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1-rq1t 

TH~ NEill FOR AND THE VALU~ OF 

A GIFT 2D EDU CA'II01' ?rtO'.J-RAM IN T:i.h: 

DE SOTO , YISS CURI SC300L DISTRI CT 

The substance of thi s p r o j ect is a discussion 

of the need for and tne value of a gir ted education 

progrem in t he schools of De Soto , Missouri . As a 

teac3er in the elementbry schools of t his district 

for eight yea rs , I ha v e seen tne need f o r such a pr o ­

graM tir!e and a ga in , as I wa tc n tne gifted children 

who pass thro~gh my classroom str uggle fur acce pLance 

and identity among his er bar peers . I have tried to 

e stablish t his ev ident need based on t oe vtry un certain 

score s of o ur ac h i eve~ent tests , which at this t ime , i s 

th e only basis I hsve :fe, r my st.icy . 

Chapter two esta b lishes crite ri a and procedures 

for identifying gifted students . The Ddpa r t ment of 

Education ' s Ma rland report wa s used , along with the 

guidelines set forth b·· tne state of Missouri , and somt:: 

surgs s t i ons offer ed by Ro:er ?aylor . 

Chapter three sets forth the b6sic components of 

a g ifted progr a~ , b a sed on tho Miss curi state guioe linos , 

as well as a. compa rison oi' prog rams notionwide end some 

alterna ~~ves for such p r ograms . 

Tne la ~t cha~te r of my pr oject i s a step- by- step 

p roc edure f o r establishing a gifted program i n a sequen ­

tial manner . 
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CHAPT.c.ct 1 

TH£ N~~ ~O~ AND Td~ VALUL OF 

A GIFTED .C:Dl!CAIJ:ION ?ROJ :tAl·~ l N TH.:. 

Di:: SOTO, EISSGG:U 5 CrlvOL DI ~T~:i:CT 

Introduction 

Shou l d t he De Soto Sc~ool District deve l o~ a 

comprebensive plan f or educatL~g t he g i f ted c~i ldren 

in our distric t? Is the re any velu~ i n or even t ne 

need for s ~ch a program? Does t na distric t actually 

have students who qualify for s u~h e pr ogram , and who 

e r e now bei~g short - changta in th~ oevelop~ent of 

their full i nte llectual potential? 

Most experienced teachers of elementa r y stuoant s 

in the Vin€land Scncol of this district could pr obabl y 

answe r all of the above questiuns with a r esounding 

"YES 11
, a f ter hav i ng v: i t nc s scd studen t sftcr s tudent 

who has cc~µ leted the e lem~n ta r ; g r ades unfJlfil led 

a nd unc nallenged t ( their ma ximum potent ia l , simply 

beca u se no gifted remedial educstion has be~n ava~lablt 

for e 1 ementa r y students ., Furt her more , the t eacher/ 

studen t r atio , as well e s the wide ability range per 

class na s been such as t o ef fective l y inhibit eve~ the 

most talented tea chs ~• fr om s ufficiently pr oviding t he 

1 . 
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maximum stimula tion and cha llenge t o the intellectually 

advanced pupil . ~owever, tnis is not to a ssume t ha t 

ths scnocl district i s f a iling to offer quality educ a ­

tion to the majority of its school popu l ation . 

If one can be l i eve t he r e sults o: tne annua l S t an ­

ford Achie vement Test administered by our s chool each 

spring , i t is evident the t Lt j;.s._ being s u ccessf ul with 

most of t he school population. For exaMple , the c om­

posite s core on t hese tests given t he seventh month of 

the fift n 6 r ade snowed a mean grad e equivalent varying 

from six t o t welve months ahead of th~ natior.al nor m. 

(See Table 1. ) 

Year 

1~80 

1981 

1962 

1963 

Table 1 

Stanford Ac ~ievement Test s, Fiftn Grade 
Grade ~quivalents on Composite 3cor e 

National De Sot o Di fference 
Norm Scores (in montns) 

5. 9 6 .5 + 6 . 0 

5. 9 6.5 + 6. 0 

5.8 6 . 8 +12 . 0 

5.8 6. 7 + 9. 0 

Do t htse ave r age s include a significant number of 

students who might be cla ssified as g ift8d? Based on t ne 

Mi s souri state gu i d e line s thst s tude:its ranking in the 

n i nety - fifth percentile on achie vement test s s re candi ­

date s f or gifted programs , one c a n see t ha t over tne pa s t 
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four years an average of seven students per ye&r ranked 

i n the top five pe rcent . ( Se e Te blc 2 . ) 

Tabl e 2 

Stanford Achie vement Tests , Fifth Gr ade , 
De Soto Distr ict #73 , Vinelsna School , 

Ba sed on Composi te Scor e 

Year No . of Fifth Graders No . a t or % of 
I'aking Test Above 9.5;bile Fif'tn 

1980 111 6 5 

1981 1 21 9 7 

1982 135 b 6 

19e3 1oe 6 5 

Total 
Gr ade 

The fi gure s in Table 2 indica t e thet a si gn ificant 

number of De Soto , Vi ne land ~lement ary students can most 

likely be possib le candidates f or iaentification as 

gifted . Not only doe s ther e s eefu t o be justifica tion for 

establish ing cla sses f or t his s egmen t of the e l emen tsry 

scbool populetion, but also for a ppointing a f ull- time 

teacher for s uch cla sses . 

When l ooRing at Table; , one can see t ha t the nwnbor 

of sc~ool s sta t ewid e orf e ring gif t bd ~rog r ams incr&esed 

from 58 in 1980 t c 1 0 9 uis tri cts i n 1984 . Furtne r more , 

it i s evident t n&t a l a r g e majority 0 f t hese di stricts 

p r ovide f u ll - ti~e i nstructor~ f e r t hei r progr~ms. Fi ve 

of t nose dis t rict s are found in J efferson County . Che 

can f urther note t he significant increase in the number 

of students and t otal amount of doll8rs spent over thi s 

time peri od . l 



Table 3 

STATE OF MISSOUHI -- GIF'£hl) ZDUCATION PHOORAMS 

Yea r No . of distri cts Total Amount No . of students No . of teachers Gr tide 
in of in in pr ogr ams Span 

gifted programs Dollar:ai Spent programs Full- time Part - time of 
Pro rams 

1980 58 $1 , 560,46J. OO 8, 546 not a vai l able K- 12 

1981 68 $2 , 017 , 492. 00 8, 757 320 K-12 
(fu l l - ti?lle & 

part - time) .f='" . 
1982 79 $2, 591 , 692.00 10 , 078 228 37 K- 12 

198] 90 $3,020, 372. 00 10,666 232 45 K- 12 

1984 109 (information not yet available) 

Number of distr icts with gifted programs in Jefferson County? £ _ _( 1983- 84) 

*Festus R- VI; Jefferson Co . R- VII ; Fox C- 12; Crystal City 47 ; Hil l sbor o R- III , 

Source : Missouri De pF rtment of El ementary a nd Secondary Educa tion 
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But must we be concerned with such a sm&ll ptrcen­

tage of students in our ~o ciety? If we rea lize thet 

education is not only f o r the majority, but for each 

i ndividual in that majority, we must re cognize their 

rights es individuals end our responsibility t o provide 

the maximum op?ortunity for every student in our system. 

Our obligation t o our na tion end to our society require 

et least this much. 

Milton Gold states, "In a dereocracy, objectives in 

education of the gifted have to revolve around the belief 

that in serving the individual we serve society. 112 .::iis ­

torically, the major purpose of American education has 

been t o meet each child's individua l needs. Then should 

this not apply es mucn to the intellectually gifted, as 

to t hose we already serve in established programs for 

the learning disabled, emotionally and physically handi ­

capped, slow learners, and s peech impaired to name only 

a few ? Dare we neglect any longer one of tne most impor­

tant and preciou s natural resources in cur world today? 

& Pa ul Torrence r eminds us that "a g ifted chi ld is 

poten tially an awesomely powerful forc e . 3e csn advance 

civilization or destroy it. The creative energies of 

gifted children need to be activated and guided early, 

or else they can be lost ... or prove dangerous. Thus, it 

is important tnet the cla ssroorn teacher ask, "What kind 

of person do I want the gifted children I teach to 

become?' nJ 
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Th&t is the question that must be explored 

as w.e see these g ifted individuals pass tnrougn our s ys ­

t em unchallenge d t o their fullest potential . But ere 

they real ly of value t ~ our society? Let ' s exami ne 

t ~is point more thor ough ly . 

