f ter Bingo using al phabet or numbers . 

Remediation Procedures (Primary Level) 

Use pegboards where the child bas to make the pattern f r om a 
design card . 

Make use of sewing cards . 

Copying and matching geometr ic f i gures by connecting a dot 
pa ttern . 

Emphasize good penmanship habits by g iving exercise dealing with 
the making of repetitive ovals , cir cles , lines , and stajing wi th­
in appropria te limits . 

~etching number and 1~tter configura~ions . 

Teach the alphabet using the sandbox, beaded l etters , sandpaper , 
and t r acing . 
Clapping codes to represent i tems around t h~ room. 

Prepare a paper wit h va rious geometric forms . Tht child i s to 
out line the circles in red, s quares in blue, and so on . 
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Remedi a tion ~rocedures (Upper ~r imhl'y Level ) 

Develop a code wher eby ge omet ric f i gures ~nd numbers ore matched . 

~ake use of map l e~;nd by having the c~ild find roaus , rivers , 
cities and so on . nave the child a eveloo alt ena o: his onn . 

;:;i1tple b in::.on games . 

1-enmanshi p exercis e s l eading t owar d c ur sive wr iti ng . 

Remedi at ion Procedures ( Inter mediate ~evel ) 

Emphasis on writt en expressi on wi th particular a tten~ion paid 
to penman s hi p . 

Make use of t ypewriter ex ercis es. 

Pr esent s i mple soc i a l problems requestin g al ternative reactions . 

Teach the c hild basic char ade code and hav e the child act out 
famil i ar s tory and song t itles . 

kaKe use of t ime linits when assigning cer t a in c l assroom 
activiti e s . 

Coillt'lercia l ~ater i als 

Idea l : PerceDt ual Development Car a s 

Ann Arbor Pres s : Michi gan Tr acking Progr am 

~ducat i cna l Progr ammers : Visua l emory Skill rac ket 

Teachi ng Res ources : Dubnoff School Progr am 
Folle~t : Frostig fiorkbo oks 

eaching Resources : Perceptua l Bingo 

Fearon : Val et t Handbook 
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hemedi a tion Proced ures (General) 

provide op.,.,ortuni 'ties to oiimt t he child to the s cbo.., l 
physical pl ant . 

use toy mazes resembling pin ball machines for eye- hand 
tr~ining. 

Ut ilize visual- motor tasks f ound in Fros t ig/bitzhugh type 
workbooks or simila r mat eri a ls. 

Ni den gr aphomotor experiences in copying and t r acing . 

Encourage map reading and pl otting of routes . 

Devise practice exercis es making up mazes of a l l types . 

Have the child esti~ate the time involved in specific tas Ks . 

DFvise crossword puz z le mazes in which c ombina tions of wards can 
l ead from a startin~ point t o a t er mination ooint . 

Present verbal directions to the child i n game form , gr aduating 
from simp le to complex t asks . 

Fr ovi de opportunities for the child t o di s crimi nate vis ua l 
form and parts using puzzles , games and c olored f orms . 

Have the ch ild respond to ob jects and pictures pr e s ented in 
an incompl e te form . 

Encourage t he s e quential and or derly arrange~ent of materi&l . 

Cons truct a maze or obst acle course in t he classroom or gym 
and have the child dev ise alterna te routes throu~h t he maze . 

Remediation Procedures (~rima r y Level ) 

bake use of practical exercis es with simple mazes f rom magazi nes 
and other primary educa t ional ~ater i bl s . 

have t he chi ld f ill i n the missing parts of objects . 

Ctild can be asked to c onnect dots to make a pi cture or copy 
a pattern. 

Present a series of directions a.nd have the child c&.rry them out . 

Chil d can trace incomplete drawings , compl eting them . 

Remed i ation Procedures (Upper Pr i max y Leve l ) 

Have t he child 1~a rn t h e location of rooms within t he building 
by a s signin~ h im a s a c l ass messenger. 

have t he child think about and present alternate r out es from 
home t o school. 
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}resent compl ex dir e ctions to physi ca l activities . 
cont inue ni t b exercises in visual- motor coordination . 

liemeaiation Procedures (Intermediate ~evel ) 

~
8
ve t he child ma p out a l t ernate r outes to wel l known l ocations 

witt in ~he c orrurunity . 

~ake us e of exerc ises in advbnced rn~ze work f rom oublis~ed 
materials. 

d
6
ve t be child make planned , sequential activities for c l ass 

uro jects , parties, or plays . 

have the child make rules for a well known ~ame . 

Commercia l Us t eria ls 

~RA : Learnin~ t o Think beries 

Teaching Resources : Dubnoff :::c r ool :E-ro i;i;r &m 

Teachinv Resources : Vanguard Pros r am 

J.eacbing Reso urces: l1ri e Pr ogr am 

Teachi ng Resources : Ruth Cheves Progr~ 

Zaner - Blosser: ~race-a- Bit 

11111 
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Individual Intelli~ence Tests 
a~ 

Emotional Dis turbances 



1 30 

The term " emotionally d isturb e d " r e fers to tho se chi ldren 

who demonstrate any on e or ore of the following char acteris tics 

to a marked extent and over a period of time : an inability to 

l earn , unsati s factory interpersonal r e l a tionships , inapp ropriate 

behavior , unhapp iness , a nd repetitive illness . 4 9 This t erm will 

be used interchangeably with the term "behaviorally disorder ed" 

which is the s tate of Mi ssouri label for the same problems . 

Attempts have been made t o determine the effects of emotional 

disturbance on inte l l igence and the extent to which specific 

behavioral problems are associa t ed with the level of intelli­

ge n c e . Th e studies made lead to the c onclusion that nonpsychotic 

conditions do not seriously a ffect the overa ll level of intellec­

t ua l erformance . 

Certain behav i ors during testing c an be i ndi c a tive of e o -

t iona l d i sturbance . ome attitudes di s playe d du r in the examina -

tion that are s u estive of an emotional p roblem a re : irrita bil­

ity and suspiciousne ss , restlessness , lack of spontaneity , 

variable mood , apathy , and euphoria . Language difficulties 

s uggestive of an emotional disturbance inc lude : speech d iffi ­

cu lty , rambling , b loc kin , over- elaboration , and self - r efe r ence . 

It i s i mportant t o r ecognize that emotional d i s turban ce cannot 

be diagnosed f r om an intelligence test a lone . 50 

On intelligence tests , children with a compulsive neurosis 

may pass s ome subtests requiring et i culosi t y and f a il oth er 

test s because they are either more eticulous han the t es t 

re quires or to o inflexible in t . e i r t h inking . P erformance on 

memory t asks may be influenc ed by an ur ge to be a cc ur a t e . Tasks 

49 Sattler , op . cit . , p . 321 . 

50 Ibid ., p . 326 . 
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re quiring insi ht and imagination rray be f a iled by children 

wh o a re inhibited and who hav e a fear of not doing well . a ilur 

to answer a qu es tion within a n a llot ted p eriod of time may be 

due to limited intelligence , shyness or timidity , or del iberate 

intent ion to be sure. Dependent children may give assure d 

re s p onses t o r outine materials , but anxious and t entative respon­

ses to questions that require judgment and evaluation . 

Indicat ions of obsessive tendencies include : four or five 

explanations of c ourses of action in reply to the Comprehension 

test questions o f the WISC and the ·tanford- Binet ; t h r e e , four , 

or more likenesses given to t he Similarit i es q uestions of the 

WISC and t h e Stanf ord-Binet ; and elabora te d efinitions of Vocab ­

ulary word s of the ISC and the S t anford Bi ne t . An anx iety 

state may be sh own in test performan ces by re s tlessness , appre ­

hensiveness , i mpaired attention and concen trat ion and bodily 

expressions (tics , nail biting and s o on) . Difficulty in finding 

words , impulsively b lurtin g out unfinished or i n ap ropriate 

replies , and fumbling ab out for adequat e formulat ion a re a lso 

indi cative of anxiety . 51 

S ome individual tests on t he tanford- Bine t may r e ve a l 

parti cular behavioral reactions more readily than other tests . 

Howeve r , no systematic pattern has b een f ound . On the Obeying 

Simp le Commands test (year-level 11- 6) , ne gativism may be elici ed 

to a greater extent than on othe r te sts . he r esence of ~epeti -

tion , compulsion or perseveration in children with a comp ulsive 

neuro s is may c ause them t o fail the ape r Cutting te s t (year ­

level IX) a nd other similar tests . Ov e r me ticulous neuroti c 

51 Ibid . 
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children may be abs orbed in and anxious ab out de t ails on reason­

ing tests (Reasoning I at year- leve l XI~, Ingenuity I a t year ­

l evel XI~) . Aggressive pr a c tical children may hav e an a dvan­

t a ge over pass ive , c ontemplative children on the Ingenuity tests 

found at year- levels XIV and above . Children who a re dependent 

on authority and precise tan gible accomplishments may have success 

on p recisely d e fined tasks, but fail tests that require insi ght . 

Some able , but neurotic children may have more success with 

Dig its Ba c kward than with Di i ts Forward , because Di g its Backward 

i s more difficult and demands more a ctive effort and at tention 

t h an Di gi ts Forward ; thus , when he performs in this way , the 

neurotic child may concentra te on the task and lessen h i s con­

cerns ab out his ability to do we11 . 52 

The 'I SCjappears to be a reliable instrument in e valuating 

emotionally disturbed children . The attempts that have been 

made t o determine whether subtest s c ores and scales reveal any 

characteristic pa tterns that can differentiate emotionally dis ­

turbed children from other groups of child ren have not been 

successfu l . Gre a ter variability of scores may be found in 

emoti ona lly disturbed children . On the Di it pan subtest , 

cl inical experience indicates that s o me emotionally distur bed 

children may have more succ eas with Di it s Ba c kward than with 

Digits Forwar d . On the Block De sign subtest , emotionally dis ­

t urbed ch i ldren may show rigidity and demonstrate i mp ulsive 

dec isions ; h owever, the distorti ons are less gross and devia ­

t i ons are less persistent than those observed in brain-injured 

children . It is possible that Coding subtest s c ores may be 

52 Ibid ., p . 327 . 
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de pre s sed in anxious children due to extreme cautiousness and 

meticulousness . Repressive activ ity may result in t he inability 

to see certain rela tionsh i ps and may interfere with performance 

on t he Block Desi n and Ob j ect Assembly subtests . On t he other 

band , a need to please t he examiner may f acilitate his perfor­

mance on the Picture Completion, Picture Arrangement , and 

Comprehension subtests. 53 

In summary , while selected responses on either of the two 

major individual intelligence inventories may sug est an emo­

tional involvement , there has be en no specific patt ern reco g­

nized in subt est sc ores to ind i cate that an emotional problem 

exists . One would conclude that the I SC and the S t anford-Binet 

are not appropriate diagnostic instruments to determine the 

exis tence of an em otional problem , unless used in conjunction 

with a battery of pro j ective tests . 

53 Ibid ., pp . 328-329 . 
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Pro j ective Techniques 



The chi ef d i s tingui s hing feature of projec t ive techniques 

is to be found in the ir assignment of a rela tively unstructured 

task. In order to allow free play to the subjec t ' s imagina t i on, 

only brief , genera l instructions are provi ded . For the same 

reason , the test stimuli are usually vague . The underlying 

hypothesis is that the way in which the individua l perceives 

and interprets the test material will reflect fundament al aspe cts 

of his psychological functioning. 

Projective tests also re resent disguised testing procedures , 

in so far as the sub j ect is rarely aware of t he type of psychol ogi ­

c a l interpretation t hat will be made of the response . Pro j ect i ve 

i nstruments are characterized by a globa l approach to the appr aisa: 

of personality . Attention is focused upon a composite picture 

of the whole personality , rather than upon the me asuremen t of 

se parate traits . 

Pro j ec tive methods or iginated within a clinical setting and 

have remained predominantly a tool for the clin ician . Most pro­

jective techniques reflect the influence of psych oana lytic con­

cepts . The specific techniques need not be evaluated in the 

light of the particular theoret i cal slant or hi s torical origi n . 

A procedure may prove to be practically useful or valid for 

re asons other than tho s e initially cited to j ustify i ts intro­

duction. 

Standardization of t he various projectives was accomp l i sh ed 

by selecting sample groups from the various normal and pa t hologi ­

cal populations . Distinct patterns were reveal ed by each of t he 

separ ate popul a t ions and compari s on of respons e se t s provided 

t he ba s e s for interpretative clas s i fic a tions . The i n t e r pre t ations 

of t he pro j ect ive t ests i l lus t rat ed t hroughout this section were 

develope through t his process . 
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Projective techniques have been classified with referen ce 

t o t h e nature of the stimuli presented , method o f administration, 

manner of interpreting responses , and tes t construction pro­

c edures . Anastasi lists a classification of projective tech­

ni ques in ter ms of mod e of res onse . 54 A orti on of this 

c l ass ifica tion will be pre sented in t h i s p ap er . The group s of 

pr ojective techniques a re divided into three c ategories : 

1 . Expressive me thods , suc h as drawing , which diff er 

fro m cons truction procedures in that the subject ' s 

style or method is evaluated as well as the finished 

product . 

2 . Construction p roc edur es are techni q ues re quiring the 

subject to create or con struct a product , such as a 

story . 

3. As sociative techniques a re meth ods in wh ich the sub ­

ject mus t respond to a stimulus by g i vin g t h e first 

word or image that occ urs to him. 

Expressive methods 

Drawing analysis , not unl i ke und erstanding of other p ro ­

ject ive te c hniques , can b e used effectively only by the c linical 

psycholog i st who p ossesses a grasp of person ality dynamics . hi s 

method is particularly vulnerable to misuse , because the a dmin­

istrator may proceed without special materials , a nd without 

complicated directions , s coring , or c oding to mast er . he method 

has many advantages . It is simple to a dminist r , re quires no 

materials beyond a pencil and p a per , may b e comp leted in less 

h an an hour , and is interpreted d irectly fro m t he fi gur es that 

54 Ana s t a si , op . cit . , p . 566 . 
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are drawn, without intermediary s coring . 55 The test may be 

kept indefini t ely and analyzed at leisure and it o f fers dire ct 

t estimony of t he subject's projection , rather than a verbal 

descrip tion of it . Pro j ective techni ques a re partic ul arly 

useful with verbally shy or inhibited children and with f oreign 

or illite r a te persons. This method h a s n o limitations of age , 

intelligence , or artistic skill. Although some structuring is 

introduced in the request f ur the fi gure of a person or object , 

t he infinite ch oices that may be inv olved , and the variety of 

patte rns of self- e x p r es s i on that may b e evoked , g ive ample con­

firmation of the potentialities of this typ e of p r o j ective tech­

niq ue . 

Underlying the drawing technique is the wide and basic as ~ 

sumption t hat ersonality develops not in a va cuum, b ut throu gh 

the movement , feeling , and think ing of a specific body . In 

general terms , the drawing represents the expression of the self, 

or the body , in the e nvi r onment . 'hat is expressed may be chara c­

teri ze d as a body imag e which may be re garded as t he complex 

reflection of self-regard - the self- image . 56 hen a subject 

sets out to " draw a p erson" , he must necess a ri l y refer to a ll of 

the images of himself and of other persons that c r owd into bis 

mind . S ince the organiz a tion of the self in terms of a central 

focus and attitudes is essentially selective , it is a product 

of experiences , identifications, projection s , and introjection s . 

