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I n my experienc e of worki ng with t hree and f our year olds I 

began to reali ze t he na t ur a l opportuniti es fo r l ear ning tha t 

grew out of experi menting in art . Ta king into consider ation t he 

young child ' s limi t ed skills but genuine l ove f or experiencing , I 

decided t o des i gn an art curricu lum t ha t wou l d focus on art as a 

means of sensing , creati ng , communi cati ng and deve l opi ng . I f ound 

i t necess a r y t o t ake a s omewhat ec l ec t i c a ppr oach . The bas i s of 

t he curricul um i s designed a r ound the t heor i es of Dewey , Montessor i , 

Pi a ge t and thei r interpr e t er s . 

Art education can be a meaningf ul f orc e if pr esented i n a 

posi t ive way as pa r t of a t o t al l ear ni ng pro gr am. The environment , 

activi t i es a nd t eachers ' r ol es have been p lanned i n a way tha t 

will f os t er l earni ng f or eac h chi l d a t hi s innividual r a te ~nd 

f or hi s s nec i f i c needs . The orogr am was i ntended t o be admini ste r ed 

equa l l y t o ma l e and fema l e children . The use of the mal e pronoun 

f or m i n t he t ext i s fo r t he conveni enc e of the reader and i s no t 

intended t o be prefer ent i a l or di scrimi nat or y . 

In t he fi rs t s ec t i on of t hi s text I will pres ent the basic 

t heori es and Princ i p l es t ha t underlie wha t I conceive of as a 

c r ea tive a r t progr am. I n the next s e ction I will provi de an 

overvi ew of t he deve l opment a l l eve l s o f thr e e and f our year ol ds . 

It will be he l pf ul t o keep the developmenta l informa t i on in mi nd 

when r eading over t he fo l l owing sec t ion in whi ch I descr i be t he 

s e t - up of t he program . The se ction on set- up wi ll include a des ­

cri pt i on of t he environment , material s and t eacher ' s role . I 

have a l so enc l osed some i deas on 11s i ng art fo r eva l uat i on , dis ­

p l ayi ng ar t work an d s ugges t i ons f or pa ~ent involvement in a 
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crea tive art experi ence . In the secti on on applicati on of a 

crea tive a r t program I will pr ovide exampl e s of cr ea t i ve art 

ac tivi t i es , r ec i ues f or art materia ls , and acti vi t ies t hat enhance 

devebpment of a rt skills . I will a l so i nclude a descr i ption of 

a gr oup creative ar t exper i ence tha t I part i c i pated in a t Hall oween 

t i me . 



THEORI ES AND PRINC IPLES 

The proc ess of drawing , painting , a nd constr ucting 
is a compl ex one in which the child brings to ­
gether diverse elements of his experience to make 
a new and meaningful whole . Tn the recess of 
selecting , interpreting , and reforming these 
elements he has given us more than a picture 
or a sculpture ; he has g iven us a part of 
himself: how he thinks , how he feels, and how 
he sees . For the child art is a dynamic and 
uni f ying activity. (Lowenfeld , 1970 , p . 1 . ) 

Acti v i ties in a creative art program are designed t o allow 

the child the freedom to experience . They a llow the child to 
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develop his abi lity to disc over and search for answers . Art denotes 

a process of doing or making and according t o John Dewey t o 

learn- by- doing is the most effective way to learn. (Dewey , 1934 , 

p . 47 . ) Quality experiences should he l p the child acquire a 

greater understanding of himsel f through his a bility to use art 

as a means of sensing, creating and communicating. 

In Piaget ' s view the vital thing a bout living organisms i s 

that they are sel f - regulating systems . The hum~n heing makes an 

effort to deal with the environment by maki ng i t fit into his own 

existing struc t ures in a process called assimilat ion. His e~for t 

to make his behavior fit into the environment i s called accomo­

dating . Assimi l a tion works for preservation of structures while 

accomodati on works for var.iab1li t y , ~rowth and change . (Isaacs , 

1960 . ) The relationship between the artist and his environment 

is a basic concern in a crea tive art experience . While participating 

in ar t ac tivities the child is constantly going t hrough the 

process of assimilation and pro jection. Throu~h hi s senses the 

child takes in a vast amount of informa tion , mixes it up with his 



psychol ogi cal s e l f and puts it i n t o a new f orm tha t fits wi th hi s 

aest hetic needs . Learning through his senses t he c hild deve l ops 

t he a bility t o see , hea r , fee l , sme ll and t as te t he elements in 

his environment . He t hen integr a t es what he a l ready has experi ­

enced with the new a ctivity. 

Mos t of the t eacher ' s r espons i bility lies in the pr epara ­

tion and presenta tion of ma t eria l . Ac tivities are pl a nned and 

presented according t o a f ew principles used by Constance Kamii 

and Rheta De Vi res in the curr i c ulum they designed to pr esent 

physical knowledge activities according to Pi a get ' s t heories . In 

planning crea tive art activities the following two ideas gleaned 

fr om Pi aget ' s writings are kept in mind . Fi r st the children will 
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be acting on/with ob jects and s ee ing wha t the ob jects do a nd sec ond 

t he c hildren will be acting on/with ob jects a nd s eeing how they can 

control them . When presenting ideas t he teacher must introduce 

them in a way that maximizes c hildren ' s initi ative . It is a good 

idea f or young children to begin with activi ties tha t r equire 

para l lel action a llowing f or coopera t i on only i f t he c hi l dr en 

are interested in working together. (Kammi , 1978 , PPo 4-8-53 . ) 

Teachers t ake a pass i ve role during the activity as described 

by .Montessor i : 

In our syst em she must become a passive , much 
more than active , influence and her passivity 
shall be composed of anxi ous scientifi c curi­
osity and of a bsol ute respect for the phenom­
enon she wishes to observe . The teacher must 
understand and feel her position of observer , 
t he ac t ivity must be the phenomenon. (Montes­
sori, 1964- , p . 87 . ) 
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Process vs. Produc t 

Creative art activities are generally concerned with an 

emphasis on process rather than product . A child a t the age of 

three and four is himsel f very much concerned with process . Often 

he will cover up , cut up or r econstruct a pictur e or ob j ect severa l 

times and end up with a result tha t i s a lot less of a fini s hed 

product , a c cording to a dult sta ndards , than some of the inter­

mediate work . He enjoys the steps involved in cr eati ng . The 

pr ocesses involved in crea ting are sensory experiences to the child . 

Freq uently he wi ll not be interested i n the fina l projec t and will 

walk away from it unconcerned about i ts destiny . To a child art 

is a means of expression and the process of express ing is t he 

challenge . Interference by an a dult to make a mor e exa ct r eplica 

prevents children fro m using art a s self expression . I t must be 

clear to the child tha t he needs only to pleas e himself with wha t 

he crea tes . If there i s a product it s hould be wha t he wants it 

to be . 

The important thing i n t he proces s vs . product question is 

tha t the child is encountering a positive ex~er i ence . Pr oduct 

results s hould never t ake precedence over process . Ther e needs 

t o be a good bal ance of a cti vities with diffe r ent ki nds of oppor­

t uniti es fo r t he c hild to experi ence . 

This a rea was es pec i all y hard f or me t o dea l wi th heca us e 

it ' s tempting to design a ctiviti es in which the pr oduct is i mpor ­

tant . I found t hat even t hose activities in whi ch J t hought the 

res11lts wo ul d be t oo pr escr i bed ended wi t h products t ha t wer e 

completely i ndividual an d oft en uni que . An example of such an 



experience was an ac tivity invol ving place set t ings . I provided 

each child with a paper spoon, fork , kni f e , pl a t e , cup , napkin 
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and pl ace mat . Also on the work table were glue , crayons , markers , 

and chalk . Standard supplies were housed on reachable shelves 

nearby . The only d i rections g i ven were--"Can you set the table 

and make some f ood . '' Each child proceeded a t his own r ate . 

Some used a ll the paper objects , others chose the ones they wanted . 

Some traded ob jects or pi cked up extras tha t were lying around . 

Many childr en gl ued the ob j ec ts without regard t o standard table 

setting e tiquette . The chi l dren chose different media f or mak i ng 

food . Several pl aced the f ood randomly around the pl ace mat rather 

than the convent ional me t hod of putting i t on the plate . One chi d 

even glued the chal k on f or f ood . Despite the lack of uniformity 

of product the chi l dren were exc i ted about their results . The 

process was i mpor t ant and t he products were ori g i nal . 

A crea tive art program i s dealing with the t otal child . By 

being a llowed many opport unities t o become deepl y involved in 

experiences rela ted t o touch , smell , vision , and hearing , t he child ' s 

sensory- mo t or deve l opment is f acilitated . Continued opport unities 

in creative ar t ac tivities l ead t o great er emoti onal , intel l ectual , 

physical , perceptua l , soc i a l , aesthetic , and creative growth . 
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DEVELOPMENT OF A CHILD 'S ART SKI LLS 

Knowledge of children's developmental levels is essential before 

p l a nning a creative art progr am. Each activity is dependent on the 

c hi ld' s a bility. Knowing wha t a c hild can do na t urally in a r t 

is helpful when&veloping a pr ojec t. Keeping tasks on the level 

• 

at which a child can comfortably accomplish them will av oid unr eal­

istic expectat ions on the teacher's par t and will elimina t e frustra­

tion for the child. The ilil.lowing is a gener al i dea of the capa bi l i t i es 

of most three and four year olds . It must be remembered that 

children gr ow fast and l earn a t an incr edi ble rate . Something 

that a child coul dn ' t do l a s t week he may be abl e to do next week . 

Drawing ( --

According to research done by Jea n Pi aget and Vik t or Lowen­

f e l d on the development of chi l dren ' s drawi ng , there is a pre­

dictable sequence that most children :fl:ilow. As is true of all 

deve l opment a l l evels a nd stages many factors enter int o a child 's 

dev e l opment. Most children in a three to four yea r ol d group will 

be in the later scribbling stage . A few of the mo r e developed 

students may be making some f irst representational att empts and 

these children would have entered the preschematic s t age . 

