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A GIFTED EDUCATICY PROGRAM

DE SO0TQO, MISSOURI SCHOOL DISTRICT
The substance of this prcject is & discussion

of the need for and the value of s gifted educstion

prozrem in the schools of De Scto, Missouri. As a
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teacher in the elementary schools ol tnis distr
for eignt years, I have seen tne need for such & pro-

me and again, as I watch tne gifted children
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hrough my classroom struggle for acceptance
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1tity s2mong his or her peers. I have tried to
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esteblish this evident need based on tne very uncertain

scores of our schievement tests, which et this time, is

pe

the cnly basis I hsve for my study.
Chepter twoc establishes criteria enc procedures
for identifying gifted students. The Depsrtment of

ducaetion's Marland report wses used, slong with the

Ix1

guidelines set forth by tne stste of Misscuri, and some
sugzestions offered by Roger Tayler.

Chapter three sets forth the basic components of
g gifted prograsm, based on the Misscuri stete guldeliness,
as well as s comparison of programs nationwide snd some
alternatives for such programs.

The last chapter of my project is a step-by-step
procedure for establishing e gifted program in a sequen-

tial menner.
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CHAPTzR 1

THE NLUZC FOR AND THE VALUL OF
A GIFTED =DUCATION PROGAAM IN THa

DE SCT0O, MISSCOURI SCHAUCL DISTRICT

Introduction

Should the De Soto School District develocp a
comprehensive plsn for educsting the gifted caildren
in our district? Is there any velus in or even tne
need for such a progrem? Does tiae district sctuelly
have students who qualify for such & progrem, snd who
ere now being short-changed in the development of
their full intellectusl potentisl?

Most experienced teschers of elementsry students
in the Vinelend Schcol of this district could probsbly
answer all of the above guesticns with & resounding
"YES", efter naving witnessed student sfter student
who has completed the elementary grades unfulfilled
and uncnallenged to their meximum potentisl, simply
because no gifted remediel educstion hss been available
for elementary students. Furthermore, the teacher/
student ratio, as well es the wide ability rsnge per
class nas been such ss to effectively inhibit even the
most talented teache:r from surficiently providing the

1.
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maximum stimuletion and chsllenge tc the intellectuslly
advanced pupil. However, tnis is not to assume thsat
the scnocl district is failing to offer quality educsa-
ticn to the ms jority of its school populstion,

If one cen believe the results of tne esnnuel Sten-
ford Achievement Test sdministered by our school esach
spring, it is evident thet it is being successful with
most of the school populstion. For example, the com-
posite score on these tests given the seventh month of
the fiftn zrade snowed s mean grade equivelent verying
from six to twelve months shesd of the national norm.
(See Tsble 1.)

Table 1

Stenford Acnievement Tests, Fifta Grade

Grede -quivalents on Composite 3core

I

Year Nationgl De Soto Difference
Norm Scores (in montns)

19€0 5.9 6.5 + 6.0

19€1 5.3 6.5 + 6.0

1362 5.8 6.8 +12.0

1963 5.8 6.7 + 9.0

Do these averages include e significent number of
students who might be classified as gifted? Bssed on the
Missouri stste guidelines thst students ranking in the
ninety-fiftan percentile cn achievement tests sre candi-

detes for gifted programs, ane csn see thst over tne past
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four yeers an sverage ofseven students per year renked
in the top five percent. (See Table 2.)
Table 2
Stenford Achievement Tests, Fiftn Crede,

De Soto District #73, Vinelena School,
Based ¢n Compesite Score

Year No. of Fifth Graders No. &t or % of Totsl
Teking Test Above 935%ile Fifth Grade

1980 111 6 5

13€1 121 7 1

1362 135 & &

1983 10€ b 5

The figures in Table 2 indicste thet & significsant

number of De Scto, Vinelend Elementesry students can most

ikely be possible candidates for icentificetion sas
gifted. Not only does there seem to be Justificaticn fer
esteblishing clesses for this segment cf the elementery
school populeticn, but also for eppeointing a full-time
teacher for such clssses.

When looKing st Tsble 2, cne can see thst the number
of scnools statewide offering gifted progrems increased
from 58 in 1960 tc 109 cistricts in 1984. Furtaermors,
it is evident tnst & large me jority cf these districts
provide full-time instructors fcr tneir progrsms. Five
of tnose districts sre found in Jefferson County. One
can further note the significsnt incresse in the number
of students and totsl amcunt of dollesrs spent over this

time period,?



Table 3

STATE COF MISSOURI =-- GIFTLD SDUCATION PROGRAMS

e —_— e —

Year No. of districts Total Amount No., of students No.of teachers Grede
in of in in programs Span
gifted programs Dollars Spent programs Full-time Part-time of
Programs
1380 58 $1,560,463.00 8,546 not available K-12
1981 68 $2,017,492.00 8,757 320 K-12
(full-time & "
part-time) -
1982 79 32,591,6%2.00 10,078 228 37 K-12
1982 90 £2,020,372.00 10,666 232 L5 k=12
1384 109 (information not yet available)

Number of districts with gifted programs in Jefferson County? 5% (1383-64)

#Festus R-VI;

Jefferson Co. R-VII; Fox C-12; Crystal City 47; Hillsboro R-III.

Source: Misscuri Depsrtment of Elementary and Secondary Education
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But must we be concerned with such a smsll percen-
tage of students in our society? If we realize tnet
educetion is not only for tne majority, but for each
individuel in that majority, we must recognize their
rignts es individuels end our responsibility to provide
the maximum opportunity fcr every student in our system.
Our obligstion to our netion end to our society require
gt least this much.

Milton Golc states, "In a democracy, objectives in
educstion of the gifted have to revcoclve sround the belief
that in serving the individual we serve society.“2 dis~-
torically, the me jor purpose of American educstion has
been to meet each child's individual needs. Then shtould
this not spply es mucn to the intellectually gifted, as -
to those we aslresdy serve in estaeblished programs for
the leerning dissbled, emotionally and physically hendi-
cepped, slow learners, and speech impsired to name only
e Tfew? Dare we neglect eny longer one of tne most impor-
tant end precicus natural resources in cur world todasy?

E. Psul Torrance reminds us tnst "e gifted cnild is
potentislly 8sn awesomely powerful force. He cen advence
civilizaetion or destrcy it. Tne creative energies of
gifted children need to be sctivated and guided eerly,
or else they cen be lost...or prove dengerous. Thus, it
is important thst the clessroom tescher ask, "Wnat kind
of person do I want the gifted children I teach to

-
become? ' "~
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Thet is the question that must be explored
as we see these gifted individuels passs tanrougn our sys-
tem unchallenged to thneir fullest potential. But ere
they reslly of velue tc our society? Let's exsmine
tnis point more thoroughly.

Tne Velue of the Gifted
Individuel to Society

In our modern ege of accelersted and intensive
progress in the nighly scientific and tecnnclegical
fields, we are finding thet the ccnditions of life
todey demsnd "not only high intellectual ability in
the traditional fields cf leerning, but alsc gifted-
ness in sll fields of humen egspiration, the social &s
well s the technologicel, the artistic as well as the
economic". 4

In 1925, Lewis Termsn in his Genetic Studies of

Genius steted:

It should go without saying that & nation's
resources of intellectuesl talent are among
the most precious it will ever nsve. Tne
origin of genius, the natursl laws of its
development, end the envircnmentsl influ-
ences by which it msy be affected for gcod
or il1, sre scientific problems of slmost
unequaled importsnce for humen welfsre,”

Jemes S. Gallagher further emphasizes thnis point

in his book entitled Teasching the Gifted Cnild wnen he

quotes Arnold Toynbee as follows:

The Crestor has withheld from Men the
shark's teeth, the bird's wings, the
elephant's trunk, end the hound's or
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horse's rascinz feet. The creative power

plented in s minority of mankind hss to

do duty for sll the mervelous physicel

assets that are bullt into every specimen

of Man's nonnumen fellow crestures. If

society fsils to meke the most of this

one numsn asset, or if, worse still, it

perversely sets itself to stifle it, Man

is throwinz awsy his birthright of telng

the lord of creetion and is condemning

himself tc¢ be, instead, the least effective

species on the face of this plenet.®

These authors, then, sre pointing out that gifted
children in our schools todsy sre key members of tne
future generation of crestors, producers asnd lesders
in our society.

