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Abstract

The study, The Impact of Social-emotional Learning on Intermediate Grade
Levels, examined the perceived impact of social-emotional learning on the five core
CASEL competencies. This included: self-awareness, self-management, social
awareness, relationship skills, and responsible decision-making. The study was a mixed
methods design using qualitative research methods of surveys and interviews to analyze
the teachers’ perceptions on the impact of social-emotional learning. Quantitative
analysis reviewed attendance and discipline data to determine the impact of social-
emotional learning on these factors. Teachers’ perceptions, coupled with and compared to
the quantitative component of change in discipline infractions and daily attendance, offer
great insight into the gaps in beliefs and reality. The study explored attitudes and
behavior and their connection to misconceptions, highlighting the thoughts and feelings
analyzed in relation to numerical data.

The findings of the study concluded that teachers perceive an impact on the five
core CASEL competencies after social-emotional learning instruction was implemented.
This was indicated in survey responses and in interviews with teachers. The quantitative
analysis did not find a significant difference in attendance or discipline overall. However,
there was a significant difference noted in discipline in the month of October, and several
discipline trends were noted. Continued research for longer durations should be
considered for future research. Additionally, primary grades and secondary grades should
be included in future studies in order to have a larger scope and understanding of the

impact of social-emotional learning instruction.
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Chapter One: Introduction

Introduction

The Impact of Social-emotional Learning on Intermediate Grade Levels was
conducted to examine the perceived impact of social-emotional learning on the five core
competencies within the CASEL (Collaborative for Academic, Social, and Emotional
Learning) framework. The CASEL competencies include self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making.
Additionally, the perceived impact of social-emotional instruction on student behavior
and attendance was studied.

Teachers completed a survey at the beginning of the 2025-2026 school year,
where they indicated if all, most, few, or none of their students were proficient in a
variety of social-emotional learning competencies. As part of the site's implementation
plan and social-emotional learning focus for the year, teachers then taught the adopted
PATHS (Promoting Alternative Thinking Strategies) SEL curriculum once a week.
During this time, teachers participated in ongoing professional development on social-
emotional learning. Teachers took the survey again at the beginning of December. The
change in their responses was analyzed to understand the impact teachers perceived as a
result of the implementation of social-emotional learning instruction. In December,
teachers were also interviewed regarding their perceptions, to add an additional layer of
qualitative research.

Secondary, quantitative data on student discipline and attendance were also
reviewed and analyzed. Student discipline and attendance data from September 2024

through December 2024 were compiled and compared to discipline and attendance data



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 2

from September 2025 through December 2025. Structuring the study in the format
described allowed the researcher to compare discipline and attendance data from
approximately 400 students before social-emotional learning instruction was
implemented and after social-emotional learning instruction was implemented.
Rationale of the Study

Information regarding social-emotional learning and its importance has been
discussed in the field of education over the past several years. It was noted in the study by
Elias and Haynes, that “socially and emotionally competent children tend to be better
integrated in the school and classroom context, and can focus on the academic tasks
provided to them, compared with children who struggle socially and emotionally” (as
cited in Oberle et al., 2016, p. 281). Gathering information and collecting data on the
impact of instruction in SEL supports the need for further funding and resources to
continue to expand social-emotional learning in public school education.

The literature review in Chapter Two elaborates on connected topics to social-
emotional learning instruction. There are growing concerns about students’ mental health.
Oftentimes, social-emotional learning is utilized to help support students’ mental health.
Social-emotional learning can be interwoven and connected with various academic
subjects. Information regarding integration, implementation, and curriculum to support
learning and roadblocks are all available.

Social emotional learning concepts first arose in the early 1960s (Our History,
2025, para. 6). Dr Comer was one of the first contributors to social emotional learning.
However later in the 1980s and 1990s, Dr. Shriver and Dr. Weissberg became involved in

the research (Our History 2025, para. 7). The actual term of social-emotional learning
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was later coined in the mid-1990s from the CASEL foundation (as cited in Dalrymple &
Phillips, 2024, Page 338). Social-emotional learning has been a growing topic of
discussion in education since that time. While there are some criticisms and controversy
around the social-emotional instruction movement, it continues to grow in popularity.
There are several curriculum options available to support teachers in leading lessons. The
CASEL organization has also been active in providing resources and support.
Social-emotional learning is defined as
the process through which all young people and adults acquire and apply the
knowledge, skills, and attitudes to develop healthy identities, manage emotions
and achieve personal and collective goals, feel and show empathy for others,
establish and maintain supportive relationships, and make responsible and caring
decisions.(What is social and emotional learning?, Para. 1)
The CASEL organization has been a key contributor to topics of social-emotional
learning, including the overall framework and competencies. According to the CASEL
framework, there are five core competencies of social-emotional learning including: self-
awareness, self-management, social awareness, relationship skills, and responsible
decision making. Many states then have social-emotional learning standards that
correspond to the CASEL framework. The site of the research study is located in the state
of Illinois and follows the social-emotional learning standards for their state.
There has been ongoing research around social-emotional learning instruction.
Zins states, “SEL competencies facilitate effective communication with peers and
teachers, help in setting and achieving academic goals, increase motivation to learn, and

increase commitment to school, all of which are important aspects of thriving in the
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school context” (as cited in Oberle et al., 2016, p. 280). Zin is one of many scholars that
have highlighted the benefits of social-emotional learning in their research. More
regarding this is shared in the literature review in Chapter Two.

Research further connects that social-emotional learning instruction may offer
solutions and strategies to help students manage mental health issues. Dumbuya (2025)
states, “SEL equips students with the tools to manage stress, cope with adversity, and
develop a positive sense of self. These are essential for preventing mental health
challenges and fostering long term wellbeing” (p. 3). There are many mental health issues
for students. Anxiety disorders, behavior disorders, mood disorders, and substance abuse
are some of the more common mental health disorders affecting youth (Rao et al., 2021).
Incorporating social-emotional instruction may be a key factor in assisting many students
manage mental health struggles.

The benefits of social-emotional programming are evident through research.
Additional information is available regarding implementation of social-emotional
programs. Some researchers suggest that social-emotional learning practices be
interwoven into the schools’ MTSS (Multi-Tiered Systems of Supports) framework. This
allows the school to streamline programming. There are also multiple curriculums
available for educators to utilize to teach social-emotional learning. Although, some
research suggests that instruction should be integrated into other academic subject
matters in addition to being taught in isolation.

Of course, with any programming, there are always roadblocks and hurdles to

implementation. A common obstacle schools must overcome is the lack of financial and
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personnel resources to aid in implementation. Integrating social-emotional learning into
educational practices can also be a challenge.

While information exists regarding various facets of social-emotional learning,
there is still a need for continued research. Teachers’ perceptions are a critical component
to understand when considering the continued adoption and growth of educational
programming. Teachers’ perceptions, coupled with and compared to the quantitative
component of change in discipline infractions and daily attendance, offer great insight
into the gaps between beliefs and reality. The study explored attitudes and behavior and
their connection to misconceptions, highlighting the thoughts and feelings analyzed in
relation to numerical data.

Problem Statement

It is known through literature and research on social-emotional learning that it is a
beneficial practice and instructional topic in education. This is further discussed in the
literature review in Chapter Two. Social-emotional learning instruction impacts and
benefits classroom culture, creating a positive environment for students to learn and
grow. The strategies provided through social-emotional learning instruction help students
navigate situations with peers, aide them in being more self-aware and reflective, and
promote responsible decision making. Social-emotional learning has also had a positive
impact on academic performance. The Positive Behavior Interventions and Support
framework has documentation to support its effectiveness and impact on attendance and
behaviors. Additional information is provided and discussed in Chapter Two.

However, there is a lack of studies focusing on the teachers’ perceptions of the

impact of social-emotional learning instruction on students. Limited information is
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available on the direct impact of social-emotional learning instruction on behavior and
attendance from a numerical standpoint. The study looked to examine teachers’
perceptions of the impact of social-emotional learning. Qualitative research methods and
quantitative research methods were used to provide an in-depth analysis into teachers’
perceptions, which provided insight on teachers’ perceptions on the impact of social-
emotional learning through qualitative research methods and compared it to the
quantitative behavioral and attendance data collected before and after social-emotional
learning instruction. The conclusions of this study sought to answer questions revolving
around perceptions and beliefs and their connection to results and statistical data.
Purpose of Study

This study examined the impact of social-emotional learning instruction at the
intermediate grade levels. Primary data were collected through surveys and interviews of
staff members regarding their perception of social-emotional learning on the five-core
social-emotional competencies defined by CASEL, as well as their perception of the
impact of social-emotional learning on student behavior and attendance. The purpose of
the study determined if teachers perceived an impact in these areas. If teachers perceived
a positive impact, they were more likely to continue the practices in their classrooms. It
also justified continued support and resources in the area of social-emotional
development in schools.

Secondary data on discipline and attendance were collected from the time weekly
social-emotional learning instruction began. This data were compared to the students’
previous year’s discipline and attendance data to determine if social-emotional learning

instruction had an impact on these areas
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As with any organization or entity, decisions are continuously being made about
resources and budgets. If it is determined that social-emotional learning instruction had a
positive impact, additional support may be given to continue to advance this initiative.
Continued support could mean further funding and updated curriculum and resources. It
may also mean further and more in-depth professional development for educators in the
area of social-emotional instruction. Training not only benefits the educator in supporting
and educating students, but also provides them with strategies that can be applied to their
own social-emotional well-being. .

Hypotheses and Research Questions

Null Hypothesis 1: There is no increase in student self-awareness and self-
management after explicit social-emotional learning than before instruction.

Null Hypothesis 2: There is no increase in student relationship skills and social
awareness after explicit social-emotional learning than before instruction.

Null Hypothesis 3: There is no increase in student responsible decision-making
after explicit social-emotional learning.

Null Hypothesis 4: The rate of total discipline infractions per student enrollment
will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 5: The rate of major discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 6: The rate of minor discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 7: The rate of absences will not decrease after social-emotional

learning instruction is implemented.
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Research Question 1: How do teachers perceive the impact of social-emotional
learning instruction on the five core social-emotional competencies defined by CASEL?

Research Question 2: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to discipline?

Research Question 3: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to attendance?

The study was carefully designed to examine the independent variable of the
implementation of social-emotional instruction. Prior to the 2025-2026 school year,
social-emotional learning instruction was not a focus of the school. Some educators may
have taught a few components of it on their own, but it was not a school-wide initiative or
focus. For the 2025-2026 school year, teachers received ongoing professional
development to support social-emotional learning. The school’s master schedule was
reconfigured to allow teachers time to explicitly teach social-emotional learning.
Teachers were also provided with a curriculum to use to instruct lessons for social-
emotional learning.

Independent variable: The independent variable is what is being changed and
manipulated through the research. The independent variable is the implementation of
social-emotional instruction.

The dependent variable that was measured throughout the study was the teachers’
perceptions. Surveys were conducted at the beginning of the school year to gain insight
on teachers’ perceptions of students’ competencies prior to the beginning of social-

emotional instruction. Post surveys were conducted to examine the change in their
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perceptions. Interviews were also completed to further investigate and provide insight
into the teachers’ perceptions.

Dependent variable: The dependent variable is what is measured through the
research. The perceptions of the teachers on the impact of social-emotional learning are
the dependent variable.

Study Limitations

The study took place in the Midwest region. Fifth and sixth grade educators at the
public school were surveyed and interviewed to determine their perceptions on the impact
of social-emotional learning instruction on the five core competencies defined in CASEL
framework, the impact of student discipline, and the impact on student attendance.
Limitations to the study are outlined below.

The survey and interview questions were created by the researcher. They are
connected to the Illinois state social-emotional standards and the CASEL framework.
Due to the connection and the design of the state's social-emotional standards, the first
null hypothesis addressed two of the CASEL competencies: self-awareness and self-
management. The second null hypothesis addressed two additional competencies:
relationship skills and social awareness. The questions for the survey were reviewed by
the dissertation committee. However, the questions were not previously studied or tested
prior to their use in this research.

Additional limitations existed as the classroom teachers were the primary staff
implementing and teaching the social-emotional curriculum to students. Investigating
their perceptions on the impacts of social-emotional learning could be skewed due to

their involvement in the implementation and instruction of students on this material.
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Inconsistent reporting of classroom discipline infractions also served as a
limitation to the study. Each teacher had a different threshold for behaviors in their
classroom, and what may seem minor and be unreported from one classroom may be
considered a behavior concern in another classroom.

In order to attempt to control this, teachers were provided a flow chart from the
administration and PBIS (Positive Behavioral Interventions and Supports) teacher teams
at the beginning of the year. The chart explained and outlined interventions and methods
for addressing misbehavior. It highlighted using reflective and restorative conversations
to address behaviors and utilizing these types of conversations as learning opportunities
for students. It also elaborated on what behaviors should be managed in the classroom
and what behaviors should be sent to administrators to handle.

An additional limitation for consideration is that not all staff who took the pre-
survey at the beginning of the year also took the post-survey. To further this, some staff
who answered the post survey did not answer the pre survey. In order to control for this,
participants provided their initials when taking the survey. Initials from the pre- and post-
surveys were matched to see responses from consistent individuals.

Definition of Terms

CASEL - CASEL is an organization that supports social-emotional learning and
provides detailed information and resources regarding social-emotional learning.

At the Collaborative for Academic, Social, and Emotional Learning, we envision

all children and adults as self-aware, caring, responsible, engaged, and lifelong

learners who work together to achieve their goals and create a more inclusive, just

world. How? Through a commitment to SEL (About Casel 2024, para. 1)



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 11

CICO - For the purpose of this study, CICO is defined as an abbreviation for
checking out. This is an intervention often used within the MTSS framework and PBIS.

CDC - The abbreviation of CDC may be used in discussion throughout the
chapters.

The Centers for Disease Control and Prevention (CDC) collaborates to create the

expertise, information, and tools that people and communities need to protect

their health through health promotion, prevention of disease, injury and disability,
and preparedness for new health threats. (Centers for Disease Control and

Prevention (CDC): Usa.gov, para. 1)

MB - For the purpose of this study, MB is the abbreviation used in discussion of
interventions. MB stands for mindful breathing and is discussed as an intervention within
Chapter Two.

MTSS -

Multi-tiered systems of supports, known as MTSS, are a framework meant to

support students in achieving their best possible academic and social-emotional

outcomes. MTSS models include tiers of instructional and other kinds of support,
so that all students can make progress by getting the kind of education that meets

their needs. (Pendharkar, 2024, para. 6)

PATHs - “The PATHS® (Promoting Alternative Thinking Strategies)
Curriculum is a comprehensive social-emotional learning program designed to reduce
aggression and behavior problems and to increase emotional and social competencies in
preschool and elementary school-aged children. This curriculum is intended to be used by

educators and counselors in the classroom to simultaneously target prevention of future
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emotional and behavioral problems (all children), as well as intervention (e.g., students
with poor classroom behavior and performance). In addition to detailed scripted lessons
and materials, generalization and academic integration strategies are incorporated in the
program to facilitate the use of skills throughout the day (e.g., in the "teachable
moments") and to promote the integration of social, emotional, and academic learning
and development. Although primarily designed for use in the school setting (whole
classroom or smaller groups), the program can be adapted for other locations.
Information and activities are included for use with parents. An after-care version is also
available (The PATHS® Curriculum, para. 1).

PBIS - PBIS is an abbreviation that may be used. PBIS stands for Positive
Behavioral Interventions and Supports.

Positive Behavioral Interventions and Supports (PBIS) is an evidence-based,

tiered framework for supporting students’ behavioral, academic, social,

emotional, and mental health. When implemented with fidelity, PBIS improves

social-emotional competence, academic success, and school climate. It also

improves teachers' health and well-being. It is a way to create positive,

predictable, equitable, and safe learning environments where everyone thrives.