It follows that the compos i te image tha t const itutes t he fi gure 

drawn is intimately tied to t he self in a ll of its ramifications . 

55 Anderson , Harold and Gladys Anderson, ~Q I ntroduction 
to Projective Techniques (Englewood Cliffs , Ne w Jersey: Prentice 
Hall , Inc ., 1951) , p. 342. 

56 Ibid . , p . 348 . 
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The b ody i mage is s ensi t iv e ly re a ctiv e t o i nf luenc e s that 

dis t urb t e emotiona l life . In so f a r a s human fig ure drawin 

represents a concep t of body ima g e as experienc ed at tha t t i me , 

it wil l tend to e xpress , uncons ciously and symbolically , the 

hurt t ha t is mak ing the ch i l d ainfully awar e of h i s f eel i ngs . 

AQ his thoughts a r e turned inw& rd , th e drawin b e co mes a more 

intimat ely personal statement . Depending upon t he d e g r e e of 

turmoil , the body ima ~e and its gr aphic rep res entation may b e 

g lobally or focally a ffected , t horough l y disrup ted or diff erent 

fro m the usual in only a particular , and in any gr adient b etwe en 

thes e two extremes . 57 Among the more pervasive d eviat ions are 

sca tter of b ody parts , absence of pe r sons in a sc ene , s rik ing 

incongruities , defa c ement of a jus t-d r awn huma n fi gur e , or rig id 

robot - like fi gures . These may be observed in th e dra wing s of 

seriously disturbed children . 

Neuro t ic e havior a nd fe eling s of inad e qua cy may be exp r es s e d 

by dr awin small f i g ureQ , often at t e lower ma r g in of t he page 

where they st an d on tiny unstabl e feet , e x ces s ive s hading , or 

emph a sis or omission of ar sand hands . 

Insecure , anxious c hildren tend to draw s ma l l figure s t hat 

occupy only as all area of the available s pa ce . In c ontrast, 

he s ec ure , well-ad j usted child will draw fre e l y , crea ting a 

fi gure t ha t expresses b y its size , sweep , and p l a ce ,ent on t h e 

pa g e , f reedom from inhibiting anxiety . 

Th e absence of arms in d rawing s by ch i ld ren ov e r s ix may 

b indi c a tive of imidity , passivity , or i n t e llec t ua l i maturity . 

57 Di Leo , J oseph H., Children's r av i ngs ~Q Di agnost ic 
Ai ds ( New York : r unner/Mazel , Pub li sher s , 1 73; , p . 36 . 



becomes most unusual by a g e ten when 9Cf'/4 will draw 

arms . 58 Hidden hands have b e en interpreted as a n expression 

feelings . 

The exaggera ted size of hands is r ega r ded as symbolic o f 

tendencies if the fi g ure is a self- p ortrai t . hen 

represents a p arent or care - taker , the e mphasis on 

ands may indicate aggression received , ant icipated , or feared . 

A fre quent observation in the drawing s of i n secu re children 

t he instability of the fi g ure , t o ttering over t h e ineffectual 

sup ort of tiny feet . The child unconsciously and s ymbolically 

expr esses the instabi l ity of a personality structured upon a 

foundation . 59 

hen a chi l d ' s image of a parent is of one who is domin­

overwhelming , a ggressive , or fri ghtening , the child will 

t end to draw that person larger than the others in a fami l y 

gr oup , re gardless of a ctual physical dimen ions . The imp r ess i ve 

parent ay be portrayed witb lar ge hands if viewed a s hosti le 

and thre a tenin . he ineffectual parent may b e d epicted with 

s mall or even absent hands . 

A huma n figure drawing i n which t he parts are s c attered 

with no re lation to e a c h other is a devi at i on from t h e norm . 

The failure to produce a un itary fi gure has b een noted in ser­

iously dis turbed chi l dren and is indicative of t h eir own disor­

ganized pers onality . Wi th favorab le re sp onse to therapy , g radual 

integration of the personality will be reflected i n corresp onding 

approxima t ion of b ody parts in the d rawing . 60 P r eserving the 

58 Ib i d . , p . 38 . 

59 Ibid . , p . 4 . 

60 Ibid . , p . 68 . 
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drawings will allow comparison with subse quent p roduction s , thus 

hel ing t o e v a luate changes that may have occur red in persona lity . 

Stiff , s tereotyped fi g ures a re d r a wn by children who may 

act out their difficulties in a v a ri e ty of ways . Hut though 

there is no uniformity in the form that the disorde r may assume , 

there is one p roblem that is common to most of t he children: a 

discrepancy between ab i l ity and performance at s ch ool . Emotional 

immaturity is a constant finding . Often the problem can be 

traced to a home atmosphere marked by excessive tension . 

Emphasis on shading parts or the totality of the drawn 

figure has rep e a tedly been observed in drawing s by anxi o us chi l­

dren . Many well - ad justed children will bri ghten their human 

fi gure drawings by the addi tion of a r adiant s un . It is unusual 

for children to add storm clouds a nd to darken the sun . These 

o inous s i gns have been seen in drawings by unhappy children . 

Most eople draw wha t is important to t hem . he huma n fi g-

ure has been and continues to be their f avorite subject . It is 

so unusua l for young children to omit pe r s ons from their drawings 

that the omission justifies consideration of p robablJ difficulty 

in inte rpersonal relationships . 

The family drawing can be viewed as a n unstructured pro ­

jective technique that may reveal t he chi ld ' s feeling s in rela­

tion to those whom he regards a s most important and who s e orma ­

tive i nfluence is most p owerful . As a rejective te chni que , 

f amily drawings are espec i ally revealing during the c h ild ' s 

l a t ency period , roughly betwe e n six and ten ve a rs wh en expre s sions 

are rela tively fre e f r om the cultural pressures tha t tend to make 

th m a more conforming , less indivi ual sta tement . 6 1 Younger 

61 Ibid ., p . 105 . 
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children will draw each member of the family standing full - faced 

and s e parated from the next, all members lined up in a single 

row or in two levels . Importance will be expressed by size 

and location with t h e lowlies t at the end of a row or even 

omitted . Affinity may be indicated by proximity or similarity 

of a t t ire . Older school - age children will be able to p ortray 

movement , usually afte r the original full - face orientat ion has 

shifted to profi le . The r esult may d i splay pleasant or hostile 

interaction - or no int e rac t ion a t a ll , with e a ch member doing 

something in isolation . In t he family drawin g , one may see h ow 

the child feels himse l f t o sta nd in relation t o those who count 

most in his life . 

I t is unusual for a child to draw t he family and not to 

include al l m~mbers . Omis s i on of s e l f is seen in drawing s .y 
:, 

children with fe e lings of inadequacy or of not belonging . he 

child may relegate hims elf t o the very end of the series of 

family members , not through modesty but as an exp res sion of low 

status . This is significant when a ll others are in ch rono logical 

order and the c hild is not the y ounge st . 

The child will tend to p l a ce himself n ext t o the favor i te par nt 

or sibling . Affinity may be indicated by distinc tive clot h es , 

diff er ent from tha t of other family members but similar only to 

that of one of the f amily , usually a siblin , with whom the 

child has g ood rapport . 62 The child uses size t o express the 

i mportance a ttributed to a erson , the awe and esteen in which 

that person is held . 

In drawings by scho ol age children who are able to d epict 

move ent , p o s itive interaction between two members of the fa mily 

62 Ibid . , p . 13 . 
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a g ood relationship or a yearning for a closer rela -

Host ility ma y be expressed by the use of weap ons 

r other mater i als di rected at the adversary . La c k of inter­

amon f ami l y members is of ten indi c ated by d ep icting each 

se ara te com a rt en t , doing something a lone , i n so c i a l 

solat i on wi thout reference to a ny of the others . 6 3 

In the 1920 ' s , F lorence Goode nough showed h ow drawings 

mirrored the intellectua l development of the child and developed 

a scale for scoring drawings for mental a g e, in the Measurement 

of Intelligence Q.J: Drawings . Goodenough saw fur ther deve l o ment 

drawing s to study personality . 64 Th e Draw-A-Person 

echnique is b as ed up on Goodenough ' s original test . 

The administration of t h e Draw- A-Person (DAP ) is deceptiv l y 

s i mple . Materials i nclude an 8;/2.' ' by 11 " white p aper and a 

sh arpened pencil . The child is told to draw a pict ure of a per­

son . The DAP is b ased on the assumption that a n individual will 

be forced to struc ture this unstructured si uation in ac c ordance 

with h is basic and uni que pe r s onality dynamics , revea ling essen ­

t ial data about himself throug h his approa c h to the task of 

dr awing a person . During t he examinat ion , the examiner closely 

observes the b ehavior of th e sub j ect , recording the spontaneous 

v erbaliza tions . The entire behavior comp lex unfolded durin g the 

test ing s ituation need s to be studied , evaluated , and interpreted. 

This awareness of t h e totality of t he personali t y within the DAP 

63 Ibid ., p . 117 . 

64 Urban , villiam, The Dr aw- A-~erson Ca~alogue fo~ Inter­
pretat ive Analysis ( Los Angeles : Western P syc hologi c a l Services, 
1963) , p . 1. 
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milieu is an important considera tion dur ing the inter­

of the DAP test r esults . 

hen the fir s t fi ure is dra wn , the exam iner asks t he sub­

to dra w a p icture of the opposite sex . The examiner avoids 

or 11 female" e r mi tt ing the subject to 

his first fi ureas male or fe ale . It is sometimes 

to use two sheets of aper with a carbon s heet between 

o a duplicate of the original drawing is made . The duplicate 

eet clearly reveals erasures. Changes that are made c an be 

with the carbon of the orig inal drawing . uch changes 

a rea of concern and/or difficulty . Nor ma l individua ls 

to make chang es which imp rove fi gures; anxiety-ridden per­

tend to make chan e s which reveal p oor control , brit t le ness , 

constriction . 6 5 

Rigid and evasive subjects s eek to a void revealin them­

attemp t to devalue the testing situation by d r awing 

tick fi gures or minimal represent a tions of people . ith these 

ub jects , it is productive to re quest a drawing of a complete 

It is valuable to re quest subjects to draw detailed 

busts if they have drawn fi g ures wh ich lack h ead details . 

a rea is t he most reliable indicator of the s elf-concept 

the ability to deal with the social environment . In DAP 

the head is the focal point of the sense of s elf . 66 

In order to interpret the DAP , the e xamine r should study 

major a reas of the DAP drawih s : h ead ; hands , a r ms , s houlder 

torso ; and le sand feet . he g oa l is to identify 

65 Ibid ., . 2 . 

66 Ib id . , p . 3 . 



be a re a s of conflict, exa ggera tion, omi ss i on , a n d d i stor t ion . 

he se a re a s are exemplified by sha ding , si ze , d en ial by omissi on , 

wavy , or broken line s , breakdown in otor contro l , 

s o on . 67 

The first unit for study is the head . It is the center of 

sens e of self . It deals perceptive ly with the outer world . 

eyes and ears receive stimuli while the brain interprets t h e 

p rovides integration and intellectual control over t h e 

systems . The mouth serves as an inlet for t a kin g thing s 

body and as an outlet for a g gre s sion , friend lin ess, and 

feeling s . In the area of the hea d , intellectua l as pira-

and frustrations manifest themselves . Gl a mor a s p i ra tion s 

reve al themselves i n the facial detailing . Con tempt , h atred , 

aggression may be seen in dark , piercing eyes . Oversensi­

iciousness may be seen in unusual ear deta iling . 

can provide the examiner with the most v a lid i nsi h t 

subject 's interactions with others as well as h is self-

The second unit f or study is the hands , a rms, shoulde rs, 

chest . They combine to form a functiona l unit t o execute 

commands of the brain or the im ulse of the bod y . h e 

xamine r can note size, shape , strength , de gree of reach ing out , 

egre e of a ggression , and conflictual si gn s wit h in t h i s un it. 

'he drawing s may show the f igures re a ch ing out for he l p or 

ggres s ion , or pushing a way fro m others to r e treat with i n . 1he 

strength of the fi gures in contra st to the physi c a l 

of t he subject may be notable . 

67 Ibid ., p . 4 . 
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The t h ird unit for study is the torso or trunk of the body . 

torso indicates strength features similar to those of the 

shoulders, and chest . However , clothing covers 

and is impo r tant symbolically as the facade which the 

resents . Noted here is the midline emphasis of depen­

den t persons . Physical impulses of the body may be open and 

emphasized , as in nudes or figures in bathing suits , or clothed 

rig i dly . Indicators of control or r estrain t a re ties , belts , or 

jewelry which cut off impulses symbo lic ally associated with the 

tor so . 

The fourth unit for study is the legs and feet . Autonomy , 

sel f - movement, self-direction, and balance a re indicated . A 

drawing of a figure with l ong legs shows striv ings for autonomy . 

A balanced or toppling figur e shows emotional stability or instabil­

ity res ectively . Stability or instability may be revealed by 

symmetry or asymmetry . In ale figures , feet are indicative of 

masculinity or d oubts of masculinity ; in fe male figures , legs 

are indicative of femininity or doubts of feminini ty . 

The interaction of the four major body a reas i essential . 

Di screpancies in interpretation between different body parts 

should be res o lved. The examiner c onsiders the sub ject ' s back­

ground , family structure , major complaint , spontaneous comments, 

and descriptions of the drawings . Careful integration of the 

hypothesis into a total diagnostic picture is vital . ynthesis 

is the most difficult phase of examination and interpretation . 

William Urban , a psychologist , designed a catalo ue to be 

used as a clinical aid for the interpretation of the DA . It 

provides the clinician with various classifica tory c a te g ories 

and provides hypotheses developed y specialists in the DA . 
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The material com iled in this c atalo ue is d erived f rom the 

works of Florence Goodenough , Isaac Jol le s , J . . Buck , 

K. Machover , and other s pecialists in the field of projective 

drawings . A sampl ing of the s e interpreta tion s of the de t a ils 

in DAP drawin gs is listed below: 

Agression 
1 . Talon fingers : host ility and aggression toward 

world . 
2 . Figure with dark piercing eyes : hostile aware­

ness a nd suspiciousness of world . 
3 , Figure with legs wide and a r ms up in gesture of 

challenge: may indicate fi ghting to have own way 
and/or establish individualism. 

4 . Flattened nose : aggression ; probably aggr ession 
was punished in youth and is n o longer r e adi l y 
accessible. 

5. Emphasized nostrils: uns o histi c ated primitive 
an er . 

6 . Clenched hands: clenched fist of a n gry man trying 
consciously to r e stra in an f er . 

7 , He avily shaded ha ir: d e ep aggres s ion and anger . 

But tons 
1 . Down midline : may i ndicate continue d de p enden ce 

on mother, may indicate b ody consciousness with 
concern over submission and dependence up on authority . 

2 . Emphasis: dependency, immaturity , and i nadequacy . 
3. On cuffs : compul sive detailing with stereotyped , 

formal e phasis upon control . 

Eyes 
1 . 
2 . 
3. 

4 . 
5. 

6 . 
7. 