The Value of the Gifted 
I ndividual t o Society 

In ou r mod e rn age of accelera ted and in~e~sive 

progress in the nighly scientific and tecnnological 

field s , we are find ing thst the c cndi tions of life 

t oday dema nd " not only high intellectual ability in 

the traditional fields c f lea rning , but also gifted ­

ness in al l fielos of human aspiration , t he s ocial es 

well as the technologica l , the artistic a s wel l as the 

economic 11 .4 

In 1925 , Lewi s Te rman in his Genetic Studies of 

Genius stated: 

It should go without saying that a nation ' s 
r esources of :ntellectuel talent are among 
tne most precious it will ev~r ha ve . Tne 
origin of gen ius , the natural l a ws of it s 
de ve lopment , and t he environme ntal infl u ­
ences by w:1ich it msy be affected f o1· good 
or ill , ere sci0ntific problems 0£ almo§.t 
unequa l ed importonce for hurr.an wel I'are . ~ 

J ames S . Gallather further emphasizes t h.is point 

in his book entitled Teachin~ the Gifted Cnild wnen he 

quotes Ar nol d Toynbee as f ollows: 

The Crea t or has with.~elo from Man the 
sha rk's t ee t h , the bird ' s wings , the 
elephant ' s trunk , end t he hound's or 



horse ' s rscin6 fe et . The cre ative power 
p l anted ~n a minority of mankind h a s t o 
do duty for a l l the marvelous physicGl 
ass e ts t hat a r e bui lt into e ver y specimen 
of Man ' s nonhuma n fe l l ow crea t u r es . I f 
so~iet7 f a ils t o maKe the most of this 
one numsn asset , or if , wors e still , it 
ptrve rsely sets itself to stifle i~ , Man 
is throwin~ aw&) his birthright of teing 
the l o r d of c r ea tion a nd is c c ndemning 
himself t c be , i ns t e8d , th~ l e ast effective 
species on the race of t h is pl&nct . 0 

The s e author s , t h en , e r e ~ointin g out t hat g i fted 

ch ildr en in our school s today a re k ey members of t he 

f u ture gen~ration of cre b t o r ~ , pr oducers a nd l eader s 

in our society . 

There is certs inl y reo son t o t.e lie ve that t he 

encour egemsnt of g if~eo s t ud i es r e s u lt s in a c ~i~voment 

in many e r e~s f or students so qual ify ing , based on tne 

r esults o f studies s howing the valu e of di f ferentia ted 

p r ogr ams for gifted students througn~u t ou r countr J • 

Jam~s J. Ga llagher in his Hesca r cn Swnma ry on 

Gifted Child Education cite s a Ne w Yo r k City s tudy 

ut i lizi ng a s pecial c l ass pr o~~am c f 200 students , 

grades one through aight. Compa rison w8s mace wi tn a 

c on t r a ] g r ou p of 200 stud ents enrolled in the r egula r 

prog r am . S t ud e nt s w.e r e "closely matche d on IQ, a g e , 

sex, a nd socioec onomic sta tus t o e l iminate the ~cssi ­

bility of t he s e f actor s biasin g the re s ults. The s pe­

cisl cla ss p r ogram nas a s pe cia l c urriculum , and in 
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addition , had spec:el res ource t eac~6rs of l anguage , 

science, speech , fine arts , etc . 

The entire g roup or children was g iven ach ieveme n t 

and personality tests in February of one year end again 

in June of that same yea r . Tne t~c g r ou~s were cvm­

pa red on the a mount cf g r owth ~ade during t he ela ~s ed 

peri od of' ti.Me . The resu lts indicated tnet t:1e g r c up 

in t he s pecial class ~rogr a!".. wss sienific a :i tl y s u,' o r i o r 

et eve r y g rade level a nd i n every suoject maLt~r . Tne 

c ont rol 5 roup 5 a ~ned only a li t tle over two months in 

a chievement in the f our months of elapse d tirne . " 7 

A study made by the ~merica~ ~s scc i ~ti o n tor Giftdd 

entitled , "The Gifted :hild 11 rev e als infor rn6t i on 

eathcPed by Dr . William ? . Schwartz of t he :'progre ss 

made by two g roups of brignt ch ildren : one g roup taugnt 

in special classes , t ne e the r g r o up in r e 6 ule r classes . 

Tne expe r iruente l g r ou p was s e l e cted f r om a n e l ementary 

schoo l having s pecia l c lasse s f e r the g ifted . Tne 

c ontrol g r oup was c hosen from t wo elementary scr.ools 

which were c a rry ing on a n activi ty program f roM two 

element&ry scnools follow i ng a traditiona l program, and 

from two junio r nigh schools . 

The two grou ps , experim&ntal and c ontrol, were 

equated on t he f o llowing bases: grade , intelligenc e 

quotient , chronol ogical a ge , sex , and s o cio- eco n omic 



bacKground . At tbe end of a f ou r - months' interval , 

t h e g ifted 6 r oup excelled consisten~ly in a ll grades . 

Thi s g r oup was als o superi o r t c the c ont rol gr oup in 

pbrsonelity traits . b 

This same study also g ives the examp le of' Professor 

Le ta Holling sworth and he r wor k witn t he gifte d at 

Public ~cn oo l 165 i n Ne~ Yor k City. Beginning with 

two origins l classes , t b.e nu:n..bers ha ve n ov: g r own t o 

include ov ers t housa nd students now rece!ving an 

individ ualize d prog r am of educa t i on, gea r ed t o t h e 

needs of t he gi~ted . 

Results of her wo r ~ have shown tnHt i n addition t o 

t he high &cade~ic acnicvement studen t s nornally gain in 

a g ifted program usually t nese students " are suptrior in 

physique a nd phys i cal sta~ina , are me re plbasing in 

appearance t han the ave r a l e , a re mo r e stablt emLti o n a l ly , 

a nd have a low ra te of juvtnile misbbha vior o r delin­

quency . '' "' 

Anotner example t!'l e :..r".,:ri c-an study g i vo s is t n e 

r esult obtained from a c la ss for g ifted studied by 

Marion V. 3rown. I n t n is instance , pupils stayed in 

t he same t ype cla ss situat:on witn tne sam6 teach er 

"th e last two yea r s o f elementa ry scnool . lhcy wer6 

c hosen on the be s i s o f i rte l 1 i gen ce tes t s, s c too l r ecords , 

e nd tea chers ' rec ommend a t i ons . Their academic attain ­

men t wa s a lso s uper ior . Not on l y h ~d t he pupi ls ma de 
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r apid p r ogress , but t hey h8d enjoyed many aes i rabl e 

social expe riences ..... Moreovtr, tht s e pupils read 

wide ly and partic ip6ted f requently in clubs and other 

extr acurricular activities ." These a r e just a f ew of 

t he many example s available s ub~ tantieting tne fact 

that s pecialiLed education for toe g ifted is most 

certa~nly wort hwhil~ , and cer tainly o f great benefit 

t o the scciety in wni ch tney live . 

A passage quoted by Mi lton J . Gol d f r om tne RocKe ­

feller Special Studies P roject on A~erica et Mid ­

Century, succinctly sums up our American democratic 

va lues and th~ importance of each individual : 

Eve r y de~ocr acy must enccura g e nigh indiv i ­
dual perforI'll.ance . If it does n ot , it closes 
itself off fro~ t he mainsprings of i ts dyna ­
mism and talent and imaginatio n and t h e 
traditional democratic invitation t o the 
ind i vidua l t o realize his fulltst p otential ­
ities b e c omes meaning less . l J 

Can we then ignore the needs of t~is small percen ­

tage of our scnoo l populati cn any l onger? If a p r ogr am 

could be established , how could identification of t ne 

gifted taKe place? Some criteria and 9roredur es have 

been established by experts in the field of gifted 

education and a re aiscussed in the £ollo~ing chbpter . 



CHAPTER 2 

ESTABLISHING CRITERL4 AND PROCEDURES 

FOR IDENTIFYING GIFTED STUDENTS 

Introduction 

Prudent identification of t he gifted is an abso­

lute necessity in establishment of gifted programs . 

If ability of students developed simply from rich 

environmental exposure , identification of high poten ­

tia l would n o t be necessary . ~owever , it he s been 

f ound thet this is J ust not the case . We realiz~ 

and respect the right of all men being e qual , but we 

cannot ove rlook the f a ct that all men may also be 

very different . If we fail to properly identify the 

potential in our y oung people at an ea r ly age , we 

ere guilty of denying them their rightful opportunity 

to the ultimate in education . Milton J . Gold , in his 

book Education of the Intelloctua l ly &ifted , sums up 

t hi s thought wit ~ a quote from t ne 1958 Rockefell ~r 

report, The Pursuit of i::_xcellence: 

•... we must not make the mistake of adopting 
a narrow or constr icting vi e w of excellence. 
Our conception of excellence must enhanc e 
many kind s of achievement at many leve l s .•... 
it is possible f o r us to cultivate t he iaeal 
of excellence .while re taining the moral values 
of equality . 11 

11. 



12 . 

Criteria for Ident ification 

Marland Repor t 

What criteria need be e stablished in order to 

determine the capabilities of high performance? I n 

1972 , S. P . Marland, the Commissioner of Education 

during the Nixon Administration , w~s asked by t he 

president to investiga te and determine the nee d f o r 

g ifted education in our na tion . In the r e sulting 

study, the Commission determined tha t p otent ial 

ability of achievement in any o the I'o llowing areas 

s ingly, or in c ombination, would be s nown: 

1 . 
2 . 
). 

~ -., . 
6 . 

GenerEl intellectual ability 
Sp ecific a c ademi c aptitude 
Creative or productive tainking 
Leadership abilities 
Physical ano pe r formi 1._~ arts 
Psyc homotor aoil.itie s 

A br ief explanation of each of taese six talent 

are a s of gifted follows : 

GE r":RAL INTELLECTUAL ABILITY: Tne child 
pos sessing gener al inte lle ctual ability 
is consistently superi or t o tha t of other 
children in the schoo l t o t ht extent t hst 
he n e eds and can profit from s pec ially 
planned educational s ervi ces beyond those 
normally pr ovided by the standa rd school 
program . 