(What is PBIS?, para. 1)

SEL — SEL stands for social-emotional learning. Social-emotional learning is
defined as

the process through which all young people and adults acquire and apply the

knowledge, skills, and attitudes to develop healthy identities, manage emotions

and achieve personal and collective goals, feel and show empathy for others,
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establish and maintain supportive relationships, and make responsible and caring

decisions. (What is social and emotional learning?, para. 1)

Skyward- For the purpose of this study, Skyward is defined as the student
information system that the research site uses. It is where attendance is documented.

SWIS — For the purpose of this study, SWIS is defined as a data tracking platform
that the research site used to track major and minor behavior infractions.
Summary

The study was conducted to examine and review the impact of social-emotional
learning. Social-emotional learning and instruction is a topic of interest in schools and
can be used to help address the growing mental health concerns students are facing. By
investigating the perceptions and impact of social-emotional learning, educators can
better understand if the continued use and implementation of these practices is beneficial.
In the next chapter, a full review of the connected literature is shared to provide and build

further background knowledge and elaborate on current findings connected to this study.
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Chapter Two: Literature Review

The purpose of the study, The Impact of Social-emotional Learning, investigated
teacher perceptions on the effect of social-emotional learning. The study began in August
0f 2025. Teachers completed surveys to gain an understanding of students’ perceived
social-emotional competencies. Following, teachers implemented weekly social-
emotional learning lessons through the PATHs curriculum. Teachers were provided with
regular professional development around social-emotional learning and encouraged to
integrate the principles into their classroom environments daily. Teachers were surveyed
again in December 2025 to provide insight into the change in the students' perceived
competencies. Further information was gathered through interviews with teachers in
December 2025.

Both primary and secondary data were reviewed in this study. Primary data
included the results of the teacher surveys and interviews. Secondary data, of a
quantitative nature, was also reviewed. This included student attendance and discipline
data from September 2024 through December 2024 and from September 2025 through
December 2025. This data were reviewed to evaluate the change in attendance and
discipline in alignment with the teachers’ change in perceptions.

Chapter Two offers an in-depth look at the literature and topics associated with
this study. Items such as mental health and the history and overview of social-emotional
learning are reviewed. Further information regarding interconnected approaches and
alignment with PBIS, curriculum options, implementation of SEL practices, and
roadblocks to implementation are also discussed.

Mental Health Concerns with Adolescence
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Mental health concerns have been on the rise for adolescent children. According
to the World Health Organization,

Mental health is a state of mental well-being that enables people to cope with the
stresses of life, realize their abilities, learn well and work well, and contribute to their
community. It has intrinsic and instrumental value and is integral to our well-being
(Mental Health, 2026, para. 1).

Understanding the full definition of mental health is impactful when reviewing
current trends in the area of mental health. Twenty to twenty-five percent of youth in the
United States are affected by a mental health disorder (Rao et al., 2021). When
considering that classrooms have approximately 25 students assigned to one room, as
many as five students in the class may be affected by some type of mental health
disorder. Anxiety disorders, behavior disorders, mood disorders, and substance abuse are
some of the more common mental health disorders affecting youth (Rao et al., 2021). As
noted in the Children’s Commissioner (2023), the “report on children’s mental health
indicates that one in five children are unhappy with their mental health, and for girls this
rate is even higher” (as cited in Muller, 2023, para. 1). Evidence of the rate of mental
health concerns is a significant reason for concern and consideration on how this impacts
classrooms and learning is significant.

The CDC, Center for Disease Control and Prevention, is a national public health
agency in the United States. In June of 2025, the CDC released updated data on youth
mental health. They report that anxiety, depression, and behavior disorders are the most
common mental health disorders for youth. (Data and Statistics on Children's Mental

Health, para. 4). The data shows that
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11% of children ages 3-17 had current, diagnosed anxiety (9% of males and 12%
of females), 8% of children ages 3-17 had current, diagnosed behavior disorders
(10% of males and 5% of females), 4% of children ages 3-17 had current,
diagnosed depression (3% of males and 6% of females). (Data and Statistics on
Children's Mental Health, para. 5)
The data and findings on specific age ranges and genders with mental health diagnoses
further support the need for concern and further investigation on how students can be
supported through these challenges. Additional research and statistics echo the data
highlighted by the CDC.
Adolescent Mental and Behavioral Health, 2023 states:
Between 2016 and 2023, the prevalence of diagnosed mental or behavioral
health conditions among adolescents increased 35 percent (from 15.0% to 20.3%).
The prevalence of diagnosed anxiety increased 61 percent (from 10.0% to 16.1%)
and depression increased 45 percent (from 5.8% to 8.4%); the prevalence of
diagnosed behavior/conduct problems was stable. (Sappenfield et al., 2024 para.

3).
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In the study, The Youth Mental Health Crisis: Analysis and Solutions, the authors
reviewed approximately 90 youth mental health studies from across the world. These
included studies from North America, Europe, Australia, and others. Trends according to
type of mental health problem suggest rising rates of anxiety (15/18 studies), depression
(26/37 studies), emotional or internalizing problems (20/27 studies) somatic symptoms
(8/9) studies, psychological distress (9/14 studies), low mental wellbeing (7/9 studies),
suicidal behaviors/thoughts (3/3 studies) Psychosis (1/2 studies), ED (1/1 studies), and
Schizophrenisa and mood disorders (1/1 studies). (McGorry et al., 2025 Page 4)

In 2023, the National Survey of Children's Health conducted a survey regarding
school and social indicators of students’ health. Data were collected for approximately
55,000 children aged 0 to 17. They found the following regarding discipline and
attendance: “Adolescents with a current diagnosis were 4 times as likely to have
parents/caregivers report 2 or more contacts from their school in the past 12 months about
problems compared to those with no current diagnosis” (Sappenfield et al., 2024, para.
12) and “adolescents with a current diagnosis were 3 times as likely to be disengaged
from school, compared to those with no current diagnosis” (Sappenfield et al., 2024, para.

11). Findings show that mental health concerns are impacting students at school.
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As explained in the study by Whitney and Peterson, the rise in incidents of
students with mental health disorders is alarming. But, to further this situation, roughly
half of the children did not receive treatment or support from a professional (as cited in
Rao et al., 2021). “Among adolescents with a current diagnosis who needed treatment or
counseling, 61.0% had difficulty getting needed treatment” (Sappenfield et al., 2024,
para. 9). The increase in mental health issues is becoming more prevalent and noted in
classrooms, leaving teachers worried about students and searching for solutions. As
stated in Place2Be, “Ninety-five percent of education professionals reported in a recent
poll that they had witnessed increasing levels of anxiety among their students” (as cited
in Muller, 2023, para. 1).

In August of 2024, the National Education Association published an article
discussing the rise in behaviors in the classroom. The article stated, "an NEA survey
found that disruptive and even violent behavior became so rampant during the 2022-2023
school year that many educators cited student behavior as a top concern - second only to
low pay” (Long, para. 1). As stated in The New Teacher Project, “A recent survey of
high-performing teachers (i.e., teachers who had recently received or been nominated for
a formal award) showed that 40% of respondents ranked students with behavioral
challenges among the top three barriers to effective teaching (as cited in Marquez et al.,
2016, Page 89). This theme is echoed in the halls of many schools today. One must
reflect and wonder if the rise in mental health concerns and many students in need of
treatment and unable to obtain it is connected to some of the behavioral occurrences that

are seen in schools.
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The article described students "throw furniture, overturn desks, shout insults,
threaten violence, and curse out teachers, support staff, and classmates! Behavior that
was once rare or unthinkable is becoming commonplace” (Long, para. 1). Disruptive
behaviors are described as follows:

According to a recent report by the Pew Research Center, about 1 in 5 teachers

surveyed said major problems include students getting up and walking around

when they’re not supposed to and being disrespectful. A majority of teachers

(68%) also said they’ve experienced verbal abuse from a student - such as being

yelled at or threatened. Many (21%) said this happens at least a few times a

month. (Long, para. 4)

These types of behaviors are detrimental to the learning environment. The Journal of
Emotional and Behavioral Disorders stated the following in one of their scholarly
publications, “ Disruptive and hyperactive behaviors were found here as most common
problem behaviors similar to all previous studies of problem behaviors observed in
general education classrooms, teacher perceptions of mental health concerns, and most
frequent reasons for ODRs” (Harrison et al., 2012, p. 61). Teachers and educators need
support, strategies, and resources to manage and mitigate behaviors that are disrupting

learning in the classroom.
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With the rising trend in behavior, educators are left to explore ways to support
students as they work through mental health battles and continue to grow and develop
academically, socially, and emotionally. "Educators agree that managing behavior also
means using trauma-informed practices and multitiered systems of support across the
school setting” (Long, para. 1). The authors of the publication Embedding Social-
emotional Learning from the Bottom Up in Multi-Tiered Services and Supports
Frameworks stated, “with the impacts of trauma and other mental health concerns, it is
critical that SEL be infused early and often as foundational curriculum to best support
students' learning and development” (Guest et al., 2024, p. 2748). Teachers and educators
need support, strategies, and resources to manage and mitigate behaviors that are
disrupting learning in the classroom. Research indicates that mental health is a concern
for students. Social-emotional learning instruction is one path to address concerns and

work toward a solution for supporting students in need.
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Social-emotional learning has been an evolving concept and framework in schools. The
beginnings of Social-emotional Learning date to the early 1960s with Dr. James Comer
as he studied the “whole child” (Our History, 2025, para. 6). He began a program known
as the Comer School Development Program (Fresno Pacific University, 2022, para. 12).

The program focused on two schools with predominantly Black students in

New Haven. Both schools ranked among the worst in the city for academic

achievement and attendance. A team that included the principal, a mental

health worker, parents and teachers began changing the school’s academic

and social programs and procedures. By the 1980s, students at both schools

outperformed national academic standards, and behavioral problems and

truancy declined (Fresno Pacific University, 2022, para. 13).

Dr. Comer is one of the earliest contributors to concepts and ideas surrounding
social-emotional learning. However, additional scholars have further contributed to
social-emotional learning, shaping it into what is recognized today.

In the late 1980s and early 1990s, “Timothy Shriver and Dr. Roger P.
Weissberg, began the New Haven Social Development program that pioneered SEL
strategies across K-12 classrooms" (Our History, 2025, para. 7). As indicated by
CASEL,

While most scholars and institutions acknowledge that the roots of SEL reach
further back in time (Elias et al., 2014), the term social-emotional learning was
coined in a 1994 meeting of academic researchers, child psychologists, and
educators who subsequently launched the Collaborative to Advance Social and

Emotional Learning. (as cited in Dalrymple & Phillips, 2024, p.338)
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In addition to the term, a report was released during this time “that defined
the goals of SEL, which included programs that foster resilience, help students
create a clear and positive identity and support belief in the future. SEL programs
since then continue to evolve while promoting social, emotional, cognitive and
behavioral competence” (Fresno Pacific University, 2022, para. 15). Social-
emotional learning has evolved over the years and will likely continue to evolve
based on further research and findings on best practices and methods to support
students.

In further reviewing the history of SEL, some researchers stress the need to
understand the foundation of SEL principles prior to the organization of CASEL, as
they fear its history has implications for today’s society. In the publication, The
Complicated Rise of Social-emotional Learning in the United States, authors argue
“SEL emerged from a succession of political and social battles from the 1960s to the
1990s over the role education could play in correcting perceived flaws within
society - particularly within low-income and racially marginalized groups”
(Dalrymple & Phillips, 2024, p. 339). They further elaborate that “contemporary
SEL is deeply rooted in historical issues related to race and structural inequity”
(Dalrymple & Phillips, 2024, p. 340). This is an important piece as Cineas and King
explain, “states have had public disputes regarding SEL, from school board
meetings to the introduction of legislative bills that aim to restrict or remove SEL
programs or standards” (as cited in Dalrymple & Phillips, 2024 p.351). While there
are supporters of social-emotional learning and the benefits it provides to students, it

has not always been widely accepted. Its history is one of controversy and debate.
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In lAlfonsecal’s publication, they explain, “Efforts to dismantle SEL have
been most publicized in Florida, where the DeSantis administration, in line with its
“War on Woke,” rejected numerous school textbooks for including SEL standards
and content” (Dalrymple & Phillips, 2024 p.351). However, this is not the only issue
facing promoters of social-emotional learning. The Democrats’ Appropriation
Committee stated, “A more nationally existential threat is an educational funding
bill introduced in 2023 by House Republicans that proposes to strip $87 million in
SEL grants as part of a 28 percent cut in federal education spending.” (Dalrymple &
Phillips, 2024 p.351). Under the previous Biden presidential administration, funding
for SEL programming was more accepted. However, the change in administration
has brought funding cuts to education, including SEL initiatives.

Despite the criticism and controversy, social-emotional learning continues to
grow in popularity. Multiple curriculum options have become available over the
years to ensure quality instruction in the area of social-emotional learning. CASEL,
as a key organization in social-emotional learning, provides program guides and
supports on their website to support districts and school leaders in the process of
selecting curriculum to engage students in social-emotional learning practices. Their
guide, which was published in 2022, “features nine new additions, bringing the total
number of included SEL programs to 86” (Lewis, 2022, para. 3). For districts and
schools looking to implement a social-emotional learning curriculum, there are

options to ensure it is a great fit for the culture and needs of the student population.
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Overview of Social-emotional Learning

As stated above, CASEL, which stands for the Collaborative for Academic,
Social, and Emotional Learning, was established in 1994. As defined by CASEL,
the organization “is a nonprofit organization whose mission is to make SEL integral
to educational practices from preschool through high school” (as cited in Dalrymple
& Phillips, 2024 p,338). CASEL has developed five areas of social-emotional
competences. These have become the foundation of social-emotional learning.
Social-emotional learning standards have been created to guide teaching SEL skills.
Curriculums have been developed, and several organizations have been founded that
support the implementation of social-emotional learning in schools (What is the
Casel Framework? 2023).

The CASEL foundation, a key organization and leader in social-emotional
learning, defines social-emotional learning as:

an integral part of education and human development. SEL is the process

through which all young people and adults acquire and apply the knowledge,

skills, and attitudes to develop healthy identities, manage emotions and

achieve personal and collective goals, feel and show empathy for others,

establish and maintain supportive relationships, and make responsible and

caring decisions. (What is the Casel Framework? 2023, para. 4)
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The CASEL framework for SEL is built on five core competencies: responsible
decision making, relationship skills, social awareness, self-awareness, and self-
management. The competencies are often depicted in a wheel, indicating the balance
and importance of each of them. However, they each have a distinct role and focus
within the larger social-emotional learning structure.

Many state boards of education have adopted social-emotional learning
standards for educational institutions within the state to follow. The research site is
located in the state of Illinois. The Illinois State Board of Education explains,
“Drafting of the 10 SEL standards, along with goals, age-appropriate benchmarks,
and performance descriptors, was a collaborative effort between ISBE and the
Illinois Children’s Mental Health Partnership with technical support from the
Collaborative for Academic, Social, and Emotional Learning” (School Wellness
Social and Emotional Learning, para. 3). The state standards utilized are accessible
on the state’s website. In reviewing the various goals and learning standards, they
closely align and support the CASEL framework. As the study sought to understand
the teachers’ perceptions on the impact of social-emotional learning, teachers
completed a pre- and post-survey that reviewed their students’ progress toward
meeting these standards.

The CASEL competency of relationship skills is one that is often intensely
focused on at the beginning of the school year, as many educators prioritize getting
to know their students and building relationships with them and their families.

Relationship skills are defined as:
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the abilities to establish and maintain healthy and supportive relationships

and to effectively navigate settings with diverse individuals and groups.

