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ABSTRACT

This researcher has been interested in the gifted
student for some time and has alwsys felt a little uneasy
about the fact that so many times these students become bored
with school. The work is too easy and there is no challenge
for them. So the purpose in doing this study was to find
answers to some questions such as: 1) Who are the gifted?
2) How do you identify these students? 3) In what kind of
program should a gifted student be rlaced? and L) Will the
student benefit from an individualized program? These
guestions sre answered to some degree in the "Review of
Literazture."

The problem statement in this study is: Do students
wno have been properly identified ss gifted or talented
benefit more from gn individualized program set up to meet
their needs than from the regular curriculum for their age
groun?

The method used to carry out the exreriment is the
nonequivglent-control-grouo design., In this design there
is a control grour and zn exverimentz]l group and there is
both & vretest and g positest given to both groups. The

prretests used are the COtis-Lennon lMentsl Ability Test and



the Stanford Achievement Test (Primary I-Form A). These
tests will be administered nesr the beginning of the school
year to two hetrogeneously grouvped second-grade classes.

After the lests have been carefully anslyzed and the
ressible gifted students screened, then further individualized
testing will have to be done to correctly identify the gifted
student. Teacher and parental cbservations will alsc be
teken into considerstion in identifying the gifted students.

After the identification rrocess has taken nlace then
the individualized programs will be set up for those students
in the experimental grour who are considered gifted, while
the students in the control grour will continue to do just
what the curriculum for that grade level requires. So the
indivicdualized progrem for each student is the exrerimental
tresztiment.

Since Model I studenis st Lindenwood Collegze asre not

reguired to carry out the experiment, there will be no resulis
< . 2

-

cr conclusions in this study.

If the study were carried through there would be a
rosttest (Stanford Achievement Test - Primzry I - Form E)
given to the iwo greurs nesr the end of the school year,
Comnarisons would then be made between the gifted students
of both groups to see if the specizl programs had any
significant effecl uron the achievement scores of the subjects

involved in the vrogram.
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CHAPTER I

INTRODUCTION

SCOFE AKD PURFQSE

One of Americe's greatest resources is her bright and
talented children., FBut for too long our educational system
has fziled to challenge them to work to their fullest capacity.
Too often these children go through school without really
accomnlishing what they are capable of doing. The work is
boring to them and much too easy. They already know the
meterisl that is being rresented so it becomes nothing more
than busy work.

As young children, the gifted come to scheol eager to
lesrn. Helf of them hiave tzught themselves to read, some
as esrly as lhe zge of two or three. Too often they are
teught to read sll over agzin zccording to the system used
in the school.‘l

¥ost gifted children enter school esger and curious
about everything, but becsuse of their advsanced skille and
intereste, they sre "misfite." A child whno asks questions

about the justificaiion of the Vieinam War or the hostages

in Iren, who aske what cazuses cyclones or how zn unborn
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child eats, and who slready reads fluently and knows numbers,
or acquires the skills instantly, does not fit the usual
readiness pattern. Becszuse he has not yet leasrned scceptsble
substitute behavior or withdrawsl tazctics, he may encounter
difficulty rsther thsn understanding. Zeczuse he is like
other primary children in wanting the zpproval of his teacher,
he does his best to adapt to the situstion as he finds it.z

Gifted children can often conceal their gifts end srecisl
abilities with 1ittle effort. Thus, they often are seen by
their teschers as excellent studenis while sctuslly function-
ing at 2 very low level of their [otential.3

Gifted children are our future iéeders, and they should
be well prerared to teke their plzces in imporiant positions.
Individually they revresent every potential asr-iration,
creztive effort, and worthwhile asccomplishment of the next
generagtion. The kind of educstion they receive will, to g
very lsrge degree, determine their hopes and achievements as
adults. Since gll individusls differ in their abilities and
aspirations, 211 reople need the education that will most
effectively develop their own unique rotentials.h

This reseercher feels that it is very important that
the

gifted child be identified as early ss possible and be

(=

plzced in a program to meet the child's individusl needs.




tatement Of The Problem

The problem to be researched in this paper is: Do
students who have been properly identified as gifted or
talented benefit more from an individuslized program set
up to meet their needs than from the regular curriculum for
their age groun?

In this particular study the zge group will be 7 yr.
old students in the second grade at Becky-David School in
the Francis Howell School District. And the regular curric-
ulum will be the second-grade curriculum,

One could hypothesize that students, who have been
correctly identified as gifted or taslented and placed in an
educgtional program that fulfills their individual needs,
will show grester academic achievement than the gifted and
talented students in a regular classroom with no special
ProOgrams.

The significance of the study is to support the idea
that the bright students need more of z challenge in their

totel educational program than that which is outlined in

the curriculum for their particular grade level,




Definition of Terms

ACCELERATION FROGRAY. -
gresses through 2
normal.

zram in which the student rro-
es fasier or sges yocunger than

o+
b S
mo

CONTROL GROUF - subjecic in a resesrch study ihast do not
receive the exverimental treatrment whose performance
or treits sre compered to subjects who do receive the
tresetment.

CURRICULUM. = the courses of study offered by a school for
each grade level,

ENRICHMENT PROGRAMS - programs that are not in the regular
curriculum but sre sdvanced gnd enhance the curriculum.

