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PURPOSE

The. purpose of thia aection ia three-fold:

1) Jo acquaint you with the achool diatnict my culminating proj
wan deaigned for, therefore, hoping to give a betiten underntanding of the
direction my paper took.”

2) Jo explain the atep by step procedune 9 followed in developing
the cunniculum and cite those factors which influenced the decisiona I
made. and,

3) Jo give an oveaview of the social atudies cunriculum guide with
a brief explanation of what in found in each section.

INTRODU. TSON

The Inancia Howedl School District in located in St. (harles (ounty,
Nirrouri. 9% encompanses over 60 aquare miles of land and within these
boundaries, it hourea over 7,000 students, At thia time five elementary
achooln, Zwo junion highs and one senion high compnise what is fnown ax
the Howell Dirtnict.

Even though we ane often neferred to ar a runal achool district, we
have educational problema aimilar %o those found in oun neighboning achool
diatricta, auch as,

[. desegregation problema,

2. overcrowded claasrooms,
3. Zeacher burnou,
&
5

dinciplinary problems, and,
pressure from the "BEST" teat,
However, ar neighboning dirtnicis are cutting back thein ataffs and

cloning their doors becaure of a decnreare in population growth, we are ex-

* See slide presentation in Appendicea.
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peniencing a rapid population growth, therefone, creating an additional
burnden on the district.

Due 2o thia grouwth problem, our atitention has been tunned towand
derigning, expanding and ataffing buildings. Jherefore, our ewniculum
hanr auffened.

When 9 began thia project, we had nothing down on paper fon new as
well an expenienced teachers o nefer to negarding oun nocial atudies
cwniculum. 94 was my goal to produce a comprehensive Kindeaganten - 12
social rtudien guide focuring on the important aspects of the curriculum.

Duning the 79-80 achool yean, diatrict pernonnel, including adminia-
inatons, cunniculum specialiata, teachens and parents met to accomplinh
the following items in tenma of the present nocial atudies curniculum:

) Development of a social studies philosophy.

2) Development of aocial studies grade level objectives 6 g,ene/w.l)

3) Determination of whether the present adopition of Holt, Rinehart

and Winaton Data Bank Program met the new grade level objectivea.

4) Development of nating aheetn fon the reviewing of new social studies

textbooks on the educational manket.

5) Review of new social studies textbooka.

6) ZFinal textbook adopiion.

Jhia papen ia an attempi to camy on with the diligent, appreciated
wonk of the Inancis Howell Social Studies ((urniculum ((ommitiee and develop
a comprehensive K-12 social studies curniculum guide. Whenever posnible in
developing thia guide, the needs and preferences of these teachern were
one of the top prionitien.

The N(SS (National (ouncil for the Social Studies) (wniculum Guide-
Lines wene instrumental in determining the needs and preferences of these
teachers. A auavey based on these guidelines war sent to those peronnel
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on the Social Studies (uwiculum (ommittee. Jhin aunvey gave me a beitten
underntanding what teachers wene looking for in the cunniculum. JThe
Jhe questionnainre wan based upon the following nine categonrien:

) Relationship of the program to the maturity and concerns of
the atudenia,

2) Relationship of the program to the real aocial world.

3) Relationship of the program to cunnently valid knowledge
representative of human beinga’ expenience, culture and
beliefr.

4) Selection of objectives: How objectives guide the program.

5) Nature of activities.

6] Relationship between instruction and range of learning rerourcen.

7) Relationship of social studies programs o atudenta’ experiencen.

§) Neture of local program evaluation.

9) local aupport for aocial atudies education aar an integral part
of the achool

Alro inatrumental in the preparation of this guide in the Lia% of
guidelines fon quality aocial studien education published by the National
(ouncil fon the Social Studies. JThe Liat in aa followa:

[. Social studien should be an eatablirhed part of the achool program
at all grade levels.

2. Jhe achool program should provide adegquate Lime and inrinuctional
material fon social atudies education.

3. Jhe social atudies program ahould deal with the realities of the
world.

4. Social atudies education in any achool ahould be related #o the
needa of the immediate community ar well as Zo those of the nation and the
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wordd.,

5. A diatnict-wide policy atatement on philoaophy, academic freedom,
and profesnional neaponaibility should be provided to any and all concenned
individuala.

6. Leanning expeniences, imtruction, and clanrroom atmosphere
ahould aupport the individual wonth and aelf-respect of every atudent.

7. Jhe social atudies program rhould include a wide variety of
appropriate inatructional materials carefully and ayatematically aelected
and evaluated.

8. Inatructional materials ahould provide for a wide range of
abilitiea and' interesata.

9. Jhene should be active teacher input into curniculum development
and aelection of textbooks and materials.

(0. A vaniety of teaching methodn ahould be employed.

/. Social studies inatruction ahould actively and directly involve
the atudent in the leanning process with the teacher aa a facilitaton.

12. Snatnuction should focun on cognitive, attitudinal, and akill
objectivea.

[3. Snatruction ahould extend beyond the clanaroom by uring the
community aa a leanning laboratony.

4, (ommunity obrenvation in the clararoom ahould be encounaged.

15. (Evaluation of achievement in the aocial atudier should be based
on many aources, not just wnitien teata.

(6. Staff aelection ahould be bared on professional preparation
and commitment to the profession.

Aften tabulating the reaults of the sunvey and conaidenring these
aixteen guidelinea published by the N(3S, 9 made a tentative outline %o
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follow while developing the curniculum. Jhe outline conainted of the
following ten componenta:
(. laws, Rulings and Policy Affecting (urriculum,
Social Studies Philosrophy.
Seope and Sequence for Gradea K-12,
(ouwnse and Deacriptions Gnadea K-9.
(ourse Deacriptiona fon High School Gradea 10-12,
(oncepta.
Skilla,
Suggested (wwniculum Gnade 7, 8, and 9.
Jeaching Activitiea.
Evaluation.

PRS- B T T

-~
&

Cach part of the outline will be explained here %o give an overview
of each aection of the curniculum guide.
SE(TION 1:  lawa, Rulings and Board Policy Affecting Eurniculum

9n the atate of Mirsouri we do not have a atate prescribed seguence
of counses for the teaching of social studies. The atnucture of the curni-
culum ia left up to the local achool dintricta, however, some laws and rules
do apply.

Section 170.11 Revised Statues of Mirsouni neada:

[. Regular counses of inatruction in the condtitution of the lnited
States and of the State of Missouri and in Amenican history and inatitutions
shall be given in all public and private achools in the atate of Masouri,
except privately operated trade achools, and ahall begin not laten than the
seventh grade and continue in high achool, college and univernity counrses
20 an extent deteamined by the atate comminsivner of education.
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2. No pupil shall neceive a certificate of graduation from any public
on private achool other than private trade achools unlesn he har aatisfac-
tonily parned an examination on the provisiona and principles of the conati-
tution of the lnited States and the atate of Misrouni, and in Amenican fistony
and American inatitutiona.

Although the law doer not specify the grade level when the material
ahould be taught, each individual district must develop itr course sequence
to fullill thia requinement.

9 addition to Section [70-ll, the State Department of {ducation aet
atandards dealing with the teaching of aocial atudies fon achools %o acquire
AAA claanification.

9n Francia Howell, the nocial atudier cuniculum in elno affected by
local achool board prionities dealing with textbook adoption procedunes,
provirion for individual diffenences, citizen panticipation and the atudy

of controveraial irruen.

SETON 2: Social Studien Philosophy

One of the goaln of the 79-80 Social Studies (wwnicwlum ((ommi was
to wnite a dirtrictwide statement expressing oun philosophy on the teaching
of social studies. We defined rocial studies an thoae learning proceanen,
akilla, values, and hnowledge deemed neceanary o provide atudents with
capabilitiea pertinent to become critical, neaponaible, and active citigen
in a changing democracy.

Thia guide war derigned to develop these learning processes with an
empharin on these three domaina:

/) domain of knowledge,

2) domain of akilla,

3) domain of valuea.
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Jhe domain of knowledge gained from the nocial studies cunniculum
ahould engage the studenta %o:
1) nelate apecific phenomena as inatances of large concepia.
2) enable individuals to accomodate and cope with a aociety that i
increaningly complex.
3) help atudents penceive how decinions which have an impact on
individuals and inatitutions are made in a complex world.
4) 2o learn about past customsr and cultures to understand how
governmental, environmenial, personal and societal atructunes
have made the world what it in today.
5)  learn baric understanding from which choices conceaning the
quality of Life they wuld Like to create for themrelves
and othena.
TJhe domain of akills har an ita' objective the production of active,
thinking citizens in a democratic society rather than parsive necipienis
of information.

Anong thene akills in the ability to neanon logically. Jhi ability
ia dincreaned through the process of obaervation, data gathering, onganizing,
analyzing and intenpneting information. A atudenta matune intellectually, they
increane thein ability to claanily, infer, draw conclurions and make decisiona.

Social atudies in the Jrancis Howell School Dintrict must introduced

and neinforce these akilla from grades K-12 and expand them into othe
academic areas, i.e., neading and vocabulany arkills to help them discern
the difference betmween fact and opinion; communication akilla 2o write and
apeak . elfectively; growth in map and globe ahills to achieve succesnful
intespretation of mapa, charts and grapha. Recognizing then the ultimite
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of teaching akillsy ar stated in oun philosophy, in %o help student
function an citizens in family, achool, local, national and global commun-
“alue" simply atated means "what in impostant” on "what ought to be.”
Social atudies teachera should deal with the domain of values in the class-
noom. 9% ahould be rtrenned that the moat dintinguinhing characterintic of
oun rociety in the multitude of beliefs, valuen, and atiitudes which are in
conflict. Students should be aided in clanifying thein oun beliefs and
feelings. Hopefully, they will develop an opesneas in aituations, and concean
fon others. Jhe developmeni of valuen compatible with the concept of demo-
cratic aelf-government in essential to the preservation of our society.

9n oun philosophy we atresn that social atudies ahould encourage
individuals 1o examine valuer and make judgments. Aa oun atudents enten
achool, they already have a nense of valuer from learned pant expeniencea.
Ar teacher, we murt necognize these valuesr and help oun atudents examine,
a0nt and choose among conflicting values. Juatice, humaneness, %olerance,
underntanding and cooperations are atitituden which mut be present and
developed in oarn clarsrooma.

SE(TON 3: Scope and Sequence

TJhe acope and nequence section of thia guide was désigned o give the
readen a total look at the K-12 aocial atudies program. JThen we could see
if we were meeting local and state nequinemenits stated in Secition | - Lawn
Rulinga and Polécy ﬂ;fﬁecm‘q, (wniculum, 9% war alro derigned o give ua
@ {ramewort 40 we could cite strengtha and weaknesses, and make necessary
additions and deletions in our exiating program.

Jhe rocial rtudies cunniculum in Inancia Howell in neferred 2o in
cunniculum booka as the "widening honizon" approach. O v explanation
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to atudenta, we explain this "widening horizon" concept an followa:
Have you even throun a pebble into the lake on a pool of water?
When the pebble falla into the water, it forma rings of cinclea.
fach cincle heepa getting widen and widen,

Your are nomething Llike that pebble with circles around it as you
atudy social studies in our achool dintrict,

You Live in a houwsre on a atreet in youn neighborhwod. Your neigh-
borkood in the firat cincle.

Youn neighborhood i only one of many neighborhoods in youn Zown on
city. Yourn neighborkood in the second cincle.

llany neighborhooda make up the second circle. Youn toun on city
ia in the atate of Minsouni. MNinsouri in only one of Lifty atates that
make-up the lnited States. Minsouni and the lnited States are two larngen
cinclen.

Does the cincle atop here? 0f course not. JThey go on and on.

And each one geta biggen.

Jhe lUnited Statea ia on the continent of Noath America and North
America is one of aeven continents on the planet - yourn planet - farih,
Jhe world, or earth, ia part of the univense.

Aa the child hears the explanation, he sees the aocial atudies
cuwniculum expand from the home, to achool, neighbortood, city, state,
coundry, and to the world.

SETION %4:  (ourne Deacnription K-9 SE(T9ON 5: Gnadea 10-12
Aften completing the acope and sequence section of the guide, a
brief aynopain of the content taught per grade level was wnitten. Jhe

purpose of thia aection was for new teachers coming into ourn diatnict
to have a better understanding of exactly what in taught at each grade level.
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SEIS0N 6: (oncepta

When a young child enter ackool fon the firat time, he alneady han
beon introduced to the concepta of authority, justice, and aocial rolea,
Pany attitudes toward himelf and others are fonmed during these early
years. A aingle concept ia not learned at age aix, never to change laten
in Life.

Therefore, for a aocial atudiea program dedicated to help their
atudents underatand and participate in aociety, & ia easential to deal

with impontant concepts. Jheae concepis ahould begin in the primary
grader and grow increaringly comp lex.

Again the preferences of teachers were connidered. They wenre asked
2o rank in onden of prefenence the ten concepts they felt ahould be
wtrnessed in the K-12 curniculum. These concepts and their definitions
can be found in section aix of the guide.

SECTG0N 7:  Skilla

An important part of the aocial studies program i the teaching of
ahilla, Shills are tools fon leanning, both in and out of achool. Thia
aection of the guide ia denrigned o give teachers a Liat of akilla per
grade level K-6 and at what grade level these akilla ahould be introduced.

Jo Llowing the List of akills is a checkliat to aid the teacher in

monitonring atudent progresn.
SETON 8:  Suggeated (urriculum for Grades 7, 8, and 9.

9n oun dintrict philoaophy, we define social atudies ar those leanning
procesnes, akills, valuer and knowledge deemed necessary to provide students
with capabilitiea pertinent to become critical aeaponsible and aenaible

citizens in a changing democracy.
Although aocial atudies inatruction can not guarantee thai all atudenia
will be aenaible and reaporaible citizens, we can try %o help them %o be
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awane of the problems in the world and how to deal with them,

fach nection of the auggeted cunriculum begina with a brief
cowne. deacription, followed by the hnowledge, value and shills objectiven.
Thene in alno a List of teaching activities per grade level to fulfill the
objectives., Jhere activitien are discussed in mone detail in the section

on activitiea.

SECTION 9:  Jeaching Activitien
Jhere in an expreanion "variety in the apice of Life"; therefore, a

social studien program with a variety of activities in mone exciting than
one with only a few activitien.

9n aection 5.0 of the N(SS guidelines, 100% of the teachern polled
agneed that oun social program ahould engage the student directly and
actively in the learning process by offering the atudent a wide range of
learning activities. JThe activities ahould include: making aunveys, Zabula-
ting and interpreting data, acting out acripts, using neference tools, nole
playing, uring cane atudies, Lirtening to muric, make a collage, brainstonm-
ing, studying {ilma, working on community projects, aimuloting and gaming,
taking field tnipa, companing points of view, studying aoecial acience booka
and participating in diacusniona.

Jhe activities in Section 8, deal with activitiea fon a apecific grade
level, however, the activities in thia aection are not restricted to a
apecitic grade level. Thenelone, many of these activities can be adapted
20 meet the needr of elementary, junior high and aenion high atudents.

Jhe activitiea place an emphania on these four arean:

[) Reading, wniting, listening, apeaking, and thinking akilla.

2) lUnderstanding importanit changes and emenging renda.

3) Making decinions in real and simulated aituationa.
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4) (ompaning relationahipa - part o present, present o fulure.

Since moat of these activities do not apecify a grade level, the
wlassoom teachen in encounaged to adopt the activity to meet her
individual needa.

SE(TION 10:  Suggested fvaluation Proceduren

fvaluating the learning progress in an important part of the teaching

process because:

) it helpa clanify the objectives fon learnens;

2] it provides {eedback to the learners;

3) it informs learners an to how they can improve;

4) it informs the teachen of the extent to which atudenis have

achieved desined outcomea;

5) it i easential in neporting pupil progreas o parenta.

Evaluation takes many forms and occura at several diffenent levels. In
the Jnancia Howell School Dirtnict atudents are adminiatered national achieve-
ment #ests an well as the atatewide "BEST" teat.  (waluation alro takes place
evenyday in the clasrroom at a mone informal level. JThe teacher obaeves
students at wonk and makes judgements about thein behavior, their atudy habita,
and thein finished projecia.

Jhin nection of the guide in designed to deal with clararoom evaluation
of atudent learning on a day-to day basia. JFinat in a lLint of methods {rom
which the teather and atudent may enlisat an thein evaluation Zool. Second,

@ chart of there methoda an they are wsed to evaluate atudent progreas in
social atudies classes based on cognitive gain, attitude and value change,
and achievement of ahilla. (See (hart t -"Social $’udies Shills and (ompet-
enciea”- by John Jarolimek.




SUNMATSON

Again let me atate that when 9 began thin project, we had nothing
doun on paper regarding the social atudies curniculum in my achool dintrict.
Jhin guide war intended an a sunmary of the impontant aspecta of the K - (2
social atudies cuwmniculum in the Fnancia Howell School District. 9t wan
onganized 10 that teachens and adminirtratons could aelect those components
which in thein profesnrional judgement seem important fon them. It wasr not
meant as a cune-all fon educational problems, but aa a atarting point for
onganizing a viable social atudies program for grades K - 12.

9¢ intended to aet broad atructural outlines wherein the diverse
backgrounda and akilla of our atudents may be channeled through appropriate
educational processes which led them to become effective, aensible, and
participating citizena in todays’ world.

PERSONAL ASSESSMENT

Since my diatrict did not have a social atudies curniculum guide when
9 began my culminating project, and my goal was to develop a comprehensive
look at the social studies curniculum grades K-12, then 9 personally feel
that Y have neached this goal

9 have groun both personally and profesnionally during thia project.
9 have neached a better understanding of the process of curniculum develop-
ment and plan to continue expanding and reviring thin cumniculun guide.

Jhroughout the project many unplanned problema arose which in turn
cauned lart minute reviniona. Une, the ninth grade was moved from the high
achool to the junion high, making nevisions necessary in Aeverad sectiona.
Juwo, the diatrict ehanged the genenal objectivea Zo better accomodate
atudents fon the atate prescnibed "BEST" teat.




Jhe auccess of thia project in deteamined by many factona:
/) enthuaiasm of the adminiatration and ataf{ o u&&ge thia guide.

2) diatnict funding for cuniculum meetinga to expand and revise this

quide.

3) availability of materials fon proper inatruction, howeven,
how each individual teacher wres this guide depends wpon their oun needa
and purposea:

A) 9¢ a teachen needa aome activities o do in her clararoom, she
would turn to the aection titled "fctivitiea.”

B) 97 a new teachen to the Jnancia Howell School Diatnict wants to
detenmine what content in taught in the high achool, the aectiona Scope and
Sequence and (ourse Descriptiona fon Gnades 10-12"would aerve this purpose.

() 9¢ the aubject of controversial insues comes up - the teachen
ahould nefer to board policy in the aection "laws, Rulings, and Policy
Affecting (uniculum. ”

D) 9f a teachen in looking fon a checkliat form for neposting pupil
progress she would refen to the "Skills and fvaluation” aectiona.

Again, thia guide ia not a cune-all for all educational problems, but
it in a atarting point for organizing a viable social atudiea program dedi-
cated 2o the development of effective, senaible and participating citizena
in todays’ aociety.
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Sample of Queationnaine and Reaulta of the Sunvey

The foLumm,f quesionnaine basred upon the curniculum

({2

ouidelinen publiahed by the National (ouncil fon the Social SZudiea,

war inataumental in cfeiczﬂnuhing. the needa and Ipft.efezaencm u, the
toachers in the Jnancia Howell School Dintnict., JThia aunvey was sent
to those perrona involved with the Social Studiea ( winiculum (ommitiee
{0 give me a betten understanding what teachers wene looking for in a
social rtudien cunniculum guide and whenevenr poraible to incorporate

'y . J . =
these ideas in thia papen.
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ergophss  Pleane nond ezeh quideline, (ircle A if you agaeey and ) if you disagree.
0F you aoree, plezse cincls the grade level you feel the objiective shold
22 4 gee, p ¥ #

7 ~ Gunion fl4 # - High Sshool

J = Gunion High, .

barin ~ P - Fﬁ.irxcuuo;, 9 « 9ntonmaliale,

i RELUTSASHTP 07 TE PROGRAR 30 TiHE MATURSTY AND (ONCERNS 0F STUDENTS

Sdinterin ntould Lo involved in the formulotion

of yoals; the nolaction of cctividiesa and inatavc-
fioral adnatesies, ecnd the caressment of cunnicr
o outcomer. g

Tea sctool and ita teachers ahould mahe sieady

effonts, Zhroupt nopelanized chorrels and proc-

fipos, 1o ideniify crecn of concenn fo atudenta.

g -

e ———

Stulonia atordd Fove some choices, Acme opiiona
wit'in programs fitted fo thein needs, their

F) r - . »
concenna, o fheia accial wonld,

Succita ahould have a apecial atudies expeni~
ece et all grade levels, K-I2

ke prog s should feke into ancount the apti~
fudes, developmantal capabililies, and paycho-
logiond needs of the atudenta.

A
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GRADE LEVEL

|
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an
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/. RELATIONSHOP OF THE PRORAM 0 THE REAL SOCIAL

WOR LD

he program should focus en the social wonld aa
Ly, Uy Llam, ita atrengtha, ita dangers, and
L promise.

ke program ahould emphasize peavasive and
“Rduning aocial inavea.

e program ahowld include analyais and ettempia
%0 fonulate potential neaclutions or preaent
e controvanainl plobal problema avch ar

Wdam, aexiam, woald nesourcea, naclear

Pr0Liferation, and esologicad imbalance.