This includes the capacities to communicate clearly, listen actively,

cooperate, work collaboratively to problem solve and negotiate

conflict constructively, navigate settings with differing social and cultural

demands and opportunities, provide leadership, and seek or offer

help when needed. (What is the Casel Framework? - Relationship Skills,

2023, para. 1)

Educators have a variety of ways that they approach building relationship
skills within the classroom. The Office of the State Superintendent of Education
states, “In order to build relationships, educators must take an intentional approach
to ensure all students and families feel heard and seen in their classroom”
(Relationship-Building Strategies for the Classroom, para. 1). The Office of the
State Superintendent of Education has a published document that elaborates on
various methods of teaching relationship skills. They have published a document
that highlights multiple methods relationship skills can be taught. In a quick internet
search or a visit with a colleague, educators will often find that they have many
practices in place to support this competency. The social awareness competency is
closely linked to the relationship skills competency. Social awareness is defined as
“the abilities to understand the perspectives of and empathize with others, including
those from diverse backgrounds, cultures, and contexts. (What is the Casel

Framework? - Social Awareness,2023, para. 1).
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This concept can be more abstract for classroom instruction. It is often
modeled in classrooms through interactions of the adults or discussed in scenarios
that may arise. While it may be more difficult to teach explicitly that social skills it
is equally important in ensuring that students build “capacities to feel compassion
for others, understand broader historical and social norms for behavior in different
settings, and recognize family, school, and community resources and supports”
(What is the Casel Framework? - Social Awareness, 2023, para. 1).

The two competencies of relationship skills and social awareness present
themselves in the state of [llinois social-emotional learning standards in Goal 2.
Goal 2 is “use social-awareness and interpersonal skills to establish and maintain
positive relationships” (/llinois social and emotional learning standards Page 4).
There are 4 learning standards that follow to support the overall goal with indicators
for grade levels to support each standard. The table below highlights this for the late
elementary and middle school age range.

Table # 1

CASEL Competencies: Relationship Skills and Social Awareness

IL SEL Standards Goal 2: “Use social-awareness and interpersonal skills to establish

and maintain positive relationships”.

Learning Standard A: “Recognize the Late Elementary: Middle:
feelings and perspective of others.” “Identify verbal, “Predict others’
physical, and feelings and

situational cues that perspectives in a
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Learning Standard B: “Recognize
individual and group similarities and

differences.”

indicate how others
feel”

“Describe the
expressed feelings
and perspectives of
others”

“Identify
differences among
and contributions of
various social and

cultural groups”

“Demonstrate how
to work effectively
with those who are
different from

oneself”

variety of
situations”
“Analyze how
one’s behavior may

affect others”

“Explain how
individual, social,
and cultural
differences may
increase
vulnerability to
bullying and
identify ways to
address it”
“Analyze the
effects of taking
action to oppose
bullying based on
individual and

group differences”
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Learning Standard C: “Use
communication and social skills to

interact effectively with others”

Learning Standard D: “Demonstrate an
ability to prevent, manage, and resolve
interpersonal conflicts in constructive

ways”

“Describe
approaches for
making and
keeping friends”
“Analyze ways to
work effectively in

a group”

“Describe causes
and consequences

of conflicts”

“Apply constructive
approaches in

resolving conflicts”

({llinois social and emotional learning standards, pp. 4-7)

“Analyze ways to
establish positive

relationships”

“Demonstrate
cooperation and
teamwork to
promote group
effectiveness”
“Evaluate strategies
for preventing and
resolving
interpersonal
problems”
“Define unhealthy
peer pressure and
evaluate strategies

for resisting it”
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Moving clockwise around the CASEL wheel, self-awareness is the next
competency. Self-awareness is “the abilities to understand one’s own emotions,
thoughts, and values and how they influence behavior across contexts” (What is the
Casel Framework? - Self-awareness 2023, para. 1). With this competency,
mindfulness and yoga have become a strategy often used. Researchers from the
National Center for Health Statistics, the National Institute of Health, and the
National Center for Complementary and Integrative Health studied the rise of yoga,
meditation, and chiropractic care. They found,

yoga is the most popular, but meditation is identified as the fastest-growing

trend, seeing a more than threefold leap in users. In 2012, 4.1% reported

using meditation, and in 2017, that increased to 14.2%” (T, 2024 para. 4).

Self-awareness is important to be able to “recognize one’s strengths and

limitations with a well-grounded sense of confidence and purpose. (What is

the Casel Framework? - Self-awareness 2023, para. 1)

Adjacent to the self-awareness competency is the self-management
competency. This is defined as “the abilities to manage one’s emotions, thoughts,
and behaviors effectively in different situations and to achieve goals and
aspirations” (What is the Casel Framework? - Self Management 2023, para. 1). Self-
management in the classroom setting is key to success. Having strong self-
management allows students to “delay gratification, manage stress, and feel
motivation and agency to accomplish personal and collective goals” (What is the
Casel Framework? - Self Management 2023, para. 1), which can be a key factor in

academic success.
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The two competencies of self-awareness and self-management present

themselves in the state of Illinois' social-emotional learning standards in Goal 1.

Goal 1 is “develop self-awareness and self-management skills to achieve school and

life success” (Illinois social and emotional learning standards, p. 1). There are three

learning standards that follow to support the overall goal, with indicators for grade

levels to support each standard. The table below highlights this for the late

elementary and middle school age range.

Table # 2
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CASEL Competencies: Self-Awareness and Self-Management

IL SEL Standards Goal 1: “ Develop self-awareness and self-management skills to

achieve school and life success”
Learning Standard A: “Identify and

manage one’s emotions and behavior”

Learning Standard B: “Recognize

personal qualities and external supports.”

Late Elementary:
“Describe a range
of emotions and the
situations that cause
them”

“Describe and
demonstrate ways
to express emotions
in a socially
acceptable manner”
“Describe personal

skills and interests

Middle:

“Analyze factors
that create stress or
motivate successful
performance”
“Apply strategies to
manage stress and
to motivate
successful
performance”
“Analyze how

personal qualities
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Learning Standard C: “Demonstrate skills
related to achieving personal and

academic goals”

that one wants to
develop”

“Explain how
family members,
peers, school
personnel, and
community
members can
support school
success and
responsible
behavior”
“Describe the steps
in setting and
working toward
goal achievement”
“Monitor progress
on achieving a

short-term goal”

(Ullinois social and emotional learning standards, pp. 1-3)

influence choices
and successes”
“Analyze how
making use of
school and
community
supports and
opportunities can
contribute to school

and life success”

“Set a short-term
goal and make a
plan for achieving
it”

“Analyze why one
achieved or did not

achieve a goal”
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The final piece of the CASEL wheel is responsible decision making. This
includes, “The abilities to make caring and constructive choices about personal
behavior and social interactions across diverse situations (What is the Casel
Framework? - Responsible Decision Making 2023, para. 1). Key factors to this
competency are “demonstrating curiosity and open-mindedness, learning how to
make a reasoned judgment after analyzing information, data, and facts, identifying
solutions for personal and social problems” (What is the Casel Framework? -
Responsible Decision Making 2023, para. 1), as well as, “anticipating and evaluating
the consequences of one’s actions” (What is the Casel Framework? - Responsible
Decision Making 2023, para. 1).

The competencies of responsible decision making presents itself in the state
of Illinois social-emotional learning standards in goal 3. Goal 3 is “demonstrate
decision-making skills and responsible behaviors in personal, school, and
community contexts” (/llinois social and emotional learning standards Page 8).
There are three learning standards that follow to support the overall goal with
indicators for grade levels to support each standard. The table below highlights this
for the late elementary and middle school age range.

Table # 3

CASEL Competency: Responsible Decision Making

IL SEL Standards Goal 3: “Demonstrate decision-making skills and responsible
behaviors in personal, school, and community contexts”

Late Elementary: Middle:
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Learning Standard A: “Consider ethical,
safety, and societal factors in making

decisions”

Learning Standard B: “Apply decision-
making skills to deal responsibly with

daily academic and social situations”

Learning Standard C: “Contribute to the
well-being of one’s school and

community”

“Demonstrate the
ability to respect
the rights of self

and others”

“Identify and apply
the steps of
systematic decision

making”

“Identify and
perform roles that
contribute to the

school community”

“Identify and
perform roles that
contribute to one’s

local community”

“Evaluate how
honesty, respect,
fairness, and
compassion enable
one to take the
needs of others into
account when
making decisions”
“Analyze how
decision-making
skills improve
study habits and
academic
performance”
“Evaluate one’s
participation in
efforts to address an
identified school
need.

“Evaluate one’s
participation in
efforts to address an

identified need in




THE IMPACT OF SOCIAL-EMOTIONAL LEARNING

one’s local

community”

35

({llinois social and emotional learning standards Page 8-10)
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The CASEL competencies are intertwined and support one another to teach
“students of all ages to better comprehend their emotions, to feel those emotions
fully, and demonstrate empathy for others” (National University, 2025, para. 1).
Depicted in the wheel around the five competencies are the settings in which
students learn. These include classrooms, schools, families and caregivers, and
communities (What is the Casel Framework? - Social-emotional Learning 2023).
“Students, families, schools, and communities are all part of broader systems that
shape learning, development, and experiences” (What is the Casel Framework? -
Social-emotional Learning 2023, para. 6). Additional information and best practices
for implementation across classrooms and schools is shared in later sections of this
chapter.

States across the country have adopted standards to support and further
social-emotional learning instruction. The CASEL organization elaborates on the
standards and supports provided to schools and organizations.

Competencies and standards across grades or grade bands, with

developmental benchmarks or indicators, provide an organizing framework

for SEL that includes clear, concise, statements that are strongly grounded in
research. Many state and school district leaders define their SEL learning
goals by using or adapting CASEL’s SEL framework (“the CASEL wheel”)
or choosing another SEL framework. (Frameworks, competencies,

standards, and guidelines 2023, para. 1)


https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/
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Multiple states, having adopted standards around social-emotional learning and
having learning goals to enhance the initiative, further supports the acceptance of
social-emotional practices as a practice to aid students.

As shown in the charts above, the Illinois standards and expectations at each
grade level increase in rigor, just as academic standards would increase in rigor as
students progress through the grades towards graduation. The goals of the SEL standards
remain consistent at all grade levels, but each indicator increases as students progress
from early elementary, late elementary, middle, early high school and late high school.
Each goal in the standards includes a description of its importance and how it supports
students’ social-emotional development. There is ongoing research being conducted on
the benefits of social-emotional learning. Zins states, “SEL competencies facilitate
effective communication with peers and teachers, help in setting and achieving academic
goals, increase motivation to learn, and increase commitment to school, all of which are
important aspects of thriving in the school context” (as cited in Oberle et al., 2016, p.
280). It has also been noted by Elias and Haynes that “socially and emotionally
competent children tend to be better integrated in the school and classroom context, and
can focus on the academic tasks provided to them, compared with children who struggle
socially and emotionally” (as cited in Oberle et al., 2016, p. 280). Social-emotional
instruction in schools is a key component to student success. Durlak states, “research
indicating that high-quality SEL programs can improve students’ academic, mental
health, and behavioral outcomes, as well as classroom climate and teacher practices” (as
cited in Bailey et al., 2019, p. 53). Multiple researchers and scholars have indicated

through their studies that social-emotional learning benefits students.
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In February of 2011, the study titled, The Impact of Enhancing Students’ Social
and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions, was
published by five scholars from the University of Illinois Chicago and Loyola University
Chicago. The study presented their “findings from a meta-analysis of 213 school-based,
universal social and emotional learning (SEL) programs involving 270,034 kindergarten
through high school students” (Durlak, Elias, Farrel, & Zalaznick , 2011, p. 405).
Through their research, they discovered “compared to controls, students demonstrated
enhanced SEL skills, attitudes, and positive social behaviors following intervention, and
also demonstrated fewer conduct problems and had lower levels of emotional distress”
(Durlak et al., 2011, p. 405). Improvements in academic achievement were also reported.
The study stated there was an “11-percentile-point gain in achievement” (Durlak et al.,
2011, p. 405). Durlak’s study is one that has been cited and referenced by many other
scholars, showing the importance of these findings.

To further support Durlak’s findings, a mixed method study “was conducted
in 12 schools serving approximately 3,500 children aged 4-11 in the four
communities of Lurgan, Brownlow, Aghagallon, and Bleary” (Sheard et al., 2012, p.
264). The study was a multi-year-long study evaluating the PATHs social-emotional
program. The publication by Sheard aligns with the findings from Durlak’s

publication, further substantiating the positive impact of social-emotional learning.
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This study, published by the International Journal of Multiple Research
Approaches, is significant, due to its alignment with the research site. The research
site implemented the PATHS social-emotional learning curriculum after the initial
teacher survey. A similar structure was in place where teachers were required to
teach one lesson a week. While encouraged to include these concepts in their
everyday academic instruction, there was no set requirement.
In 2021, a Turkish research study was released titled, What Do We Know About
Social and Emotional Leaning? A Review and Bibliometric Analysis of International and
National Studies. In this analysis, over 300 studies around the world were investigated. It
was found that “considerable amounts of experimental research studies have been carried
out by the researchers across the world. A growing number of research studies reveal that
SEL programs have provided short and long-term improvements in students’ behavior
and academic achievement” (Agirkan & ERGENE, 2021, p. 292).
An additional study was conducted reviewing the Second Step SEL program.
Similar to the study discussed prior, this study reviewed data over multiple years.
The study conducted by Low had a similar conclusion. Although students
improved on several measures of social-emotional competence, most gains
declined during the summer. If our hypothesis for this pattern of results (above)
was correct, it implies that students may require more instruction, review, and
reinforcement of skills through the tails of the school year and during the summer,

perhaps through enhanced home components. (Low et al., 2018, p. 34).
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Even with the decline from the summer months, it was found that “65% to 75% of
students improved their social skills” (Low et al., 2018, p. 35). While there can still be
setbacks with social-emotional learning, research has proven its effectiveness.

As the research from the above sections indicates, there is a rise in rates of
mental health disorders. While social-emotional learning cannot negate that, it can
offer solutions and practices to support students’ mental health. “SEL equips
students with the tools to manage stress, cope with adversity, and develop a positive
sense of self. These are essential for preventing mental health challenges and
fostering long term wellbeing” (Dumbuya, 2025, p. 3). Social-emotional learning
offers students the support needed to overcome the challenges and obstacles they are
facing. “Policy makers, educators, and the public can contribute to healthy
development of children by supporting the incorporation of evidence-based SEL
programming into standard educational practice” (Durlak et al., 2011, p. 405). All

parties must work together to move this initiative forward.
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Social-emotional Learning in an MTSS Framework

The research indicates that SEL is a beneficial practice and shows improved
conduct, lower levels of emotional distress, and higher academic achievement.
However, determining where the programming fits within the structure of the school
and other initiatives can be challenging. lGottfredson and Gottfredson Etated,
“Conventional wisdom can lead school leaders to believe that the effects of
implementing multiple evidence-based programs will be additive; however, poorly
coordinated and overlapping programs can lead to diminished effects for any one
program” (Guest et al., 2024, p. 2747). As stated by Fixsen, Blas¢, Naoom, and
Wallace, “At the same time, adopting a program-for-every-problem approach (e.g.,
bully prevention program, substance use prevention program, suicide prevention
program, child maltreatment, violence prevention) to universal prevention is
untenable because it causes system overload and minimizes sustainability” (as cited
in Cook et al., 2015 Page 168). There are several theories on the best way of
implementing and structuring social-emotional learning to have the most impact.

With multiple viewpoints, schools are left to decide what is the best and
most beneficial way to implement social-emotional learning. The article written by

Guest elaborates on some of the common supports and programs.
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Some of the most common support systems and programs used in schools
include positive behavioral interventions and supports (PBIS), trauma-
informed muti-tiered systems of support (TI-MTSS), and interconnected
systems framework (ISF). In addition to the multi-tiered systems of support,
social and emotional learning (SEL) training and interventions are a key
focus for schools and districts as they search for ways to support their
students' needs (Guest et al., 2024, p. 2747).
Integrating social-emotional learning into programming or structures that already
exist in the district or school allows for a more streamlined process. This helps staff
and students so they are not balancing yet another program and allows for a more
connected feel for district and school initiatives.

