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ABSTRACT 

This researcher has been interested i n the gifted 

s tudent for some time and has always felt a lit tle uneasy 

about the fact that so ~any ti~es t hese students become bor ed 

,,;i th school . The work i s too easy and t her e i s no challenge 

for t hem. So the pur pose i n doing this study was to f i nd 

answers to some questions such as : 1 ) Vino are t he gifted? 

2) How do you i dentif y these students? 3) In what kind of 

program should a gifted s tudent be rlaced? and 4) Will t he 

student benefit from an individual:_zed pr ogr am? These 

quecotions are answered to some degree in t he 11P..eview of 

V teorature. 11 

The nroblem sta tement in this study is : Do students 

w:10 have been rrnperly i dentii'ied as gifted or talented 

benefi t more from an i nd:_v~dualized pr ogram set ur t o mee t 

their needs trJan from the reg7.1lar curri cuJ um f or t!leir age 

group? 

The - et!:iod -.ised to ca~ry out tl~e. e.x: erirent i s the 

nonequivalent- contr ol- grouo desir:;n . In this design t here 

is a cont r ol grour and an ex-erirental grour and ~here i s 

botn e r!'etest and a :-'CE"1.t.est g:..ven to both groups . The 

pretests u::ed are the OtiE-Lennon J.'.ental Ability Test and 



the St anford Achievement '.i'est (Prirr,ary } - Form A) . These 

t ests will be admjnistered near the beginning of the school 

year to two hetrogeneously gr ouoed second- grade classes. 

liter the tests have been careful l y analyzed and the 

rossible gifted students fc1eened, t:.en furt::e r individuali zed 

t esting will have to be done t o cc rrectly identify tne gifted 

s tudent. Teacher and ;arental cbs£:rvat::.ons hill also be 

taken i nto consideration in ident::.fying the gifted students . 

After the identification ~r ocess has taken ~lace t hen 

t he individualized r r ograrns will be s et up for those students 

::.n the e:x..,..,erimental g:rour who are cons idered gifted, ,.fr,ile 

t he students i n t:-ie control gr ouc will CC'ntinue to do just 

what t~e curriculum f or that 6rade level requtres . So t:1e 

ind::. 0 c-ual i7ed rrogrsm f or each studen1, is 1,he e;..-:-•e r ir"ental 

Since .'.odel I students a1, Lindernrooci College are not 

r equ::.red t o carry out t:1e ex eri1ient , there will be no results 

e r conclusion!: :..n thi~ study . 

If tr1e study were carried througri the!'e would be a 

-:-osttest (Stanford Acl-:::.evel"lent 'I'est - F::-:.J, aT) I - ?or m B) 

g::. ve:n to : "e .,wo g-rc-,11rs nea::- t:,e end of the school year . 

Comr ar::.sons would t:Jen be made beh:een t:-ie gif ted students 

of bot h g r ru:s to see i f tl,e ~,ec:.al r rogl ams had any 

~ignifi cant e.:~f'ect u_r on the sctieve:,,ent scores of tl.e subjects 

invol ved in the r•ro[ra"'l . 
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GP.APTER I 

I r:T30DUCTI OJ~ 

SCOFE AND PURPOSE 

One of Ame r ica ' s greates t :resources if her bright a nd 

tal ented children. Eu-r. fo r too long our educational syEtem 

has failed to challen;::e tr.em to wo r k t o t he:_r .fuJ lest car aci ty . 

Too ofte n t 1.-1ese childr en go through s chool w:. thout reall y 

accomnli shing what tr.ey are ca;: able of do~ng . The wo rl-c is 

bor:_ng to ther;; and rriuch -r.oo easy . Tr·ey aln, ady knm,• the 

mate r ial thet is beinr :resented so i t b comes nothing ~ore 

t!Jan busy wor k . 

As young ch:.ldren, -r.be gi.ft.ed co:1e to school eater to 

learn. Half of tberr, :.ave taugri t t hemselves to read, some 

as early as the age of t wo or t:1ree . Too often trey are 

taugh t to read all over again according to t ~e sy~tem used 

• '"' I l 1 
i n "t,; i e SC.JOO- . 

l'ast fiftbd children enter sc~ool eager 2nd curious 

about even t hing , but 1-·ecause of their advanced s~ill~ 2nd 

inter est~, they &re 11r:::.snt:: . 11 .A. child wl:o asks questions 

in Iran, ,.:ho asYs Ktat causes cyclones or how an unborn 
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child eats, and who already reads fluently and k,'10'1-:s number s , 

or acquires the skills in~tantly , does not fit the usua l 

readiness patter n. Because he has noL yet learned acceptable 

substitute behavior or wi t hdrav:al tactics, he may encounter 

difficulty rather ti-an urJrlerstanding. 3ecause he is l il:e 

other rrimary children _n wan~ing t~e aprroval of his teacher , 

he does his best to ada~t to the situation a s r.e f inds i t . 2 

Gifted children can often conceal tneir gift s and sr::ecial 

abiliLies w~th little effor t . Thus , they often are seen by 

t heir t eachers as excellent stucients while actually function-

• -"- , 1 1 " '. • t t · 1 3 1ng a~ a ve ry ~ow eve 01 ~ne1 r !Oen 12 . 

Gifted children ar e our future leaders , and t hey should 

be well rr~ ared to ta~e their rlaces in i~Jortant positions. 

Inoiviciuall) they represent every potential as~jration, 

creative ef1'ort , and wor .. hwnile accomplishment of the next 

£ensration. The kind of ecucation they receive will , to a 

-very large degree, cietem::.ne their 1-,ores and achieve·r,ents as 

adults . Since all individuals differ in their abili ties and 

aspirations , all :1eople need tr1e educat::.on that will most 

effc>cti vel:, develor t: eir C'l-:n unique rotentials . Li 

This resea1cLer :eels that it is very important that 

the gifted child be identified as early as possible and be 

r~aced in a 1rogn,rr to :r:e~t V,e cMld ' s indivjdual needs . 
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Statement Of ~he Problem 

The problem t o be r esearched in this na~er is : Do 

students who have been properl y ident:2.fjed as gifted or 

talented benefit more from an individualized program set 

up to meet their needs than from t he regular curriculum for 

tneir age gr oup? 

In U:is particular study the age grou!- will be 7 y r . 

ol d students i n the second grade at Becky- David School i n 

the Francis Howell School Distd ct . And the r egular curric

ul um will be the second- gr ade curriculum. 

One could hynothesize that etudents , ,,ho have been 

correctly identifjed as gifted or talented and pla~ed in an 

educational program t :.at fulfills their ind:vid1.<al needs , 

will show gr E:ater academic acr.ievement than the gifted and 

talented students i n a r egular classroom wi:th no Sf ed al 

rrograms . 

Tne significance of the study is to ~upport the idea 

tha t tr.e bright students need more of a challenge in thei r 

total educatj anal pr ogram than that whj er. :.s outlined in 

the curd cul um for their r articular grade level. 



ACCELERATION F:tOGR.P.1''. - a pr ogram in ·(•:!:ic~· t he student ~ro
gresses through at rates faster or ages younger than 
normal . 

CONTROL GROUF - SU t'J ECt s i :1 a r e searc:: ~tudy t:-:at do !"lot 
receive tr.e e>.---:-erirne-ntal tr eatr1ent dose rerfor rn:.nce 
or traits are conrared to sutjects who do receive t he 
t r eatment. 

ClffiiUCULm: - the courses of study of.fer ed by a s chool for 
each grade level . 

EKR- CH! 'ENT F-R(IGP.Al':S - :-r ograms t 1,.iat are no1, in t he regula r 
curriculum but are advanced and enhance the curricul um . 

EXFEnIEENTAL GROUP - t he group that receives t he t-rea~ment 
i n an exnerirrent . 