Disproportionately small: des ire to shut out wor ld . 
Unseeing : emotiona l immaturity and e goc entricity. 
Blind , c l osed , concealed by hat , or hollow s ockets : 
marked reluctance to view world . 
Larg e , accentuated : may be hostile and threatening . 
Piercing : suspiciousness of motives and behaviors 
of others . 
Cockeyed : confus ed thinking . 
Larg e orbi t with sma ll eye : strong visual curiosity 
with g uilt confli ct s . 

Ina e quacy Fe eling Indicators 
1 . Very s mall fi gur es . 
2 . Very l a r ge , we ak , g r and iose f i gures . 
3 , l eak handQ and a r s . 
4 . Blind or non- seeing eyes . 
5, Club f ee t . 
6 . Petal fin ers . 
7. Thin, we ak legs . 
8 . No fee t. 
9. Midline emphasis , especially buttons . 



10 . 
11 . 

Normal 
1 . 

2 . 

4 . 
5. 
6 . 

7. 

8 . 

10 . 
11 . 
12 . 
13 . 
14 . 
15 . 
16 . 
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Pockets emphasized . 
Inade quate number of fingers on hands . 

Indicators 
S ize: fi gures t end to be about six or seven inches 
tall ; t h e fema ~ fi gure is slight l y smaller or equal 
to t he ma le , but not larger . 
Placement: fi gures tend to be p laced in middle of 
page , toward l owe r half . 
S t arting Point: most b e g in with h e ad and fac ial 
features . 
Ti me: most take 10-12 minutes or le ss . 
Spontaneity: fi g ures show some animati on , mov ement . 
Proportion: fi g ures tend to be re a listically- pro­
port i oned and lack distortion other than of a minor 
sort . 
Aesthetic Appearance: f i gures tend to be symmetrical 
a nd pleasant to loo k at . 
Er asur es : minimal , but when occurring they improve 
the drawing . 
Line uality : lines t end to be c onsistent , showing 
steady pressure . 
Sex: self- s ex us ually drawn first . 
Age of Figure s : approximates age of subject . 
Be l t on 1a le Fi gure: sign of con vent i onal controls . 
Eyes : h ave pupils but not darkly a ccen t ed . 
Nostri ls a re Absent : l a c k of infantile a ggress i on . 
Feet : not emphasiz ed . 
Ears : not emphasized . 

Pla cement 
1 . Hi gh on page : no sound fo unda tion ; fe els " up in 

the air". 
2 . Above mi d-point of page : feels is wor k i ng toward 

relatively unattainable g oa l . 
3. Center of page : ins ecurity and rig i di t y . 
4 . Below mid-p oint of page : f eels insecure and inade -

quate with some depression . 
5. Left side of p age: emotional domi nance . 
6 . Ri ght side of page : emotional control . 
7. Upper left corner of page: anxi ous, desire to shun 

new experiences and return to the p ast , or seek 
fantasy satisfactions . 

Stanc e 
1 . 
2 . 
3. 
4 . 
5. 

Feet wide apart: assertive . 
Ti ght : rigidi t y , r es triction . 
Ba ck to viewer: rejection and defiance . 
Toppling : pre c a rious ment al balance . 
Legs closely pressed to ethe r : tense , self-conscious , 
awkward , r sistive to sexual advances . 68 

The House- Tree-Person (H- T- P) Pro jec tive e c hnique , developed 

by John N. Buck , was first f ormalized in 1948 . It was orig inally 

68 Ibid ., pp . 9- 55 . 
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pro jective technique and an intelli ence test . However, t he 

- T-P is no longer used as an IQ measurement device due to its 

ue stionable reliability, ambiguity, and lengthy s coring criteria . 

As a pro j ective method , the H- T- P is easy to administer . 

subject is asked to draw a house , a tree, and a person in 

The d rawings are then evaluated and analyzed for 

relative to personality v ariables and the interactions 

of the subject with his environment . he qual i tative interpreta-

tion i s largely dependent upon the clinical experience of the 

An inquiry or planned i ntervie w is g iven by the exam­

following the fi g ure drawings . 

Buck developed the H-T-P as a two phase approach : a non­

ver bal , relatively unstructured test (drawing ) a nd a verba l, 

apperceptive , more-structured test (inquiry or interrogation) . 

basic theory o f t h e H-T- P is as follows : 

1 . Each of the drawn whol es (house , tree , and person) is 
to be regarded as a self-portrait as well as a drawing 
of the specific object named . 

2 . The subject may indicate that a g iven detail or combin­
ation of details has special significance for him , 
both positively and negatively . 

3. Interpretation of these "significant " details and/o r the 
method of their presentation will provide information 
concerning the subject ' s needs , fears , conflicts , 
strivings , and so on . 

4 . It is essential that the sub j ect be a fforded every 
opp ortunity to aid in the interpretation of his pro­
ductions . 

5. Adequa te interpretation of a specific point can be made 
only when it is considered in its relationship to the 
total configuration . 

6 . Interpretation mus t be made with great circumsp ection 
and in the light of as complete a knowledge as possible 
of the subject and his environment . 69 

The h ous e drawing is expec ed to evoke associations con-

the subject's home and those living with him ; the drawing 

69 Buck , J ohn N. , "The H-T-P Technique : A ~ uali ta ti v e and 
~uantitative Scoring anual , Part 2 , "Journal of Clinical Ps yc hol­
~ (1948) cited i n Anderson, op. cit ., pp . 520-5~--
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evokes associations concerning the life role and 

ab ility to derive satisfa ction from the environment ; and 

the person evokes associations dealing with interpersonal rela­

tionships . 70 Buck deve loped a general outline for specific 

deductions in the assessment of personality: 

1 . 

2 . 

4 . 
5. 

6 . 

70 

Test situation observations - cooperativeness, stress 
symptoms , physical disabilities , mannerisms , a ttention 
span , empathy, reaction time , orientation . 
Affect - t one , intensity , appropriateness , control , 
consistency . 
Ve r balizations - flow , spont aneity , modulation (monoton­
ous) , idea content ( pe rseverative , bizarre , inferior). 
Driv e - lev el , contro l , consistency (fatigue) . 
Psychosexual - satisfaction level s and their relative 
d ominanc e , conflicts and their p robab ly sources . 
Inter- environmental -

sat i sfac tion: 1 . 
2 . 

real i ty fantasy 
extrasensitive - intrasensitiv1 
(does the subject respond 
to external or internal 
s t imulation?) 

3. Extracathection- intracathec­
t i on ( Does the subject tend 
to seek external or internal 
s ources of satisfaction?) 

4 . Range (Are satisfaction 
s ources , for example , re ­
stricted to home , reality 
level?) 

goal attainability : Are g oals rea listi c ? 
i ntensity: How avidly are goals sought? 
t emporal dominance : he relation roles of the 

psycholog ical past , presen 
a n d future are to be con­
sidered . 

adaptability : Is the subject flexible 
a ccessibility: Is the subject friendly 

sociabl e or hostile and 
Inter-per sonal relationships -

or rigid 
and 
t ense? 

i ntra- familial : affective tone , intensity, 
permanence , flexibility, iden­
tification , conception of sub­
ject ' s position within his 
family . 

extra-familial : affective tone , intensity , 
pe r manence , flexibi lity, paren• 
tal substitute reaction , con­
ception of subject ' s p osition 
in society . 

Anastasi, op . cit ., p. 588. 
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8 . I n tra - pe r s onal balance - s ubjec t ' s v i ew of the balance 
of the f a ctors making u his 
pe r sonality a s expressed in 
b i s dr awing s and v e rba l co m ents . 

9 . Maj or needs : a utonomy , a c h ievement , socia l sa t isfa c tion . 
10 . Ma jor assets: fl exib i l i t y or a ccessib i l ity . 71 

I s aac J ol l es, a s chool psyc hologi s t, compiled a c atalog ue 

b e u sed a s a clinical a id fo r the interpreta tion of t he 

House - Tre e - Person pro j ective dra wing and the Post- Drawi n g I n ­

te rrogation . The material in this catalog ue i s d e rived from the 

wor ks of J olles , John N. Buck , a nd Emanuel Hamme r . A s ampl ing 

of interpretations from the catalogue for t he drawi ng s a re l isted 

allowing the descriptions of interp ret a tions , sample s 

Post Dr awing Interrogation are listed with the imp l i c a ­

t i ons of possible responses . 

Clouds - generalized anxiety referred to situa tions 
De t a i l s - s ub j ect ' s awaren e ss of , int e r es t i n , and ability 

to deal with and conform to p r a c ti cal o r concre te 
a s pects of l i f e 

De t a i ls , easily a nd non-compulsive ly d rawn - good capaci y 
for well - b a l anc ed intera ction with environment 

De t a i l s , Es sential , Absen c e of - i n dicat ive of onset of 
intel l ectual deter i ora tion or seve re emo tiona l 
disturbance in subjects wi t h avera g e i n tellig e n ce . 
Ind icates a l a c k of ade quate i n tere st i n his e n ­
vironment 

Detai l s , xcessive - c ompulsive n eed to s tructure s i uation , 
over-concern with total environm en t 

Detai l s , Excessive Duplication of Es sen t i a l - unable t o make 
tactful or flexible rela tion s h i ps with peop le 

Deta ils , Meticulously Dr awn - Obsessive - compuls ive te n ­
denc i es 

Er a s ur e with Re - Dr awing - i f redrawing i s i mprov ed , it is a 
favorable sign. Er as ure with subs e quent de t e r ior­
ation implies strong emotiona l re ac t ion to object 
being dra wn or its symboli zation 

Er as ure with out a ttemp t a t re - drawing - de t ai l a ro us e s strong 
conflict over det a il its e lf or what de t ail sym­
b olizes 

71 Buck , J ohn ., 11 he H- T- e ch ni q ue : ,. ua l it a ive 
and 1c{,uant i t ative corin g Manua l, Pa r t 1 11

, Journal of Clin ical 
P ychology (194 ) cited in Anders on , op . cit., pp . 5 2 2 - 523-°-
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Groundline - insecurity , provides point of reference to 
construct wh ol e, provid e s s t ability for drawn 
whole 

Ground l ine - v e r y heavy - fe eling s of anxiety a roused by 
rela tionships at reality level 

Groundline - sloping downward and away fr om drawn whole on 
either side - feeling of isolation and exposure , 
ma t erna l dependence . 

Groundline - slop ing downward to ri gh t - feeling f uture is 
uncert ain and p erhaps peri l ro us ; degr e e of feeling 
seems indicated by degree of precip itancy of line 

Lines - Curv ing - usually healthy sign a lthou h may indicate 
distaste for conv ention and/ or re strict ion if 
carried to extreme 

Line s , Fa intly Drawn for Specific De tail - reluctance by 
s ubje c t t o expres s detail in question becaus e of 
its real or symbolic representation 

Lines , Faintly Drawn Throughout - general i z ed feel ing of 
inadequacy accompanied by insecurity , indecision 
and/or fear of defeat . If lines become fainter 
fr om Hou s e through Person , generalized anxiety 
and/or d e r ession is indi c ated . 

Lines , Heavy for Spe c ific De tail - Fixation upon object drawn 
Hostility a ainst ite drawn or what it symbolizes . 

Lines , He avy Throughout One ·hol e - ener a lized t ension assoc 
at ed with aspect of s ubject ' s life rep re sented by 
the drawn whole 

Lines , I nterrupted and ev er J oined - f eel i n g of incipient 
ego c ollapse 

Lines , Ri gidly St r aight - int ernal rig idity 
Lines , Scr ibbled - important ind icator of organicity 
Lines , Sket chy , Persistent Use of - a t best , need exists for 

exactitude and meticulosity - at worst , patho­
f ormic sign suggesting inabili ty to be definite 

Mountains in Backgr ound - d efensive at titude and need for 
d ep endence 

Placement of Vhole Above Ave rage mid- point of fo r m page -
The h i gher the mid-point of whole above average 
mid -point - greater i s i mpl ica tion : s ubje c t fe els 
he ' s striving strongly and g oal is re l at ively 
unattainable , sub j ect se eks satisfaction in fan­
tasy, subject k eeps a loof (Averag e mid- oint 
varie s with age ) 

Placement of whole in absolute center of form page - inse­
curity and ri idity 

Placement of ho l e below Av e r age Tu id- ~ oint of Eorm a ~e -
f a rther below averag e mid-po int of page is locat d 
mi d - point at whole - gre a t r i s l i k elihood: sub­
ject feels insecure and inade quate and feeling 
moves toward depression of mood , subject is 
reality b ound - concr ete 

P l acement of 'hole on Left Side of or age - emotiona l 
dominance , stressin pas t , impulsiveness 

Pl a cement of hole in U per Left - hand co rner of form page -
markedly anxious or re gr essed , tenden cy to shun 
new experiences , desire to return to past and/or 
remain absorbed in fantasy 
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P lacement of hole on Ri ht ide of F orm Page - t ends to 
seek satisfaction in intellectua l a reas , con­
trolled b ehavior, s tres s i ng future 

Re - Drawing Vithout Erasure of Original Dr awing - negat ivis­
tic reaction 

Sh ading , Unem hasized Use of - sub j e c t is sensitive , not 
necessarily unhapp ily sensitive , to re lat i onsh i ps 
with others 

Spac e Construction - feeling of muc h frustration p roduced 
by restricting environment , feeling s of strong 
ten s i on and irritability , f e el i n g of help less 
immobility (feet or p ortion of leg s of p erson 
or base of tree chopped off by bottom of page) 

Wh o le Constriction - feeling of inade quacy , defini t e t e n ­
dency to withdr aw , desi r e to reject whole or what 
it s ymb olize s 72 

Poat - Drawin Interrogat ion 

Is that your house ? h o s e h ouse is it? 
( Thes e ques t i ons de t er ine whe t er t he s ubject is consciously 
i denti f ying his drown house with h is h ome . If it belong s to 
s omeone e l se , one must determine whether a p o sitiv e or n e ga­
ti v.e association exists (through d rawi ng and PDI) . The 
associati on may indic a t e a rejection of own home ond prefer­
ence for s omeone else ' s h ome . ) 

hich room would you take for your own? 
(The subject u s ua lly inte r prets the q uestion t o mean which 
bedroom he would want . The position of the room selec t ed 
with respect to t he other bedrooms can indicate the d e gree 
of closeness which the sub ject feels to each f amily member . 
Wh en he select s a r oom f a rther fr om parents ' room t han the 
room of a sibling , this indicates he feels t he sib ling i~ 
c l oser to the parent s than the subject . If the subjec t 
cho oses a room upstairs , at the rea r , he is indicating a 
des i re to withdraw . Sometimes a room upstairs is selected 
so that t he subject can see outside more easily . 1his indi­
cates some d e gree of fearfulness . Occasiona l ly , the sub ­
ject ' s reasons for selecting a room d ownst a irs wil l reveal 
his feelings of i ns curity and possibly his need to be 
closer to reality . ) 

v at does that house need most? 
" s omebody to clean it up " - he subject needs help in 

changing or i mproving himself 
to g t rid of p roblems . 

"more bushes in the y a r d" - 'he n eed for a more s ructured 
environment is expressed . 

11 windows " - This indica t es a need for more so cial intera ction . 
" a c h imn ey" - he s ubject is aware of hi s castration fe elings 

and would like to d eve lop h is masculinity . 