The research site, as well as many districts and schools, had a strong PBIS
framework. Knowing the widely accepted adoption and use of this framework in
schools, it is important to further investigate the connection and integration of PBIS
and social-emotional learning. “Positive Behavioral Interventions and Supports
(PBIS) is an evidence-based practice that promotes positive academic and
behavioral outcomes for all students and is intended to support the needs of all
students across three tiers of support” (Zagona et al., 2024, p. 1). PBIS is a common

MTSS framework in the field of education.
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While PBIS has grown in popularity it is not a new program in education.
The framework was founded almost 25 years ago. The Center on Positive
Behavioral Interventions and Supports (PBIS) was initially funded in 1998. In
October of 2023 a new five-year funding cycle was launched. By securing this
round of funding, the Center buildt on the momentum of the last five years to
support more than 25,000 schools across all 50 states to continue to sustain and
scale up their PBIS implementation efforts (Center on PBIS: About, para. 1).

Several authors have noted the PBIS framework, including Goodman-Scott.
He states “PBIS is commonly implemented across the United States, in all 50 states .
... and has been recommended by the United States Department of Education
(2014) as a best-practice" (Goodman-Scott et al., 2017, p. 98). PBIS has been
gaining popularity among schools. "When implemented with fidelity, PBIS
improves social-emotional competence, academic success, and school climate”
dWhat is PBIS?, para. lb. PBIS has proved to be a successful framework for
education. It is an ideal platform to continue to build and integrate social-emotional

learning principles into the school setting.
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As stated above, PBIS is a tiered framework. The National Education Association
explains Tier 1 as the following: “Universal supports are provided to all students across
all settings, including rules and expectations posters in classrooms and hallways, clear
instructions for teachers and staff on how to handle behavioral problems, and positive
reinforcement for good behavior” (Arway, n.d., Positive Behavioral Interventions and
Supports, para. 3). Franzmann et al. (2024) stated, “Tier 2 can be seen as an extension of
Tier 1 supports, where students continue to receive support available to all students while
also receiving additional supports geared toward their presenting problem” (p. 174). Tier
3 of the PBIS framework focuses on an even smaller group of students. The third tier is
described in the following manner:

The third, or tertiary, tier is designed to provide the most intensive support to

match each student’s individual needs, when students have received Tier 2 and 3

supports with fidelity, but continue to demonstrate a high level of behavioral

problems. (Gage et al., 2020, p. 134)

The tiered MTSS framework allows students to receive the support they each need and to
address challenges they face.

In April of 2018, PBIS released an article written by leaders of multiple PBIS
networks, staff from the University of Oregon, and the University of South Florida. The
article focused on connecting and teaching social-emotional learning within the larger
PBIS framework. It stated, “The implementation and instruction systems of PBIS are an
ideal service delivery model for embedding social-emotional competencies into the
school social curriculum” (Teaching Social-emotional Competencies within a PBIS

Framework, 2018, p. 6).
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Studies have indicated that integrating social-emotional learning and PBIS
together has a positive outcome. When this is done, it allows schools to allow for a more
cohesive and aligned approach for students. The publication, PurposeFull People SEL
and Character Education Program: A Cluster Randomized Trial in Schools
Implementing Tier 1 PBIS with Fidelity, explored integrating social-emotional learning
through the PurposeFull People SEL program with Character education and PBIS. This
was done at the tier 1 level. They “corroborated with previous studies (e.g., Cook et al.,
2015) to support that SEL and Tier 1 PBIS work synergistically to promote better
outcomes for students than either one alone.” (Zhang et al., 2023, p. 1000).

To further this, Integrated Behavioral Supports: Combining PBIS and SEL at Tier
2 examined the SEL strategy of mindful breathing integrated within Tier 2 of PBIS. Their
research indicated, “the current findings suggest that CICO and CICO +MB may be
effective classroom strategies for intervening on student internalizing and externalizing
problems” (Franzmann et al., 2024, p. 187). The authors further concluded, “Our
operationalization of this approach in the present study, CICO + MB, is just one of many
possible options toward this end, and our findings provide only preliminary data toward

guiding practice on this front” (Franzmann et al., 2024, p. 187).
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An additional study, 4n integrated approach to universal prevention. Independent and
Combined Effects of PBIS and SEL on Youths’ Mental Health, which looked at PBIS in
conjunction with the social-emotional program Strong Kids curriculum, The researcher
concluded, “Our findings speak to the power of implementing a more comprehensive
structure of universal supports by integrating PBIS and SEL interventions together using
a blended approach by combining these two interventions both theoretically and
practically speaking” (Cook et al., 2015, pp. 178-179).

In September of 2023, PBIS released an article highlighting the framework’s
positive effect on student behaviors. “Many studies in elementary schools show that PBIS
implementation reduced overall rates of discipline referrals” (Santiago-Rosario et al., p.
4) and “overall suspension rates (both in and out of school suspensions) and the number
of school days missed due to suspension decrease after PBIS implementation” (Santiago-
Rosario et al. p. 4). These findings support that the PBIS framework may be the
multitiered systems of support tool that educators are seeking.

Another common concern in education today is student absenteeism. The
September 2023 publication showed mixed findings among elementary, middle school
and high school in regard to attendance, tardies, and truancy. However, it ultimately came
to the conclusion that, “PBIS improved student attendance rates or reduced students'

tardiness, unexcused absences, and truancy rates.” (Santiago-Rosario et al., p. 7).
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The finding of the integration of SEL and PBIS and the impact on behaviors,
discipline and attendance is significant to this study as it directly relates to the structure
of the research site. The research site worked to connect social-emotional learning
curriculum to their existing PBIS framework. Connecting SEL to PBIS was done by
utilizing the districts PATHSs social-emotional learning curriculum as a Tier 1
intervention. Throughout the study, teachers continued to receive ongoing professional
development and were encouraged to implement social-emotional structures into their
everyday practices.

Social-emotional Learning Programing Implementation

Information regarding the implementation of social-emotional learning is
becoming more readily available. The CASEL organization places importance on
implementation of social-emotional learning in classrooms, schools, and the larger
community. “A systemic approach ensures that SEL is woven into all students’
educational experiences. More than a single lesson or activity, SEL is integrated across
key settings where students live and learn: classrooms, schools, homes, and

communities” (Systemic Implementation, 2023, para. 1).
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There are multiple approaches to implementation in classrooms. When looking at
social-emotional instruction in a classroom setting, “Many traditional SEL programs
consist of scripted and sequenced curricula that are designed to be used in a weekly 30-
minute block, often led by a school counselor or designated SEL facilitator” (Bailey et
al., 2019, p. 54). As stated above, the CASEL organization recognizes over seven dozen
different curriculum options. Yet, there is also a movement for “an approach to SEL that
is developmental, flexible, and responsive to local needs - focused on strategies for
teachers to implement as appropriate, rather than a sequenced curriculum for them to
follow” (Bailey et al., 2019, p. 54).

Recent research argues that social-emotional learning should be explored and
instructed in two facets that support one another and work together.

As research and policy advance, the practice of SEL must also advance.

Traditional approaches to SEL have focused on scripted, lesson-based curricula,
and while there is strong evidence of the efficacy of traditional approaches, many
schools, OST, and youth development programs do not have the time of resources to

implement these programs as designed. To complement existing SEL curricula,

we argue that new approaches to SEL are needed. These approaches should be
organized around the developmental model of SEL, focus on flexible and
evidence-based strategies, and be responsive and adaptable to student needs. Such
an approach may increase initial uptake and sustainability over time, thereby
maximizing SEL influence on children’s learning and developmental outcomes.

(Bailey et al., 2019, pp. 57-58)
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Explicit SEL instruction is needed and is a key aspect of social-emotional
learning. However, the principles of SEL also need to be integrated into the everyday
interactions with and in between students and present in the overall culture of the school
building.

A two facet approach to integrating SEL is echoed in other research as well
including in Implementing Social-emotional Learning in the Elementary Classroom.

Prior research provides recommendations of important pieces to allow students to

get the most of the instruction. First, social-emotional learning was

implemented throughout the day and taught regularly by classroom teachers

(Bailey et al., Barnett). This took on multiple forms, including being integrated

int another curriculum (e.g. literacy or math). On the other hand, some programs

required separate times of the day devoted to SEL, such as morning and closing
circle times (Berman; Stearns). Hese lessons focused on the direct, explicit

instruction of social-emotional skills (Kaspar & Massey, 2022, pp. 643-644.
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One aspect of instruction should be through explicit instruction of social-
emotional skills through a designated curriculum at a set time of instruction. The other
aspect or means of instruction should be through regular integration into classroom
academics. One of the key components to social-emotional learning in the classroom is
the culture and connection among students and school staff. The publication,
Implementing Social-Emotional Learning in the Elementary Classroom, discusses the
classroom environment regarding social-emotional learning. Durlak et al. (2011), stated,
“three themes emerged from the literature that were described as necessary components
for SEL to be most successful. These all impacted the learning environment: positive
teacher-student relationships, diversity and acceptance, and student voice” (as cited in
Kaspar & Massey, 2022, p. 643). In the District Administration publication from
September of 2020, listed as the number one recommendation to enhance social-
emotional learning was “build connections with students through morning meetings and
other interactions” (Zalaznick, 2020, p. 22). Having social-emotional learning as a
foundational piece in school and classroom culture is key.

Once the environment is established, SEL practices can be implemented through
daily routines and academic instruction. With thoughtful planning and preparation an
academic math lesson can easily blend in SEL. For example, having students work in
partner in various academic subjects supports SEL. “When students work together on a

variety of tasks, there are many social-emotional skills coming into play ndKown et

al.,). “Students are required to use their communication skills, teamwork, and

conversational skills to work best with their partner” (Kaspar & Massey, 2022, p. 648).
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However, as stated above, there is also a place and a need for explicit SEL instruction.
With a quick internet search, there are many options for websites and teacher created
lessons that can be done in the classroom. CASEL also has many resources regarding
curriculum options. “CASEL has reviewed SEL programs for children in grades pre-K—
12 and found that there are many programs that meet their criteria of being well-
designed, delivering high quality training, and evidence-based" (LaBelle, 2019, p. 2).
They state,

[TTo ensure all students have high-quality, consistent opportunities to learn and practice
social and emotional skills, district and school leaders need to identify evidence-based
programs that have been shown effective using rigorous scientific standards. SEL
programs are not one-size-fits-all, which is why CASEL’s Guide to SEL Programs allows
users to search programs in terms of local priorities, compare programs, and determine
opportunities for professional learning and implementation support for school and district

staff.” (Lewis, 2022, para. 5).
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The CASEL program guide is an easy-to-use tool that allows educators to search for
programs that meet the needs of their students. The landing page walks users through a
three-step process to selecting a program. It begins with determining the goal, The second
step is the connection piece between the school’s goal and the CASEL metrics. (CASEL
Program guide, 2025). “To be considered for inclusion in the CASEL Guide to
Evidence-Based Social and Emotional Learning Programs, a program or approach must
have an evaluation that meets each of the four evidence criteria. These criteria involve (a)
the type of research design used, (b) the setting in which the program was implemented,
(c) the statistical findings, and (d) the types of outcomes demonstrated in the evaluation.”
(CASEL Program Guide - Connect your criteria, 2024, para. 1) The final step in their
three-step process is to review and compare programs. When looking through programs,
there are numerous filter options that allow users to search by grade, different
approaches, and school and student characteristics (CASEL Program Guide - View all
Programs).

While social-emotional learning is important in the classroom, it is also important
in the school as a whole. Students spend time during the school day in hallways,
cafeterias, and playgrounds. Incorporating SEL into these settings is also important and
valuable. The CASEL organizations states, “By coordinating and building upon SEL
practices and programs, schools can create an environment that infuses SEL into every
part of students’ educational experience and promotes positive social, emotional, and
academic outcomes for all students” (What is the Casel Framework? — Schools, 2023,

para. 2).
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PBIS was overviewed earlier in this chapter as a school-wide framework. The
PBIS organization states, “Positive behavioral interventions and supports (PBIS) provides
an ideal framework for promoting social-emotional competencies to improve outcomes
for the whole child” (Center on PBIS: para. 1). Connecting social-emotional learning to
the PBIS framework creates an environment where SEL is integrated into the classroom
and school culture. It becomes intertwined in the overall structure of the school and does
not act as a standalone program.

Integration of social-emotional learning should continue, and also be present with
families and caregivers. The CASEL organization states,

Research suggests that evidence-based SEL programs are more effective when

they extend into the home, and families are far more likely to form partnerships

with schools when their schools’ norms, values, and cultural representations

reflect their own experiences. Schools need inclusive decision-making processes

that ensure that families—particularly those from historically marginalized groups

are part of planning, implementing, and continuously improving SEL. (What is

the Casel Framework? - Communities 2023, para. 1)
Haymovitz found “when parents are involved in social-emotional instruction, the impact

on student performance is that much greater” (as cited in Kaspar & Massey, 2022, p.

647).
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The final setting of social-emotional learning is within the community. “To integrate SEL
efforts across the school day and out-of-school time, school staff and community partners
should align on common language and coordinate strategies and communication around
SEL-related efforts and initiatives” (What is the Casel Framework? — Communities,
2023, para. 1) The publication, Integrating Social-emotional Learning in the Classroom,
explains that success stories should + shared out with stake holders. “These celebrations
will help the stakeholders to see the importance of teaching social-emotional skills to
students in their community” (Kaspar & Massey, 2022, p. 467).
Roadblocks to Implementation

While information regarding best practices and implementation of programs
and social-emotional learning skills is available, schools often have setbacks to
overcome. There are multiple common roadblocks. Roadblocks include:
implementation challenges, limited local buy in, lack of financial and personnel
resources, poor integration into educational practices, and low sustainability (Bailey
et al., 2019, p. 54). It is important to understand these and plan for how to overcome
them in order to have effective implementation of social-emotional learning

structures.
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In 2000, the Journal of Educational & Psychological Consultation reviewed
common roadblocks from two previous studies. The issues and concerns could be
summed up in two categories: Concern Group 1: Those Most Likely to Arise Especially
in the Beginning, and Which Most Prevention Programs Have Dealt With Effectively”
(Elias et al., 2000, p. 259) and Concern Group 2: Those Questions That Seem Difficult or
Most Feared at the Beginning But Rarely Emerge in Reality, Don't Pose the Dreaded
Problems, or Have Been Handled With Minimal Difficulty” (Elias et al., 2000, p. 260).
The authors suggest addressing the comments and concerns in a thoughtful way. They
also stated “make clear that SEL/EQ programs must work in the context of shared values,
be visible, and be focused on goals of the children's social and emotional skills, healthy
development, and preparation for life as family and community members, active citizens,
and productive members of workplaces — including the school. Educators really have no
option to ignore these goals.” (Elias et al., 2000, p. 260)

A common roadblock to implementation is a lack of time in the daily schedule to

devote to social-emotional learning.
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The main concern that teachers have about social-emotional learning is finding
the time to fit SEL instruction into their daily schedule (Collie et al., 10). There are many
demands on elementary teachers; namely, expectations for students to perform well on
standardized tests (Kaspar & Massey, 2022, p. 644). It is important to remember that
while time is limited, research shows that social-emotional learning has a positive impact
on academics. Additional pieces to consider when implementing a social-emotional
learning program, or any new program, is teacher professional development. Teachers
must be trained and understand the background, concepts and curriculum in order to
effectively convey it to students.

When students experience trauma in their young lives, the development of their

brains is affected (Forbes, [19]). Because of this, their ability to maintain

relationships in the same way as traditional students is diminished. Behavior
typically becomes a problem with these types of children, and it is helpful for
educators to be professionally trained in a trauma-informed approach in order to
best meet their needs. Social-emotional learning can reduce high-risk behaviors
when implemented correctly (Parker & Hodgson, [30]). Consequently,
professional development should offer the opportunity for educators to learn and

understand the neuroscience behind trauma and ACES (Kaspar & Massey, 2022,

p. 646).