Scribbling Stage 

Scribbles tend t o follow a fa i rly predictable order . They 

start with random marks on a paper and gr a dua lly evo lve into 

drawings that are s omewha t r ealistic . Through this period , which 

lasts from a bout ei~ht een months old to fo ur years , a grea t deal 
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of development t ake s place . Generally speaking , scribbles fall 

into three main categories . These are disordered scribbles , con­

trolled scribbles , and named scribbles . (Lowenfeld , 1970 , p. 91 . ) 

Disordered Scribbling 

A child ' s first marks are usual ly random and the child is un­

aware that he can make them do what he wants . They vary in length 

and direct ion, although there may be some repetition since the 

child is moving his body in a way tha t is comfortable f or him . The 

child develops physicall y from the top down and from t he base of 

the neck out ( to his shoulders , arms , hands and fingers) . Ho l ding 

the writing i mplement in the correct pos ition is often difficult. 

The one year old has litt le ability to direct the individual parts 

of his arm a nd hand. 

I f the year- old child has a pencil put into 
his hand , ~e will usually make vertical scrib­
bles tha t go up and down if the drawing surface 
is held vertically in fr ont of him . If it i s 
flat on a table , his scri bbles will probably be 
horizontal, going back a nd fo rth. Either way , 
they result from the fac t t hat he can only 
control the movement of his shoulder to make a 
pumping motion . ( Cherry , 1972 , p . 5. ) 

As the child continues to develop , he becomes able to contro l 

the movement of his elbow. Now the lines he draws begin to show 

curves . He is realizi ng tha t his movements make the marks ~nd 

he is capable of controlling them. These early scribbles are not 

att empts at portraying the visual environment . To a great 

extent the scribbles themselves are based upon the physical and 

psychologi cal development of t h e child , not upon representational 

intent . 
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Contr oll ed Scribbling 

When the child discovers that there is a connection between 

his motions and the mar ks on the paper he realizes that he ha s 

visua l control over the marks he i s making . As he c onti nues t o 

pr a ctice and develo ps control over his wrist a nd fingers he learns 

t ha t he can make do ts, marks , varying lines , etc ., which he can 

repeat . Often he will r epeat them over and over again. Kellogg 

would say tha t the children are discovering thei r 20 basic scr i bbles : 

1. Dot 
2. Single Vertical Line 
J. Single di agonal line 
4. Single horizonta l line 
5. Singl e curved line 
6. Multiple vertica l line 
7. Multiple horizonta l line 
8. Multi pl e diagonal l i ne 
9. Multiple curved line 
10. Roving open line 
11. Roving enclosing line 

12. Zigzag or waving line 
1J. Single l oo p line 
14. Multi pl e l oop line 
1 5. S Piral line 
16 . M~ltiple-line overlayed 

circle 
17 . Multipl e-line circumference 

circl e 
18 . Ci rcul a r line sprea d out 
19. Single cr ossed circle 
20 . I mperf ect circle 

(Haskell , 1979 , p . 20 .) 

Some of these scri bbles can be c r ea ted by muscula r sensa tion, other 

forms req uire more hand-eye control. There seems to be no sequence 

in occurrence of the twenty basic scribbles . 

The scribblings a re now becoming more e labora te. The child 

may or may not discover a r e l a t i onship between his drawing and his 

environment. It is impor t ant for adults to share the experi ence 

and not try to lfuel the scribb l es . 

Named Scribbles 

The child i s now r ela ting his scribbl es to his environment . 

The drawings t hemselves are no t changing . The child is re l ating 

his motions to the world around him . Sometimes t he child t hi nks 



about wha t he wants to represent and draws it and other times 

the child will label his scribbles after he ha s completed them. 
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At this stage the child i s somewhere a round three and a half years 

old ( Lowenf eld, 1970, p . 96) and ha s changed from kinesthetic 

thinking to ima ginative thinking. 

Preschematic Stage 

A di fferent method of drawin~ ha s begun ; the child is definitely 

conscious of creating f orm . He is now consciously making forms 

which have some rela tionship to the world a round him. The ma rks 

and s c r i bbles are now controlled and r ela ted to visual objects . 

At first the results may not di f fer from the controlled or labelled 

scri bbles but gradually the ob jects become more and more recognizahle . 

Other Areas of Development 

Since creative art projects involve skills hesides drawi ng , 

other areas of develo pment must be consi<Et'ed . Here are a few basic 

and important considerat ions . The following informa tion i s con­

sidering children a t the low end of the s pectrum . It is import ant 

t o remember that children grow fast and make tremendous gains in 

short periods of time . 

Fine Motor 

The fine motor skill s and eye- hand coordination of a three 

year dd i s not complete l y developed . Mos t three yea r olds feel 

comfortable mani pulating penci l s , crayons , brushes , etc. Many are 

still experimenting with positionin~ the implements . Some have 

a l ready developed a habit of holding the instruments in an in­

correct way and should be encouraged by the tea cher t o set his 
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t oo l i n the corre ct position . The t eacher needs to be carefu l to 

do t hi s in a manner that will a void the child developing a feeling 

of inadequacy or discourage him f rom using i mplements altogether . 

Cutting with scissors is a di f fi cult task for these children. 

Many hav e not found an adequate way t o hold the sci ssors . Those 

who are cut t ing usually do so randomly . Some do not succeed in 

separating the paper a nd j ust cu t slits around the edges . The 

majority of chi l dren cu t without regard to an outline. Being able 

to cut along a line req uires the ability to control the i ndividual 

parts of both hands while coordinating the movements vi sually. 

Most three year olds canno t do t his . I n some pro jects t earing can 

be used as a s ubstitute and most chi ldren can do this . Some wil l 

need explicit di rections f or placing their f i ngers on the paper 

to be torn . A child should be profi cient in both gluing and 

cutting before they are expected t o complete bo th tasks in one 

projec t . 

It is i nteresting to wa tch children work with g lue and paste . 

Many don't realize or care about the purpose of the s ubstances . 

A common f i rst reaction is to use them as a textur e . One chi ld 

poured an entire bo ttle of gl ue on the paper and just let it dr y . 

The mos t common misuse of gl ue and paste is to use t oo much . 

Some children have a problem directing t he substance t o a uarticul ar 

s po t . Oft en the chi l dren will like to smear t he g l ue or paste 

all over t he i r hands . Other children will refuse to paste wi thou t 

a pas t e sti ck . 

Color Concepts 

Children conceive of co lor differently than adults . In early 
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art exper i ences t hey will oft en not care what colo r they use . It 

i s helpfu l for there t o be a contrast between the paper and wri ting 

co l or . A sign of developi ng interest in c olor can be observed 

when the chi l d begins t o use several colors in scrihbles . Three 

year o l ds may state a preference, name a favo r ite co l or , but tha t 

color i s constantly changing . Even at t he start of representational 

drawing t he child usuall y shows l i ttle regard for ac cura t e repre ­

sentation of color . Most children of t his age group will be ab l e 

t o name t he primary and secondary colors . 

Space and Size Rel a tionships 

The three year olds ' idea s on space a nd size rela tionships 

are hardly developed . I n drawing a person the head may be bigger 

than the body , a cup the person i s ho l ding may be the same size 

or bi gger than his entire body or a house can be as bi g a s the 

man standing nex t t o it . As f a r as s pacial r e l a tionshi p is con­

cerned the child will probably not be able to duplicate s cenes tha t 

are qui te f amilia r to him. For exampl e , when given a paper dish , fork , 

s poon , kni fe , cup and napkin and asked to set t he table by gl uing 

the pieces on and drawing s ome f ood most of t he children j ust 

p laced t he ob jects randomly , without regard to tra ditional pl ace 

setting . They drew food all over and no t necessarily on the pl a t e . 

Attent ion Span 

Attention span vari es for each child . The attention he gives 

to an art projec t will depend on his genera l attentiveness , the de ­

velopment of his art relat ed skills , h i s general interes t i n art 

work , his interest in t he particular pr o jec t , the accomplishments 

he i s maki ng , t he ex t rins ic enco uragement he i s get t ing , t he 
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attent ion span of his peers working a l ongs i de him, the distractions 
wha t 

around him andAhis next activity will be . One chi ld may spend 

five minutes on a project while another will s pend forty- five . 

One child may make one project while the other may make two or 

three . One child will work only with givens while another will 

interject s upplies and tools f r om the items on the supply she l f . 

The important thing i s tha t the child l eaves the art area satisfied 

and not frustrated. 

This section has been included t o give a gener al idea of 

what t o expec t from three and young four year olds . Some ideas 

on how t o develop t he skills will be included in a later section. 

Before he l p is given to a child he needs to be physicall y ready 

for the fur t her development a nd should personally feel a need to 

develop an expertise i n tha t area. 
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ROOM ENVIRONMENT 

The goals of the creative art program will be easier to achieve 

if they are taken into account when planning the r oom environment . 

Thought should be given to the a ppearance of the room as well as 

the functi aning and usefu lness. The fo llowing are a few cons idera ­

tions to think about when choosing which area in a facility to 

t urn into the art area . 

--The art area should be away from the general flow of traffic 

--The art area should have good ligh ting 

--The are area should be close to a source of water 

--The art area should be easy to s upervise 

--The art area should have enough room for each child t o work 
in comfort 

--The art area should not include or be close to carpeted 
areas or hard to clean surfaces 

--The art area should include a place for drying 

Furniture Arrangement 

Onc e an area has been selected it should be arranged in a way 

that it can be kept orderly even when many di f ferent activities are 

t ak i ng pl ace at the same time . The f urniture should be organized 

in a way so tha t it cuts down on movement and eliminates r oom to 

run . The arrangement of chairs and tables should be flexi ble so 

t hat adjustments can easily be made to accommodate the current 

activities . The size of the furniture sho ul d be in correct propor~ 

tion to t he chi l d ' s size . Many of the ski lls the children will be 

required to perform are di f ficult and clumsy . Having the child's 

chai r a nd t able at t he correct level will aid his ability to 

accomplish his t a s k and wi ll a l so eli mi nate unnecessary spills and 

messes . 
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Lots of open shelves and closed storage area s are necessary . The 

open shelves shoul d be access ible t o t he c hildren and they shou l d f ee l 

free t o walk over and ge t any t ools or supplies they need to compl ete 

their pro ject . Ample s t orage containers should be availabl e . The mat­

erials and t oo l s should be properly stored and each item should have a 

specific place on the shelves . Don ' t overcrowd t he shelves . 