4N

e ——




The pre };L:Z.'T shou ld demor.ataate é’tf; x;?..{c.‘.-t' Lon~
;/ Lip betueen the local and global aspecta of

r Jfe program abou/d provide intensive and ae~-
e tonal :::frm’;*. o;! groupa Lo

[ !
#udonts L omaelvea /Jtia.onp, enid thoae o

E Jhe propaan Alo'd offer opporturidies for atur
Panta o vact, Jiacuas, atudy ond work with
mepbons of nicinl, ethnic, and national groupa
other then thein ovn. A 21?2 9

s
==

Jhe propram atould budld upon realities of the

mme lints ac ‘wol conmsmunit {y, p 2 9 9

an
=

P Particinntion in e real aocial wonld both in
achool ani out alovdd be considered e pant of the
aocial atudiza program. A D|?P 9 § &4

J'e progran akould provide the oppostunily fon
aluderts <o axumine potenticl fukure condi-
Lions and ,Maé.{'a@:-. A J1P ¢ : #

V1. RELTSONSHSP 0F PROGRAR JO (URRENTILY VALSD KNOYLEDGE REPRESENTHISVE 0F HULAN
BESNGS® EXPERSENCE, CULTIRE AVD BELIETS

Jhe program should emphasize curnently volid
concepts, principlea, and theomion in the

2ocial acienzea, A Ir 9.9 4
Jke progrom ahowld develop profliciency in methoda

of inguiny in the social aciences and in tech-

ndguea fon procesring accial data, A | Rl A

Jhe program should develop atudent’s ability to
dlatinguish among empiricel, logicel, delinition-
@, crd nommative propositiona and paohlema. A D|P 95 4 #
The program abould draw from othen nelated
flelds auch oa luw, the humanities, the natuwral
w@pmw,wwm A giF 5 g
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LV, SELELTI0Y OF OBJLTOYES: HOW OSJECTNVES GUIDE PROGRAN

Objectives chold le carefrdly 2elected wnd fois !

udeted in e licht of whai ia brown chout the
atudants, lain community, ihe neal aocial wordd,

and the ficlia of hnowledge. A

L=
e
=
A
x

Knowlaclge, n’m.’u-:u, weluing, end sociad pestici-
pation afowld all be represented inthe stated ob-
gectives of socinl atudiea prograra. A prr 9 9 4

Seaernl. etosenonts of bonric and long-rarge goala
alould bo inanalntod into rone specific cbjestivea
eonczived in tenms of behovion end cortert, _ A g P .9

(larsnoon iratauction sbovld r2ly voon atote-
L which identify elearli wiat atudenis cre
20 (acan; Locaning. aedivities and instructional
talerioln atould be. appaopriate fon achieving the
oé;:ecﬁvegl_. A Dy P 9 f 7

i

S

deaancor: iratanction should enchle students Zo

ee Hein goals claarly in what ia fo b loaned,
o in bnief inatauctioral sequences on
rotly unita of atudy A J12 9 VA
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wfenta shorld hove a wide end aich nange of
o ingp actividdloa appropaiote fo dha objecdives
thein social atulisa prognam P4 2¢? 9 g #
divifioe aborll inclvle fornnulating hinothesen !
of desting them [y catiening and eralyzing date, i Ry 9 5. X
pitios slorld ineludz uaing knowledge, ex-
ining values, coimuniceding with othera, and
ina 2 iniona alordaociad cnd civie affaina. A 2y\? 9 9 #
oo ta should o encournged fo hecome ective
wicisants in aetivitiea within thein own com-
k. A gars g g
wing codivedcn ahould be aufficiently varied
glexible 2o apseal o nrny hinda of aiudents. A &t 32 5 a
idics alow's contribuie 7o the adudenta’ pex-
Lon. of taze/ ena os fellow inovivens. A arrg -9 4
Livition mual be crmaie on & ¢ =limade wlich
pronde atudenia’ aclle-reapect and opena cppor-
itiea £o ol/, A e 9 9 X
itiza chovid atimudote atudents to investipaite
2 {o A2upand to the human condition in the con-
A onr 9 9 2
vities which examine values, attitudes, ¢.d
eia ahoull be undentaken in an environment
L Leapeis cocl aiudeni’s rights fo privacy. A by? 02 9 A
Ve, RELATIONSHSP BETUESN SESTRUCISON AND DANGE 0F LEANSNG RESOUR(ES
el atudies paoguam regrires a gnect wealth
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Vet, TOELATIONSHIP 03F SHYAL STUDIES PROGRAN JC STUDBENTS *EXPERSENCES

Wwelure in Lhe svcial atudize program mesit help
adena ongonize thein expeniences v pwmoie

A 2P 9 9 &

fanning expeniences ahowld be onganized in such
funen dhet sdtutents will leaan bow to coiniinue
> Lounn, A Pl P 9 b i

he pragrom nust enokle atudentsa o nelote their
eiievea in avcial atudies to olher arwos of
. 4 21 P 9 3 4

e fonaad peiitens of the paosnam alould offen
odce ond Llexihility, A 21 ? 9 g9 A
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RESULTS 0F THE SURVEY BASED ON JAE
M35 SO(9AL STUDSES (URRYULUm GUSDE LINES

/. Relationahip of the program to the maturity and concerna of atudenia

™~ Percentagen Percent of Grade Level
i Agree Diragree P9 A

[0 78% 22% (7% 29% 29% 29% Yntermediate

1.2 94 6o W 12% 47% 0% Junion High

[.3 U’ 6% I8k 35% 47% Ok Intermediate

1.4 87% (7% 9% 0% 7% O% P/Limg

1.5 100% 0% 78 7% 5% 0% Primary

Jhe teachers polled agreed that the opportunity for a aocial atudies
program ahould be available to all atudentsa from the primany grades
through high achool. Jhe atudents should be entitled Zo a voice in
ahaping thein education and there should be a dinect relation between
the political and aocial irnuesr they will face ar an aduld. Jhe program
should take into account the individual differences and developmental
characteristica of the leannen at each grade level.

/1. Relationship of the ?’Aagﬂam to the Real Social World

. 94% 6% 35% 7% &% Ok Intermediate
2 94 6% 5% 29% 2% 12 Prlmany
-3 4% 6% I8 53% 29% 0% Intenmediate
2 100% 0% 1% 3% W 1% Junion High
2.5 100% 0% Y 17% 3% 6% Primany

E-6 943 6% 5% 35% 6% 6% Primany




excentagen Percent of Grade Level

P

™ Aignes Diragree P 9 9 A

2.7 100% 0% 61% 2% 1I1% 6% Piudimeng
2.8 94e 6% 5% 18 18 1% Primany
2.9 [100% 0% 28k 286 39% 5% Junion High

Jhe teachers polled agreed that the nocial atudiea program should enable
studenits 2o examine the aocial world an it in. Our program skould educate
atudenin fon the neal world by encouraging involvement in achool, community,
and public affaira. Role playing, aimulation, and obaervation are several
techniques that encourage leadernhip and alro create input of better and
new waya through personal invelvement.

Relationship of Program %o (urnently Valid Knowledge Representative of Human
Beinga, (xperience, (ultune and Beliein

it 100% 0% 50% (7% 3% Ok Primany
2 Q%% 0% 24 35% 29% (2% SIntermediate
-3 4% 6% (&% 24% 246 3% High School
A 100% 0% 3% 17% 17% 28 Primary
3.5 9% 6% 2% 0% 1% 7% Primary
.6 100% % 9% 2& 28% 5% Primany
7 859% % 8% k% 38% o Primany

Our program must attempt to bridge the gap between what is bnown and what

in taught., 9t in oun job to expose ourn atudenis to the variour theonies

and alro, cover ar much fnowledge ar we posnible can. JThia hnowledge muat
draw from these arean of the aocial aciences: Geography, (conomicay Hiatony,
Political Science, and Sociology.
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Pencentage Percent of Grade Level

Agnee Diagreee P grsmaes
-

tV. Selection of Objectives: How Objectiver Guide Program
-
Wl 78% 12% 93% 0% 0% 7% Primany
4.2 QU% 6% & 12% 66 0% ?A,t'mcvt{;
43 % 1% 75 6% 6% 1% Primany
b4 89% 1% &%k 4% 4 4% Primany
4.5 Q4% 6% 70% 8% 6% 6% Primany
46 Q4ls 6% &% 6k @b 6k Primany
4.7 100% 0% 90% 5% Ok 5% ?n,inmg

5.
5.2

5.3

Our general goal objectives ahould be carefully selected and formulated

4o that they point o the general dinecdion and intent of eurn pragram.

What the atudenis are to leann ahould be selected in light of what ia

fnoun about the atudents, their community and their social world. Knew-
ledge, abilities, and valuing should all be nepresented in the atated
objectivesr of ourn aocial studies program, Jheae objectives become the
bases fon setting up learning activities, choosing inatructional stnategins,
and nelecting inatructional materials 2o help atudenta achieve succesa.

V. Natune of Activitien

[ 00% 0% 8% Il 0% 6k Primany
U, 6k 35% 4k 2% 0% Sntermediate

1 00% 0% 9% 33% (7% 1% f’ﬂ.im;tly
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Pencentagén Pencent of Grade. level

Agree Diragree P 9 9 A

100% 0% 50% 22k 3% 6% Primany
100% 0% 77% 6k 7% O% Primany
100% 0% 6l% 22% U% 6k Primary
100% 0% 4% 0% 6% 0% Primary
100% o% 56% (7% 7% 10% Primany
100% o% 78 O% 22% O% Primany

Our rocial atudien program should engage the atudent dinectly and actively
in the leanning process by offening the atudent a wide variety of learning
activities, JThese activities ahould include: making aurveys, Zabulating
and intespreting data, acting out acnipta, using nrefenence tools, nole-
playing, hearing and queationing clarsroom apeakenrs; wniting policy
decinion; uring cane studies; liatening to muric; making a collage, brain-
atonming; atudying filma; working on a community project; conducting an
inveatigation; aimulating and gaming; making field tnipa; comparing poinia
of view; atudying social acience books and articles; and participating in

dircussiona.

VI. Relationahip Between Spatruction and Range of Learning Remouncea

100% Ol 8% (1% 0%

6% nimary
100% o% 0% 38% 6% 6% Primainy
100% 0% % O% 6% OF Primary
100% 0% 7% 7% 0% 6% | J—

100% 0% 33% 45% e (1% Ontenmediate




tem

6.6

page 28

Percentage Percent of Grade level
Agree Dinagree P 9 9 #

100% 0% 78k (7% Ok 5% Primany

Learning in the social studies nequines rich resources {rom which to draw
knowledge. Oun textbooks must be aupplemented with other means in onden to
expose the atudents to monre points of view and Zo adapt oun program to

meet the needs of individual atudentsa. Printed matenials musrt be available
in different: reading leveln. We must expose our childnen to mapa, tablea,
grapha, case atudies, nefenence books, periodicals and ennich these through

multi-media nesouncea.

Vil. Relationship of Social Studiea Program to Student’s Expeniences

70
7.2
7.3
7.4

[00% 0% 8% 6k 1% 0% Primany
/00% 0% 72% 28% 0% 0% Primany
Q4% 6% 94k G 0% 0% ﬂu'nw

100% 0% 56% 22% 16% 6k Priman

Our program must do more than pump factual information into our atudents
minda, We muat be innovative asr we develop a plan for the atudenta %o
draw from learning expeniences from thein concerns. Jo meet these demanda,
mini-counses, amall group interest centern, independent atudy courses and
activity days ahould be implemented.

Viti. Nature of local Program {valuation

39% &% 0% 0% (5 ff’nﬂmy
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Gten Pencentage Percent of Gnade Level
' Agree Diragree P 9 9 A

8.2 94% 6% 58 18% 4% 0% Primany
8.3 8% 1% 8% (2% 0% Oo% Primany
8.4 [ 00% 0% 786 Utk 1k 0% Primary
8.5 [00% 0% 9% 0% 6% 0% Primany
8.6 100% 0% 8% 11% 6% 0% Primany
87 78% 2% 6% 7% 22% 7% Primany
5.8 94% 6% 945 % 6% 0% Painany

Ourn evaluation process must be include more than the traditional paper-
and-pencil teats of information. Jeachers, adminintratons, atudenta and
parenis must take part. Oun atudenta rhould be evaluated ar to their
individual capabilitien and an how they compare with classmatea.
Cvaluation ahould include, noleplaying, committee wonk, diascuaniona,
brainatorming, croasmword puzzles, cayptograms, quesationing, contracia,
atudent loga, jowmnals and checkliata.

IX. local Suppont for Social Studies fducation Aa An Integral Pant of the School

9.1 100% 0% 0% 5% 5% O% Primary
9.2 100% 0% 7% 2% % 6% Primany
9.3 9U% 6% &% 6% 6% 6% Primary
9.4 9% 1% SI% 1% 0% 0% Primary

9.5 Uz 6% 4% 0% 0% Gk Pminmg
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Gtem Percentages Percent of Grade Level
Agree  Disagnee P 9 ¥ .4
&% 7% Tk (7% 0% o% Primany
ou% 6% &% 104 18 o Primany
/100% 0% 8% (1% 6% o% Primany
89% (1% 8tk 19% o% 0% Primany

Oun program in based on the premine that appropriate inatructional
materials, time and facilities murt lay the grounduwork for an effective
nocial atudies cunniculum. The wre of a wide variety of textbook,
periodicals, maps, referencen books, and audio and virual materials

are essential in developing a learning atmosphere in our classroom.
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EDUCATIONAL OBIETVES FR THE STATE 0F MISSOURS

(ducational objectives fon the atate of Mirsouri were developed by

committees of educators throughout the atate in 1973. Jhey ane atated an
objectives to be attained by the time a student completesgrade (2.
The following lirt of atatewide objective are applicable to the
teaching of aocial studien:
SOCIAL DEVE LOPREN

A.  Social and Physical {nvinonment

Jhe atudent will:

{. exhibit a neaponaible personal code of éthica which reaults in a good
feeling about self and personal behavion when interacting with othera.

2. demonairate an acceptance ofothers by recognizing thein coninibuitions
and 69 efr{pa.i/tiging with thein needa.

3. demonatrate ability to relate to and communicate with others by dircursing
idear and viewn and by formulating on re-evaluating poaitions on the
barin of diverse views.

4. elect o participate asr a citizen in a cooperative society within on
modifying the ayatem to enaure nociety in resporaive to the people’s
needa,

B. (wltural Awarenesn

Jhe atudent will:

[. be aware of cultural differences and aimilonities that exint in the
community, atate, nation, and world.

2. be awarne of the influence of the environment on the various ethnic
cultune groupa.

3. appreciate the importance of the family ar a baric aocial inatitution.
4. undenatand human behavion in intergroup relationa.
5. undersatand the nighta and nesponaibilities of a citizen of a demo-

eandic Aoc,t'.ety.
6. acquirne a aense of values that will enable one to make rational deciriona.
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COUATIONAL OBIECTIVES FOR THE STATE 0F NISSOURS

(. Covernmental Snatitutions - (itizenahip

Jhe atudent will:

(. be fnowledgeable of the atrengths and weaknessen of variour political,
aocial, and economic ayatema.

2. demoratrate an understanding of the structune and funations of the
various levels of govemrment in the lnited Staten.

3. have knowledge of democratic principlen.

4. necognize the need in aociety fon a ayatem of law and Juatice,

5. have undenstanding, compansion, and aennitivity fon the needs, feelings,
and aspirations of othena.

6. auppont Libenty fon the individual and equal opportunity for all.

7. compnrehend eontemporany events in thein hiatorical perapective.

& wonk fo atrengthen the effectiveness of the family as a social inatitu-

tion,
9. aubacnibe to the ideal that oun nation’s character dependa upon the
activities of interested, informed citizena.

D. Avocational Purauita

Jhe atudent will:
[. necognize the evelving ethic that values play and leirure time in con-
Lemponary sociely.
2. be awane of the diverse range of avocational purauit.
J.  demonatrate the paychological, physical, and aocial implications of
avocational purauiia,
4. practice positive human relationa and communicative akilla in group activitiea,
value the right to be alone and recognize the benefits of solitary purnuiis,
Eo (oncepta of Self, lMorality, and Values
Jhe atudent will:
/. demonatrate nespect for the individuality and values of nelf and othenn,
both within and outaide hia own culture.
2. necognize the functiona of baric social onganizationa (auch aa home, chunch,
achool) and how each affects the Lite of the individual and a0ciety.
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TRANCIS HOWELL SCHOOL DISTRY( T

EDUCATSONAL PHOLOSOPHY

Realiging that no aet of policies, rules or regulations can be a true neflection
of the intent of the leginlative body promulgating the same without a genenal
atatement of the philosophy of auch intent, the Boand of (ducation has adopted
the following general philosophy an the atandard fon the educational program

of the Jrancia Howell School District.

Believing that the lemocratic way of life contnributes the moat benefit
and happiness to members of rociety ena the achool, ar agency
of nociety, should then be dedicated to the Jeve&:pmeni, improvement,
and pae.aenvatipn of all l)envc,mid Lcejodealatﬁ ALl indévidm&dﬁou[d 62

ven an equal opportunity Zo dev 10 the greateat possi extent
ﬁu’n z?ciﬂupjzoa happy, wie {:uc_ce.aaﬁu/. Livea. iju'/: would imply
that all individuals negardlesn of thein abilitiea, past expenience, social
on economic atatun have the Jt.égﬁt'
[. fo share the akills, values, and knowledge of the human race;

2. 2o develop initiative, develop the ability %o weigh facts, make
Judgmenta, and act cooperatively;

3. 2o attain a reasronable atandand of Li.ving,;
% and to enjoy the widest share of {reedom compatible with the
equal freedoma of othen people.

In Line with thin general atatement of the theme of the {ducation Program
for the achools of the dintrict,the Board of Fducation shares the belief that
iree education should be provided to all childnen and youth until they have
completed a cunriculum appropriate to thein needs and abilitiea.
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BOARD POLYCY ATFSLING (LRRSCULLN

SECTON Ve CURRSCULUN AND SNSTRUCTION

A ADOPIYON PRO(EDIRES  (5-4-76)

Jhe Boand nrecognized that the teachers and administrators of a given level,
aubject on depariment are the moat knowledgeable 1o select appropriate text-
bookn, Library materials and other inatructional materials fon that aubject on
level. Jhe following procedunes arhall be ured in the adoption of textbooka,
Library materials, and aupplementary inatructional materials, on o bring
about majon changes in cumniculan dinection.

[. A committee shall be eatablirhed %o acreen as many text and curnicular
materials ar are available to them in the aubject area unden atudy. Jhey
widl nelect several which are compatible with the philosophy of that aub-
ject area program. An in-depth atudy and evaluation of these matenials
and programs akall follow along with the linal necommendation ar to ihe
one moat auitable to the diatnict’s needa.

2. A nepresentative from the cunniculum commitiee will, ar aoon ar prac-
ticable, preseni a neport on the new aelection to the Board of (ducation
fon the Board's conaideration.

3. (ach achool in the Jnancia Howell School Dirtrict ahall use the baric
cuwnicular miterials which are relected by the dintnict-wide andfon
departmental curriculum commiitee and adopted by the Boanrd.

8. PROVISSON JOR SNDIVIDUAL DSFFERENCES (5-4-76)

When an individual atudent cannot function #o hia potential uaing only the
baric cunniculan senvices and matenial, then apecial aupponrtive seavices will
be nought and an individual program will be developed fon that atudent.
Jeachers ahall be expected to necommend for punchase appropriate aupplementary
curniculum materials in onder to develop baric akhilla for those atudents who
do not develop mastery through the use of banic materials only.

(. (STZEN PARTY IPATION ( 5-4-76)

Recognizing that panents, atudents, teachems, administratons and the Board of
(ducation are eq,uafly concenned about the inatrucitional goals of the achool
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(ST9ZEN PARTY IPATION (( ontinued)

board, input from all rounces will be rought when curniculum change and
nevinion takea place.

SJUpY 0F (ONTROVERSIAL 9SSUES

Jhe right to dincuna controversial insuesr in the clarsroom musrt be araured.
9n onder o aafeguand the teacher and inaune atudenis the right to discusa
these inauen, the following policy atatement in adopted:

[. Jhe social studies fields, by thein very nature contain many aneas
of difference of opiniona.

2. (ach atudent rhould have the right unden competent guidance and inainuc-
tion and in an atmosphere free from biaa and prejudice, o study any
queation appropriate to hia maturnity level and o expreas an opinion on
it without jeopandizing hia relations with achool or teachen.

3. Jhe adminiatration, teachers, and parents should be aware of the fact
that to advocate some things in treanon, but to teach about them in
ersential in onden to alert youth o their dangera.

4. Jeachers of controversial arear murt make fain preaentation of all aidea
of any iraue. Jeachers should be aware of thein role as guides, leading
thein pupila to the facts through the processes of aound thinking which
lead to wine policy deciaiona.

5. Jhe pupil ahall have the right to {ree accesn o all relevant matenials
including thoae which cinculate freely in the community.

6. "Academic Fneedom” in hirtorically the {reedom of a acholar to teach the
aubject in which he in competent in auch a way aa to train atudents in the
processen that are effective for intellectual purauitsa. Y& ia not {reedom
to propagandize for "caurea”, parties, on secta. A teacher ahould
neapect this ar aelf-limitation.
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RATONALE

(ducation i in a conatant proceas of defining itaelf, and the
social rtudies should seek to define itrelf within that sealm. Jhenre
in a debate in the field ar to the relative importance of the cognitive
and affective domaina, the teaching of content aa opposed to the processes
of diacoveny, the teaching of values clarification, of the patha of
inguiny, of contemporary irrues and any of a numbe of cunniculun
deaigna,

Jhe atudent in today's clasnroom must face a mone complex nociety
than hia parents. Scientific technology and public policy have expanded
and complicated the options facing individuals, families, groupa and
governments. Jhene are "time bomba" ticking -- napid population growth,
cninin apots in the world, wideapread unemployment, enengy shortage,
are only a few. JStudents must develop competence in making deciaiona --
based upon underatanding of thein heritage, commitment to demvcratic
values, and nesponaibility to self, society and in a global perspecitive
ar well. Social atudies has the reaponaibility for helping atudents
increane theinability to weigh facts and make value judgmenis, and
learn o appreciate the attitudes and valuea of othen people and how
they affect thein oun Life.