Providing teachers with the background and understanding behind the need for social-
emotional learning is just the first part of the professional development that teachers

should receive.
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To make the most out of the first year of schoolwide SEL implementation,
administrators should consider requiring all teachers to complete a coaching cycle
in social-emotional learning. This coaching cycle will involve the instructional
coach reviewing a lesson with the teacher beforehand, observing the lesson, and
reflecting with the teacher afterwards. The coaching cycle will give teachers a
chance to ensure they are delivering instruction in the best way possible for
students to gain as many social-emotional skills as possible (Kaspar & Massey,
2022, p. 647).

Another roadblock that has been identified is teachers and their own social-emotional

learning adeptness.

In the publication, Implementing Social-emotional Learning in the Elementary
Classroom, authors argue, “If educators are not aware of their own social-emotional
competencies, then the art of instructing these skills can become too stressful. In this
way, schools should set their priority on supporting adults first before expecting them to
teach SEL (Darling-Hammond, [11]).” (Kaspar & Massey, 2022). This concept is
reiterated in additional publications as well. “While a host of research and educational
philosophies advocate for whole child education, in order to effectively prepare teachers
to be successful in their work, we must not forget that teachers are whole people
themselves” (Soutter, 2023, p. 25). Teachers must be aware and able to navigate their

own social-emotional needs in order to instruct students to do the same.
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The research site worked diligently to ensure this was in place, with the focus
being on social-emotional learning for the 2025-2026 school year. The school developed
an adult SEL team that went to a weeklong professional development summit. While at
the week-long training, the adults SEL team reviewed the needs of the staff and
developed an action plan to implement for the school year. The action plan endured staff
had resources to assist them in handling and addressing SEL with students, while also
prioritizing their own SEL needs as adult staff members in the school building. At the
summit, the team looked in-depth at the staff’s need and developed an action plan to
implement for the school year to ensure staff was provided resources to assist them in
handling and addressing SEL from an adult perspective.

Conclusion

The full literature review throughout chapter two provides background and
understanding of the concepts and ideas around social-emotional learning. The mental
health of youth is discussed, detailing the rise in concern, students being left untreated,
and behaviors that have been witnessed in classrooms. This leads into the history and
beginnings of social-emotional learning and the beginning of the CASEL organization.
There is a detailed overview of social-emotional learning explaining the various
components and competencies with connection to state learning standards. Discussion of
the benefits of social-emotional learning was discussed in-depth, as it has been noted to
improve academic success for students. While social-emotional learning has been proven
to be beneficial, it can have an even greater impact when integrated into a larger MTSS
framework, such as PBIS. There have been studies conducted to gauge the effectiveness

of this at both the tier 1 and tier 2 levels.
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The final portion of the chapter highlights the implementation process beginning
at the classroom level. There is discussion of integrated lessons and classroom culture, as
well as explicit social-emotional learning lessons. The CASEL organization has become a
useful resource in providing information and guides for curriculum adoption. However,
implementing social-emotional learning goes beyond the classroom. Information is
provided on social-emotional learning in the larger school context, with families and
caregivers, and in the greater community. Roadblocks to implementation are also
discussed. While each organization or school entity implementing these programs will
face different challenges, some common challenges have been identified along with

solutions to them.
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Chapter Three: Research Method and Design

The purpose of this study was to evaluate teacher perceptions of the impact of
social-emotional learning. Both qualitative and quantitative research methods were used,
and primary and secondary data were reviewed. This allowed for thorough and in-depth
exploration into the research topic.
Research Design

The study was a mixed methods design. Qualitative methods included both survey
and interviews. Survey research is defined as "the collection of information from a
sample of individuals through their responses to questions" dCheck & Schutt, QOIZ, p-
160). Interviews are a common method in qualitative research. According to Oakley,
“qualitative interview is a type of framework in which the practices and standards be not
only recorded, but also achieved, challenged and as well as reinforced” (as cited in
Jamshed, 2014, para. 3). Together, these methods produced in-depth primary data, which
was analyzed and compared with the secondary data that was collected.
Setting

The study was conducted at a public school in the St. Louis Midwest region. The
district covers a wide geographical area and is diverse and of considerable size,
“servicing over 6,000 students . . . employs a staff of approximately 520 certified and 360
non-certified staff members” (Collinsville Community Unit School District #10, para. 5).
The district is comprised of multiple school buildings with students ranging from
prekindergarten through twelfth grade.

The study focused on one school within the school district. It was considered the

melting pot of the district, as it is the first time all of the students come together after
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graduating from their K-4 neighborhood schools. It has approximately 900 students, 50
certified staff members, and 30 non-certified staff members. By selecting this particular
site to conduct the study, the researcher was able to examine the perspectives of teachers
that work with and support a diverse group of students across a large community, while
focusing on one specific location.

The Illinois School Report Card is a digital site that reports various school data
pieces, such as information on achievement and academic progress, school environment,
student population information, and information regarding the staff population.
According to the school report card, student attendance rate was 93% for 2025 (1Dorris
Intermediate School (4 - 6) — StudentsL p. 1). This is an important piece of information as
the study aimed to review attendance data as a secondary piece of information to show
the increase or decrease in attendance rates with the implementation of social-emotional
learning instruction.

Other critical student information is also available on the Illinois School Report
Card. For 2025, 68.8% of students were considered low-income, and 9% of students were
reported homeless (Dorris Intermediate Sch (4 - 6) — Students (p. 1). Students came to
school often carrying the weight of their home lives, with some having limited resources
and support outside of the school environment.

The school had a diverse demographic population of students as well. The chart
below indicates demographic information for students at the school in the 2025 school
year. A diverse student population allows for an enriched school community. However,

the school also needed to ensure that the culture was inclusive for all students.
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2025 School Year Student Demographic Data

Black Hispanic Two or White
More
Races

15.8% 29% 5.7% 48.4%

(Dorris Intermediate Sch (4 - 6) - Student Diversity Page 1)
Hypotheses and Research Questions

Null Hypothesis 1: There is no increase in student self-awareness and self-
management after explicit social-emotional learning than before instruction.

Null Hypothesis 2: There is no increase in student relationship skills and social
awareness after explicit social-emotional learning than before instruction.

Null Hypothesis 3: There is no increase in student responsible decision-making
after explicit social-emotional learning.

Null Hypothesis 4: The rate of total discipline infractions per student enrollment
will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 5: The rate of major discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 6: The rate of minor discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 7: The rate of absences will not decrease after social-emotional
learning instruction is implemented.

Research Question 1: How do teachers perceive the impact of social-emotional

learning instruction on the five core social-emotional competencies defined by CASEL?
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Research Question 2: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to discipline?

Research Question 3: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to attendance?

The independent and dependent variables were carefully designed. The
independent variable was the implementation of social-emotional learning. This was a
new initiative and focus for the 2025-2026 school year. The dependent variable was the
teachers’ perceptions. Pre and post surveys were conducted to examine the change in
their perceptions as social-emotional learning was implemented. Interviews were also
conducted to provide further insight.

Independent variable: The independent variable is what is being changed and
manipulated through the research. The independent variable is the implementation of
social-emotional instruction.

Dependent variable: The dependent variable is what is measured through the
research. The perceptions of the teachers on the impact of social-emotional learning are
the dependent variable.

Study Design

The study began in late August 2025. Teachers and school staff were provided
with an initial survey focusing on their perceptions on the impact of social-emotional
learning. The survey was conducted through the Qualtrics platform. Questions in the
survey were directly tied to the Illinois State Board of Education Social-emotional
Learning Standards. They focused on verbiage and skills associated with both the upper

elementary grade range and middle school grade range, as the site serviced intermediate
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students who were right at the transition point. Questions were also linked to the five
emotional competencies defined by CASEL: self-awareness, self-management, social
awareness, relationship skills, responsible decision making (What is the Casel
Framework?, 2023). Due to the wording and format of the state standards that the survey
was aligned to, the competencies of self-awareness and self-management were accounted
for in the first null hypothesis. The competencies of social awareness and relationship
skills are addressed together in the second null hypothesis. In the survey, teachers
indicated if all, most, some, few, or none of their students were proficient in a variety of
social-emotional learning competencies.

In order to comply with upcoming legislation, the district had a focus of social-
emotional learning beginning the 2025-2026 school year. A new social-emotional
screening process was adopted. The district level PBIS team had a subgroup of
individuals review and analyze various SEL screening tools. The team selected the
SABERs SEL assessment as they felt it best met the needs of the district and aligned with
platforms they already used. The assessment was piloted during the 2024-2025 school
year and then implemented in grade levels kindergarten through eighth grade in the 2025-
2026 school year.

Training, support, and guidelines on explicit SEL instruction were implemented to
support students with social-emotional learning, while also encouraging interwoven
social-emotional learning practices throughout the day in all instructional areas. Ongoing
professional development for teachers in regard to social-emotional learning was also
scheduled throughout the year. Prior to the 2025-2026 school year, social-emotional

learning was more at the teacher’s discretion and not a formal district initiative. Per
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district guidelines, teachers were to begin teaching explicit social-emotional lessons
through the PATHS curriculum once a week, beginning late August. They were also
encouraged and provided with support on integrating social-emotional learning
throughout the day and into other subjects.

In December 2025, a post survey was conducted, as well as interviews with
individual teachers. Responses were reviewed and analyzed to determine staff members’
perceptions of the impact of social-emotional instruction on the five core social-
emotional competencies defined by CASEL. These responses were then compared to
their initial responses in August.

Secondary data of discipline and attendance was also analyzed. Discipline and
attendance data were regularly collected in order to identify conduct issues with students
and truancy concerns. Discipline data were looked at through the SWIS behavior tracking
platform. Staff and faculty at the school were previously trained on this tool and regularly
input student behavior infractions into the system.

Attendance data were also reviewed as it is collected in Skyward. Data from
students in the 2024-2025 school year from the months of September through December,
that was already collected by the school, was compared to the data collected for the 2025-
2026 school year, between the months of September through December, while weekly
social-emotional learning lessons were being implemented.

An in-depth analysis was conducted, reviewing the qualitative components and
primary data regarding the teachers' perspectives on the impact of social-emotional
learning, combined with the quantitative and secondary data components of student

discipline and attendance data. This allowed for an in-depth and completed analysis.
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Participants

There were approximately 50 staff members who met the requirements to
participate as teachers within the school instructing fifth and sixth grade students.
Teachers have students assigned to their home rooms. They taught two subjects: either
English Language Arts / Social Studies or Mathematics / Science. Students switched
between two teachers during the school day. Therefore, teachers taught the same subjects
twice to two different groups of students. This structure has been in place for over five
years. Prior to teaching two subjects, teachers in the school building taught all academic
subjects and kept their students throughout the day. Occasionally two teachers would
select to pair up and switch their students for Science and Social Studies. However, this
was at the teachers’ discretion and partnering. The structure of partnering and teaching
only two subjects was established to lessen the amount of prep work teachers had to do
and allow them to deepen their understanding of the content areas. Most of the teachers
were on their teacher teams for many years prior to the study, with the exception of the
few who were paired with new staff, due to previous staff separating from the district due
to retirement. Multiple classrooms had paraprofessionals that support their classrooms.

The Illinois School Report Card highlights the retention rate of the school staff at
92.9%, which is higher than the state average (Dorris Intermediate Sch (4 - 6) —
Teachers, p. 1). This level of retention has been consistent for many years. Staff are
notably familiar with the building, structure, and processes that were in place. Forty-four
percent of the teachers at the school held a master’s degree or higher (Dorris
Intermediate Sch (4 - 6) — Teachers, p. 1). This was a slight decrease from previous years.

However, it aligns with the increase in novice teachers in the building. For the 2025 year,
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10.7% of the teachers were considered novice, which is roughly a 10% increase from
2024 (Dorris Intermediate Sch (4 - 6) — Teachers, p. 1). At the end of the 2024 —2025
school year, there were several retirements, which allowed new staff to be hired.

Of the population, 32 survey responses were recorded in August. These were the
pre responses before social-emotional learning instruction took place. The post survey
had 16 responses. There were 13 staff members who took both the pre- and post-study.
Four interviews were conducted, and discipline and attendance data were reviewed for
the months of September 2024- December 2024, and September 2025 — December 2025.
Data Collection and Analysis

As stated above, both primary and secondary data were collected throughout the
research study. Primary data were in the qualitative form and through the means of
surveys and interviews. Pre and post-survey responses were reviewed for a change in
perception on the students’ proficiency in social-emotional skills.

Surveys were distributed to staff at the research site in August 2025. Staff were
given the option to complete the survey at that time. Social-emotional learning instruction
began after the survey was taken by staff. The staff implemented social-emotional
learning instruction once a week, during their scheduled social-emotional learning time.
In December 2025, staff were given the option to complete the post survey. The survey
contained open-ended questions, as well as the option to participate in an interview.

Results on the survey were reviewed. Four individuals selected that they would
participate in an interview. Interviews were conducted in the middle of December 2025.

Secondary data were collected through discipline infractions and attendance rates.

Student discipline and attendance data from September 2024 through December 2024
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was compared to their discipline and attendance data from September 2025 through

December 2025. Students did not have social-emotional learning instruction in

September through December 2024. Instruction of these skills and competencies began in

August 2025. Reviewing pre- and post- data allowed the researcher to conduct a

quantitative analysis of the impact of social-emotional learning on the areas of discipline

and attendance.
Table # 4
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change following SEL e SWIS discipline implementation
implementation? records (2024-2025) and
e Skyward post-
attendance records implementation

(2025-2026) data

Summary

This mixed methods study was designed to investigate the impact of social-
emotional learning. The qualitative portion collected primary data through surveys and
interviews and explored the teachers’ perceptions. Surveys were provided to teachers
prior to the beginning of social-emotional instruction. Teachers took post surveys in
December, 2025, after several weeks of student instruction. The survey contained open-
ended questions to provide the researcher with additional insight. Teachers also indicated
in the survey whether or not they would like to be interviewed. Interviews were
conducted in December 2025. The quantitative portion of the study reviewed the change
in attendance and discipline data after explicit social-emotional learning lessons had been
implemented by classroom teachers. Attendance and discipline data were collected by the
district. The use of these data sets allowed the research additional insight into the impact
of social-emotional learning. Together, these pieces allowed for an in-depth review of the
impact of social-emotional learning and exploration of the gaps in beliefs and reality.
Chapter Four continues to elaborate on the research that was conducted by detailing the

data analysis that was completed.
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Chapter Four: Analysis

The study, The Impact of Social-emotional Learning on Intermediate Grade
Levels, was conducted to examine the perceived impact of social-emotional learning on
the five core competencies within the CASEL (Collaborative for Academic, Social, and
Emotional Learning) framework. The CASEL competencies include self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making.
Additionally, the perceived impact of social-emotional instruction on student behavior
and attendance was studied.

At the research sitd, training, support, and guidelines on explicit SEL instruction‘
were implemented to support students with social-emotional learning, while also
encouraging interwoven social-emotional learning practices throughout the day in all
instructional areas. Ongoing professional development for teachers regarding social-
emotional learning was scheduled throughout the year. Training began with selected
members of the staff attending a week long SEL summit. The staff analyzed the needs of
the school and determined that more education needed to be provided to the staff about
social-emotional learning in general and specific practices for adults.

A training schedule was developed that allowed professional development to take
place during district professional learning communities. In August 2025, at the district
institute day training, staff learned about the new social-emotional screener that was
being implemented. Those that could not attend this professional development attended a
make-up session the following week. Several members of the staff also attended

deescalation training at the end of August 2025.
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The school site not only had a social-emotional team that attended the week-long
summit, they additionally had two PBIS teams. The PBIS teams joined forces with the
SEL team to deliver professional development around social-emotional learning practices
in regards to students. Together, the PBIS teams and SEL team lead staff in learning
about student and adult SEL at five different professional learning committee sessions.