72 Jolles , Isaac , ~ Catalog for the ~ualitative Interpreta­
tion of the House-Tree-Per son (H-T-B) (Los Ange les : we stern 
Psycholog ical Services, 1971) , pp . 15-39 



ree 

153 

" up stairs in it " - be subject is a cutely aware of i ntelle c­
tual difficulties and recogniz e s t h e n eed 
for intellig ence . 

11 paint " - This indicates a need to make a b e t t e r i mpres s ion 
upon others . 

" taken c a re of " - The sub,ject feels ne g lected a nd wants 
the parents to g ive him more a tten tion . 

• 
11 cement 11 

- 'I'his in icates a need for more e g o streng th . 
"dirt so it will stay in the ground " - A need to ma intain 

contact with real ity is expressed . 
" roof " - Th e subject feels he has to have a new bra in so he 

can learn in school . 
11 summer 11 

- This shows a n ed for more wa r mt h a t home . 
11 fe n ce around it for protection" - 1h e n eed to withdraw i n 

order to protect hi self fro m h i s environment 
is indicated . 

Is tha t tree alive? 
A res on se indicating the tree is dead reveals t he subject ' s 
feeling s of ut ter f utility . Also , t h is resp ons e may b e 
associated with feeling s of guilt . 

Looking at that tree , does it seem above y ou , below you , or about 
even ith you? 

Above - This indicates overstrivi ng and ma y suggest a desire 
1to seek satis fac tion in f ant a s y . 

Below - This r esponse sugge sts an inferior , d ef eati a t a tti­
tude , tendency toward concretivity , a nd a rej ectin 
attitude toward the p erson r e pre ented by t he tree . 
If the answer is contrary t o what is dep icted in 
drawing , there may be some question as to t h e s ub ­
ject ' s ability to be realistic . 

Is it a strong tree? 
The response may pertain to sub ject ' s physical stren gth and 
is more often an indication of the subject ' s vie w of his 
e go strength . 

Person 

Wh a t is he (she) doing? 

hat 

11 going to school " - ·his indicates a p reoccupation with 
school in a positive way . 

11 getting p icture taken 11 
- his is indication of n a rci ss i sm 

or self- cent eredn e s s . 
11 watching somebody play 11 

- Social isola tion i s sugge s ted . 
"He ' s laughing at me 1

' - 'Ihe subject ' s sensitivity re garding 
opinions others have of h i m is demon­
strated . 

11 just walking around in the wood s 11 
- b e child ' s l a c k of 

g o a l d irection is s h own. 
'' running to the river 11 

- This indicates a n eed to escap e 
environmenta l stress . 

do e s tha t person make you think of? 
Clues to self - concept, i dentification , attitud e towa rds t he 
person represented by drawing , or wha t he hims elf woul d l i ke 
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to be a re giv-n . 
Failure to give a meaningful respon e c a n indica t e 
either evasiveness or a general inabiJity to identify 
wi th anyone . 

any one ever hur t that person? 
'hQs indic a tes whether t e subj ect hos h~1 any trau at ic 

experiences in his social rela tionsh ips . '! 

The H- T- P is one of he most thorough ~rojective tech­

ni que s of its typ e ; however , this t e chniqu cannot be mastered 

f ro manuals an journal articles . 74 Most p s y chologists agre e 

t hat t he analysis shouldn ' t p lac e undue s i gn ificance on indiv­

i dual , isolated items or details withou t conside ration oft e 

t ot a l const e lla t i on of all three drawings . 75 he H- T- F is 

intended to be uQed as a p roced ure o facilita te the clinician ' s 

acquis ition of d i agnostica lly signific nt dat a , and the over 

int e r p r etati on and too literal trans lation of s ecific de t a ils 

should b e avo i ded . 7 6 

The aforementioned sychological tests use ak · ne tic ins truc­

t i on s ; children a re as ked to d r e w a perQon or a house -

t r e - p erson . While us e ful inform~ t ion a y b e ob ained , aki net ic 

instruc ions usually re s ult i n rel ~tively static , r ig id d r a wings . 

The ap~ roach of using Kinetic ( ac t i on) ins tructions, in 

asking the ch ild to ro duc a d rawing where fi gures are mo v ing 

or do ing somett ing , c an produc more dynamic material in the 

attempt to under tand the psychopathology of children i n a 

f a ily setting . The Kinetic Family Drawing i s adminis ered 

73 Ibid ., p . 125-161 . 

74 Harr iman , Philip , 11 The H- T- ro j cti ve n echni que , 11 

cited in The Fif h J ental Meas ure ment Ye arbo ok (High l a n d Park, 
New Jer sey :- The Gryphon- Pr ess , 1959 ), . 14-0 . 

75 Haworth , ,ary , "The H- T- F roj c iv Technique , 11 cited 
i fhe i x th Mental Meas ure ent s Yearbook ( h i ghland Park , e w 
Jersey : --irlie Gryuho Pre ~s , 1965) , p . 215 . 

76 Ibid ., . 216 . 
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an 11 11 x 8W' paper and a penci l. The chi ld is asked t o 

dr aw a picture of everyone in his family, including himse lf, 

do ing something . The analysis of Kinet ic drawings focuses on 

the a ction or movement rather than the inert fi g ures . Some 

characteristics of K-F-D tests and their meaning s are li sted 

be low : 

Styles : 

Compartmentalization - children attemp t to isolate them­
selves and their feelings from other family members througt 
compartmentaliza tion. 

Underlining - drawing a line ac ro ss the b ottom of the page 
is c har acterist i c of c hi ldren from un s t ab le f amilies . 

Shading or scribbling - shad ing in a drawing suggests 
reoccupation , fixa tion , and anxiety . 

Actions: 

M.others 
Co ok ing - A fr quent a ct ion of mo t he r in K- F- D and re­

flects a mother figure who me ets the child ' s nurturant 
needs . 

Cl eaning - This action is found in compulsive mothers 
who a re more preoccupi ed with the house t han with the 
pe op le in the hous e . 

Ironing - Usually found in the ov rly involved mother 
trying too hard to give the child " warmth". 

Fathers 
Househ old activities - Reading the paper , paying bills , 

playing with the children , are fre quent activ ities of 
n ormal dad s . 

Driving to or at work - Usua lly found in f a thers wh o 
are thought of in terms of abandonmen t or being outside 
of the fami l y . 

Cutting - Activ i ties such as mowing the lawn , c h opping , 
cutting and so on are seen with " tough" or " castrating" 
fathers . 

Rivalry - usually depicted as a forc e or action between members 
of th e family , such as throwing a ball , knife ~ or airplane . 
This is seen in hi ghly competitive children. 7r 

Figure 6 is an illustration of a K- F - D drawing by a ten 

year old boy . Shading is seen in t he are a below the sister . 

This boy has a rivalry with the sis t er and a nge r is directed 

77 Burns , Robert C. and S . Harv ard Kaufman , inetic 
~ami}y Dr awings (K- F-D ) (New York : Br unner/ Mazel , Publishers , 
1970 , pp . 29- 30 . 
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Figure 6 

>' '-'\ 
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Burns, Robert C. and S . harvard Kauf~an , Kinetic Family 
Drawings ( New York: Brunner/~azel Publishers , 197C), p . 37. 
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toward her . The withdrawal of the b oy is seen in his building 

a fence around himself , as well as compartmentalizing the draw­

ing . The vertical lines from top to b ottom a llow no chance of 

contaminating one compartment with the other . The steam fro m 

the bo i ling pot is caught in the hood over the stove . The g r ass­

cutting , castrating father , the fear of the s triving brother on 

stilt s , and the hostil ity toward the drowning sister are a ll 

fi na lly capped with the conver ging strong fence that p rotects 

the subject from all of this . 78 

F i g ure 7 was drawn by a fourtee n y ea r old boy who re c ent l y 

has a new stepfather who brou ht t wo s teps i sters i nto the family. 

In the drawin , the rivalry betwee n the two famil i es is illus­

trated . The boy is attempting to protect the mot er fr om the 

intruding f a the r and the competitiveness of the mal es is clectrly 

shown in the p ower struggle in the p icture . ~h e sub ject must 

be aware of the sexual relationship between the stepfather and 

the mothe r , as the sword between the step father ' s legs is the 

larges t we apon in the d r awing . The boy shooting his smctll darts 

canno t hur t the father who protects himse lf with a shield . 7 9 

Figure 8 was d r a wn by a n ine y e a r old g irl . It shows r e ­

gressiv e tendenci e s , and t h e g irl is depressed . In t he d r awing , 

she has isola t ed herself under a table with food on top , and a 

y ounger brother i s encapsulated in t h e small a r ea with her . 

The X ' s a p p e aring on the t able indi c a te anger directed at the 

younger sib , but the subject finds i t unac cep tab l e and dire cts 

her ange r inward . Te rest of the fa ily is distant from t h e 

78 Ibid ., p. 36 

79 Ibid ., pp . 116 -118 . 
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igur 7 

\ 

Source: 

.Burns , op . cit • , 
p . 1 17. 
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world of herself and t h e yo unge r brother . he water theme is 

frequently ass ocia ted with depressive tendencies . 30 

Construction procedures 

Thes e technique s require more complex a n d somewhat more 

con trolled inte llectual activitiea on the par t of the subje c t . 

In telling or wr it ing a story that fits a g iven p icture, the 

i ndividual is b ound by certain i mp licit conv entions regarding 

grammatical expression , lo ical orgctnization , unity of content, 

and congruence with allele ents in the p icture . The instruc­

tions frequently f ocus on the quality of production by intro­

ducing the t ask as a te s t of imagination or intelligence . Inter­

preta tion of responses i s usually based on c ontent anal ysis of a 

qualitative nature . he realizati on tha t content analys is of 

pro jective te1hniques a re more fruitful than f ormal scoring has 

led to an increas i ng tendency on the part of clinicians to use 

the story construct i on techniques , which provide more oppor­

tunities for content analy sis . 81 

Thematic Apperception Tes t (TAT) 

The TAT was d eveloped by H . A. Murray and his s taff at the 

Harva r d Psyc holog ical Cl inic in 1935 . h e TA materials consist 

of 20 cards containing va g ue , open- ended p ictures in black and 

white . F our overlapping sets of 20 c a rds are available - for 

boys , g irls, men over 14 , and women over 14 . 'he subjec t is 

asked to make up a ~story to fit each p icture , t e lling what led up 

to the event ahown in the picture , and describing what is happen­

ing a t the moment . The subject a lso relates the t houghts and 

8 0 Ibid ., p . 146. 

81 Anastas i , op . cit . , p . 573 . 
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f ee ling s of the ch arac ters and give s t h e outco me of h i s s tory . 

l ost c linicians us e d abridge d s ets of s p ec ially ~ electe d c a r d s, 

seldom g iving more than 10 c a rds to a s ing l e re s p ond ent . 32 he re 

are certain p ictures that should be used in every case because 

t hey illuminate those basic dynamic problems whic h one meets 

in every case . hose pictures considered essenti a l f or te st i ng 

for males a re : 1 , 2 , 3B , 4 , 6BTu, 7B , 11 , 1 2M , and l 3 1F , i n 

tha t order . For fe ales , those considered e s sen ti a l a re : 1 , 2 , 

8 3 3BM , 4 , 6GF , 7GF , 11 , 13UF . (M = male , = fe mal e , G = g i r l , 

B = boy) . In orde r to familiari z e the reader with t he con t ent 

in each p icture and the possible theme the p icture ma y elicit, 

the twenty p ictures are described below . It is essenti a l to be 

aware of the r e sponses the p ictures can bring out , in order t o 

1 t th • t d f d •• t t· 84 se ec e a ppropr ia e cars or a minis ra ion . 

Picture Hl (A young boy is contemplating a violin which 

rests on a table in f r on t of him) . he picture is nonthre a ten -

ing and induces a feeling of reverie in adults a nd adolesc ent s . 

Therefore , it is a good sta rt to t h e testing situation . Thi e 

p icture usually leads to an easy iden tifica tion of t h e sub ject 

with the boy and brings out t h e relationsh i p towar d t he pa ren t a l 

fi gures . This card fre quently b ring s out the n eed f or a ch ieve­

ment . 

Picture H2 (Country scene: In t h e fore ground i s a yo ung 

woma n with books in her hand; in the background a man i s wor king 

82 I bid ., p . J 74 . 

8 3 Be l lak , Leopold , he Thematic Apperc ep t ion e st an d 'he 
Chi ldren 's Appercept i on Test i n Clinical Us e ( New York : r uneand 
~tra t t on , 1954) , p . 100. 

84 Ibid . , pp . 101-111 . 
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in the fi elds and a n older woman is look ing on . ) This p i c ture 

of f e r s ind ications of the s ubject ' s fa mt ly re l a tion s . Va r y i ng 

t hemes of autonomy from the fam i ly versus complian Ge with the 

conserv a tiv e , backward existence are extremely fre quent . 

Picture t3BM (On the floor against a couch is the huddl e d 

form of a boy with his head bowed on h i s right arm . Besid e him 

on the floor is a revolver.) How the object on t he flo or is 

perceived g ives information about t h e problems concerning aggre s ­

sion . P icture ~3GF (A yo ung woman is standing with downcas t 

he a d , ber face covered with her right hand . Her left arm is 

stretch ed forward agains t a wooden door . ) This is a p icture 

which may als o bring out depression feeling s . 

P i cture ~ (A woman is clutching the shoulde rs of a man 

whose f ac e and body are averted as if he were trying to pul l 

awa y from her . ) Thi s pic ture elicits a great v a rie ty of needs 

and s en t iments in regard to ma le - fe ale relationships . Themes 

of infidelity a r e found , and the male attitude toward t h e r o le 

of women may appear . 

P icture ~5 (A middle aged woman is stan ing on the thresh old 

of a half-o pened door looking into a room . ) This is often p er­

ceiv ed as the mother who may be watching different a ctivities . 

Picture #6BM (A s hort elderly woma n stands with h er ba ck 

turned to a tall young man . The latter is l ook in downward with 

a perplexed expression . ) his picture for ma les ref lect s a ll 

the problems of mo ther-son relations ips and a l l t heir d eriva tives 

i n relation t o wives and other women . P icture H6GF ( A young 

woman sitting on the edge of a sofa looks b a ck ove r her shoulder 

at an older man with a pipe in his mouth wh o se e s to b e add ressir 
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his is meant to b e a counterpart of if6B , to r eflect the 

re l ationship of females to the f ath e r . 

Picture #7B (A gray- haired ma n is looking at a young er 

man who is sullenly staring into space . ) This p icture bring s 

out the f a t her-son relationship and all its deriv atives (in male~ 

in the form of attitudes to ma le authority . P ic t ure H7G (An 

ol der woman is sitting on a s ofa close beside a g irl , speaking 

or reading to her . The girl, who holds a doll on her lap , is 

looking away . ) This picture will bring out the rela tionship 

between mother and child in fe ma les . 

P icture #BBN (An adolescent boy looks straight ou t of the 

picture . The barrel of a rifle is visible a t one sid e , and in 

the background is the dim scene of a surgical operation, like a 

reverie-image . ) The essential themes center on either a ggressio 

or upon stories of ambition . P icture #8GF ( A young woman sits 

with her chin in her hand looking off into space . ) This picture 

ay evo k e a ny theme and is rarely useful . 