Sand and Water Tabl e 

A creative art program must include activities i n addition to those 

traditionall y thought of a s part of preschoo l art . A sand and water t able 

should be availabl e t o the children. Sand and water tabl es can be made 

out of small s wimming poo l s , built by creative par ents , or ordered t hrough 

supply catalogues . The tables can be separate or a llow the mixing of the 

two substances. Corn meal or dri ed corn kernels can be substituted f or 

sand but t ake precau tions aga ins t bugs and mice . Also s mall pebbles can 

be used if sand crea tes a probl em. All kinds of sand and water toys can 

be found around the house . Bottl es , funnels , straws, shovels , and 

droppers make good toys . For variety and continued interes t vary the 

toys, wet t he sand , or even add some f ood coloring or liqui d soap to the 

wa ter. 

The children enjoy work i ng with the sand and wat er. Through prac­

tic e with the toys they i mprove their fine motor coordination and in­

crease the i r ability in self- help skills . Pouring water and dishing 

out sand i nto conta iners prepares t he children for usi ng t hese ski lls in 

everyday real-life situations . I have f ound the water t abl e t o serve as 

a good way t o channe l 0nergy when a child seems t o be having a hard time 

getting involved in a t a sk on hi s own. Aft er the chi l d has s nent some 

time a t t he wa t er t able he wi l l then usually move on to another activity 

and be constructive in his a ctions . 



16 

Modeling Material 

A table should be devoted to modeling materials . The children 

will enjoy molding and remoldin~ t he substances . Tools can be 

found f r om things aro und the house and should include roll ers , 

"knives ," and c ookie cutters . Pl ay dough can easily be made . I t 

is inexpensive and can be reused if kept in ai r tight con tainer s . 

This table will require little supervision. The important thing 

i s tha t the children unders t and they need t o keep the p l aydough 

at the pl aydough tabl e and shoul d not carry it a round the room . 

Also the playdough is not for eating . Pl aydough can he h~rdened 

if allowed to stand at room temperature for severa l days. 

Woodworki ng 

Woodworki ng can also be included in the art area . For three 

and f our year olds just the inclusion of a work bench , a few simple 

tools and some s andpaper seems to be enough. A piece of wo od 

secured in the vi se will serve as a sawing block . The children 

shoul d be taught to hold both hands on the saw. This will elimina te 

accidental sawing of fingers . A few l arge na ils hammered part way 

into another piece of wood wi l l s erve as an opport unity for hammerin~. 

Acc ess to sandpaper will all ow the children to imitate bui lders 

they have seen. These experiences at t he woodworking table will 

help the children with actual projects they may want t o do as they 

get ol der . Worki ng with the tools allows the child an opportunity 

to develop a sense of responsi bility. He must be careful not to 

hurt himself or others and wi ll learn about taking turns . There are 

s i mpl e woodwork ing projects that can be done ; mos t utilize precut 
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pieces and glue , 

Cooking 

A cooking corner can add a lot to a crea tive art progr a m, Many 

art concepts and skills are involved in cooking , 

Cooking will give a child a sense of accomplishment f rom perf orming 

a useful task and then be~ng abl e t o share his creat i on with others , 

Each experience wi th a recipe i s like an experiment . To t he young 

child ju s t mixing l iquids and s olids i s cr eating , 

It is not necessary to have a f ully equipped kitchen f or 

cooking . A cooki ng corner can be crea ted with hot pl ate or electric 

fry ing pan and a surface to cook on. The complexity of things you 

can make will depend on the faci lity but it i s even possib l e to 

prepare in one a rea and use an oven down the hall. It i s i mportant 

to have the u t ens ils and ingredients and a pretested or feasible 

recipe , 

The room envi ronment and activities chos en to be included in 

the ro om wi ll va r y according t o t he space availabl e and the interests 

of t he t eacher and children . Changes shou l d be made accor ding to 

the chi l dren ' s changing and gr owing needs and skills . I t is im­

portant to make changes gradually , leaving enough f amiliarity t hat 

the chi l dren f ee l comf ortabl e in t heir environment . 



Materials a nd Supplies 

PAPER 

newsprint--ver y inexpens ive; may be ava ilabl e at local 
newspaper office . uses--ease l , t earing . 

wa llpa per--check l ocal dea lers ; t ry on ease l . 

scrans--print shops save ends . 

ca rdboard - - department stores may throw out boxes , packagi n~. 

butcher pa per -- l arge rol l of heavy duty paper ; handy f or 
murals , body outline , and over l a r ge sized projects . 

tissue pa per- -vari e t y of co l ors , f l exibility . 

cons t ructi on paper--heavy we i ght ; use f ul for co l ors . 

white drawing paper-- typi ng paper , onion s kin ; es pecial ly 
go od for crayon melting . 

manila oaper--cheaper than constructi on but good for ba ck­
grounds . 

pa per towels --dying , dropper . coffee filt ers --variet y i n­
stead of paper towels . 

paner plates--variety . 

ca rbon paper --works like magic . 

scrap 

bl ue prints 
ekg 
computer pr i n t out 
ext ra di tto es --ki ds don ' t mind ; s ome even use used side . 
old magaz ines 
wall paper books 
strips--check pri nti ng shops . 

TOOLS 

scissors--make sure they cut easily . Left- handed scissors 
are avail able but make sure the right- handed children 
are a l ert ed to its speci a l us e . Doubl e ring scissors 
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are ava i labl e for chi l dren who have trouble manipulating 
their fingers . 



stapl er--make sure it i s one a three year old can manipulate . 

hole punch . 

tape dispenser --a heavy one . 

. SUPPLI ES 

paper c l i ps 

brads 

tape--maski ng , scotch . 

paste 

stickers 

staples 

WRITI NG I MPLEMENTS 

markers--f elt tip pens; t o avoid losing lids , mix a little 
pl aster of Paris , pu t in margarine tub , press lids in, 
l et dry . 

crayons 

penci l s 

t empera--a l l ow children to mix their own. 

water colors 
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chalk--white , col ored ; you can brush paper with liquid starch 
or bu ttermilk before the children use chalk--it will 
keep the c halk from wi pi ng off . 

finger paints 

Have parents , friends and relatives save junk f or you . Sug­
ges t ed "Save " List: 

egg cartons . 
baby food jars 
styrofoam meat trays 
old lampshade wire 

plastic container s 
plasti c straws 
shoe boxes 
wood scraps 



wood s havings 
butt ons and beads 
fabric scraps 
nuts and berries 
inner t ube tires 
cards 
t ongue depressors 
tin cans , jui ce cans 
milk cartons 
odd s ocks and gloves 
wire clothing hangers 
ol d tooth brushes 
ol d eye g l ass frames 

s hirt cardboards 
leather scraps 
telephone wire 
empty thread spoo ls 
maga zines 
sticks and dowels 
too t h picks 
old window shades 
nylon stockings 
c lothes pi ns 
pot pi e plates 
yarn s craps 
crayon stubs 
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Teacher' s r ol e 

In a creative a r t pr ogram the t eacher becomes the f a cilitator . 

Planning and preparation are major t a sks f or effective child in­

volvement. It i s t he t eacher ' s respons i bility t o s ee tha t a ll 

materials a nd equipment are avai l abl e and in work ing order . The 

teacher mus t choose s upplies tha t are appr opria te and appealing . 

The teacher can conceive of general pro jec t ideas hut a llow the 

child the f r eedom to c r eat e a nd deviate . 

Setting the a tmospher e f or i nvolvement and acceptance i s a 

hi gh priority . Children us t1ally prefer a clean a nd orderl y work 

area . The t eacher can s et out t he ma t eri a ls but t he children need 

t o f ee l comf ortable us ing them . The workspace needs to be set 11p 

in a way t hat t he children can reac h t he mat eri a ls and a lso have 

access t o whatever tools and supplies they need t o compl ete t heir 

t asks . 

The t eacher needs t o determine and then info rm the child 

a bout bas ic r ules t o be observed during art work . By carefully 

setting ground rules , t he teacher wi l l be f r eer t o help t he chi l d 

make f ull use of the art materia l s offered t o hi m. The t eacher 

can help t h e child become sens i tive and understanding by displaying 

these qualities hi mself. The chil d will deve lop skills like ob­

ser ving , questioning and listening i f he can fol l ow the teacher ' s 

positi ve exa mples . The teacher can enco urage t he child to express 

hi s feelings t hrou~h art . He mus t make t he child aware of making 

choices and allow the child to experiment with decis ion-maki ng . 

The t eacher s houl d communi cate to the child tha t t he work i s his 

own creation and he doesn ' t have t o conform . The tea cher mus t he lp 



the child understand tha t his i ndependent thoughts and spont ane-

6us ac tions are appreci ated and that an i magination i s a wonderfu l 

t hing t o have . 

Soon a fter a cla ssroom r out ine is set up children will ex-
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pect an activity in the art area . Some children will enter the r oom 

and i mmediately graviiate toward the art ac tivity . In these cases 

t he t eacher only needs t o give any general directi ons a nd t he child 

will proceed on h i s own . Other children may come by just to observe 

and the teacher may want t o g ive encouragement with a facia l expres­

sion or a few simple wo r ds . As a t eacher gets t o know the chi l dren 

she rnay even seek out those children who enjoy art but for whatever 

reason can ' t seem to make it t o the art area themse lves . 

While the child is actually working on a pr oject the teacher 

s hou ld interfere as li t tle as possible . The t eacher shoul d wait 

until he is asked for assistance and then onl y comply when the 

chi ld i s not capable of do i ng it . The chi ld n eeds the opportunity 

to experiment dur ing creating . This opportunity wil l a llow the 

chi l d to develop skills . Maria Montessori sai d tha t to 

t each a child to do something for himself is 
a much more t edious a nd d i fficult work a nd 
calls for i nfinitely more patience than to do 
it for him . The f ormer is the work of an edu­
ca tor while t he l a tter is the easier a nd inferior 
work of a servant . It is easie r for the teacher 
to do f or t he child but dangerous fo r the chi ld 
since it clos es the way and puts obstacles in 
t he path of the li fe which is developing . 
(Montess ori , 1964 , p . 98 . ) 

It a lso f o llows that the more the child can and is a llowed t o do 

f or himself t he more his work will become an extension of himself 

and gradually he will become capabl e of more i ntricate processes . 
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I t i s most i mportant tha t the t eacher remain flexible . He needs 

to remember tha t adults view the world differently than chi l dr en and 

each child has hi s own notion on t hings . The fol l owing is an experi ­

ence I had that reminded me of t he need t o be flexible . I made avail­

able materi a l s f or Hall oween collages , I included items f ound around 

at Halloween like str aw , orange and black shapes , and set out orange 

and black paint . A child wandered over and I made t he statement that we 

were making Hall oween coll af,es . He sat down and began t o work . Shortly 

he a sked f or paint . I asked what co l or he wanted ; thinki ng oran~e or 

black . Hi s response was red . My i mmedi a te r eaction was to say red ' s 

no t a Hall oween co l or but when I t hought abou t i t I rea lized i t 

didn ' t matter and if the child pref erred red--why not? 