Optional training and events were also provided to deepen understanding and
provide additional learning opportunities. In November 2025, several staff attended a
virtual professional development workshop held by Matt Weld from one of the local
regional offices of education. Matt Weld is known in the area for his expertise in social-
emotional learning. Later that month, several staff members participated in an optional
book study on social-emotional learning and self-care. Professional development also
continued in the area of social-emotional learning after the conclusion of the study.

Prior to the 2025-2026 school year, social-emotional learning was at the teacher’s
discretion and not a formal district initiative. Per district guidelines, teachers were to
begin teaching explicit social-emotional lessons through the PATHS curriculum, once a
week beginning in late August. They were also encouraged and provided with support to
integrate social-emotional learning throughout the day and into other subjects.

The study was a mixed methods design. Primary data were collected through
qualitative research methods, including surveys and interviews. Secondary data regarding
discipline and attendance were analyzed through quantitative measures.

Surveys were conducted through the Qualtrics platform. The initial pre surveys
were distributed in August 2025, prior to the beginning of social-emotional learning

instruction. There were 32 respondents for the pre survey. The post surveys were
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distributed in December 2025. There were 16 respondents for the post survey. Thirteen
staff members took both the pre survey and the post survey.

The respondents were all educators at the research site working with either fifth or
sixth grade students. The site has a range of teacher experience levels: from first-year
teachers to teachers who have been teaching for well over a decade. Teachers’
educational attainment levels also varied. Some teachers had a four-year degree, while
others have further education at the master's level or higher.

The average score for each question in the pre survey was calculated. This was
also calculated for the post survey. The difference between the pre survey average score
and the post survey average score was calculated to examine the overall change in
responses for each question.

The final question of the survey asked if participants were willing to be
interviewed. Four respondents indicated that they could be interviewed. All four were
interviewed in December 2025. There was an equal representation of fifth and sixth grade
teachers. Three of the educators participating in the interview taught primarily English
Language Arts and Social Studies. These teachers held a general education title but also
supported special education students at various times of the day. One of the teachers was
a special education teacher who taught all academic subjects. One of the teachers also
serviced students who were learning English as a second language.

Discipline and attendance data were regularly collected by the school to identify
conduct issues with students and truancy concerns. Discipline data were collected
through the SWIS behavior tracking platform. Staff and faculty at the school were

previously trained on this tool and regularly input student behavior infractions into the
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system. Student discipline data from September 2024 through December 2024 and from
September 2025 through December 2025 was reviewed to evaluate the change in
discipline. This structure allowed comparison of discipline data from approximately 400
students before social-emotional learning instruction was implemented and after social-
emotional learning instruction was implemented. The discipline data included the total
number of referrals for each month. It also included a more in-depth report of the number
of referrals that were major office handled referrals and minor classroom handled
referrals. The discipline data included the total number of referrals for each month and a
breakdown of the number of those referrals that were considered major referrals and
minor referrals.

The study had multiple hypotheses and research questions.

Null Hypothesis 1: There is no increase in student self-awareness and self-
management after explicit social-emotional learning than before instruction.

Null Hypothesis 2: There is no increase in student relationship skills and social
awareness after explicit social-emotional learning than before instruction.

Null Hypothesis 3: There is no increase in student responsible decision-making
after explicit social-emotional learning.

Null Hypothesis 4: The rate of total discipline infractions per student enrollment
will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 5: The rate of major discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.

Null Hypothesis 6: The rate of minor discipline infractions per student

enrollment will not decrease after social-emotional learning instruction is implemented.



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 74

Null Hypothesis 7: The rate of absences will not decrease after social-emotional
learning instruction is implemented.

Research Question 1: How do teachers perceive the impact of social-emotional
learning instruction on the five core social-emotional competencies defined by CASEL?

Research Question 2: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to discipline?

Research Question 3: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to attendance?

Independent variable: The independent variable is what is being changed and
manipulated through the research. The independent variable is the implementation of
social-emotional instruction.

Dependent variable: The dependent variable is what is measured through the
research. The perceptions of the teachers on the impact of social-emotional learning are
the dependent variable.

Quantitative Research

Summary of Findings — Null Hypothesis 1

The first hypothesis was regarding student self-awareness and student self-
management. The first 12 questions in the pre and post survey were designed to examine
the teachers’ perceptions of the students’ progress with these skills. When analyzing the
difference in the average score for each question addressing self-awareness and self-
management, teachers indicated improvements. The average difference between the pre-

and the post-test for the first 12 questions in the survey showed an increase in all
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questions. This indicated that there is an increase in student self-awareness and self-
management after explicit social-emotional learning than before instruction.

The results for the first null hypothesis were determined by analyzing the results
of the #-test. The post data set was used as sample one and the pre data set was used as the
second data set. The #-test produced a z-value of 5.95 and a right p <.001. With this
information, the researcher rejected the null hypothesis. Therefore, there is sufficient
evidence to believe that there is an increase in students’ self-awareness and self-
management after explicit social-emotional learning instruction.

Summary of Findings — Null Hypotheses 2

The second hypothesis addressed relationship skills and social awareness. These
two concepts were addressed in questions 13 through 29 in the survey. Similarly to the
first two hypotheses, the average score was calculated for each of these questions and the
difference between the pre survey and post survey responses was analyzed. Growth was
noted in all questions.

The results for the second null hypothesis were determined by analyzing the
results of the #-test. The post data set was used as sample one and the pre data set was
used as the second data set. The ¢-test produced a ¢-value of 4.45 and a right p <.001.
With this information, the researcher rejected the null hypothesis. Therefore, there is
sufficient evidence to believe that there is an increase in students’ relationship skills and
social awareness after explicit social-emotional learning instruction.

Summary of Findings — Null Hypothesis 3

The third hypothesis focused on responsible decision making. The last 12

questions of the survey addressed this skill. The average score for each question was
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determined and the difference between the average pre survey score and post survey
score was calculated. Again, growth was shown in all questions.

The results for the third null hypothesis were determined by analyzing the results
of the #-test. The post data set was used as sample one and the pre data set was used as the
second data set. The t test produced a #-value of 2.96 and a right p <.004. With this
information, the researcher rejected the null hypothesis. Therefore, there is sufficient
evidence to believe that there is an increase in students’ responsible decision making after
explicit social-emotional learning instruction.

Summary of Findings — Null Hypotheses 4, 5, & 6

The fourth, fifth, and sixth hypotheses centered around student discipline
infractions. The total number of infractions, major infractions, and minor infractions was
all analyzed via quantitative statistical analysis. Discipline infractions were reviewed by
comparing total, major, and minor infractions from September 2024 to those in
September 2025. This process continued for the months of October 2024 and October
2025, November 2024 and November 2025, and December 2024 and December 2025.
For the 12 different analyses that were reviewed, only the major referrals for October
2024 to October 2025 showed a significant difference.

Discipline Data — Null Hypothesis 4, 5, & 6

Class of 2032 Sept. Sept. Oct. Oct. Nov. Nov. Dec. Dec.

2024 2025 2024 2025 2024 2025 2024 2025

Students Enrolled 427 424 426 425 427 426 421 427

Total Referrals 66 72 66 55 51 82 30 67
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Major (Office Managed) 9 7 32 7 28 19 14 11
Referrals
Minor (Teacher Managed) 57 65 34 48 23 63 16 56

Referrals

Discipline data, including total, major, and minor referrals, was analyzed using
the z-test for difference of two proportions. For sample one, the total referrals for the
month of September 2024 was used as the X1 sample, with the sample size being the
enrollment for that month. For sample two, the total referrals for the month of September
2025 was used as the X2 sample, with the sample size being the enrollment for that
month. This then produced the z-value and the p-values. Based on the hypothesis, the
right p-value was used in calculations. Alpha was .05 in all calculations. This process was
completed again for major referrals in September 2024 and 2025, minor referrals for
September 2024 and 2025, and total, major, and minor referrals for October 2024 and
October 2025, November 2024 and November 2025, and December 2024 and December
2025. For eleven of the twelve tests that were run, the researcher failed to reject the null
hypothesis, and, therefore, there is insufficient evidence to believe that total, major, or
minor referrals will decrease after social-emotional learning instruction is implemented.

Quantitative Figures — Null Hypothesis 4, 5, & 6

Z Value Right P Value

Total Referrals Sept 2024 | -.59 124

& 2025
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Minor Referrals Sept 2024 | -.83 197
& 2025
Major Referrals Sept 2024 | .43 334
& 2025
Total Referrals Oct 2024 & | 1.09 139
2025
Minor Referrals Oct 2024 | -1.63 .949
& 2025
Major Referrals Oct 2024 | 4.12 <.001
& 2025
Total Referrals Nov 2024 | -2.94 998
& 2025
Minor Referrals Nov 2024 | -4.56 1
& 2025
Major Referrals Nov 2024 | 1.34 .089
& 2025
Total Referrals Dec 2024 -3.93 1
& 2025
Minor Referrals Dec 2024 | -4.86 1
& 2025
Major Referrals Dec 2024 | .6 273

& 2025
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Total referrals for the months reviewed in 2024 trended downward over time,
while total referrals for the months reviewed in 2025 fluctuated between increasing and
decreasing. In the 2024 months, major referrals peaked in October and November. In
2025, the peak for major referrals was in November. Minor referrals through 2024
trended downward; while minor referrals in 2025 also trended downward, they showed
some fluctuation.

Comparing 2024 and 2025, total referrals for each month were higher in 2025
than in 2024, with the exception of October. Each month, there were more minor referrals
in 2025 than in 2024. However, there were fewer major referrals in each month of 2025
than in 2024. However, the overall conclusion is that there is insufficient evidence to
believe the rate of total, major, and minor discipline infractions per student enrollment
will decrease after social-emotional learning instruction is implemented.

Summary of Findings — Null Hypothesis 7

The final hypothesis of the study examined attendance. Attendance data were
recorded by the school in their school information software platform, Skyward. These
data were kept to monitor absences and identify truancy issues. For the study, monthly
attendance reports were run showing the absence occurrence for each student. Absence
occurrences for each student were then added together and combined with the other
students’ absence occurrences for the month to determine a cumulative absence number
per month. The number of attendance days was recorded for each month. Together, these

determined the average cumulative absence per school day for each month.



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 80

Attendance Data

Sept. Sept. Oct. Oct. Nov. Nov. Dec. Dec.

2024 2025 2024 2025 2024 2025 2024 2025

Students Enrolled 427 424 426 425 427 426 421 427

Cumulative Absences 503.5 524.5 594.5 548 610.5 459.5 533 425

Total Number of 20 21 21 20 16 16 15 15
Attendance Days in

Month

Average Cumulative  25.16 24.98 2830 274 38.16 2872 3553 2833
Absence Per School

Day

Similarly to the discipline data, the z-test of proportions was used to analyze
attendance data. For sample one, the average cumulative absence per school day for the
month of September 2024 was used as the X1 sample, with the sample size being the
enrollment for that month. For sample two, the average cumulative absence per school
day for September 2025 was used as the X2 sample, with the sample size being the
enrollment for that month. This then produced the z-value and the p-values. Based on the
hypothesis, the right p-value was used in calculations. Alpha was .05 in all calculations.
This process was completed again for attendance in October 2024 and 2025, November
2024 and November 2025, and December 2024 and December 2025. The researcher

failed to reject the null hypothesis, and, therefore, there is insufficient evidence to believe



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 81

that the rate of absences will decrease after social-emotional learning instruction is
implemented.

Quantitative Figures — Null Hypothesis 7

Absences Absences Absences Absences
September October 2024 ~ November December
2024 & 2025 & 2025 2024 & 2025 2024 & 2025
Z value 0.00 0.12 1.20 0.99
Right P Value 0.500 0.453 0.116 0.160

Qualitative Research

Research Questions

The research questions were designed to align with the null hypothesis, allowing
the researcher to complete a mixed method analysis. Null hypotheses one, two, and three
correspond with the first research questions, regarding the impact of social-emotional
learning on the CASEL competences. Null hypotheses four, five, and six correspond with
the second research question, regarding the impact on student discipline infractions. The
seventh, and final null hypothesis, corresponds with the third research question regarding
attendance.

Summary of Findings - Research Question One

The first research question focused on how teachers perceived the impact of
social-emotional learning instruction on the five core social-emotional competencies
defined by CASEL? The CASEL competencies include self-awareness, self-management,

social- awareness, relationship skills, and responsible decision making. This research
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question is significant because the competencies defined by CASEL act as the framework
for social-emotional learning. They are interwoven through social-emotional learning
standards and are the building blocks of various social-emotional learning curricula.
Understanding the impact instruction has on these competencies is a critical research
component to evaluate the success of social-emotional learning. In order to evaluate the
impact on the CASEL competencies, descriptive data from surveys, open-ended survey
responses, and interview responses were all analyzed and evaluated.

A significant theme that was evident in the responses from qualitative research
was the students’ growth in SEL strategies to support them in the CASEL competencies.
Growth was indicated throughout survey responses and noted in open-ended responses. It
was also evident in the interviews.

Teachers responded to a pre- and post-survey where they indicated their students’
proficiency in a variety of skills related to self-awareness, self-management, social-
awareness, relationship skills, and responsible decision making. The average difference
between the pre- and post-responses on all 40 questions was calculated. There was not a
single question that indicated no growth or regression of students’ skills. In fact, all 40
questions showed an increase in student proficiency.

The most growth, as indicated by survey responses was related to the CASEL
competency of relationship skills. The question “Students in my homeroom class can
"evaluate strategies for preventing and resolving interpersonal problems" showed a
change in response from 2.35 to 3.25. This is a 90% increase.

Exceptional growth was also noted in student self-management. An 82% increase

was noted for the question “Students in my homeroom class can "describe the steps in
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setting and working toward goal achievement".” Outstanding growth was also indicated
in an additional question regarding student self-management. A 77% increase was noted
for the question “Students in my homeroom class can “set a short term goal and make a
plan for achieving it.””.

There were three open-ended questions on the survey. The first was, “Have you
observed any changes in students’ self-awareness, self-management, social awareness,
relationship skills, and/or responsible decision-making following implementation of
social-emotional learning instruction? If so, please elaborate on the changes you have
noted.” Teacher responses on this question further supports the growth indicated through
the pre- and post-survey.

One staff member wrote,

I think there has been a change in their social awareness about how to act and

treat others as the year has progressed. I think sometimes these skills take a back

seat over the summer and now that the expectations of the classroom are back in

place I have noticed they are more aware of their behavior.
An additional staff member shared, “My students are able to better identify their
emotions, what is impacting their emotions, and better self-awareness.” Many of the
teacher responses echoed this theme. A third staff member elaborated, “I have noticed
students independently participating in mindfulness, self-correcting behavior, stopping
and thinking before acting, and treating their peers with more respect.”

In the interviews, teachers noted and shared specific examples of students

exhibiting self-awareness and self-management strategies. These included using the

breathing strategies along with others that were taught through the SEL lessons to calm
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oneself and reset. It was even noted that teachers have seen students remind others to use
the strategies. Through the responses that students had made growth in the areas of self-
awareness and self-management.

In regard to relationship skills and social awareness, one of the teachers noted
students being able to phrase statements as “I feel” or “I believe”. She also shared that
students have been less reactive to others and able to think through situations. An
additional teacher reported students being friendly and respectful, and those skills
successfully transferred into the academic setting. Similar to the competencies of self-
awareness and self-management, teachers reported growth among their students in regard
to their social awareness and relationship skills.

All of the participants noted specific examples of students using strategies for
responsible decision making. Multiple teachers noted students taking deep breaths or
using strategies to regulate themselves prior to making decisions. It was reported that
students are also more aware of their feelings. Responses to the interview questions
further support that students have made growth in the competency of responsible decision
making.