Picture ff9 BM ( Four men in overalls a re lyin g on the grass 

tak ing it easy . ) This picture offers a general indication of 

social relationships ; namely , which of the fi g ures the subject 

identifies with. Picture H9GF (A young woman with a magazine 

and a p urse in her hand looks from behind a tree at another yoQ 

woman in a party dress running along a beach . ) his picture 

elicits the woman- to - woman feeling , particularly in b r ing i ng ou 

sister rivalry or daughter-mother hostility . 

P icture # 10 (A young woman ' s head against a man ' s shoulder 

This will bring ou much about the relation of men to women . 

If the characters are described a s a man and a woman by either 

males or females , it is interesting to observe wheth r the 
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story deals with arrival or departure . 

reflects latent hostile needs . 

he departure theme 

Picture # 11 (A road skirting a deep chasm between high 

cliffs . 0 the road in the distance are obscure fi g ur s . Pro­

truding from the rocky wal l on one side is the l on g head and 

neck of a d r agon . ) This p icture operates on a more disguised 

plane and puts many pe ople off guard . Infantile or primitive 

f ears are brought out . 

Picture Hl2M (A young man is lying on q co uc h with his eyes 

c losed . Leaning over him is the gaunt form of an elderly man, 

his hand stretched out above the face of the reclining fi gure . ) 

This picture indicates the qualities of the relationship of a 

younger man to an older man . Picture # 12F ( Th e ortrait of a 

y oung woman . A weird old woman with a shawl over her head is 

gri ma cing in the background.) ~h is may bring out conc eptions 

of other fi ures , but is not notably useful . P icture ff l2BG 

(A rowb oat is drawn upon the bank of a wood l and stream. here are 

no human fi ures in the p icture . ) This p icture has not been 

found to be t oo helpful , except with suicidal or very depressed 

subjec ts . 

P icture # 13MF (A young man is standing with downc ast head 

buried in his arm . Behind him is he fi gure of a woman lying 

in bed . ) This p icture el icits information disc losing sexual 

conflicts in both men and women. Pi c ture # l3B (A little boy 

is sittin g on the door step of a l og cabin . ) his p icture may 

promp t stories of c h ildhood. P icture Hl3G ( A little irl is 

climb ing a winding f li ht of stairs . ) This p icture has not 

been found to be useful . 
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Picture # 14 (The silhouette of a man (or woman) agains t 

8 bright wi ndow . The re st of the p icture is tot a lly b l a c k . ) 

This p icture will often b ring out childhood f ears i n re lation to 

darkness , and also poss ible suicidal tenden cie s . 

Picture # 15 (A gaunt man with clenched hands is standing 

among ravestones . ) This is a us e f ul pic ture i n that it may 

disclose noti ons and fears of death in the subject . Depressive 

t endencies manifest themselves clearly . 

Picture # 16 - his is a blank card and is valuable with 

verbally gifted subjec t s who project fre e ly . It is not useful 

if the subject has indicated difficulty in e xpres s ing f antasy 

material on the previous test cards . 

Picture '17B~ ( A naked an is clinging to a rope . He is 

in the a ct of climbing up or d own . ) his p ic ture may reveal 

fe ars in stories of escap e from hysical trauma . F icture # 17GF 

(A bridge over water . A female fi g ur e leans over the ra iling . 

In the background are tall buildings and small figures of men.) 

This c a rd may be useful with subjects suspected of having s ui ­

cidal tendencies . 

P icture # l 8BM (A man is clutched from behind by three hands. 

The fi gures of his antag onists are invisible . ) This picture can 

verify the suspecte d anxiety in males . Picture # 18GF ( A woman 

has her hands squeezed around the throat of another woman whom 

she a ppears to be p ushing backwards across the banister of a 

stairway . ) This p icture iv s an indication of how a ggression 

is handled by women . Mother-daughter conflicts may b e high­

l i ghted . 

P icture -19 ( A eir d picture of cloud format ions overhangi ng 

a snow- covered cabin in he country.) 1 0 notable theme is e licit 
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P icture # 20 ( The dimly illuminated figure of a man (or woman) 

the dead of night leaning a gainst a lamp post . ) Fe a rs may be 

brought out, but generally no d efinite theme is i mp lied h e re . 

The TAT has been interpreted in many ways . The simple s t 

is the inspection tec hni q ue . It is fre q uen tly h elp ful 

re ad through t he notes taken of the storie s a nd unde r­

line anything that see~s specific , uniq ue , or significant . he n 

an experienced examiner rereads the stories a second time , h e 

can usually find a repetitive pattern or face t s of d ifferen t 

stories falling to g ether into a meaning ful wh ole . 

The original technique used by author Murray and his co ­

workers depended on analysis of the stories by the need- press 

method . Every sentence was analyzed as to the ne eds of the he ro 

and the environmental forces (press) to wh ich h e is expos ed . 

Each need and press received a wei ghted score . A r ank-order 

system of the needs and presses could then be t abula ted . A 

hierarchical relationship of the needs t o each other was develop e , 

The need-press s c heme of interpretation has any a dv a ntages f or 

use in experiments in which detail is most important a nd time is 

no object . The meth od has not become popula r clinically , sin ce 

it is not easy to master the concep t and it takes four t o f ive 

hours to interpret 20 stories with this system . 8 5 Therefore, a 

great number of other ways to interpret the TA T have been devel­

oped . 

Leopold Bellak designed a TAT Blank and Anal ysis s h eet . 

( See Figure 9) . Using this form it is possibl e to identi f y t he 

os t important data of a complete 10- story TAT in about ha lf an 

85 Ib id ., . 43 . 
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Figure 9 

---' ,._,Story No. ______ (TAT Picture No._ 

______ se-x ________ vocation _______________ ________ _ 

;11-------------- traits__________ abilities .. _ __________ _ 
________ body image and/or self image ______ _ 

of hero: 
·oral needs of hero {as in story): _______ _ 

ic inference: _______________________________ _ 

__) 

objects, or circumstances introduced: ---------- - ,, ·- --- -------·--------

objects, or circumstances omitted: _________________________________ _ 

of environment {world) as: ______ ---------------------------

(m __ , f __ ) are seen as ___ _______ and subject's reaction is. ---•·•----·--
(m ___ , f __ ) are seen as__ ___ and subject's ·reaction is _________ __ _____ _ 
(m __ , f __ ) are seen as___ and subject's reaction is_ _________ _ 

of anxieties: t/) 
hysical harm and/or punishment___ ___________ of illness or injury ____________ _ 

isapproval of deprivation_~-------~------
ck or loss of love of being devoured _____________ _ 

of being overpowered and helpless 

enses against conflicts and fean: (/) 
,. _______ reaction-formation ________ rationaJization _______ isolation _ _ ___ _ 
_______ introjection ______ denia.__ ______ undoing other _____ _ 

of superego as manifested by: (/) 
) 

iahment for "crime" _____________ immediat.._ ____ ju_st ________ too severe.__ __ 
delayed ______ unjus too lenient__ 

ibitions ________ stammer _______ delayed initial response or pauses ___________ _ 

tion of the ego, manifesting itself in: (/, / /. / / ./) 
equacy of hero __________ outcome: happy ___________ unhappy._ 

realistic unrealistic 
solution: adequate ___ inadequate _ _____ __ __ _ 

Ught processes as revealed by plot being: (/, jj, ///) 
ctured ______ unstructured _____ stereotyped _____ origin_al ______ __ appropriate __ _ _ __ _ 

iona) _______ bizarre _ ______ complete incomplete _______ inappropriate ____ _ 

: (/) superior _ ____ above average ____ average _____ below avera g e ___ _ ddective _ ___ _ 

Source : 
Bellak , Leopo ld , The Psycholo ical Corp oration , 1 51 . 
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bour . The main thing t o r emembe r in the interpretation of the 

TAT is that the p ictures are best seen psycholog i c ally a s a series 

of social situations a nd interpersonal relat ion s . Interpretation 

i s the proces s of find ing a common denominator in t he behavior 

patterns of a person . A diagnostic s tatement should not be 

made based up on data revealed in only one story . A repe titive 

pattern is the best assurance that one does no t deal with an 

artefa ct . 86 The following scoring categories for t he TAT Blank 

and Analysis are listed below : 

1 . The fuain theme is an a ttempt to restate the gist of t he 
story . 
a . Descr iptive level-The theme should be a plain re­

statemen t of the summarized me anin g of the s tory . 
b . Interpretive level-The examiner puts the me an i ng 

in a g enera lized form, ass umin a meani ng beyond 
the story . 

c . Diagnostic level-The im ,res ions are transformed 
into a d efinitive sta tement . 

d . Symbolic level-Inte r p reta tion is made a ccording 
to psychoanalytic hypothe ses . 

e . E l aborative level- ~he subject ' s elaboration t o 
any specific da ta or to names or dates is noted . 

2 . The Ma i n Hero- The ma in hero is the one who i s mo s t 
spoken of , whose feelings and subjective notions are 
most discussed , and the figure with whom t he narrator 
seems to identify himself . 

3. Main Needs of Hero-
a . Behavioral needs-such as aggression , autonomy, and 

so on . 
b . Dynamic inference-If a sub j ect (hero ) is suppor tive 

to a number of other fi g ures , the examiner may sus­
pect that these fi g ures a re seconda r y identification 
fig ures fo r the subject, and may i n d ica te a demanding 
attitude on the part of the hero . Or , if the subjec t 
avoids all referen ce to aggression , he may d o so 
because h e has a great deal o f aggre ssion which he 
has to ke e p under control by denying a ll of it. 
( This c a n be inferred only if the re is supportive 
evidence . ) 

c . i ures , objects, or circumsta n c es i nvolved suc h ~s 
we a pons or f ood , or fi gures such as a pursuer or 
puni sher hat are i ntroduced into the stories may 
be inter reted . 

8 6 Ibid . , p . 4 8 . 
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d . Figures , objects, or circumstanc es omitted f rom 
the stories ay be interpreted as repression , 
denial and s o on. 

4 . The Conception of t he Enviro ent may be described using 
descriptive terms such as hostile , friendly , dangerous , 
exploiting , and so on . 

5 . F i g ures Seen as - - - be TAT is pr i mari ly an i nstrument 
which permits a study of the apperception distortions 
of the social relationships and the dyn mic factors 
basic to them . Therefore , a st udy of the he ro ' s atti ­
tude s toward parental , c ontemporary , and yo unger or 
inferior p ersons is an integral part of this analysis . 

6 . ~ i gnific &nt Confl i cts - he examiner not only wan ts to 
know the nature of the conflict , but also the defenses 
which the subject uses agains t it . The resultant be ­
havior should also be specified . 

7 . Na t ur e of Anxieties- The s e a r e listed on the TAT she et . 
It is helpful to no e the defenses in this content also . 

8 . Main Defenses-These are also listed on the Analys i s sheet . 
9. Seve rity of Superego- The relationsh i p of the n a ture of 

the punish ent to the s everity of t he offense g ives an 
examiner an excellent insigh t into the s everity of the 
superego . or example , a neurotic may hav e st ories in 
which the hero is killed or dies of illness f o llowing 
an expre ssi on of aggr ess i on , while a p s ychopath ' s hero 
may consistently receive no punishment in stories of 
murder . 

10 . The Integration of the Ego-This tells the exa iner how 
we l l a subject i s able to f unction . It t e lls to what 
extent he is able t o stabi lize his dr ives , the de ands 
of rea l ity , and the comma nds of his superego . He re too, 
t h e examiner mus t consider the distance of the subject 
from bis story . 8 7 

Psychologists fel t t hat the TAT was not s u itable for y oung 

children due t o the mature content i n the p ictures , and in 1949 

Leopold Be llak and onya Sorel Bellak develop ed the Children ' s 

Appercept i on Test (CAT) for use with children between the ages of 

three and ten . The CAT do es n o t compe te with or substitute for 

t e TAT . The CAT was de s i gned to facil i t at e understand i ng of a 

child ' s relati onship to important fi ures and driv es , ''his test , 

similar to t h e TAT , is p r i a rily con c erned with the content of 

productions . An analysis of app erc eptive behavior is usual l y con­

cerned with wha t one sees and thinks . 

8 7 Ibid . , pp . 51- 57 . 
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The CAT uses animals a s stimuli on t he p icture c a rds . I n 

the development of t h is test, i t was expected t hat a n i m~ls would 

be more readily identif i ed with by children than h uman fi g ures . 

This was based on the assumption that emotional relationsh i p s 

to animals are easier to handle than t o human bein s . he fact 

that animals are usually smaller than adult bu ans and a re " under­

dogs ", like the children , encoura g es youngst e rs to relote to 

these p ictur es . 88 

Certain syste atic differe nces exist between t h e responses 

of children to th e CAT and thoQe of adults to the AT . The stories 

to the CAT are shorter and less complex than t hose of adults . 

In very young children, three and four y e a r olds , the responses 

do not occur in clear- cut themes . The struc ture of children ' s 

stories is natur ally poorer than those of adults . ha t would b e 

considered a thought disturbance in an adult is merely a re f lec­

tion of appropriat e immaturity in a child . Inste a d of reve a ling 

the entire character s tructure , CAT stories ma y sometimes reflect 

transi ory problems . The most strik ing aspect of child ren ' s 

re sponses is the specificity of the children ' s prod uctions . 

Descriptions and typ ical themes of the CAT p ictures a re 

listed below ; 8 9 

P icture ~l - (Chicks seated around a t ab le on which is a 

large bowl of food . Off to one side is a l a r ge c h icken , dimly 

outlined . ) Responses center around eating , being or not be i n g 

sufficiently fed by either parent . Themes of sib ling riva lry ente : 

in a round who gets more , who is well behaved , and so on . 

8 8 Ibid ., p . 1 5 3 . 

89 I b i d ., pp . 1 56-159 . 



Picture ~2 (One berr pulling a rope on one side while another 

bear and a baby bear pull on the other side . ) The examiner ob­

serves whether the baby here iden ifies the fi gure with whom he 

coopera tes as the father or the mother . 

P icture H3 (A lion with p i pe and c ane , sitting in a cha ir; 

in the lower ri ht corner a little mouse appears in a hole . ) 

This is usually seen as a father fi gure equipped with such sym­

bols as a p i pe and cane . The latter may be seen as an instrument 

of aggression or may be used to turn the paterna l figure into an 

old , helpless one of whom one need not be afraid . he mouse is 

seen by many children and often is taken as the identification 

fi g ure . 

Picture n-4 (A kangaroo with a bonnet on her head , carrying 

a milk bottle ; in her pouch is a baby kangaroo with a balloon; 

on a bicyc le , a larger kangaroo c h ild . ) ~his usually elicits 

themes of siblin~ riva lry , or s ome cone rn ith the origin of 

babies . In both cases , the rela ion to the mother is often an 

important feature . 

Picture #5 (A darkened room with a large b din t he back­

ground ; a crib in the foreground in which are baby bears . ) re­

ductions concerning primal scene in all v ariations are common 

here; the child is concerned with wha g oes on between the parentc 

in bed . 

Picture ~6 (A darkened cav e with two dimly outlined bear 

fi gures in the background; a baby bear lying in the fore ground.) 

This p icture also elicits primarily stories concernin priffial 

ccene . It is used in addition to ~5 as experi ence has shown that 

H6 will enlarge whatever wash ld back in response to he previou~ 

p icture. 
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Picture #7 ( A tige r with bared f ans and claws , lea ping at 

a monke y wh ich is also leaping through the ai r . ) ~ears of aggres­

sion and manners of dealing with them a re exposed . h e degree 

of anxiety in t he ch ild often bec omes apparent . 