EXPERTMENTAL GROUF - the group thst receives the treatment
in an experiment.

GIFTED PERSON - z person having great natursl sbility.
This means having above aversge intellectual ability
(I.Q. of 125 or above), being highly motiveted, inter-
ested and creative; end being s productive, original
flexible and divergent thinker.

FYPQTHEEIS - an unrnroved idea tsken for granted for the time
being because it may explsin certzin facts or czn be
usec¢ zs the basis for reazsoning, or study.

IDENTIFICATION - the rrocess used to show or prove that sz
person is gifted.

INDIVIDUALIZED EDUCATICN FRCGRAM - 8 program set up for each
individusl to meet the educational needs of thst person.

SCREENING - a nrocess of testing and observing to nick out
nossible gifted students - the ster before identifi-
cstion.

SFECTAL PROGRAMS - preogreme for the gifted students outside
the reguler classroom.

STANDARDIZED TESTS - lests that have clear, concise instruc-
tions for acdministretion end scoring, and have standard
materizls esnd rrocedures,
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REVIEW OF LITERATURE

Historical Background

One could not sneak asboui the gifted without reference
to the monumentzl studies of lewis Madison Terman. His
work in identifying, testing, and educzting the gifted has
earned him a justifigble wide reputation zs one of the
Tounders of this multifaceted field.

In 1920, Terman began his major work with the gifted.
He plenned a two-pronged aprroach through snalysis of
biogranhies of historiecsl gerniuses and through study of the

living gifted, followed through maturity.

3

'his longitudinal study of the living gifted started
in 1%22. Terman's assistants combed the school porulations
of the larger California cities for gifted children, asking
for teacher neminations and for the youngest children in
each class. After screening by group tests, promising
children were given the Stsnford-Binet., The gifted group
chosen sversged sbout 11 years of age at the time, with an

gverage Binet I.7., of 151. Terman described these children

in detail through survlemental studies of family and
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activities, &s well as through testing, znd followed their
vrogress repestedly into later life. He found that, contrary
to vopular opinion, the gifted are superior in varying
degrees not only in intelligence but zlsc in achievement,
versonal qualities, heslth, and other aspects of development.

This study is still going on, aided by funds from his estate.

In some schools, vprograms for the gifted were funded
by the govermnment, but so often these programs were drovped
when the funds ran out. This just shows that msny people
feel that specisl provisions for the gifted are primarily
luxuries rather than necessities in the educational enter-
prise. Whenever schools can afford to iniroduce some kind
of enrichment, it becomes icing on the curriculum czke,
not vart of the cake itself., The gifted get their fair share
of stimulstion at school only when there is enocugh money to

pay the bill or something else happens to change publie

[h)

oninion.

With the launching of Sputnik intoc orbit in 1957, there
was z sudden outpouring of widespread interest in the gifited,
The Russian gambit damaged America's self-imazge as a world
leader in technology, and the nation became conscience stricken

over its failure to rroduce sufficient high-level manpower to

7

meet the threat of its ideological and cold war azdversary.
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The rerceived threat of Russian sureriority in stock-
piling sophisticated human resources, together with the
awareness of how America's gifted children were being all
but neglected at school, produced =z massive resnonse to
correct the inequity. Enormous public and private funds
became available for crash programs in pursuit of excellence,
primarily in the fields of science and technology. Academic
coursework was telescoped and stiffened to test the brain-
power of the gifted. Courses that had been offered only at
the college level began to find their wgy into special
enrichment rrograms in high schools znd even elementary
schools.
But the post-Sputnik flurry did not last thet long.
By the early 1960's, nationsl attention was beginning to turn
to the civil rights movement. Alleviasting the rlight of the
inner-city ghettos became a ceuse soon to be near the top of
the list in fmerica's priorities. Grave socigl injustice
wss seen in the way the ghetio mzsses suffered from rzcial
inequality, and the only nope for rectifying the situation

.

was an enormous public invesiment in upgrading their educa-
tion, housing, and emnloyment cnpeortunities. Schools could
no longer afford the lusury of investing extra funds in pro-

visions for the gifted. Moreover, ithe sociglly disadvantaged

were voorly represented in special programs for the gified,
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so conventional means of identifying highly able children

were condemned as discriminstory. The I1.Q. test, a mszjor

(P

instrument for sssessing ascademic rotentizl ever since
Terman initizted his monumentzl studies of genius in the
egrly part of the century, came under heavy atiack for
being bizsed zgainst some racial minorities and the socio-
economically de;r—essed.9

There zre now unmistakable signs of z revival of in-
terest in the gifted, but it remszins to be seen whether it
will be at the exrense of commitments to the socially dis-
advantsaged.

Probgbly the biggest boost came }rom a 1970 Congress-
ional mandste that added Section 805, "Provisions Related to
Gifted and Tslented Children," to the Elementary and Secondary
Educstionel Amendments of 1%6%. This document expressed a
legislative decision to include the gifted end tazlented
students among those benefiting from Titlee III and V of the
Elementary snd Secondsry Education Act and the Teacher Fellow-

: 10

ship Provisions of the Higher Educstion Act of 1956.

Who Are The Gifted?