SPECIFIC ACADEMIC APTITUDE: The c n ild 
posse ssing a specific academic aptitude 
is t hat chi ld who ha s an aptitude in a 
speci£ic subject area t hat is c onsis ­
tentl y super i o r t o the a p titudes of 
other c h ildren in the s cnool t o t he 
exten t that he needs and can profit f r om 
specially planned educational s e rvices 
beyond those normally p rovided by the 
s t a ndard schoo l program . 
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CREATIVE THI NKING: The creative t h inking 
c h i l d who consistently engages in diver­
gent tninking that results in unconven ­
tiona l responses to conv~ntional tasks to 
the extent t ha t he needs and can profit 
from specially planned educational ser­
vices beyond those nor.nally provided by 
t he st a nda rd school program . 

L~D~RSHi f ABILITY : The chi l d posse ssing 
leadership ability is tna t child who n o t 
only assu_~e s leadership roles, but a l so 
is accepted OJ o thers as a lesder t o the 
extent tna t he needs and c a n prof it from 
specially planned educa tional se~vices 
beyond t h ose norma lly provided by tne 
ste ndard schoo l pro3ram. 

VISUAi, A.JD P..IRFORMING Act'!'S Ao: L ITY: The 
c h ild posse s sing visua l end performing 
art s ability is tha t c h ild who, by his 
c onsistently ou tstanding aesthetic pro ­
duction in 6 ra p hic arts, sculpture , music 
or dance , need s end can profit from 
spe cially planned e d ucational services 
beyond those normally prov i ded by th~ 
standard school program. 

PSYCliOMOTOR A3ILITY: The c h ild possessing 
psyc ~omotor a ~ility is tha t cnild wn o con ­
sisten tly displays mecha nical skills or 
athletic ability so su?erior to tha t of 
othe r chil dren in the school that he needs 
and can profit from specially p lanned ed ­
ucational services beyond those normally 
pro vided by the sta nda~d program. 

Th e Marland Comrnission furthe r establi s hed that 

a minimum of three to five percent of the school pop­

ulat ion wc uld probably meet the a bov e criteria. 

Missouri Guide lines 

Followin~ the Marland report , in 1975 tne state 

of Miss ouri established the fo l lowing identification 

cri t eria as .. .. .. . . 



Those abiliti6s found singly or in comb i ­
na tion i n any of t he following Hr~a s : 
l ea dership ability , a s pecific ac a demic 
apti t ude , visual and perf orming a rt s , and 
ge ner a l in te llectual ability or producti ve 
t h i nki ng ......... . 

......• t he total number of gifted studer.ts 
t c oo served may not exceed fi ve percent of 
t:-ie enr ollr.:ent for t he t a r get grade span in 
t he s cnools screened for the aca de~ic prog ram . ... 

..... tbe t o t al number of g i ft ed students to be 
served in t he fi ne arts area may oot exceed 
two percent of the ~nro l lment fe r the targe t 
grade in t he school s screened for the fine arts 
prog ram. l .: 

Proced ures for Identification : Roger !aylor 

3aving established c r iter ia for idantiricat ion , it 

is i mportant tc establish pr ocedur e s for carrying through 

s uch i dentification of students . 

~oge r Taylor in his book Th~ Gifted aod the Talen ted 

gives us a listing of s uggesti ons f or µo ssib1e identifi­

ca t ion procedures in the si~ areas : 

Teacher recommenda tions 
Intelligence Tes t Scor es 
Cumulative Record s 
Achievement Test Sc or es 
Parent I nventory 
Studen t Inter est Invent o r y 

ACADEMI C 

Teacher r ecommenda tions 
Cumu l a tive Record s 
Ach ievement Test Scores 
Parent Inventor y 
Student !ntt. rest I nventory 
Spe c ial Achievements in Academic Area 
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Worksheet on Specific Academic Ar eas 
I nte lligence Test Scor~s 

LEADERSHIP 

Teacher RecolTlfllendations 
Sociometric Tes t s 
Cumulative Records 
Parent Inventory 
St udent Interest Inventory 
Anecdotal Reports 

CREATIVE T~INKING 

Tea che r Becommendations 
Cumulati ve Re cords 
Parent I nventory 
Student Interest I nventory 
Si tuationa l Te s ks Cr ea tivity Test 
Peer Identification 
Short f orm of Torrance 's Creativity Test 
Anecdotal Reports 

V~SUAL AND PER~ORMI NG ARTS 

Teacher Recommenda tions - classroom and 
specie l teachers 

Parent Inventory 
Student Im;er est and Va lue In Vt:!ntory 
Peer Identification 

PSYCnOMOTOR 

Tee chE r ne commendation- c lassroom and 
s pecia l teac her 

Peer Identifica t ii~ 
Parent Inventory .u+ 

Roger Taylor's list or possible proceoures c ould 

convenient l y be used in con junction wi t h the specific 

St udent Selection Cr i teria set forth i n t he Missouri 

Sta te Guide lines for g ifted studen ts. A detai l ed 

copy of t he Screening and Eva luation Inst ruments and 

Procedure s is included in the following secti-on: 
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MISSOURI STATE- ASSISTED PROGRAM 

FOR GIFTED STUD~TS 

Section II - Student Selection Criteria (Screen ­
ing and Eva l uation Instruments and 
Procedur es 

GUIDELINES : 

The student identification process should consist 
of at lea s t t ne f o llowing two stages: (A) screen­
ing and referral ~nd ( B) individual evalua t ion and 
selecti on. (See Appendix A for a flow cnart on 
the gifted student identification process.) 

A. Screening and Referral 

During t he screening s tage , a ll avai lable 
data on students indicating outstanding 
abilities are c onsider ed, and students whos e 
abilities warrant further evaluation are 
identified . The school snould establish 
group intelligence cut-off t est scores of 
125 and above (or 120 and above, or 115 
and above) depending on the number in tne 
school popu l ation which the district w~nts 
t o include in individu8l assessments (Part 
B) . The t ypical su perior student grou p 
(115 to 125 I . Q. on group tests) may include 
a few gifted students who would be eliminatec 
by an I . Q. cut - off of 125 . However , most 
gifted students will score above 130 on 
individual I . Q. tests . Referr als of stu ­
dents (with an I. Q. above tbe cut- off) f o r 
individual eveluation frequently are made 
by the regular c lass r oom teache r but may 
also be made by ot hers fami l iar with the 
abi l ities and perfcr mence of the student . 
Ref errals snould be made for the purpose of 
ga thering further informa tion about studen ts 
who exnibit outstanding ebiliti os , not just 
for t~ose wno qua lify with an I . Q. above tne 
cut - cff but also for th~se who could be more 
ade quately tested with special instrum~nts 
de s igned for indiviausl use . It is suggested 
that at l east 10% of the district population 
b e referred f or individual eva l uation . 

B . Individua l Eva luation and Selection 

Following screen ing end ref~rra l, sch ool s s ~all 
use at least three of t he following f o ur se lec ­
tion criteria to tvaluats and sele ct stude nts 
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for the gift ed p r ogr am . The school may deter­
mine which ones wo u ld be mos t a~propriate for 
t he academic or fine arts pr ogram area(s) 
addressed , the g rade levels t o be served , and 
t he background of students i n t he district . 
The Department will fur nish , upon requ&s t, 
nemes of te s t s ano sca les in each of t he f our 
ca t egories l isted t.elow . I t is expected t hat 
t he use of tests and scales will differ within 
dis t r icts as well as b etwe e n districts . 

1. Gener a l Mental Abi lity 

Sc or es on an individua l inte lli ence t est 
at o r sbove the~ th percentile . Altnough 
they are more time consuming , individually 
administe red intelligence tests provide 
more accurate indica t or s for fina l place ­
ment pur ?oses t han do g r oup t es ts . now­
ever , es an alte r ~ste , two s c or es fr om 
gro up in te lligence tests , botn at or above 
t he 95th p e rcent ile , ma y be used i n lieu 
of t he individual in t elligence t est sc o r e . 
It is important t o n o t e t hat 51i of the 
t o t al population is at or abov~ t he ➔5th 
percen t ile , and i 'u rther eve l ua t i ons are 
need ed to identify t ne g ifte d students i n 
thi s s e lect grou p . Districts with more 
tnan 5~ above t ne 95th percentile wil l 
need t o establish a c u t - off percentile of 
96 or ~7 to i dentify gifted st udents for 
tne state - assisted program . 

2 . Academic A bi l i ty 

Sc ores on standardi zed achiev effls ~t t e sts at 
or above t~e ➔5th percentile . The scores 
s hall be in t he subject srea(s) or i n t ne 
subtest area(s) most r elsted t 0 t he design 
of the g ifted pr og r am . (Mo s t dist r icts wi ll 
need to establish a cut - of f oercent i le of 
96 or 97 to i de~tify g i fted ~t udents f or 
t he s t ate-assisted prog r am . ) 

J . Creativity , Reasoni ng ana Probl em- Solving 
Ability 

Results of valid tes t s or o t h er assessmen ts 
indicating outstanding abili t y in one o f 
t he fo llowing areas : ( 1 ) c r eative end 
productive thinki ng , (2 ) advanced ins ight , 
( 3) outstanding imag ination, ( ) innova tive 
or c r ea tive r ea soning a b ility, (5) advanced 
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perception of cause and eff~ct relation­
ships, (6) problem solving , or (7) ab­
stract concepts. These areas of ability 
must be related t o the design of the 
gifted program. 