In the Jnancia Howell School Dintnict, the aocial atudies curniculum
ahould be defined an that group of learning processen, inquiny akilla,
concepts, vaduea land knowledge deemed necessany o provide the student
with capabilitier pentinent to critical, nesponaible and aennitive
citizens in a changing democnracy.

Ctlorta abould be made to encourage neapect for the wonth of the
individual and a humanitarian underatanding of man and the intendepend-
ence of cultunes. Student: must be given an opportunity %o practice
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and o panticipate in groups both within and out of achools. The clarn-
room must aerve as an opportunity for rtudents to neflect upon and
obrerve group processes. Jhe atudent murt be guided toward democratic
values and behaviors in the clarsroom, 10 that he will come to realize
that with {reedom comen neaponaibility.

Social atudies education mut do mone than disseminate information.
Jhe evaluation of any program murt go beyond the quantity of a atudents
factual output. The criteria fon succers munt be meanuned in tenma of
the quality of that output. With thia in mind, it must be underatood
that the undenlying arsumption and intent of the social atudies in
to provide the resources for learning the part, to apply that paat
knowledge to contemporany cinrcumstances, and, in ao doing, mone toward
a more penfect future.
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Geography Economica  Political Science Socialogy Hiatory

Kindergarten
fgade Orne
Grade Juwo
Grade Three
Grade Jour
Grade Five
Grade Six
Grade Seven
Bhade ¢ight
Grade Nine

Graden Jen = Jwelve
Age of Revolution

American Political Partien
Ancient Hintony

Anthropo logy

(odd War

(omparative Political System
(omparative Religion

(odd Wan

(ore

(wrrent Fventa

Ceonomica

Future Fthica

Hirtony of (hina and Rurnia
Hintony of the Middle Ages
latin American Hirtony 1

Jamiliea

Self and Society

People

(ommunities

Regiona of the Wonld

Jhe American

latin America and ((anada

Hintory and (ulture of the Fantern Heminphere
United States Histony to the (ivil lWar

United Statea Hintory Reconatruction to Present

Semeaten lectivea

latin Amenican Hirtony Il
Leaderahip

Life and leadership in Judon and Stuart fngland
MNirnouri. Hintony

Profiles in (ourage

Paycho logy

Renairsance and Reformation
Sociology

U.5. and Mirnouri (onatitutiona
Unban Ataina

World §eo;aa,oﬁy
World Wan

World Wan 1




Jnancin Howell School Diartnict '

Social Studiea (ounse Segu.ence.

for
Gradea 7 = 12
Grocea 7 8 9 10 7 (2
Hirtory and (wlture United Statea United Statea CLELTWVES ELHTIVES ELHLTVES
of the Hintory Hiatony
Cartean flemisphene Zo Reconatauction
Ci.vd Wanr to
Preaent

Yraduation nequinemenita

2 unita of aocial aciences Gradea 10 - [2 3
(37 US. and Miraouri (onatitutiona and i
_// aocial acience electives ) L




Social Studies

CONTENT TOR SRADES 1 - 9
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TRANCSS HOUELL SCHOOL DISTRYT

GRADE 1

Self and Society

Jhe focur in on underntanding the fundamental people-to-people
relatiornhipa in achooly, family and community. (Children are exposed
to aituations they will encounten in their daily lives, helping them to
acquine an easential understanding about thein lmmediate world in dinrect
relation to themelves. Jhey obaerve aimilarities and differencea,
examine values, and learn about national, religious and ethnic holidaya.

GRADE 2

Peop le

Jhe atudy of people-to-people relationships goes begyond the
community to learn what Life in Llike for children in othen countrien.
(hildren are made aware of the wonrkern who produce goods and renden
aenvices, and of the inteadependence of ita people.

GRADE 3
(ommunities
At thin level, community-to-community nelationshipa are examined
through atudying the Amenican way of life in different aettinga. jvz}axfenta
have a chance to take a trip acrosn the country, to participate in "build-

ing a toun of thein own” and to study the various tribes of Native Amenicana.

GRADE 4

Regiam of the Wonld

Studenta begin to atudy how geographic, climitic and economic
factors affect peoplea’ livesr. Hene they are introduced to the continenta,
oceans, mountaina and othen geographic. features of the world.
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SRADE 5
Jhe American

(hiddren aurvey each majon region of the lnited States and are
intrwoduced to oun North and South American neighbors. Special attention

ia given to how groupa of people in different nregiona form a union- and
how modean tranaportation and communication helps to unify these arean.

GRADE 6

latin America and (anada

A atudy of latin America and (anada - with apecial empharis on
cities of each negion. Social and political relations with oun neigh-
bora are atressed.

GRADE 7

Hirtony and (ulture of the fastern Hemirphene

Jhin counse includea the growth of civilization from prehistonric
timesa to present, with an emphasis upon the contributions of past civiliza-
Liona,

Jhe hintonrical development, economic importance and political
aignificance of the entine geographical area of the eastern hemisphere,
on the 01d World in covened. Jhin includer the continents of furope,

Aaia, Africa and Aurtralia. (9ncludes the Minrouri (onatitution)

GRADE 8

Amenican History to the ((ivid War

Jhe eighth grade social atudiea program ia an objective atudy
of the aocial, economic and political ayrtems that have influenced the
de.ve.(opmni of the linited Statea,
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Jhe emphania in on the forcea which have ahaped the patterna of
American hirtory from the firat Americana through civil wan timea.
(xploration and Diacovery, ((odonization, Revolutionary Jimes,
A New Nation (Mc,fuding the Jederal (onatitution), Weatwanrd Movement,
The Nation Divided (Jlaverz.y/ and the (auses of the (ivil War are among
the Zopica atudied,

GRADE 9

Amenican Hirtory Reconatruction o Present

Jhia counse covern the period from the ((ivid Wan to present,
Jhe Amenican Weat, the American Negro, the Induatrial {xpanaion, U.S.
' Ynvo lvement in International Affairs, World War I, World War 11, and the
Depresnrion are among the Zopica atudied,
(xencines include means of collecting and uaing infommation,
uring the librany, giving and liatening to atudent neporta, and wniting
reseanch papers.
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(ORSE DES(RIPTSON
Gradea (0 - 12

ﬂg,e O;f Revo lution

Jhin cowne dealn with the caures and rerultn of centain nevolutiona.
Anong the nevolutions 2o be atudied are the Amenican, Jrench, Nazi,
and Ruraian Revolutions. JThe nise of centain nevolutionintsr auch aa
Napo leon, and Hitler will alro be atudied,

Amenican Political Partien

Jhe purpose of thia cowme ia Zo view the evolution of American political
parties from the I Sth centuny to the present, Special attention will be
given to third partiesr and in efanges made by majon parties to accommodate
apecial presure of intenest groupa.

Ancient Histony

Jhin course in denigned to explone the roota of weatern cultune in Noath
Afnica, the Near fant, and Southean (urope, from prehintory to 500 A. 0.
Included will be atudies of the (gyptian, Mesopotamia, Persian, Greek
and Roman civilizations with attention directed especially toward the
gowth and apread of certain baric cultural idean towarnd the weat.

Anthropology

Anthropology in the atudy of man. Y% examines man both ar a creature of
nature and a creaton of culiure., 9t in concerned with human evolution
in the distant part, with men living in the present, and with mankind’s
futurne. 9t conaiders of equal impontance the ways of peoples living in
populous and technologically advanced nationa.

(odd War, The

Jhin counne deals with the majon events of National and 9nternational
impontance since the second World War. You will dircover how the (old

War began and how variour presidenis neaponded to the threat of ((ommunint
aggresnion. Jhe political inaues facing the Preridents of the (old Wanr
era will be compared o the way the Preaident handlea foneign policy today.
Among the unita o be covered ane the Konean Wan, the (uban Minnile (niri
and the Vietnam Wan.
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(omparative Political Systema

Jhe purpose of thin counse in to give atudents a detailed view of the
magon political ayatems of today. Jhe counne will view these aystema
both in theony and in practice. ISpecial attention will be given to the
following aystems: federaliam, unitary, socialiam, communism, and
faciam,

(omparative Religion

Jhe punpose of thian counse in to expose the atudent to the following
ideas: 1) aeveral majon neligions exiat in the world today, 2) some
arevery aimilar to each other and are nelated by ancient common roota,
3) aome are quite different and are a Aeflection of varioun lines of
cultunal evolution, and 4) how the majon world neligiona anre similar
and different and why. JThe primary religions %o be conaidered will be
those of the (hnintian, Ialam, Judaic, Buddhirt, Hindu and others, if
Lime permita.

(one

(ore meana a combination clana of language Anta and Social Science. 9%
i a two-hounclana. JThe clars har two teachersr and much individual

help in available. Students are expected to wonk up to thein individual
capabilities. Yn onden to take (ore, a atudent murt be at leart 16 years
odd and muat be somewhat delicient in crediita,

(urmnent (venta

Jhin coune ahould have no definite content on textbook, but rather, would
attempt to help the atudent analyze and undemstand curnent national, atate
and local irsuer an they develop. JThe artudy materials for the course
would be primanily newspapersr and magazines. JThia clasrs would in all
Likelihood apend a larnge amount of ita time in the librany working with
peniodicals. Participation in the claarroom dincursion would necesanily
coratitute a large part of the atudent’s grade.

écanom'.c/x

Did you know that eveny time you apend §I that if aomeone elre apend,

it too, you've actually allow 82 to be apent? Did you know that the more
you want something, the more it will coad? You help to set the price of
thinga. Diacover how yourn money worka for you and why we are called
capitaliata. ‘




Futune. thica

By the end of the decade, man will be making deciniona which will test
our present human value aystem in auch a way undreamed of today. Anre
some sedientific advances actually deirimental to human Llife? Who will
mate the final decision o aponson on terminate a new nesearch? Will
we actually be creating a new man to function in a new wornld? Jhia
clars ia designed o addresn these problems while there in atill time -
fon thoughtful dircusnion.

Hiatony of (hina and Rursia

Jhin couwnse deals with the development of (hinese histony from (onfucian
time to the preaent. Special empharin will be placed on modern (‘hinese
hirtorny and the conflict beiween the (ommunints and Nationalirtsa. Jhe
purpose of the thia course in to compare Ruanrian (ommunism to (hinese
(ommuniam. The caunes of conflict between Rurria and ((hina today will
alro be atudied.

Hirtony of the Niddle Agea

An inveatigation into the political, aocial and economic structune

of (uwpe in the time apan between the end of the ancient world, and the
beginning of the modean wonld. Jhia period in sometimea known as the
'Wg,e of Cfu'.va.bg" on the "Wg,e of Jaith, "

latin American Hirtony I

A atudy of the hirtony of the majon nations of latin Amenica ([lexico,
Brazil, Angentina, (hile, and Venezeula) from pre~(olumbian times %o

the present. (mphasin will be placed on the cultural, political, and
economic. differences that conatitute a real barnier to understanding
between people of North America and latin America,

latin American Hiatony 1/

A aunvey of latin Amenican hintory from (850 to the present. A continu-
ation of latin American Hirtony (. IJhin cowne will conrider the necent
background that har influenced the make-up of modern latin America. ((on-
centration will be on the larger, mone influential nationa (Bm;x.l,
Angentina, and fMexico) and efforia fon inteanational cooperation.
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Leaderahip

ALL atudent council meetings, nap sessiona, wonk sessions, and commiitee
meetings will take place, anr far ar posrible, during thia clarn period.
Students will be constructed in parliamentary procedure and the workinga
of the judicial ayatem in our democratic society.

Life and Literature in Judon and Stuant (ngland

Jhia counne will be an in.-a’e,ot/l atudy from the hiatorical and Lu‘.e/r.cu.g
pointa of view of the period of time during which, firat the Judon, and
then the Stuart familien nuled in fngland. Jhe two centuniea durning
which these familiea dominated were e:cbmmely fornmative in the cultural,
political, and social development of the (ngliah apeaking people of the
world, Aa auch they contained the seeds of many of the world views of
today. JThe cowne alro will touch on many aspecta of lLife duning thin
time including muaic, architectune, mﬂgééine., recreation, etc. An
underatanding of these views and aspects will allow ur to Fnow ourn cul-
tune, and therefore owuelves better. JThia desined result will be #he
primany objective of thia counse.

MNirsouni J'z’b:zfoag

A study of ourn atate’a hintory with special attention in two areas:

finat, eanly cultunal and social progress; second, problems the state

facer in the 20th centuay.

Profiles in (ounage

An analyrin of the lives of people who have made aignificant contrnibutiona
Zo the quality of Amenican Llife. The empharin will be on the value aytema
held by each pernon in onden that the student may be given a yardatick
with which he may measure hisr oun valuen. Reading will be done by auto-
biography on bivgraphy which will be aelected by the atudent with the
teacher's approval.

Paycho lo

Jhe majon objective of the course in to give the atudent an inaight,
and understanding and awareness into hia oun behavior. The atudy ia
dinected to coven fears and anxiety, frurtrationa of growing up, and to
help the atudent to achieve "a degree of happiness” in doing no. JThe
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following topica will be covered: ) penception, 2) biological

and paychological arpecta of behavior, 3) motivation, 4) alcoholism
and youn personality, 5) drug addiction and youn personality, 6)
biological and paychological aspects of amoking, 7) behavioral dia-
ondera (abnonmal), &) mental health (how to Live with gowmel,(],

9) myatenies of the mind, 10) fears and frustrations and 1) learn-
ing.

Renainsance and Reformation

Jhin couwnse deals with the atudy of the majon changea in lleatern
(ivilization between (300 - [600. JThese changes lead directly to
the modern world.

Sociofogy
A dircunrrion courne on how people Live togethen, the rules of rociety
and other rocieties throughout the world. Disrcursiona will be carnied

on conceaning our changing society and the way oun liver are affected
by these changea.

U.5. and Nissouri (onatitutions

Jhe purpose of thin course in 1o acquaint the atudent with the atructure
of a ahort, comprehenaive, 175 year old document that ia the backbone

of oun Republican Government. Yn addition #o providing the student wizth
a working knowledge of the conatitution, the cowue will alro focus

upon the application of the document in relation to today's complex
a0ciely.

(xaminatiorof the U.5. and Nisrouri (oratitutions are included. Success-
ful completion of the cowne will fulfill the conatitution requirement
neceaary to receive a high achool diploma.

lrban Affaira

America Zoday finds a fantartic pencentage of hen population crammed
together in variour places nrefeaned to commonly anr cities and aubunba,

on metropolitan areas. Jhin heavy concentration of people into nela-
tively amall arean han brought with it many apecial problems for a
majonity of oun people. Jhia counse would be an in-depth look at

those problems. Jopica auch an houning, aluma, mars tranait, necreation
facilities, urban renewal and local government financing would be included.
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World Geography

Jhia coume ia concerned with the baric ,gepyraphic concepta of climate,
land forma, and natural resounces. Reading of mapa and grapha ia an
integral part of the couwne. (mpharin in placed on the relationship
which exist between man and hir phyrical environment. Alro atresned

in the influence exented by geographical factonrs upon the economic,

po litical and rocial activities of man and upon intemnelationahipa of
groupa of men.

World Wanr 1

Jhia counne in deaigned to give the student an undemstanding of the causea
of the Jimtlorld Wanr, events of the war, and the problems ruvwunding
the peace treaty. You will discover how the arsansrination of the hein

of the Auatrian throne provided the spark which produced the Finat

Yorld Wan.

Wordd Wanr {1

Ar a atudy of Wordd Warn (1, thia course dealn with the events leading
to the war and attempts o deteamine the caure and effect of the war.
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TRAN(YS HOWELL S(HOOL DSSTRY(T

GENVERAL OBJH TIVES
bnadea K-9

it
I, Geography (Map and Glob Skills)
A. Awareness of sell in terma of immediate environment.

s JwruL(#
2. School

3. Neighborhood
8. lUnderatanding of directional and locational concepis

[. Up, doun, near, fan, etc.
2. Noath, aouth, easrt, weat.

(. Awarenean of the vaniety of the eanth’s physical featunen.

i, Socialsg.y
A.  lnderatanding that each pennon in an individual,

8. lUndermstanding of how an individual relates to a group.
[. Role of the individual in a family.
2. Role of the family in rociety.

(. Awareness that individuals can be diffenrent.

D.  Jamiliea are alike and different in compoaition.

A1, (conomica

A.  lUndersatanding that the family providea fon the baaic needs of
the child.

8.  lUndemtanding that needs affect family deciaiona.
V. Hiatony
A, Development of sense of time in preparation for understanding
hirtonical time.
B. (hildren's beginnings are influenced by thein familien.
(. Jamiliea are alike and different in the ways they celebrate holidaya.
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g — l}‘ 730 P l

A, (ooperation of family members in wonk and play can help in
(Lc/zie.v.t}ag individual 90«.14.

B, (ooperation of family memberr in work and play can help in
acﬁi_e.w'.ng ,famcly goa.fA.

QAE ON¢
Qe =°C
. Geography (llap and Globe Skills)

A. lUndematanding that mapa and globes are aymbola of the planet earith

B. Develop an awareness that people live in a community and thin communiiy
in pant of the individual's environment.

(. lJevelop an awanenessr that natural environments auch asr mountains, deserta,
plaina, bodies of waten, and climatic conditions influence individuala.
(. 50(;-&01095
A.  Yndividuals are like othen people in certain ways, but alro diffenent.
B. Jamidy customs can be alike on different ar with individuala.
(. People wonk and play together betien when they nepect each others feelinga.

i, (conomica

A.  Individuals have many wanis and needa.
B. Jamily members wonk at diffenent joba to satiafy these wania and needa.

A Hintony

A. Develop an awarenesn that the individual’s envinonment in growing and
cﬁang,ing. due o man-made evenita.

B. Develop an awareness that the individual’'s envinonment in growing and
cﬁanging. due to natural evenia.

V. Political

A.  Sndividuals are members of varioua groupa.

l. Jamily 2. School 3. Neighborhood
lUnderstanding that groupa have leadena.

(. Rulesr are developed %o provide guidelines for the individuals in a group.

=
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/.
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A, Recognition of major kinds of land forma and bodiea of water on
the eanth.

B. lnderstanding of the eanth’s shape.
(. Awareness of the effects of physical charactenintics on life
in various negiona of the earth.

J.  lUnderatanding of mapa and map aymbolnr ar they relate to the
earth and ita phyrical features.

Sociology

A. Understand that placea, people, evenis affect the actions of individuala.
8.  lUnderstanding that the individual can affect the actiona of othena.

(. Underntanding that communities contain many groupa of people.

. lUndenatanding and tolerating individual and groups differencen.

(conomica

A.  lUndersatanding that all people must meet the same basic needa
to auatain Life.

8.  lUnderstanding that people make a living in different waya.

(. Understanding that people provide gooda and seavices Zo meet thein
needa.

d.  lUnderstanding that individuals get rome wants and needr by themaelf
and other wania and needar are given with groupa.

Hiatony

A.  lUnderstanding that communities are different and began in
different waya.

8. lUndeastanding that communities in the future may change
becaure of:

l. YIndividualn 2. Sroupa 3. Lleanning 4. (venta
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@ADE T [ cintinued)
ﬂ—;‘f}o Litical

A.

lnderstanding a community in formed by a graup of people.
Underatanding that individuals sometimes lead others in a group.
Underatanding of the need fon and function.of authonity.
Developing an auanenens of how nuler are formulated.

g _geog/tap/v.g (ﬂhp and Globe Skilla)

A.  Understanding that a map ia a device {on ahowing and locating
any part of the eanth’s aurface.
[. Recognizing the difference between atates and countrien.
2. Recognizing the diffenence between couniries and continenta.

B. Awaneneas that the earth in a aphene and can be divided into
hemiapheres on globes and mapa.

(- Recognition of aymboln wred in a map legend for: dinections,
locations, acale and diatance,

/. 50&0[094

A.  People depend on each other as they live in a community.

8. Appreciation of the nrighta and valuea of othena.

(. People live in differnent kinds of communitien.

{. Unban
2. Suburban
3. Rural

L, (conomica

lUnderntanding that the growth of citiea dependa on location,
area favonable to Zrade, fanming, transportation, mining on
othen human une faatona.

Recognizing that citiea expanded people’s choices in nolea and
4oba.
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- {I,f. £conomica ( continued)
| (. Undenatanding that city wonkers perform apecialized joba and
are dependent upon each othen.

). lndemstanding that communiiies change the environment to meet
basric needa.

(V. Hiatony

A. lUnderatanding that histonrical events have influenced the
economic and cultural development of citiea.

8. (ommunities are conatantly changing and they muat adapt to
(. Appreciation of the contribution that immigrant groups have
made o our couniny.

Political
Different communitiea have different rulen.

Jhe citizens of a community ahare in the neaponaibility of
making it a good place to Live.

Sndividuals within oun country have ceatain Au.g/uta protected 65;

Geography (Map and Globe Shills)

A. Underatanding that a negion conatitutes an area on earth
that haa at least one common featunre.

B. lnderstanding that regiona differ according to:
I, (limate
2. landforma
3. Natural Resouncens
", Sociologg
A.  Recognizing the aocial intendependence of people.
l. Jamily 2. (ommunity 3. JState
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/. Sociology ( continued)
8.