Definitions of giftedness go from one extreme to another.
In a very strict sense of identification we have Lewis Terman's
early definition of giftedness as "the topr 1% level in general

intellectuel sbility, as measured by the Stanford-Binet Intell-

gence scszle or a comparable instrument."11 This definition

(=
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aprlies only to the extremely intelligeni; those with an
I.Q. of 130 to 150 and above.

Terman believed that youngsters who scored well on
his T.Q. test were to be the future leaders in all fields
of endeavor. If one could mezsure innate intelligence (as
Terman believed his I.Q. test did), aznd if intelligence was
a general capacity for excellence removed from any specific
field (as Terman believed it was), then an estimste of a
child's I.Q. was 211 one needed to be pretty sure which
children were gifted.12

It is impossible to czlculste the full imnact of
Terman's view of gifledness on educational policy and
practice, bul it seems that giftedness and genius came to

be defined in T.Q. terms not just zmoneg educztional resear-
=

J
chers but in the public's mind as well.

As ezrly es the 1920's, critics such as the lste Paul
Witty were arguing that much more than 1.Q. was involved in
giftedness, He states:

There are children whose outstanding potentialities
in art, in writing, or in sccizl lezdershiv can be
recognized largely by their rerformance. Hence, we
have recommended that the definition of giftedness
be expanded and that we consider any child gifted
whose performance, in a potentially valuable line
of human activity, is consistently remsrkable.l3

.

Researchers, such as DeHaan, Hevighursi, Sumption,
Luecking, Renzulli, Thomss, Crescimbeni, Passow, Goldberg,

Tannenbaum and French also voiced their definitions of

giftedness.
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DeHsan and Havighurst consider sny child gifted as
one who is "superior in some ability that can make him an
outstanding contributor to the welfare of, and quality of
living in society.1

Sumption and Luecking define the gifted as "those
who possess a superior centrsl nervous sysiem character-
ized by the potential to perform tasks requiring a compari-

tively high degree of intellectusl szbstraction or creative

15

imagination or both.

An zdvisory panel reporting to Congress in 1971 defined
giftedness as:

Gifted and talented children sre these identified by
vrofessionally qualified persons who by virtue of
cutstending sbilities, are capasble of high perior=-
mance. These are children who require differenti-
ated educational programs and/or services beyond
those normglly provided by the regulsr school
program in order to reslize their contribution to
self and society. Children capsble of high per-
formence include those with demonstrated achieve-
ment and/or potentisl sbility in any of the follow-
ing aress, singly or in combination. 1. general
intellectual ability 2. specific academic aptitude
3. creative or productive thinking L. leadershin
sbility 5. visusl snd performing erts 6. psycho-
motor ability.1

The United States Cffice of Education's definition has been
accepted and used by meny districts throughout the nation.
However, a current researcher on giftedness, Joseph Renzulli,
says that this definiticn causes some problems because it

is often misintervreted and too often giftedness is based on
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lect alone. He feels thst s gifted person is:

|;h

a creative/produc person who rosces s
relatively well-de ed set of three interlock-

ing clusters cf traits. These clusters consist of
acove-arer¢ge though not necessarily superior
genersl gbility, tesk commiiment, and creativity.
eeslt is the interaction among the three clusters
that resesrch has shown to be the necessary ingre-
dient for creastive/productive accomplishment....
Each cluster is_an "equal pariner" in contributing
to giftedness.

Abeve
Average

who are gifted, the rsnge and label may vsry. Gowan
emos define the Gifted in the following way:

a) the acadermiczlly talented: zbove 115 I.Q. (16% of

the populztion)

b) the superior: above 125 I.Q. (5% of the population)
¢) the gifted: ao ove 140 I.Q. (.6% of the population)
d) the highly gj ted: above 160 I.Q. (.007% of the

rogulation)

r|-

| R
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The Naticnal Education Association in using the
Stanford-Binet score, defines the gifted in this way:

Superior -- 120 or 125 and up

Gifted -- 135 or 1L0 and up 20

Extremely Gifted -- 170 or 180 znd up

Thomas Crescimbeni states that the gifted have an I.Q.
of 115 - 120. The highly gifted are those with an I.Q. of
137 and over and the moderately gifted being those between
16 = 137,

Most of the other researchers feel that an I.Q. of
125 to 130 end up on the individuelly administered intelligence

test is considered a sign of gifiedness or talent.

=< )

Researchers such as Fzssow, Goldberg, Tarnenbsum 2nd
French feel that since intelligence is prrobably an essentisl
cmponent of many telents, and since students with special
gotitudes in scademic sreas will usuzlly come from those of

high T.Q., measurement of intelligence is important in the

identification of the gified and talented.22
The two grouos of children that most researchers pin-

point as gifted is the kind of youngster we czll the high

T.Q., kighly motivated, highly interested child. The second

group is called the highly creative, productive thinker,

the youngster who is very origingl, fluent, flexible, or

divergent in his thinking. These are ususlly the two ETrouns

that we think of when we talk zbout the gifted and talented

voungsters in our schools,
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But there are other gifted children that zre sometimes
overlooked. The first is the bright underzchievers, These
are children who score st a high level and should make it,
but because of some social or environmental inhibitors they
do not make it. Then we hzve the disadvantaged child in
the urbaen znd spsrsely populated sreass of the country. These
are children who are jJudged to possess potentisl superior
ability but who have been inhibited by a2 certain cultural,
environmental, and economic limitations in their life style.
Lastly we have the whole srez of the crestive zrts. The
creative arts may be broken down into three subcategories:
Musie, the visual aris, and the performing arts, such as

theater and dance. Sc msny times these tszlented youngsters

o

ere overlooked in the gif

ted programs in our schoels.
One could azssume from the research that a gifted
student is one who hes &zn I.Q. of 125 or zbove, and is very

creative and highly motivated. He is

|-e

o)

ne who is a vreductive,

originagl, flexible and divergent thinker.