There is certeinly resson to belisve that the
encoursgemsnt of gifted studies results in acaievement
in meny sregs fcor students so qualifying, based on thne
results of studies showingz the value of dirferentisted
programs for gifted students throughcut ocur country.

James J. Gallagher in his Hesearch Summsry on
Gifted Child Zducetion cites & New York City study
utilizing 8 specizl class progzram of 200 students,
grades one through sight. Comparison was mede witn a
control group of 200 students enrolled in the regulsar
program. Students were "cleosely mestched on IQ, sage,
sex, snd socioeconomic stetus toc eliminste the pessi-

bility of these factors biasing the results. The spe-

cisl class progrem has a special curriculum, snd in
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eddition, had specisl rescurce teachers of lenguege,
science, speech, fine arts, etec.

The entire group of children wes given schievement
snd perscnelity tests in February of one year end again
in June of that sesme yesr. The twc groups were com-
pered on the emcunt cf growth msde during the elapsed
period of time. The results indicated tnst the group

in the speciel class program wss significsntly superior

i

et every grede level snd in every subject mstter. Thne

control group geined only a little cover twc months in

achievement in the four months of elapsed time."!

E=
3G

o for Gifted

Fbe

A study msde by the imericen Asscoci

m

entitled, "The Gifted Child" reveals informstion
gathered by Dr. Willism P. Schwartz of the "progress
mede by two groups of brignt children: one group taugnt
in specisl clssses, the cther group in regulsr classes.
Tne experimentel group wes selected from an elementary
scheol having specisl clssses fcr the gifted. Tne
control group wss chosen from two elementary schcols
which were carrying on an activity program from two
elementary schools following & traditionazl program, snd
from two junior hignh schools.

The two groups, experimental snd control, were
equated on the following bases: grade, intelligence

quotient, chronological agze, sex, and sccio-economic
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packground. At the end of & four-mcnths' interval,
the gifted group excelled consistently in all grades.
This group was slsc superior tc the control group in
personslity traits.®

This same study slso gives tne exsmple of Professor
Leta Hollingsworth snd her work witn the gifted st
Public Scheool 165 in New York City. Beginning witn
twc original classes, the numbers have now grown to
include over & thousend students now receiving an
individuelized program of educstion, gesred to the
needs of the gifted,

Results of her wor« nave shown tast in sddition to
the high scsdemic schievement students normelly gein in
g gifted progrsm ususlly tnese students "are superior in
physigue &nd physicsl stamina, esre mcre pleasing in
appearsnce than the sversce, are more stasble emctionally,
and have s low rste of juvenile misbehavior or delin-
quency."?

Another example the Americanstudy gives is tne
result obteined from a class for gifted studied by
Msrion V. Brown. In tnis instance, pupils steyed in
the same type class situat on witn the ssme tesacher
"the last two years of elementary scanool. 1lhey were
chosen on the basis cof intelligence tests, school records,
gend teeschers' recommendeticns. Thelr scsdemic esttain-

ment wes elsoc superior, Not only had the pupils made
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rapid progress, but they ned enjoyed many desirsble
social experiences.....Moreover, these pupils read
widely and perticipated frequently in clubs and other

extracurriculsr sctivities."

These are just & few of
the meny exemples aveileble substentiasting tane fact
thet specielized educastion for the gifted is most
certsinly worthwhile, and certainly of grest benefit
te the scciety in which tney live.

A passage quoted by Milton J. Gold from tne Rocke-
feller Special Studies Project on America at Mid-
Century, succinetly sums up our American democrsetic
values and the importsnce ol each individual:

Every democracy must enccursge anigh indivi-

dual performance. If it does nct, it closes -

itself off from the mainsprings of its dyna-

mism and talent and imsgination &nd the

traditionel democretic invitation to the

individual to realize his fullest potential-

ities becomes meesningless.lV

Cen we then ignore the needs of tnis small percen-
tege of our school populeticn any longer? If a progrem
could be established, how could identificatiocn of the
gifted take place? Some criteriz snd procedures have

been established by experts in the field of gifted

ecducation and are cdiscussed in the fcllowing chapter.




CHAPTER 2

ESTABLISHING CRITERIA AND PROCEDURES

FCR IDENTIFYING GIFTED STUDENTS

Intrcduction

Prudent identificetion of the gifted is an sbso-
lute necessity in esteblishment of gifted programs.
If ability of students developed simply from rich
environmental exposure, identificstion of high poten-
tiel would not be necessary. However, it hss been
found tnet this is just not the cese. We realize
and respect the right of 211 men being equel, but we
cannot overlook the fact that all men may slso be
very different. If we fail to properly identify the
potentisl in our young people at an esrly age, we
are gullty of denying them tneir rightful opportunity
to the ultimate in education. Milton J. Gold, in his

becok Education of the Intellectually Gifted, sums up

this thougnt with a quote from tane 19586 Rockefeller

repert, The Pursuit of EZxcellence:

-+..we must not make tne mistake of adopting
& nerrow or constricting view of excellence.
Our conception of excellence must enhence
meny kinds of achievement at many levelS.....
it is possible for us to cultivete the ideal
of excellenceg while retaining tne morsl values
of equality, 11

1i;
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Criteria for Identification

Marland Report

Whet criteris need be established in order to
determine the cepabilities of high performance? In
1972, S. P. Msrland, the Commissioner of Educstion
during the Nixon Administrastion, wes asked by the
president to investigate and determine tne need for
gifted educetion in our nation. In the resulting
study, the Commission determined thet potentiel
ability of achievement in any ol the following areas
singly, or in combination, would be snown:

l. Generesl intellectusl sbility
2. Specific academic aptitude

3. Creative or productive tninking
4. Leadership abilities

5. Physical and performiq% arts

6. Psychomotor abilities

A brief explsnation of each of thnese six tslent
areas of gifted follows:

GENERAL INTELLECTUAL ABILITY: Tne child
possessing general intellectusl ability
is consistently superior to thst of other
children in the schnocl to the extent thst
he needs end cen profit from specially
plenned educationsl services beyond tnose
normally provided by the stasndard school
program.,

SPECIFIC ACADEMIC APTITUDE: The child
pecssessing a specific acasdemic eptituds
is thet child who has an sptitude in a
specific subject arsa that is ccnsis-
tently superior to the aptitudes of
other children in the school to the
extent that he neeads end can profit from
specielly plenned educaticnal services
beyond those normelly provided by the
standard school program.
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-

CREATIVE THINKING: The creative thinking
child who consistently engsages in di ver-
gent tninking tnat results in unconven-
tional responses tc conventional tssks to
the extent that ne needs and can profit
from specisglly planned educstionsl ser-
vices beyond those normally provided by
the stendard schocol prozrsm.

LEADERSHIP ABILITY: The child possessing
leadersnip ability is tnat child who not
only assumes lesdership roles, but also
is accepted oy cthers ss a lesder to the
extent tnat he needs and can profit from
specislly plenned educetional services
beyond those normslly provided by tae
stendard school prozram.