Good citizenahip
[. (onaideration for othern righis and feelinga.
2. Jaking neaponaibility fon onea own actiona.

Underatanding that people from different negiona have different
ways of living.

1. (conomica

A.  Develop nespect fon wonk
l. Need 2o wonk
2. Viewsr of wonk
3. Work and Life atylea
4. (areen deciniona
8.  lnderntanding that negions differ acconding to occupations
(. lnderstanding that economic interdependence of people.
V. Hiatony
A, Understanding evenis that have influenced the development
of Nirrouni.
B. Appreciate past contnibutions that affect oun Life in
MNirsourni today.
V. Political
A.  Underatanding powen
{. Who han it
2. law defline powen
3. lUaing powenr
4. (onflict and power
8.

Appreciate the democratic form of govennment
/. [ocal 2. State 3. National 4, lWonrld
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| I, Geography (Mep and Globe Skilla)

A.  Understanding oun couniny's geographic featunen.
{. Wealth of natural resourcen
2. Variowr geographic negiona
Pacitic mountaina and valleyas.
Yntermountain region.
Rocky mountaina.
Sntenion plaina.
Appalachian #ighlanda,
Atlantic (oastal Plaina.
Gulf (oantal Plaina.
Superion Uplanda.
Sntenion Highlands

8. ﬂealigj.ng the importance of the environment

[. Appreciaiion fon i£.
2. (oncean for ita conservation.

L+ Develop akilln in interpreting and uring mapa.

&P ISP AP P

1. Sociology
A, Appreciate the need fon nocially nesponaible citizena,

B, Recognizing the intendependence of peop le.

[, locally
2. R egz.onally
J. Nationally

{1, (conomica

A, Undenrstanding impontant developmenta

(. SIndustnial growth
2. Urban society
B.  Appreciation of nation’s high productivity
/. Agriculture
2. Manufacturing

3. Seavicea
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JVE [ continued)

- V. 4 intony

A.  lUnderntanding our nation’s development,

B. Appreciate oun henitage of {reedom and independence.

Y, Political
A lnderntanding oun nation’s democratic prineiplen
(. Jhe (onatitution
2. Representative government

B. lnderstanding political diviaiona

(. ity
2. JState

s Caum‘ay

RADE 59X
l. Yeography (Map and Clobe Shills)
A.  Understanding the geographical diviaiona of countriea
and continenta and thein internelationshipa.
B, Jo atudy the phyrical envinonment of the wonld and ita
influence on the world's population.
{. (limate
2. Waten bodiea
3. landfonma
4. Natural nesources
(. Jo build a r0lid foundation fon wring and intenpreting mapa.
Is 5311!60[4 and legenda
2. locating places on maps and globes - usre of latitude and
longitude.
3. Onrientation and dinection
4. Jypes of mapa and thein uses
5. (harta, graphs and tables
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M{ 59X (econtinued)
T jociolng#
A. lUnderatanding the nesponaibilitien and righta of a juvenile

in a free nociety,

B. Recognizing the intendependence of people from all nationa.

i. (fco.rwmi.c.a

A.  lUndenntanding the interdependence of nationa in providing

gooda and aenvicea fon thein people.

B. Recognize and understand the important factoms that coniribute
to the world wide production of gooda and servicea.
/. People
2. SGoveanment
3. Buaineaa
4, Resouncea
5. (nengy
V. Hiatony
A.  lnderstand the development of variousr national atates.
B. Appreciate the contributions other couninies have made to
mankind.
V. Political
A. Recognize the varioun important systems of goveanment
throughout the world.
B. lnderatand the diffenences between democratic and totalitarian

ayatems of government




1.

i,
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[. Seography
A.  lUnderstand the diviaion of continenta and countries throughout
the (fastern leminphene.

B. Study the physical envinonment of the Eantean flemirphene and it
influence on the people of that negion.
Ls L&ma.tg
2. Waten bodiea
3. landforma
4. Natural Resouncen
(. (ontinue practicing the wie of mapa.
Symboln and Legenda
lUre of latitude and longitude
Jinding dirnectiona
Jypea of mapa and thein wirea
(harta, graphs and Zablea

M e

Jociology
A. Understand that identity comes {rom membership in groupa.
B. Understand the nole of the rocial environmeni in forming a _
person’s self-image. i
l. Yourn Ydentity :_
2. lnderatanding Yoursel! i'
(. Recognize the aocial intendependence of people.

(. Physrical Needa
2. Social needa

‘ conomica

A, Understand banic factors related to the production of gooda and
AenviceA,

8. lnderstand and be able 2o apply basic information about how
private buainess wonrka.
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Q. SEVEN (continued)

(. (conomica ( continued)

(. Understand and be able to apply baric information about what nrele
the government plays in the. economy.
J. Predict how one c/zang,e in the economy widl reault in othen changea.
£ Be able to wre cnitical thinking when making economic choicea.
ki ¢ Recag.m'.;e. Ju..gfl.td and neaponaibilities of conaumena.
G flave a baric underatanding nelated to the use of money.
V. Hirtony
A.  Underatand the growth and development of civilization in the
Eartean Heminphenre.
B. Relate political, economic and social developmenta of the (astern
Hleminphene to the formation of the American cultune.
V. Political
A. lnderstand the p)t.f'.nci,olu of democratic govennmenit embodied in the
Nirsouni (onatitution.
B. lnderatand due proceas of law in Misrourdi.
(. Understand the Minsouri Bill of Righta.
O.  lnderstand the rights and reaponaibilitiea of ;,avelu.lea in the
atate of Nirround.
¢, Undenatand the role of government officials: city, county, and
atate,
RADE E9cH7
£ §eagzuzpﬁy
A.  lnderstand the diviniona of the lnited States from prehiatonic

timea to 1865.

8. 5&0[5 the phyaical envinonmeni of the lnited States and ita in-
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E !@i E94HI [ continued)

/. Geognaphy (continued)
Lluence on the people.
(. (Limate
2. Waten bodiea

3. landforma
4, Natural Resouncen

(. (lae mapa.

[. Symbola and legenda.

2. Une latitude and longitude

3. Find directiona

4. lUse variour map projections
5. lae charta, graphs and tablea.

1. Sociology
A.  Understand you and your cultural development.

B. Recognize the intendependence of people within the lUnited Staten
from prehistoric timea to [865.

Ill. (conomica
A. lndemstand the hiatorical development of the {ree entenprize
ayaem.
B. Recognize and understand the histonical factors that coniributed
to the production of goodsr and servicea.
People
Government

Burinean

e oo 0

Resourcen
Se Enen.gy
A Hirtony

lnderntand the aignificance of impontant aspects of lnited Staten.
/. Amenican Sndiana
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1V, Hiatony ( continued)

2. Dincoveny, (xploration and (olonization of the New Wonld
American Revolution

lnited States ((omatitution

52‘411499124 of the New Nation

Jhe (ivid Wan

ol SR

B. lnderstand the contributions of women and minoritiesa to lnited
States hintonry.
V., Political
A.  Underatand the principlea of democratic government aa embodied in
the lUnited Statea ((onaitution.
B. lnderatand due process of law ar explaoined in the lnited Staten
ConAt.i,tmf.ion.
(. Underatand the Bill of Righta.
D.  lnderatand the righta and nesponsibilitien of juveniles acconrding
to the U. 5. (onatitution.
£.  lUndenatand the role of govennment officials at the federal level.
Q0 151
l. Geography
A.  Understand the divinions of the lnited States from Reconatruction
2o the present,
B. Study the physrical environment of the lnited States and its influence

on the people.

(. (limate

2. lWater bodien

3. landforma

4,  Natural Resouncea
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(. Use of mapa.
[. Symbols and legenda
2. lae latitude and longitude
3. Use varnioua map projectiona
4. Jind directiona
5. lUse charts, grapha and tables
. Sociodogy
A.  Undemstand you and your culiural development.
B. Recognize the intendependence of people within the lnited States
Lrom Reconatruction to the present.

¢

A.  lnderstand hirtonrical development of the free enienpnize aystem.

B. Recognize and understand the hintorical factorn that coniributed to
the producition of goods and senvicea.

People

Government.

Buainesn

o N

Reaouncen
5. (nengy

Hintony

A, lUnderatand the aignificance of important aspects of lUnited States hiatony.

Reconatruction

Weatward (xpanaion

Indurtrnial Growth

Reform Movementa

YImmigration

World Wara

Jhe (odd Wan

8. Undwtand the contributions of women and minonities to lnited States histony.

Political

A. Understand various intepretations of the punposes of government.

B. lnderstand the importance of centain trends and evenis in the development
of the lnited States government.

(. Understand the nole of political parties in the lnited States goveanment.

e iR O L O
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(ON(EPTS
W
SO(9AL  STUDYES

When @ young child entens achool fon the firat time, he already has
beenintroduced to the concepts of authonity, justice, and aocial nolea.
flany attitudes towards himrelf and others are fommed duning these early
years. JThe way he views himelf in relation to persons of different
cultunes and backgaounds affects hin feelings toward them. 9% may make
the difference between becoming an open minded individual towands the
idean of others and one who ia not.

(hiddnen grow not only in a phyrical sense, but they alio grow
cognitively in thein undenstanding of the wosld. A aingle concept in
not learned at age aix, never fo change laten in life. JThua for a
aocial atudien program commitied to helping atudents undemstand and
participate in aociety, dumemf&aliadmlmiﬁmaianiconcep&
reveral timea beginning in primary grades and continuing through high
achool.  Jhese concepts ahould be dealt with each time in a fresh, new
way, adding o ita richness.

The social atudies curriculum should be built on eight to ten
concepta beginning in the primary years and growing increaring complex
through the high achool yeara.

A Liat of twenty-{five concepis wene sent to social atudien teachenrs
in the Jnancia Howell School Dintrict aaking them to number, in order of
preference, the concepta they felt should be taught in grades K-12,

Jhe top ten concepta and thein definitions are liated in alphabetical

orden:
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(itigenship - Memberrhip in a nation, with attendant nighta and
neaponaibilitiea.

(uliune -  the leanned behavion of a group of people.

Decinion - llaking -  the procesn leading up to the act of deciding

an {saue,

Economic Diatnibution - JThe meana of allocating goods and services

fon conaumption.

9dentity - Awareness of one’s oun values, attitudes, and capabilities;
aelf-trowledge, individuality.

Ynterdependence - Reliance upon the exchange of gooda and aervices
among several members of a group.

law -The formal aet of nulea that a group agrees upon and eatablisrhen

asr a code of behavion.

Socialization - Jhe procean by which social attitudes and roles are taught
and learned.

Specialization - the development of a vaniety of joba on aoles, each
denigned to meet apecific wanta on needs of a community.

Valuea - Principles, atandarda and prefenences that deteamine behavion.
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SKOLLS

A conatituent part of the aocial studies program is commonly
neferred o an the akills program. Jhere should be nothing caaual ox
incidental about teaching mocial atudien ahilla.

Jhe procesn of akills #raining begina with the introduction of the
2hill through planned experiences and reteaching when necesnany.

Helping atudents 2o develop and ure akilln effectively in one of
the central punposen of aocial studies inatruction. Without an adequate
command of akidln, it ia doubtful that atudenia can gain the inaight
concerning thein aociety o develop the habita of intellectual and aocial
behavion that comatitute the wltimate goals of the rocial atudier program.
Skills are tools fon leanning, both in and out of achool. The atudent
who developa a command of social studies akilla during his achool years
and canien there akills into the adult years han laid a finm barin for
continued learning throughout hia Life.

9¢ in clean today that we need citizena who:

accept thein civie neponaibilities;

know acceptable technigues of aocial action;

anraume. a personal reaponaibility to contrnibute o the aolution
of Amenica’s problems;

work fon peace and jurtice in the world.

Such citizena musi:

be able to dintinguinrh between proof and propaganda;

know how to find the facta needed in onder to assent themaelves
politically;

know how to nread liaten, and think cnitically.
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In onden fon students to meet the criteria for thia
type of citizen, they must develop akilla in foun major areas of
the aocial atudies. Jhese anear anre:
[. lMap and Globe - Space and Jime Shilla _
2. locating and Gathering Snformation Skilla
3. Problem Solving and (nitical Jhinking Skilla
4 Group Panticipation and ((ommunication Skilla
9n each of these areas an attempt has been made %o decide
a grade level in which %o introduce each akill, however, each teachen
must decide when her childnen are neady to acquire a particulan akill.

SKILL OBJGLIVES 0 BE INCLUDED SN K - 6 SOCIAL STUDSES

I. Map and Globe - Space and Jime Shilla
5 L. Mapping achool soom with blocks, tlannel board, ete.
K, 1,2,3.  Deviaing aimple aymbola.
K, 1,2,3.  Mahing use of a calendar.

5. Leanning tenms - ((andinal directions - measunement - diatance
o e et s TR - 4

,2. Woshing wbbhiicnnle o litical mape. *

052, 3 Making wre of tenms: globe, wonld, city, map.

1:2, 2 Giving directions uring a compans.

1,2, 3% Becoming familiar with map aymbola.
£y 3% Yntenpreting map aymbols.

2,3. Differentiating between a city, a community, and a atate.
2,3, 4. (onatructing a aimple graph.

2,3,%,5,6. Yntenpreting product mapa

3% 5. Interpreting a acale of milea

3,4,5,6. Jracing routes on a map

34,5,6 Intenpreting a weather map
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SKOLLS (continued)

{. lNap and Globe - Space and Jime Skills (continued)

3,4,5,6. Ynterpreting topographic featunes

3, 4,5,6. Uain.g. political mapAa

3,4, 5,6. (oratructing mapa

3)4;5,6‘» C&y p-[wming.

4,5. Differentiating between 2y, Llage, a toun, a
& commity,aag’ate,amwé:mm;t ’

4,5, Name and locate continenta and oceana.

4,5, Name and locate major rivens, lakes, and mountain nanges

4,5,6 Intenpreting and uaing road mapa ( national)

4,5,6 Working with mapa ar a source of information in erder

’ 2o mze. pfwéﬁgu F e

4,5,6 Developing and uring aimple scales

5 Name and locate atates and capitala.

5,6 locating places uring parallels and menidians

5,6 YInterpreting outen space mapa

5,6 A ing information obtained from 4 Lo economic -
: e ek

5,6 hing data collected from mapa: nrain - product -
’ S oo el from o 2k

5,6 Devedoping a acale of milea

6. Sntenpreting polar projection mapa

2. locating and Gathering Information Shilla

K Dircursing pictunea
Kyl Obaerving for a purpose
Kyl Aaking quentiona

K, 1 Jnee explonation
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SKOLLS (continued)

2. locating and Gathering Information Skilla ( continued)

K1
k1,2
/(J {32J3

Relating personal experiences - nole play - pantomime
Role identification - home, achool, community

Nanipulating matenial - onder, pattenn, requence,
claaa:’.,{yin; compariaon ’

Kyl,2,3,4,5,6 Uning the senses 2o acquine information
Kyl,2,3,4,5,6 Liatening for a purpsse

[

2

/,2,3
1,2,3,%5,6

2
2
2
2,3
2,7
2,7
2,3

2’3) 4’5’ 6

:

2,%5,6

Reconding information
Dincunning pictures - actions, materials, activitiea, on ideas
Manipulating material - claraifying, pattenning, describing

locating pnrinted matter, pictures, materials, related to
aubject, activity, on def:. i ’

Uning title on title page

Uning table of contents

lUaing observable data

Sdentifying and. uaing ey wonda

Selecting the main idea

Reflecting on and applying pemsonal vieaniously learned data

Aakin Liona pertinent and relevant to idea, aubject,
ob,ieci gﬁduaiiﬁn. g

Ydentifying aimilanitiesr and differences material and

Raining queations growing out of personal interest and concern
R A Ay A
dictionany

Dinucsrnring pictures, actions, materials, ideas on activitiea fon:
a) detail d) clannification g,) feeling

b) main idea e) Aupponrt #) prediction

¢/ inferences 2] compariaon i) neflection
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SKOLLS (continued)

2. locating and Gathening Information Skilla (continued)

3’ 4’5’6
34,56

3,4, 5,6
3’ 4! 5] 6
45,6

4’5J6
45,6

45,6

5,6

Becaming awareoof people’s expeniencen
Uring obarenvable data fon:

a) auppont d) prediction
b) expenimentation e clannification
¢/ comparison t) application
Developing and using a queationnaire
Interviewing

Aaking queations peatinent and nelevant o idea, aubject,
a.cﬂv?’.ty, oé}eci,Pon aituation unden direction of tegc/zea
and class on atemming from the child's perronal atudy of

concean
Reﬂecﬁng, on past reldted expenience and data

f’ua_po.ae,{u% wie of printed matter - outline formation,

using an index, uaing an encyclopedia, uaing an
appei(ﬁx, waing a ;M.gﬂme, uring a card catalog,
usring a gloarary, uaing key wonds, uring a dictionary,

Developi 1 of aournces (choai ropriate
v P?ahwﬂcﬁg!_tf aing approp

P eful wre rinted matten uring footnoten, Zakin
no"z,‘: A.ecnm;{dﬁia , atlaa, World %ﬁnmc, mating g
biblivgraphies

P rinted matten uaing Readen's Guide
L i e i s

Prob Llem SOZvén’q,_amzf (ritical Jhinking Skilla

k1,2
gz
Lt 2

Placing pictures and material in seguence on patterns
Jo Llowing aymbols and verbal directiona '
Making choices and decisiona

Kyl,2,3,4,5,6 Listening for a purpose
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SKOLLS (continued)

3. Problem Solving and (nitical Jhinking Shilla - (continued)

K,1,2,3,4,5,6 Identifying dilliculties, problems and needa

Ky 1,2,3,%,5,6 learning about righta and responaibilitien

Ky1,2,3,% 5,6 (Laraifying

K,1,2,3,4,5,6 (omparing

Ky1,2,3,%,5,6 Gathering - listening

K.1.2.3.4.5.6 Manipulating material _

Ky1,2,3,%,5,6 Sharpening the nense of sight (obaeaving, deacribing)
Kyl,2,3,%,5,6 Inee exploration of material and ideas

Kyl,2,3,4,5,6 Learning from mirtake

/ Dincuss fact and fantany

213 labeling (5e1¢.c/b.n9. appropriate titles)

/,2 Suggeating aolutions

13253 5 ing nelevant from unneldt ed pictunes, materials,
(deas, actiona

1,2,3,%,5,6 Developing a aocial atudies vocabulary

2 Learning about fact and opinion

2,3,%4,5,6  (Checking and comparing sources and data

2y3,4,5,6 Seeing caure-effect relationahip

2,3)%45,6  Recalling and applying personal idean

2,3,4,5,6  Developing a willingness to try

2,3,4,5,6 Jonrming quentiona

3,4,5,6 Suggeating aolutions making decisions, reaching concluriona
3,4,5,6 Acting as a reault of concluaion
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SKOLLS (continued)

3. Problem Solving and (nritical Jhinking Skilla ( continued)

2% 5,6
2,%5,6
2,%4,5,6
3,%5,6
2,45,6
2,%5,6

3,4,5,6
45,6
3,4,5,6
4,5,6
4,5,6
4,5,6
4,5,6
5,6
5,6
5,6

5,6

(onaidening conaequences

Expanding one’s oun base of information

Separating relevant from irnelevant ideas
Ynterpreting actions, pictures, graphs, charts, tables
(xamining the nelationahip between fact and opinion
Detining and wonking with valuea® JThe teachen will:

L wrage children to amke choi and to make them
%, mmoadancewiiﬁiﬁe{if';zu of othera.