In reviewing and analyzing the responses from the surveys, open-ended
responses, and interview questions regarding students and the impact of social-emotional
learning on the CASEL competencies, it was evident that students showed growth in all
competencies. Teachers shared insight as to what they notice and observe in the
classroom regarding the five competencies. Several noted and shared specific examples

of students utilizing skills and strategies in each area.
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Summary of Findings - Research Question Two

The second research question focused on how teachers perceived the impact of
explicit social-emotional learning instruction on student outcomes related to discipline.
As students learn skills to manage emotions and navigate social situations, the hope is to
see these skills translate and be applied to everyday situations. In order to evaluate the
impact of social-emotional learning instruction on student discipline responses to open-
ended survey questions and interview responses were analyzed and reviewed.

This research question concluded with the theme of social-emotional learning
instruction having a positive impact on students’ behaviors. The majority of teachers
indicated a change in students’ behavior. This was evident in their responses on the
opened ended survey questions and through the interviews.

The opened ended survey question asked, “Have you observed any changes in
student behavior and discipline incidents since implementation of social-emotional
learning instruction? If so, please elaborate.” Responses varied in detail. However, many
noted specific changes in student behavior.

One respondent shared, “Yes, I think that students have improved on how their
behavior can impact someone else and how to better handle when conflicts arise.” To
further support, an additional teacher shared, “Yes, they are more aware of their actions
and how to help others who maybe having a rough day.” Not only were conflict
resolution skills, self-awareness, and relationship skills highlighted, an additional staff
member shared specific strategies that students used.

Students appear more comfortable expressing their feelings and identifying

appropriate steps to take when they become frustrated or overwhelmed. Practicing
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breathing techniques and discussing real-life social situations has supported
students in making progress with peer interactions. Overall, implementing social-
emotional learning has helped create a supportive environment where students can
learn and apply effective coping strategies.
Interviews further highlighted the improvements in behavior, due to social-emotional
learning instruction. One respondent noted that students are less explosive, while another
noted that students are no longer crying as much in the classroom. Teacher responses
indicate that social-emotional learning has had a positive impact on students’ behaviors.
Summary of Findings - Research Question Three

The third research question focused on how teachers perceived the impact of
explicit social-emotional learning instruction on student outcomes related to attendance.
Attendance has become a significant focus for schools. The site of the study was located
in Illinois. Chronic absenteeism is reported on the Illinois State Report card for schools
and plays a factor in their overall school designation. Schools, including the site of the
study, look for ways to improve student attendance to further support student
achievement and success. In order to evaluate the research question, open-ended survey
responses and interview responses were reviewed and analyzed.

Through analysis the researcher determined a theme of social-emotional learning
have no impact on student attendance. Teachers stated this in open-ended responses. It
was also highlighted in the responses on in-person interviews. The open-ended survey
asked, “Have you observed any changes in student attendance patterns since

implementation of social-emotional learning. If so, please describe. One teacher shared,
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“I do see an increase of attendance.” An additional respondent highlighted, “No not
really. Student attendance is not better overall.” Several teachers simply responded “no”.

Interview responses aligned with the responses from the open-ended survey
questions. When asked, “Have you noticed any changes in student attendance since
implementation? If so, please elaborate”, three of the four respondents answered “no”.
The fourth respondent explained that her class had good attendance regardless of social-
emotional learning lessons.
Conclusion

The study was comprised of mixed methods to provide insight on the impact of
social-emotional learning instruction. Quantitative analysis of survey responses,
discipline data, and attendance data were conducted. Survey responses were analyzed
through a #-test. Discipline and attendance data were analyzed through a z-test. The
overall tests did not show significance. Themes were determined through qualitative
research. Themes included growth in social-emotional skills in regards to the CASEL
competencies. Improvement behavior and discipline was also indicated by staff.
Evaluation of qualitative methods showed no improvement in student attendance.
Chapter Five offers a full discussion of the results of the study and insight into the
differences noted between the various findings, as well as conclusions that can be drawn

from the findings.
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Chapter Five: Discussion

The study, The Impact of Social-emotional Learning on Intermediate Grade
Levels, was a mixed-methods investigation, conducted to examine the perceived impact
of social-emotional learning on the five core competencies within the CASEL
(Collaborative for Academic, Social, and Emotional Learning) framework. This includes
self-awareness, self-management, social awareness, relationship skills, and responsible
decision-making. Qualitative research was conducted through surveys and interviews.
The perceived impact of social-emotional instruction on student behavior and attendance
was studied. Quantitative research was utilized to analyze behavior and attendance data.

The study began in August 2025 and concluded in December of 2025. Educators
at the site were provided training and professional development on social-emotional
learning. The district administration provided staff with a set time to teach weekly SEL
lessons using the PATHS curriculum. Teachers were also encouraged to interweave
social-emotional lessons into everyday classroom instruction.

In August 2025, prior to social-emotional instruction beginning, staff completed a
survey indicating their students’ proficiency in the various CASEL competencies.
Teachers took the corresponding post survey in December 2025 after a semester of
social-emotional learning. The survey contained several descriptive statements and open-
ended questions. Interviews were also conducted to further gather evidence on teachers’
perspectives. Secondary data were also reviewed and analyzed. This included discipline
data as well as attendance data.

There were seven null hypotheses that were explored. There were three research

questions. The null hypotheses and research questions are listed below.
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Null Hypothesis 1: There is no increase in student self-awareness and self-
management after explicit social-emotional learning than before instruction.
Null Hypothesis 2: There is no increase in student relationship skills and social
awareness after explicit social-emotional learning than before instruction.
Null Hypothesis 3: There is no increase in student responsible decision-making
after explicit social-emotional learning.
Null Hypothesis 4: The rate of total discipline infractions per student enrollment
will not decrease after social-emotional learning instruction is implemented.
Null Hypothesis 5: The rate of major discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.
Null Hypothesis 6: The rate of minor discipline infractions per student
enrollment will not decrease after social-emotional learning instruction is implemented.
Null Hypothesis 7: The rate of absences will not decrease after social-emotional
learning instruction is implemented.
Research Question 1: How do teachers perceive the impact of social-emotional
learning instruction on the five core social-emotional competencies defined by CASEL?
Research Question 2: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to discipline?
Research Question 3: How do teachers perceive the impact of explicit social-
emotional learning instruction on student outcomes related to attendance?
Discussion of Qualitative and Quantitative Results
The research questions and null hypothesis were designed to complement one

another and provide a broader understanding of the impact of social-emotional learning.
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Research question one aligned with null hypotheses one through three. Research question
two aligned with null hypotheses four through six. The third research question aligned
with the seventh null hypothesis.
Research Question One and Null Hypotheses One, Two, and Three

The first research question, how do teachers perceive the impact of social-
emotional learning instruction on the five core social-emotional competencies, defined by
CASEL? Qualitative research methods including descriptive survey data, open-ended
survey questions, and interviews were reviewed and analyzed. The theme of positive
growth in social-emotional CASEL competencies was evident. The survey results
showed growth in all competencies. The open-ended survey responses indicated growth
and the interviews indicated that teachers perceive a positive impact on self-awareness,
self-management, relationship skills, social awareness and responsible decision making.

The first research question was linked to null hypotheses one through three. A
t-test was completed to statistically review the results of the survey responses. This test
did revealed statistical significance. The combination of qualitative and quantitative
research methods concluded with significant results.
Research Question Two and Null Hypotheses Four, Five, and Six

The second research question focused on how teachers perceived the impact of
explicit social-emotional learning instruction on student outcomes related to discipline.
Qualitative research methods of open-ended survey questions and interviews were
reviewed and analyzed. It was determined that staff noted social-emotional learning had a
positive impact on student behavior. The open-ended question and interviews proved

differently with teachers noting significant growth in students’ behaviors.
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The second research question aligned with null hypotheses four, five, and six. A
z-test was run to analyze the statistical difference in total referrals, major referrals, and
minor classroom referrals over the course of social-emotional learning implementation.
The z-test concluded that there was insufficient evidence to believe that social-emotional
learning impacted behavior and discipline. The combination of qualitative and
quantitative research methods resulted in mixed results.

Research Question Three and Null Hypotheses Seven

The third research question focused on how teachers perceived the impact of
explicit social-emotional learning instruction on student outcomes related to attendance.
Qualitative research methods of open-ended questions and interviews were used to
analyze teachers’ perspectives. Responses to both methods indicated that teachers did not
perceive any change in attendance.

This research question aligned with null hypothesis seven. Quantitative results
were analyzed through a z test. There was insufficient evidence that social-emotional
learning impacts students’ attendance. Both qualitative and quantitative methods
indicated that social-emotional learning did not impact attendance.

Implications

The literature review in Chapter Two shares information regarding the rise in
mental health concerns for students and the increase in behaviors seen in classrooms.
Many students do not receive the support they need to address these issues. While it is
not a substitute for mental health care or behavior support, social-emotional learning can
be a tier 1 intervention to support students. Components of it, such as a specific strategy,

can be integrated into the tier 2 MTSS support systems. CASEL has been a leading
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foundation for developing a framework for social-emotional learning. Information
regarding implementation strategies and curriculums to support instruction are available.
Yet with all of this information, there was little insight on teachers’ perceptions on the
impact of social-emotional learning and comparison to the quantitative behavioral and
attendance data. The conclusions of this study sought to answer questions revolving
around perceptions and beliefs and their connection to results and statistical data.

All educators at the site were provided with professional development and
training on social-emotional learning. Administration for the school arranged a set time to
allow all staff to implement structured SEL lessons during the week. Teachers were
instructed to utilize the PATHs curriculum to instruct students on social-emotional skills.
They were also encouraged to interweave social-emotional learning concepts into
everyday instruction.

Mixed methods of both quantitative and qualitative research methods were used
throughout the study. The quantitative research methods did not achieve significant
results. However, qualitative research methods including surveys, open-ended survey
questions, and interviews indicated that the intervention was impactful. It was evident
that teachers perceived a positive impact on students’ self-awareness, self-management,
social awareness, relationship skills, and responsible decision making. It was also evident
that teachers perceive a positive impact on students’ behaviors.

The researcher’s finding can be used when considering future practices regarding
social-emotional learning instruction. Teachers implemented social-emotional instruction
once a week through a designated curriculum. Many teachers also implemented SEL

skills into their everyday classroom routines and academic subject matters. Overall,
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teachers perceived a positive impact from the intervention. They noted increased ability
in self-awareness, self-management, social awareness, relationship skills, and responsible
decision making. Teachers also saw an improvement in student behavior and discipline.
The improvement in these areas is justification for continued social-emotional instruction
and continued growth in programming and practices.
Limitations

Limitations of the study must be considered when reviewing the results of the
findings. Both qualitative research methods, the survey and interview questions, were
created by the researcher. They are connected to the Illinois state social-emotional
standards and the CASEL framework. Due to the connection and the design of the state
social-emotional standards, the first null hypothesis addressed two of the CASEL
competencies: self-awareness and self-management. The second null hypothesis
addressed two additional competencies: relationship skills and social awareness. The
questions for the survey were reviewed by the dissertation committee. However, the
questions were not previously studied or tested prior to their use in this research.

Additional limitations existed as the respondents to the surveys and interview
were the staff implementing and instructing students on social-emotional learning skills.
Investigating their perceptions on the impacts of social-emotional learning could be
skewed, due to their involvement in the implementation and instruction of students on
this material.

Inconsistent reporting of classroom discipline infractions also served as a

limitation to the study. Each teacher had a different threshold for behaviors in their
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classroom and what may seem minor and be unreported from one classroom, may be
considered a behavior concern in another classroom.

In order to attempt to control this, teachers were provided a flow chart from
administration and PBIS (Positive Behavioral Interventions and Supports) teacher teams
at the beginning of the year. The chart explained and outlined interventions and methods
for addressing misbehavior. It highlighted using reflective and restorative conversations
to address behaviors and utilizing these types of conversations as learning opportunities
for students. It also elaborated on what behaviors should be managed in the classroom
and what behaviors should be sent to administrators to handle.

An additional limitation for consideration is that not all staff that took the pre
survey at the beginning of the year also took the post survey. To further this, some staff
that answered the post survey did not answer the pre survey. In order to control for this,
participants provided their initials when taking the survey. Initials from the pre- and post-
survey were matched to see responses from consistent individuals. However, a limited
number of participants participated in both the pre-survey and post-survey.
Recommendations

In reviewing and analyzing the findings of the study, it is recommended that the
study be conducted over a longer period of time. Social-emotional learning was
implemented in August 2025. The study was conducted over the first semester of the
school year and concluded in December of 2025. A longer study duration would allow
students to have additional social-emotional lessons, implementing and practicing

strategies. This would allow further development of these strategies and may affect the
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impact. With a longer duration, a clearer determination could be evaluated regarding the
true impact of social-emotional learning.

Additionally, various grade levels should be included in further research. This
study focused on fifth and sixth grade. The impact of social-emotional learning on
different grade levels should be considered. It is possible that social-emotional learning
instruction may have a different impact on primary grade levels. Secondary grades should
also be included in future studies to review the impact at that level. Expanding the study
to encompass a larger age range of students could provide additional insight into the
impact social-emotional learning instruction has on students. It is possible that younger
grades would find social-emotional learning more impactful, while older grades may see
less of an impact. Having the insight on the impact for all ages and grades allows for a
more thorough understanding.

While the survey questions were designed to align with the social-emotional
learning standards and the CASEL competencies, the questions were not previously
tested. Additional studies should be conducted using a normed social-emotional learning
screener. This would provide additional data and information in regards to student
responses and normed data. Results may vary with a different screening or survey tool.
When surveying staff, teachers must read and understand the questions. With a different
tool, verbiage may be altered which could affect the responses.

Conclusion

The study examining the impact of social-emotional learning was conducted at

the intermediate grade level and focused on teachers' perceptions of the impact of social-

emotional learning. It also analyzed quantitative discipline and attendance data to
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determine the alignment with the teachers’ perceptions. The study began in August 2025
and concluded in December 2025. Teachers completed pre- and post-surveys regarding
student proficiency in social-emotional learning competencies. They also were provided
with open-ended questions to further elaborate on their perspective. Interviews were also
conducted to gain additional insight. Teachers noted a positive impact on student social-
emotional learning competencies and noted an impact on behavior. They did not notice a
change in attendance.

Quantitative analysis was completed to review student behavioral and attendance
data. The data did not show significant difference overall for behavior or attendance,
although positive trends were noted in the behavioral data. Despite the quantitative
measures not achieving significance, qualitative research methods indicated that social-
emotional learning to be a worthwhile intervention and impactful on SEL competencies
and student behavior.

To further investigate the impact of social-emotional learning, additional studies
should be conducted. Studies of longer duration should be explored for greater
understanding of the impact. The use of normed social-emotional screeners would also be
beneficial. To further understand the impact of social-emotional learning instruction, it is

also recommended that multiple grade levels be included in future studies.



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 97

References

About Casel. CASEL. (2024a, February 29). https://casel.org/about-us/

Agirkan, M., & ERGENE, T. (2021). What do we know about social and emotional
leaning? a review and bibliometric analysis of international and national studies.
Erzincan Universitesi Egitim Fakiiltesi Dergisi.
https://doi.org/10.17556/erziefd.822759

Arway, T. L. (n.d.). Positive behavioral interventions and supports. NEA.

https://www.nea.org/professional-excellence/student-engagement/tools-
tips/positive-behavioral-interventions-and-supports

Bailey, R., Stickle, L., Brion-Meisels, G., & Jones, S. M. (2019). Re-imagining social-

emotional learning: Findings from a strategy-based approach. Phi Delta Kappan,
100(5), 53-58. https://doi.org/10.1177/0031721719827549

CASEL Program guide. CASEL Program Guide. (2025, February 19).
https://pg.casel.org/

CASEL Program Guide - Connect your criteria. CASEL Program Guide. (2024,
September 19). https://pg.casel.org/connect-your-criteria/

CASEL Program Guide - View all programs. CASEL Program Guide. (n.d.).
https://pg.casel.org/review-programs/

Centers for Disease Control and Prevention (CDC): Usa.gov. Centers for Disease Control
and Prevention (CDC) | USA.Gov. (n.d.). https://www.usa.gov/agencies/centers-for-
disease-control-and-prevention

Centers for Disease Control and Prevention. (n.d.). Data and statistics on children’s

Mental Health. Centers for Disease Control and Prevention.