VISUAL AND PZRFORMING ARTS ABILITY: The
child possessing visusl and performing
arts sbility is that child who, by nis
consistently outstanding sestnetic pro-
duction in gresphic arts, sculpture, music
or dance, needs and can profit from
specially plenned ecuceticnal services
beyond those ncrmally provided by the
standard school prosram.

PSYCHOMOTOR ABILITY: The child possessing
psycaomctor e2ility is that cnild wao con-
sistently displays mechanical skills or
athletic ability so superior to thst of
other children in the school that he needs
end can profit from speciglly planned ed-
ucetional services beyond those normslly
provided by the stsndsrd program.

The Marland Commission further established that
g minimum of three to five percent of tne school pop-

ulsticen wculd probably meet the above criteris.

Missouri Guidelines

Following the Merlsnd report, in 1375 tne state
of Missouri established the following identificetion

eriteria A9cscences
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Those abilities found singly or in combi-
netion in eny of the following sreas:
leadersnip ebility, & specific acedemic
aptitude, visual snd performing srts, and
genersl intellectusl ability or procductive
thinkingisiisceaas

+seeeesthe total number of gifted students

tc be served may not exceed five percent of

the enrollment for the taerget grade span in

the scnools screened for the acsdemic progrém....

«sss.the total number of gifted students to be
served in the fine arts ares may not exceed

twc percent of the enrcllment fcr the target
grade in_the schocls screened for the fine arts
program,.-2

Procedures for Identification: Roger Taylor

Hdeving esteblished criteris for identificaticn, it
is importsnt tc establish preccedures for cerrying through
such identification of students.

Roger Taylor in his becok The Gifted snd the Telented

gives us 8 listing of suggestions for vossible identifi-
cation procedures in the six sress:

INTELLECTUAL

Teecher recommendetiocns

Intelligence Test Scores

Cumulative Records

Achievement Test Scorss

Perent Inventory

Student Interest Inventory ‘

ACADEMIC

Teacher recommendstiocons

Cumulstive Hecords

Acnievement Test Scores

Parent Inventory

Student Interest Inventory

Specieal Acnievements in Academic Ares
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Worksheet on Specific Academic Aress
Intelligence Test Scores

LEADERSHIP

Teacher Recommendastions
Sociometric Tests
Cumulative Records

Parent Inventory

Student Interest Inventory
Anecdotal Reports

CREATIVE THINKING

Tescher Recommendations

Cumulative Records

Parent Inventory

Student Interest Inventory

Situstionel Tesks Crestivity Test

Peer Identification

Short ferm of Torrance's Crestivity Test
Anecdotal Reports

VISUAL AND PERFORMING ARTS

Tescher Recommendstions - classroom snad
specisl teachers
Parent Inventory >
Student Interest and Value Inwntory
Peer Identification

PSYCHOMOTOR

Tescher HRecommendeticn-clessroom and
special teacher
Peer Identificatipn
Parent Inventory
Roger Taylor's list of possible procecures cculad

conveniently be used in conjunction with the specific
Student Selection Criterie set forth in the Missouri
State Guidelines for gifted students. A detailed

copy of the Screening and Evaelustion Instruments and

Procedures is included in the following section:
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MISSOURI STATE-ASSISTED PrOGRAM

FOR GIFTED STUDENTS

Section II - Student Selection Criteria (Screen-
ing end Eveluetion Instruments end

Procedures
GUIDELINES:

The student identificstion process should consist
of at least tue fcllowing two stasges: (4) screen-
ing end referral gnd (B) individual evaluation and
selecticn., (See Appendix A for a flow chaert on
the gifted student identificstion process.)

A. Screening and Referral

During the screening stsge, all availsble
date on students indicesting outstanding
ebilities are considered, and students wnose
abilities wearrent further evalustion are
identified. The scnoocl snould establish
group intelligence cut-off test scores of

125 and sbove (or 120 and sbove, or 115

and above) depending on the number in tne
school populstion which the district wents

to include in individusl assessments (Part
B). The typical superior student group #
(115 to 125 I.Q. on group tests) may include
g few gifted students who would be eliminated
by an I.Q. cut-off of 125. However, most
gifted students will score above 120 on
individusl I.Q. tests. Referrals of stu-
dents (with an I.Q. sbove the cut-off) for
individuzal eveluation frequently sre made

by the reguler clsssroom teacher but may

also be made by others familisr with the
abilities and performence cof the student.
Referrals should be mede for the purpose of
gathering further informetion sbocut students
who exnibit outstanding abilities, not just
for taose wno qualify with egn I.Q. sbove tne
cut-cff but elso for thcse who could be more
adequetely tested with specisl instruments
designed for individusl use. It is suggested
thet st lesst 10% of the district population
be referred for individusl evelustion.

B. Individusl Eveluation snd Selection

Following screening end referral, schools shall
use et least three of tne following four selec-
tion criteris to evelusts and select students
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for the gifted program. The school maey deter-
mine which ones wculd be mest appropriste for
the scademic or fine arts program srea(s)
addressed, the grade levels to be served, and
the background of students in the district.
The Department will furnish, upon request,
nemes of tests &nd sceles in each of the four
categories listed below. It is expected thst
the use of tests snd scales will differ within
districts as well &s betwsen districts.

1.

3.

General Mental Ability

Scores on an individusl intelligence test
at or sbove the 35th percentile. Altnough
they sre more time consuming, individually
sedministered intelligence tests provide
more accurste indicsztors fer fingl place-
ment purposes than do group tests. How-
ever, &8s an alternste, two scores from
group intelligence tests, both at or above
the 95th percentile, msy be used in lieu
of the individuasl intelligence test scors.
It is important to note that 5% of the
total population is at or above the 3I5th
percentile, and further evaluaticons sare
needed to identify tne gifted students in
this select group. DUistricts with more
than 5! sbove tane I5th percentile will
need to establish a cut-off percentile of
96 or 37 to identify gifted students for
tne stste-assisted progren.

Academic Ability

Scores on standardized schievemsnt tests at
or above tne 35th percentile. The scores
shell be in the subject eres(s) or in tne
subtest area(s) most related tc the design
of the gifted program. (Most districts will
need to establish & cut-off percentile of

96 or 97 to identify gifted students for

the state-assisted program.)

Creativity, Reasoning sna Problem-Solving
Ability

Results of velid tests or otaer sssessments
indicsting outstending sbility in one of
the following aress: (1) creative and
productive thinking, (2) advanced insight,
(3) outstanding imaginetion, (4) innovative
or crestive reassoning ability, (5) advsnced



18.

perception of cause and effect relation-
ships, (6) problem solving, or (7) sb-
strect concepts. These areas of ability
must be related tc the design of the
gifted program.