2. Help them diacover and examine available alteanativea

3. Help children weigh alternativea thoughtfully, neflect-
ing on the conaeguencea of each.

Anranging and onganizing data and ideas

(omparing and collecting data

Making inferencen (leading to predictiona)

Arnive at tentative solutiona and aupport a poaition
lUring analogies

Developing iraue ircansion techniquea

Ydentifying emotional wonks

Ydentifying, deflining, and atating a difficulty on problem
(valuating arounce material and authorahip
Recognizing conflicts in data and in values
Detecting propaganda

4. Snoup Participation and (ommunication Shilla

K
K,/

Accepting conatructive eriticinm

Jaking turna
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SKOLLS ( con.tmued/
b, SGroup Panticipation and (ommunication Skills (continued)

Kyl Accepting new members of a group

K, 1,2 Jo Uowing rulea and laws (making rules - discursing nules)
K, 1,2,3 Knowing hia own role and role of othern

Ky 1,2,3 Broadening attention apan

Ky 1,2,3,4,5,6 Withholding judgement until facts are fnown
Ky1,2,3,4,5,6 Obrerving actiona on othern

Kyl,2,3,%,5,6 Planning and contributing ideas

Kyl,2,3,%,5,6 Dividing reaponaibilitiea

Ky1,2,3,4,5,6 Being senaitive to othern feelinga (verbal, physical)
Ky1,2,3,% 5,6 Dramatizing -nole playing - empathizing

Ky 1,2, 3,% 5,6 Reporting (expresning ideas, feelinga )
Kyl,2,3,4,5,6 Liatendng for a purpose

£2:3 Introducing people - inviting participation
1,2,3,4 Learning how to diragree

1,2,3,%4,5,6 Giving and accepting conatructive caiticism
1,2,3,%4,5,6 Making chéicesr and deciniona

1,2,3,%4,5,6 Suggeating alternatives

2,3,4,5,6 Defending an idea on choice

2,3,4,5,6 Whowing appreciation of others efforta
2,3,%4,5,6 Liating and diacarring methoda of communication

2,3,%4,5,6 Recognizing voice inflection, body aet and facial expresnio
e M:,C{ecz'.atﬁe.qoea/wt'aint’entdy e "

3,4,5,6 ing rules and atandards - ing and evaluating the
S %Qo{ these on people analyzing ¢

24,5,6 Suggesting means of group evaluation

3,4,5,6 (omparing means of comparison
3,4,5,6 flaking inferences and drawing tentative concluaions about
T peopz through atudying z‘.ﬁuﬁ. means of communication



page 77

SKILLS (continued)

4, Group f’a/u&'.u'pa.tian and ((ommunication Skillas (continued)

45,6
45,6
5,6

5,6
6

Jonmal onal reporting (expreaning ideas, feelings)
Invesatigating media ( radio, J. V., newapapens, magazines)
Inveatigating and experiencing parlimentary procedure
Dinrcunning and analyzing media

A ing and i ing the of media on
pﬁﬁﬁ mmmmﬂf&w@)

—




‘: -
There are foun akill arean:

7 and Globe - Space and Jime Skilia
2) l.?oa/c)a&'.ng, and Gathering Information Skills

Gnadea K - 6

—

3) Problem Solving and (ritical Jhinking Skilla
Group Participation and ((ommunication Skilla

% / £ .
Jhe atudent will: A / e J : J 6

fNap achood noom with blocks, flannel board ke

Map and Globe - Space and Jime Skilla

Deviae Ainy:ufe 49(:116014

T~

AV %4

Nake use of calendan

-

N

Leann apecific vocabulary terma

A

W

Wonrk with aimple political mapa

Vi

4

Make wie of tenma: globe, world, city, map

M

~N

Give dinectiona uring a compass

0

Became familian with map aymbola

N

~N-

.Qnieft{mei. map Ayméo /)

“N

~Y

Diffenentiate between a city, community and
_a alale

~

(onatruct a aimple graph

s

J

atod

Intenpret product mapa

™

WV

(0.5



Scope and Sequence of Skilla (continued) l

Map and Globe - Space and Jime Skilla

20Dd

Gradea K - 6
Jhe atudent will: K / 3 6
locate places on mapa and globea . 3
~ 7
.9nie/1p}1e.te a acale o,f midea o %
€ 7
Jrace a noute on a map P 3
b Z
Intenpret weather mapa
«— e
Intenpret topographic featunes o 4
N —
llae puwica.l map4a ¢ }
(onatruct mapa € 5
lnderatand city planning & 3 |
Differentiate between a city, a village, a
H foun, community, siile. wil coniinent < 7
Name and locate continents and oceans / -
N Vi
Name. and locate majon nivens, lakes and P .
mouniain rangen < V4
Interpnet and asre soad mapa(national) < "
5

O



Map and Globe - Space and Jime Shilla

The atudent will:

A)‘

Work with mapa ar sources of information

¥ c.
Develop and wre aimple scalea , .
b —
locate places uaing pw!a.deb: and menidiana B \
™ 5
Yntenpret outen apace maps - -
N B 4
A information oéta.me.d ‘nom economic-
ppfgwﬁ political prob ¢ >
h data collected {Aom mapA? mu}lﬁau-
gAﬂgAaduc,t—pob.uca l~population - N
Develop uring a acale of midea
——

Snterpret polarn projection mapa

& 2bod




locating and Gathering Information Skilla

Jhe atudent will:

Dircura pictunea —

Obaerve for a purpose « N

Ask queationa & =

Participate in {ree exploration & 5

Relate pernonal experiences - role playing c -

Become familiar with role identification & N
Manipulate matenial - onder, aequence, etc. | _}
lUre the aenses to acquire informaition < 3
Liaten for a purpose ¢

Record information (__\7

Diarcuan Pw’ actions, materialsr on ¢ N

Manip % ﬁ;ﬁ;ﬁa fon Megfuyou of < 3




locating and Gathering Information Skilla

The atudent will:

locate printed matten, pictures, material & X
—
lUre title on title page : s
lUse table of contenta :
lUre obaervable data ‘
Ydentify and use key worda r. .
Select the main idea = .
.~ ra
Reflect on and applying perronal learned datal " .
S
Aak queationa pentinent and relevant to the R
du_ﬁd;gu'. <
Ydentifly aimilarities and differencen Py
- ——
Raine queationas wing out of personal
gf’.‘ntemi ﬁ caﬁcem i o
Use variour printed materials
o

FJ J
oUDd

Dircuna pictures, actions materials fon de+

tail, main idea, prediction

A

h

9



locating and Gathering Snformation Skilla

The atudent will:

2 6
Become awane of pesple’s expeniences
- 7
lUre observable data for application
« >
Develop and wre a questionnaire
% >
Employ a ayatem of interviewing iy
b .
-
Reflect on pant related experience and data )
< Y
T
Develop a hienarchy of sounces
< -
lUse footnotes, take notea, recond data.
e >
lUae an Atlaa, World Almanac
‘ 5
Nakte bibliographiea
€ >
lUnre the Readen’sa Guide o Periodical
Literatune ¢ f\

0 2 fod

C
|
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Jhe atudent will

Dircuns fact and fantasy

Select appropriate titlea

T

<

S ugg,ut a0 lutiona

.1\

N7

Separate relevant from unnelated materials

T

‘\L

Develop a aocial atudiea vocabulary

W

learn about fact and opinion

(heck and (ompare aources and data

»

~

See cause - effect relationahipa

N

Vv

Recall and apply perronal ideas

N

N

Develop a willingness to iny

_——

AN

~

Jonm hia own gmﬁom

Problem Solving and (nitical Jhinking Skilla

A

W

a0Dd

Suggeat aolutions, reach concluaiona

4\

d

VA




EMAM' K *_ “5 N —
Jhe atudent will: K / 2 3
Act as a reault of a concluarion — 2
Y
( onaidering conaequencea m
o y
Expand one’a own bare of information
< )
:g Separate relevant from innelevant ideas 3
~ -
& Snterpact gabiongy ginturess grapiss —
jg xamine the relationahip between fact <
S ‘ _and_opinion N 7
~
:g Define and work with valuea. ¥ "
13 T ?
t-g—’ Annange and onganize data and ideas & S
g’“ (ompare problema with previous axperience ¢ g
3 2
= Make inferences leading to predictions )
-3 Amnive at tentative aolutions and auppord] )
& a_poaition <
lUae analogien

oD @ _;?) ﬁ"

o ]
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Group Panticipation and ((ommunication Skilla

TJhe atudent will: K ¥ ;
Accept conatructive criticiam : !
learn 1o take turna - N
a7 ‘
Accept new members of a group X S
< ?
}olbwmdumdlju(na/&wdduam 3 .
rulea < 7
Know hia oun role and that of ethera S 4
< ~7
Broaden attention apan .
< 7
Withhold judgement until facts are knoun
€ -
obaerve actiona 4
S e
Plan and (ontnibute idean Z \
N 4
Divide neaponaibilitiea - f
~ 4
Be aenaitive to othera feelings ¢ -
>
Dm.nnﬁ.; - nole /Jlay - urpai/u'.g.e. & J

0l @00d




Group Participation and ((ommunication Skilla

TJhe atudent will:

Repowf. Lindinga

AT

bl

Liaten for a punpose

4\

~V

Yntroduce people

A

-

learn how %o diragree

W

~V

Give and accept conatructive caiticism

A

Mate choicea and decisiona

VA o

4

S uggeat alternativea

™

W

Defend an idea on choice

A

vV

Show appreciation of othera efforta

v

Vd s

Liat and discurs methoda of communication

i

Reco%'ég ?i.ce inflection, body set and

eXPRCAALON

i

Mate rulea and atandarda and evaluate
the effect it haa on peop Le

A

14 a20nd
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SEVENTH GRADE
Hintony and (ulture of the fantean Heminphene

1 (OURSE OUuTLINE

Jhin courne includes the growth of civilization from prehinrtoric timea %o
present, with an empharis upon the contributiona of past civilizationa. The
hintonical development, economic importance and political aignificance of
the entine area of the eantern hemisphere, on the Old World in covened. Jhia

includen the continenta of funope, Aria Africa and Australia. (Includes the
Nirrouri (onatitution)

. KNOULEDGE OBIELISVES

[. Our cultune han been influenced by contributiona of ancient civilizationa.
2. llan har learned to adapt to hia envinonment to meet hia basic needs through-

out the yeana.
The Lirat cities grew in riven valleya.
Nlan began to produce food and setile in amall communitien.
As cities grew, apecializetion occurred and man began to depend on one anothen.
Athens and Rome were great cities from which we acquire the loundation

S W oS W

of our government.

7. Duning the Middle Ages, citiea developed centain personalities of thein own
auch aa trade centenr, education centers and neligioua centena.

8. The Amenican people are governed unden conatitutiona.

9. Jhe vocabularny of atate corstitutions ia aimilian to the Jederal ((onatitution.

0. Jhe Minrouni (onatitutions in the higheat law in oun atate, yet there in
nothing in it which goes againai the lnited States ((onatitution

{1. The Mirrouri (onatitution paoviden the baric rights for the people of lisouri
and the banis for the form of government.




.

1.

.
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ggg@gg OBJHLIVES  ( continued)

(2. The development of the comatitutional goveanment in llirsouni wan
patterened aften the lnited States coratitution, that in, i i
dissided lindko) Ehnnerpitnipul. brsnches:
the legialative, the executive, and the judicial

SKILLSOBYETSVES

Jhe atudent ahould be able Zo:

A.  YInterpnet mapa, grapha pictunes, tables and cartoona.

B. Prepare and wre notes in presenting an onal repont.

(. locate and gather information uring the Reader's Guide to Peniodical
Literature, and the card catalog.

Analyze video and audio presenitations, (e.g. tilms, pictunes, models
and othen graphic matenials. )

lUre all parts of an atlaa.

Acquire a aense of prehintoric and geological time.

Panticipate effectively in group activitien.

Dintinguirh between fact and opinion.

Define, understand and apply vocabulany relevant to thir counse.

=

o X WO oo

VA LUE 05}’6(".7.9%:5
Aarint the pupil in:

A.  9n the development of a positive self-image.

B. 9n developing an appreciation of differences among people.

(. Yn developing a nespect forn truth,

D. Y recognizing that all human beings should be entitled to equal
nights and freedoms unden the lawa of our nation.

. Develop a reapect fon negulaition, law and coratitutional authonity.
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TEACHING ACTIVITIES

A. Role play between Athens and Sparta, point out thein attitudes Lowand

Life andfor foreignena.

8. Have each atudent make displays of:
t. Official State Symbola
2. Producta of Mirnouni

(. (omplete a crosmword puzzle which would indicate their understanding of
hey wonds ured in the atudy of primitive man.

). Jake a field trip to an archeological dig, or invite local archeologista
to put on an exhibition in the clarsroom.

£ Play the game "Ancheology In A Wantecan.”

7. (onatruct modeln of primitive villagea.

6. (ompare and contrast the nolea of men, women and childnen in different
primitive socielien.

H. Prepare a topographical map of the atate of Mirrouri ahowing the location
of hen foun majon geographical regiona (Nonthean Plaina, Uzark Highlanda,
Weatern Plaina and Southeast lowland, and majon river ayaiema.

9. Select an Indian tnibe (Mirrouri, Onage, Jox, etc.) which lived in our
atate duning the time the white man came o aettle in the area. liake an
onal on wnititen preaentation deacnibing the life and culture of this
tnibe.

J. Prepare a tnavel poster advertining the atate of lMirsourd.

K. Have atudents write letters to local, atate on national goveanment officiala
concenning aome insue on problem which concerna our anrea.

L. Pretend you are one of the top officials in the execulive branch of
Mirrouri government ( goveanon, Ili. goveanonr, aecretary of atate, atate
trnearuren, ationney general, atate auditor.) Wnite a papen deacnibing
the qualifications fon holding you position, the duties involved and the
daily wonk routine.
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V. TEACHNG ACTVITIES  ( continued)

M Give illurtrations of the wre of pictures and aigna o express ideas

R.

without uring wonrda.

llake o chart showing the different races of man, and compare and contrast

them with the following factora:

a. anea of onigin (geographic location)

b,  phyrical chanacterintica (facial features, akin colon, brain rize, etc.)
c. aocial habita: manital status, idean in child rearing,number of wives)
flake a chart with aymbols and aign drawings illustrating clans/ on totem.

Make a pictune time line on chart showing important events, diacovenies,

and examples of early.man.

Wnite a neport on how atone, wood, coppen, bronge and iron are atill used
aa tools and weapona.

Mlake a chart of things that make up our cultune. Use the headings: trana-
portation, necreation, education, shelter, and clothing.

(onatruct a pyramid.

Draw @ munal on a larnge piece of papen copying one of the tomba or cave
wall drawinga of the foyptiana,

Preténd you are on vacation and viaiting ancient foypt. lnite a letten
to a friend and give an account of yourn experiences. SYnclude hintonical
aighta, the people, food, tranaportation, eitc.

The word "hieroglyphic" comes from the Greek wonda, hieroa(meaning holy),
glyphein (meaning #o carve). Jhe (gyptiana neganded thein signa as sacned.
Jrom resounce books, find at leart 25 wonds wnitten in hieroglyphica and
wnite them on @ poster on in booklet form. Give an explanation of the
meaning of each wonrd.

Jhe (oyptians worshipped many gods. Select at least ten of the moat

important one. Unaw a picture of the god and an explanation of hia function.
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EIGHTH GRADE

Amenican Hirtory to the ((ivil War
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E9GHTH @Aﬂf
American f/iaiony 2o the Ci_v-t'_.é War

1. (OURSE OUTLINE

.

The eighth grade aocial atudien program in an objective astudy of the rocial,
economic, nreligivus and political ayrtems that have influenced the develop-
ment of the lpited States. Jhe empharia in on the forces which have ahaped
the pattenns of American histony from the tinat Americana through civil war
Limea.

Explonation and Dincoveny, (olonization, Revolutionary Jimes, A New Nation
(including the Jedenal (onatitution), Westward Movement, Jhe Nation Dividea
(Slavery)and the (aune of the (ivilllar are among the topica atudied.

KNOWLEDGE OBIG TIVES
A, The desine fon trade and economic gain and the aearch for an all-watenr
route to Aria led (uropeans o diacoven the continents of Noath and South

Amenica.

B, (conomic, religioun, political, and social conditions in furope were
majon factors in the immigration of colonista to the New World.

(. Jhe moat impontant difference between the (ngliak, Spanish and Inench
colonies wanr the amount of political, social, and economic {reedoma
allowed by the mother couniny.

D.  Diffenences in land, climate, auwmroundings, and resources influenced
the location and divernified development of the (nglish colonien.

(. Remotenean from ngland and differences of environment encouraged aelf-
neliance and allowed colonists to expand and develop new idear concerning
government, neligious worahip, and education.

J. Jhe colonial period lanted for almoat two hundned years, and during that
time, America expenienced aome of the moat colonful, creative, and in-
{Auential people in ita entire histony.
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KNOWLEDGE OBIGLTIVES  ( continued)

6.

P

Jhe inatitution of alaveny ar it developed in colonial America neaulted
in value conflictn fon both blacks and whites, Political, economic,
aocial and religious conniderations figured into the acceptance of
adaveny in the South and ita eventual rejection in the Nonth,

9n colonial America, women had aupportive roles neatricting them o a
couple areas of reaponaibility and very limited nighta which few
challenged.

Jhe United States (onstitution created a nepresentative democracy
baned on the belief in human nights and goveanment by connent of the
govenned.

Jhe idea of "manifest deatinyg” led to Amenica's westward teanitorial
expanaion which the lnited Staten government accomplished through
peaceful negotiations and military conflict.

Aa Amenican demand fon tennitonicl expansion grew, Ondians wene
continuwusly moved weat and treaties with them were baoken by the
Amenican government which led to ndian nesistance and wan.

The firat Afnicana came o the fnglish coloniea aa indentured servania,
but soon the inatitution of slavery developed out of economic need

for labor in the South.

The growing economic, aocial and political diffenences between the
Nonth and the South and their unsuccesnfil attempta to compromise

on the inue of alavery led to a iragic civil wan which divided the nation.

SKILL OBJELIVE

Jhe atudent ahould be able to:

A.

lUre a few "cluaten” date - eventa to eatablish relationahip among
hirtoric evenita.
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1. SKILL OBJE IOVE ( continued)

B. Uae problem solving techniques in meeting pemson and avcietal
problema.
Spitenpret grapha, charta, pictures, and tablea.

D. Read a variety of special purpone maps and draw inferencer from them.

(. Relate compare and evaluate information gained through lintening and
obrerving with that gained {rom other sounces of information.

J. Recognize materialr in cartoons ar exprearing a point of view and
intenpret the view expressed.

G (xplain cawse - and - effect nelationahips and show the impact of the
paat on the present.

#.  Dirtinguinh between fact and opinion and make infenrences from atated
facta,

9. Detine and apply vocabulary encountered in thir coune.

9. Diffenentiate between primary and secondary nources and evaluate thein

K. (ommunicate ideas, feelings, expeniences in clear, concise onal on
wnidten presenitations.

L. Participate effectively in group work and dircussion.
Recognize techniquen waed in persuanive matenials auch aa propaganda.

W, VALUES

Arnint the atudent fo:

A, Develop a poaitive aelf-image.

B. (lanify idean about the role of individual citizena in their nociety.

(. Develop an attitude of self-confidence and a sense of belonging to a
group.

D. Develop a neapect for negulations, laws, and conaiitutional authoniiy.
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Recognized zhat all human beinga ahould be entitled to equal nighta
and {reedoms unden the lawn of our naiion.

(xamine a vaniety of view poinia on inraues before forming an
opinion on their oun.

(ompare and contrant the dominant values of colonial society with
the dominant values of modern Amenrica.

Iny 2o empathize with blacks living unden different conditions in
diffenent parta of colonial America.

Explain why they would on would not want to live in centain colonies
duning particulan periods of time.

Become aware of the atereoiypical image of the Amenican Yndian
created by the media in the lnited States.

V. JEACHONG ACTSVOTIES

A.

Divide the clasn into groups. let each group aelect a different tnibe
of North American Sndiana and descnibe ita culture. Also have them
discunn thein influence on exploration and colonization of WNoath
Amenica. Prepare a bulletin board diaplay uring pictures or drawinga
do ildurinate the culture of each Indian #nibe.

Give a pre-teat the firat day of the unit which would include the
toLlowing. quentions:

/. UWhene do 9ndiana Live? In what? When?

2. lhat do Sndiana eat?

3. How do they travel? 5. flow do they communicate?

4. What do they wear? 6. Name several Sndian inibes and nationa.
Dincuss the neaulis and bring out the ateneotypen.
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. JEACHING ACTSVSISES

(.

(ompare and contraat the civilizationa of the Aztecs and the

Yncan with othen Sndian nationa.

locate the majon North American 9ndian iribea on a map of the U. 5.
before the coming of the furopeans. Have the atudents dnaw mapa ahowing
the movementa of the Yndian tribes ar the (uropeans moved weat.
Research the physical environment of a particular 9ndian tribe and
then make a model ahowing the type of aheltern and villages; the
iype of food eaten; ype of clothes worn and occupationa of the
members of the inibe.

llake. a graphic time line ahowing the nire and then the decline of the
Yndian tnibea of Noath America and (entral and South America.

Draw pictures on make modeln of the majon iypes of tranaportation
facilitien uned by coloniaia,

Prepare a chart Lliating the chief occupations of the coloninia in the
New England, MNiddle, and Southern colonies. Briefly describe each
occupaiion.

Reseanch and wnite a neport on the development of alaveny in the
thinteen (ngliah coloniea.

nite a paper descnibing (olonial America’s contrnibutions to art,
muaic, literature, and acience.

Prepare a typical colonial meal and bring it to clars. Give an onal
presentation on the types of food eaten in colonial America, how it wan
prepared and the utenailn uwred to prepare the food.

Role-play a toun meeting which might have taken place in llasrachusetin
duning the 1770'a.
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V. TEACHONG STRATEGYES

R.

Dnaw mapa of the thinteen colonien that ahow auch things ar land
wsage, topography, population dirtnibution, natural resounces, eitc.
(onatruct models of colonial housea.

Dnaw rketches of fashiona that wene populan in colonial America.
Display modeln on pictures of devices wned for punishment during

the colonial period.

Wnite biographical atudies of outatanding figures in the histony

of colonial Amenica.

Prepare a chant illurtrating the ways each of the three branches

of government check on balance each of the othen two branchen.
Imagine you are a western fawmen living in Pennaylvania and partici-
pating in the "Whiskey Rebellion.” Jell the clars what the upnising
ia about, why you are taking part in the nebellion, and what youn
{eelings ane concerning the Jederal Governemnt.

Pretend you are on the journey with lewin and (lank and prepare a
diany on your experiences and what you see in exploning the area
weat of the MNianiaaippi.

Reneanch and wnite about the aetilement and development of St. Lowin.
Explain the role St. louwin played in the westward expansion movement.
Uning auch materials ar magazines and iravel brochunes, prepare a
collage illurtrating Life in the West duning the (800 a.

Wnite an imaginary letter 2o a friend descnibing one of the following:
(A) An Amenican at the Batile of the Alamo,

(B) A pioneen traveling westwand across the Onegon trail,

(() A minon proapecting for gold in (olonade,

(D) A Jexar cowhand on acattle drive.
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V. JEACHING ALTVITIES (continued)

X. Make a chart Liating the insues on which the aectiona of the couniny
had different viewa in the mid-1800's. SYpdicate the dominant viewa
held by the North, South, and Weat on each inaue (alavery, protective
taniff, intennal improvements, cheap land pricea.

Y. (onatruct models of one on more of the following: (1) a alave ahip,

(2) clothing worn by moat people of thia time period, (3) @ aouthean

(4) the cotion gin, (5) a nosthern ahipyard.