GIF'.:'ED FErtSOH - a r erson 1:aving grea t natural abili ty . 
Thi s means having above average intellectual ability 
(! . Q. oI 125 or above ) ; bei ng h~ghly motivated, ~nter 
ested and creative; and being a productive, original 
flexible end d~vergent ttink~r . 

!-.!?C'I',.iESJ S - an unr r oved ~d!:.a ia!-:!=n for gr.snt ed fo r t:,e til'le 
being recause j t ray €XT~ain cert ai n facts or can be 
usec as the basi s f or r easoning, or stud~ . 

- DEN'TIF'ICATior: - thE -:-rocess used to srow or r r ove 1,,r1at a 
pErson i s 6if~ed . 

1NDTV1Dl1ALIZED EDUCAHC:l fRCGP ... AJ; - a rrogram set ur f or e ach 
: nd~vi dual to meet the educational needs of t P-at ner son. 

SC?EE~:NG - a Process of te~tin~ Rnd otservinf t.o ~ick out 
nossjble gif~ed students - the ster cefore identjfi
cation. 

SPECIAL PP.OGR/ll-~S - rrouans for t he gi.fted :c tudents outside 
the reK1llar clas:~oom . 

S':'.A :~DAI1.D:Z:2:D T.C:STS - t.ests E .at :'lave clear , concj se inst.ruc
tions f or acminh·tration 2nd Fcoring, and have !'t&ndard 
ma teriPl: ~nd ~r ocedu~es . 



CEAF:ER II 

2~storical Fackgro~nd 

One could not sDeal: about the gifted , ;i thout r ef erence 

to the monurnen-r,al st,udi es of l e,-:is Fadif'on Ter:nan. Pis 

¼ork in identifying, testing, and educating t~e gif ted has 

e a rned him a justif~abl e wide r eputation as one of the 

founders of t:-'Jis multi.face t ed field . 

In 1920, Terman be[an h~s Major work ~ith t he gifted . 

:-le i:-lanned a tv:o - :- r onged arr-roach ti.rough analys i ~ of 

biogra:-ihies of hl stor ical Ef!n:us e s and through study of t he 

] • • • f t ' f ll d th • .,_ • • 5 1 v i ng eP- ec , o owe r ougn ma i...u.r1 t.y . 

~hi s l ongi tud i nal study of the l i ving ~ifted started 

i n 1722 . Terman ' s as~i~tants combed tte school ro?ulations 

of t he larger California c~ties f or Eifted chiJdr en, aski ng 

fo r teacher nominations and for the youngest children i n 

each class . hJter screening by grour tests , r romising 

children were E::i ven the Stanforc- Pinet. The gif t ed group 

chosen averaged about 11 ;years of a ge at the time, ,.;j th a n 

aver age Binet I. r . of 151 . Teman described t hese childr en 

i n detail through sunlernental stum es of famiiy and 

s 
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activities, as well as tr.rough testing, and fol lcwed their 

progress rer,eatedly into later life . He f ound t~at , contrary 

to ponular opinion, the gifted are superior in varyi ng 

degrees not only in intelligence but also in achievement, 

ner sonal qualities, h£alth, and other aspects of development. 

This study is still going on, aided by funds from his estate . 
6 

In some schools, orograms .for the gifted were funded 

by the government, but so often t nese programs were dropped 

,-.-hen the funds ran out. Th::..s Just sho1•:s that many people 

f eel t hat special provisions for the gifted are r,r imarily 

luxuries rather t han necessities in tte educational enter 

urise . Whenever schools can afford to i:itroduce some kind 

of enrichment , i t becorr.es icinb on t ~e curriculurr: cake , 

not c.art of t he cake itself. The gifted get t heir ~air share 

of stimulat:.on at school only when tr.ere is enouE;h money to 

nay the bill or something else ~arpens t o change public 

oni.nion . 

With the l aunching of Sputnik into orbit i n 1957, t here 

,,:as & sudden outpouring o: .-:idesrread j nterest i n the gifted . 

The Russian gambit dama€;ed A-nerica ' s self- image as a world 

leader in technol og:,• , and t he nation became conscience stricken 

over its failure t o rroduce sufficient big::1- lcvel manpo .. er to 

rr.eet the tiireat of its i ceol ogical and cold war adversary. 7 
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The • ercei ved tr:reat of ::ussian sui: e r iori tJ in stock-

r iling sonliisticated hunan 1 esources, tcr:ethe: r ,d. th toe 

awareness of how Juner ica ' s e:ift.ed children were being all 

but neg~ect ed at school, ~r educed a massive res~onse to 

correct the inequity . ~nor~ous ~ublic and rr:vate :unds 

became available for crash ~rograms in rurs\li t of excellence, 

-r,r il"1ar ily i n t he .fields of sc::.e:nce and technoloen• . Academic 

coursevork was telesco~ed and stiffened t o test the brai n-

rower of the t:ifted . Courses that had been offered only a t 

tr:e co:lege level began to find t!-Jeir way i nto s:,ecial 

enricl~ent pr ograms in hi[h schools and even elementary 

3ut the tost- Srutnir: flurry did !"lot last, that long . 

Ey t'ie early 19601 s , na ... ,:iona_ at-':,ent.:on ·.~as beg:nning to turn 

to the civil r ichts 1no,e:r,ent . Al]e:viatjng the rlight of the 

:nner - ci ty ghettos tecarne a cause soon to be near the t or of 

the 1~st -in .:.~"ier~ca ' s ~r.:ori1.::. es . Grave soc.:al ir:justice 

,-:as seen i. n the 1-:ay i,},e i;hetto r a::se~ ~Ul~fered :ron rac • al 

:.nequali t:1 , and t.he only nor e fo r rectj fj::. n£ the si tuat.:.or. 

tion, housing, and e··· lo:y,ent c: ortun: Lies . Scr.ools could 

no longer afford the luyury of i nvest jng extra r unds in 1ro

\'i sior.s for the ..::.ft.ed . :·oreover, +r.e f oc~ e 1 ly d • sad7antageci 
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so conventional means of i dentifying hi[hl ·· able c:-:ildren 

were condemned as discriminatory . The I . Q. test, a major 

instrument for assessing academic roter.tial ever since 

Terman initiated r.i s n1om1r.1ental studies of genius i n t he 

early '"'ar t of t t e century , cane under heav;y attack f or 

be:.ng t::.ased a§;ains t f0:7le rac:'-al rr:.nori ties and the s ocio

e conomically der r essed . 9 

T'.lere are no,; uru"istai'able s i gns of a revival of in-

t e rest i n the gifted , but i t remains to be seen i•ir.etter i t 

will be at the e.>o::-ense of corunitments to t:ie s ocially dis-

ad-vanta~ed . 

Pro~ably the b:'-ggest boost cane from a 1970 Congress-

~ onal na?ldate that added Sect5-on 806, 11 F::-·ovis:.ons Rel2ted t o 

Gifted and Talented Chi 1dren, " to the Ele1r1entary and Seco!'ldar y 

Educational P.J1endrnents of 1969. This docw'lent exr ressed a 

legi ~lati ve decision to include the fi f ted and talented 

students among those bc ne:iting from Titles I:I a~d V of the 

Elementary and Secondary E-:iucction .~c t a::-id t11e Teacrier FellOi:-

h • F • • f ' , •• ' "'...i t · Act o f 195o' . 10 s 1 u r ovi sJ ons o "(;ne -:J.g:,er tA,·..icc ion ~ _ 

1-:ho Ar e 'The Gifted? 

Definitions of gjftedness go from one extreme to another . 

In a very s t rict sense of :.dentification 1-:e have Leid.s Terrrtan I s 

early defi ni. t~ c:n of gi ft 0 dness as 11 t1·.e t o~ 1 % l evel in general 

int ellectua l ability , es 11easured by tne Sta nford- Einet Intel l 

ieence scale or a CO:-'l!'.'arable ins1;rurr1ent. 11 i 1 T-.,is di:::f:.m tion 
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anplies only to t~e extremely :.ntel1i~ent; ti1ose with an 

I . Q. of 130 t o 150 and above. 