4. Performance 

Nomination, supported by documented e vi de nce 
of outs t anding performance, by persons from 
two or more of the following groups (teachers , 
oTiier school personnel , extt.rnal pro~ession ­
als who are experts in the program area, 
peers, and parents) and who s e eva luations 
are recognized by scnool offic~als . Out ­
stand ing p erformance in a g eneral a cademic 
area, a fine arts area, or another arba 
related t o tne design of t he g ifted pro-
g ram shall be used es a oasis for nomi nat i on ~5 

Iden tifi cation Procedures Comparison 

As e comparison for Missouri guidelines , Table -4 

s hows a s urvey of twenty- four schools nationwide which 

indicates the most frequently used screening and roe asure -

16 . 
ment devices . (See Table 4) A study of t n1s table s hows 

t ha t various achievement and intelligence t es ts were 

employed in ell districts, as well as performance nomina ­

t ion by teachers, par~nts, peers , admin~strators, coun­

selors or t he student . However, tests cf creativity 

were used in only one - t n ird of t he districts. I n 

addition t o t nose criteria , about one-third of tbe dis­

tricts also emµl oyed the Renz u l li/Hartman Behavorial 

Rating Scales for identification p ur poses . The se schools 

u se G Re s our ce Room-Pull - Out Program, whi c h is what tne 

Missouri guidelines s pecify . No r eliabl e conclusions can 

be drawn ss t o t he most popular t e sting tool , as so many 

are not revealed . 
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TABL.2 4 

IDENTIFICATION PROCEDURES FO~ GIFTED CHILDREN 

_~ esource Room Programs 

SC:!OOL l>'.;i.TnODS U SED 

District PerforMence I . Q. Group Crea tive 
City by Test I ntcll i - Tests 

Nomination gene& Tes t 

' 
Plendale, AZ . T, s , PA , Ph , X X X 

Littleton , T, s , PA , PE, .x. 
co . 

South Wind - T, S, PA ITBS CAT X 
sor , CT . 

l[hee ton, IL . T , s, PA Otis Metro-
Lennon po litan 

Bettendorf , PA, T s.o.r. 
IA . 

Cedar Falls T, s , PA , PE X x X 
IA. 

FortM:adison T, s, PA rwrsc-R ITBS TORRANC.c. 
IA. 

rw . DesM:oines , T, s , PA , PE X X 
IA . 

Olathe, KS. T, s , PA X X X 

LakeCharles, T, PA , PE X X X 
LA. 

Hallowel l , T, s , AD X X 
M.h: . 

O.xi'ord , MA. T, Ad , C 130+ 95%ile 

Benton Bar - T,C ,AD,PA,S X X 
bor, MI . 

Minneapolis T 135+ 95%ile 
1•1N . 

St .Louis T X X X 
Park , MH. -

Other 

aen~ . 

Renz . 

Renz . 

.ttenz . 

Renz, 
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TABLE 4, continued 

!Enfield, T, s C'rBS X Renz . 
NH 

Irvington , T, PE,PA , S,C X 
NJ 

._,Iillville, WISC- R Stan-
': J ford 

'Northport , T, PE X Torrance 
NY 

Oceanside , T, AD , P.E. ,PA X X 
NY 

Putnam T, PA , s SL0SS0K X Torrance Renz . 
Va lley, i rY 

Cincinnati , T, S,PA , AD X SAT 
OH . 

Paris, T X Otis - Renz. 
TX Lennon 

Webster , T X CAT· Renz . 
TX 

A brief explanation of' some of the t ests mentioned 

follows for informational purposss: 

Wechsler Intelligence Scale for Children- Revised , 
(WISC-R), Slosson , Otis - Lennon , Metropolitan, SAT , 
CAT , are ell screening t ools to measure intellec ­
tual abiliti es and general achievement . 

Torrence Test of Cre ative Thinking: Obs erva t ion 
of c ~ild's behavior and analyses of' what they 
produce in order to identify creativity. For 
example ; ability to express emotion, to impor­
viae , r ole play, enjoyment of visual arts , crea­
tive movement, end music ares few. 

J.S.Renzulli /n . K.Hartman : test to identify 
behavorial characteristics cf superior student s . 
Four categories in particular : learning , motiva­
tional , creativity and lea dership characteristics . 
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s .o. r.: J . P . Gui l f o rd•s Structure of the Intellect 
Model ; presents a scheme and elements for eithe r 
deve loping or presenting learning experiences ; 
rela tes conten t to product and operations . 

Of c ourse , t here are advantages and disadvantages 

in depending on the use of these identification pro­

cedures . Table 5 , a listing of these ad vantage s and 

disadvantages is utilized and made availa b l e along 

\.:ith Miss ouri literature , and maKt:s us ver; aware t na t 

s c reening and identification cannot be taken lightly . 

(See Table 5 f o llowing s um.~ary) . 17 

Surl'lITl.sry 

Identification of tne gifted and the procedure s used 

in identifies tion a re stil l being experirnenttd wi t n and 

quest ioned by edu cational experts in our country. How­

€Ver , tne c u rrent pa 't tern e ppesrs t o b, one wnich does 

not rely exclusively on any one appr oach , but to use 

combinations of t he~ (i . e. pe r formance nomination , I . Q. 

and acnievement t esting ) . Although there is a g rowing 

use of the new creativity and Renzulli/Hartman behavor­

i el ra ting scales , Table 4 reveals that nea rly 60% of 

the districts surveyed neglect t his area of identifica tion . 

This may indicate t hat t he majority of student s ad~i t ted 

t o these prog rams are defined as " t hos e children who are 

doing wel l in school, much better than their companions " •10 

The weakness e vident in this approach li e s in the fac t 

that "many chil dren who na ve e hign a p titude fo r r ea soning 

and conceptualization are not performing well in school . 
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Such a definition would then rule them out . Albert 

Einstein, Thomas Edison , e nd Winston Churchill would 

constitute three classic cases th&t would no t be 

l abeled ' gifted 111 1 1 by this type of identifica tion . 

We ca n see thet the procedures used in~entifying 

gifted children must be care fully analyzed with tne 

realization that flexibilit y tc c hange end possible 

adjustment t o differences in definition must be made 

when the identification process is carried out if it is 

going to encompass those easily recognized and t hose 

not so easily recognized . 

The Missouri State Manua l end G~idelines for 

Stete- Assisted Programs for Gifted Students r einforces 

this n e ed for careful iaentification : 

It is important to not e tnat differen tiated 
educational pro~rems for gifted students 
ere not designed for the typica l s upe ri or 
student (115 - 125 I . Q.) woo is frequently an 
excellent scholar, can earn ' A' grade s , end 
ach i e ve aca demic honors . Gifted programs are 
reserved for the upper 2 - 3 percent of students 
who ere as far frcm tne superior student in 
potent ial as the superior is from t oe averag e 
student. Tbe task is t o identify t ni s small 
percentag e of students with truly outsta nding 
potential and to pr ovide educational o ~portun ­
ities wnich wi11

2
5ha llenge and develop fully 

t heir abilities. 



Method 

TEACHER 
IIT OMPTATIC\f 

I\'IHVIDUAL 
I NTELLIGEN CE 

TEST 

GROUP 
I NTELLIGE1'TCE 

T EST 

CREATIVITY 
TESTS 

TABLE 5 l? 

METHODS OF IDENTIFYING TifE GIFTED 

Advanta_g_e 

*Provides opportunity to obs e rve learning 
behavi or s 

{!-Experiences familiarity in denot ing 
chara cteristics of the g ifted 

-:,Gives opportunity for c omµa ri son in 
develop1r,ental stages 

-:,Gains support from classroom teacher 
becau s e of involvement 

*Identifies verbal involvement abi lity 
accura t ely 

* Sampl ~s a broader range of abilities 
*Contr ols t est i ng condit Lons 
* In t e rprets potentlq l pe r for ma nce 

*Act s as a screening device 

* Id entifies 50% of gifted students 

*Assesses problem solving skills 
*Measures di ve r ge nt produ c tion 

ability 
*Reflects wider range of abilities 

Disadvantage 

➔,Misses unmotivated , under­
achievers 

{,Mi s ses minori ti ~s,disad­
va nt aged , handica pped , 
learning dis0bled 

*M i ssus t hooe wit n behavori a l 
or emotiona l pr obl ems 

-:,May be l east accu r ate accor d­
in.& to r esearc h 

*Administering test is costly 

*Permi t s possi bility of cultural 
bi a s 

,,N eeds trained personnel 

*&xisting l e~ rning problems may 
interfere wi t b perfor mance 

*Penalizes poor readers 
I}G i ves a ceiling too l ow to 

mea s ur o h i gn ability 
*Lacks identifica tion of 

underachievers 
-::• Based strong ly u pon ve rba l 

sldlls 
-:,.es tablishing valid information 

no t possible yet 

l\j 

'vJ 



PARE1'!T 
N0MI\JATI0M 

PEER AND SELF 
NOMI"1ATION 

PROFESSIONAL 
P.EH4VORIAL 

RAT I 111G SCALES 

N0MHrATI0llT BY 
EXP E.RTS/MENTOrtS 

TABLE .5, cont 1 • 

ffMalnteins close contact with child 
*Assesses with a gr eater degree of 

information 

~}"Takes one t o know one . 11 

*Identifies creHt i ve behaviors in 
those l acki ng ver ba l ability 

*Reflects pe rsonality characteristics 
of gifted 

*Indtc~tes curiosity , openness, and 
inventiveness 

~~Assesses the degr ee of task com.mi trne nt 

•::-Makes comparison to others with 
similar interests 

•:~Underplays and over­
estimates child ' s 
accomplishments 

>.1-Concee.la their abilities to 
avoid rejection 

*Being aware of self is 
lacking in young children 

*Insuring uniformity of 
comµsrison is not 
possible 

*Limited by infr~quent contact 
wi tn children 

[\) 

.i::-. 