Examine pictunes of ante-bellum southern plantation life. Viscuss

the following pointa: (1) How the climate influenced the architectune

of the buildings,  (2) What type of values might be gained from thia

type of Life, (3) What feelings on moods these pictunes evoke in the
atudent,

AA. Read selectiona from Harniet Beechen Stowe's lUncle Jom's (abin. Discusn

how it views the life and treatment of alaves in the South.

BB. Pretend you are a field or houre alave and wnite a diary descnibing
youn evenyday Life and duties. Read several dianies in clars and compare
and contrant the life of each.

((. (Examine accounts of the life of the immigrant factory worker in the Nonth

duning the (800'a. (ompare thein Life with the life of alave laborera
in the South.
DD. Prepare a graph comparing the resounces of the North and South at the

N

beginning of the ((ivil Wanr.
EE. Prepare maps of the lnited States indicating the following boundary linea
and compromine mearaureA: (1) the Northwest Ondinance of 1787, (2) Mira-

ouri ((ompromine of 1820, (3) (ompromine of 1850, and (4) Kanaaa - Nebraska
Act of 1554,
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NINTH GRADE
Amenican flintorny - Reconatruction 2o Present

1. (OURSE OUTLINE

{.

Jhe ninth grade social atudies program deals with the important aspects of
United Staten history from the ((ivil War peniod to the present. Recomatruction,
Weatward (xpanaion, Induntrial Growth, Reform llovements, Immigration, Wonld
Wan 1, Wordd War 11, the Depresnion and the (old War are among the topica
atudied.

KNOW LEDGE OBIELTIVES

A.

Jhe (ivil War and the Reconntrucition period were manked by various political,
economic, and aocial upheavals which had long-range effects on American
a0ciety and deprived Blacka of many of thein political and civil nighta,
People of many different ethnic backgounds immigrated to the lnited
States and made valuable contnibutiona to ita cultune.

Sweeping economic, political, and aocial reformr in Amenican rociety were
brought about by rapid indurtrialization, increaned immigration, growing
urbanization and governmental n lona.

Political and economic advantages determined linited States expanaion
outaide continental boundaries and manked the emengence of the lnite
States ar a world powen.

United Staten involvement in lWorld Wara | and 1l created an expanded (.S5.
nole ar a wordd power leader in international affaira.

(hanging political, economic and military conditions in the paat - World
War 11 years ahaped Amenica’s cold wan policy of containment o prevent

the apread of communiam.
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(. KNOWLEDGE OBILIVES [ continued)

G,  Automation and increared technological procesnes, high incomes, mone.
leirune time, and great mobility have produced changes in the Life
atyle of the Amenican people.

#. A need for economic interdependence among the nations of the world haa
led to increanred diplomatic efforts to maintain peace throughout the
wonld.

Ui, SKILL OBIELCISVES

Jhe atudent ahould be able to:

A, Explain in familian language the vocabulany encountered in ithia counse.

8. locate and process data.

(. (Larify the data according to a set of criteria.

D.  llake variour types of obaervation and to descnibe what in scen.

£o DMake a selective neirieval of data, concepts and main ideas nelated
to the fopica unden atudy by atating them in a verbal on wnitten mannen.

J.  Diatinguinh between fact and opinion, points of view, rational and emoiional
thinking and framea of reference by comparing and contrasting the sources
ar o the time penivd and background of the author.

G Dincusn factual, public policy and moral value issuea.

. Read andfon intenpret mapa, charta, graphs, tables, cardoons and pictures.

Y.  Develop and conduct an intenview on aunvey based upon an appropriate
enitenia,

W. VALUES

Asniat the atudent io:
A Develop a positive self-image.
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V. VALUES  (continued)

D.

Recognize the wonth of othera.

Recognize how geographical conditiona ahaped human valuea.

Develop an awarenesn of aesthetic factors in the development of
the nocial Lifeatyles of the people living in the ((ivil Wan ena.
Examine a variety of viempoints on o controvensial issue before
forming an opinion of thein oun.

(mpathize with the problema faced by minority groupa throughout oun
hiatony.

V. JEACHING ACTSVITIES

A.

Prepare an onal on wnitten report, uaing mapa and illuatrations, on
one of the major land battles or naval engagementa of the (ivil lan.
Unite a report on the nole of Blacks in the (ivil Wanr.

Read on lirten o poema and songs which were wnitten about the
(ivil Wan Period. Relate how the authors view the life, feelinga,
and aufferings of the people in that time penriod.

Snvite a apeaken into the clasrroom o present a talk on ((ivil Warn
activitiea in Minsouri « ((onault the Minrouni Hintorical Society for
a apeaker).

Examine a copy of "The Gettysbung Addresr” and intenpret Lincoln’s
feelings concerning the wan and the aima of the lnion war effort.

#. Read an aacoudt of the New York draft riota of 1863. Analyze the

attitudes of rome northerners towarda the draft lawa and the war effort.
Look at photographa taken by lMatthew Brady of the (ivil War period. By
examining these pictunes, descnibe the conditions of army and civilian
Life and relate the effecta of the war on the North and the South.
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I, JEAHING STRATEGYES  (continued)

#. Read about and compare the attitudes of moderate nreconstructionists
(Abrakam Lincoln and Andrew Johnaon) with those of radical reconstruc-
tioninta ((harler Sumnen and Thaddeus Stevena).

9. (xamine the effects of the Reconatruction (ra fon the people of the
United States. Relate the political, aocial, economic achievemenis of
the time period. Also dincurs and explain the problems faced by
both blacks and whites in the South and how they attempied to deal
with them.

9. Keep a vocabulary notebook for unfamilian teama.

K. Keep a neaction journal.

L. locate and then compare and contrast atatistica about the wealth of
farmern from 1915 - 1933 to that of businessmen. Inom thia, generaliza-
Liona can be made about the boom of the twentiea in nelation to farmena.
Alro, prediction can be made aboul the effect of the farmerr' poaition
on the economy.

0. Ynterview on aunvey diffenent people on thein personal experiences
duning the Great Depression, World Warn Il and the Vietnam Wanr.

N.  Sntenpret political cartoons of various presidenis and then hypothesize
about how much the office of the presidency haa changed in the 20th
centuny. (hoose which event on senies of evenin han moat changed the
presidency, either atrengthening on weakening it and defend your
poaition.

0. (xamine how changes in preaidenis have occurrned in the 20th centuny, why,
and then generalize about the effects of thin on the lnited States (onatitu-
Lion. anid on the coming [lhanpes i elockin, death, ieaignation.)




— s TSV RTFIAT —7 AT A AT A AV AT ANT A WA X AV A A A A v A AT kv T T v Ay v A e
T h\! "_ . '\I' W v v .r" fo N /! ‘b fa a"" : ".:‘\f_-" \ v W ‘U [ r\" o r\f' '~r\|" W -I‘r' WA v _'u‘.. .I v, r'df V \".,‘v'a'- W
e /e imal/aa\ea) /s ma\ mai ey =\ : |

AL TVITIES FOR THE SQLIAL STUDSES




page ({2

ACTIVITIES FOR THE SOCIAL STUDIES
Activity | - Introducing a Jextbook
Activity 2 - How Jo Help Poor Readern
Activity 3 - Developing Social Studien Reading and Study Shilla
Activity 4 - Vocubalary Builders
Activity 5 - Wond Search
Activity 6 - Scramble Sheet
Activity 7 - Valuen
fActivity 8 - (lanifying Reaponaes
Activity 9 - Reading Gnaphic Aids - Jime Lines
Activity 10 - Reading Gnaphic Aida - (ompleting (Chart
Activity Il - State Histony
Activity 12 - Ymignation - Reading Ban Graphs
Activity (3 - (olonization - Group activitien
Activity 4 - Role Playing in the (lasnroom
Activity 15 - (olonial fconomics Game
Activity (6 - Field Tnip to the Jederal Reserve
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sLearning how to learn” is not an educational cliche.
jna world where the knowledge gained today may not be
sdequate for the future, the ability to learn independently
is essential for an individual to keep pace.

Textbooks are written and organized to help
sudents educate themselves. In most schools of the state
students have textbooks for each class and are given
iextbook assignments regularly. If students know how to
use their textbooks well, they can do a great deal of self-
feaching. )

To get the most out of a textbook, of course, pupils
must do more than simply read the words. The reader
needs to perceive and recognize, comprehend and
interpret, criticize and create, react and apply, and
remember. Textbooks include many elements besides

of words to help students develop these abilities,
and it is the teacher’s task to assist students in using all of
the parts of the textbook efficiently. A teacher should not
wssume that all students will know how to study the text
on their own, simply because they know how to read.

At the beginning of the school year, students wonder
what is in store for them; they are making decisions and
developing attitudes about the classes they are in and the
tourse work they will be studying. This is the best time to
teach them how to use their textbooks. The day a student
receives a book is when his or her interest in that book is
likely to be at its peak. A book can be a fearful thing fora
youngster if he or she feels inadequate using it. If the
lextbook is the only place to go to find answers to the
teacher’s questions or to complete assignments, it will be
viewed with apprehension. If the book, however, is seen
I a tool for satisfying one’s curiosity and finding the
inswers to one’s own questions, it will be viewed in an
tatirely different light.

There are some specific aspects of a textbook which
should be taught.

Begin with the front cover. What is the title of the
extbook? What is pictured on the front cover? Why
%ould the colors and title be used for the course to be

| "udied? What would you expect to find in a book with
| title?

Look at the title page. What does a term such as
*Second Edition™ mean? Note the author(s) of the book.
“Y would two or three authors be better than one?
What is the aut hor’s background? Is there a picture on the

Introducing a Textbook

title page? What is its significance?

Note the copyright date of the book. What does the
term “copyright™ mean? Of what significance would the
copyright date be in a history book? In a math book?Ina
science book? In a geography book? Considering the
copyright date, what are some events or subjects not
likely to be included in the book?

Look at the table of contents; itis really an outline of
the book. How is this arranged? By topics? By periods of
history? Chronologically? Could one skip sections of the
book and expect the material to make sense? Do chapter
headings have subheadings? Are there characteristics
common to each chapter? What part of the book is likely
to be of greatest interest to each student?

Look at the preface. What purpose does the author
give for having written the book? What is the difference
between a “preface” and an “introduction™?

Note special features at the front of the book such as
an index of maps or charts or a list of illustrations. Note
features of the chapters such as introductions,
summaries, study questions, subhcadings, etc.

Note the graphic aids included in the book. Are the
illustrations drawings, photographs, prints or a
combination of different types? Note the captions
accompanying illustrations; explain the importance of
reading captions. What other graphic devices are
included in the book? Maps? Charts? Diagrams? Time
lines? The safest assumption is that students are not adept
at interpreting such graphic displays of information.
Explain the legends on maps, the meanings of words
which appear in italic or boldface type or parentheses.
Teach students to read and interpret time lines.

Note vocabulary lists. Explain how to pronounce
these words and where to find their meanings. Note the
glossary or glossaries: There may be a glossary of general
terms, of foreign terms and/or scientific terms. Ask
students to use the glossary to find unfamiliar words
which they encounter in using the textbook.

Every teacher who assigns material from a textbook
has an obligation to guide each student in understanding
the format of the book, the “helps™ which the book
provides for the reader and the most efficient methods of
study for different subjects and different types of
material.

Vo Schools/February, 1979
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HOW TO HELP POOR READERS

Introduce needed veocabulary in context - i.e., an unfamiliar
word introduced in a sentence will give students an opportunity
to use clues in the sentence to help them decipher and remember
a word. Limit vocabulary to 3 or 4 most important words for a
lesson.

2. Give slower students a longer time to think of answers to oral
questionirn; - research actually shows that we give a longer
"'wait for the answer' period to more capable students.

3. Use a theme or a unit as an opportunity to vary reading materials,
according to ability. Your reading teachers may be able to help
you find materials for slower students.

L. For an entire class of low reading level students, this procedure
can give students rcading and study materials they can handle.

5. To introduce a concept or information in science, social studies,
English, etc. - use films, experiments, games, discussion,
visuals, field trips, etc. Discuss these, correct misconceptions,
and write the knowledge the students can verbalize on the board
in their own words. You may have more capable students copy
this information down for you during class (or a teacher's aide
to do this). A student able to read handwriting, could even
write on a ditto for you. Type it, duplicate it, and hand out
to the class to keep as textbook mzterial. In this way, you can
help improve their reading, and also give them material you
can hold them responsible for. Even though there may be words
they cannot ordinarily read, they will be able to read it
because they were a part of writing it.

6. Non-written projects of value to the class will always give a
pcor reader a chance for expression.

7. Tape recerded Lests vath multiple-choice answers will give you
a better idea what your .. lents iave learned and you will have
to read the te t urly once rather than 2 or 3 times.

8. For Social Studies: -or readers especially should be required
to listen to news recorts 2 or 3 times a week and contribute to
discussion of current events. Poor readers must continue to gain
information through some channcl or their education will be
seriously retarded.

9. Give all readers a rurpsse for reading material. What are they
supposed to be looking for? What information are they to obtain?
Should they make rote of names, udtes, definitions they find in
their reading? Sihouid they read for underlying concepts or
details?



SOCIAL STUDIES
Reading and Study Skills

Vocabulary building

Taking notes from book or lecture

Outlining

Applying the SQ3R study method

Using reference materials

Reading tables, graphs, charts, and cartoons
Analyzing content

Comparing and contrasting situations

Reading critically and passing judgments

- & ® =
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Vocabulary building A preselected vocabulary list could be
given to the students as the unit is
introduced so they will become acquainted
with the specific terms they will need to
know. Students should also keep a vocab-
ulary list of words they do not know.
These lists could be developed into a
matching exercise using magic squares.
With correct answers each row in the
squares would add up to the same number.
For additional information and patterns
of magic squares read the May, 1975 issue
of Journal of Reading.

Taking notes from book Select specific material from a source

or lecture used in the unit. Have the students read
the material and make note of the items
they feel are the most important. After
a given time period have the students
cover their work and orally recall what
they have read. The teacher records the
most important information on the chalk-
board. |If an incorrect interpretation is
given students are then asked to go back
to the material to ''check-it-out."

Outlining A beneficial method of using this tech-

: nique would be in conjunction with the
note taking process. Using the major
topics agreed upon from the note taking
activity have the students re-read the
material to locate supportive details.
These details will be placed under the
topics in abbreviated form as directed

. by the teacher. Prior to starting the
activity the teacher should discuss the
difference between important and unimpor-
tant details and how they affect any given

A topic.
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lying the SQ3R
:2ﬁdy me thod

1

Using reference materials

This particular method is most
effective when used with students who
are having trouble retaining what they
have read.

§ = Survey. The student examines the
chapter title and then flips through the
chapter looking for any one reoccurring
theme.

Q = Question. The student reads the
major subtitles and headings making up
a question that the reading material
should answer.

Ry = Read. The student reads the
material to find the answer to their
question.

R, = Recite. The student then orally
or silently recites the answers to him-
self or to a partner.

R3 = Review or Reconstruct. The
student takes out a piece of paper and
jots down what he has read or communi=-
cates this information to another person.

A review activity could be the game
Gambit. This game is played using the
questions from the major topics from the
reading. Divide the class into two teams.
A question is asked to the two teams.

The team that first answers the question
correctly has the option of either drawing
a card from a standard deck of playing
cards or passing the draw to the opposing
team. The winner is the team that comes
closest to 21 without going over.

The goal of this objective is to teach
students how to use and select reference
materials. Briefly discuss with the
students the term reference and then make
a list of reference material which all
students have at their disposal. It may
also be beneficial to show how the format
of all materials is not the same and
thus may not be used in the same manner.
A suggested activity would be to develop
a series of questions which would require
the student to make use of such things as
the table of contents, index, list of
maps, etc.
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ing tables, charts,
graphs, and cartoons

Analyzing content

situations

Comparing and contrasting

The purpose of this objective is to
enable students to get the fullest
benefit from materials. Introduction
to this objective should be gradual and
include the following conceptss
A. What is the purpose of a graph,
chart, map, or cartoon.
B. What the difference is between a
bar, circle, or line graph.
C. How a political cartoon differs
from a typical comic strip.

An easily implemented activity would be
to have each student select a particular
stock from the stock listings in the
newspaper. They would follow the closing
price of their stock for a week or two
plotting this daily price on a graph.
They could also chart how much money they
made or lost as the closing price changes.

Another activity could be to have a stu-
dent draw their own political cartoon on
an issue of their choice.

The purpose of the objective is to help
students explain in their own words what
a given situation means to them. This
process should not be considered critical
and analytical but rather a personal
point of view. To analyze one separates
into constituent parts so as to determine
the nature or essential features of the
whole. One activity could be to make
transparencies of political cartoons.

Cut out specific symbols and characteri-
zations from the cartoons and display
them one at a time on an overhead pro-
jector. Have the students identify the
parts of political cartoons. Once the
students can identify the parts a complete
cartoon can be shown on the screen for
the students to analyze. Once the stu-
dents have mastered the technique they can
go on to analyze more difficult materials
such as editorials or political analyst
columns. y

Students should be able to show or explain
how several situations, events, or people
can have several things in common while at
the same time being different. Any elec-
tion or controversial issue would allow
students to compare and contrast the
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peading critically and
passing judgments

individuals involved and their view-
points. Students could follow pre-
election coverage, keep track of
candidates' statements on specific
issues, and compare and contrast the
two. «

Students should be able to read an
article critically and know both sides
of the issue before making up their mind.
An activity that would help them learn
this skill would be the following.
Choose a major news story and evaluate
the evidence presented im the newspapers,
news magazines, radic and television
productions. Complete the following
activities to be included in a notebook.

A. Name the reporters or writers in-
volved in covering the news stories. |If
the story is covered by different people,
and in different newspapers or other
media, list the advantages and disadvan-
tages as evidenced by different people
covering the story. Clip articles with
different by-lines to include in this
section. Cite examples of the difference
in coverage from the articles.

B. Distinguish between verifiable and
unverifiable information. Watch for
phrases such as "|t is believed that',
"A source close to the situation said",
""A reliable high government spokesman
said", etc. Clip at least two articles
and circle the unverifiable phrases.

C. Check how much opinion appeared in

the coverage of the news stories. Look
for opinion words such as radical, leftist,
conservative, liberal, rebel, good, bad,
etc. Label opinion words from two news
stories by circling the words in the
article. |In a short summary paragraph
explain how or if the inclusion of these
opinion words influenced you.

D. Propaganda techniques are sometimes
used in news stories. What propaganda
techniques were you able to recognize in
the articles? Include example articles
and explain how tne techniques were used.
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E. Clip an editorial cartoon, editorial,
or political analyist's column and in
two or three sentences analyze what is
being said. Look for different view-
points here. Collect at least two
kinds--all three if possible. Clip the
article and write the summary under the
article.

F. Evaluate the adequacy of the coverage.
In a paragraph summarize your feeling on
the two following questions.
1. What questions were not answered?
2. What added information would you
like to have or do you feel you
need to draw a valid conclusion?

G. Did the manner in which the article(s)
were written benefit or detract from your
understanding of the total story. Explain
in one paragraph.




page /20

uilders

yariety is @ key to good teaching in any subject, but

ly in teaching vocabulary. Following are several
for developing students’ vocabulary. As a classroom
you probably already have favorite tactics to
word power. Share these with other teachers. The
‘,(ions here are designed to encourage you in teaching
i and to promote the idea that well-constructed
_qon plans and varied lessons are the route to increasing
o students’ and your own curiosity and excitement about

jes to Encourage the Use of Context Clues
Even a familiar word can appear strange in a new
oext. The context shows one way a word can be used and
vides definitions in these ways:

Formal definition: “Password is a game in which a
son gives one-word clues in an attempt to get his partner
g a certain word.”

Definition by Example: “A simile makes a comparison

ag like or as. Example: “She is as pretty as a picture.”
| Definition by Description: “An avocado is an oval- or
rshaped fruit with leathery, dark green skin, a large
and a bland greenish-yellow pulp.”

Definition by Comparison or Contrast: “A St. Bernard
1huge animal, but a Pekinese is rather small.”
Definition by Synonym: A fragrance is a pleasing

The following activities illustrate these methods of
ing meaning through context clues.

I, Have each student write a sentence using a context
which enables another student to identify the meaning
i new word. Example: “Demagogue.” “His political
mies call him a demagogue because he makes a false
im of being a leader of the people.”

line for the story, but leave out an important word. Ask
ents to write the word they think has been omitted.
1 Present a word and ask students to write sentences
onstrating the word’s various meanings. Stress reliance
tontext clues to determine meaning. Examples:

A. The umpire called the pitch a strike.

B. Members of the union went on strike for more pay.
C. I will strike you with my fist.

D. That is a strike against you.

4. Present words in pairs so students can use context to
iguish between words which sound alike (or almost
but have different meanings. Examples: dual-duel,
"ner-weather, except-accept, compliment-complement,
lion-illusion, dear-deer, right-write.

5. Remember that the best vocabulary lists and spelling
ire derived from a student’s own writing. Circle two or
* words on a writing sample and ask the writer to
Nitute new or unusual words for them, adjusting them to
‘ontexts. Do not put a grade on the writing! Frequent,
Wed writing is one of the most effective means of
ing vocabulary knowledge.

-

Activities to Encourage the Use of Relationships

1. At first, ask students to make gross, not minute,
discriminations between words and to see broad
relationships. It is easier to compare large and small, for
instance, than it is to recognize the subtle differences
between hollow and empty.

2. Synonyms often are related denotatively (in terms of
dictionary meanings), but not connotatively (in terms of the
emotions they evoke). To make this evident, provide a
paragraph full of overworked words, then ask students to
suggest more unusual words as substitutes. Examples:

“My mother is a nice person. She works hard'to provide
a happy place for us to live. She cooks good food and keeps
the house prerty. (Synonyms that might be given: delightful,
energetically, comfortable, gourmet buffets, decorates,
creatively.)