L. Performence

Nomination, supported by documented evidence
of cutstending performance, by perscns from
two or more of the following groups (tescners,
other schcol perscnnel, externsl profession-
els who are experts in the progrem ares,
peers, snd pesrents) and whose evelustions

are recognized by scnool cofficlsls. Out-
stending performence in & genersl scademic
ares, a8 Tine erts areas, or anotner sasres
releted to tne design of tne gifted pro- L
grem shell be used as & pasis for nomination.=

Identification Procedures Compsrison

As & comperison for Missocuri guidelines, Table
shows a survey of twenty-four schools nationwiae which
indicates the most frequently used screening sand measure-
ment devices. (See Table 4)16A study of tnis table shows
that various achievement and intelligence tests were
employed in &ll districts, as well es performence nomine-
tion by teaschers, parents, peers, asdministrstors, coun-
selors or the student. However, tests cf crestivity
were used in only one-tnird of the districts. 1In
addition tc tnose criteria, sbout cne-tnird of the dis-
tricts also employed the Renzulli/Hartmen Rehsvorial
Rating Scales for identificstion purposes. Tnese schools
use & Resource Room-Pull-Out Progresm, which is what tne
Missouri guidelines specify. Nc relisble conclusions can
be drawn ss to tne most popular testing tool, as so many

are not revesled.
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TABLZ 4

15

IDENTIFICATION PROCEDURES FOR GIFTED CHILDREN

Fesource Room Programs

SCHOCL METHODS USED
District Performance] I.Q. Group Creetive QOthen
City oy Test Intelli- Tests
Nominaticon gence Test
Glendsle,AZ. |T, S, PA, PE, X X x
Littleton, Ty S5, PA; PE; X
co.
South Wind- |T, S, P4 ITBS CAT X neng.
sor, CT.
Wheston,IL. |T, S, PA Otis Metro- Renz.
Lennon politen
Bettendorf, |PA, T 5.0, Renz.
IAI
Cedsr Fells |T, S, PA, PE x X x
IA.
FortMsdison [T, S, PA WISC-R ITES TORRANCL
IA.
W.DesMcines, (T, S, PA,PE X X
IA.
Olsthe, KS. |T, S, PA X X X
LekeCherles, |T, PA, PE X X h
LA.
Hellowell, T,78; AD X X
ME.
Oxford, MA. |T, Ad, C 130+ 95%ile Renz.
Benton Har- |T,C,AD,PA,S X x
bor, MI.
Minnespolis |T 135+ 95%ile Renz.,
MN.
3t.Louis T X X X
Park,mN. ~
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TABLE 4, coentinued

Enfield,
NH

Irvington,

NJ
Millville,
NJ

Northport,
NY

Cceenside,
Ny

Futnam
Velley,NY

Cincinnsti,
CH.

Peris,

TX

Webster,
TX

T, 3

T,PE,PA,S,C

T, AD,PE,PA

T, PA, S

T,S,PA,AD

WISC-R

SLOSSCON

CTBS

Stan-
ford

X

X

SAT

Otis-

Lenncn

CAT-

Torrance

Torrence

Henz.

Renz.

Henz.

nenz.

A brief explenation of some of the tests mentioned

follows for informational purposes:

Wechsler Intelligence Scale for Children-Revised,
(WISC-R), Slosson, Otis-Lennon, Metropolitan, SAT,
CAT, are ell screening tcols to messure intellec-
tual abilities and genersl schievement.

Torrence Test of Creative Thinking:
of child's behevior snd snalyses of what they

produce in order to identify creativity.

Observetion

For

example; ability to express emotion, to impcr-
vise, role play, enjoyment of visual arts, crees-
tive movement, end music sre s few.

J.S.Renzulli/R.K.Hartmsn: test to identify

behavorial characteristics of superior students.
Four catagories in particulasr: leerning, motiva-
tionel, creetivity and leadership cheraecteristics.
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S.0.I.: J.P. Guilford's Structure of tne Intellect
Mcdel; presents & scheme and elements for either
developing or presenting learning experiences;
reletes content to product snd operstions.

Of course, tnere esre edventages and disasdvsnteges
in depending on the use of these identification pro-
cedures. Table 5, a listing of these advantages and
disadvantages is utilized snd made aveilsble slong
with Missouri litersture, end mekes us very awere tust
screening snd identificstion cennot be tsken lightly.

(See Table 5 following summary).l?

Identificeticn of tne gifted and the procedures used
in identification are still being experimented witn and
questioned by educetional experts in our country. How=-
ever, tne current pattern eppesrs tc bs one wnich does
not rely exclusively on any cne approasch, but to use
combinations of them (i.e. performance nominsticn, I.Q.
snd scnievement testing). Although there is a growing
use of the new crestivity and Renzulli/Hartman behesvor-

jel rsting scales, Teble 4 revesls that neesrly 60% of

the districts surveyed neglect this area cof identificetion.

This may indicete thet the majority of students sdmitted

to these procrams are defined as "those children who are

doing well in school, much better than their companions".lb

The weskness evident in this approscn liecs in the fact

that "many children whc nave & hign sptitude for reasoning

end conceptualization asre not performing well in school.
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Such & definition would then rule them out. Albert

Einstein, Thomas Edison, e&nd Winston Churchill would
constitute three classic csses thet wculd not be
lebeled 'gifted'"l”? by this type of identification.

We cen see thet the procedures used in identifying
gifted children must be cerefully anaelyzed with tne
realization that flexibility tc change &snd possible
ad justment to differences in definition must be msade
when tne identification process is cerried out if it is
going to encompess those easily recognized and those
not so easily recognized,

The Misscuri Stste Menuzl end Guidelines for
Stete-Assisted Programs for Gifted Students reinforces
this need for csreful identificastion:

It is important to note thet differentiated

educstionsl progrems for gifted students

ere not designed for the typiceal superior

student (115-125 I.Q.) wno is frequently &an

excellent scheler, cen earn 'A' grades, a&nd

achieve ecsdemic honors. Gifted programs are
reserved for the upper 2-2 percent of students
who sre ss fsr frcm tne superior student in
potential as the superior is from tne aversge
student. The task is to identify tais small
percentsge of students with truly outstanding
potentisl and to provide educetional ogportun-

ities wnich will challenge end de wlop fully
their abilities.<”
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TABLE 5‘7
METHODS OF IDENTIFYING THLE GIFTLD

Method Advantsge ol __Disadvantage
#Provides opportunity to observe learning #Misses unmotivatea,under-
behaviors achievers
TEACHER #lxperiences familiarity in denoting #Misses minorities,disad-
NOMINATICN characteristics of the gifted vantaged, nandicapped,
%#Gives opportunity for comparison in learning disabled
developmnental stages #Misses those wita behavorial
#(tains support from classroom teacher or emotional problems
because of involvement #May be least accurate accord=-
ing to research .
#Identifies verbal involvement sbility i#Administering test is costly W
accuratel L
INDIVIDUAL #Samples =& %roader range of sbilities #Permits possibility of cultursl
INTELLIGENCE #Controls testing conditlons bias
TEST #Interprets potentisl performance ‘tNeeds trained personnel
GROUP #Acts as a screening device #pxisting learning problems may
INTELLIGENCE interfere witan performance
TEST #Identifies 50% of gifted students #Penalizes poor resders

#Gives a ceiling too low to
measure niga ability

##Lacks identification of
underaschievers

. #Assesses problem solving skills #pBased strongly upcen verbal
CRE%?%};TY s#Messures divergent production skills
- ability #pstablisning valid inflormation

#Reflects wider renge of abilities not possible yet




TABLE 5,cont!'.

PARENT
NOMIVATION

#Maintains close contact with child
#Assesses with a greater degree of
information

#Underplays and over-
estimates cnild's
sccomplishments

PEER AND SELF

#"Takes one to know one,"

#Conceels their abilities to
avoid rejection
#Being aware of self is

’ A AT
NOMINATION lacking in young children
#TIdentifies crestive benaviors in
PROFESSIONAL s T
REHYAVORTIAL those lschking verbal ability

RATING SCALES

s#tReflects personality cheracteristics
of gifted

#Indic«tes curiosity, openness, and
inventiveness

#Assesses the degree of task commitment

#Insuring uniformity of

comparison is not i
possible .

NOMINATION BY
EXPERTS/MENTORS

i#Makes comparison to others with
similar interests

#Limited by infrequent contact
witn cnildren




CHAPTER 3

BASIC COMPONENTS OF A GIFTED PROGRAM

Missouri Stste Guidelines

In order to estaeblish a successful program for
our gifted students, we must carefully examine sand
set forth some worthwnile goesls for guidsance.