P icture H8 (Two adult monkeys sitting on a sofa drinkin g 

from tea cups . One adult monkey in fore ground sitting on a 

hassock tal k ing to a baby monkey . ) Here , the examiner sees the 

ro le in wh ich the child laces hims elf within the family con-

stellation . 

Picture H9 (A darkened room seen through an open d oor fro m 

a li ~hted r oom. In the darkened one there is a child ' s bed in 

which a rabbit sits up lookin through he d oor . ) he es of 

fe a r of darkneQs , of being left alone , de s ertion by pa rents , sig­

nificant c uriosity as o what g oe s on in the next room , are a ll 

c ommon resp onses to this p icture . 

Picture Hl O ( A baby dog lying a cross the knees of an adult 

do g ; b oth fi gures with a mi nimum of expressive features . he 

fi gures are set in the foreground of a bathroom. ) his leads 

to stories of " c rime and punishment 11
, revealing something about 

the child ' s moral concep tions . 

Analysis of the CAT follows a fo r m similar to that of the 

TAT . The ten variable s are listed below : 

1 . The Main iheme-The examine r i s lookin? fo r a trend or 
behavioral pattern in a numb er of stories . 

2 . The Ma in Hero-This i s the fi gure wi t h which the sub ­
ject mainly i den ti f ies himQel f as he hero . ' h e h ero 
is the fi~ur e about whom the story i s wov en primari l y . 
He r esembles the s ubject most i n a e and sex and fro 
h is stand poin the e vens a re seen . 

3. F i gur es Are S e en as - -- Of interest is the way the 
child sees the fi gure s around h i m and h ow be r eac ts 
to them . 

4 . Ident ification-It is import ant to note with 1hom in the 
fa ily th e chi ld identifies . Als o , it should be noted 
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the role wh ich each p arent takes with re ga rd to ade­
quacy , and appropriateness, as a n i d entification fi g ure . 

5 . Fig ures or Objects , or External Circumstances Intro­
duced- This can refer to fi g ures or ob jects which are 
not at all represen ted in the p icture or can refer to 
those which are p ictorially present . 

6 . Objects or Figures Omitted-If one or more fi g ures in the 
picture are ignored in the story , there is a possibility 
o f significance . The simplest me aning is usually an 
expression of the wish that the fi g ure or object were 
not there . 

7. Nature of Anxieties-The anxieties related to physical 
harm , punishment, and the fear of lacking or losing 
love and of being deserted are the most import~nt . 

8 . Significant conflicts-The examiner shou ld learn the 
nature of the c~nflicts and also the d efenses which 
the child uses a gainst anxiety brought on by hese con-
flicts . ' 

9 . Punishment for Crime-1he relationship be t ween a crime 
committed in the story and the sev e rity of t he punish­
ment g iven for it g ives the examiner an excellent measure 
of the child's superego development . It should be noted 
under what circumstances the unisbment comes about , 
and by whom it is given. 

10 . Outcome of stories-The examiner looks to see whether 
the story ends happily in fairly realistic terms . ~his 
variable informs the examiner of the basic emotional 
tone of the child . 

11 . Maturational Le vel- he developm ntal sta te as it appears 
in the stories can be obtained and comp a red to the 
mental and chronolog ical age of the child . The intellec­
tual level of performance can be investigated from the 
standpoint of language use , conceptualization , and 
structure.90 

The question has been raised by psychological examiners as 

to which of the major tests should be used when a comp lex psycho­

diagnostic task is to be performed . One accep ted answer to the 

problem is to use batteries of p ro ,1ective te s ts . This approach· 

has s ome merit , as one test may show problems which the other 

tests d o not . The idea of " th more tests the better" should 

not a pp ly . One principle in assortin g batteries should be that 

the tests included tap the personality structure by d ifferent 

mea ns; such as a verbal test such as the TAT or CAT should be 

90 I bid . , pp . 161-164. 



174 

c ombined with an expr es~ive test like figure drawing . ~he TAT 

( or CAT) is a content test and shows the actual dynamics of 

i nterp rs ona l rela t i on~hips . By the nature of the p ictures , this 

t est giv es basic data on the subject ' s relationship to male or 

f e ale aut h ori y figu r es , to c onte poraries of bot sexe~ , and 

f r equently shows t h e basi s of fami l y r e l at i onships . 91 

91 Ib i d ., pp . 36- 37 . 
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As s ociative echniques 

In 1 921 , Hermann Rorschach, a wiss psychi a tri s t, d eve lop ed 

the inkb lot test which bears his name . Although s t andardized 

i n kb lot tests had been utilized by p sycholog i s t s prior to 1921, 

Ror s c hac h was t he first to ap ly inkblots to the d iagnostic in­

vestigation of the personality as a whole . Rorschach experi­

mented with a larg e number of inkblots whi c h he a d mi n istered to 

different psychiatr i c group s . h rough a trial and error me thod , 

the psychiatrist gradually inc orporated into the scoring s y stem 

those resp onse characteri s tics that differentiated b etween t h e 

var i ous psychiatric syndromes . 92 

The Rorschach technique utilizes ten c ards , on each of which 

is printed a bilaterally symmetrical inkblot . F ive of the blot s 

are seen in shades o f gray and b l ack ; two contain additional 

touches of red ; a nd the r e maining three combine seve r a l pastel 

s hades . The subject is shown the inkblot a nd is asked to tell 

w a t he sees - what the blot co uld represen t . allowi ng t h e 

pres entation of all ten c a rds , the examin r q uestions t h e s ubject 

systematically regarding the parts of e a ch blot to whi c h the 

a s sociations were g iven. During the inquiry , t he subject has an 

opportuni t y t o clarify his earlier resp onses . 

The ten c ards are the onl y part oft e Rorschach a ctually 

shared by the various techniques be a ring tha t name . S everal 

clin i c ian s have de v e loped their own orschach "sys tems " in wh ich 

t he major differences are in the scoring and interpr e ta t ion of 

r esponses . Among the mos widely used of the Rorschac h tech ­

n i ques in this country i s the one deve lo ~ed by Samuel .rleck . mh i s 

92 ~nas as i , op . c i t ., p p . 56· - 569 . 
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method adheres most closely t o the orig inal procedure evelope d 

by Rorschach . 93 

The most common scoring categories include location , deter­

minants , and content. Locati on refers to the part of the blot 

with which the subject associate s each respon se . The examiner 

notes whether the subject used the whole blot ( ) , a comm.on 

detail (D) , an unusual de tail (Dd) , white space ( ) , or some 

combination of these areas . he determinants of the response 

include for (F) , color (C) , shading C - k) , or nmovem nt " l.V1 ) . 

Actually there is no movement in the blot itself , but the sub­

ject ' s pe rception may indicate that th blot is a representat ion 

of a moving object . Further differ ntiat ions are made within 

this category . Human movement , animal movement , and a b stract 

or inanimate movement are separately scored . Simi l arly , shading 

may be p erceived by the subject as re res enting depth , texture , 

or hazy for rr s . r. he treatment of content may vary depending upon 

the scoring sys t em us ed . Chief among these are human f i g· ures ( h ), 

human details (Rd) , animal fi g ures (A) , animal details (Ad) , and 

anatomical diagrams (At) . A popularity score ( or 0) is often 

found on t he basis of the relative fre quency of different respon-

ses a ong people in general . ' or each of t he 10 cards , cert a in 

res ponses are scored as popular because of hei r common occur­

renc e . The examiner also notes how well the resp onse fits the 

for of the blot , s coring the form quality+ or - 94 ' igure 10 

lists the scoring symbols and their definitions for the Rorschach . 

Figure 11 illustrates a location chart where the examin r can 

93 Ibid ., p . 570 . 

94 Cronbach , Lee J ., Essentials 2.f Psycholog:ical Test in 
( l ew York : Harper and Row , 1970) , p . 562 . 
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LOCATIO N ( 1'1 1,et'" ii is seen) 

177 
F i gure · 1 0 

: use of whole h l.1{ (: ,i11nr oni is '.l ions pcrmi ttt·ll ) 

v/ : incomplet e w!h, lt' 

Z : Of ri <-l ni zati on oi 1.. k1.1ib with tcndcn C) tnw,1r~l~ :, whnlv : 
scorc: d in addi 110 n to O ,,,. Q ,j 

D : L1 suol deta il of hi ,, , . 

Dd : r :i.rc, m w ::iu:t l c11 .1rh;1ra ril y ~dr 1.:t t1..i .H1.: .1 of blot. 

S : white space (OS r ,r WS wh en t1 s 1? ,.l i 11 1:v111hi n :11 io n}. 

OW :1ncl Do : abnorm .d res p• ·ll>C>i . 

H 

Hd 

A 

Ad 

AObJ 

Al 

CONTE NT (what is seen) 

: li "i ng hum an l-- ,· i11~ . Score ( H ) f<>r tcnd ,·11 q · , ,, d (' ­
h umani1.c as in rny rho lo ~-~ic .d Lein~ -: , (Jnoo 11 .1ni rn.,l ,, 
etc . 

: hurn"n det ai l (p:ir t of a Ii , in., hmn .1n fi ,;11 r,-). 
: animal (animal ,; kins m:ty imply wholt.: a ni m.11 fo1 -1n). 

: Animal dna il (p .irt of a Ii ,·ing ,rni nia l). 
: animal ob jec ts, iu r, ski ns, s1'u!ls1 b o th._' (:, ct 12. 

: an~tomy (X- r.i) s, dis ,; cctcJ pan s, su rgic:11 spccirnL·n , . 
an atom ica l ch:nt :- , r lc ; u s u.1 ll y t h c sL' ~HL' mi1H 1, ( - I 

responsrs. 

. Sex 

Obj 

: scx u:11 objrds . i~r 1!it.1 li.1 1 rt e 

: objrcts, ma11·m .1d1..~. 

24 26 

N 

Geo 

Ar i 

Arch 

Embl. 

Clds 
Bi d 

Fire 

Mask 

Abs 

£xpl 

F 

M 

FM 

m 

FC 

CF 

C,F 

C 

: nahirc (landsc:1pr') 1 tr1..·cs 1 fl()wc rs. t t l' .). 

: maps, islands , i;cnr;r.1pL il" cn nccpt li. 

: art objec ts, p :1. in tin t~s , S(ul ptu rrs . 
: arrhi t rcrurc, b11ild i11g, 1 sn u .. : tu rl'Cj. 

: emblems, in signi:1. 

: clou ds 
: bl ood, wo un d , . 

: fir e, flam cli , sm nkl' . 

: masks 

: abstrc\Ct r<:spon s1..·s . 

: exp losions, cnqni t,n' .. 

0 ET ERM IN ANTS (how or ,·,hy ii i s seen) 

Form 

: response on the b..1 sis of cnntol1r, outli ne, or form 
alone. (I n th e scor, 11i; , F , a11d F - arc con,id ere,l 
separately.) T he F rcspomes acq uir,· tln·ir plu , ur 
minus charac teris tic s, a s do al l od1cr drtcrmi n.111 t-•. 
from thr '' fo rrn -lc,·el '' r a t in:; . 

, .. . Mo·,e.ncnt 
: an)' fig\1rc in hum .,n• likc action or with nn1 sc t1b r ten ­

sio n impli c,J , .1, in pus t url' or acti\·1.· f:ici .1i l:xpr\.• ,:, in f.. 

: animals in ani 111.1 l-li~c a rtio n. 
: in:inlmatc mo ,·tmcnt: n;n ur.d or mcch.111ic.d fo rcl::: ; 

abstract "n-, idl ine" or b.ll.H1cin~ force \ ; 111.)n •li,·in~. 
m~~k -like o r '' p inj\.·ct cd '· cxp rcssio:~, . 

Color 
: definite fo rm , •. 1th d1r om .1t i\'.. co lor . 
: ch romAt ic co lo1 v. ith indefinite for m. 
: colur merely u'\._' d to J i, ting ui~h .trca c; (an.1.tomi..: .l ! 

charts , pol iLic ti 111 .qH, er r. ) . 
:color o nly, fo rm tL :i. r t·~:i.r \.l t d (Y..Ht: r, sk y, tirL", l1!,1\,1.., 

etc.). 

FK 

K 

Fe 

C' 

p 

Cn : l·olo r n ,unin ~ ("'nH·ss o f co lor, l wo r1..·lh ", 
rte. ); 
passi ng r1..· m:1 rks :"!bo ut l'u lvr .u r IH H slo:·l', l . 

Cdcs : dL , crip tion o f color. 

Cs y,n : symboli sm (fall, spr i11;;, gaye t)', etc .) 

Sh :.idi ng and Surfa ce 

: shad iot; sug:grstin~ a th ru· dimL· 11 5ion al o l,j cct or rx, 
pan st seen in yjsta CH p,:rspC l' ti Y\'; miri u rt.'d reflecti on ~ 
as i1 .t p lid by sha,lin1; . 

: sh,1. di 1ii .ts d iffusion (snai · l·, clouds, etc. ) st:vrc •{ 
if sul,q'lncr , wh u1 cu t thr1.) ugh , wou ld reju!n. 

: sh<1d i11~ a , a th ree di ml'n sion::.l o. p a nSl' proj el.'. rc ... l 0 1 
a t \\u dimcn ~io 11.1l phtt l'. ( ,- 1.1)', fla t co pognplii..: ,1 
01 ,lp , Cl1..' .) , 

: sh;i, d in;; ·" su rf.lee ~pp 1..•ar.1.11 1..·1· (h.l iry fur n1~ . mc t :1 
hin t·., , Ct (. ). 

: ~h:Hl in~~ .l~ t rx tur~ (furry, sh iny , sto11ry 1 rn ud , COlt tJ n 

,·d \ n, etc.) if ~UL throu r.,h , W1..)tild no t r:.·juin. 

: a.dn 1..>~n:1ti c surf.1.cL: t't"lo r used .H .1 cu!oi' (w hitr, hb .. ·k 
iq, d i,!\' , cte.). 

Form -Leve l (how we l l it in seen ) 

: superio r form, wl'll seen, w ith co11g ruc ncc: of ro111..·c r, 
.-1.nd blol outlin C" ; sc1.H~d u 11 th e b.bis of ::1c ~·11r.1.cr, spc 
rific.1tio11s, and o rg.rn llati\,n. 

: poor fnrm, poo rl} seen, \ .1 o u~ or non - 1..·o nfonnin ~ t 

t h •· hlor ou tl ine . 

0 R I G IN AL I T Y (how commonly seen by others) 

: popul.u; srrn by onr o ut of r"cry fi v t.: p cr)Oll:'1; a 
ob \·ious rl..".spon ~r . 

o + : g:oud ori~;i n:i l r1..· ~pons~; oc.:u r, :ib0ur llllCC in eve r 
hu ndre d rl' co r\.l", sliows sh.t; p pc rccp tu .1.l ani cul:t ri o 

: po0r hi 7;irrt, tho ugh or ig i•1.1 l, rc.) p011sc; m;1rkccl f1) 1 .. 

in acn1raq . 