3. Have students describe themselves in a
complimentary manner, then fill out a chart such as the one
below.

Me: amiable, benign, relaxed.

Antonyms I'm glad don’t describe me: cross,
malevolent, tense.

4, Teach students words that will help their writing and
reading comprehension by signalling certain kinds of
relationships. If students are reading to answer a when
question, for example, they can be alerted to look for words
that signal time relationships—while, then, before, etc.
Following are nine categories of words that signal common
relationships in reading and writing.

Signal Equality or Similarity Between Ideas: nor
only. . .but also, furthermore, likewise, in addition,
similarly, moreover, at the same time, also, first, etc., and.

Signal Inequality or Dissimilarity Between Ideas: bur,
on the contrary, nevertheless, meanwhile, on the other hand,
otherwise, in spite of, although, despite, conversely,
however, yet.

Signal a Conclusion or Summary: thus, therefore,
consequently, in other words, all in all, accordingly, in
retrospect, hence, in conclusion, in brief, as a result.

Signal an Important Point: undoubtedly, without
question, significantly, without doubt, without precedent,
absolutely.

Signal Time Relationships: after, before, during,
finally, while, when, soon.

Signal Space Relationships: beside, under, over, next
to, here, there.

Signal Cause-And-Effect Relationships: because, since,
so, that.

Signal Conditional Relationships: if, unless, though,
provided that.

Signal Order or Sequence: first, second, then, next,
Jollowing, finally.

Activities to Encourage Word Sensitivity

1. Study “loaded™ language in advertisements.
Defining propaganda techniques and discriminating among
them is sophisticated study, but even novices.can learn or
discern the appeal of advertisements. Ask students to collect
advertisements and decide what overall appeal is being

January, 1980/Missouri Schools
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| to fear, to want of popularity, to vanity, etc.
on the words which influence consumers to
.- s will satisfy their needs.
! 'od“:duce euphemisms to students. Help them see
) w‘;ins a person as “grinning” or “smelly” may be
065 jy close 10 describing that person as “smiling™ and
B put that connotatively, the descriptions are
1. Ask students to write less offensive words or
.a‘p: replace those some might consider offensive.
, _ substandard development
:-Wl passed away
b. . .academically inferior

provide a paragraph with omitted words. The
E isfirstto fill the blanks with words that give a sinister
" then to fill blanks with words that give a pleasant
; An example of a sentence from that paragraph
; The (unruly) (orderly) group (lurked) (met) in the
# ¢ lot to (plot) (plan) their (attack) (trip).

' Have students choose words which best describe a

gitpation:

two words that describe a cold day: frosiy,

owy, balmy.
l Choose two words that make you feel fearful: /urking,

danger, benign.
§ Have students place a check mark beside the word in
Jirthat often has an unfavorable connotation: Examples:
weorabandon, flatter or praise, thrifty or stingy, clever or
\ scheme or plan.
. § Have students choose, from a list, words that might
jound in a certain type of story, such as a fairy tale (cast/e,
by, airplane, crown, tax man, hero, princess, grocery
o carriage, dance, magic, movies, , etc.). Older students
gywant to use a thesaurus to create such a list to give to a
asmate or to find words related to a certain topic.
dents then create the story content, or the essay, using
wds they have selected.
1 Have students create an ad for a bicycle, using
motative words to make it appealing to readers.
& Have students choose a product category and list at
8i five connotative names which suggest other qualities
_ the product. Example: Car: comet (suggests speed),
iang, stingray, dart. maverick. Toothpastes, cereals,
smetics, candy bars and soaps are other good categories to
®or this activity.

- anDEd

8 to Encourage Word Fun
L Anagram Game: Students must unscramble a given
Miand use the same letters to form another word that
& sense in the sentence. Examples:
His shoelace is united. (untied)
'!'P!ndecoraled the Christmas package with silent.
of money is the root of all vile. (evil)
NMpaper Game: Give each student a portion of
' Paper. Ask each student to circle a designated
%1 of words he/she can define, but thinks will be hard
€15 10 define. A student begins by reading one of these
L> 0 context. If someone can give a satisfactory
N, that student is entitled to read his or her own

i Schools/January, 1980

3. Word Guess Game: Divide the class into teams and
send one representative from each team out of the room. As
a class, select a word the representatives must guess. Bring
the “contestants™ back. Each, in turn, calls on a member of
his or her team for a one-word clue, (usually a synonym or
associated word). Allow only three guesses. The contestant
who first guesses the selected word wins a point for the team.

4. Category Game: Suggest a list of categories, such as
cities and countries, famous people, furniture, plants or
heroes. Provide resource materials (magazines, catalogs,
thesaurus, encyclopedia, etc.) for students to use to list as
many items as they can in each category. Supplement the
students’ lists with new words. Later, ask students to suggest
their own categories and create lists of words for each
category.

5. Consonant Game: Have students choose a
consonant sound and write a sentence containing as many
sensible words as possible with that sound. Sentences must
make sense. Points are given for each word beginning with
the selected consonant. Example: M—Mary's marvelous
messages are made possible by the management and other
manpower of this magnanimous TV station.” Score = 7.
(This method also may be used with older students to teach
poetic alliteration.)

6. Pantomine Game: Have students act out the
meanings of words. Examples: scowl, tussle, fierce)

7. Add A Word Game: Have students look at two
words provided for them and add two more words which
would fit into the list. Adjust the words to the level of the
students. Example:

Elephant, lion,
Dog, cow,
Vain, supercilious, : :

8. Telegram Game: Write 10 letters at random on the
board. Have students compose l0-word telegrams using
these letters. Example: “H P W T W P WP V R—Have
piano will travel with partner who plays very rapidly.”

9. Describe the Ways Game: List questions for
students to answer. Example:

Describe the ways a person can walk (prance, trudge,

hobble, flit, sway, limp, stalk, etc.).

Describe the ways a person can speak (gruffly, hoarsely,

shrilly, etc.).

10. Follow the Directions Game: Provide a box full of
written directions which include new or unusual words.
(Directions may also be tape recordings.) Students choose
one set of directions and mustdo as it says. They may have to
use the dictionary to follow the directions. Example:
“Ambulate toward the door and stealthily proceed to the
cafeteria where you will masticate a raisin.”

11. Mystery Word Game: Identification of the mystery
word takes one week.

A. Select a secret word for the week.

B. Write five clues about the word, one to be used each

day.

C. Each day, circulate an envelope and ask students
who think they have solved the word mystery to
write down their solutions, sign them and place
them in the envelope. Check solutions and record
dates and names of those who have solved the
mystery. Read the results on the fifth day. (0

25
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The Roman Republic and Empire
Learning the Vocabulary
The following words have been used in the main idea section. See if you can find these words in the

word search puzzle below. Circle the words. The words may be found vertically or horizontally. They
may also overlap.

aqueducts consuls Pompey

Appian Way Edict of Milan Punic Wars

Battle of Adrianople empire republic

Byzantium First Triumvirate Rome

Caesar Gaius Gracchus senate

Carthage Hannibal tribune

Colosseum Odoacer Visigoths

Constantine Pax Romana
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TIL A& v 8 0"WEET] x (¢ v PR e Ml C |T
Il ec v X A P W |R| N |W N N[ H |E|] O |A] Z |O
ul A L H A N N [1] B |a] L)|wl m |D|] 4 [N|] A [F
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£XPLO RATION AND COLONIZATION

“gettlement
Learning the Vocabulary

__ble the words in capital letters in each of the sentences below. Write your answers in the
" st the bottom of the page.

wsmety of Friends, better known as the KAQUERS, came to America so they could follow
’ peir OWN religion.

! mGLIPlRSM also came to America to find religious freedom.
, guves were called AHTCELT because they were considered property and had no legal rights.
| tyenty people were killed in 1692 as a result of the MEALS TWIFATCRCH STRLAL.

1 INEDNTDERU VRESTNA signed a contract to work a certain period of time for a master
#ho would pay for his or her trip to America.

 IWTOSEMJA was the first permanent English settlement in the New World.
The SIDNANI settled in America long before the Vikings or Columbus arrived.
 The RCHENF were mainly fur trappers and got along well with the Indians.

Gold and silver from its colonies made APINS the richest and most powerful country in the
yorld for many years.

The Dutch used the NOROTAP system to encourage more people to come to New Netherland.

(uakers 6. _Jamestown
7. _Indians
g. _French

4em Witcheraft Trials 9. _Spain

tentured servant 10. _Patroon
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VALUES

If one wishes to help children develop clearer values, one must
help children use the process of valuing. That is, one must help
children: (1) make free choices whenever possible, (2) search for
alternatives in choice-making situations, (3) weigh the consequences
of each available alternative, (4) consider what they prize and cherish,
(5) affirm the things they value, (6) do something about their choices,
and (7) consider and strengthen patterns in their lives. It is as
simple, and complex, as that. As the teacher helps students use these
processes, he helps them find values.

It should be increasingly clear that the adult does not force his
own set of values upon children. What he does is create conditions that
aid children in finding values if they choose to do so. When operating
with this value theory, it is entirely possible that children will choose
not to develop values, It is the teacher's responsibility to support this
choice also, while at the same time realizing that value development is
likely to be one of the goals of the school and, if so, it should be en-
couraged by providing regular experiences that will help raise to the
value level the beliefs, feelings, interests, and activities children
bring with them.

We have said that it would be well to reserve the term '"value'" for
those individual beliefs, attitudes, activities, or feelings that satisfy
the criteria of (1) having been freely chosen, (2) having been chosen
from among alternatives, (3) having been chosen after due reflection,

(4) having been prized and cherished, (5) having been publicly affirmed,
(6) having been incorporated into actual behavior, and (7) having been
repeated in one's life. In different words, we might say that something
will not 1yalify as a value if any of the following conditions apply:

1. It has not been freely chosen (no room in this theory for values
that are imposed upon one by an outside pressure.)

2. It is without one or more available alternatives (a real choice
must exist, not a spurious choice.)

3. It has been chosen without thoughtful con51derat10n (this excludes
impulse or highly emotional choices from the category of values.)

4., It is not prized or cherished (we exclude from the level of
values those things which we have or do of which we are not proud and
would rather not have or do -- as when one chooses the least objectionable
of several undesirable alternatives.)

5. It is deined upon public confrontation (to be ashamed or unduly
fearful of something is to indicate that one does not value it highly.)

6. It is not in some way reflected in one's actual behavior (one who
chooses democracy and never does anything to put that choice into practice
may be said to have an attitude or belief about democracy but not a value.)

7. It is passing fancy and lacks any persistence over time
(a one-shot effort at potter-making, for example, would not qualify
as a value.)
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Clarifying Responses Suggested
y the Seven Valuing Processes
Choosing freely:
a., Where do you suppose you first got that idea?
b. How long have you felt that way?
c. What would people say if you weren't to do what you say you must do?
d. Are you getting help from anyone? Do you need more help? Can I help?
e, Are you the only one in your crowd who feels this way?
f. What do your parents want you to be?
g. Is there any rebellion in your choice?
h. How many years will you give to it? What will you do if you're not
good enough?
i. Do you think the idea of having thousands of people cheering when you
come out on the field has anything to do with your choice?

Choosing from alternatives:

a. What else did you consider before you picked this?

b. How long did you look around before you decided?

c. Was it a hard decision? What went into the final decision? Who
helped? Do you need any further help?

d. Did you consider another possible alternative?

e, Are there some reasons behind your choice?

f. What choices did you reject before you settled on your present
idea of action?

g. What's really good about this choice which makes it stand out from
the other possibilities?

Choosing thoughtfully and reflectively

a. What would be the consequences of each alternative available?

b. Have you thought about this very much? How did your thinking go?

c. Is this what I understand you to say...(interpret his statement)?

d. Are you implying that...(distort his statement to see if he is
clear enough to correct the distortion)?

e. What assumptions are involved in your choice. Let's examine them.

f. Define the terms you use. Give me an example of the kind of job you
can get without a high-school diploma.

g. Now if you do this, what will happen to that...?

h. 1Is what you say consistent with what you said earlier?

i. Where will it lead?

j. For whom are you doing this?

k. With these other choices, rank them in order of significance.

1. What will you have to do? What are your first steps? Second steps?

m. Whom else did you talk to?

n. Have you really weighed it fully?

0. Just what is good about this choice?

Prizing and cherishing:

a. Are you glad you feel that way?

b. How long have you wanted it?

c. What good is it? What purpose does it serve? Why is it important
to you?

d. Should everyone do it your way?

e, Is it something you really prize? :

f. In what way would life be different without it?
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Affirming:

a.
b.
Ce
d.
e.
f.

g-

Would you tell the class the way you feel some time?

Would you be willing to sign a petition supporting that idea?

Are you saying that you believe...(repeat the idea)?

You don't mean to say that you believe...(repeat the idea)?

Should a person who believes the way you do speak out?

Do people know that you believe that way or that you do that thing?
Are you willing to stand up and be counted for that?

Acting upon choices:

a. I hear what you are for; now, is there anything you can do about it?
Can I help?

b. What are your first steps, second steps, etc.?

c. Are you willing to put some of your money behind this idea?

d. Have you examined the consequences of your act?

e. Are there any organizations set up for the same purposes? Will
you join?

f. Have you done much reading on the topic? Who has influenced you?

g. Have you made any plans to do more than you already have done?

h. Would you want other people to know you feel this way? What if they
disagree with you?

i. Where will this lead you? How far are you willing to go?

j. How has it already affected your life? How will it affect it in
the future?

Repeating:

a. Have you felt this way for some time?

b. Have you done anything already? Do you do this often?

c. What are your plans for doing more of it?

d. Should you get other people interested and involved?

e. Has it been worth the time and money?

f. Are there some other things you can do which are like it?

g. How long do you think you will continue?

h. What did you not do when you went to do that? Was that o.k.?

i. How did you decide which had priority?

j. Did you rum into any difficulty?

k. Will you do it again?
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peading Graphic Aids

i The Roman Republic and Empire

ime line shows some of the important periods and events in the Western world during the years

foman supremacy. Study the time line and then answer the

The Roman World

questions below.

B.C. A.D.
g 8 @ @ § 4 d4 & 4 d
o o m (.} g < < < g <
o (=] (=] (=] =] (=] (=]
g § § 8 e § §&§ &8 g 8
| | | 1 1 | | 1 | |
Roman Republic
Roman Empire
Punic Wars Pax Romana
. -
®

Hannibal defeated
Tiberius Gracchus
made tribune

Julius Caesar murdered

Edict of Milan |
Battle of Adrianople

Odoacer comes

to power

1L About how many years did the Roman Republic last?

about 475

L Which came first—the Punic Wars or the Edict of Milan?

the Punic Wars

} About how many years passed between Hannibal’s defeat and the Battle of Adrianople?

Punic Wars? about 250

4 Did the Pax Romana end before or after the Edict of Milan was issued?

before

i About how many years passed between the beginning of the Roman Empire and the beginning of

Were Hannibal and Odoacer alive at the same time? ___ MO

Hection of Tiberius Gracchus

1 Which came first—the election of Tiberius Gracchus as tribune or Julius Caesar’s murder?

Which lasted longer—the Pax Romana or the Punic Wars?

the Pax Romana

" Wag Hannibal defeated before or after the birth of Jesus?

before

i the Roman Republic end before or after the birth of Jesus? ___2¢fore

© Scott, Foresman and Company.
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. people of the Nile River Valley

Reading Graphic Aids

yile River Valley is in the northeastern part of the African continent. Study the map below and

the questions that follow.

People of the Nile River Valley

IBYAN RT
Lia DESE ASIA

AFRICA

SAHARA
ARABIAN PENINSULA

N

0 100 200 MILES
—_—
0 100 200 KILOMETERS

Inwhich direction does the Nile River flow? north

bto what body of water does the Nile River empty? the Mediterranean Sea

What direction is Upper Egypt from Lower Egypt? __ South

What body of water lies east of the Nile? ___the Red Sea

fow many miles is Aswan from Memphis? ___about 400 miles

-hlwan or Giza closer to Thebes? Aswan

" What continent does the Nile River lie? Africa

© Scott, Foresman and Company.
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. Greek Civilization

Reading Graphic Aids

acient Greeks made great contributions to many different parts of Western civilization. Below is
"+ of some of the areas in which these contributions were made and a list of some of the people
made them. Study the list of names and then fill in the appropriate spaces in the chart.

Aeschylus Euripides Plato
Archimedes Herodotus Praxiteles
Aristophanes Herophilus Pythagoras
Aristotle Hippocrates Socrates
Euclid Phidias Thucydides
Aeschylus Aristophanes Euripides
Herodotus Thucydides
Archimedes Euclid “ ythagoras
Herophilus Hippocrates
Aristotle Plato Socrates
Phidias Praxiteles

© Scortt, Foresman and Company.
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F
History Grade 7
=

America’s Crazy Quilt
Natives and Settlers

The map indicates the areas where

mejor Indian tribes were generally

lcated when settlers arrived in America,
wnd where major groups later settled.

NOTE: The map is not definitive for teaching purposes, but illustrates
how the unit on Texas state history can be adapted for any state. De-
tailed maps showing the location of Indian tribes and settlers can be
found in most textbooks.

The following sample unit shows how we are attempting to

8 the EMS approach in Texas to teach state history to sev- sources. In this unit, the appearance of the Spanish in Texas
#hgraders. These ideas can be adapted to the teaching of illustrates the impact of a more technically advanced culture
¥y state history, however. Each state history usually begins on a tribal Indian society. This same impact may be examined
Wtha study of the early Indians of the state and the first set- between the Indians and the British, French, or Dutch, de-
While there are obvious differences in state histories, pending on your own state history. When the cultures blend,
"e/8 is a common background of cultural conflict and blend- the people's wants and the way they are satisfied, take on
%.and a need to understand how various groups used re- new dimensions. (continued on page 4)
| —
Glossary of terms used in this issue:
Resources: Inputs into the process of producing goods and Wants: Goods and services desired by people.
services. Specialization: When an economic unit produces a narrower
Natural Resources: Gifts of nature used in production. range of goods and services than it consumes.
Human Resources: People and their physical and mental Profit: Funds remaining after all costs of production have been
Capacity. deducted from the revenue derived from the sale of goods.
Capitat: Items produced by man and used to produce goods Opportunity Cost: The things that must be given up when de-
Services in the future. cisions are made o use scarce resources 1o produce particu-
: Lack of sufficient resources to provide all the goods lar goods or services. A trade-off in the use of resources.
nd services people want. Capital Intensive: Using more capital than labor
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People use resources In different ways, depending upon talk about the environment, climate, available local mate-
their culture, tradition, technology and, of course, availa- rials, and customs, and the effect these factors had on
ble resources. The way they use resources is reflected in choices. We compare the clothing and housing of later
their clothing, food, shelter and tools. To illustrate this to groups and see how the styles blended, and what each
your students, have them compare Indians' clothing and group borrowed from the other. You may want to use the
shelter with that of the early settlers in your state. In Texas, Want-Satisfaction chart opposite to compare the wants and
we compare Indian dress with that of the Spanish Conquis- use of resources of different groups.
fadors and early settlers. Then the students examine and

Spanish Contributions /
Food Plants cultivated by Spanish Types of work-skills General
Peach Apricot Lemon Silver-copper scuipture Laws of water, minerals
Fig Lime Raisin Iron working Community property concept
Orange Pomegranate  Sugar cane Use of plow Irrigation
Apple Pear Cotton Pastoral cultures (e.g. Shepherding) Use of adobe
Grape Olive Wool-weaving
Tools Domesticated Animals
Hoe Clamp File Wheel Cattle Horses Goats Pigs
Spade Plow Pliers Cats Barnyard fowl
Activities:
For our units, we developed a list of *'Spanish Contri- s What effect do you think these items had on the
butions'* to the multicultural society which grew out of Indians?

1 their contact with the Indians. Your list will depend on = Once the Indians became aware of these new items,
who the early settlers in your state were. If you are in do you think their wants might change? Why or why
New Jersey, for example, you would develop a list of not? (Ask students about how specific items
Dutch contributions. Once you've developed a list like changed the lives of the Indians. The horse, for ex-
the one below, give each student a copy and discuss ample, created many changes in transportation,
the following questions with them: hunting, carrying heavy loads, etc.)

& i i : 4
What_ might our life bg like today if the early serllers = What is technology and how is it related to human
(inthis case, the Spanish) had not come to America? resources?

® Whichitems onthe listare stillimportant to us today? = What human resources (skills) did the early settlers
® What other items around us can be considered introduce?
Spanish (French, Dutch, British, etc.) in origin

(foods, architecturs, celebrations)? = How did knowledge of how to use resources (human,
; I ure, ce rations):

natural, and capital) change the lives of people in

® Why do you think they brought so many things? Texas (or your state)? Have each student choose
To help students compare and contrast use of re- one contribution and describe in a short paragraph

Sources among the settlers and Indians, have them look the effects of that contribution on an Indian tribe.

at the list again and discuss the following: = What impact did the Indians have on the Spanish?

——




page 32

Amencan Enterprse  Teachung Notes, Winter 1979

*

Use this chart to compare Spanish and Indian Wants

e process of allocating scarce resources to the produc-
of goods and services and the use of those goods and
ices to satisty individual wants is the economic want sat-
tion chain. The wants people express, both individual
collective. determine what goods and services will be

forthcoming In the system. The nature of goods and services
mine the use of resources. The scarcity problem dic-
that not all wants will be fulfilled. Thus, a decision-
mgking Process or system is necessary to determine which
qants will e satisfied and which will not.

Have students make their own charts, following the example,

and fill In Spanish wants and use of resources, using infor-
sation from their textbooks, encyclopedias, or background
material which you give them. Have them do the same for the
jdans and compare the two charts.