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 98

https://www.cdc.gov/children-mental-health/data-
research/?CDC_AAref Val=https%3A%2F%2Fwww.cdc.gov%2Fchildrensmental
health%?2Fdata.html

Center on PBIS: About. Center on PBIS | About. (n.d.). https://www.pbis.org/about/about

Center on PBIS: Resource: Teaching social-emotional competencies within a PBIS
framework. Center on PBIS | Resource: Teaching Social-Emotional Competencies
within a PBIS Framework. (n.d.). https://www.pbis.org/resource/teaching-social-
emotional-competencies-within-a-pbis-framework

Collinsville Community Unit School District #10. (n.d.). Collinsville Community Unit

School District #10. Information. https://www.kahoks.org/learnaboutus

Cook, C. R., Frye, M., Slemrod, T., Lyon, A. R., Renshaw, T. L., & Zhang, Y. (2015).
An integrated approach to Universal Prevention: Independent and Combined
Effects of PBIS and Sel on youths’ mental health. School Psychology Quarterly,
30(2), 166—-183. https://doi.org/10.1037/spq0000102

Dalrymple, K. A., & Phillips, J. M. (2024). The complicated rise of social-emotional
learning in the United States: Implications for contemporary policy and practice.
Harvard Educational Review, 94(3), 337-361. https://doi.org/10.17763/1943-5045-
94.3.337

Dorris Intermediate Sch (4 - 6) - Students. llinois School Report Card . (n.d.).
https://www.illinoisreportcard.com/school.aspx?source=studentcharacteristics&Sch

00lid=410570100262024



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 99

Dorris Intermediate Sch (4 - 6) - Student Diversity. 1llinois School Report Card. (n.d.-a).
https://www.illinoisreportcard.com/school.aspx?source=studentcharacteristics&sou
rce2=studentdemographics&Schoolid=410570100262024

Dorris Intermediate Sch (4 - 6) - Teacher. Illinois School Report Card. (n.d.).
https://www.illinoisreportcard.com/school.aspx?source=teachers&Schoolid=41057
0100262024

Dumbuya, E. (2025). Integrating social and emotional learning into curriculum
development: A pathway to holistic education. The IUP Journal of Soft Skills,
19(1), 53-57. https://doi.org/10.71329/iupjss/2025.19.1.53-57

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B.
(2011). The impact of enhancing students’ social and emotional learning: A meta-
analysis of school-based Universal interventions. Child Development, 82(1), 405—

432. https://doi.org/10.1111/.1467-8624.2010.01564.x

Elias, M. J., Bruene-Butler, L., Blum, L., & Schuyler, T. (2000). Voices from the field:
Identifying and overcoming roadblocks to carrying out programs in social and
emotional learning/emotional intelligence. Journal of Educational and
Psychological Consultation, 11(2), 253-272.
https://doi.org/10.1207/s1532768xjepc1102_06

Frameworks, competencies, standards, and guidelines. CASEL. (2023a, July 18).
https://casel.org/state-resource-center/frameworks-competencies-standards-and-

guidelines/


https://doi.org/10.1111/j.1467-8624.2010.01564.x

THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 100

Franzmann, T. K., Renshaw, T. L., Bundock, K., Pinkelman, S. E., & Raymond Joslyn, P
(2024). Integrated behavioral supports: Combining PBIS and Sel at tier 2. School
Mental Health, 17(1), 173—188. https://doi.org/10.1007/s12310-024-09716-z

Fresno Pacific University. (2022, November 7). History of Social-emotional Learning .

https://ce.fresno.edu/news/history-of-social-emotional-learning/
Gage, N. A., Beahm, L., Kaplan, R., MacSuga-Gage, A. S., & Lee, A. (2020). Using
positive behavioral interventions and supports to reduce school suspensions.
Beyond Behavior, 29(3), 132—140. https://doi.org/10.1177/107429562095061 1
Goodman-Scott, E., Hays, D. G., & Cholewa, B. E. (2017). “it takes a village”: A case
study of positive behavioral interventions and supports implementation in an
exemplary urban middle school. The Urban Review, 50(1), 97-122.
https://doi.org/10.1007/s11256-017-0431-z
Guest, J. D., Ross, R. A., Childs, T. M., Ascetta, K. E., Curcio, R., Iachini, A., &
Griffiths, L. (2024). Embedding social-emotional learning from the bottom up in
multi-tiered services and supports frameworks. Psychology in the Schools, 61(7),
2745-2761. https://doi.org/10.1002/pits.23183

Harrison, J. R., Vannest, K., Davis, J., & Reynolds, C. (2012). Common problem
behaviors of children and adolescents in general education classrooms in the United
States. Journal of Emotional and Behavioral Disorders, 20(1), 55-64.
https://doi.org/10.1177/1063426611421157

[llinois social and emotional learning standards. (n.d.).

https://www.isbe.net/Documents/SEL-Standards.pdf



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 101

Jamshed, S. (2014, September). Qualitative research method-interviewing and
observation. Journal of basic and clinical pharmacy.
https://pme.ncbi.nlm.nih.gov/articles/PMC4194943/

J Lewis. (2022, March 8). Nine programs designated as evidence-based for social and
emotional learning. CASEL. https://casel.org/nine-programs-designated-as-
evidence-based-for-social-and-emotional-learning/

Kaspar, K. L., & Massey, S. L. (2022a). Implementing social-emotional learning in the
elementary classroom. Early Childhood Education Journal, 51(4), 641-650.
https://doi.org/10.1007/s10643-022-01324-3

LaBelle, B. (2019). Positive outcomes of a social-emotional learning program to promote
student resiliency and Address Mental Health. Contemporary School Psychology.
https://doi.org/10.1007/s40688-019-00263-y

Long, C. (n.d.). Breaking the cycle of bad behavior. NEA. https://www.nea.org/nea-
today/all-news-articles/breaking-cycle-bad-behavior

Low, S., Desfosses, D., Cook, C., & Smolkowski, K. (2018). Supplemental material for
two-year impact of a universal social-emotional learning curriculum: Group
differences from developmentally sensitive trends over time. Developmental
Psychology. https://doi.org/10.1037/dev0000621.supp

Marquez, B., Vincent, C., Marquez, J., Pennefather, J., Smolkowski, K., & Sprague, J.
(2016). Opportunities and challenges in training elementary school teachers in
classroom management: initial results from classroom management in action, an
online professional development program . Journal of Technology and Teacher

Education.



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 102

McGorry, P., Gunasiri, H., Mei, C., Rice, S., & Gao, C. X. (2025). The youth mental
health crisis: analysis and solutions. Frontiers in Psychiatry, 15.
https://doi.org/10.3389/fpsyt.2024.1517533

McMillan, J. H. (1996). Educational research fundamentals for the consumer.

HarperCollins.
Muller, L.-M. (2023). Supporting pupil mental health and wellbeing: Understanding the
complexity. Impact, (19).

National University. (2025, August 25). What is social-emotional learning (SEL): Why it
matters: Nu. https://www.nu.edu/blog/social-emotional-learning-sel-why-it-
matters-for-educators/#the-five-social-emotional-learning-competencies

Oberle, E., Domitrovich, C. E., Meyers, D. C., & Weissberg, R. P. (2016). Establishing

systemic social and emotional learning approaches in schools: A framework for
schoolwide implementation. Cambridge Journal of Education, 46(3), 277-297.

https://doi.org/10.1080/0305764x.2015.1125450

Office of Institutional Review Board IRB Policy & Guidance . (2018, April 24).
Guidance for Risks in Social, Behavioral, and Educational Research.
Our history. CASEL. (2025, January 9). https://casel.org/about-us/our-history/
Pendharkar, E. (2024, July 18). MTSS: What is a multi-tiered system of supports?.
Education Week. https://www.edweek.org/teaching-learning/mtss-what-is-a-multi-
tiered-system-of-supports/2023/10
Ponto, J. (2015). Understanding and evaluating survey research. Journal of the advanced

practitioner in oncology. https://pmc.ncbi.nlm.nih.gov/articles/PMC4601897/


https://doi.org/10.1080/0305764x.2015.1125450

THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 103

Rao, A. R., Rao, S., & Chhabra, R. (2021). Rising mental health incidence among
adolescents in Westchester, NY. Community Mental Health Journal, 58(1),
41-51. https://doi.org/10.1007/s10597-021-00788-8
Relationship-building strategies for the classroom. (n.d.-c).
https://osse.dc.gov/sites/default/files/dc/sites/osse/page content/attachments/Relati
onhip Building_Toolkit.pdf
Santiago-Rosario, M. R., Lissman, D. C., Mclntosh, K., Calhoun, E., & Izzard, S. (n.d.).
Is positive behavioral interventions and supports (PBIS) an evidence based
practice? . (n.d.-c). https://cdn.prod.website-files.com/5d3725188825¢ 07116702
46/651c4d7d5174726 ec6dald86_Is%20Positive%20 Behavioral%
20Interventions%20and%20Supports%20(PBIS)%20an%20Evidence-
Based%20Practice.pdf
Sheard, M. K., Ross, S., & Cheung, A. (2012). Educational effectiveness of an
intervention programme for social-emotional learning. International Journal of
Multiple Research Approaches, 1436—1489. https://doi.org/10.5172/mra.2012.1436
Soutter, M. (2023). Social-emotional learning for teachers. Journal of Teaching and
Learning, 17(1), 7-30. https://doi.org/10.22329/jtl.v17i1.7001
Teaching social-emotional competencies within a PBIS framework. (n.d.-e).
https://cdn.prod.website-files.com/5d3725188825e071f1670246/5d76ca39247
bel864e3ba932teachingsocialemotionalcompetencieswithinapbisframework.pdf
The PATHS® Curriculum. The California Evidence-Based Clearinghouse for Child

Welfare. (n.d.). https://www.cebcdcw.org/program/the-paths-curriculum/



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 104

Tlalka, S. (2024, December 16). Meditation is the fastest growing health trend in
America. Mindful. https://www.mindful.org/meditation-is-the-fastest-growing-
health-trend-in-america/

Sappenfield, O., Alberto, C., Minnaert, J., et al. (2023, October 24). Adolescent mental
and behavioral health. In National Survey of Children’s Health data briefs
[Internet]. Rockville, MD: Health Resources and Services Administration.
https://www.ncbi.nlm.nih.gov/books/NBK 608531/

School wellness social and emotional learning. 1llinois State Board of Education. (n.d.).
https://www.isbe.net/Pages/Social-Emotional-Learning.aspx

Systemic implementation. CASEL. (2023, July 19).

https://casel.org/systemic-implementation/

What is PBIS?. Center on PBIS. (n.d.). https://www.pbis.org/pbis/what-is-pbis

What is social and emotional learning?. What is SEL? - Casel Schoolguide. (n.d.).
https://schoolguide.casel.org/what-is-sel/what-is-sel/
What is the Casel Framework?. CASEL. (2023c, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/
What is the Casel Framework? - Communities . CASEL. (2023d, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#communities
What is the Casel Framework? - Relationship Skills. CASEL. (2023c, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#relationship
What is the Casel Framework? - Responsible Decision Making. CASEL. (2023d, March

3). https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#responsible


https://www.pbis.org/pbis/what-is-pbis

THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 105

What is the Casel Framework? - Schools. CASEL. (2023g, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#schools
What is the Casel Framework? - Self-awareness. CASEL. (2023d, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#self-awareness
What is the Casel Framework? - Self Management. CASEL. (2023e, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#self-
management
What is the Casel Framework? - Social Awareness. CASEL. (2023¢c, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#social-
awareness
What is the Casel Framework? - Social-emotional Learning. CASEL. (2023g, March 3).
https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#social-
emotional-learning
World Health Organization. (n.d.). Mental health. World Health Organization.
https://www.who.int/health-topics/mental-health#tab=tab 1
Zagona, A. L., Hara, M., Loman, S., Kurth, J. A., & Walker, V. L. (2024). Educators’
perceptions on the involvement of students with Complex Support Needs in PBIS:
The Role of Educational Placement. Research and Practice for Persons with
Severe Disabilities, 50(1), 36-49. https://doi.org/10.1177/15407969241263515
Zalaznick, M. (2020, September). (n.d.). Essential sel. District Administration, pp. 20—
22. https://districtadministration.com/wp-content/uploads/2022/06/da-digital-

edition-2020-09.pdf



THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 106

Zhang, Y., Cook, C. R., & Smith, B. (2023). Purposeful people SEL and character
education program: A cluster randomized trial in schools implementing tier 1 PBIS
with Fidelity. School Mental Health, 15(3), 985-1002.

https://doi.org/10.1007/s12310-023-09600-2



POLITICAL AFFILIATION AND STUDENT ACHIEVEMENT 107

Appendix A

CUSD10 Data for Doctoral Dissertation o ~ 8 &

Leah Davis -t wabuis org P, Jan 3L 301PM Mdamagel &

Dr. Skevisch, Mr Hyre, snd Mrs. Underwood,

hope you had a2 wondecful wresk. [ 2m completing my doctoral degres through Lindeswood University and am corrently wodoeg on my dessertation. | plan to comgplete a shody on social emotional leanneng at the
rermschars En.!e-lh?ll.

1 am requestng your permisszon o use the daia the destnct collects ca disciplme infracnoes through the SWIS database, as well as aitendance data. | knmow nexs year, Collimsinlle Unig [0 will be implementing an SEL
sereener, potertially SARERS 1 would ke permissson for students to take individaal screeners prior 1o and after weial smotsonal lessons and 1o use the dats from these pre and post assesaments

Delw bope 18 that results show that using explicnt social emotional metruction bhes o positive smpact on student behaoors, dascspleme, mid afendance 1 plan 10 sabemat my prospectus 10 the TRE m the new future. T would like
your pemnssion ko use the deta that Collmsalle Unat 10 collects once | have spproval foe my study. I wall make sae that all whentifiable stodent mitemation i removed Gom the data o ezswe studest conlidentabiy.

I am more than happy to provide any addstsonal informatson you need regardmg my shudy or speak with youn abowet it m more depth. [ appreciate your consideraton m my regoest

Thank you
Leah Davis

Leah Davis

Ansiutant Principsl, Doeis tsrmaikats Schoal
EIRBEEET | Lbevid Grusd iaiels.og

101 Tangaity Coaie (L6223

Covsle your gum =




THE IMPACT OF SOCIAL-EMOTIONAL LEARNING 108

Appendix B

Brad Skedtich 3,3 M (2 bt § .al

ey,

Leak

| suppeet this sffort snd wolld welcame A report 83 T rincipals whan dons | think Tt wankd ks Banaficlal

Brad




THE IMPACT OF SOCIAL-EMOTIONAL LEARNING

Vitae

Leah Frances Davis
Academic Degrees

Doctor of Education - Lindenwood University

Educational Leadership

109

Expected 2026

Dissertation Title: The Impact of Social-emotional Learning on Intermediate Grade

Levels

Master of Arts - McKendree University

Teacher Leadership

Bachelor of Science - Southern Illinois University Edwardsville
Elementary Education

Professional Experience

Collinsville School District
Assistant Principal, Teacher
McKendree University

Adjunct Faculty, Field Supervisor

Certifications & Endorsements

Principal

Teacher Leadership
Special Education
Elementary Education

Middle School Endorsed in: Mathematics, Science, Social Studies

May 2016

May 2012

2012-Present

2024-Present



	The Impact of Social-Emotional Learning Instruction on Intermediate Grade Levels
	_