Terman believed t hat youngsters who scor ed well on 

his I . Q. test were to be the fuwr e leaders i n all fields 

of endeavor . I f one could measure innate intelligence (as 

Terman believed his I . Q. test aid ) , and if :ntelligence was 

a gener al capacity for excellence removed i'rcm an:y srecific 

f i eld (as Terman believed i t was) , then an estimate of a 

child 1 s I. Q. was all one needed t o be pr etty sure which 

' ' ld • ~t d 12 cn1 ren were g 1 1 e . 

It is imnossjble to cal culate the full imuact of 

Tern:an ' s vj ew of giftedness on educational yolicy and 

rractice , but it seems that g:ftedness and genius came to 

be defined in I . Q. ter~s not ~ust among educational resear 

chers but in the ublic I s mind as well. 

As earl y as the 192O 1 s , critics such as the l ate Paul 

Wi tty were arguing that much more ti an I . Q. 1-:as j nvolved in 

giftedness . He states : 

There are children whose outstanding ;-otentialities 
::_n ar t , in writing, or i n :coc:ial l~ade::-shi~ can be 
recogni zed ::.argely by their r-erfom.ance . Hence, we 
have recommended that the def inition of giftedness 
be e>.Tanded and that 1,·e consider any child gifted 
whose perforrr.ance, i n a potentially valuable l ine 
of h1.unan activ-i ty, i s consis t entl y remarkabl e . 13 

~esecrchers , such as De:-laan, liavighurs t , Sum0tion, 

Luecking, Ren7ulli, The-mas , Crescimbeni , Passow, Goldberg, 

TannenbaUT"I and French also voi ced their definitions of 

• n,~ .. 

g11 ... enness . 
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DeP.aan and Eav · £hurst consider any cl1ild E~fted as 

one who is 11 su::-,erior in some abili tj that can make ~::...11 an 

outstanding contributor to the welfa r e of , and quality of 

1 . . . . .. 14 iving in socie~y . 

Sumption and Lueck::..ng define ~ne gifted as 11 t11ose 

w:10 nossess a super ior central nervous syftem c:1aracter

.:._ zed by the rot.ential to :rerforn tasks r equiring a comrari

ti vely high degree of intellectual abstraction or creat.ive 

imagination or both . 15 

An advisory ranel rer,o:rt:..ng to Congress i n 1971 defined 

gi.:'ted:-:ess as : 

G:..fted and talented children are those ideni.ified by 
rrofessionally qual.:..;·ed :"'ersons who by v::..rtue of 
outstanding abiliti es , are carable o.:' h.:._gh perf or
~ance . These are ct~ldren who reouire differenti
ated educational FvgJa!"'ls and/or ;ervices beyond 
those nc-rmally -:ravined by the regular scliool 
rrogran in order to real:.. ze thei r contr:._bution t o 
se::.f and societ? . C:-:' ldren ca;- able of l:igh per 
formance include thosE: with derr.onstrated achieve
rr1ent and/or !='Ctential abili --,y :..n an:, o:.~ t:1e follo,-:
ing are3s, sir.fl: or · n cc~bina~ion. 1 . general 
intellectual abjl~ty 2. srecific academic aJ tjtude 
3. ere a ti ve or r rociucti Ye thin!'ing l.i . 7 eadershil" 
ability 5. visual and :-erfor::-'nr; an.s 6 . _s:i,cho
□otor ability . 16 

':'he United States Of!'ice of Education ' s cie:init.ion Las been 

accerted and used h~ many districts through<ut tlie nation. 

says that this cefini t • en ca..ises some rroole·1s be;cause it 

is often nisinteryreted and too o:ten eiftedness is based on 
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intell ect alone . ~e feel s tr.at a gifted ~erson i s : 

a ere a ti ve/ rroduct::. ve : e::-son 1-::10 re s~es a 
relati vel y well- dC;.fined set of t:-.r ee i nter l ock-
i ng cluster s c f trai ts . These clus ters consist of 
above- ave rage though not necessarily sup e r i or 
general ability , task comrri tment , and creativity . 
.. . I t i s the interactio~ among t :ie t hree clusters 
that research has s ;;oi·m to be t:ie necessa ry ingr e 
dient f or creative/ riroductive accorr.olishr-1ent . . . . 
Each cluster i s an 11 equal partne r " in ccntributing 
to gi ftedness .1 7 

See Figure1 . 

Above 
A·.rerage 
Abili t~• 

FIGURE I l B 

Cree ti ·vi ty 

Task 
Col"iITii t 
rient 

i(nen t he Stanford- Einet score ::.s used i n identifying 

tLose who ar e gifted , the range end label may vary . Goi,~an 

and Demos define t he Gifted in the follo,d.ng ,-,ay : 

a ) t he acade;ii cally talented : above 115 I. Q. (1 6% of 
tr:e ronulat:.on) 

b) the sunerj ol : above 125 I . Q. (5~ of the population) 
c ) the gifted : above 1~0 I . Q. ( . 6% of the n opulation ) 
d ) the hj ghly fifted : above 160 I . Q. ( . 007% of the 

r,ooulation) 5 
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The liatior..al Educai..ion J.ssociat~on ::_n using the 

Stanford- Binet score, defines the gifted in this way : 

Superior - - 120 or 125 and up 
Gifted -- 135 or 7h0 and u p 
Extrenel y Gifted -- 170 or· 180 20 and up 

Thor.as Cre~cimbeni states ti.at the gifted have an ! . Q. 

of 11 S - 1 2'J . The nighly gi fted are those ,._.; th an I . Q. of' 

137 and over and the moderatel y gif ted being those between 

1 20 - 137. 
21 

Most of the ether resear cher s feel that an I . Q. of 

125 to 130 and ur on the ind::.vidual l y adrlinistered intelligence 

test is considered a sign of giftedness or talent. 

!iesearchers such as Fasso,-;, Goldberg, Tar:nenbaum and 

::;'rencn feel that since intelligence is rrobably an essenti al 

ccmronent of many talents , and s::.nce students witt sr,ecial 

autitudes i n academic ar eas will usually come from tho~e of 

hi£h l. Q., neasurenent of in:.ell::. ge11c e iE important in the 

22 identification of tte £ifted and talented. 

T~e two grou~s of children t~at most researchers Pin

point as gifted i~ the kind o:' you:1£ster we call the r.igh 

I . Q., J-.ig~ly noti,·ated, li.:[:'ily .; nterested c:-iild . Tr.e Eecond 

group is called the highly creative, -crociuctive thinker , 

the you:-:t£ster who :..s very orig-Lnal , fl.;ent, flex::.ble , or 

di v,rgent : n his ti- ::.n'·::_ng . TI1ese are u:::ually the two grou:r>s 

t hat ,.-;e think of i.-,r·en ·.-ie tall: about the gifted and talented 

youngst.ers in our schools . 
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But there are ot.her gifted children t hat are sometimes 

overlooked. The f i rst i c t~e bright underachievers . These 

are childr en 1'ho score at a high level and should make it, 

but because of some social or environ-nental in.1-iibitors they 

do not make it. Ti1en we ~ave the d:sadvanta~ed ch:ld i n 

the urban and sp;;rsely populated areas of the countr:)• . These 

are children wbo are judged 1::0 posse~s potential surerior 

ability but who have been :_nhibited by a certain cultural, 

environniental , and economic limitations i n t heir life sty l e. 

l astly we have the whol e ar ea of t he creative arts . The 

creative arts may be broken do,m into ~~ree subcategories : 

t-:usic , the visual arts, and the perform:ng artE , such as 

theater and dance . So rn;:;ny t:JT1es these talented young::ters 

ar e over lool-:ed in ti1e gifted :-rograms in our schools . 

One could assume from the research that a gifted 

student is one who has an I. Q. of 125 or above, and is very 

creative and ·q:;.ghly Mot:..vated . ~e is one who :::..s a -:-reductive , 

or:Sginal, flexible and divert:ent i..hjnver. 