CHAPTER 3 

BASIC COMPONENTS OF A GIFTh.D PROGRAM 

Missouri State Guidelines 

In order to e stablish a s ucce ssful program for 

our gifted students, we must carefully examine and 

set f orth some worthwnilb goals for guida nce . 

Referring o!?' again to the Misso uri Sta t e 

Gui deline s , we note some goals : 

In accordance with the definition of 
giftedness wh ich is set fort h in the 
law (H. B.474 ) the state-approved 
ro rems for the ifte d will be in 

t he general academic areas and or i n 
the fine arts . It is recognized tha t 
gifted students ere capable of ou t ­
standing p e rformance in one or more 
scademic areas and may also display 
outstanding abi lity in one or more of 
the fine arts . It i s further recog ­
nized tha t outstanding intellectual , 
creative t h inking, and reasoning 
abilities c ontribute singly and in 
various combinations to such perfor­
mance. Consequently, school districts 
will n eed t o assess e variety of stu­
dent abilitie s e nd t o desig n a ppro­
priate programs whicn will cnallenge 
a nd develop the se abilities. 

By law a nd tradition, Misso uri s c hoo l 
d is t r icts are expecte d to provi d e pro­
gra ms of instruction s uitabl€ for the 
full rang e of student ability, f rom 
han dicapped and disadvanta ged lea rners 
through t hose who are academically 
edvanced ....... To ensure that a gifte d 
pr og ram do es n ot su pplant the r egular 
prog r am offered or ex9ected in a school 
district for academically a d vanced stu ­
dents, all state-assisted gifted pro­
grams must meet the f o llowing criteria : 
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1 . The state- assisted gifted program 
must consist of curricular offer-
ings which do no t replace those 
offered previously for academical-
ly adva nced (superior) students in 
the schoo l district's instruction-
al program and which are qualita­
tively different from those nor­
mally expe cted for superior students; 

2 . The state - assisted gifted prog ram 
shall b e designed t o teach content 
and processe s which differ from 
regular and advanced offerings of 
the s chool district ( conte nt, 
methods, and objectives must be 
different from and beyond those 
offered a dvanced student s in the 
regu lar curriculum); and 

J . The s t a t e - assisted gi f ted program 
must represe nt an actual increase 
in distri ct expenditur es for in ­
structional s taff and for special 
materials. For example , the sta t e ­
assisted gifte d program sha l l : 

(a) Require a dditiona l teacher 
assignments for the instruc ­
tional time for w:li.. ch special 
sta t e aid fo r t he gifted pro­
gram is requested; and 

(b) Increase the school 's cost be­
yond the cost of the regular 
instr uctional program. (This 
is the basic reason f o r reque st ­
i ng matching (50~ ) state aid . ) 

Any decrea s e in the staff employed in the 
school's reg ular instru ctional program 
( as measured by the teach~r - pupil retio) 
mus t be attributable to factors otner 
than tne state-assisted gifted program . 
It is t he school district's responsibil ­
ity t o p rovide such an explanation . 

4. Class or group sizes wit hin the gifted 
pro~ram should not exceed 15 nor be less 
than 5 , wit h an averag e of 10 students 
per class, f o r each instructional posi ­
tion and program c omponent . 



Possible Goals for our Local District 

For a state - assisted program , it is clear tnat 

we must organize a program which does n o t r e place 

t h ose previously offered , and one which d i ffers 

in content, metnods and o bj t ctives . Add itional 

instructors must be added t o the staff , and class 

or grou p sizes must be lmited. Further recog­

nition is made of t he need f o r a program which 

c ontribut e s toward t he deve l opMe nt of a studen t's 

critical thinking and r e ason ing abilities, as well 

as one which meets t he needs of t hose having out ­

stand i ng intellectual abi lity. Such a prog ram 

mi ght b e g eared t o t no s e particular skills end 

t a l e n t s listed below: 

1. The ability to associate and inter­
relate c on c epts 

2 . The ability to eva l uate facts a nd 
a rguIY1e n ts criti c ally 

J. The abi l ity t o cre at e new ide as and 
originate new line s of t hought 

4. The ability t o reas on th.rough c omplex 
problems 

5. The ability t o understsnd other sit ­
uat i ons, other times and other people; 
to b e less b ound by one's own p e c~­
liar environmental surrounding s . 21 

If we are t o acce pt t he s e as r easonabl e goals to 

strive for, then we must chrose with care the content 

of any particular program, the met hod of presen tation 

of such program, and the change in l e arning environment 
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which will be necessary to fulfill such goals. Jame s 

J. Gallegher presents some in t eresting ideas for t he se 

areas which I feel a re worthy of c onsideration: 

1. The c ontent of t oe materi al presented t o 
the stude nts can be changed . Since the 
gifted child has demonstrated ma n ifest 
ability tc handle a c ompl exity of ideas 
far b eyond his chron ol ogical age, it is 
natural to assume that schools s ensitive 
t o this problem will mske a genuine ei'.f'ort 
to modify the content reac hing t hese 
students to stress t he greater comp lexity 
and highe r l evels of abstraction that 
t hey ca n compre hend . 

2 . The method of presentation of me ~erial to 
t~e students can be cnang e d . Since the 
process of t ninking or t he style in wnich 
a youngst er a pproacn~s difficult problems 
appears important, s significant amc unt 
of attention has been g iven not only t o 
wha t t he t eacher presents but how she 
tries t o pr e s ent it. The g cslsof tne 
teacher of g ifted students should go 
beyond the mere absor pt ion of knowledge 
to help the child deve lop a learning 
style t hat wi ll serve him or her in good 
stead in later studies a nd in later life . 

3. The t hir d ma j or avenue of change would 
be t o modify the nature of t he lea rning 
environment itself . Thi s me a n s either 
moving tne young ster t o a different set­
ting er changing t he nature of the set ­
ting in wnich h,e r eceives n i s instruction . 
Such devices as acce l erlition to the next­
highest grade l ,eve l, or t ne use o f open 
classrooms , res o urc e rooms , aft e r -sc~ool 
clubs , or s 9ecial c la sses --all r epresent 
decisions t o change t he nature of t he 
l earning environfflen t . 22 

Specifica lly we must decide whether the program 

will not only me et state r equire ments , but will: 

1. Con centrate on one grade leve l or all 
grade levels. 

2 . Individualize to facilitate each l earne r's 
uniqueness in development of originality , 
r es onsicilit and initiative. 
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3. Prov ide a learning environment which 
actually will emphasize fully each of 
the following criteria: 

a . general intellectual ability 
, b. specific academic abilities of 

s ynt hesizin g , analyzing and 
evaluation skills 

c . creat : ve t 1 inking and problem-
s o lv ing and s kills of inquiry 

d . visual and performing arts abilitie s 
e . psychonotor abiliti~s 
f. leadership training 

4- Allow f or flexibility in programming t o 
meet t n e special ne e ds, inte r ests a nd 
talents of student s in the initial pro­
gram, ~s w~ll as for t he f uture , 

5. Provide for experiences whic h wil l 
promote understanding of self and others , 

6 . Initiate opportunities f or caraer 
exploration, 

7. Provide access t o special learning 
a ctiviti~s beyond regularly pres cribed 
curricu lum , and 

8. Provi da for tea chers who are : 

a. skillful in dev e loping indepen­
dent l e arni ng activities 

b. flexibl e to c nang e 
c . accep ting of individual differences 

i :1 students 
d . capable of originality of idea, 

who show curiosity, and are willing 
t o orga ni ze programs suitable to 
t he G/T cnild 

e . hs s the desire to work with this 
t ype o f students, and is wil l ing 
to accept the c ha llenge 

These are some of t he first goals to c onsider when 

investigating and deterrn.ining wnat type of program is 

needed f or our particular district in order t o achieve 

maximum r esults . Examining and observing other d istrict 

programs wou ld b e helpful in t his aim . 
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A ComparisGn of 
ProgramB Nationwide 

The National Association for Gifted Children 

published a book , Successful Pro~rams for the Gif t ed 

and Talented , which was edited by Joyce Juntune. I 
,.> 1 

have compiled a breakd own ( see Table 6 { ~of s ome of 

the already e s tablished pr ograms in our nation which 

make use of the resource r oom, pu l l - out type program , 

(whic b of course , is required by Miss ouri guidelines) , 

from the inforroation this book offers . 

A brief explanation of some of the terminology 

used in Table~ follows: 

TP.:I ili.ING: results when there is ptrsistont 
effor t to examine the evidence wnich supports 
any relief , solution, or conclusic n which is 
suggested for acceptance , together with ths 
implicati~ and fllrther conclusi c ns of the 
evidence . 

CRITICAL T~INKING : defining a probl em , 
developing a tentative answer, testing this 
tentHtive answer , oevelo? ing and a pplying a 
conclusion . 

CR~ATIVE TiiINKING: wonder ing why not , what 
if , just suppose , recalling past experiences , 
gathering facts and answe r s, observing the 
unusual s nd formulating original interpre ­
tations. 

PROoLEM- SOLVING : defining problem , working 
with it, dr awing a conclusion and carrying 
out a conclusion . 