Referring omce sgein to the Misscuri 3tste

Guidelines, we note some goels:

In accordance with the definition of

giftedness which is set forth in the

law (H.B.474) the state-approved

programs for the gifted will be in

the genersl scedemic sreas and/or in

the fine arts. It is recognized thnst

gifted students ere cspable of out-

standing performance in one or more

ecademic arees snd mey eglso display

outstanding ability in one or more of %
the fine arts. It is further recog-

nized thst outstanding intellectusl,

creative thinking, end ressoning

abilities contribute singly and in

various combinations to such perfor- i
mence. Consequently, school districts

will need tc assess & variety of stu-

dent abilities &nd to design sppro- I
priate prozrams whicn will cnallenge |
and develop these sbilities.

By lsw &snd tredition, Misscuri scnocol
districts are expected to provide pro-
grams of instruction suiteble for the
full renge of student ability, from
hendicapped snd disadvantaged lesrners
througn those who sre academically
advanced.......To ensure that a gifted
program doeés not supolant the regular
prozram offered or exvected in & school
district for scasdemically advanced stu-
dents, all state-assisted gifted pro-
grams must meet the following criteris:

25,



The state-assisted gifted program
must consist of curriculer coffer-
ings wnich dec not replace those
offered previously for scsdemicsl-

ly asdvenced (superior) students in
the school district's instruction-
gl progrem end which are quelita-
tively different from those nor-
mally expected for superior students;

The state-assisted gifted program
shall be designed to teach content
and processes which differ from
reguler and sdvanced offerings of
the schocl district (content,
methods, and objectives must be
different from and beyond those
offered advanced students in the
regular curriculum); and

The state-assisted gifted program
must represent an sctual increase
in district expenditures for in-
structionel staff and for special
materisls., For exsmple, the state-
assisted gifted progrem snall:

() Reguire sdditional teacher
assignments for the instruc-
tional time for waich special
stste aid for the gifted pro-
gram is requested; and

(b) Increese the school's cost be-
yond the cost of the reguler
instructional program. (This
is the basic reason for request-
ing matching (50%) state aid.)

Any decreese in the staff employed in the
school's reguler instructional program
(es messured by the teacher-pupil retio)
must be sttributable tc fectors othner
than tne stete-assisted gifted program.
It is the school district's responsibil-
ity to provide such an explanation.

Cless or group sizes within the gifted
program should nct exceed 15 nor be less
than 5, with an everage of 10 students
per cless, for esch instructional posi-
tion and progrsm ccmponent.



Possible Gosls for our Local District

For & stste-sssisted program, it is clear tnst
we must organize a program wnich does not replace
those previously offered, end cone whichn differs
in content, metnods and cbjectives. Additional
instructors must be added to the staff, and class
or group sizes must be limited. Further recog-

nition is mede of the need for s program which

contributes toward the development of a student's

critical thinking end reassoning gbilities, as well
gs one which meets the needs of tnose heving out-

standing intellectual ability. Such & program ‘
might be geared to tnose particuler skills end

talents listed below: .

1. The ability to essociate and inter-
relate concepts

2. The sbility to evaluste fscts and
arguments critically

3. The ability to create new ideas end
originate new lines of thought

4. The ability tc reascn tanrough complex
problems

5. The sbility to understsnd other sit-
uations, other times and other people;
to be less bound by one's own pecu-
liar envircnmentel surrocundings.
If we are to accept tnese s&s ressonable gosls to
strive for, then we must chmse with care the content

of any particular progrem, the method of presentetion

of such progrem, end the change in learning environment



which will be necessary to fulfill such gosls. James

J. Gallegher presents some interesting ideas for these

ereas which I feel sre worthy of consideretion:

1.

(AW

The content of tne materisl presented to
the students can be chsnged. Since the
gifted child has demonstrsted manifest
ability tc handle & ccmplexity of ideas
far beyond nis chronologicsl age, it is
naturel tc essume thet schcols sensitive
to this problem will mske & genuine effort
to medify the content reaching these
students to stress the greater complexity
and higher levels of sbstracticn that
they can comprenend.

The method of presentetion of meterisl to
the students can be cnanged. Since the
prccess of taninking or the style in wnich
8 youngster epproaches difficult problems
sppeers important, & significant amcunt
of sttention hes been given not cnly to
what the tescher presents but how she
tries tc present it. Tne gcals of thne
teacher of gifted students should go
beyond the mere ebsorption of knowledge
to nhelp the child develop & learning
style that will serve him or her in good
stead in later studies and in lster life.

The tnird major avenue of change would

be to modify the nature of the lesrning
environment itself. This mesns either
moving tne youngster to & different set-
ting cor changing tne nature of the set-
ting in waich he receives nis instruction.
Such devices as acceleration to the next-
highest grede level, or tne use of open
clessrooms, resource rooms, after-schcol
clubs, cr speciel clesses--8ll represent
decisions tc change tne nature of the
leerning environment.2<

Specificaelly we must decide whether the program

will not only meet stete requirements, but will:

1.

2.

Concentrete on one grede level or all
grade levels,

Individuelize to facilitate each learner's
uniqueness in development of originality,
responsikility end initistive.
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3. Provide & learning environment which
actuslly will emphasize fully each of
the following criteria:

a. generel intellectual ability
. b. specific scasdemic abilities of

synthesizing, enalyzing &nd
evaeluetion skills

c. creastive tainking and problem-
solving and skills of inquiry

d. visuel and performing arts abilities

e. psychomotor sbilities

f. 1lesdersnip treining

4 Allow for flexibility in progremming to
meet tne specisl needs, interests and
telents of students in the initial pro-
gram, as well as fcor the future,

5. Provide for experiences which will
promote understending of self sna otners,

©. Initiste opportunities for career
exploraticn,

7. Provide access to speciel learning
activities beyond regularly prescribed
curriculum, end -

8. Provide for teschers who are:

g. skillful in developing indepen-
dent leerning activities

b. Tflexible toc change

c. accepting of individusl differences
in students

d. capable of originslity of ides,
who show curiosity, and are willing
tc orgenize progrems suiteble to
the G/T cnhild

e. hes the desire toc work with this
type of students, &nd is willing
tc accept the challenge

These are some of the first goals tc consider when
investigeting end determining wnat type of program is
needed for our perticular district in order toc schieve
maximum results. Examining and observing other district

programs weculd be nelpful in this aim.
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A Comperison of
Progrems Nsationwide

The Neticnsl Associstion for Gifted Cnildren

published & book, Successful Programs for tne Gifted

end Teslented, which was edited by Joyce Juntune. I

A3

heve compiled a breskdown (see Table 6§ of some of
the elready established programs in our netion which
make use of the rescurce room, pull-out type program,
(which of course, is required by Misscuri guidelines),
from the informetion this book offers.

A brief explenation of some of the terminology

used in Tsble & rollows:

THINKING: results when there is persistent

effort to exemine the evidence wnich supports
eny bpelief, solution, or conclusicn wnich is |
suggested for scceptance, together with the - |
implicatig? and further conclusicns of the
evidence. “* |

CRITICAL THINKING: defining & problem, |
developing a tentative e&nswer, testing this

tentstive answer, cdeveloping and applying &

conclusion.

CREATIVE THINKING: weondering why not, what
if, Jjust suppose, recaslling passt experiences,
gathering fscts and answers, observing the
unusual end fcrmulating originel interpre-
tations.

PROELEM~-SOLVING: defining problem, working
with it, drewing a conclusion and carrying
out & ccnclusion.

ANALYSIS: analyzing elements, relastionships,
and systematic srrangements.