Identification of' the Gifted 

According to Fliegler, 11 Identification is a process 

which attem~ts to screen and select tright individuals i n 

order to plan a program for them. 11 23 
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1'.artinson and Lessinger feel that identifi cation of 

the gifted should begin at the k::.ndergarten level and should 

be a continuous process extending through the grades . They 

go on to say that 11 t he probl em of identification is one of 

us::.ng the best available Measures in order to arrive at an 

assessment of pupil potenti al whicl: is as accurate as pos 

sible . 11 21.i 

According to l:artinson and Lessinger ther e are three 

steps in identification. These are 1) screening, 2) iden

tification, and 3) fi r ogram pl2nning. Ti1e authors feel that 

all three of these steps must precede any educational pro

visions f or the student. They descr::.be screening as 

involving the use of carefully selected group tes t s and 

ot::ier devices . They say j dent.ification ::.s based on prelim-

inary screening and in-,olves establishnent of the true 

potential of the pupil. They go on to say that identifi

cation is cietermined ti",rough indi vidual tests given by a 

specialist i n such a Hay as to Demit as!"essment of the 

level and quality of the pu~ils ability to learn. 25 

DeHaan says, 11Ident::._fj cation ccnsi~ts i n the process 

of screening children by means of standardized test proceed

ur es and/or observational methods and selecting the superior 

children for educational programs designed par ticularly for 

th 11 26 em. He also feels procedures for identifying gifted 

c~ildren should be functional, s)stematic and inclusive. 
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~e continues in describing an identification program: 

A good identification program should discover other 
cr .. aracteristics o: gifted children besides their 
aptitudes and capacities . ~he interests of gifted 
children are irn~ortant ::..n a procram f or these 
chi ldren. J.iotivation, personality and social fa ctors 
can and should be tested and observed in or der to 
round out the picture of a given child and to provide 
important leads to his educational proeram. 27 

Fl::..egler agreeing with naey other authors on the sub~ect of 

identification says that any identification measures mus t be 

Yaried enough to include all areas of behaYior as well as 

talents. They !:hould be subjective as well as objective 

i n order to include not only test data but teaci1er and 

~ , t · 28 paren~ ooserva ions . 

The ~;ortb Central Associat i on in 1958 :--ut out a check

l ist of ber.avioral cl1aracteristics t o help teachers }:now 

i•:hat to observe in identi: ying gifted students . 

1 . The student learns rapidly and easily . 
2. He uses a great deal of common sense and practi cal 

i:nowlecige . 
3. ~e reasons t~..in€S out, thiw.s clearly , recoGnizes 

relationships, and comprehends nean-:ngs . 
h. He retains what. he has heard or read without rnuch 

rote dr ill. 
5. ~e kno~•:s about r::any thin£S o: i•:1-.ich nost students 

are unai:are. 
6 . He has a large i.·ocabul ary , ,:!.~ch he uses easily 

and accu:rately. 
7. He can ~ead books that are one or rcre years i n 

advance of the rest of the class . 
8. He perf orms diff icult mental tasks . 
9. r.e asks nany questions and 1-.as a Kidc ranre of 

interests . 
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10 . lie does some acaden:_c \•1or}: one or more years 
in advance of the class . 

71. r e is original in his thin~ing. 
7 2 . He is alert, l:eenly oLservant, and res;-onds 

quickly . 29 

Terman who did some of the ear liest studies on gifted

ness also did some follow- ur studies to dete:rm::.ne '\•~:iy some 

of the subjects of riE early resear c:1 had succeeded and some 

had not. Si nce the subjects were of equal i ntelligence he 

concluded t hat acrieve~ent calls for more than a high order 

of intelligence . The results of his researc:n indicated 

that : 

Personali t;y factors are eriremely ~m_:',ortant ciet.erri~ :1ers 
o:f acl.::.ever:ien • .... The f our _,rai t~ on Yhich ( the most 
and leasi, successf ul grou~s ) differed most widely 1-:ere 
~ers~stence in the acco~plith_~ent of ends , integration 
tm•:ard goals , sel f - conf:.dence , and fre:edon from infer -
j ori ty feelings . :n the total r~cture the greatest 
contrast bet,•;een the t 1.·'0 [rouns ,•:as ~ n all- r0und 

10 emotional and social adjuskent and i n drive to ac:'!:.eve . ~ 

One can conclude from r re--..rious research that the best 

method of :.dent::.ficat-i on is a comb_. mt.ion of many :reas~e1,.,nt 

tecr:niques . The f:..rs-c ste;: is to Li'te stc:indard" zed grou? 

::.ntelligence test~ and ac~:evement tests . If the score on 

t!'le intel 7 .; gence test ::.s 110 or More coi"'lh::.ned with high 

ac!'l:.eveP1ent scores , t :1en the next ster :..s to ver:. f:) the find

ings vi th a standardized i r,ri::. viduallj adrnin:.stered intelligenc e 

t.ed. . ?·'.ost researc;,er~ cz;ree t1.a t an I. Q. ~core of 130 and 

ever on the indi v.:..dual test cor:ih::..ned K:: ... t:: ot:-.er tnd ts is 

an :.ndication of v.ftedness . :-:any of tne behavioral traits 
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of a gi:ted ,eTson cannot be tested but can be obser ved . 

After a car eful analysi .s of all Lhe results of the tests 

and obser vations , one can ce fairly sure that the student 

nas been corre ctly identified . 

Teacher s must be a,-.are , ho,•:ever , tr:at sane very gif ted 

students may not do well on standardized grour tests . Reasons 

f or tc1is ar e :rointeci out in an ar ticl e by James Alvino on 

11~ow Standar dized ':'esting ~a :.ls To Iden1,ify the Gifted and 

'\r!hat Teacher s Can Do About It . 11 Ee states tbat 50% of all 

gi fted children may go unidentified i f grou~ tests alone are 

used. He fesls U.at the indi viriuel i:.ests are JT!ore accurate 

t ,._ · -'- . · d t. f • t' --~t ' 31 
ran gr our -r.es 1.,5 in 1 en i ying .:e g11 ea . 

:n administer i n& a gr our tes t with mul t::..rle- cto::..ce 

iter.s , ,·'e fail t o see t::;e 11t'i-::..ro·ing _i:rncess 11 the chi.ld 

exercises in order to ar r:. ve a t t! e answer . If a ch:_ld 1-:ho 

has other cha r a cter ist i cs of giftedness , sucn as classroom 

~erformance and behavior al character istics of a gif ted child, 

bu~ does rocrly on the ach:..eve~ent test ~han ~he rrocess of 

having the student rationalize 11is r es ronses bj Exter naliz

ing his thinking may be very r·el;-ful in clearing ur some 

doubts on 1,:hether His child ~hould be considered for the 

gifted r r ogra~ or not. Unless the teacher inqu:_ r es int o 

1-,ha t r ationale the student used in select:_ng !1::..s an!':wer , 

intri cate , creative, and often sophisticated lines of reason

i ng may remain unrecognized and a g:.fted child may remain 
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The process of identification must be continual in the 

educational system. It must begin earl y and conti nue la te 

in a child ' s career. All along the way the educational 

system must pr ovide t he chi ld with a wide range of opportun

ities to learn and develop , and it must also pr ovide frequent 

occasions f or observing al l aspect s of his development and 

wher e it appears to be t aking him . These observations must 

i ncl ude f ormal tests of intelligence and academic a chieve

ment at regular i ntervals . But educators must be aware that 

all measurement of s tudent rerformance does not reside in 

objective paper-and- r encil tests and that , i ndeed, the measure

ment of human behavi or is ultimately r ooted in subjective 

judg;rients . Ti1e task is to mal.ce these judg:-1ents as good and 

reliable as possible . 33 

Programs and Teac~ers of the Gifted 

!1a1tinson and Les~inger say t hat r r ogram nlanning is 

an outgrowth of r r orer identification based on thorough know

ledge of pupils , their abilities , achievement levels and rer 

sonal attributes . 34 

Gold stresses that in planning programs for toe gifted 

one must ~ee~ ::.n mind several ~rinci les . The first r r jnci -

0le is that pr ograms must be based on sound educational and 

p~:y chologjca1 foundations t hat can be sur:riorted by r esearch. 
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Second, educat i on of t he gifted has to take i nto consideration 