Identification of the Gifted

According to Fliegler, "Identification is a process

which gttempts to screen and select bright individusgls in

23

order to plan s program Tor them,"
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Martinson and Lessinger feel that identification of
the gifted should begin st the kindergarten level and should
be a continuous process extending through the grades., They
go on to say that "the problem of identification is one of
using the best available meszsures in order to arrive at an
assessment of pupil potential which is as asccurate as pos-
sible."zu

According to Martinson and Lessinger there are three
steps in identificstion. These sre 1) screening, 2) iden-
tifiestion, and 3) program plenning., The suthors feel that
all three of these steps must precede any educstional pro-
visions for the student. They describé screening as

involving the use of czrefully selected group tests and

=t

s b

2

se

1]

other devices. They say identification on prelim-
inary screening and invelves establishment of the true
potentizl of the pupil. They go on to say that identifi-

cation is determined through individuasl tests given by a

specialist in such a way as to permit assessment of the

25

level and guality of the pupils ability to learn.
DeHaan says, "Identification ccnsists in the process
of screening children by means of standardized test proceed-
ures and/or observational methods and selecting the superior
children for educationsl programs designed particulesrly for
them."26 He also feels procedures for identifying gifted

children should be functional, systemstic and inclusive,
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He continues in describing an identification program:

A good identification program should discover other
characteristics of gifted children besides their
eptitudes and capacities. The interests of gifted
children are importsnt in a program for these
children. Motivation, personazlity and social factors
can and should be tested and observed in order to
round out the picture of 2 given child and to provide
important leads to his educational program.?

Fliegler zgreeing with many other authors on the subject of
identification says that any identificstion messures must be
varied enough to include 211 areas of behavior as well as
talents. They cshould be subjective as well as objective

in order to include not only test data but tescher and

28

parent observations.

The North Central Association in 1958 put out a check-
list of behavioral cherscteristics to help teachers know
what to observe in identifying gifted students.

1. The student learns rapidly and easily.

2. He uses a great desl of common sense and practical
knowledge.

3. He ressons things out, thinks clesrly, recognizes
relationships, and comprehends meanings.

L. He retains what he has heard or read without much

rote drill.

Ee knows sbout many things of which most students

are unaware,

6. He has a large vocabulary, which he uses essily
end accurstely.

7. He can read books that are one or more years in
advance of the rest of the class.

8. He performs difficult mental tasks.

¢. He asks many questions and has s wide range of
interesis.
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10. He does some academic work one Or more years
in advance of the clsass,

11. FHe is original in his thinking.

12. He is alert, keenly observent, and resronds

Terman who did some of ithe earliest studies on gifted-
ness glso did some follow-up studies to determine why some
of the subjects of his early research had succeeded and some
had not. Since the subjects were of equal intelligence he
concluded that achievement calls for more than a high order
of intelligence., The results of his research indicated
that:

Personality factors zre extremely important determiners
of achievement....The four traits on which (the most
and least successful groups) differed most widely were
rersistence in the accomplishment of ends, integration
towerd goals, self-confidence, and freedom from infer-
jority feelings. In the totsal picture the gresiest
contrast between the two grouns was in gll-round
emotionzl and sccigl zdjustment and in drive to achieve.

30

One can conclude from previous research that the best
method of identification is & combination of many measurement

4

technigues. The first ster is to give standardized grour
intelligence tesis and achievement tesis. If the score on
the intelligence test is 110 or more combined with high

achievement scores, then the next step is to verify the find-

bde
)

ings with a standardized individually sdministered intelligence
test. DMost researchers scree that an I.Q. score of 130 and
cver on the individusl test combined with other traits is

en indication of gifiedness. Many of the behavioral traits
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ted person cannot be tested but czn be observed.

of ell th

resul

careful analys e ts of the tests

and observations, one can be fzirly sure thet the student
nhas been correctly identified.

+

viia

-
m

eschers must be awsere, however, t some very gifted

students may not do well on stzndsrdized group tests. Reasons

4]

for tnis ere pointed out in an asrticle by Jsmes Alvino on
"Eow Standsrdized Testing Fails To Identify the Gifted and
VWhat Teachers Can Do About It." He states that 50% of all

gifted children may go unidentified if group tests alone are

uced., He feels that the individuzl tesis are more accurate
s . & s S . a3
than group tests in identifying the gifted.