SYNTHESIS: productive thinking; producing
communicetion; & plen or set of operations;
formulating hypotheses; reconstructing in e
new pettern and producing & product that did
not exist before.
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TABLE 6

PROGRAM COMPARISON CHART

Mo

Nafie oFf grad? H?urs gears BASIC COMPONENTS wvaluation
; eve in rogram
Sehool Served| program in Cﬁgzznt E;rgggi: Rgsourge Results
(weekly)| Operation| Offersd ¥ I 3ris_g
2 (Thinking) il b LI |
Glendale, AZ 1-8 - 7 Ind.stuay Production ~ -=------ Students
(student Critical developed
choice) Crestive awareness,
Benavorial Teachsr/
Teacher- parent
directed input.
Littleton,CoO -6 2-2 for -——— Verbal/tech. Productive Parents/ Annual sub-
6 wk. curriculum Mentors/ jective/;
block activities teacher/
beyond classrm. Comm.res. |Positive.
SouthWindsor, | 4-6 2 aft. * Differentisted Inquiry; in-  c=ce---- on-going;
CN. Curric. vestigetion; Prog.mod.
Research;logic; Increased
Prodem-solving; comm.involve-
Creative; (Bloom ment.
Taylor, Williems;
fenzulli,Calvin
Wheaton, IL. k=12 f|-==-~ 1 Divergent Bloom Tax. community |In-process
think.skill thinking
activities skills




R EE——

Hecognized

ettendorf,TA. 3-8 | 1-2 4 Ind.stdy. Bloom Tax. Comm. s model
Grp.act. Divergent resources | program in
Product dev. Iowa
edar Falls, k-6 1/2 - Ind.* grp. Interaction Mentors Successful
IA. day activities w/self-others; Resoeurce
Dev. unique- people
. ness
t.Madison, 2-6 - 4 Student Deecision~- = = —-ce----- Positive comm
IA. Interests making; support;no
Henzulli adverse aflec
y T Triad on ach,scores
.DesMoines, k-8 1/2 5 Academic Renz.Tri. Mentors, Positive
IA. day curric, Critical Parents,
twice Creative Comm,
lathe,KN, k=12 | 1-3 3 Ind,stdy. Creative Mentors, Very positive
Affective; Parents;
Creative Commn.
ske Chas, k=12 | --- 7 2 eurric. Awareness = smewcee-- Students
LA. guidelines snowed sig.
based on gain
stud.interest
allowell, k-6 - - Academic, Creative Mentors Student/
ME. cultural Mechanical Parents teacher per-
enrich, Comm. ception imp.




xford,MA. -7 1/2 day( 5 Curric.ext. Renzulli Parent Goals met
twice ’ Ind.study Triad Comm, Students
: challenged
entonHarbor -6 |Mon- - Grp.dynamics Creative; Comm., On=going
MI. Thur, Ind. project Logic;values; Res.
Mini-course persuasion; people
[ prob.solv.
|
inneapolis, k-12| Indiv. 4 Ind.stdy. Decision- Commn. Most
MN. I Field trips; making Successful
] ' Discuss.grp.
nfield,VH. -6 i 1/2 I Ind.stdy. & Prob.-solv. Comm. ; ————
iday Grp.research tutors e,
, | Para-prof. (o
rvington,vJ. | k-6 }Indiv. 5 Res.;investg; Renz.j;explor;  e--e-- wxtremely
| individualized prob-solv.; rositive
! =1 i creative
orthport,NY. | k=12 | 3w 1 Ind.study Henz/Wms/ Mentor;
small grp. Bloom/Torr. comm; par, | =======<--
Heasoning;
incinnati,0H | 5-6 -—— , 2 knrich. for prob-solv; = --=--== Very
' Reading; creative; positive
Academic enr. logic.
Ind.study; Creative;
arls,TX. =7 lday [ 5 Small group; forecssting; Tutors Sig.gains
' One lg.grvp. reasoning; in stud.
, activities planning; perf.
Decision~-
making.




For example:

EVALUATICON: meking judgments based on externsl
or internsl criteria,

BLOOM'S TAXONOMY: grcuped leerning experience
in sn heirercny from the lowest tc tne hignest
mental processes: knowledge, comprehension,
epplicetion, esnalysis, synthesis, evaluation.

WILLIAM'S STRATEGY: & three-dimensional mcdel
for implementing cognitive-sffective behavior
in the classroom,

TORRANCE CREATIVE SCREENING: screens levels of
crestive gbilities; emphasizes fluency, flexi-
bility and originelity.

RENZULLI; orgenized a program for gifted and
enrichment which incorporates the tescher/
curriculum/student in sn ongoing process of
study and enrichment.

As we study and anelyze Table 6, we cen see similar

cheracteristics in meny of the program components whicn

are viewed as vsasluable to quality gifted programming.

l. Develcpment of skills of inquiry.

2. Development of higher levels of tninking
sgkills, as well &s creastive and productive
tninking skills.

3. Independent activities offering freedom of
choice, with community involvement.

4« Research and problem-solving skills.
5. Individuslizaticn of progrsm for develop-
ment of responsibility, awesrensess &nd

tne uniqueness of the individual.

6. Veried sctivities snac differentisted
curriculum.

7. Early entry into prozrams, as early as
Kindergsrten in msny districts.

6. Eveluation.

Resource room progrsms seem very successful, but

there ere alternstives which will be discussed in the
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Alternetives snd Comperisons
of Programs

Even though Missouri Staste Guidelines require e

resource rocom, pull-out type vrogrem, it behooves us

to st lesst consider alternative types of programs

svaileble. In Table 7, we see & comperison cof the

edventages of & resource room progrsm as opposed to

other eveileble delivery

systems.

Teble 7.

A Comparison of Delivery Systems
for Gifted Progreams

Type of Delivery
System

Advantages

l. Reguler clessroom
setting-reguler
teacner

Scheduling undisturbed
Adequste time to complete
program asctivities

Avoids labeling somewhet
Continuous contact with
regulsr teacher

No transportetion costs

— e S o o e TES s e Smm e GEm mm wmm e Gk s e e e e e G e s e

2. Reguler classrcom
setting; regular
tescher snd educe-
tionsl rescurce
teacher

Scheduling undisturbed
Adequate time to complete
pregram activities

Avoids labeling somewhst
Continuocus contact with
regular tescner

No transportstion costs
Program can be planned,
coordineted, evaluated

Utilizes specielly trained
person in gifted educetion
with matching state aid
dollars

— e e e s Eme  Ema e s mms e amm e ems e Smm Smm mmm e e S e e




2, Resource room before/ 1.
after school-Rescurce 3.

Rcom Tescner 6.
T
8.
9.
10.
l}. Resource Roon 6.
during school-
Resource Room T
Teacher.
8.
J.
5 4
NQOTEH:

Missouri,

— o — e — o e — — — ——

Scheduling undisturbed

Avoids lebeling somewhat

Program cen be planned,
cocrdinated, evalusted

Utilizes specially trained
person in gifted education
with matching stete aid
dollars

Gifted chila has & peer
group of similar children

Gifted children can conduct
small group projects and
activities

Progrem does not compete
with regular program
schedule

— o e e e S e e e o — —

Progrem can be planned,
coordinated, evaluated

Utilizes specially trainea
person in gifted educstion
with matcning stete &ia
dollars

3ifted child has & peer
group of similar chilaren
Gifted children cen conduct
smell group projects sna
activities

Progrem does not compete
with extrs-curriculsr
activities and transporta-
tion schedules

This is the most common psttern in
due tco some disadvantages

encountered in the first three patterns

5. Special Class
period-specizcl
class teacher

is

seen sbove.

(Note: Tais pesttern

most often found in the

secondary scnool.)

— e e e S e e s S S e — w—
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6. Specisl all-dsy Includes 1 through 11, except
class; specisal for item 3, and 5. (Note:
cless teschers this pattern is not recommended,

except for tne upper one
percent c¢f students.)