cormnuni ty attitudes t oward exce;1tional rerformance i n any 

field and i n academic f i elds i n parti cular . Third, education 

of the gi fted i s f ounded upon a good r r ogr am of education 

f or all students . I t i s not ~e~ara t e f r om t he t otal r r ogram 

and it is certainly not i n comrieti tion ,d t h it. Four th, 

t he pr ogr am should ex;-ress a cl early r easonable phi l osophy 

of educat i on of t he gilted . This rhilosor~:Y s hould i nclude 

t he educational outcomes t~at r err esent goals f or each gifted 

child as well as t he obj ectives of the s c:--ool sys t em. 35 

Dur r states tha t :- r ograms f or the gifted a~e usually 

clas siii ed under t he headings of srecial classes , acce: era

tion, or enri chment in a reDJlar cl as sroom. The ter m speci al 

classes u~uall :,1 aprl ies t o any gr ou;-ing of g.:....:':°tP.d students 

outside the re[ular , heterofeneous cl ass . This can ei ther 

be full- time or par t - t im€. 36 

The ~econd t ype of ~r ogram, acceleration, r as been 

defined as 1tpr ogres s t~:rougn an educa tional prog:ram at r a t es 

f aster or ages younge:r t! an convention~ 11 37 

Durr .. oints out t hat acceler::ii:.ion can be done in a 

number of ways. The f i rst i~ earl y s chool ent r ance . Child

r en can enter ki ndergarten or f i rst grade et an a ge below 

that of normal s cJjool admit t ance. i1e also states t hat "r e 

search shows no evidence that ea~l y school entr ance i s 
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detrin ental to the su:isequent grm•.--th o: gifted children. 11 38 

The second nethod of acceleration, according to Durr , 

::.s the ungraded school, where the student is allov:e d to pr o

gress through the ~~ole educational r rogram at his own speed . 

A gifted ctild could. cOPlJ::lete the whole ;:::ri riary program in 

two jears or less . 39 

A third accelerat::.ng rrocedure is grade skirJing. This 

Kind of pr ogram bas caused 1.he T•cs-r. contr oversy arrong educa

tors , par ents , and others . According to J-lildreth, 11 There is 

~~despread belief that a gifted child in a group or class 

of older students v:ill becone a s ocial Tt.i.sfi t . .. . and this 

- LO 
will cause social and err,ot:i onal i?r,balance . 11 

tlowsver, Durr re: or'Ls in t:::.s f i ndings Uia"L accelera1.ion 

is valuable . 11 Acce1E-1ating [enerally leads to improved ac:r:.eve

ment, an eventual higher level of education, and greater suc

cess in adult life . With t hese advantages it does not harm 

social adj.ist:i•ent, rersonali ty develo~r-ent, r1ental heal th, 

attitudes toward school, or scholastic and vocational inter-

ests . 11 L1 

Morgan has collect ed considerabl e evidence on accelera

tion in tne elementary school. Sr:e reported that many gifted 

children could stand from oP.e to ti•:o years accel era tion i n 

age- grade status nrovi.ced t'.e) i,:ere s ocially mature and could 

:iold their own \.J:._ t b older c'riildren. She did a study of twenty-
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five bright students of -..;:-ich twelve o.:' them had been acceler

ated. A comparison was made betueen the accelerated students 

and t he non- accelerated students and tbe study showed that 

the accelerated students equaled the nonaccelerated in school 

achievement, social leadership, and emotional adjustment. 42 

The third kind of r r ogram ttat can be worked out is 

enrichment in the regular classroom. The term 11 enrichment11 

is best defined by De.:::aan: 11 Enrichrnent consists of learning 

experiences that are advanced, that require mental functions 

more complex than average, that requi r e gr eater than average 

speed at higher levels of generalizations and abstractions, 

and that are designed with the needs and capabilities of 

particul ar students in mind . 11h3 

According to Durr there are trJTee different kinds of 

enrichment methods : 1 ) horizontal, 2) vertical , and 3) sup

plementary enrichnent. Horizontal enrichment proceeds out

ward from t he YeDJ.lar proeram or curriculum f or that grade 

level. It broadens or enhances the knowledge of what is 

being studied . Vertical enrichment is when the student pro

gresses through t he normally requ~red school learnings at a 

more rapid pace than normal. This type of program provides 

learnings that other children 'Kill acquire in later years . 

And sup~lerr.en~acy enrichment emphasizes activities not im-

mediately or directly related to the regular grade l evel 
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Scl-iools use eit!ie:r srec:.al classes, accele1ation, or 

enrichment pr ograms or a combination of the three . The three 

rlans are administr ative ratner than instructional. They 

stress differences in cla~s organization rather than in wJ--.at 

goes on in the classroom. LS 

Gutts f inds trat 11whetner in S;'ecial classes or i n 

acceler ation programs, enr:c~_J;Jent is bas::.c to a~l sound teach-

ing and to eve r y 'Clan f or rroviding for bright i:ui:ils . Ho,:

ever bright s tudents a r e grouped, the)• r emain individuals 

• 'h • • t d ... • t ' ,,Lo wit.. var~ ing 1 n .:.eres s an a?"~ uoes . 

Ruth !'.artinson feel s that ;,rograrr.s for the e:ifted sl,ould 

not be limited to fi<ills acquisi t::.on, but also education ti1at 

is based on the r:.ght. o~ t.he g:.f~ed crild to take an active 

rar t :.n t:e determination of his own learning agenda, to qu~s

t::.on end to learn from the search for his own answers . Such 

,:n ed1..cation will on:y co:.e -"'bout. i~ ... ,. e tcac'.,er is aware tliat. 

a gifted child educates • lr~seli in r:ar.:: areas - - • nclud:::..ng 

the basic skills -- over a , 1:::riod of tine, l'hen he ! as regu:!.ar , 

,r~Yate ti:,e avajlgblc to :ursue 

i~de~endently . 07 

Interes t - based orojects 1r.ay or i€i nate 1-:ith the child;-en 

or r .ay be ~elected u) tbern froJTJ ava::.:;ible '"",at.erials that i :-l-

t:ri fUe then. ':'eac::ers nay l ave avai la'cle s:-ec:.al lri ts t.:iat 
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dea l with p r oblems of ,redictab)e im,erest to yo-:.ing gifted 

children, such a s -rehi::d,oric animals , biography , e col or;y , 

insects , or space exrloration . 

Gif ted child:ren, even ver y J'oung ones, do not need 

t1ie close supervi s ::._on requir ed by rr.any cf their p eers . 

!-'oderatel y gifted 6 and 7- :-,•ear - olds i..:_ th s; ecial i::iteres t s 

can us e l i brari e s and other facil i ties indenendent l y to r ro

du ce s uch r esults as :netal scul:1tures ,:ind their own essays 

on birds , pr ehis t oric life , and a tomic fi ssion a nd fusion . 

To follow t hes e i ntens e i nter e s t s t o thei r mrn satisfacti on, 

crildren need priva t e tirr.e ,rnd teacher rerrnission to i-,c r k 

• d • tl • • ' d .1. • d ·' 1- LB :._n erenaen y 1.ns1a e an Ot;. L,Sl e t.ne c_as1"":room. 