I n react i on t o a product the teacher should mak e f a ctual comments 

like , "The red s po t is b i gger t han the black s po t " or , "I see three 

tri angles . '' Through such co mments a bout s pace and s ize rela tion-

ship , color , and descri ption, the t eacher can help t he child form 

concepts and re l a te what he is doing in t he art corner to other a reas 

of curricu lum. Positive evaluative comments about the child ' s 

behavior--sharing , t aking care of the art materi a l s , e tc . - - are 

helpf ul . Evaluative comments about his behavior aid t his growing 

se l f awareness . Positive comment about t he child ' s art works 

elevates the child ' s self es t eem . (Cherry , 1972, p , 4 . ) 

Ground Rul es f or Teachers 

These ground rules ar e a few genera l g1 idelines f or t he 

teacher to f ollow . Thinking about t hem may make it eas i er t o i m­

plement a creative program . They are jus t suggestions and should 

be modified according t o the teacher ' s and chi ld ' s needs . 
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Rul e One : Don 't Interfere 

Chi ldren need to please only themse l ves . Does this mean the 
child can throw the paint? Spill the g l ue? Of course not . I ' m 
referring to basic use of art materials . Once you ' ve presented the 
materia l s , forget how you intended them to be used . Sometimes 
it ' s difficult . You may have one end product in mind , but the 
child may have another idea. If tha t ' s t he case , hands offt It's 
easier to observe this principle in art activity than in crafts 
because there is no right or wr ong in art , of course , just creating . 

Rule Two: Try One Yourself 

Children pay attention to and ge t involved with a nything tha t 
is interesting . Too often, parents and teachers feel tha t a problem 
of ina ttention lies wi th the child; more often the problem lies with 
inadequa te adul t pl anning . It i s oft en very difficult to he certa in 
abou t paint consistency, appropria te paper size , or ot her potent ial 
practical pr oblems unless you t ake the time to do a practice ver­
sion of t he project yourse l f . Build t hi s tria l ver sion into your 
setup time . You ' ll be much more at ease with the child ' s attempt , 
and no child will have t o stand ar ound los i ng interest whi l e you 
make l as t - minute ad j us tments. 

Rule Three: Put the Child Fi rs t 

Each day is special to a child . Be sensi tive to individual 
needs; give each chi ld op timum room for growth by doing two things . 
First , l isten car efully t o each child and try t o provi de wha t t he 
child asks for . I try never to say , "We ' re not doing that t oday . " 
If humanly poss i bl e , when a child asks for ma t eri als tha t are a l ter­
na tives t o what I ' ve set out , I provi de t hose materials . Second , 
avo i d potentia l problems by be i ng careful in the way you present 
materi a ls ; for example , when giving the child paint, put just a 
small amo un t out , so you don ' t have t o be constantly concer ned with 
spills or how much t he chi l d i s us ing . 

Rule Four : Avoid Models 

By models , I mean those things you have made for the chi ld to 
c opy. Never mak e a model t o show t o a child, In the f i r s t pl a ce , 
it ' s insulting . It ' s like saying , "You don ' t know what a t urkey 
looks like , s o I ' 11 s how you . 11 I ' ve heard teachers say, "We 11 , I 
a lways t ell them they can make theirs any way they want , even if 
I make a model. 11 Thi s isn ' t a solution. I know how inad8quate I 
fee l trying to copy any product made by s omeone mu ch more skilled 
than I . 

When I cto adult workshops , I bring drawings done by an artist , 
put t hem up , and ask the participants t o copy them , so t hey can 
see how art activity feels when one has been presented wi th a mode l . 
Of course , it feels terribl e . Wou l d you be happy and excited abou t 
drawing in the face of t hat kind of threat to your end product? As 
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t eachers , we must be sensitive to feelin~s . Children do know wha t 
turkeys , apples, and trees look like ; they ' re abl e to see . Let 
them . And l e t them create without the intimi dation of a model . 

Rule Five : Respect a Name 

At one time , the children in our school were pai nting over their 
names , which I ' d been pl acing in the upper left- hand corner . I f inally 
realized tha t I hadn ' t been thinking about t he child a t all in 
stressing an exact pl acement . Now we ask where t i e child woul d l i ke 
t he na e , and no child paints or draws over a name any more . 

Ask , "Where would you l i ke your name? " When t he child shows you , 
spell i t out as you print it , or , as my daughter did in visiting 
the schoo l one day , ask , "Do you want to wri te your name , or should 
I do it?" "Please note that she didn ' t ask , "Can you write?") About 
hal f the children she worked with wanted to write their own names . 

Ofte n a child wi ll write a name backwards . You may see 
"Ttam" for "Matt." Sometimes you wi l l s ee scattered letters . If 
t he name can be deciphered at all , l eave i t alone . It ' s insulting 
to t he chi ld t o rush over and wri te a name . Agai n , thi nk how you ' d 
feel if an instructor scratched your name out a nd rewrote i t . 
The preschoo l child will l earn the order of the letters soon eno ugh . 

Ru l e Si x : Don ' t Delay 

Art for young chi l dren should be "insta nt .'' One child may 
do t wenty versions of the art yo u ' ve presented ; ano ther chi ld may 
do one . In pl anning your art progr am , however , rememl",er tha t a 
young child wants to see immediate res ults . 

Rul e Seven : Spread the Word 

If you are a teacher , orient your parents to a child- centered 
approach . Hel p them to realize that the young child ca nnot cut 
out circles , co l or in the lines , or draw a person comple te . Help 
your parents know how the child develops . If you are a parent , 
help other paren ts understand developmental approa ches . Make it 
clear to your teachers tha t you don ' t want "art" produced f or your 
benefit , but rather a program tha t is a i med a t developing your 
child ' s creativity. 

Rule Eight : No Leaping , Please l 

Often in the instructions t o the pro jects tha t f ollow, I 
menti on "gentle guidance . '' Too often, adults l eap upon a child 
when something starts to s pill , tip over , fall from t he t a ble , or 
simply begins t o go in a directi on different from the one the 
adult expected . I ' m s ure children have sometimes been fri ~htened 
to the point of not trying again . Gently , gently. guide and suggest. 

Ru le Nine : Don ' t Feel Guilty 

One of the feelin~s you may have when you star t appl ying this 



book i s guilt--guilt because you ' ve done crafts to the excl us ion 
of art , gu ilt becaus e you haven ' t nurtured your children ' s crea­
tivity enough . I ' ve been t hrough a ll that myself--as a teacher 
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and as a parent . I shudder when I think of the "art" I d id ten years 
ago . I fe e l sad when I think of my own five children , whose crea­
tivity I did a l mos t not h ing to fo s t e r . But feeling guilty i s a waste 
of time . Don ' t do it . Sta rt now, with your own children , grand ­
children , with a dul ts you know , with th e pRrents of other children . 
St art with yourse lf. 

Rul e Ten : Dis courage "Good" Cl o thes 

We have apro ns , coverups , paint shirts ava ilabl e at our school , 
bu t only i f the children wa nt t o wear them. No matter what t actful 
name you call them , some children will object . So lve t his problem 
in advance . At the beginninP, of the year , I te ll my parents , "Go 
to a thrift shop ; buy your child two outfits for school . Then 
you ' ll no t be upse t when the clothes come home wi th paint all over 
t hem." The preschooler needs to paint , to move , to grow , t o develop . 
To h eck with aprons . I ' d never coerce a child into wearing one l 
( Bos , 1978, pp . 5- 10 . ) 



Ground Ru l es f or the Child 

Ground rules for t he child a r e concerned with t he child ' s 

safety and effi cient f uncti oning of the pro gram. Firs t t he child 

mus t under s t and tha t t ools mus t be handl ed wi t h ca r e . The child 

will usua lly do s o if he ha s been shown how t o use them and t ha t 
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the teacher trus t s him t o us e t hem correntl y . . Art ma t eri a l s are fo r 

using bu t should not be wasted. They are us ed i n crea ting ar t 

work and should not be abus ed , thrown, delibera tely s pi lled or 

destroyed . There is no r oom for wild behavior in the art area . 

Art materia l s a re not for eati ng . Each child must work on his own 

project and cannot interfere with the work of another child unless 

asked by that child . Painting , writing , cutting , etc. , are done 

only on/to materials intended for tha t purpose . Clothing and other 

children are not t o be intentionally pa inted on . The chi l d sho uld 

wear a smock when necessa ry . Within these limits the child can be 

given much grea ter freedom for self directi on and for self pacing . 

t han i f there were no limits at all or i f the limits were too many 

or too restricting . 

Using Art for Eva lua tion 

By periodically dating and s aving representa tiona l exaMpl es 

of t he child ' s work hi s progress can be evaluated . In evaluating 

the progress , the teacher should do so only in reference to the 

way the materials were presented to the chi ld and how he reacted 

to t hem . It is important to consider all of the circumstances 

under which a pa rticula r project was made . The teacher mus t avoid 



trying to read deep psycho l ogical meani ngs int o the child's art 

work . 

From looking at how many different crayon colors a child 
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uses or items he glues onto a collage the teacher can tell something 

about the child ' s attention span and interests . By observing a · 

child ' s placement of objects the teacher can determine his awareness 

of his environment . His abili ty to control the movements of his 

hand in co l oring and cutting can give information on the development 

of his eye- hand coordina tion. In l ooking for these things the 

teacher wil l become aware of an emerging sense of color , balance , 

design and creative i magination a nd inventiveness . While listening 

to the spontaneous conversation the children employ during their 

art work the teacher can ascertai n natura l ly the child ' s knowledge 

of co l ors , relati onships (in fron; of, behind , l i ttl e--bi g ) , etc . 

Art work is a concrete example to use for parent conferenc es . 