ANALYSIS: a nalyz ing e l ements , rel ationships , 
and systematic arrangemants . 

SYNTHESIS : pr oductive thinking ; pr oducing 
communication ; a p lan or set of oper ations ; 
formula ting hypotheses ; r~constr ucting in a 
new pattern a nd pr oducing a product t hat did 
not ex ist before . 



Name of 
Grade Hours 

School 
Level in 

Served program 
(wee kly) 

Glendale , AZ 1-8 --

Littleton, CO ) - 6 2- 3 for 
6 wk . 
block 

' 

SouthWindsor , 4-6 2 a ft. 
CN . 

~heaton , IL. k-12 ----

2 1 
TABLE 6 ~ 

GIFTED PROGRAM COMPARISON CHAHT 

Years BASIC COM PONEN'TS 
Program Content Process Resource in Areas E'!}phasis Persons 
Operatlon Offered (Thinkin~) Involved 

7 Ind . study Production --------
(student (;ritical 
choice) Crea ti vo 

Benavoria l 
Teacher-
directed 

---- Varbal/tech.. Productive Parents/ 
currlct:lum Mentors/ 
activities t E:1 acher/ 
beyond classrm . Comm . res . 

7 Differ entiated Inquiry; in- --------
Currie . Vbst igation; 

Research;logic ; 
Protlem - sol ving ; 
Cr ea tive ;( Bl oom 
Taylor , Williams; 
Renzulli , Calvin 

1 Divergent Bloom Tax. community 
t hink . skill thinking 
activities skills 

.2.ve lue t ion 

Results 

Students 
developed 
awareness . 
Teach.t:ir/ 
parent 

input. .,,, 

Annual sub-
jective/; 

Positive . 

on - going; 
Prog .mod . 
I ncreased 
comm . involve -
ment . 

In - pr ocess 

,J ,_, II 
I , 



lettendorf, IA . 3-8 1-2 4 
. 

'edar Fall s , k-6 1/2 ---
IA . day 

't . Madison , 2- 6 
IA . 

-- 4 

. DesM oines , k-8 1/2 5 
IA. day 

twice 

lathe , KN . k-12 1- J 1 _, 

a ke Chas . k - 12 --- 7 
LA. 

allowell , k-6 --- ---
ME . 

- ~-------

Ind . stdy . Bl oom Tax . 
Grp . act. Divergent 

Produc t dev . 

I nd .& grp . Interaction 
activities w/self - others ; 

Dev . unique -
ness 

Student Decision-
Interest s making; 

Rt:nzulli 
TriHd 

Academic Renz . Tri. 
curric . (; r itical 

Creative 

Ind.stay. Creative 
Af.fective ; 
Creative 

2. curric. Awareness 
guidelines 
based on 
stud.interest 

Academic:: , Cr eative 
cultura l Me chanical 
enrich . 

Comm . 
resources 

Mentors 
ResQurce 

people 

--------

Mentors, 
Parents , 
Comm . 

Mentors, 
Parents ; 
Comm . 

-- ------

Mentors 
Parents 
Comm . 

Hecognized 
as model 
p1•ogram in 
Iowa 

.:5uccessful 

i'os itivE: comm. 
support;no 
adver se affect It 
on sch . score s 

Positive 

VtH' Y positive 

Students 
snowed sig . 
gain 

Student/ 
t eacher per-
caption iml). 

\..J 

I\J . 



)xford , MA. 4-7 1/2 day s Currie . ext. 
twice Ind.study 

lentonHarbor 3-6 Mon- --- Grp.dynamics 
MI . Thur . Ind . pro ject 

Mini - course 

:inneepolis, k-12 Indiv . 4 Ind . stdy . 
MN . Field trips ; 

Discuss._gr p . 

:nfie l d , NH. 4-6 1/2 4 Ind . stdy. & 
day Grp.research 

rvi ngton, ll1 J . k-6 I ndiv . 5 Res .;invest g ; 
individualized 

·orthport , NY. k-12 -:H:-~;. 1 Ind.study 
small grp . 

:incinna ti, OH 5-6 --- 2 ..11.nrich. fo r 
Read ing ; 

Academic enr . 

·e ris ,TX. 4-7 l dey 5 
Ind . study; 
Small gr oup; 
On~e l g . grp . 
activities 

Renzulli 
Tr iad 

Cr ea t ive ; 
Logic ; values ; 
persuasion; 
prob . solv . 

Decision-
making 

Prob .-solv. 

nanz .; explor ; 
pr ob - solv . ; 
creative 
Renz /Wms/ 
Bloom/Torr. 
lieasoning; 
prob- sol v; 
crea tive ; 
logic. 

Crea tive; 
forec 1:1 sting ; 
r easoning ; 
planning; 
Decision-

mak'ing . 

- ---~ . 

Parent 
Comm . 

Comm . 
Res . 
people 

Comm . 

Comm . ; 
tutor s 
Para-prof. 
--- -- -

Mentor; 
Comm : oar . 

-------

Tutors 

Goa ls met 
Students 
cha llen11:ed 
On- go ing 

Most 
Successful 

----

.c.xtremely 
Pos itive 

----------
Very 
posit ive 

Sig . gains 
in stud . 
perf. 

\,,.J 
\.,.I 
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EVALUATION: making judE?111ents based oo external 
or internal criteria . 

BLOOM'S TAXONOMY : grouped learning experi ence 
in an heirarcny from the lowest to tne highest 
mental processes: knowle dge , comprehension , 
application, analysis , synthesi s, evaluation . 

WILLIAM ' S STRATEGY: a three - dimensional model 
for implemen ting cognitive- affective behavior 
in the classroom . 

TORRANCE CREATIVE SC.rtEENING : screens levels of 
crea tive abilit ies ; emphasizes fluency, flexi­
bility and originality . 

RENZU LLi i organized a program for gifted and 
enrichment which incorporates the teacher/ 
curriculum/student in en ongoing process o f 
study and enrichment . 

As we study and analyze Table b , we can s e e similar 

cha racteristics in many of the program components wb.icn 

are viewed es valuable to quality gifted programming. 

For example : 

1 . De velopment of skills of inquiry . 

2 . Development of higher levels of tninking 
s kills, as well es creative end productive 
t oinking skills . 

J. Inde penden t activities offering freedom of 
choice , with community involvement . 

4. Research and problem- solving skills . 

5. Ind ividua lizaticn of program for develop­
ment of resp ons i bility, awareness and 
t ne uniqueness of t he individual . 

6 . Varied activi tie s enc differentiated 
curriculum. 

7. Early entry into pr ograms , as early as 
kindergarte n in many districts . 

8 . Evaluation . 

Resource room programs seem very successful, but 

there ere alternatives which will be discussed in tne 
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Alter natives snd Comparisons 

of Pro.12:rams 

Even though Mis s our i State Guidelines requ i re e 

resource r oom , pull- out type pr ogram, it behooves us 

to at least consider alternative types of programs 

available . In Table?, we see a comparison of the 

advantages of a resource room program as opposed to 

other available delivery s ystems . 

Table 'J . 

A Comparison of Deliver y Systems 
for Gifte d Programs 

Type of Delive ry 
System 

1 . Regular classroom 
setting- regular 
teacher 

2 . Regula r classroom 
setting ; regular 
teacher and educa ­
tional res ource 
teacher 

Advantages 

l. Scheduling undisturbed 
2 . Adequate time to compl ete 

program activit ies 
J . Avoids labeling somewha t 
4. Continuous contact with 

regular teacher 
5. No transportation costs 

1. Scheduling undisturbed 
2. Adequate timt to complete 

prograN activities 
J . Avoids l abeling s omewhat 
4. Continuous contact with 

regular teacne1; 
5. No trans~ortation costs 
6 . Program can bti planned , 

coordinated, evaluated 
7 - Utilizes specially trained 

person in gifted education 
with matching state aid 
dollars 

------------------------
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- - - - - - - - - - - - - - - - - - - - - - - - - - - --
3. Resource room before/ 1 . Schedu ling undi stur bed 

after school- Res ource J . Avoids lsbeling somewh.a t 
~oom Teacher 6 . Program cen be p l anned, 

4. Resource Room 
dur ing sch oo l ­
Re source noom 
Teac:ier. 

cocrdinated , evaluated 
7. Utilizes speciall y trained 

per son in gifted education 
with matchi ng ste~e aid 
dollars 

8. Gifted child has~ peer 
g roup of similar chi ldren 

9 . Gifted chi l d r en can conduct 
smell group projects and 
activities 

10 . Program does not comp ete 
with regu lar program 
schedule 

6 . Program can be p l anned, 
coordinate d , evaluated 

? . Utilizes s pecially trained 
person in gifted education 
with mat caing state aid 
dollars 

8. Gifted chi ld has a peer 
group of similar chilor en 

9 . Gifted chi laren c an conduct 
small group projects ana 
activities 

11. Program does not compete 
with &xtra - curricular 
activities and transporta ­
tion schedules 

NOfi!, : This is the most common pa t tern in 
Missour i , due t o some disadvan t a ges 
encounter~d in t he fi rst t h ree pa t terns 

5. Special Class 
period - speci a l 
class teacher 

1 , 2 , 3, 5, 6, 7, 8, 9 , 11 as 

seen above. (Not~ : Tnis patter n 

is most often found in the 

secondary scnool . ) 

- - - - - - - - - - - - - - - - - - - - - - - - - - -- -



6 . Specia l a l l - day 
class; spe cia l 
class teacher s 

7 . Speciel sch o o l 

Includes 1 throug h 11, except 
for item 3 , a nd 5 . (Note : 
th.is pattern is not reco:n.rnended, 
except for t ne upper one 
percent of students . ) 

All of t he above items , 1-11 
are advantage s of this p r o gram. 