Teac~ing tne gift.ed i s a challeneing occu~a tion. Some 

t cac:,ers work welJ ,-:::. t:. the gi.:'ted ; ot:!-:ers do not . Sor,e 

teacr.ers enjoy the challence of adaDting to deviant interests , 

such as c r eative nr oductions , unusual ideas, and the Of!Or

tuni ty to work with the child in rrntual searc:1 for inforf"1ation 

alien to the grou~ curriculurr. . Some teachers, on the other 

1 and , are threatened b? a young chi ld ;-:no Las ;~no\•:ledge they 

t:1Err1s eh·e::s do not oo::-sess or are ..:_;-;: atien-':. ... -.:.. th a chld who 

maJ.:es i t necessary to take t::.ne :n:aj' frol"" 1 out:.ne acti vi tj es . 49 

The gi.fted child r.eeds a teacher i:::10 r cs11onds t o hirr., 

s•:::res h::.t"" ::.ntercsts, ,,or~s ,-:ith h::.rn and recogn · zes Lis accon

rlishrnents . !-:arti n::on goes on to say t::at 11 -t..he teacher who i s 
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h::.'1'.se2.f i nte rested in l earninc, ::as suffic::.ent baclrf,;round 

to sense the sif nificant, has varied interest:., , l:as riimsel.f 

eX} erienced tne sat::_s fact.::..on c f 1.;or ~·::.ng a t a r rot.lem or crca

ti ve r r oduct, has t!'ie ab::.lity t o im:-cire, and, rTJost important, 

is suffj ciently sure of his o,•m ab:'...l::. ty t hat t he gifted child 

• + th ' . . 1,SJ aoes nou rea~en n~m . 

Evaluation of the G::.fted Program 

J,.fter a program f or the gif ted Las been set ur , it i s 

very ::.mr,ortant tr.at i t be continuously evaluated to see if 

the r r ograrr, is meetint; the needs of the ind:. vi duals involved 

in the crog::--am. 

~:ere are s011e criteria on whid: rr:anJ gifted r rograms 

are evaluate d : 

1. St udent involvement and enthusiasm . 
Roi·: r·uch do the students li_ke the clas s? 

2. Intellectual at~osphere. 
Is there ar: interest in 11 -olaying with ideas 11 ? 
Are i deas enjoyed for their own sake? 

J . nigner thought r rocess . 
Does the r rogram involve a variety and co~
r l exity of ~ntellectual tho~ght ? Is ur ob-
J em Eol Ying enrl:as::.zed rior e than .:act 
[ather::. ng? 

1.i . Inde~endence. 
Are the students .free to exe1cise some 
indej" endent crioice in 1-:hat tLey do? 

D::.ver gence . 
A:re creative and 11far - outi: ::.dcas t ol erated 
and encouraged? 

6. Self- conce;t. 
Is t~e clasE detrirrental to tne student ' s 
sel:'- concert i n an:y ,,,a;v ? 51 
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s1.,n J '.P.RY 

The needs of gifted and talented children are, i n a 

sense , t he same as those of other children, differ ing in 

degree and quali t y . All ci~ldren need 01;ortunit~es to 

devel op their indiv:_d~al tal ent s , and the gif ted and talented 

students are no except ion. Such talented individuals come 

fr om all races, socioeconow:c gr oups, geograrhic locales , 

and envir onments . 

The best wa-y to pr event 'Or oblems for the gifted and 

to pr ovide a setting i n wm ch tbey may develoF wholesome 

attitudes t oward t:,eriselves and others is t~rougr; ~necial 

and r ealistic educational O;Dortunities . Frograms f or t he 

g:.Sted are a necessi t;y . To cieny the neE-ds of tJ-1e g::. fted 

i£ to deny t:--ie reality of an exceedingly wide and complex 

arr a:,/ of human dif.fer ences . 



CHAF'TER III 

Frocedure ?or Ex e r:r.ent 

The subjects for this stud:,, ,.;ill be two hetro;;eneously 

grouped second- grade classes at Bed:y - David Pri,~ary School 

i n t he Francis- Eowell School D::.strict, because t his is the 

age group that this r esearcher is teaching . I t could be 

done at an~ Grade level . One class will serve as the 

control group and ti.e other grour will be the t.reatne:it 

gr oup. 

'foe desien of reseorch ,-:ill oe one of t"-ie q-:a~:.

exrerirlenta l de~igns : the nonequivalent- control- group 

desiGn. :n th::.s design botr. [ r oups take a nretest and a 

"'Osttest to :oee if the ex-e!"il""1ental t.1ea.:.n:nt l~as r.ad a n 

effect on the -:-erforJT1ance o: the ex• er_. -ental c rour . Th.::.s 

s tudy can only be do"le if t' e:-e are c.:fted stt:.dents in both 

In t his st\ ... dy Loth grou~s will re given the Otis

Lennon 1~ental Ability Test and ti':e Stan::'ord Acr,ievement Test 

(F:-·rr.ary 1 - Form A) . An ex-lar:ation of ti1e vaJid:: t :,• and 

26 
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r el • ab" 2 i ty of these t.es-r.s can be !'ound at tr e end of th· s 

cl.af'te r . These tests .. 'ill sE:rve as a comparison of the two 

gr ~u ... s before an: treat~ent i s g · ven. The ave: ace I . Q. 

score as well as the ava:-a~e ac~ievenent Ecores for both 

[ r ou:-1s ,.,,; 11 be cor.ir•arP.d and i,;:.11 ::.-crve as the :-- :-et est i n 

the ex: e1 inent. 

After screening throug~ the use o: grou~ te~ts 

parent.al r er:-"ission v'ill be obta ined t o do furt!:er • ndi \' . d

ual' zed vesting and observing of the pot.ential gifted indi

nduals t.o correctl:,· ident.:!'y the ei:~ted or talented i n 

these grou ... s . T".-= Stan.:'crd- ::inet InteJligE·nce -:-est will 

- be ·ndivirluall;) adrninis1,ered tot· OEe students who i.ad an 

: • Q. score of 120 or r:-ore ;;nd s hc.1ed higr. leYels of acn.:.c,e-

:ci,nt. on the grou:- .. ests £.: ven ear:!.: er . ~nose st".11Cir>nts 

scor • ng 1 JO and above on the Stanford- rinet test , .. • th scores 

on the ac~ · ever.ient test of Q5% ::..n at leas-.. t· r ee a r eas , wj)l 

'c:.e care: ull;-. observed b:- the teacr.e:r as nr:, poss · r-1:· 7.ft.ed 

student::- . ':'i e tcac1.er w:.11 go over the Rat::.ne Scale of 

:e.avioral c:aracterist::..cs for eac~ student and send an 

Tnv,•ntor:,· to their ~ arerrt~ to b!" .filled out rm tre-i r ch-i ld. 

( See .t.nnend • x . ) 

I : test f'CC'res and ct %rvation1' deier mi ne that the 
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ur to meet 1-::e needs o:' each ::..nd.i v-..; dual. 'I'l':i c: can OrL:,' be 

done after care.:'ul st.ud:,• of test scores and tr.e teac1'er 1 s 

observat: ons oi' t:1e student. 1:.'het~er the ?rO[ram -', s a n 

enricrJTient p r oEram or an accelr ~at-'cn ~rofrar ,8lJ ce~end 

izcd rrofr am that t~e £::..ft.ed s ~udent h~Jl be i~volved i n . 

In +J.e control crou: tLe brigbt students ,-;ill go tnrough t:'1e 

regula r curriculurr: for their grade level without an: Jr::.nd 

of sl"ecial t'r ovisions mane for ti1em. 

Th:..s ,,_~ eri:' .ent. ;-"ill t:fre a fu:l sc:-iool-;. ear -Lo co!"" 