By pointing out some of the above- mentioned evaluations to the 

parents they can get a clear i dea of wha t developmental ski lls 

there are and their child's level of mastery. By seeing sampl es 

over a period of time the parents can be reassured tha t t he i r chi ld 

is maki ng progress . The teacher should explain some of the 

stages-- scribbling to representational--and point out some early 

signs of representation that the parents can l ook for . Conference 

time can also serve as an opoortunity to po int out the importance 

of art experiences and the value of scribbling . 
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DI SPLAYING ART WORK 

The children shoul d be made respons i bl e for the care of thei r 

produc t (i f t here i s on e ) . They shou l d be expect ed to pl a ce the 

object in t he drying area , remov e i t to the i r own cubbie , or throw 

it away . There shoul d be room avai l able to displ ay art work . The 

child shoul d fee l free t o choose to share pi eces . He becomes so l e 

owner of his creation unless he was noti f i ed be f orehand that his 

e f forts were being enlis t ed for a spec i f i c purpose . 

I f a t eacher decides he want s to di spl ay an i tem he shou l d 

ask the chi l d ' s permi ss i on. Many children prefer t o take their 

work home a nd need to do so immedi a tely . If a piece of art work 

i s going t o be di spl ayed i t must not be changed or i mpro ved upon 

in any way by an adult . I f R change needs t o be made the artis t 

should be consul ted . 

I t i s i mportant to remember t hat a child ' s eye level i s 

much lower than t hat of an adult ' s . Displays should be placed 

in a way tha t t he children can easi l y see them . ~he children 

should be made aware of whether or not they can t ouch t he displ ay . 

A chi l d ori ented room s hould leave plenty of undecorated wall 

s pace t o a llow l ots of s pace fo r the children ' s i nput . Di splays 

should constantly be changed bu t i t may be hel pf ul t o leave some 

famili ar work a ro und . A child may enjoy being res pons i bl e f or 

decorating a spec i fied area of a di splay with hi s own work . 

It could be an i nteres ting a<ldition to display repr oductions of 

famous paintings or or i gina l art by profess i onal artists . 



SUGGESTIONS TO PARENTS 

Parent s can comp l ement a creative art pro f,ram in many ways . 

They can talk to their child about what he ' s done in art . The 

parent can show interest in art acti v i t i es . They can send their 

child in comfortable c l o t hing a nd expect t he possibility of them 

comi ng home soi l ed . A parent may need to s penrt some time in the 

art a r ea wi th a re l uctant child . Parent s should f ee l welcome to 

bring in a n art activi ty t o share with t he chil dren . It makes 

a child feel rea, proud t o have his parent work with the other 

children in his room . Parents can donate mat eri a l s for t he 

pr ogr am. From time t o time they may be asked to save junk . 

Prai sing any work t he chi ld brings home or points out on 

disp l ay will encourage the child to participate in art , Parents 

can arrange fo r special pl aces or ways t o displ ay art products i n 

the home ; it may he the refri gerat or , a hallway t urned into an 

art gallery , a s pecial wall in t he f amily room or a bulletin 

board in the chi ld ' s room . The chi l d can start a scrapbook of his 

work . The child may choose t o send or give a piece of hi s work t o 

a re l a tive . It ' s a great way t o correspond with an out- of - t own 

grandparent l The child has t aken care to make the pi ece and the 

parent can help him preserve i t . 

Pra ising ar.t work may seem like common sense but I observed 

a parent saying , wi thin t he child ' s r ange , ''Oh no , another pi ece 
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for t he trash can ," This kind of reacti on by a parent can negate 

a ll t hose feelings of i mportance the creative art program is hoping 

t o transmit , Thi s parent coul d be invited to observe t he eff ort 

it t akes t o participate i n a cr eative art a ctivity . 



Finally , the parent can set up a simi l ar art environment i n 

t he home . Here too the child should have access t o ar t supplies . 

They should be set up in an inviti ng manner and r ea dily avai able 

without t he child needing ass istance fro m an adul t . The child 

s hould have a f ull s e t of t oo l s tha t are hi s or be l ong to every­

one . He shouldn ' t be made to feel like he i s borrowing t he t ool . 

The t ools should be ones he i s capabl e of manipula ting himself . 

He shoul d have the material s and supp l i es he needs . The area 

should be comf ortabl e f or worki ng and have surfaces tha t can with­

stand the mess i ness of ar t work . The child ' s good f eelings about 

art can t ransfer b~ck and for t h be t ween school and home . Art can 

become a f amily acti v i ty . 
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APPLICATION 

If the creative art program is interesting and exciting the 

children will be s pending a lot of time and energy involved in 

creative art experiences . As stressed before the teacher is respon­

sible for preparing and presenting the activity . Once the child 

has started on an activi ty he must be free t o progress in the way 

he decides is best for him . Presenting an activi ty could involve 

just putting out all or some of the following--paper , crayons , chalk , 

markers , glue , tape , stapl er , hole puncher , scissors , temp lates , etc ., 

and allowing the children to work wi th them . This act i vity is 

extremely i mportant and lots of occasions should be a l otted for it . 

The number of materials and too l s put out should be limited espec­

ially at first . Most of the followi ng activities involve more 

preparation and direction. 

The activities described in this section are just suggestions . 

They should be modified to the needs and interests of the children 

involved , the classes' concurrent activities and the ma t erials and 

t oo ls available . I have included a variety of activities to rep­

resent areas of concentration, f orms of activities and experience ­

related activities . I have also i ncluded s everal suggestions t hat 

can enhance development of skills . These shoul d onl y be used after 

the child has ha d ampl e time t o experiment on his own and seems 

like he needs s ome he l p to avoid the develo pment of negative habits . 

Additional activities can be fo und in severa l of the books on the 

reference list . With experience the teacher and chi ldren will 

begin t o design t heir own activities . 
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Color 

Mixing co l ors a llows t he child t o experience endless combina-
Sec~o'n 

tions . Many of the activiti es i ncl uded in this applicationAinvolve 

mixing colors as part of the activity . Here is some helpful infor­

mation on color mixing and some activities tha t are s pecifically 

designed t o experience color mixing . 

Color Principles 

Color awareness and self- discovery will help the young child 
become more aware of his own na tural insti nct for color ha rmony . 
In order to set the stage f or s uch a program , you should have a 
working knowledge of some of the basic terminol ogy of co l or and 
co l or harmony . Some de f initions you should know are listed below. 

Hue . A color in i ts purest form . The term als o appli es to 
black , white , gray , and brown. 

Primary Co l ors . Red , blue , and yell ow are the primary col ors 
and fo r m t he basis for the color whee l . All other col ors are a 
result of some mixture of these colors . 

Secondary Co l ors . Orange , gr een, and vio l e t are the secondary 
color s . They a r e made by mixing equal parts of any two of the 
three primary col ors . A simple color wheel can be made by using 
the three pri mary and three secondary colors . Al l other col ors 
on the co l or wheel are varia tions of these . 

Compl ementary Colors . Colors tha t are opposi te each ot her on 
t he c olor wheel are complementary. Two colors tha t are complemen­
tary will make brown when mixed . Therefore , brown goes well with 
a ny complement ary pair . Only one pai r of compl ementary colors 
should be used at a time . Two pairs will cancel each other out . 

Split- compl ementary . When one co l or of a complementary pair 
on a co l or whee l is replaced by the two colors on each side o~ it , 
the three colors then make up a s plit- compl ementary . Split­
compl ementaries are easier to harmonize with one another than 
pure complements . 

Warm and Cold. In general , the colors from yeJlow t hrough the 
reds are consider ed to be warm . Colors fr om the gr eens throu~h 
the bl ues ~nd violets are considred to be cold . The warm col brs 
have a tendency t o come forward; the co l d co l ors seem to recede . 
All co lors are a f fected by their tints and shades , s ince t he 
darker tones seem to recede and the lighter t ones seem t o be 
l arger and closer . 
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Int ensity . Pure colors are the most intense . Colors are 
less intense if they cont a in black , white , or the i r compl ementary 
color . 

Tone or Va l ue . These t erms refer to how dark or how light 
a color is . To dark en or reduce the va l ue of high- intensity 
colors , such as yellow or orange , add bl ack . To increase the 
value of low- intens ity colors , such as violet or bl ue , add small 
amounts of whi t e . Too much white , however , will make t he col or 
a tint . 

Ti nts and Shades . Co lors t o which white has been added are 
called tints . Colors to which black or t he i r compl ements have 
been added are called sha des . The shade of a color ca n a lso be 
varied by adding a small quantity of an analogous color . 

Analogous Co l ors . Co lor s that are found next to each other 
on the color wheel a r e called ana logous . They are a l so called 
related colors . (Cherry , 1972 , pp . J5- J6 . ) 

Color Activi t i es 

Mixing Paints 

materials : l arge sheet of butcher paper to cover entire 

table , egg cartons , red , blue , ye llow paint (tempera or finger 

painB, i ndividual containers of wat er , brushes . 

procedure: Cover the t able with paper . Provide each child with 

egg cart on containing primary colors i n separate spaces , water , 

and brush . The children will discover wha t happens when they 

mix the colors . 

vari ations : The children could hel p you get the paints ready 

for the easel . We 11se powdered tempera and I l e t the children 

choose the co l or or colors of powder they want to prepare . 

They get the experience of watching the mixture of liquid and 

solid as well as the co l or changes . 

Overhead Pro jector Activity 

materials : 2 g l ass pi e p l a tes , mineral oil , foo d coloring , 
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overhead projector . 

procedure : Pl ace t he mineral oil and one co l or i n bottom of 

one pan . Rest the second pan on top of the f irs t pan . The 

color will move on the wall as you turn the pans . Try addi ng 

another co l or to the first pan . Childr en will experi ence the 

mixing of t he colors . Repeat with other co l ors . Children 

c ould be encouraged to use thei r i magina tions and describe 

the s hapes they see . 

Crayon Shavings 

material s : iron, wax paper , crayon s havings , in a variety of 

co l ors . 

procedure: Each child ge ts a pi ece of wax paper . The child 

arranges t he shavings on the wax paper. An adult then places 

a second sheet of wax paper over the arrangement ~nd irons 

t he papers with a low heat ed i ron until the shavings begin t o 

me l t . Us e newspaper as an ironing board . 

cauti on: The wax paper may no t stick . Make sure shavings 

are not too close to t he edge . 

Water Color Painting 

mat erials : water color tins , brushes , individual water con­

t ainers , paper . 

procedure : Supply each child with a set of water colors , a 

brush , a cont ainer of wat er , and paper . Child paints what ­

ever he wants . 

comments: As t he child paints t he colors will bl end . Gener­

a lly t he results will be soft colors . Change the water 
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containers often . The wat er qui ckly turns brown and the 

dirty wa t er on the brush effe cts the color coming out of the 

tin . The children may have t o be instructed on the proper 

way to use t he brushes and remi nded to clean t heir br ush off 

before dipping it in another col or . 

variation : It mi ght be he l pf ul t o provide a palate on 

which t he child can mix co l ors . 