In administering & group test with multiple-choice
items, we fzil to see the "thinking process" the child
exercises in order to srrive szt the answer. If 3 child who
has other characteristics of giftedness, such as clzssroom

performznce and behaviorasl chsracteristics of a gifted child,

y

but does pocrly on the achievement test than the process o

(W

ng the student rat

gifted vrogram or noti.

what rat

LT

intricaste, creative, and often sophisticated

ing may remain unrecogni

onglize

ch

ionale the stiuden

his responses by externgliz-

in clearing ur some
hild should be considered for the

Unless the tescher inguires into

1t used in selecting his answer,

lines of rezson-

zed and 3 gifted

]

hild may remzin




18

unjdentified.32

The process of identification must be continuzl in the
educational system. It must begin early and continue late
in a child's csreer. All along the way the educaticnal
system must provide the child with s wide range of opnortun-
ities to lesrn and develop, and it must 2lso provide fregquent
occgsions for observing all aspects of his development and
where it aprears to be taking him, These observations must
include formal tests of intelligence znd academic achieve-
ment at regular intervals. But educstors must be aware that
all mezsurement of student verformznce does not reside in
objective paper-snd-rencil tesis end that,indeed, the measure-
ment of human behsvior is ultimately rooted in subjective

mi-

judgments. The task is tc mzke these judgments 2s good and

relisble zs possible.33

Programs and Teachers of the Gifted

Martinson and Lessinger say that program rlanning is
an outgrowth of rrorer identification based on thorough know-
ledge of pupils, their abilities, achievement levels aznd per-
4 = P 311
sonzl gitributes.
Gold stresses that in planning programs for the gifted
one must keep in mind seversl principles. The first princi-

nle is that programs must be based on sound educationszl and

rsychologicel foundations that cen be surported by research.
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Second, education of the gifted has to tske into consideration
community sttitudes toward exceptionsl performance in any
field and in academic fields in particular. Third, education
of the gifted is founded upon a2 good rrogram of education
for all students. It is not separate from the total program
and it is certainly not in competition with it. Fourth,
the pregram should exrress s clearly reasonable philosophy
of education of the gifted. This philosorhy should include
the educational outcomes ihzt represent gosls for each gifted
child as well as the objectives of the school system.35
Durr states that programs for the gifted are usually
classified under the hezdings of srecial classes, accelers-
tion, or enrichment in & regular classroom. The term special
classes usually sprlies to any grouring of gifted students
outside the regular, heterogeneous clzss. This can either
36
be full-time or part-time.”
The second typre of orogram, zccelerstion, has been
defined as "progress through an educational program at rates
faster or sges younger than conventionéL“37
Durr points out that accelerstion can be done in a
number of ways. The first is early school entrance. Child-
ren cazn enter kindergarten or first grade st an age below

that of normal school admittance. He also states that "re-

search shows no evidence that early scheool entrance is
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detrimentzl to the subsequent growth of gifted children.“38
The second method of acceleration, according to Durr,
is the ungraded school, where the student is allowed to pro-
gress through the whole educational program st his own speed.
A gifted child could complete the whole primsry program in
two years or 1ess.39
A third accelerating procedure is grede skipping. This
xind of program has caused the mest controversy smong educe-
tors, parents, and others., According to Hildreth, "There is
widespread belief that a gifted child in & group or class
of oclder students will become g social misfit....and this
will cause social and emotional imbala;ce."ho
However, Durr reyoris in his findings that ascceleration
is valugble. "Acceleratling generszlly leads to improved achieve-
ment, an eventusl higher level of education, and greater suc-
cess in adult life, With these advantages it does not harm
sociel adjustment, personality develcopment, mental health,
attitudes toward school, or scholastic znd vocationgl inter-
ests."h1
Morgan has collectied considersble evidence on sccelers-
tion in the elementary school. She reported that many gifted
children could stand from one to twe years acceleration in

age-grade status provided they were socially mature and could

hold their own with older children. She did a study of twenty-
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five bright students of which twelve of them had been acceler-
ated. A comparison was made between the accelerated students
end the non-accelerated students znd the study showed that
the accelerated students equaled the nonaccelersted in school
achievement, social leadership, and emotional adjustment.h2

The third kind of program that can be worked out is
enrichment in the regular classroom. The term "enrichment®
is best defined by DeHsan: "“Enrichment consists of learning
experiences that sre advanced, thst require mental functions
more complex than average, that require greater than average
speed at higher levels of generalizations and abstractions,
and that are designed with the needs and capabilities of
particular students in mjnd."h3

According to Durr there are three different kinds of
enrichment methods: 1) horizontal, 2) vertical, znd 3) sup-
plementary enrichment. Horizontal enrichment proceeds out-
ward from the reguler program or curriculum for that grade
level. It broadens or enhances the knowledge of what is
being studied. Vertical enrichment is when the student pro-
gresses through the normally required school learnings at a
more rapid pace than normal. This type of program rrovides
learnings that other children will acouire in later years.
And supplementary enrichment emphasizes sctivities not im-

mediately or directly related to the regular grade level
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Trogram. ‘

Schools use either specigl classes, acceleration, or
enrichment programs or a combingtion of the three. The three
plans are administrative rsther than instructional. They
stress differences in class orgaznization rather than in what
goes on in the c'.l.assroc:nm."JS

Gutts finds that "whether in special classes or in
acceleration programs, enrichment is basic to 211 scund tesch-
ing and to every rlan for rroviding for bright purils. How-
ever bright students are grouped, they remsin individuals
with varying interests and a;titudes.“hé