— — — — — — — — — — — —— — —— — o — — — — — — — — — — —

7. Speciegl school All of the ebove items, 1l-11
are edventages of tais program.

(Note: A speciasl scnool for
the gifted does not exist
in Missouri, except for one
or two private scnools.

(Wote: Tne sbove table of informestion wes obteingd from
a packet of material issued by the Missouri Depart-
ment of Elementary & Secondary rducation, Gifted
Education Division.)
We have ccnsidered the identificstion of and proce-
dures for identifying the gifted, progrem goasls based
on a resource rocm concept, esnd slternutives programs
availaeble to establish a quality progrsm. However,
there are other important basic progrem components

to be considered in the development of such & program:

l. A philoscphy stated by the district,
objectives and needs of district

2. Is program student oriented?

3. Pnysical facilities &nd necessary
transportstion to implement programs

. Specisl funding

5. Staeffing snd in-service training for entire
staff

6. Community support and resources aveilsble;
perentel role

7. Adnministrative and professionsl staff support
end involvement
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8. HEvalustion metnods snd procedures

Organizing and implementing 8 quelity educational
prozram for the gifted requires sufficient time for
orgsnizing and developing necessary resources for mex-
imum implementation. "Any school district wishing to
pey more tnen mere lip service to the national promise
of providing sll students with opportunity to exper-
ience quality, optimum education should study closely
the samonition of noted historian Arnold Toynbee, &as
voiced in an article entitled, 'Is Americe Neglecting
Her Crective Tslents?':

To give & fair chance to potential crestivity

is 2 matter of life and death for any society.

This is ell importent because the cutstanding

creative gbility of a fairly small percentage

of the populstion is maenkind's ultimate cap-

itsl asset.

Recognizing thst responsibility as obligation,
such & school district will provide an instructional
program with special dimension for tne intellectuslly
gifted and creatively talented student, for fostering
educationel excellence for sll certainly reccgnizes
the right of gifted children, tco, tc reacn their
potentiel. Not to do so would not only breax faitn

with America's youth, but also negete the enlightened

self-interest of the nation itself." 25




CHAPTER L

ESTABLISHING A GIFTED PROGRAM

L Step-by-Step Procedure

The establishment of & gifted education program
requires cereful planning and organization, cormit-
ment, attention to design and thoughtful implementa-
tion with honest evaluation. In addition, there must
be enthusiasstic support from e£ll personnel involved.

Tnese are essential factors in program develop-
ment. A step-by-step process for the actualization
of these factors is presented below, based on the
perticuler needs of our locasl scnoel district.

In setting forth this step-by-step procedurs,
severel leading suthorities have been resesrched;
those most prominent in the field of the gifted
student. They include Dr. Roger Taylor, nationally
known consultent for gifted programs, who wrote The

Gifted end the Talented, Corinne P. Clendening &nd

Ruth Ann Davies, who wrote Cresting Progrems for the

Gifted, and Sandrs Xsplan, wno wrote Providing Pro-

grams for the Gifted and Talented. Tneir ideas g&nd

sequences of organization are sdapted especially for

our particular district.

39 .
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Commitments

RogerTaylor sees the following commitments as vital -
in the develcpment of a complete and quselity program:

1. The school district must recognize tnat (a)
gifted students are present in tne scncol
district and (b) these gifted students nave
special needs which are not being met by thne
existing educational program.

2. Selection of & Prozrem Committee incluaing
all components of the scnool district; all
support persconnel must be aware of (a) tne
scope and sequence of the progrem end (b)
the district's commitment to gifted educsation.

3 Teachers are simultaneously trained to not
onlg identify but alsc implement programs
esigned to meet the identified needs of

gifted students.

. All teachers witnin the school district
should be esware of tne district's gifted «
progrem regerdless cf their involvement
and/or commitment.

5. The school board believes in and is com-
mitted to providing support for progrems to
meet the special needs oI gifted students.
Tnis saould be in the form of a boerd
resolution.

6. Appropriste personnel within the school
district ere willing to commit time and
effort for pre-planning, implementetion,
end follow-tnrcugn efforts to meet tae
special needs of gifted students.

7. The administration is willing to support
both short snd long-renge goals for the pro-
posed gifted oroazrem.

6. All personnel, incluaing administretors,
involved in aeveloping & state funded
gifted program must recognize that: (1)
the program is cstegoricasl by naturs,

(2) the program must be directed toward
& small percentege of the schocl populstion,
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and (3) finally, that the program must be

in compliasnce with the Administretive Manusgl
and Guidelines: State Assisted Prorsram for
Gifted Students.

Sequentisl Planning

Once esteblished commitments to & program have
been realized, actual planning and organization must
begin. In Table 8, Sendra Kaplan offers & Planning

Sequence Chart which might be utilized. (See Table B.)

Some suggestions and recommendstions for the use
of such & checklist follows:
STEP 1. czstablish building steering committee

1. Select one person wno will be & dedicsted
leader.

&, Person should be & diplomatic leader.

b. Person should have the time tc devote.

c. Person would beccme committee cheir-
person.

2. Select s committee thet will be represen-
tative of £ll areas,.

8. Consider all depertments.

b. Consider all gredes.

c. Administrators and Counselors,

d. Consider psrents now, out not for
identification process.

e. Limit the number to those who
effectually work togetner.

Criteria for selection of the sbove personnel
should ideslly include: 1interest, commitment tc
gifted children asnd willingness to devote time and
energy to the project. Administrative support

in freeing committee members for meeting time during

school hours would be helpful.



TABLE 8.

PLANNING SEQUENCE CHECKLIST

STATUS
PHASE STEP TASKS Organizing in Progress Completed

1. Establish building steering committee
2. Develop staff awareness

I 3. Evaluate current building programs
4. Decide scope of initial program
5. Select general program framework
6. Initial identification |

= s Obtain formal approval and commitment f
8. Select parents and students for committee
9. Design specific program and implement

111 10. Evaluation
Ongoing identification, modification

11. and expansion of program

Adapted from Kaplan, Providing Programs for the Gifted and Talented, p. 17.
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STEP 2. Develop steff swareness
1. EBecome fesmilisgr with materisl &nd resources
2. Set up in-service:

a. utilizing experts in the field of
gifted education; i.e. Roger Taylor;
Nancy Polette, Lindenwooa College;
Derrel Leitz, Dsvenport, IA schools.

b. outlining tc staff what other schools
are doing in and outside the county.

c. planning for key people tec sttend
State Convention on Gifted and
Talented, end other sppropriaste in-
service activities.

STEP 3. Eveluate current building progrems for
needs sssessment.

l. What is aslresdy being done:

g. opportunities for independent study
b. counseling

c. &dvsnced placement courses

d. acceleration

e. Seminars

f. specisl activities

g. grouping

n. community resources

2. What could be expanded that wor«s for a
department already?

3. Wnhere are tne wesknesses?

EP 4. Decide scope of initisl program.

l. Will tne initisl progrem concentrate on
one grade level cr asll grade levels?