C OLOR SHOCK 

a ~i gn {l f widcsp rea\.l, supcrfici .d cmotio n:d diswrb7tncc St'l' n fr 
qul·ntly in psyd t .. mcu roti ci.: but occu ri inb :i. h o i11 other t rp ~·"> 
psyd10p:u l:o lo,,y .11HI srl'r. in ~ho ut 20°.'o of nonll ,d persons . 
or nirs p .ll l ic u l.11 Ir on Cards l l , V 11 [ 1 and f X, an d ,~ss C0 /ll t:'. O ti 

011 C:1 rdc; III :rn d X . It i~ nunifcscL~ d l,) onl.'. o r mor1..' of t 

iollowi11g : 

1. lnrrc ;ts r .J rc.v: tt o n [!llH' , 

2. F,cl.tnu t io;1 o f :i. n:-..ie ty, t~nsion. or cmbarr .H-il1ll'll t. 

3. l kcrC'a" e i11 number J 11d CJ U:l !iry of rc,pon sl'S ( F -- ). 

➔ . H.r jcL'. l iu1~ of c.uJ . o ftt·n prCCl~d l'1..l br r :-: cl'sS turni11~ , 
hcnJ in g, c-t c 

S HAD IN G SHOCK 

a si~n of deep rootc<l pc rson.il iry distu rh.111( c, w ith a w:H1..'t1L'V'i 
in:,, "-h·qu .h:r ::rnJ lr.1r of t·xt an:1.I cont.ht ~ Seen p .1r t icul:i. rl r 
C ards I V a 11d \ ' I bu t alsu 0 11 VI r ,rnd oc, .1, io,l.ll lr "id, the ot 
bbck nlh..i wh itl,. c irds. Tl 1e rc:t ( ti t~n d ,.~r.lon islic; :i.rc simil.n 
th ose SC' l"n in 1..·, il nr shod, ; rh c,.:: mJ)'. lw wc·:er, be ~n i11 c rc.:.1,i: 
t h1..· nu ml,1.~ r of r .:;;:vn 'i .. ' 'i in whid1 sh .1.di 11:..: d 1..· t L' rmi11.rnt ~ :1 r1..· iou 

BL OCK I N G 

signi ti <.'S di,n,r!'l nl.'.,' . l t i,;; slgni fii..:~ot if tin.: incrc .1-. (' 1..I ti m«! ho ll: 
r .H tu ot 1.5 or 111 0 ,·~ to t 11c mc:\u r L' .11..'tion t irn1.;. U -.l1 .d r•! .t ~t 

rime ()n 1,; ,11..·h L 1 r1 ! ( t lPh: ti ll fir,; t r.:-,p1J!hL:) is .>O \l· ,.· on .. t 'i or 1 

----- ·- - - -•·--·- --- --- - ------ ------·- ---------

S ource : 
The Special c h ool District Psychology Depart me.nt 
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circle or indicate the portion of the blot to which the subject 

has responded . Each of he ten Rors chach cards, because of its 

individual properties of form, color , shadin~ , white spaces, 

and so on , tends to provoke typica l responses . To familiarize 

the reader with the content of the inkblots and how the v arious 

personality types respond to certain ~timul i , a description of 

each card and the possible theme it may elicit is listed below : 

Card I is a large black- gray blot with four conspicuous 

white s paces . There are s mall black s p ots whi ch may be observed 

outside the large blot material . The la r ge black- gray area is 

subdivided into t hre e partQ : the center area and the two side 

areas . N.any people first react to this card using the whole 

blot mat erial and seeing a winged creature . Observing any of the 

s maller p ortions or using the white spac s by themselves is less 

frequent . However , it is not unusual for the white spaces to be 

used as part of a c oncept which involves the e n tire blot . Per­

sons who are concerned about their bodies may p erceive a pelvis 

or some other anatomical concep in the entire blot . 

Card II is the first card that has color . I t is less com-

act than Card I , and it consists of two gray ish black areas; 

connected with them above and below a re three red spots . he 

colored s p ots are con ected with the reQ t of the blot ma t erial 

in such a way that it is difficult for a subject to i gnore them. 

This blot elicits responses that use the large black or the red 

areas separately rat er than taking in the entire b lot material . 

There are three other interesting blot areas in Card II : the 

hite spaces in the center , the small area above it, and the 

lower red area; the latter two are often associated with sexual 
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responses . Both human and anima l fi gur es re seen in the bla ck 

areas of this c a rd , the animal fi gur es being very fre quently 

seen i n action . 

Card III consists of two d i st inct bla c k - gr ay areas jo i ned 

tog ether by a lighter g ray p ortion . Between these two area s is 

a definitely s hap ed red s p ot and above them a re t wo other red 

s p ots . The shapes of these blot areas are c lear l y separate and 

highly suggestive . Nost people react first to this c a rd b y using 

all the bla ck p ortion to see human fi g ures . If huma n fi g ures 

are seen , they are analyzed in terms of s ex , clothin g , and 

kind of action tha t is involved . If the red s pot s a re not i g ­

nored , the center one is frequently seen as a bow tie or bu ter­

fly . It is unusual f or a subject t o atte p t to use both the 

blac k a n d red a rea s f or on e concep t . 

T e blot ma teri a l of Card IV appears massiv e , compa ct , ye t 

ind i s tinct in shape . 'l'his card is black- gray all over and hi £rhly 

shaded . Be cause of its mass i v e struc t ure and dense shading , it 

appear s ominous to some people . Th us monst ers , g i ants , g or illas , 

or peculiar- looking p e o le a re se e n si t ting or app roach i n g , or 

the b lot looks like a dense f orest with mountains and l akes . 

The fr equency of t he g iant , ape , o r mon st e r type of response has 

prompted some clinicians to refer to t his card as the " fathe r 

card 11
• The y b e lieve that attitudes toward paternal authority 

are revealed because of the co~binati on of masculine a ggre ssion 

and depe nd ent needs related to shading . 

Card Vis an easy card fo r most subj e c ts be c ause of its 

defini t e outline a n d nearly a llov r b l a ckness . ~ ubj e cts who have 

been disturbed by the earlier c a rds h ave a chan c e to recover . 

The most frequent resp onse to ne entire b lot material is a 



131 

winged creature s uch a s a ba t or~ butt erfly . 1he s ide exten ­

sions a re s o etimes seen separately a s an i ma l heads or human 

legs . For s ome subjects , the b lackne ss of t he c a rd is d ist urbing 

and this phenomenon is referred to as "black shock11
• 

C rd VI is known as the 11 sex11 card becaus e t h e up e r art 

is interpreted by many subjects as a phallic symb ol . ~he s ha d i ng 

qualit i es of the card are also distinctive and more than a ny 

other card, elicit responses involving the use of shading . The 

c a rd is frequently s een as a whole . S ome subjects perceive the 

upper and lower portions as separate units . 

Card VI I is li ,ht gray in color with only a v ery s ma ll 

d a rker a rea in t he bottom center port ion . Because of this qua l­

ity , plus the fact that t he bott om center suggests a fe male sex 

organ , the card has been labeled the " mothe r c ard 11
• The card 

facilit a tes a resp onse to the entire area of the b lot , often 

involving the percep ti on of human f i gures in a ction , espe c ially 

when held up side down . The light gray color and s h ~di n g ele­

ments of this card suggest clouds , s oke , or map s . 

Card VIII is the first in a s e ries of thr ee entirely colored 

cards , using pastel shades . The blot is rather small ; y e t the re 

are several definit e and distinct areas in it ; t h e blui sh gray 

t op , the b lue center, the p ink a nd ora ng e b ottom, and the t wo 

ink side portions . The p ink s id e a reas are f r e quen t l y seen a s 

animals in movement . The oth er areas a re used in many d ifferent 

wa ys , if not dQsregarded entirely . 

Ca r d I X is larg e , vague in defin ite form, with no clearly 

di s tinguishable s mall portions, and ~ith the colors a ll runn i ng 

i nto one another . his card is most fre quently re j ected by t h e 
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subject due to the difficulty in responding to t h e lack of 

structure , the mixed-up colors, and the shading . 

th is card are extremely varied . 

~e s ponses to 

Card X looks like an artist ' s palette full of colors . This 

card has more colors than any other , and they are distributed 

on many more separate areas than in other cards . ince the blot 

areas are so s eparated , subjects t end to use the s e para t e parts 

on this c a rd , e v en if they do not do so anywhere e l se . mhe c a rd 

elicits a considerable nu ber of animal respon ses , many in action . 

Human be ings are rarely seen excep t in the lorge p ink side a reas , 

where they may be perce ived as sucking on something . 95 

The manner in which the Rorschach i s traditionally used 

clinically can b es t b e illustrated by discussing responses that 

were ac tually g iven to one of the stimulus c ards . F or this pur­

pose , Card IV wi ll be us ed . rih e resp onses were given by a 23 

year old woman . he left hand column is th inquiry phase which 

follows the initial resp onses . 

ree Association 

1 . 

2 . 

Sort of looks like a monst e r 
with big feet . 

When it ' s urned around , it 
looks like- when you mount an 
insec it has wings and leg q . 
S ort of a cute insect . ayb e 
a little moth . 

Inquiry Phas e 

A cute l ittle thin . ~uch a 
friendly little guy . Got a 
b i g tail thou h . 
You l ay him out flat . Only par­
tially mounted . ~ erson haqn ' t 
finished yet . You can tell by 
the l i ghter color that its 
wings are turned over . 

he fir s t response would be scored +(H) , i ndica ting that 

he location of the percept was the whole blot (1 1) , that the 

determinant was form or shape (F) , that the form perceived was 

a ppropriate (indicated by the + sign) , and that the content of 

95 Klopfer , Bruno and Helen B. 
Technique (New York : Harcourt, Brae 
pp . 9- : 

avidson , 1he h ors c ha ch 
and ·orld-, - I n c ., 1962) , 
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t he p erc ep t was human-l ike , but n o t d istin c t l y h uma n ( H) . h e 

second re sponse would b e scored FC ' +A , i ndica tin g a whole 

re sponse (W) , a realistic form inte grat ed wi th t he p e r c ept ion 

96 of color ( FC ' +) , a nd a n ima l cont ent ( A) . 

Pr e dom inance of v or " whol e " l oc a t i ons , when comb ined with 

h i gh level of f orm ap ro priat enes s , is us u a lly interpret ed a s 

reflecting " the a b i lity t o or g ani z e mat eri a l , t o rela t e d eta i ls , 

and to b e conc erne d with t he abs tra c t and the the oret i cal . A 

high de gree of form appr opri a t enes s i s a l so c on sidere d to ind i -

cate a concern with t h e rea l ity si tua t i on . he p res ence of co l or 

resp ons es i n any q uantity is interpr e ted a s ind i cating eit her 

hesi t a tion in resp on s iveness t o e xt er nal st imul i or an unhappy 

mood . ' ith rega r d to c on t ent and l a n g ua ge , this sub j ect ' s recog-

ni t ion of a " mon st e r " and the way i n wh ich c:: h e d i vests it of its 

t h re a tening n a t ur e ( cut e , lit t le ) could b e int e r pr eted as one 

e th od of a d j us t me n t to perc e iv ed t hre a t , b y de ny i n g a n d r e ­

v ers i n g the threa tening e l ements . Aft e r exa mi n i n g the sec ond 

res ons e , i n wh i c h t he p ercept h a s be e n r educ ed t o a e ad i n ­

sect , a nd t he cli e nt a gain c e lls it cute , one may i nte rpret this 

a s suggesting t h a t the sub j ect sti ll find s i t nece s s a ry to 

r ea ssure h e rs e lf t h a t n o threa t exi s ts . P i nning i t ou t on t he 

boar d mi ght be s een as a furth e r at t emp t to r e move the threat . 

1I1he use of " him" i nstead of II it " i n the inquiry mi ght be ta ken 

as a t enta tiv e cue that the threat ha s i ts b a sis in int e r a ction s 

i nvolving mal s . h e s e interpre t a tion s s hould b e r e garded a s 

t enta tive hypotheses and must be su p orted or r ejec ted by t h e 

subject ' s r e s uon ses to 0 7 he othe r n ine c a rds . ✓ 

96 Lan y on , Richa r d and ona r d 0 . Goo d stein , Pers on~l i!y 
Assessmen t _( New _Yo rk : J ohn iley a nd ons , 1971) , p . 50 . 

97 I b id . , p . 51 . 



A basic as umption underlying the orscha ch techni q ue is 

that here is relationship between perception &nd person&li y . 

The way in which &n individual organize s the ink blots in forming 

his erc eptions reflects fundamental aspects of his p syc h oloFical 

unctioning . Ink blots are suitable b e c ause they ore relatively 

ambiguous or unstructure . he subject , when asked to re l ate 

what he sees int e blots , r eacts in an unl e a r ned , personal 

fashion since there are no 11 right 11 or 11 wrong 11 ans wers . An 

analysis , by a trained examiner , of an individua l ' s responses 

should reveal such t hings as : the nature of the sub ject ' s 

inner p rompting s , his motivations and drive impulses , the capacity 

to contro l h is impulses , and the' ay h e attacks problems . 93 

In life situat ions , a pers on may avo i d relat i ng to p eople 

because t ey make him uncomfortable . us , in the horschach test , 

a subject may avoid seeing pe op le or be una le o see people in 

the blots . S imilarly , he may p ay a tention only t o t he pe ri pheny 

of he blot material or to li tle details surrounj in~~ he b lot . 

The part of a bl o hat a person sel ec ts , what is seen or not 

seen , how the material is organi zed , how much time is taken to 

see what i s selected are al l believed o reveal some of the er­

sonality aspects of the sub ject . 

The behavior of an individual in the orschach situation 

differs in one ve ry important respect fro m the same person ' s 

reaction to any unfamiliar situation i n li fe . In life situation s, 

a person ends t o behave in a more or 1 ss socially acc eptable 

a y . Thus , a erson ' s ou ward , ob~ervable be avior may not 

always reve al is rue feelings and a t i udes . In the horschach 

rocess , a person does not know the correct way to resp ond . In 

98 Klopfer , op . cit ., p . 14 . 
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his res n on ses , he unwit tingly reveals himself . e c ause the 

Ror schach reveals a per s on ' s unl ea rned way of feeling nd be ­

having , there may be only a slig h t correlation b etween a ctual 

behavior and predictions or isolated behavior based on the 

Rors chach protocol . Te primary p urp ose of the Rorschach is not 

to predic t behavior , but to provide a description of the sub-

ject ' s personality that is clinically meaningful . he Rorsc a c h 

analysis provides clues for the basic understanding of ob s erv­

able behavior because it reveals the more b a sic , underlying 

personal ity structure . ~ot all personal ity rai t~ r eve a l ed in 

t e Rorschach wil l be evid enced in a ny sing l e i ndivid ual , e ither 

at one moment of his life or possibly i n h is en tire l if e t i IT-e . 

Tbe pers onal ity aspects are categorized under t hree ma in head-
i 

in. s : Cognitive ( i ntellec ual) , Affective (emotion al) , and 

As~e cts of Ego Functioning . These top ic s a n d their subcate ­

gorie s are described below: 

Cognitive Aspects : 

1 . Manner of Approac h- This area is concerned with the 
subject ' s approach to problems such as a l og ical 
approach, induc t ive and deductive thinking , organi­
zation , log ic and so on . 

2 . P ower of Observation- he Rorschach c an reveal if t e 
sub ject observes the obvious , a t tends to minute de ­
tails , or sees more complex constellations . 