::,lete. T:1e Otis- Iennon l-'.ental J..l'.'~ ~ i ty Test. and the Stanfor d 

Achievc:--ricnt Test (Prirra:ry I - ?orT11 A) will be; given to both 

the control gr our and the e:-~e:r .:..:-ental r;rm.:~ ,:i thin t1.e 

f::.rs .. tl1~ee er four ';cei.,s of sc•.ool. ·::i tn:.n ... r:e ne;::-:t ccu!le 

of weeks the teacher will aTin~ster the Stanford- 3::..net 

Intelligence Test to eac!':. s.;,udent \:ho scor ed above the cut

off roint o~ t~e er0~ · ntell::.gence test and also ~c01ed 

r::::__eh on tl e acl'::.evement test. J...s soon as rc:ssihle all the 

test scares and cbsc1 ·.•2t" 0:1~ ·,.'ill be c ;;. ared anrl analy?.ed 

so tLat tne ;::~og1 a- s can be set u- . Tl.ese . rogral"ls ,-:""ill be 

~n oreration during t~e last three quarters of school . :J-ur 

.:_!11: t: e last t:1rce or four ,·eel:s of scncol both tlie c0ntrol 

g:rour antJ the ex: er"- ental croup \-'~ll be gi vcn t:.e :-osttes-t., 
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..-~ich is the St.anfo:rd Ac!cieve!'T;ent Test. (Pr::...,.a0 I - Fom B) . 

. !,gain, t:ie average scores from each i:~ou:- will be co:,,~ a red . 

Con:-arisons will be made to see if the scores of the 

students involved in the gifted pogra""s sho,-: a s.:.gnificant 

incrEase in ac~ieve~ent. s:::.nce tne ~r~tes t at the beginning 

of the yea r . Com~c:r • sons ,·i 11 a2-so be made beti,·een tne 

g:::.fted students in both groufs to see if the s;ecial ~rograms 

nad any significant effect uron the acriev~~ent s cores of t~e 

subjects involved in the exy,erimEmtal trea .. rient . 

I f the hy~otheses is right, trere will be a significant 

di~fPrence in t~e achieve~ent scores of the students who 

Fere ::.nvolved ::..n the inciiYidualized taducat:ional ;1rogra:n , but 

Cna· te r III does not ::::iow the outcone of the r esearcl1 because 

for i'.aster 1 s Sem:::. na r , 'TLe L.ndem:ood Co: leges does not require 

that the study be ccmrleted . 

'iec:"":nical In.:'onr.ation on ':"es"Ls 

?he Stanford Achiever~r>nt ':'est and tlie Otis- Lennon 

r:ental .l.bili ty ?est u~eci :'or screening i n t:-i:i s stud:-,, \•iere 

chosen hecause tliEy are intercorrelated . Th~se ~ni.ercorrel

at · om· a1e rel~ful to t.:1e cl2ss100:r 1.eac!.er ::..n t\•;o va)s . :::.rst, 

they p rovide informat:ion about the illterrelationshi:os amon[ the 

school suhjE":cts ;:;s ;--eas1.:red by t.:icse tests . Secondly , they 

g · ve data which are useful for the inter fretation of test results . 

A study o.:' this data rr,a:1 urov:.de a great deal of :.ns.: ght ini.o 
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scholastic achievement and assessment . rhe Stanford Achieve

ment test covers areas of vocabulary, r eading, word- study 

skills, math and listening. 52 The Otis-Lennon test reflects 

the ability of an individual to reason abstractly with a 

wi de sarrroling of verbal, numerical , symbolic , and fiQ.lral 

stimuli which are i.Prportant for success i n academic work . SJ 

The r eliability of a test nay be defined as a measure 

of percision or consis tency . Tnis consistency of measUTe

ment may be indicated by a correlation coefficient or by the 

standard error of measurement. Two t-y1'es of reliability 

coeffi cients are ~resented for each test: one in terms of 

Sr,lit-Half est imat <:s and the other on the Kuder - !lichardson 

f ormula. (See Tables 1 and 2) . The Split- Half Rel iability 

is done when a test is divided into t,io r.al ves for the pur

uose of determining reliability, and an atte~pt i s nade to 

establish two equivalent half - length tests each of which 

renresents the content and s~ecifications of the test as a 

,-:hole . Tne Kuder- rtic'1a:rdson procedures result i n an estimate 

o~ r eliability whicn indicates tr:e i nter nal consistency of 

a test. These r eliability coeff~c · ent~ r eported in the third 

colurm of Table 1 and t he last colu..n of Table 2 pr esent some 

evidence to suppor t the claim t hat the t ests a re measures of 

general ~ental abili ty . SL 

The validi cy of a test may be assessed by examining 

data which furnish evidence concerning the extent to v:hich 
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t he test measur es those behaviors f or whi ch i t was designed. 

The content of t he Ot is- Lennon t est and t he Stanf'ord Achi eve

ment tes t can be examined and wi ll detennine t he extent to 

whi ch t he various items appea r to measure the verbal , numer ical 

and symbolj c r easoning abilities associated wi t h t he assess

~ent o f general mental ahility . 55 

Rel i abilit y Coeff:._cients of St anf ord Achi evement Tes t For 
Beginning of Gr ade 2 

Solit 1.- R Std. Er ror }:eas . 
Tes t No . Items Eal f #20 

Vocabulary 37 . 87 . 86 2. 5 

~eading 
Far t A uS , 95 . 94 2.5 

Re:adi ng 
Far t B h2 cc . ,, ,,; . ?5 2. 1.i 

Wor d Study 
Skills 60 . 9LJ , 93 2. 8 

Math . 
Concer:•ts 32 . 81 . 81 2. 3 

Eath, Comru-
tation and Ar,--::. . 32 . 90 .87 2. 2 

l i s tening 
Con:- . 26 . 81 , 77 2. 0 
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Reliability by Grade for Otis- Lennon .-:ental Ability Test 

No. of Raw Score Correlations 
Level Grade N Items Nesn S. D. Split 1;- R 

Ealf #20 

Fri. 
II l 11.i, OLu 55 35. 11 9. 83 . 90 . 90 

Elem . 
I 2 1J,L16 80 37.L1 11.08 . 89 . 88 

Elem . 
I 3 , 3, L6o 80 LS. 75 12. 65 . 92 . 91 





► 

and 

EA T:J:G SCP.LE FOF T:.:E T :,:;·: __ r _C,HIO:~ 
OF r,:nED A::n ':'.~L::;':rw s ... :JE~;-s 

EY 
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FAREl:T IPl~i:TOR:: 

llame Date -------------------- -------
School Grade/Cycle ----- -------------- - ---
Birt~ date Teacher ------------ ------- - ---

A. What special talents or sJ.:::lb does your child r.ave? 

B. G::.ve examples o.:' bel..,vior t hat illustrate this . 

C. Chee~ t he follmdng .:. terns as best describes your child as 
you see him or her . 

11 'I'TLE SO: E A GP.EAT DEPJ. 

1. Is alert beyond 
.... 

his :-> ears 

2. LiJ.:es School 

J . t:,...c 
- -C::: ..... :interests of older 
cMJdren or of adults in 
games and :reading 

4• Sti cks "to a project once 
it it: begun 

5. Is observant l 
6. ~as lots of ideas to sra::'e ! 

I 
7. ias r:,any d~ffe r ent -ways oi' 

solving r-·roblcns 

8. Is ai:are of problems I 

othEr s often do not see 

9. Use unique and UntlSU81 

ways oi' solving y.rohlems 

no. Wants to know how and why 
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lITTIB SOJ.:E A GP.EAT DEAL 

11. Likes to pretend 

1 2. Other childr en call him/ 
her to initiate }'l ay 
activities . 

u . Asks a lot of questions 
about a variety of sub-
jects. 

h L. Enjoys and responds to 
beauty . 

15. I s able to plan and 
organize activities 

n 6. !fakes up stories and has 
ideas that ar e unio_ue 

h 7. Eas a wide range of 
interests . 

13. Is able and v.-illing to 
work with others 

h 9. Lii:es to do many t hings 
and oarti ci;;ates whol e-
heartedly . 

20. Lil'es to have nis/her 
ideas !mm-m. 

D. Reading inter ests (favor:ite type of books) 

E. ?avor ite Sc~ool Subject ------------------
F. General Attitude t01-.ard school ---------------
G. ;-iobbies and special inter ests (collections , dancing, nal:

inf; models , ~·,nmining, singing, I aint:.n£ , drar.a, etc . ) 



i.; ... 