( Note : A specia l s cnool for 
t h e g ifted d o e s n o t exist 
i n Missouri , exce pt for one 
or two private scnools . 

(.crate : The above t abl e of info r ms tion was obte inJ:id f r om 
a packet of materia l issue d by the Missouri De part­
ment of Eleme n tary & Sec ondary ~d ucation, Gifted 
~duca tion Division . ) 

We have c onsidere d the i dentification of and p r oce ­

d u r e s f or i d entif ying t h e gifted , p r ogram goals based 

on a re sou rce room c oncept, and alt&rna tives programs 

availabl e to establish a quality prog ram . Howe ver , 

there are othe r important basic program components 

to be considered i n t he developmen t o f su c h a program: 

1 . A philosophy stated by the d i strict , 
objectives and needs o f district 

2 . Is prog ram student oriente d? 

3. Physica l facili t i e s and necessary 
t ransportation t o implement p r ograms 

4. Special funding 

S. Staffing and in- service training for entire 
staff 

6. Co:rnmunity support and resources available; 
pa rental role 

7 . Administrative and professional staff support 
and involvement 



8. Evaluation metho d s a nd pr ocedures 

Organizing and implementing a qual ity educational 

pro~ram for the gifted requires s ufficien t ti.me for 

organizing and developing n~cessary r esources for max­

imum im9 l cme n tation . " Any school district wishing to 

pay more tnan me r e l i p service t o the na tional promise 

of pr oviding all students wit h oppor t unity t o ex~er­

ience quality, optimum education should study closely 

the a omonition of not ed historian Ar nol d Toynbee , as 

v oiced in an article entit led , 'I s America Neglecting 

Her Cre a tive Talen ts?•: 

To give a fair chance to pot e n tial crea tivity 
is a matter of life and dea t h for any socie ty. 
Th is is al l i mportant be cau s e t he outstanding 
creative abili t y of a fa i rly small pe rcentage 
of t he p opu l a tion is ma nkind ' s ultimate cap­
ital asset . 

Re c og:1izing that r esponsibility as obligat i on , 

s u ch a school distric t will provid e a n ins tructional 

program with special dimension for t ne intellectually 

gifted and creatively ta l ented student, for fostering 

educational excellence for &11 certainly recognizes 

the right of gif ted children , t oo , to reac n t Ue ir 

potential . Not t o do so would no t onl y break faitn 

with America ' s youth , but also negate the enlightened 

s elf- i nterest of the nation itself' . " 25 



Co.APTER 4 

ESTABLISEIWG A GIFTED PROGRAN 

A Step- by- Step Proc edur e 

The es t ablishment of a g i fted education program 

requires careful p l anning and organization, commit ­

ment , attention to design end t hought f ul implementa ­

tion wi th hone st evaluation . In addi tion , t here must 

be enthusiastic support f r om al l personnel involved . 

Taese are essent ial fa ctors in program develop­

ment . A step- by- step pr ocess for t he actualization 

of these fac t ors i s presented below, based on the 

pa rticular needs of our l ocal s cnool district . 

In setting forth t ~is step- by- step pr ocedure , 

seve r a l l e ading a u thorities have been resea r ched ; 

those most pr ominent i n the fie l d of the gif ted 

s t udent . They include Dr . Roger Ta ylor, na tionally 

known c onsultant for gif~ed programs , who wro te The 

Gifted and the Talented , Cor inne P . Cl endening and 

Ruth An n Davies , who wrote Creating Programs for the 

Gifted , and Sandra Kaplan , who wrote Pr oviding Pro­

grams for the Gifted and Talented . Their idea s end 

sequenc es of or ganization are adapted espe c i a lly for 

our part icula r district . 

39, 
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Commi t ments 

RogerTaylor sees the following commitments as vital 

in the development of a complete and quality program: 

1. 

2 . 

3. 

4. 

The school district roust r ecognize tnat (a) 
gifted students ar6 present in the scnool 
district and (b) these gifted students nave 
special need s which are not being met by the 
existin3 educa tional program. 

Se l ection or a Program Cornr1ittee including 
all components of t he scnool distric t; all 
support personnel must be aware of (a) tne 
scope and seque nce of the program and (b ) 
the district's commit~ent t o gifted educa tion . 

Teacher s are simult aneously trained to not 
only identify but also implement prograrii's" 
designed to meet the identified needs of 
gifted students . 

All teachers within the school district 
should be aware of tne district ' s gifted 
program regardless cf their involveme~t 
and/or commitment. 

The school board believes in and is com­
mitted to providing support for programs t o 
meet the s pecial needs or gif~ed students . 
Tnis snould be in the form of a board 
resolution . 

6 . Appropriate pe rsonnel within the school 
district ere willing to commit t ime and 
effort for pr e - p l anning , implementation, 
and follow- tnrougn efforts to n eet tne 
special needs of gifted students . 

7. The administration is willing to support 
both short and l ong-range goals f or tne pro­
posed gifted program . 

B. All personnel , including administrators , 
involved in developing a state funded 
gifted program must recognize that: (1) 
the progr a~ is categorical by nature , 
(2) the progrs~ must be directed toward 
a small percentage of the school population , 
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and (J) finally , that the prog ram must be 
in compliance with the Adminis trat ive Manual 
and Guidelines : State Assisted Pro, ram for 
Gifted S t u dents. 

Sequent i al Plannin6 

On ce e s t a b lish ed commitrrien ts to a program have 

been reali ze d , actual p la nning and organiza tion must 

begin . In Table 8, Sandr a Kaplan offer s a ? lanning 

Seque nce Chart wnich roight be uti l ized . (See Table~ -) 

Some suggest ions and recommendations for ~he u se 

of such a checklist fo llows: 

STEP 1. ustablish building ste ering committee 

1. Se l ect one pe rson who wil l be a dedicated 
leader . 

a . Person should be a diplomatic leader . 
b . Person should have t he ti.ma t o devo~e . 
c. Person would become c ommi ttee chair ­

pe rson. 

2. Se l ect a cormnittee tha t will be represen ­
tative of all areas . 

a. Conside r all departments . 
b . Cons ider all grades . 
c . Administ r ators and Counselor s . 
d. Consider parents n ow, out not for 

iden tification process . 
e . Limit the number ~o t hose who 

effectually work t ogetne r . 

Criteria fo r selection o f the a bove pe rsonnel 

s hould idea lly include: interest, commitment t o 

gifte d chilaren and willingness to devote time and 

energy to the project. Administrat i vo support 

in freeing coJTllllitte e members for meeting time d uring 

school hours would be helpful . 



PHASE .. •-- - STEP -----
1. 

2. 

I 3. 

4. 

5. 

6. 

7. 
II 

8. 

9. 

III 10. 

11. 

TABLE 8. 

PLANNING SEQUENCE CHECKLIST 

TASKS ----·--
Establish building steering committee 

Develoo staff awareness 

Evaluate current buildin2 nro2rams 

Decide scone of initial program 

Select 2eneral program framework 

Initial identification 

Obtain formal annroval and commitment 

Select parents and students for committee 

Desim snecific oro~ram and imnlement 

Evaluation 
Ongoing identification, modification 
and exnansion of nro2ram 

- - _, -- --- --
STATIJS 

Organizing in Progress 

Adapted from Kaplan, Providing Programs for the Gifted and Talented, p. 17. 

Completed - ·----

IF 
I'\) I 
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STEP 2 . Deve lop s t aff a wareness 

1. Become familiar with material and r esources 

2 . Set up in- service : 

a . utilizing experts in tne field of 
g i fted educat i on ; i . e . Roge r Taylor ; 
Nancy Pol e tte , Lindenwood College ; 
Darr el Leitz , Davtinport , IA schools. 

b. outlining to staff what other schools 
are doing in and outside the countyo 

c . planning for key people to atteno 
State Convention on Gifted a nd 
Talented , and other a ppropriate in ­
service activities . 

STEP J . Evaluate current bu ilding programs for 
needs assessment. 

1 . What is already being done : 

a . opportunities f or i ndependent study 
b. counseling 
c. advanced placement c ourses 
d. accelerat ion 
e . seminars 
f . s p e c ia l a ct iv it i es 
g . grouping 
h . community reso urces 

2 . What coul d be expanded that wor~s ror a 
department already? 

J . Whe r e are tne weaknesses ? 

STEP 4. Decide scope of initial progr am . 