3. Orig inality of ~hinkin , -Considered i s t h e creative 
ability of the individual and if t h e creations are 
based up on reality or if they are bizarre . 

4 . Pr oductivity-The subject ' s fund of i deas and qual ity 
of roduc ions a re con idered . 

5. Breadth of I nterest s - he exa i ne r n 0t e s t he v ari e t y 
of the e rson ' s interests , the subject ' s bi a ses , and 
overconcen r ation in one interest area . 

Aff ective As pec ts : 

1 . General E otio al one - 1he technique reveals the 
spontaneity of the subjec as well a s a spe vts of 
depre sion , passivity , with r awal , and a ggressiv enes s . 
A p erson ' s res onse to i mmediate emotiona l c halle n g e~ 
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is elic ited as well as responses to anticipated emo­
tional situations . 

2 . Feelings About Self-The individual ' s response to inner 
promptings and impulses is revealed . 

3. Responsiveness to People- 'he subject ' s ability to es­
tablish rapp ort with people and his feelings about 
s ocial int eracti ons is elicited . 

4 . Reaction t o Emotional S tress- tudied is t he person ' s 
r esponse t o s t ressful situations and how he copes with 
it . Al s o , his reactions to new situations are no te d . 

5. Control of Em oti onal Impulses - This aspect deals with 
the individual ' s control of his spontaneous tendencies . 

Aspe c ts of E~o Func ti oning : 

1 . E o Strength- This area concerns reality testing , self-
a praisa l , self - confidence , and perce tions of the sub­
ject . 

2 . Conflict Ar eas- ''he s ubje c t ' s sexual adjustment relating 
to sex role and identification is of concern in this 
category . Also , possible c onflicts concerning attitude 
towa rd authority , passivity , and dependency ne eds are 
revea l ed . 

3. Defenses-The kinds of defenses the individual uses is 
o f conc e r n . Te examiner n otes if the d efense s a re 
repressi on , denial , or intellectualization . 99 

Rors cha ch findings are compl emented by the results of struc­

t ured objective t ests as well as by finding s of other pro jective 

instruments . 1be examiner could obtain a more comple te picture 

of the personali t y than he could using the Rorschach alone . 

99 Ibid ., pp . 18-19 . 



This writer concurs with the impression of the majority 

of professional s who deal with pro jective techni q ue s in that 

no singular instrument should be over-interpreted and that the 

optimal approach to personality -emotional assessment necessitates 

the utilization of a battery of projective devices . Instru-

ments such as the K- F-D can provide useful data relative to inter­

familial relationships but should not be utili z ed to diagnose 

other pathological conditions . The Rorschach techni que is 

b a sically of lit t le value with children under a g e ten , but can 

be of s i nificant worth with old e r youngsters , adolescents , and 

adults . This writer , then , would select a variety of better 

known instruments such as the T . A. T ., C . A. T . , Rorschach , K- F- D, 

H- T- P , and the D-A-P and base the final interpreta tion on the 

composite information provided by the total battery . Additionally , 
J 
➔ 

these i nstruments necessitate a high level of examiner expertise 

and should be utilized only by highly trained professionals . 



Thi s section contains 15 cases describing children and 

adolescents t ested to deter ine emotional f a c tor s related t o 

Behavior Disorders . The actua l tests were administered and 

interpreted by Mr . Ken Mayfie l d , faculty sponsor , and this 

gr aduate student under his supervision . The tes t s wer e given 

at Mr . Mayfield ' s priva te pr a c tice , which serve s the purp ose 

of evaluating and counsel ing chi l dren , adolesc ents , and adults . 

In addition to the pro jective techni ques used , an intellectua l 

assessment was gi ven to each subje ct . All of the individual s 

cited in these case studies had measured intellec t ua l ability 

within the average to ab ove aver age ran ge . 
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Case tfl 

This girl (C.A. 15-3) recently ran away from home for a brief 

period of time but was picked up along with several of her g irlfrier 

by County Police and turned over to her parents . Increasing conflic 

with parents and siblings are reported. Overall behavior pattern i~ 

sug~estive of adjustment reaction to adolescence. 

Proj e ctive Tes1 Battery: 

Draw-A-Person 

Wor d Associa ti on Test 

Rorschach 

Test Anal;y§__!~ : 

Projective anaJysis reveals no significant evidenc e of thought 

disturbanc and reality testing is q uite adequate at this time. A 

thinly disguised sexual preoccupation was evidenced throug hout the 

subject ' s ,ord Ass ociation and Rorschach responses, an strong pass 

t endenGi es .J were indicated . She suffer s fr om feelings of anxiety 

and ,. uil t rela i ve to her developing heterosexual needs &nd is 

confused by parental authority which she perceive s as inhibitin~ 

her developing femininity. Overall communication with her parents 

appears limited at pre sent , and the subject has as ~umed a passive­

aggressive p osture in her relationship with her parents . In 

essence, this g i rl has many unanswered questions regarding her 

developing femininity and proper expression of same, but finds 

herself unable to verbalize her questions and frustrations within 

the home environment . 2he is quite resentful of her younger brothe 

and feels that parental attention is focused toward his needs, 

disallowing her the sup ort neEessary at this po int in her 

develo ment . 
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Case #2 

This ~irl (C. A. 16-5) is reported to have attempted suici e. 

Sch ool attendance is errati~ .and she is a discipline problem in 

the home . Behavior s are described s lying, sexuol promiscuity, 

and disobedience . kood svings sre common . 

Pro jective est Ba ttery: 

Ro tter Incomplete Sentences 

Rorschach 

Test ~nalysis: 

Projective analysis reveals overall affective functioning to b 

seriously encumbered by the presence of powerful psycho-sexual 

conflicts . The subject ' s reaction to these conflict appears 

highly labile at this ti ·e, ranging fr om hostile - aggrescive to 

passive-dependent in form . Conflict causation is projected alrros t 

solely to paren sand accucations range from vague, generaliz ed 

indignities to specific allegations of attempted incest and materna 

insensitivity to same . Her acting out of forbidden , anti - social 

impulses appears directly related to her confl icts with perent c, 

and there does n ot appear to be a generalized weakness of super e o 

but rather a situation of super e o lacunae - in all p~uo bility a r 

sanctioned lacunae . The subject disp l ays feelings of~ ilt and 

remorse which are rarely observable in the more pronounced 

character disorder~~and her delinque n behavi or s are of an urotic 

ratber than cbaracterolo~ical or psychotic variety . 
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Case t1-3 

Presenting Problem : 

This boy (C. A. 11-9) was referred for evaluation because of 

academic functioning inhibited by hyperactivity, short attention 

span, and failur e t o complete assignments . The mother reports 

chronic enuresis, lying, general disobedience, and frequent crying. 

Projective Test Battery: 

Draw-A-Person 

Rorschach 

Test Anal~is. : 

'I'he subject was qui te threatened by this phase of the evaluati1 

Efforts to gain DAP drawings were finally aborted due to the high 

level of anxiety evoked by this task. He did make an attempt to 

depic t a male person but protested bis inability to draw the body . 

His psychosexual conflicts were much in evi1ence at this point, and 

he seemed literally overwhelmed at the prospects of pr oducing a 

male body . He perseverated witb the head a nd shoulders portion for 

approximately twenty minutes , conti~ually erasing and revising and 

was unable to even sketch in the lower torso . Introduction to 

Rorschach s timuli proved equally trau~atic and response was quite 

limtted in form. Continual card turning, long periods of silence 

and protest relative to inability to 11 see anything 11 we re com on 

throughout this level of inquiry. Reference to human perceptions 

was in the form of inquiry rather than positive statements. 

Continuous repression and denial was evidenced. At present , the 

subject displays little capacity for any valid interpersonal rela­

tionship. He perceives both siblings and peers as threatening 



192 

rivals , mother as oppressive and punitive , and step-father as 

passive and remote. He is , as a result , continually immersed in 

a s tate of f ree floating anxiety , choracterized by re stlessness , 

apprehensivenes s , and depressed moods . 
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C&se 114-

Presenting Problem: 

This boy (C . A . 9-7) is reportedly experiencing difficulty 

in all major academic areas . Reading is considered the primary 

problem , but he is described as failing other subjects as w 11 . 

&other reports that this boy is unable to concentrate and is 

easily frustrated. 

Projective Test Ba t te r y ; 

Kinetic Family Drawing 

Rorschach 

Test Analysis: 

Projective analysis reveals a child who suffers from considera1 

anxiety relative to both peer- g roup problems and current academic 

difficulties . The self image is obviously depressed at this point, 

and the profile is further clouded by the boy's tendency to intern­

alize his conflicts rather than resolve t e m. The subject d oes 

perceive himself as capable and worthy , insofar as home related 

activities are concerned. He takes great pride in his ability to 

work jointly with his parents on various projects, and although he 

is plagued to some de gree by riv&lry with his y ounger siblings, ttis 

in itself, is not considered a major roble rr at present . He seems 

o find little in the way of relie f from the inner world of fantasy 

and tends to over-use the defense mechanisms of repression and 

denial . He is both fearf 1 and distr stful ~f peer-group inter­

personal relationships, and instead , turns to adults for comfort 

and security . Reality testing, despite the anxiety factors, is 

quite adequate. 
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Case #5 

1his girl (C. A. 14-11) is currently confined in the St . Louis 

County Juvenile Detention Center . She bas run away from home, 

threatened older siblings, and there is a suspicion of incest in 

the family . 

Pro,jecti ve ~est Battery: 

Kinetic Family Drawing · 

Rorschach 

Thematic Apperception Test 

Test Analysis: 

Projective analysis reveals that the subject is intensely 

preoccupied with sexuality ana is experiencing strong psycho-sexual 

conflicts . Although reality test·ng does not appear seriously 

impaired, there is a decided tendency to turn to her sexually 

oriented fantasies once frustration thresholds are exceeded. 

On the KFD she first depicted father driving the car . "he ' s 

holding on to the steering wheel . I know that it looks like a 

eace symbol , but it isn't.fl he was intensely involved in this 

drawing and spent approximately fift en minutes in shading and 

revising until finally satisfied with her p roduction. Father is 

in a face-forward p osition, with hand~ firmly in control of the 

steering wheel and the projecting steering c o lumn presents g raphic 

evidence of her conceptualization of father as totally in cont r ol 

of his own sexuality as well as that of o thers . She then attempted 

to draw her mother , first producing a table with a cash re1 ister 

mounted atop, stating , fl This will be mother at work . fl After 

s ketch ing in an oval for the head p ortion, h e subject out d own her 
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pencil stating that it was too hard to draw her . bhe was tben told 

to draw herself and again became intensely involved with the 

production . She portrayed herself in a face - forward position with 

the torso in a provocative posture . Preoccupation with her own 

sexuality was evidenced by the continual shading and revision of 

the hips and pubic areas. The facial features were added almost 

as an afterthought. 

On the Rorschach her perceptions w re reality oriented ; howeve1 

the intensity of her sexual drives was much in evidence . Responses 

on the " fathe r card" were in the form of, " I t looks like a dra g on 

with a long , powerful tail. 11 Conversely, her resp onse to the 

"mother card" consisted of, " looks like two guys yelling at each 

other - perhaps it could be two tunny rabbits ." In g eneral , 

affective controls are seen as tenuous and a high 1~vel of e motionaJ 

lability and impulsivity was evidenc ed t hroughout her Rorschach 

. responses . 

Response on the TAT was often rather morbid in content and 

illustrative of the confusion and frustrati on brought on by this 

girl ' s psycho-sexual conflicts . Her heroines enga ged in ffiildly 

anti-social activities, but for the ost part, were perceived as 

failing in their efforts to attain recognition and/or g oals . 

Despite the fact that reality testing did not appear seriously 

impaired, tenuous control of primi tiv e affective drives is 

suspected . 



Presenting Problem: 
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Case #6 

This boy (C. A. 12-0) was referred for evaluation because of 

a possible learning disability. He is reported to be quiet and 

somewhat withdrawn. 

Pro jective Test Bat tery: 

Kinetic Family Drawing 

Rot ter Incomplete Sentences 

Rorschach 

Test Analysis: 

Projective analysis reveals an anxious , depressed youngster wii 

deep rooted feelings of personal inadequacy and social infe riority. 

The self image is quite nebulous in form and pronounced conflicts 

related to sex-role identification are indicated. The subject 

feels rejected by his father and fearful of his ability to live up 

to his ma:ther ' s expectations . He also perceives himself as rejected 

by his peer group and as a result, focuses on withdrawal as the only 

effective mechanism of defense at present . The inner wor ld does 

not, however, provide real refuge and fantasies are largely dark 

and threatening in nature. 
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Case "117 

Parents report that this boy ' s (C . A. 10-1) history of 

hyperactive behavior dates back to early infancy . He has been on 

various types of medication since he was one year of a g e . He is 

currently enrol led in a parochial school and is described by his 

teachers as an underachiever and a conduct problem . His relation­

ship with b oth siblings and parents is poor and frequent fi ghting , 

lying , a nd verbal cha l lenge of parental authority is reported . 

Pro ,ject i ve Test Ba ttery: 

Kinetic Family Drawing 

Rorschach 

Thematic Apperception ~est 

Tes t !naly sis 

Thi s boy ' s reaction to projective analysis was one of mixed 

anxiety and suspicion . His initial reaction to each of the three 

devices was essentially negativistic and little more than passive 

compliance was subsequently gained . Re res s ion and denial were 

common in his sparce response~ and his reluctance to reveal conflict 

and needs was quite obvious . He displays little confidence in 

parent s , siblings , or peers and as a result, feels alon and often 

overwhelmed by the pressures of his unresolv ed e go con£licts . 

On the KFD , the family unit was depicted as a ri gid , stylized group 

of individual fi gures , together in form only . N,other , who is 

cooking , continues to prov i de for basic nurturant needs but is 

perceived as offering little in the way of help in major conflict 

areas . Father , who is workin, is perceived as other-involved and 
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the overall relationship between fatber and s on a ppeare quite 

limited. In essence, this subject has not been able to develop a 

positive identity in the family structure. He is envious and 

resentful of bis siblings whom he perceives as successful in their 

relati onships with parents , tending to in erpret t h is as definitive 

evidence of his own inadequacy . 
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Case #8 

Presenting Problem: 

This boy (C. A. 13-1) was referred for evaluation suspected 

of impending psychos is. Some evidence of intellectual 

deterioration is noted, and no academic progress has been made. 

He is increasingly withdrawn at home and at school. 

Projective Test Battery: 

Rotter Incomplete Sentences 

Rorschach 

Draw-A-Person 

Test Analysis: 

Projective analysis reveals that the inner world affords little 

in the way of true escape or solace to this troubled boy. His 

attempts t o repress or block out the unp leasantness of his perceptic 

were manifest by extended periods of muteness prior to the verbali za 

tion of his responses but despite all his efforts he was eventually 

compelled to give way to the negative threatening stimuli . 

Efforts to restrict his fantasies to pleasurea ble situations were 

continually inhibited by the intrusion of h i s p aranoid-like ideatior. 

resulting in increased anxiety and thought confusion . Interpersona l 

relationships, including parental, sibling , and p eer , are g enerally 

viewed with mixed suspicion and hostility at this point and the 

resultant hostile impuls e s are under tenuous control . 

The effective utili zation of withdrawal as a defense mechanism 

appe ars to be deteriorating rapidly at this point and the possibilit 
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