Puth Martinson feels that programs for the gifted should
not be limited to skills acquisition, but slso education that
is based on the right of the gifted child to izke an active
rart in the determinaiion of his own learning agenda, to gues-
tion and to learn from the search for his own znswers. Such
an education will only come sbout if the teacher is aware that
a gifted child educztes himself in many areas -- including
the bsgsic skills -- over a period of time, when he has regular,
nrivete time available to pursue interesis, scmetimes quite
independently.h7

Interest-based projects may originate with the children

or may be selected by them from avsilable materisls that in-

trigue them. Teachers msgy have aveileble specizl kits thati
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deal with problems of predictsble interest to young gifted
children, such as prehistoric animals, biography, ecology,
insects, or space exploration,

Gifted children, even very young ones, do not need
the cleose supervision required by many of their reers,
VFoderately gifted 6 and 7-year-olds with srecial interests
can use libraries end other facilities independently to pro-
duce such resulis as metal sculptures znd their own essays
on birds, prehistoric life, and stomic fission and fusion.
To follow these intense interests te their own satisfaction,
children need privste time znd tescher permission to work
independently inside and outside the ci;sfroom.ha

Teachning the gifted is a challenging cccupsticn., Scme
teachers work well with the gified; others do not. Some
teachers enjoy the challenge of adapting to deviznt interests,
such as crealive productions, unusual idess, and the opyor-
tunity to work with the child in mutuzl sesreh for informstion
alien to the group curriculum. Some teachers, on the other
hend, are threatened by a young child who has knowledge they
themselves do not possess or are impatient with a child who
mgkes it necessary to tske time away from routine activities.hg

The gified child needs s teascher who responds to him,

’ - . TR

iares his interesis, works with him and recognizes his asccom-

0,
M

plishments. Martinson goes on to say that "the teacher who is
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himself interested in learning, has sufficient background
to sense the significant, has varied interests, has himself
experienced the sagtisfaction of working st 2 rroblem or crez-
tive product, has the ability tc inspire, znd, most important,
is sufficiently sure of his owm ability that the gifted child

g}
does not thresten him, "~

Evaluagtion of the Gifted Frogram

After a program for the gifted has been set up, it is
very important that it be continuously evzlusted to cee if
the program is meeting the needs of the individusls involved
in the program,

Here zre some criteriz on which many gifted programs
are esvsluated:

1., Student involvement =nd enthusiasm.
How much do the students like the class?

2. Intellectuzl stmosnhere.
Is there an interest in "olaying with ideas"?
Are idess enjoyed for their own szke?

3. Higher thought rrocess.
Does the program involve g variety and com-
rlexity of intellectusl thought? TIs prob-
lem solving emphasized more than fact
gathering?

Li. Independence,
Are the students free to exercise some
inderendent choice in what they do?

. Divergence.
Are creative snd "far-out" ideas tolerated
and encouraged?

6. Self-concert.
Ie the class detrimentasl to the student's
self-concert in any way?
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SUMARY
The needs of gifted znd telented children are, in a
sense, the same as those of other children, differing in
degree and guality. A1l children need opvortunities to

develop their individusl tslents, and the gifted 2nd talented

n

tudents are no exception. Such talented individuals come
from all races, sociceconomic groups, geogravhic locales,
gnd snvironments,

The best wsy to prevent vroblems for the gifted and
to provide 2 seliing in which they may develor wholescome
attitudes toward themselves and others is through special
and realistic educational opportunities. PFrograms for the
gifted are 2 necessity. To deny the needs of the gifted

ie to deny the reality of an exceedingly wide and complex

grray of human differences.
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Praocedure For Exveriment

The subjects for this study will be two hetrogeneously
groured second-grade classes et Becky-David Primary School
in the Francis-Howell School Disirici, because this is the
age group that this resesrcher is teaching. It could be
done at any grade level. One class will serve as the
control group and the other group will be the treatment
group.

The design of reseszrch will be one of the gussi-
experimental designs: the nonequivalent-control-group
design. In this design both groups tzke a vretest and a
posttest to see if the experimental treatment has had an
effect on the performance of the exrerimental group. This
study can only be done if tlere sre gifited students in both
groups.

In this study both groups will be given the Otis-
Lennon lental Ability Test aznd the Stanford Achievement Test

(Frimary I - Form A). An explanation of the validity and
Y

26
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reliability of these tests can be found at the end of this
chapter. These tests will serve as s comparison of the two
groups before any ireatment is given. The average 1.Q.
score as well as the average achievement scores for both
groups will be compared and will serve as the rretest in
the experiment.

After screening through the use of group tests
perental permission will be obitained to do furtrer individ-
valized testing and observing of the potential gifted indi-
viduals to correctly identify the gifted or talented in
these grouns. The Stanford-Binet Intelligence Test will

- be individually administered to those students who had an
I.Q. score of 120 or more and showed high levels of achieve-
ment on the grourp tests given earlier. Those students
scoring 130 and above on the Stanford-Pinet test with scores
on the achievement iest of 95% in at least three areas, will
be carefully observed by the teacher ss very possibly gifted
students. The teacher will go over the Rating Scale of
Behavioral Characieristics for each student and send an
Inventory to their narents to be filled out on their child.

(See Aprendix.)