Color Magi c 

materia l s: c l ear pl as tic drinking cups , water , red , yellow 

and blue t emper a . 

procedure : Provi de each child with six cups half f ull of 

wat er and red , yell ow , and bl ue paint . The chi l dren can mix 

t he pa i nt in the water and t hen pour the co l ored wat er into 

ot her glasses . Have add i t ional glasses ready f or further 

experiment8.tion. 

va riati on : Us e food col orine or wat er color paints . 

Droppers can be used instead of pouring . 

Finger Painting 

Commercia l finger pai n t s can be purchased i n semimoist or 

powdered form in white or premixed col ors . There a r e many 

ways t o make homemade finger pai nts . 

materials : finger pai nt and s urface t o smear it on . 

surf aces : finger paint paper , 80 l b . drawin~ paper , water ­

proo f wall paper , drawer lining paper , s mooth finished card­

board or any pl ain paper may he sprayed with clear plastic . 

It i s also f un t o paint on oilcloth or directly on the t able 
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t op . 

paint: commercial f i ngerpaint paint mixed wi t h tempera ; liqu id 

laundry starch wi t h tempera added ; liqui d soap with t empera 

or f ood col oring added works and i s easy to clean up . 

Finger paint "Goop" 

s plash of co l d wat er 
1 cup of powdered laundr y starch 
5 cups boiling water 
½ cup soap flakes 

Mi x the starch wi th enough co l d water t o make a smooth 

paste . Add boiling wat er and cook the mixture until i t i s 

gl ossy . Stir in the dry s oa p flakes when mix t ure is warm . 

Coo l and pour into jars . Thi s mixture wi ll keep a week or 

longer i f covered with a tight lid . 

procedure : Suppl y child with s urface and finger paint . De-

pending on the consis tency of the paint you may want to put 

a f ew drops of water on the paper a l ong with the pai nt . 

Finger painting i s usua lly done while standing at a t abl e . 

The t abl e shou l d be low enough (1 8" to 20 " hi gh) t o encour age 

movement of t he entire body as i t picks up t he rhythm of t he 

arm and hand ac tivity . Enough s pace should e a llowed t o 

ensure tha t one child ' s movements do not interf ere with t he 

fr eedom of ano t her child ' s movements . 

Organi zation f or minimum clean- up i s helpful wi th the finger 

pai nting experi ence . Smo cks shoul d he worn whenever possi bl e 

and l ong s l eeves should be r ol led up . If chi ldren don ' t 

have s mo cks and are sitting whi l e paint ing , you can have 

t hem t urn their chairs around and straddl e them . Thi s pro ­

cedure hel ps k eep paint off their a rms and ches ts . Don ' t do 
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this if it is uncomfortable f or t he child and whenever poss i ble 

the child s hou l d be s t Rnding . The table shoul d be cleared 

of too l s and s uppl ies . If the children have t o leave t he 

work area to wash their hand it mi ght be eas ier and cleaner 

if the chil dren rinse the i r hands at the work area . Pr ovide 

a pan of water , paper towels , and a trash can. 

poss i bl e problems : The paper may curl . Try not t o use 

too much extra water . I f t he painting i s to be saved , as 

s oon as paint dries pr ess paper under weight . 

Many young children will hesitate a t t he opport 1mity t o 

use the ir hands for paint i ng . Some may not like the texture ; 

others may be reacting t o reminders from adults not t o ~et 

dirty . Whatever the reason the child shou l d he allowed to 

s t art off s low and progr ess a t his own r ate . Some childr en 

wi l l stick to using one finger . Continued opportunity to 

experience seems t o hel p the children overcome t heir reserva­

t ions . 

variations :--Allow the chi l dren to paint wi t h pudding . 

Try tapi oca f or texture . Be i magina tive and try other common 

substances -- toothpaste , ketchup , mustard , jelly , e tc . Even 

mud can be us ed . It may help to add l i qui d starch or liquid 

soap t o mud . 

--Pl ace di fferent co l or blobs of pai nt on paper . Chi l dren 

will en joy moving col ors around and see i ng t he new c ol ors 

they produce when the ori ginal co l ors mix . You coul d a l so 

pl ace t he paints in containers and l e t each chi l d t ak e his own. 

-- I f you are us ing a white finger painting paste and pl anning 

t o add powdered t empera to i t , place bo th substances on paper . 



39 

The chi l dren will be amazed a t results when the powder mixes 

with the paste . 

--The children can color wi t h crayons on the paper be fore 

spreading the paint around . This creates an interesting 

effect . 

--Depending upon the ingredients you use the finger paint 

will often act as an adhesi ve . Yarn pieces or paper shapes 

can be p l aced on t op of the paint f or variety. 

- - Pl ay music with a strong beat while chi l dren are pa i nting . 

They may begin to move their fingers to the r hythm . 

--Substances can be added to t he finger paint pas t e t o give 

it texture . Sand will make paint bumpy, glycerine will make 

paint smooth and slippery and corn syrup will make paint 

sticky . Experiment with others . 

--Provi de t he children with a textured surface to pai nt on . 

Printing 

Printing is a simpl e method of transferring a design from the 

surface of an object to s ome other surface . It describes the process 

of using objects di pped in paint or ink to form a repeating pattern 

on paper . 

Printing with Objects 

materials : i nk pad or liquid tempera , paper t owels , pie pans 

or styrofoam meat trays . 



printi ng blocks 

wood blocks 
wood scraps 
s pools 
pl astic t oys 
dominoes 
bottle caps 
jar lids 
erasers 

sea shell s 
macaroni 
kitchen itensils 
cookie cutter 
checker 
corks 
styrof oam pieces 
sponges 

40 

Geometric shapes or ori ginal designs can be cut out of art 

gum erasers and root vegetables such a s carrots , po t a toes , 

parsnips . 

procedure : To make print pads fold t he toweling i nt o several 

t hicknesses and pl ace in the bottom of t he pie pan or styro­

foam tray . Pour paint over paper towel . Children press the 

ob jec t onto print pad and then onto paper . 

variations :--Print on tissue paper to make gi ft wrap . 

--Cut thin s t rips of paper tha t will fit around child ' s 

wrist . Fasten with tape . 

Yrinting with a Roller 

mat eri als: cylinder ( glass , r olling pin , brayer) , thin card­

board , i nk pad or tempera , pie pl a t e , and paper towel . 

nrocedure: Ma_ke pri nt pad as in above directions . Cut out 

shapes from thin cardboard . Glue them onto cylinder . The 

children roll the cylinder on the print pad and t hen across 

the paper . 

varia tions: wind a string or rubber band around t he cylinder . 
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'rracing 

Children enjoy tracing . It is often eas i er t o trace around 

t he i nsi de of a t eMp l ate t han the outside of an object . 

materials : t empl a t es , paper , writing i mplements . Commercial 

templates a r e available for a variety of purposes . Some are 

archi tectural tools , others mathematics t ools and there are 

sets des i gned for young childr en . Templates mn be cu t out 

of p l as tic lids or ca rdboard . 

procedures: Provide t he children with temp l ates and pencils 

or markers . Let them experiment . They may want t o color 

the shapes in or mak e faces in the shapes . 

variations : At s ome po int the children may be interes t ed in 

cutting the shapes out . 

Collages 

Collages are highly creative . They ~ive chi ldren experience 

with the abs t ract . Collages can be general and made of whatever 

is around . The t eacher or child may decide to have a theme 

and then t he ob j ects used cou l d relate to t he t heme . A co l lage 

can be a collection of pictures or jus t a " bunch of j unk" . 

Large co llecti on boxes are good for storing collage items . 

It may be convenient t o store i tems according to theme , color 

and s hape , or maybe kinds of materials like pl as tic , s tyrofoam, 

ri bbon , t i ssue paper . 

materi a l s: co llage objects ; gl ue ( paste doesn ' t seem t o ho l d 

the ob jects as we ll); background paper . 



co l lage ob j ects 

s ticky dots 
sti ckers 
but t ons 
p l a stic 
meta l 
fabric 
wall paper 
wrapping paper 
popcorn 
cott on 
pumpkin seeds 

leaves 
sticks 
acorns 
r i bbon 
foil 
sequins 
leather 
yarn 
thread 
wire 

• cerea l 
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procedure: Provide ob jects a nd background . Let child pr oceed 

a t own rate. 

vari a tion: Styrofoam meat trays , cardboard , and boxes 

make good backgrounds . Make availabl e magazines for pi ctures . 

Writing implements or paint can add var iety . f.'l ixing tempera 

powder with gl ue and providing pa int brushes a llows for varie ty . 

example: One day we made " snow ." The chi l dren started with 

b l ack paper . I mixed white t empera powder with glue . We got 

out a ll of our white objects and the children began "making 

snow." We did this activity on the day of the firs t snowf all. 

The children were really excited about the real snow and their 

creation. 

theme ideas 

f oods 
Fall, Spring, etc. 
Christmas 
shapes 
nature 
s eeds/beans 
color 

"Collage" Chris tmas Tree 

materials: gl ue , butcher paper, variety of collage objec ts 

including ribbon pieces , buttons, cut out shapes of candy 
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canes, stars, e t c ., popcorn. 

procedure : Cut t he butcher paper out int o the shape of a 

large pi ne tree . Provide a variety of objects . The children 

are free t o glue t he object wherever they choose . 

vari a tion : Cut out small t rees and each child can work on 

his own. 

Refrigerat or 

In conjuncti on wi th a unit on foods the children were asked 

to stock a l arge cardboard refrigerator with food . I pro­

v i ded paper and they chose the tools . 

materia ls: t wo l arge (4 f t x 2 ft. ) heavy pieces of card­

board, paper , markers , scissors , gl ue . 

procedure : Make a l arge refrigerator by stapling the two 

pieces of cardboard together down the left side . A cu t can be 

made t hrough the width of the t op piece about¼ of the way 

down to separate the freezer compartment. The children are 

provi ded with paper , markers and sci ssors. After they make 

the "food" they can glue it into the refrigerator . They may 

want the t eacher to label the food . 

Apple Tr ees 

The children parti c i pated in this acti vity after they had 

t aken a trip to the apple orchardo 

materials : but cher paper , red , green and brown construction 
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paper (other colors should be avai l able for reques t s ), paste . 

procedure : Cut ou t a l ar ge tree . The t op should be rounded . 