2. Will the initisl progrem incorporste all six
talent saress of

general intellectual asbility
specific academic ability

creative thinking

visual &snd perrforming arts ability
psychomotor asbility

leadersnip aebility

HO QO oD
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STEP 5. Select genersl program Iremework
1, Administretive design

a. Hesources: spece/steff/time

b. Ceategories of gifted students

¢c. Numbers tc be served

d. Grouping

e. Group size

f. Relstion tc regulsr classroom

g. Multiple options, such &s ccunseling

2. Curriculum - Differentiested

s. Ccntent-based on student interest/
or interdisciplinsry/ecceleration

b. Process, rather than content empnasis
on higher cognitive functions: crestive
end criticsel tninking

c. Preduct-oriented, retner thsn consumer
oriented

d. Use of rescurces beyond the classroom

e. Affective cbjectives include cpportun-
ities for crestivity, independence,
gself-evelustion snd reletions with
gifted peers

f. Leerning environment supportive and
shifts responsibility from teacher to
students

g. Student evelustion is besed on indivi-
dusl, not comparastive performance;
student involvement in self-evslustion

h. Ekesch student's educsticnel plan &nd
progress is recorded

i. Specisl counseling services

(V'S

Steff

g. All staff have informsticn eand treining
in meeting needs of gifted

b. Specisl staff for gifted have training
in individuslizing sccording to needs,
interests and learning styles

¢c. Resource persons beyond tne claessrcom
eveilable

L. Materiesls/Spece/Transportstion

a. Money hes been budgeted for special
materials

b. Money hes been budgeted for access to
faecilities/persons not within the school
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5. Evelustion

8. Get essistance from research or consultant

b. Collect and record formative dete (about
process and context of program)

¢c. Collect data from seversel sources,
including students

d. Collect data on student proecgress

e. &tvaluate for purpose of program improvement

f. Make recommendetions for program
improvement

STEP 6. Initisl identification

1. Intellectusal

e. Teacher recommendations
b. Intelligence Test Scores
c. Cumulstive records

d. Acnhievement Test Scores
e. Peer icentificetion

2. Academic

a. Teacher recommendsasticns

b. Cumulative recoras

c. Achievement test scores

d. Special achievements in scademic &areas a
e. Intelligence test scorss

f. Awards (Science fsir, etc.) Honors

3. Leadership

&é. Teacher reccrmendsations
b. Sociometric tests

c. Cumulative records

d. Anecdotal reports

e. Peer identification

4. Creative thinking

a. Teacher recommendaetions

b. Cumulstive records

c. Peer identification

d. Short form of Torrance's Crestivity Test
e. Anecdotal reports

5. Visual and performing srts

e. Teacher recommendations - classroom and
speciel teeachers

b. Student interest and value inventory

¢c. Peer identification



r——_

46.

d. Previous performance
e, Awards, honors

6. Psychomotor

a. Teacher recommendetion - classroom &nd
special

b. Peer identification

c. Student interest inventory

d, Awerds, honors

7. Additionsl EBEveluation Methods

a. Parent-Inventory (given when tae student
is initiaelly sccepted in tne progrem)
b. Student interest inventory (given wnen
the student is initislly eccepted in tne '
program |
c. Renzulli Scele for Hating Behaviorsl
Cheracteristics of 3Superior Students

When dsta is gethered, the following procedure
for completing the identificstion process is
suggested:

l. Screening

Compile a 1list of names of taose students
of exceptionel sbility in eesca cf the six
talent aress using tescher screening check-
list, peer nominstion checklist and student
evaluation checklist.

2. Selection

Submit names to building gifted committee
where selection of those students to be
included in the program will be made using
octher identification prccedures &s found in
chapter two of this report.

CAUTION: Although it is tempting to include
large numbers of students in &
gifted progrem, identification
should be limited to only those
few students possessing truly
exceptional sbility in one or
more of the six telent sresas.

STEP 7. Obtain formel approvel and commitment

A finsl report needs to be developed staeting the
results of sbove processes for submission to the
Board of Directors, and the state, it state-sia
ie pntdiecinated. g
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STEP 8. Select perents ana students for
committee

Selection ccula be made by & survey
asking the perent/student wnat they
see &s valuable in & gifted educstion
program. Tnis cen be done tnrcugn

@ direct question or by giving then

g list of possible aspects being
considered and asking for their
response tc them.

STEP 9. Design specific program and implement

If each of the above steps hesve been
carefully followed, the committees
should now be ready to sceeify the
program desired for our district.
Previous efforts should ensble the
implementation of the program to go
forth effectively at tnis stege.

During the implementation stage, date

should be gathered et regulsr intervals

for use in the evalustion stage whicin

fellows. |

STEP 10, EBvaluation . .

Both formative and summetive evealuation
ere important to a gifted program, the
former to correct problems as they arise,
the latter to enable one tc take a com-
preanensive look at whst the program

nes accomplished.

Botn the district's total gifted program
and tne cnilo's individuel program need
to be evaluated.

Tne evalustion of the program saould
include & review of the effectiveness of
the following:

Identificetion procedures used
Identification messures used
Meterials selected

Sequence of asctivities

Progrsm activities

Student success in program
Program objectives

~ o w o
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STEP 11. Ongoing identification, modificaticn
and expsnsicn of design.

Careful snalysis should be mede of
identification procedures and results

and progress mede of those identified.
This should be an ongcing process with
necessary modificstion not only in the
identification process, but progrem
design wnen deemed necesssry. The
results of these ongoing studies will
give besis for expsnsion or modificsation.

Conclusion

Is a gifted program needed in the Le Soto rlementary
School District? Cf course it is. Having esteblished s
retionsle end need for such a program, having set forth
identificaticn criteria and procecures, having listed
the basic components of & gifted progrem, &s well as &
step-by-step process for implementaticn, it would seem
feasible to recommend a program for gifted beginning in
kindergerten end extending through the sixth grade.

Such program should utilize the regulsr classroom
setting, incorporsting cluster grcuping within such
setting., Assignnent of such groups snculd be made to a
self-contained class including approximetely twenty
other pupils in addition to the gifted cluster. 3uch
students for this class should include intellectusally
gifted end highly gifted students as well as tnose
academically talented students selected by the counselor,

teachers and administresters on the bssis of nign group
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or individual I.Q. test scores, snd Stanford-cinet
achievement scores. Students could be scheduled to
utilize specisl lesrning centers within this environ-
ment which would include accelerasted snd differentisted
content, stressing sctivities basea on thne higher ccg-
nitive levels of thinking, which are outside the bounds
of the regular curriculum.

Extended lesrning sctivities snould include field
trips, use of community resources, tesching mentors s&nd
Junicr Grezt bcok discussion groups to further oppor-
tunities to elsborste on the reguler curriculum.

To insure that individuel student needs sre proviaed
for, the program should offer some flexiopility sc that
students can at times be sllowed toc schedule their own
learning times to work independently, to be able to
share experiences within the group, snd to hsve individusl
contact with peers, teachers or mentors in crder to develop
interpersonal relstionships.

A guide for establishing tnis orogrem could be
Sandre Keplan's Hendbook, entitled "Providing Programs
for the Gifted end Tslented", wherein she offers plan-
ning for & specialized curriculum. Such curriculum
should be developed by a committee which includes at

lesst one teescher per grade level from each elementery
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school, as well as the counselors and sdministrators of

esch school. The skills of an suthority in gifted
educetion should be utilized in guiding such committee
to determine gosls and objectives, content &nd process,
gas well gs evelusticn procedures.

Teache=rs selected tc work wita the progrsm shnould
receive in-service trasining provided by tane district.
This could include &n evening eswareness meeting for
both teechers, sdministrstors and the public, to be
followed by st least one week of intensive in-service
worksnops led by & qualified suthority in gifted
education. Attendsnce by teschers at staste and netionsl
gifted conferences could further this beginning in the
education of personnel, Follow-up werkshops should
be offered periodicslly by the district. Access tc a
gualified ccnsultant would certainly seem worthwaile for
the district tc provide so that teachers may nhave some-
one to turn to for sdvice and consulteticn ss neceded.

Periodicelly, provisions for grcup feedback should
be srrasnged so that teachers, administrstors and counse=-
lors csn reexsmine the program and evaluste for improve-
ment or cnsnge, thereby insuring thet such a program for
tnis school system wculd become one worthwnile of the

individuals served.
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