If test scores and cobservations determine that the

()
Y
o
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is gifted then the next ster is to work out a rrogran
for each student rroperly identified as gifted or talented

in the experimental groun, This program will have to be set

L
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un to meet the needs of each individusl. This can only be
done afier csreful study of test scores a2nd the teacher's
observations of the student. Vhether the program is an
enrichment program or an acceleration program will depend
upon the indiwviduzl's needs.

The exuerimentel trestment, then, is the individual-
ized program that the gifted student will be involved in.

In the control grour the bright students will go through the
regulsr curriculum for their grade level without eny kind
of specisgl provisions mzde for them.

This experiment will tzke g full school-year to com-
plete. The Otis-Lennon Mental Ability Test and the Stanford
Achievement Test (Primasry I - Form &) will be given to both
the control group znd the exrerimental group within the
first three or four weeks of school. Within the next courle
of weeks the teacher will administer the Stanford-Binet
Intelligence Test to each student vwho scored above the cut-
off point on the group intelligence test =nd alsc scored
kigh on the achievement test. As soon 2s pessible 211 the
test scores and cbservations will be compared and anzlyzed
so that the rrograms can be set up. These trograms will be
in operagtion during the last three guariers of school. Dur-
ing the last three or four weeks of school both the control

group and the exnerimental group will be given the rosttest,
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which is the Stanford Achievement Test (Primery I - Form B).
Again, the average scores from each group will be compared.

Comparisons will be made to see if the scores of the
students involved in the gified programs show g significant
increase in achievement since the nretest st the beginning
of the year. Compsrisons will also be made between the
gifted students in both groups to see if the specisl programs
had any significant effect upon the achievement scores of the
subjects involved in the experimental treaiment.

If the hyrotheses is right, there will be 2 significant
difference in tne achievement scores of the students who
were involved in the individualized educational program, but
Charter 111 does not show the outcome of the research because
for Master's Seminar, The Lindenwood Colleges does noi require

that the study be completed.

Tecnnical Information on Tests

The Stenford Achievement Test and the Otis-Lennon
Mental Ability Test used for screening in this study were
chosen becsuse they are intercorrelasted. These intercorrel-
ations are helpful to the classroom teacher in two ways. First,
they provide information sbout the interrelztionships asmong the
school subjects zs meazsured by these tests. Secondly, they
give data which are useful for the interrretation of test results.

A study of this datz may provide a great dezl of insight into
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scholastic achievement and asssessment., The Stanford Achieve-
ment test covers areas of vocabulary, reading, word-study
skills, math and 1istening.52 The Otis-Lennon test reflects
the gbility of an individual to rezson sbstractly with a
wide sampling of verbzl, numerical, symbolic, and figural
stimuli which are important for success in academic work.53

The reliability of a test may be defined as a measure
of percision or consistency. This consistency of measure-
ment may be indicated by a correlation coefficient or by the

standard error of measurement. 1wo types of reliability

coefficients are presented for each test: one in terms of

_Split-Half estimates and the other on the Kuder-Richardson

formula., (See Tables 1 and 2). The Split-Half Reliability
is done when a test is divided into two halves for the pur-
pose of determining reliability, and an attempt is made tc
establish two equivalent half-length tests each of which
represents the content and specifications of the test as a
whole. The Kuder-Richardson procedures result in an estimate
of reliability which indicates the internzl consistiency of

a test. These reliability coefficients reported in the third
column of Table 1 and the last colwnn of Table 2 present some
evidence to support the claim that the tests are measures of
general mental ability.Sh

The validity of a test may be assessed by examining

data which furnish evidence concerning the extenti to which
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the test measures those behaviors for which it was designe

o)

The content of the Otis-Lennon test and the Stanford Achieve-
ment test can be examined and will determine the extent to

which the various items appear to measure the verbsl, numerical

end symbolic reasoning sbilities zssocisted with the azssess-
55

ment of general mental z2bility.

TABLE 156

Relisbility Coefficients of Stanford Achievement Test For
Beginning of Grade 2

Sovlit E-R Std, Errer Meass.

Test No. Ilems Half #20
Vocabulary 37 .87 .86 2.5
Reading

Part A LS 95 9 2e5
Rezding

Part B L2 .5 .95 2.4
Word Study

Skills &0 oL .93 2.8
Mzth.

Concepts 32 .81 « 81 2.3
¥sth. Compu-

tation and Ano 32 .90 87 2.2
Listening

Comp. 26 .5 17 2.0
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2

Religbility by Grade for Otis-Lennon Mental Ability Test

No. of Raw Score Correlations
Level| Grade N Items Mean S.D. Split =R
Half #20
Pri.
% | 1L, 0kLL 55 35.11 ¢.83 .90 .90
Elem.
I 2 13,116 80 37.41 11.08 .89 .88
Elem.
I 3 13,L60 80 L45.75 | 12.65 .92 .91
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FARENT INVENTORY

Name Dzte

School Grade/Cycle
Birthdate Teacher

A, What specisgl tzlents or skills does your child have?

Give examples of behavior that

illustrate this.

c.

Check the following items as best describes your child as

you see him or her.