Pl ace t he tree on an extra table . Provide the chi ldren with 

red ( appl es) , gr een ( l eaves) and brown (worms ) construction 

paper . The children can tear the paper and glue the appl e , 

leaves , wor ms and anything e l se t hey th i nk of onto the tree . 

vari a tions: Tearing shapes can be used for several a cti vi ties . 

The childr en mi ght want t o make a pi c t ure on a regul ar piece 

of paper . To use as f ollow- up to a tri p or s pecial event 

t he butcher paper coul d be cut i nto representa tive shape 

and t he children co ul d tear paper t o design the struct11re . 

Things to String 

mat erials: small contai ners ; blunt - ended needles or sco t ch 

t ape or gl ue ; t h i ngs to stri ng--macaroni ( may he dyed wi t h 

f ood co l ori ng ), cereal , styr of oam , bu t t ons , beads , str aws , 

paper shapes with holes punched . 

pr ocedure : Gi ve each child a string wi th a needl e or t ape 

wrapped around t he end or the end di pped i n gl ue (le t g l ue dry 

bef ore us i ng ) . Have materials se t out i n small contai ner ~ . 

Let children string ob j ects i n any order . Ask children t o 

look around and s ee i f they can t hink of other t h i ngs to 

string. 

vari a t i ons : The children can make t hi ngs ou t of clay . They 

may want t op=u~macaroni . Paper strips can be ro l led and 

g l ued t o make beads . 
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Dough Recipes 

Pl a ydough 

Probably the har des t part of making playdough is kneadi ng . 

the dough . After mixing ingredients spread extra flour on 

work surface . Give each child a piec e and have them knead 

the dough . In just a f ew minutes they will be sculpting with it . 

recipe #1 (cooked) 

2 cups flour 
1 cup salt 
1 tsp . cream of t art a r 
2 tbs. oil 
1 tsp . f ood col oring 
2 cups water 

Mix ingredients i n saucepan . Stir c ons t ant l y over med i um 

heat unti l dough leaves sides of pan . Remove from pan and 

knead f or a f ew mi nu tes . 

This i s a very smooth , pliable dough . Store it in a c losed 

container and i t will l ast through a f ew weeks of constant use . 

recipe #2 ( uncooked) 

J cups flour 
1 cup s alt 
1 cup water with col oring 
1 tbs . oil 
(vanilla, mapl e , or banana extract can be added f or variation) 

Mi x the flour and salt in the bowl . Add water and oil and 

mix . 

This version t akes lots of mixing and kneading . The dough 

isn ' t as smooth as r ecipe #1 and doesn ' t l as t as l ong . 



Flour and Salt Cl ay 

2 cups flour 
½ cup salt 
1 t ablespoon oil 
approx . J/4 cup water 
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Mix ingredients toge t her . Knead t he dough until i t is smooth. 

Form into shapes. 

Le t dry 24- 48 hours or bake in 350 degree oven f or 15- 20 

minutes . Pa int or shellac . 

Edibl e Pretzel Dough 

2 packages dry yeast 
1½ cups warm water 
2 t bs . s ugar 
1 tsp . salt 
4 cups f l our 
1 beaten egg 
salt 

Di ssolve yeast in warm water- -let stand . Add the sugar and 

salt . Combine mixture with flour . Knead dough well . Shape i nt o 

forms. Brush dough with beaten egg and sprinkle with salt . 

Bake a t 425 degrees f or 12 minutes. 
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Scissor Usage 

The child should have the followi ng prerequisites before suc­

cessful use of scissors can be accomplished. 

prerequisites 

1 . The ability t o open ~and close hand at will; to grasp and 

release objects voluntarily . 

2 . The ability to use hands together in a dominant- assistor 

fashion . One hand needs to be avai lable to stabilize the paper 

while the other hand manipulates the scissors to perform the cutting 

motion. 

J . The ability t o iso l ate and/or combine the movements of 

the thumb , index, and middle fingers . 

4 . The abi lity to coordinate a rm, hand and eye movements . 

5. The ability to interac t with the environment constructively. 
(Dunn , 1979 , p. 6. ) 

Once the child shows an interest in scissors and displays the 

above prerequisiteshe can be encouraged to develop the skill of 

scissors usage through experimenting. It is important to make 

available the appropria te cutting materi al . Stiffer papers such 

as poster board , index c ards , and· construction paper make the 

cutting task easier . Later wax paper , onion skin and non- paper 

products such as string , t ape , fabric , and clay can be introduced . 

At first it ' s helpful if the teacher provides paper strips wide 

enough to be cut with one snip but long enough for the child to 

hold. When the child is re~dy t o cut out a predrawn line the 

straight line is easier than the curved line . 

An alt ernative to cutting i s teari ng . Some children will be 



able to tear paper without any instruction . Others wi l l find it 

hel p fu l if the teacher suggests tha t he ho l d his hand a t t he t op 
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of the paper and pull in opposite dir ections . Here again, like in 

cutting , the thickness of the paper will effect the child ' s ability 

to t ea r . <Thinner paper may be easier but make s ure it ' s not too 

thin. If the paper is t oo t hin it may j ust wrinkl e ins t ead of 

tearing . 

Pasting and Gluing 

Pasting usually occurs as part of t he proc ess in creative ar t 

acti vi ties . I t i s usuall y help f ul t o provide precu t , abstract or 

ge ometric shapes or " junk" fo und around . When providing pas te each 

chil d shoul d have his own paste container or share paste with t he 

child next to him . It is bett er if the paste doesn ' t need t o be 

mo ved around the t able . Sma ll babyfood j ar s are excellent for 

storage . Paraffin can be poured into the jar or container for a 

fil l er . The child should be able to reach the "bottom" of conta iner 

with his i ndex finger . Paste can be bought by the gallon and 

s pooned out into smaller conta iners . Some children prefer using 

g l ue and gl ue works better for certa in activi ties . Gl ue also can 

be bought in gallon containers and poured into small er glue 

bo ttles donated by parents . 

Both glue and paste give the children grea t joy t o use . By 

sugges ting tha t the children put the adhesive on the pi ece t ha t i s 

be i ng gl ued onto the who l e may limit the amount of g l ue or pas t e 

used . The bi ggest problem children have when using adhesives is 



t oo much. They need l ot s of chances t o experiment , s ever a l remi nders , 

and oppor t unit ies t o see t he t eacher and other chi ldren using gl ue 

and paste properl y . 

One day whi l e maki ng col lages I set out glue jars and paint . 

Several children tried to use t he pai nt f or an adhes ive . I go t 

the idea t o mix temper a powder with t he gl ue and t he chi ldren 

caught on i mmedia te l y . I t elimina ted t he extra step of gl ui ng after 

painting . You may have t o add a little wat er to ge t a t hi nner 

consis t ency. 

Homemade Flour Pas t e 

Mix ½ cup flour with 2/J cup wa ter and stir t he paste until 
w 

i t ha s a cr eamy consis tency . Add about ½ t ea s poon podered 
I\ 

r esin to the mi xture and a few dr ops of oil of pepper mint or 

oil of winter gr een as a pr es ervative . Avoi d l umps . Yie l ds 

1 • t 2 pi n . 

Homemade Cornstar ch Paste 

Mix J/4 cup of water , 2 tab lespoons light Kar o syr up , and 

one tea spoon whi te vinegar t ogether in saucepan and br ing 

mi xtur e t o a f ull boil. Mix ½ cup of corns t arch wi t h J/4 cup 

of wat er and add slowl y t o the boiled mi x t ur e . S t i r constantl y 

t o avoid l umps . I f a f ew drops of oil of wi nt er gr een are 

added a s a preserva tive , t he paste will be good for about two 

months . Le t s t and overnight bef ore use . Yi e l ds one pi nt . 
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BOARDSCAPE--A GROUP CREATIVE ART PROJECT 

"The ability to r eadily r ecognize changes in one ' s environ ­

ment--awareness--is a n essent ial part of a f oundation in reading 

and pr oblem solving skills." (" Bulletin Boards They Can' t Miss , " 

Patricia Bodine, Early Yea rs , Nov ., 198n) In her art ic le , 

Patricia Bodine describes how she has s uccessfully taught awareness 

in her preschoo l program wi th wha t she refers t o as ''living bulletin 

boards . " These are boards t ha t go through daily alterations . The 

gradually unfolding board stories can be used t o f oster language 

development , bui ld analytical t hinking a nd memory s kills , introduce 

seq uencing, a nd reinforce basic conc epts and ideas . Often t he 

c hildren will carry over t he ir awar eness anci begin t o look f or 

changes a ll around the room and with each other. Social s kills 

begin t o develop when childr en make others feel i mportant by 

noticing them. 

The following i s a n account o~ an act ua l pr ojec t t hat t hirty 

t hr ee a nd f our year olds a nd their t hree t eachers s uccessfully 

compl eted . The i dea for t he project was promp t ed by a pictur e 

book s t ory The Kitten in t he Pumnkin Pa tch and a field tri p to 

the pumpkin farm. The decision to s pend a month t urni ng an entire 

wall into a pumpkin patch was reinforced by the art icle quo ted at 

t he beginning of this section. 

The very first step in the project was a planning sess ion in which 

the three teachers brainstormed about components of the patch . We 

compiled a list of parts we wanted to include and ano ther list of 

supplies needed to make t hese parts . Each of us chose the i tems 

we wanted to work on and volunteered to pick up the supplies we 



had acces~ to . We determined the order in which our boar.dscape 

wo u,id gr ow. 

In designing the parts we considered ways to make the parts 

that would allow the children t o participa te as much as possible . 

The c hi ldren ' s participa tion was a high priority and often added 

an extra challenge . We did however find tha t at times t here wer e 

• things we had t o do by ourselves and it was no t necessa ry f or the 

children t o do a bs ol ute l y everything . 
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We used a lot of butcher pa per . First we ha d the c hildren paint 

four six- foot-l ong sheets deep blue . At t ~is point we ha d alr.eady 

rea d The Ki tten in the Pump~in Patch about f our times . As soon as 

the first pi ece was dry we a ll witnessed its hanging . The nr ocess 

was q uite dramatic and elicited a round of applause. From her e on 

the patch j ust grew. All around the room energy was being expended. 

One group of children painted two long sheets of butcher pa per 

bright orange using orange tinted t apioca pudding for texture . 

Another group of children worked on leaf rubbings f or bo th the 

trees and pumpkin vines. Still a third group helped one of the 

teachers dres s and stuff straw into the scarecrow, Patches (her 

name and sex was voted on by the children). 