1. Will t he initial program c oncbntrate on 
one grade level o r all g rad e levels? 

2. Will the initial program incorporate all six 
talent a r eas of 

a . genera l intell~ctual ability 
b. specific academic ability 
c . creative think~ng 
d. visual and performing arts abi l ity 
e . psychomotor ability 
f. leadership ability 



STt P 5. Select general program fremeworK 

1. Administrative design 

a. rleso urces: space/staff/time 
b . Categories of gifted students 
c . Numbe rs t o be served 
d. Grou ping 
e . Gr oup size 
f. Relation to regul a r classroom 
g . Multi pl e options , such ss c oun seling 

2 . Curriculum - Differentiated 

a . Con~ ent - based on studen t interest/ 
or interdisciplinary/acceleration 

b . Process, rathtr than content empnasis 
on higher c ognitive functions: cr eative 
and critical t hinki ng 

c. Product - oriented, retn~r than c ons ume r 
oriente d 

d. Use of resources beyond t he classroom 
e. Affective ob j ectives inclu de opp ort un ­

ities f or crea tivity, independence, 
self-evelustion and relations with 
gifted peers 

f . Learning environment sup portive and 
shifts responsibility from teacher to 
students 

g. Student evaluation is based on indivi­
dual, not comparative performan ce; 
student invo lvement in self- evaluation 

h. Each student ' s educational plan end 
progress is recorded 

i . Special counseling services 

3. Steff 

e . Al l staff have inf ormation and training 
'I"rlmeeting needs of g i f ted 

b. Special staff for gif ted have train ing 
in individ ua lizing according t o need s, 
interests and learning sty l€s 

c . Resource persons beyond t he classroom 
available 

4. Materials/Space/Transportation 

a. Money hes been budget~d for special 
mat~rials 

b. Money h&s been budgeted for access to 
facilities/pers ons not witb in t he school 
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5. Evaluation 

a . Get assistance from research or c onsultant 
b . Collect and record formative da t e (a bou t 

process and con text of program) 
c . Collect data from several sources, 

includ ing students 
d. Collect data on student progress 
e . valuate for purpose of program impr ovemer.t 
f . Make recoxnm6naations for pr og r am 

i mprovemen t 

STEP 6. Init ial identification 

1. Intell ectua l 

a . Teacher rec om.mendations 
b . Int e lligence Test Score s 
c. Cumulative records 
d . Ac h ievement Test Scores 
e. Peer i dentification 

2. Academic 

a . Teac~er recommenda tions 
b . Cumulative records 
c. Achievement t est scores 
d . Special achievements in academic areas 
e . Intellig ence t e st scor es 
f . Awards (Science fair, e tc.) Honors 

). Leadership 

a. Teacher recol"ll?lendat ions 
b . Socione tric tests 
c. Cumulative records 
d. Anecdotal re ports 
e. Peer identification 

4. Creative thinking 

a . Teacher rec olTll'llendations 
b . Cumulative records 
c . Peer identification 
d . Short form of Torrance's Creativity Test 
e . Ane cdotal reports 

5 . Visual and performing arts 

a. Teacher recommendati ons - classroom e nd 
special teache r s 

b. Student intere st and va l u e inventory 
c. Peer identification 
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d . Previous performance 
e . Awards , honors 

6 . Fsychomotor 

a. Teacher recommendation - classroom and 
special 

b . Peer identification 
c. Student interest in ventory 
a. Awards , honors 

7. Additional Evaluation Methods 

a. Pare nt -Inventory (given when tne stud~nt 
is initially accepted i n tne program) 

b. Student interest inventory (given wnen 
the studen t is ini tially eccepttd in t he 
program 

c . Ren zu lli Scale for Rating Behavioral 
Cha racteristics of Superior Students 

When d a ta is gathered, the f o llowing procedure 
for completing the identification pr ocess is 
suggested : 

1. Screening 

Compile a list of names of t ~ose students 
of exceptional ability in eacn c f the six 
talent areas using teacher screening checK­
list, peer nomination checklist and student 
evaluation checklist . 

2. Selection 

Submit na~es t o building g ifted committee 
where selection of those s tudents to be 
included in the program wil l be made using 
other i dentification procedures as f ound in 
cha t- t e r two ·of this report. 

CAUTION : Al though it is tempting t o include 
larg e numbers of stud6nts i n a 
gifted prog ram , i dentification 
should be limited to only those 
few students possessing truly 
exceptional ability in one or 
more of t he six talent areas . 

STEP 7. Obtain for mal approval a nd commitment 

A f inal report needs to be deve l oped stating t h e 
resu lts of above processes for submission t o the 
Board of Directors , and tne state, if state-aid 
i Q ant i c · oa te , 
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STEP 8. Select parents and students for 
committee 

Selection could be made by a survey 
asking the parent/student what t hey 
see as valuable in a gifted education 
program. This can be done ta.rough 
a direct question or by giving thee 
a list of possible aspects being 
considered and asking for their 
r esponse t o them . 

STEP 9 . Design specific program and implemen t 

If each of the abo ve steps have been 
carefully follo~ed , the committ ees 
should now be ready to s ~eeify the 
program desi r ed for our district . 
Previous efforts s hould enable the 
implementation of the program to go 
forth effectively at tnis stage . 

During the impl emen tation stage , data 
s hould be gathered at regular intervals 
for use in the evaluation stage which 
f ollows . 

STEF 10 . E~aluation 

Both formative and summative evaluation 
are important to a gifted program , the 
former to correct problems as they arise , 
t he latter t o enable one to take a com­
prenensive look at wha t the program 
be s accomplished. 

Botn the district's total gifted program 
and tne cn.ild ' s indiv idua l prog ram need 
t o be evaluated . 

The evaluation of the program snould 
include a r eview of the effectiveness of 
the following : 

1 . I dentification pr ocedures used 
2. Identification measures used 
3. Ma terials selected 
4. Sequence of activities 
5 . Prog ram activities 
6 . Student success in ? rogram 
7. Prog ram objecti ves 



STEP 11. Ongoing identification, modificati cn 
end expsnsion of design. 

Careful analysis shoulc be made of 
identification p rocedures and r esults 
and progress made of tho~e ident ifie d . 
This snould be an ongoing pr oces s with 
necessarJ ~edification not only in t he 
identification proces s , but pr o6 r am 
design wnen deemed n~ce ssary . The 
r esults of these ongoing studies will 
Jive basis f o r expansion o r modification . 

Conclusion 

Is a gifted prog r am needed in the De Soto ~leme~t a r y 

School Distr ict? Cf c ourse it i s . Having establishsd a 

retionsle snd need for such a program , having s e t forth 

identi f ication criteria and pr ocedures , ha~ng l isted 

the b a~ ic components of e gifted ?rogram, as well es a 

step- by- step process f o r implementation , it woul d s eem 

f ea sible t o r eco!TlI?lend a program for gifted beginning in 

kinderg arten end extending through the sixth grade . 

Such program should utilize the regular classroom 

setting , incorporating cluster g r c upin£ within such 

s etting . Assign~ent of such groups snoulo be made t o a 

~elf- c ontained class including aµ ~roximstely twenty 

other pu~ils in addition to the gifted cluster . Su en 

students for this class should i nclude i ntellectually 

gifted end highly gifted students es well as tnose 

a cademically talented students selec t ed by the counselor , 

t~achers and a~~inistratcrs on the basis of hign group 



or individual I . Q. test scores , and Stanfor d - Bine t 

ach ievement scor es . Stud ents could be scheduled t o 

utilize special learning cen t e rs within this environ ­

ment wnich woul d inc l ~de accelerated and differentiated 

c ontent , stressing acti v ities ba sea on tne hig~er c og­

niti ve levels o f thinking , which are outside t he b ounds 

of the regular curriculum. 

Extended learni ng a ctivities should i nclude field 

tri ps , use of comr.1unity r esources , teaching mento r s snd 

Junior Great book discussion g r oup s to further oppor ­

t unitie s t o elabora t e on the r egular c urri cu l um . 

To insure t ha t individua l student needs are p rovided 

for , t he proe ram should offer s ome flexi oility s o that 

students c an at times be allowed t o s chedu le their own 

l ea r ning times t o wo rk i nde pen d ent ly, to be able t o 

shar e experiences within the group, and to have individua l 

c on tact with peer s , teachers or mentors in c rd e r to deve l op 

interpe rsonal r ela tionships . 

A guid e f o r es tablis hin f t ois orogram c ould be 

Sand r a ;a pl an I s Handbook , entitled " Pr o vid ing ? rogr ams 

for the Gifted end Ta i ented" , whe rein s he offers plan ­

ning for a specialized c ur riculu~ . Such curriculum 

s hould be developed bye committee which includ es et 

l east one t eache r per grade level from each elementary 



school , as well as the counselors and ad~inis trators of 

each school . The skil l s of en authori ty in gifted 

educetion s hould be u tiliz ed in g uidine s uch committee 

to determine goa ls and ob j e ~tives , cont&ot end process, 

as we ll as eve luaticn pr o cedur es . 

Teachers selected t o worK wit n the ~rog ram should 

r eceive in- s ervice ~raining pr ovlded by tne district . 

This could include an evening awa r eness meeting f or 

b o t h tee c nc r s , administrat ors ena the public , to be 

f o~lowed by at least one week of in tensive in- service 

workshops led by a qualified aut hority i n gifted 

education . Attendance by teachers at state and national 

gifted conferences c ould further t h~s beginning in t he 

ed u c ation of personnel. Follow- up works~o p s shou ld 

be offe r ed periodically by t he di s t r ict . Access t o a 

qualified c cnsultant would certainly seem wortnw:u.l e f o r 

the district t o pr ovid e so t hat teachers may ha v0 some ­

one to turn t o for advice and c onsultati~n as n~eded. 

Per iodic&lly , p r ovisions f or g r oup f eedbacK s hould 

bs arranged so tna t teachers , adminis trators and c o~nse ­

lor s can reexamine the ? r ogram and e valuate fo~ improve­

ment or change , ther eby insurin~ t hat s uch a pr ogram for 

thi s s chool s ystem would become one worth ... ·nile of the 

individua ls s e rv ed . 
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