=t
—|
—]
&
=

&
O
1=

A GREAT DEAL

Is zlert beyond his years

Likes School

1

Uzs interests of older
children or of adults in
games and reading

Sticks to a preject once
it is begun

Is observant

Hzs lots of ideas to share

s

Has many different ways o
solving problems

Is sware of problems
others often do not see

Use unique snd unusual
ways of solving problems

10.

Wants to know how and why
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:EEAT DEAL

11. Likes to pretend

12. Other children call him/
her to initiate play
activities.

13. Asks a lot of guestions
gbout a variety of sub-
jects,

L. Enjoys and responds to
beauty.

15. Is able to »nlan and
organize activities

16. Makes up stories and has
ideas that are unigue

« Has ide range of
17 s g wide range oi
ter

19. Likes to do many things
and participates whole-
heartedly.

?0. Likes to have hig/her
ideas knowm.

D. Reading interests (favorite type of books)

1

. ravorite School Subject

vy

. General Attitude towsrd school

G. Hobbies and specisl interests (collections, dancing, mak-
ing models, swimming, singing, painting, drams, etec.)
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VWnat specisl lessons, training, or learning oprortunities
does your child have outside school?

Fzvorite pleytime, leisure time activity

Additional information you feel would be helpful.
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RATTNG SCALE FOR TEE IDENTIFICATION
OF GIFTED AND TAILENTED STUDENTS

Grade

Scho

ol

Signature of Tezcner

Check aprropriste ceolumn
YES NO URCERTAIN

A. LEARNING

1'

2.

Has unusually advanced vocsbu-
lary for sge or grede level.

S“es verbal behsvior charac-
terized by "richness" of
exrress elsboration, end
fluency.

Possesces a larpge storehouse
of information sbout a variety
of topice beyond the ususgl
interests of sge peers.

Yas raricd insight into cause-
effect relziionships; tries to
discover the how eand why of
thinge; asks many provocative
guestions.

Has a2 ready grasp of under-
1v4ng orincinles and can
quickly make valid genersli-
zgtions gbout events, recrle,
cr things.

Is 2 keen snd slert obiserver.

Reads a great deal on 5! s/ﬁer
ovn; does not avoid difficulit
meterigls.

Tries to understand compliczted
material by serarating it into
resrective carte; ressons end
thinks things out.

Likes structure and order but
not static rrocedures,
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- N UNCERT
5. MOTIVATION == T ——=

-« DBecomes absorbed ang involved ip
certazin torics oy Problems; is
nersistent in ceeking task
completion,
———  — -
y 2. Reguires minimel drill to grasn
concents,
. i
3. Follows through with taske when
| metivated.
—_ . =n
L. Is self-critical; strives to-
ward nerfection.
— —— e —
5. Prefers to work inderendently;
needs minimal direction from
tezcher,
O. Often is self-gecsertive,
7. Yas tendency to organize reople,
things and situstions.
| 8. Is concerned with rirht znd
w¥rong, good and tad; often
evalustes and rasses Judg-
ment on events, reorle and
things.
®. Evidences pover of concentration,
C. LEADERSHI
1, Cerries resrons bility well;
follows through with taske and
usually does them well,
2. Is self confident with age reers
as well as adults.
3. Seems comforisble in making rre-
sentetions to the clzss,

o
|

i - - . -
He 1S generslly eassy to get along
with,

™,




YE NO  UNCERTAIN

5. Can exrress himself well; has
good verbal facility and is
usuzlly well understood.

6. Adapts resdily to new situations
znd adjusts to changed routines.

D. CREATIVITY

1. Disvlsys a great deal of curio-
sity sbout magny things.

2. Generates z large number of
ideas or solutions to problems
and questions.

3. Displsys intellectusl playful-
nese; fantasizes; imagines;
menivulates idess by elzhora-
tion or modification.

L Is a high ri

k take
venturous and syp

0,
mn

6. Is individualistic: does not
fear being different.

7. Predicts from present infor-
mation.

8. Shows sbility in oral exrression.

©. Demonstrates excertional ability
in the fine or performing arts.

10.

1#)]
m
m

nsitive to melody, rhythm,
qualities showing
music azppreciation.

11. Demonstrates excentionsl sbility
in the practical or mechanicsal
arts.

i 35534
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Datie

Dear K

records indicate

that he/she might be eligible for the GIFTED Program which
provides additionsl work for students who excel in one or
more academic aress. In order to make a final determinstion,
we are requesting your permission to sdminister asdditional
individual tests. The information gszined will be held in
strict confidence for use by rrofessionsl school personnel.
Should you be interested, we will be harpy to share the

results with you at a mutually convenient time. If you

should have gquestions, fell free to contact me at LL7-L232.

Sincerely,

e
L
‘

Permiseion ‘ranied to administer the necessgry tests to

Signsture

Dete




Date

Dear ]

Vie are rlessed to inform you that

has met 8ll of the requirements necessary for rlacement in
the GIFTED Frogram for the current school yeesr. This pro-
gram will provide opportunities for him/her to work on
challenging activities that cannot be rrovided in a regular
classroom setting. These activities will be &t g time that
ere mutually convenient for zll involved. Ve feel this is
an excellent opportunity for your son or dsughter. In order
to begin planning s program, it is necesszry te obtain your
rermission. Should you have any guestions, feel free to

contact me at LL7-hL232.

Cordizally,
Permission is granted to place in
the GIFTED Program.

Signature

Date
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