Old twine served as the vines and lo t s of scotch t ape and 

help from little fingers started t he vines gr owing . Some more 

t ape and some mor e little f i ngers p laced the leaves on the vines . 

Now with a little help f rom a teacher the long sheets of bri ~ht 

orange tapioca were cut into pumpkins . With a f ew fi nal touches 

like plastic s piders and tissue ghosts the pumpki n part of the 

patch was done. 

So me bright yellow paint was a pplied to s ome mor e butcher 
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paper and aga in with some teacher's heln the stars and moon were 

cut out . The children really enjoyed pl acing the stars in the sky . 

The moon seemed t o g ive the patch the eerie f eeling it would need 

to accommodate the bl a ck cat . 

Our art t eacher helped us with the shack a nd ba ts . The s hack 

was just strips of butcher paper painted brown. The bat s were 

made out o black cons truction paper cut into oval s and triangles . 

Some of the kids painted brown strips while others gl ued a nd folded 

t he bats . When all of this was dried the bats quickly " flew" onto 

the pat ch a nd a r aggedy old shack wa s c ons tructed . 

An extra slot f r om the shack served as the broom ha ndle and 

the children helped gl ue some l eftover straw onto the broom base . 

One of the teachers made a silhouette of a witc h a nd she sat just 

perfectly on the broom handle . And now the only thing l eft was a 

big black cat . He was cut out of bl ack c onstruction paper . His 

ba ck was arched a nd his bright gree ~ eyes s ho ne . A few strokes 

with a piece of black cha lk rea lly made him slick . The biggest 

c ontroversy r ela t ed t o t he pumpkin pa tch was where the cat should 

be pl aced . He was moved a round severa l times. 

A grea t deal of e mphasis was pl aced on t he process , as can 

be a s cert ained from each chi l d ' s involvement tha t I jus t descr ibed , 

but the pr oduct was a lso i mpor t a nt . The c hildren wa tched t he patch 

gr ow each day a nd were able t o s ee the parts t ha t went into the 

whole . We i ~vited parents , rela tives , s i blings a nd friends f rom 

around the school t o come a nd see our pumpkin pa tch . News of 

our pumpkin patch was announced in the school newsletter . 

The children were r eall y proud of their work a nd they d i d 

truly enjoy the proc 0 ss involved in crea ting it . The entire 
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experience brought us toee ther as a group. Each child was aware 

of t he dai l y changes that took place . The cost was minima l , the 

learning experience tremendous, a nd the feeling o f accomplishment 

rewarding . 



CONCLUS I ON' 

In concl usion , it i s expected t hat f:rom participating in a 

creative a rt progr am , the chi l d will have acquired a gr eat er under­

standing of himsel f through his ability t o use the experience as a 

means of sensing , creati ng , communicating and developing . Each 

art experience refl ects the emo tiona l r eaction , intellectual 

capabiliti es , phys ica l development , percept ual awareness , creative 

involvement , aest he t ic t as tes and socia l development of t he indi­

vi dual chi ld . 

Emoti onal Growth 

The ex t ent to which emotional growth i s deve l oped through art 

experiences i s relat ed to t he intensity to which the child i dentifies 

with his work . Emotional adjustment t akes pl ace when it becomes 

necessary t o adjust t o hi s task with flexibility in t hinking , i magin­

a tion and action. The mode of presenting materi a lS i n a nondescript 

manner and a llowing the chi ld t o act on them allows hi m much practice 

in dea ling with situations on an emo tiona l l evel . 

I ntellect ual Growt h 

Intellectual growth can be seen in the child ' s growing aware ­

ness of himse lf and hi s environment . As a child grows and experi­

ence& his use of de t ail and awareness of his environment becomes 

more intricate . Ar t gives t he chi l d a comfortabl e way t o express 

t he knowl edge he has gained and fr eedom to experiment with it . 

The child uses art as a means of communica t ing what he knows . Through 

experiment a tion and conversation, basic knowledge about size and 

s pace relationships , colors , shapes , mat eria l s , tools , scientific 



t heori es and math concepts is introduced. Since the child is ex­

periencing t his information in an active l earning situation it 

becomes a part of his work i ng knowledge . 

Phys i cal Growth 
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A child ' s phys ical growth can be seen in his ability for visual 

and mo tor coordination, i n t he way he controls his body , guides his 

movements and performs skills . Desire t oo t a in a certa i n ef fect 

encourages the child to master a skill . It is t hrough di r ect par­

ticipation i n a body activity and constant practice t ha t the chi l d ' s 

ability i ncreas es. Many of the activiti es menti oned i n the 

a pplica tion sec tion encourage mo tor development . Activi t i es tha t 

i nclude gl uins , cutting , ' stringing, nri nting, painti ng , drawing and 

c ol oring enhance fine and gr oss motor devel opment . Work at t he 

water t able , sand t able or woodworki ng area allows practice in 

rea l life skills . 

Perceptual Growth 

Crea tive art experiences pl ay an i mportant part in cultivating 

a nd developing the child ' s s enses . The abili ty to l earn i s de­

pendent on the use of t he senses and art activiti es a llow f or c on­

stant discovering. Usua l obs ervation is emphasized in art t hr ough 

regard for color , f orm and space , Sensitivity t o t actile and pres­

sure sensations can be ga ined fr om kneading and molding clay , 

work ing with sand and wat er , g l uing wi t h fingers , s preading around 

finger paint , and just handli ng mat erials and tools . Musical ex­

peri ences combined with ar t activities allow f or development of 

auditory sensitivity. Including cooking activities in a creative 

art pr ogram allows opportunity to experience t aste . A child can 
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use his s ense of smell while becoming familiar with t he mat eri als he 

i s us ing . Sensing will all ow the child a way t o identify wi t h the 

experience and also carry over to experiences outs i de the art area. 

Socia l Growth 

Soci a l growth can readily be seen in the ir creative under t akings . 

Art work reflects the degree of identification the child ha s with 

himself, others , and his environment. The idea of se l f expression 

as a means of communicati on denotes a social act . This feeling of 

soci a l consciousness is the beginning of the child ' s understanding 

of the l a r ger world in which he is to become i nvolved . 

Social interaction t akes place between t he child and his teacher 

and the child and his peers . The child must become coopera tive 

and conscious of the other chi ldren's needs. Sharing becomes an 

important skill. The child must assume responsibility for what he 

is do ing and tools he i s us ing . 

Aes t hetic Growth 

The word aesthetic i s defined as a way of organizing , thinki ng , 

fe eling, and perceiving . Aesthe tic criteria are determi ned by the 

individual child. The chi ld shows aesthetic gr owth t hrough his 

ability to integrate experi ence i nto his process . As the chi l d 

continues to experience art he f ollows patt erns and carries these 

over from activity to a ctivity. He develops favoritism f or certain 

col ors , media he uses, scribble patterns, etc. Hi s aesthetic de ­

velopment i s constantly t aki ng pl ace , As he experiences a wi der 

va riety of a ctivities he r eeva lua tes what is aesthetica lly pleasi ng 

to him . That which is aesthe tical l y pleasing in art experiences 

carries over t o other activities as well. 



Creative Gr owt h 

Creat i ve gr owt h begins as soon as the chi l d begins to make 

marks . By doing this he is invent i ng hi s own f orm . Cr eating is 
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an independent and i magina tive approach to art . The child in­

vo l ved in a creative ~rt program i s a llowed the fr eedom to explore 

and experiment with the proc ess . Pr actice in crea ting helps the 

child deve l op ski lls tha t a l l ow hi m to expl ore and experiment i n 

acti vities in other areas of the curri cul um . He is able to empl oy 

a hands - on approach to l earn i ng . 

I t i s up to t he teacher to i mpl emen t a crea t i ve a rt program 

that enhances growth in a ll the areas just mentioned . I n order to 

present the chi l dren with an oppor t unity f or a positi ve experience , 

the teach~r must do the fo llowi ng : 

prov i de visual art experiences that are a means to language 
deve l opment and improved communi cation skills ; 

provide a child- cent er ed progr am t hrough which the developmental 
level of the child determines the mode of i nteraction ; 

prov i de a program i n whi ch concerns f or t he uroduct are mi nimi zed 
and the ma jor f ocus i s pl aced on the process : 

provi de a conc eptuall y - based pr ogr am f or t he development of 
bas i c knowledge ; 

pr ovi de a s olid experienti a l base and i ntr oduce symbo l s 
( language nota tion ) only a fter t he child has intera cted knowingl y 
with t ha t whi ch i s t o be noted ; 

provide a l earni ng environment t hat i s conducive to general 
percept ual l earning , aestheti c education , and a positive attitude 
t oward l earnin g ; 

provide a curri cul um in whi ch t he teacher acts as a f acilita t or ; 

provide a Ctlrricul um t hat offers equal opportunity regardl ess 
of sex or r ace , religi on or na tiona lity; 
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provide an experience t hat enhances the devel opment of a pos itive 
s e l f - concept; 

pr ovide a s oci a l experi ence f or the child; 

pr ovide oppo r t unities f or mo tor devel opment . 

Ea ch chi l d wi l l react with di f ferent levels of ent husiasm to 

creative art experiences . Some childr en will come over t o t he art 

t abl e every day and participate in j us t about every ac t ivi ty . The 

extreme of this a ttitude is the child who will s i t down at the t abl e 

anxious t o part i c i pate i n an ac t ivity even hef ore its nature has 

been announced and the mat eria ls s et out . Ot her chi l dren will 

gravitate t oward the art area bu t onl y partici pat e when it i s an 

act i vity of speci a l i nter est t o t hem. Some chi l dr en may j oi n an 

activ i ty because a f riend is worki ng a t it . Still ot hers will 

on ly ge t invol ved if t hey are encouraged by an adu l t . I have 

found many children who refuse t o part i c i pat e i n a crea tive art 

experience during choi ce t i me becaus e t hey have other ac t i vit i es 

they would r a t her be working on. These s ame children a r e willing 

and excited t o experience the same activi t y dur ing sma ll group t i me 

when t here a r e less opt i ons open t o t hem. 

If t he teacher foll ows his r ol e a s f a c i lita t or and provides t he 

ne cessar y components of the c r ea tive art progr am, the child will 

show gr owth . Crea tive art experiences f oster t he child ' s development 

and supply him with information and skills he will need t o dea l 

with all areas of curriculum and all as pects of life. 
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