J . 

w:-iat s:-,ecial lessons , training, or 1Parn4 ng o:-~o:rtun:::.t::es 
doef your ch.; ld nave outs.:.de ~C'.ool? 

FEvor i te ;-la~itime, leisure time activ:. ty ---------- -
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R.;:-·;G SCALE FCR FE :m;:;'"Ir-CJ.. ':'IC':; 
OF s:FTED A!rn TALE~r':":c;I) STl,.1):S'."'!'S 

::a!"'e Grode --- ----------------- - -------
5C'100 l - --------

1 . '"ai; un-..:fuell:, ac1vanceci vocabu
larJ _for at:e or ~raci~ lcvEl. 

2 . :·a s verhal ber,av::.or c:-.a:: ac
terized by "ricr.nesE: 11 of 
ex- ress elabLrat;on, and 
fl•Jenc:, . 

3. Pc=sesi;es a larre store ause 
of ::.nfcrr•.at.:..on .,b0ut a \'8!' :et: 
o~ tor:c~ Ce- o~d t~e ur~al 
::.nter e~ts of age ;ee::s . 

L. t'a s :r a-ir :ns-' [ht ::.nto cause
~~~ect TPla-:.onstivs; tr::.es to 
ri:scoYe: tte !ow and vhy of 
tliingi:: ; as\.:s rr.any nr ov0cative 
questioni; . 

5. ··as a re;,ry gras.., of -...nc-er
ly::.ng nr~nc:rles ~nd can 
qu:ckly ~a~E val:d £Cnerali 
zations atout cve~ts, •er-le, 
or tt,inb~. 

6. Ts a ~e~n and alert observer . 

7. Reads;, ce2t deal on : ... s/:-ier 
m-:n ; does not avoi c ci.f.:ic1:1 t 
r-at.erials . 

~- ~r;es to ~~oer st~nd co~~l:cated 
materi~l by se1 ara~ing it jnto 
resrect · ve ~arts ; reason~ end 
~rinY.~ t•~~gs out. 

?. 1· v.Ps ~tructure end order but 
not static r1nc~nures . 

Ci Fct 8i rro:,! :.ate: cclunn 
-::ss ·m r::c.r:.~-~J..-:t:!: 



38 

:::- 1:on VA1'T0N 

1 . kccones alsorLed and in,olvea in 
certain to:ics or rroblcms; i s 
rer :c:st.ent in see~ing t.as~ 
comnlet:i on. 

?. Req~•res r:n:~~1 c~i-1 Lo [rasp 
conce..,ts . 

J . Fcl::.er:s tr.? ugh Fi t.1-. tas~s ... ·.-.en 
l""ot.:..Yat.ed. 

L. :s se::- cr:1:.::.cal ; st.rivEs t.o
~ar~ ~er:ect~on. 

S. Frei'e-rs to ;·orl.: ::.nde...,endentl~· ; 
needs rini~al direction f r om 
teacher . 

G. Oft.en js sel:-assert've. 

7. "as tendency to oq;ani z.e • eo;:,le , 
t:.::..nc;s anci s:. .. t.a1.ic:is . 

8. Is ccncer:,ed wit.h r~,;t,t and 
VlO~f, ~nod and tac : 0f"en 
evalu&t~F and ~as~es ~udg
~cnt on cven1.s , reo1:e and 
th::.nc;c . 

c ~·icE:ncc.s ro•.·er of conc€:ntra1,:.on. 

C. L:::ADEKS-lP 

., 
Carr .:.es res .. ons: t-:1.:.. -..y ,·eJl; 
fol101,.s tr,rough .. ~ 1,!-, ias~f and 
:i:c ..ia: :!y does '"!.en ·,,2,J . 

2 . Is se-lf confident i,•i tn age ,errs 
ar ~ell as adults . 

J . See:~s corrJ'ortable :n nak:.nc rre
sert ations to ~h0 class . 

L. ~s rercrall~ easy to get a·on6 Pi t-J , 

•'ES '.L 
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5. Can exr.:rese bir,rnl_f ..-ell; Las 
good verbal facility and i s 
usually well understood . 

6. Adapts H,edily t o new situations 
and adjusts to c 1,anged r outines . 

D. CP.:S1,TIVITY 

1 . D~:::rlays a great d0 al of curio
sity about rriany tr ir.gs . 

2. Gene,ates a large nUllber of 
idbas or solutio~~ to rroblems 
and qucstiom, . 

J . Displays intellec-r.ual rlayi'ul
nes~; fantasizes ; in.agines; 
mani~ulates ideas by elabora
tion or modjfjcation. 

L. Is a nigh risk taker ; ~sad
Vfnturous and s1eculat.ive . 

S. Dis-la:, s a J.--een sense o:~ :-.-wnor . 

6. Is ind~vidualistic; does not 
f e-a r being dif ferent . 

7, ?redicts from nresent ,r.for
:nation. 

8. Shows ability in cral ex· Jersion . 

0 

10. 

.Jemonst1ates excertional ahil::.ty 
in the fine or ;erforrning arts . 

Is ~ensjtive to r:ielody , r ' 1jtl-.rr, 
and oti-ier qual::. ties :=::hm-:ing 
music a~preciation. 

11. Denonst::-a-tes exce• tional aoilj t~; 
in t 1

1e 1 ractical or riec:-_arr: cal 

35531:. 

YES llO U!;CE?.TAIN 
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1 2. Shows exceptional s d 11 and 
coor dinat~on i n atnletics . 

Adaoted f r om: 

NO 

RenzuD_i , josenr. S. and Hartman, ~oter t Y. . 
Scal e for F..atj nr 3ehav-i oral Cl-.a:racteristics 
of su~er ior Pur:ls . 

UNCERTAI N 

II 

l 

II 

1. 

Ii I 

II 

I 
I 

I 

I 

I 

.1.l 







Date ------------

Dear --------------~ 
records indicate ----------------------

t: at he/s:1e rr,igi1t. be eJ..igible :'or the GIF, 3D Frog ram which 

rrc,ides additional ·,1or;: for Etudents ,-1:10 excel ::..n one or 

mor e academic areas . In crcer to nake a final deternination, 

we are requesting :Your perrr. • ssion t o admin.:.ster additional 

individual tests . The inforrration gained will be held in 

str ici:. confidence for use b:, i: rofess::_onal scnool _r11::rso:mel. 

-
Si ould )OU be interested , ,•:e Kill be l a7 .1y 1,0 sr,c:re ~Le 

1esul ts with you at a rrut-.ia) lj' convenient t-irne . ::.r you 

shnuld have questions , fell fre::e to ccntact Me at LL7- L2J2. 

S:.ncerely , 

Fe:rmisidon is ~ranted to c:dr·::.;Jist.er 1..!ie r.eces~ar:; tests to 

Signature ----------
Date ------------



Date --------- - --
Dear --------- ----' 

We are rleosed to inform :you that. - - -----------
r. as met all of the r equ:.rements neces~ary f or r lacenent i n 

t he G:~ED Program for t he c~rrent sc~ool )ear . Th:..s FTO

gran will prov~de Oz':-'Ortunj t:..es f or hir-/:ier to '1-:orl-: on 

challenging activiti es that cannot be r r ovjded in a r egular 

classroom setti ng. These activ:.. t:.es ,_.,-; 11 : e at a t:_:-,e tLat 

are r:iutua lly conveni Pnt for all : nvol vec . ;,-:e feel t:1.i s :i s 

an excelJ ent on,. ortuni ty for your son or dau£hter . In order 

to begin planni ng a urogram, it i s neces~2~· to obtain your 

;ermission. Should you t ave an) quest:orcs , : eel free to 

contact me at hli7- L232. 

Fermis~ion is £l anted ~o ~lace 

t!Je GIFTED Program. 

Cord:..aE:. , 

- - - - - - - - - - - -

Signature 

i n 

- - --------
Date 
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