Want-Satistaction Chart

Wants

Indian

Foeod

Shelter

Clothing

Other

Use of Resources

Natural

Human

Capital

_
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merican History Grade 9

Immigration and the Good Life

“In all of history, there’s never been anything like this immigration. We gathered to
us the willing, the adaptable, on an unprecedented scale...."" ... the myth of the
melting pot persists. Actually, we tend to cluster in ethnic groups that are
sometimes organized around what we do best." "'In the wake (of the Puritans)
came thousands, each in his own way seeking the good life, and willing to
risk everything to get it."'

—William Shatner in American Enterprise People

Activities:

The external and internal migration of people in the United
States contributed to the economic growth of our country, but
it also laid the toundation for problems, forcing some ethnic
groups to rely on public assistance and encouraging the for-
mation of ghettos

Give students a map of the United States; then, usinga map in
your textbook or a wall map, have students identify some ports
of entry various immigrant groups might have used. Have them
mark these ports of entry on their maps (for example, the Chi-
nese would have used San Francisco as a port of entry). Point
out that the port of entry had a great influence on where the
immigrants settled, since they were usually poor and couldn't
travel far from the original port Have students draw lines on
their maps to show the immigration patterns of the following
once they entered the U.S.. Scandinavians, Chinese, Irish
Poles, Russians, Mexicans, Germans, ltalians.

Ask students why they feel some groups migrated to the
areas they did. They should note that immigrants were at-
Iracted to places where they could find large numbers of their
Oown group. speak their mother tongue without embarrass-
ment. and rely on fellow countrymen for employment.

Have students look at the occupations of different cultural
groups in "Statistical Data on Immigration.”* Have them list
€ach country of origin and the jobs immigrants from those
Countries took when they first came to the U.S. Ask students
which jobs they feel would be better paying; which would re-
Quire skills (would skilled jobs pay more?); which jobs remain
Culturally related today (for instance, Germans brewing beer);
and what kept people out of some jobs (discrimination, lack of
education, lack of skills).

.

Have students identify roles and contributions of immigrants
during the period 1860-1919 and how these contributions
were distributed. For example, as consumers the immigrants
increased the demand for agricultural and industrial products,
thereby encouraging ecenomic growth. In addition, their great
numoers prevented any shortage of labor

Ask students why there was a great demand for agricultural
products by the immigrants and what other goods and services
the immigrants might have needed. Are these goods and serv-
ices basic needs (food, clothing, shelter) or wants (desires)?
Discuss the unique things each cultural group would want to
buy (rye bread-Slavic origin; sardines-Scandinavian origin;
corn or flour tortilla-Indian, Mexican origin)

To nelp students identity the results of economic growth, let
them use their textbooks to list new consumer products devel-
oped from 1865-1919 (railroads, automobiles, electric lights,
radios. motion pictures). If you or a student have a Sears &
Roebuck catalog from the period 1895-1905, use it to name
other consumer products developed.

To see the results of industrial growth, you can use chapters
7 and 10 of the textbook "'Rise of the American Nation" (vol. 2)
as resource material.

Have students identify some of the benefits now available to
the American people as a result of this phase of tremendous
economic growth. Students should understand that even
though this period produced an abundance of new products
and services, many people in low income jobs were not able
to buy them

IMMIGRATION BY REGION, 1860-1920

*From American Studies. Irvina L. Gordon, AMSCO. 1975. po 11-15
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ization: The French

'm 1608 Samuel de Champlain. geographer and explorer.

sded Quebec, established a base in what is now Nova

ﬁ"u" charted the Atlantic, and discovered the lake that bears

I aame and reached the upper Great Lakes. By 1635, the
o controlled the St. Lawrence and were in a position 1o
inate the Great Lakes area.

Up 10 1627. the white population in New France never
pd??-d 100. Trading companies found it almost impossible to

colonists. By 1620, the French government withdrew the
e of the old trading companies and substituted a govern-
l ﬂl.gPOI'I.SOer company, the Company of New France. Only
an Catholics were allowed in the colony, so French Pro-
is settled in the English colonies.

¢ French government interfered with every aspect of co-
;;] religion, politics, and economics. The king appointed the
mor and other officials who had complete control over the

4nists. The people had no voice in the government.

The French were skilled traders and explorers who went
fepinto the interior to trade with the Indians without govern-
gpental restraints. The Indians became their allies. securing
jus, fighting their battles, and guiding French explorers as far
sestas the Rockies and as far south as the Gulf of Mexico.

Most colonists had no chance to own land. This discouraged
mmigration of potential farmers. The French established a
fuw large settlements in New France, which concentrated on

' jrtrade with the Indians, and building forts and trading posts

) neontrol the waterways and serve as centers for Indian trade.

F-Cuhnintiou: The Dutch

!In 1609 Henry Hudson explored the Hudson River for the
Duch East India Company. The same company foundcd New
Attherland. at Fort Orange. near present-day Albany and
pliced settlers along the southern tip of Manhattan Island (lat-
frknown as New Amsterdam), along the Delaware River into
8¢ Hudson Valley, Long Island, and New Jersey.

The Dutch preferred the role of merchants and shippers and
*lup trading stations and forts. The real rulers of the Dutch
wlony were the merchants who traded along the shores of

{ Hihattan. Their warehouses were filled with furs, t-bacco,
ek, and tile, but they failed to establish a satisfactory iradin
Y Ty g

#reement with local Indians and were often subject to raids. A
#ill was built on Manhattan Island to protect against these
s, which later became Wall Street.

Holland was prosperous, so to attract settlers to America, the

East India Company offered “patroonships.” large
fiesof land for anyone who would transport 50 people across
. “Allantic. The patroons laid the foundations for a powerfu
§Atlantic. The p. laid the found for a powerful
Wﬂcy that controlled the Hudson Valley for years.
ple in New Netherland did not take part in colonial gov-
ment. For most of its 50 years of life, the colony was gov-
Med by director generals appointed by the Dutch govern-
:Lh?e settlers were regarded as employees of the Dutch
1a Company.

P ——

Colonization: The English

England began its New World activities in 1607, establishing
a colony at Jamestown, Virginia. then expanding along the At-
lantic coast from Florida to Canada. Finding no precious met-
als or jewels on the mainland, they turned to fur trading,
farming, and lumbering and usually clung to the coasts, build-
ing their houses near bays and rivers.

The colonies gave many English people a chance for a new
start in life. as well as freedom of religion. The colonies pro-
vided raw materials for England and bought manufactured
goods from the mother country. The English colonies also
brought the government wealth from taxes, which strength-
ened England’s claim to North America.

The growth of the English colonies was due mainly to eco-
nomic opportunities available in New England. The people
there engaged in lumbering, shipping, ship-building, and fish-
ing. In the Middle Colonies there was large scale farming. In
the southern colonies, there were large farms (plantations)
where rice. tobacco. indigo. and cotton were grown.

The economic advantages in the English colonies attracted
many settlers, but the growth of democracy and human rights
also attracted people.

The Spaniards were the first to establish colonies in the New
World, in the 1500s and 1600s in Central and South America,
Mexico, the West Indies, Flonda, California, and the south-
western part of what is now the United States. Spanish explor-
ers confined most of their activity to Central and South
America, where they found gold and silver. Their main task
was to collect these treasures and ship them back to Spain.

Most of the colonists were farmers; others ran mines or ran-
ches. Because these colonies never attracted many people from
Spain, the settlers employed Indians to work in the mines and
fields. By the mid-1500s, the Spanish started using black people
from Africa as workers. Later, English colonists in North
America borrowed this system of slavery.

The Spanish placed many restrictions on their American col-
onies, making life there unattractive to settlers. Self-govern-
ment was not allowed and there was no religious freedom, with
almost all of the settlers belonging to the Catholic Church. No
industry was allowed in the colonies and they were only per-
mitted to trade with Spain. As a result, the Spanish colonies re-
mained fairly small.

Activity Options:

Ask each student to choose which country’s colonies
he or she would have preferred to settle in and why. Stu-
t!ems can explain their preferences by pointing to condi-
Uons in other colonial settlements.

Have each student play the role of a settler from one
of the groups and ask them to write a one-page diary en-
Uy about life in the colonies or a letter to someone in the
Mother country describing life in the New World.
-

Have students choose two groups of settlers (Dutch,
Spanish, French, or more), and let them make collages
representing these cultures.

Have students create a bulletin board showing the
four groups and title the board “Contributions from
Our Past.” Let each student identify at least one hold-
over we have from each group (foods, tools, names,
traditions, etc.).
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Roles:
e governor
¢ alegislator from a rural area

¢ alegislator from a densely populated industrial
area which has an unemployment rate of 12%

pairy farmers have complained
that wide variations in the prices
id by grocery stores to dairies for
milk have made it impossible for
dairy farms to operate—there is so
much uncertainty that they can't
make plans with respect to buying
cattle and equipment. It is sug-
that the state establish a
“Milk Price Stabilization Board"
which will establish a minimum
price that must be paid to dairy
farms for milk so that they can
make reasonable profits.

--——————_-—-——L——————————_--—

Federal Government

Roles:
the President

areas and states

the Speaker of the House of Representatives
a member of the Ways and Means Committee
a delegation from New York City, or other urban

State Government

* Representatives from:
—agriculture

—industry

Teachers in the state were prom-
ised an increase in pay several
years ago, but the legislature has
not appropriated the necessary
funds to implement the raise. The
legislature is now considering:

1) raising the state sales tax to get
the revenue necessary

2) raising the state income tax to
get the revenue necessary

3) postponing the pay raise imple-
mentation.

e an ambassador from an underdeveloped nation.

e the chairman of the Joint Chiefs-of-Staff.

e the chairman of the Presidential Council of
Economic Advisors.

* arepresentative from an Arabian oil ministry.

“lobbyists'" from industrial groups, the AFL-CIO,

consumer interest groups, and environmentalist

groups.

Should the federal government subsidize large
Corporations if they are about to go out of business
and this would cause severe problems of unemploy-

ment in some large urban areas?

-_____________________F_____________________

_ Should the federal government subsidize scien-
tific research in the fields of medicine, energy, and
Space exploration? Should research programs in the

humanities be subsidized?

“‘-——————-—_—————————

—banking and finance

- —— i ——

r--—_—-——-——_—_—_—————-—_—_———-———-—-———-——-—-

—labor
—education
—retired persons

I s e e st 0 g e i e e e

It is proposed that state taxes on
liquor and cigarettes be increased
substantially in order to improve
the state's welfare programs by
developing job training facilities
for persons receiving public
assistance.

i o e i e s ]

Shouid the federal government provide foreign aid
to selected underdeveloped nations in order to stim-
ulate their economic growth?

Should the federal government pay part or all of
students’ tuition payments at state-supported uni-
versities? At private universities?

RS — (S ——

S S S S e
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ONOMICS
nomics Game

L

{0 PLAY: _
fmn the clock back to 1700 D!vlde the class into groups of
o g, each group representing investors travelling from
_alony 10 colony, seeking to make the biggest possible profit
yihan initial nest egg of $10,000.
gach group needs some general information on the condi-
jons in each colony and the possible exports to invest in
charts below, prepared from Mr. Paris's research, will
ge students the necessary information about the colonial
gconomy.) |
|neach colony, the group decides which exports to buy
The group can invest all its money—or none—in one or more
gports chosen from the list below. When the group has made

its investment decision, one member draws the "“multiplier
card” for the colony. Mr. Paris has devised these cards using
actual economic data from 1700-1760. The cards list the
exports which actually showed a profit, and each export is
assigned a number indicating how profitable the investment
was. For instance, if a group invested $4000. in lumber while
visiting South Carolina, and the card lists LUMBER—3, then
the investment has tripled, and the group now has $18,000
total (84000 invested + $8000 profit + $6000 not invested).
Each group must keep a running account listing for each
colony visited the exports invested in, amount invested,
amount of return, profit or loss and the running total.

Use a chart similar to this one for record-keeping:

COLONIAL INVESTMENT CHART

EXPORTS
INVESTED IN

AMOUNT
INVESTED

AMOUNT OF
RETURN

PROFIT (+)
OR LOSS (—)

RUNNING
TOTAL

The group with the highest total after visiting all colonies is
e winner. If a group loses all its money, they may appeal to
ne teacher-banker for a loan.

Anote of caution: investing in cotton, tobacco, rice, indigo
requires slaves, and rum distilling requires smuggling contra-
tand molasses into the colony. If a group decides to invest in
one of the four crops that need slaves, they must spend
money on slave labor, and to invest in rum, they must spend
money on smugglers. The money spent on siaves and smug-

gling is a cost; it shows no direct return, but failure to provide
for either factor will mean sharply reduced profits. (For
instance, the group visiting New Jersey decides to invest
$2000 in tobacco—and to spend $300 for slave labor. The
Multiplier Card reads:

TOBACCO—$0-99=1; $100-199=2; $200-399=3;
5400 and up=4. Thus, the group makes $4000 profit +
§2000 initial investment + $8000 amount uninvested—3$300
cost for slaves = $13700 total.)

1. Cotton—needs 6 months of frost-free weather and
20-30 inches of rainfall during warm to hot growing
season. Requires many slaves. Seeds are a problem

2. Tobacco—used as money in some colonies; mild
climate best. Requires some slaves. Smoking became
big fad during 17th century

3. Lumber and limber—basic building material in 1700.

4. Fishing—growing demand for fish because of growing
colonial population.

5. Rum distilling—molasses has to be smuggled in, but
product is (hic) popular!

6. Ironworks—climate not a factor; has to be near coal
deposits and population centers.

7. Rice—needs warm, moist climate. Needs slave labor.

8. Trading and shipping—needs good harbors and dense
population.

INFORMATION SHEET—EXPORTS
POSSIBLE EXPORTS TO INVEST IN

9 Whaling—needs good ports.
10 Furs—needs dense farest.

11 Shipbuilding—'4 of British tonnage built in America.
Needs to be near lumber and timber.

12. Indigo—needs slave labor and very warm climate
13. Cattle—needs good grazing land and fairly mild climate.
14 Grain—fertile land which is fiat and not too near coast.

15. Naval stores—{pitch, pine tar, turpentine) related to
lumber trade

16. Peddling—house to house selling which was very
successful in one northern colony. (Ever heard of
Yankee peddiers?) (Connecticut)

17 Slave trade—one northern colony did quite well in this.

\—___
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Field Trip to the Federal Reserve 3z

Aetiotty:  [p

Many teachers shudder at the idea of taking their stu- you have some sort of review or debriefing session with
is on a field trip. They fear the complications of travel- the students after the trip by having a quiz, question.and
in0, making arrgngemenls. organizing and controlling the answer sessian, or a group discussion.
qudents. But a field trip doesn't have to be a nerve-racking Federal Reserve Banks will supply your classes with
grience. free literature on the “Fed'" and its functions by just writing
| fake senior high students on a tour of the Federal Re- or calling the Public Information Department. The Federal
enve Bank in Chicago every year. Who wouldn't be fas- Reserve in New York City (33 Liberty Street, N.Y.C. 10045)
gnated by a room full of money, and the fact that someone also provides, for a small fee, two filmstrips for economic
ds all day counting it, or the sounds of thousands of classes—Checking Out Checks and Making Money Work;
wins clinking through a machine, or the amazing dexterity and a multi-media package on International Economics is
4 a woman currency counter going through hundreds of being completed. Teachers can obtain the Joint Council
sils, picking out a counterfeit with a glance. But a trip to on Economic Education's (1212 Ave. of the Americas,
e Federal Reserve is more than bundles of money and N.Y.C. 10038) three-part filmstrip on The Role of the Fed-
wunting machines. It's also an excellent first-hand expe- eral Reserve. There is also a free paperback book entitled
fence, proving that economics is more than theories. See- The Federal Reserve System, Purposes and Functions,
pg the economy in action brings reality to classroom available in classroom guantities from the Federal Reserve
fscussions. System’'s Board of Gavernors (Washington, D.C.). All of
gefore the trip, | brief students on the concept of money, these are excellent materials for pre-field trip orientation.
ot the trip itself helps them to better understand the rele-
wnce and functions of money: how money serves as a
sandard of value, a medium of exchange, and a store of
@lue. They also see that money can take the forms of

fzderal Reserve notes, checks and currency. The students
tegin to realize that the Federal Reserve Bank has a prac-
il function, a "'Bank for Banks,” operating like a local
wmmercial bank, only on a much larger scale. The Re-
e Banks separate old and worn out bills, burning them
and replacing them with new ones, in an endless cycle of
Eceiving, counting, accounting, sorting, stacking and
ihipping. The students see the monetary institutions' vital
mig in our free-enterprise economy—creating jobs and
providing services to member banks. They will also learn
fow the public gets the right amount of coin and currency
“eeded for daily transactions, and how the Federal Reserve
Sjstem's nationwide check processing facilities contribute
omaking checkbook money widely acceptable by insur-
“gspeedy transfers of funds.

By far the most important lesson students will learn is
Yal money must be managed. They will learn that an econ-
My can have too much money—which can cause inflation COIN COUNTING
~0r too little money—which can cause falling production Banks deposit with us "surp!us_" coins in sea!e_d bggs. The oper-
ind unemployment. They will also learn that striking a a{or brealfs the sealr and emplies the loose coins into the pan of
dlance between these two extremes can be a tricky and his counting machine. The coins are counted by the machine.

fificult Saci Th.a operator walches '.'or cou‘nferfg.-'{s, mutilated (c!ipp'eo‘,
They will .learn that the Federal Reserve System i chipped, or p‘unched) cqms, fore:g.i? coins, and slugs (msfgf qfrscs
i ave : ! " roughly the size and weight of & coin). When the operator finishes
& U.S. representative in relations with foreign central the count and substitutes good coins for mutilated, foreign, and
ks and international monetary institutions. Part of the other unacceptable coins, he seals and tags the bag and re-
York Fed's job for instance in fulfilling this task is weighs it. Then he marks the weight on the tag which indicates
PIOhﬂng some $16 billion of gold bullion for foreign the denomination and amount enclosed.
Sitors.
Your field trip doesn't have to be to a Federal Reserve Federal Reserve Banks are located in Atlanta, Boston,
K. you can take your students to other related institu- Chicago, Cleveland, Dallas, Kansas City, Minneapolis, ﬁ'
- You can visit a stock market, a stock broker, a com- New York, Richmond, San Francisco, and St. Louis.
!Y market, a Federal Mint or even a small local com- There are Federal Reserve Branch Banks in Los Angeles,
o ’Fl_al bank. It's not necessary to travel long distances or Portland, Salt Lake City, Helena, El Paso, Denver, Omaha,
518!} large monetary institutions. What is important is that Oklahoma City, San Antonio, Houston, Little Rock, Mem-
g U give the students a chance to experience the realistic phis, Nashville, Birmingham, Louisville, Detroit, Cincinnati,

Practical side of our economy. It is also important that Charlotte, Pittsburgh, Baltimore, and Buffalo.
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SUGGESTED EVALUATION PROCEDIRES

Cvaluating the learning progress in an impontant part of the teaching
process becaure:

[) it helpa clanify the objectives fon learnenn;

2) it provided feedback to the learnenrs, heeping them infonmed of

thein progress;

3) it informa learners an to how they can improve;

4) it informs the teachen of the extent to which atudenis have

achieved deained outcomes;

5) it i eanential in reporting pupil progress to parents and informing

the community of achool program.

(valuation takes many formr and occumn at several levels. 9In the
Inancin Howell School Vintnict atudents are adminiatened national achieve-
ment teats ar well ar the atatewide BESJ test.

Howevenr, evaluation takes place everyday in the clarsroom at a more
informal level. Jhe teachen obasenves atudents at work and makes judgementa
about thein behavion, their study habita, and thein finished projecta.

Jhe following section deals with classnoom evaluation of student learning
on @ day-to-day banin., Jimat in a Lint of methods from which the texchen and
atudent may enlist ar thein evaluation tool. Second, a chart of these methoda
as they are ured to evaluate atudent progress in social atudien clasres bared
on cognitive gain, attitude and value change, and achievement of akills. *

/. Sroup work and discunsions -  (valuate methods, techniques, aounces,
etc., which students wied fon thein topic. (Example, if the group
chooses 2o neport on Athena and Sparta, note thein sounces and
methods of presentation.) See Jonm I, the "Group Rate Scale” to
wie in evaluating performance when working togethenr as a group.

* See chart I - bared on Jarolimek's "Social Studies Shilla and (ompetencies”.
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EVALUATSON PROCEDURES ( continued)

Group Work and Discusnion - (continued) - Student diacunniona
may be evaluated through the following:  (See Jorm 2)
Reaponda when called on

Aaka good queationa

(itea examplen

lses analogien

Cncounages others to participate.

Sunmaizes

Obaervation - 9n onden to determine if the atudents ane beginning to

wre the value procean, observation can be the beat atnategy. JThe
objective necord of youn obiservations ahould be made as soon as

poasible. JThe teacher murt be careful to recond only what helahe
actually obaerves, not what they think they obaeave. (Jhese observationa
ahould not be averaged into the atudenta grade. )

(hecklints - Reports feedback to the atudent, heeping them infonmed

of their progness. (See Jonm 3, Geognraphy Skills (hechliat).

The (Lararoom Envinonment (‘hechlist (See Jorm 4), provides feedback

to the teachen about the claranoom environment and provide atudents

with a common format: for connidening thein personal learning prefenencea.
Pernonal (onferences - Jhin in a time of discurrion between the atudent
and teacher %o gain inaight into the cognitive and affective domain of
the atudent. Jhia ia an informal mearure wred to clanify the kinda of
assintance needed by the atudent,

Wonk namplea - Jhin includes any daily arsignments the atudent produces
neporta, booklets, map skills, teata, crosmword puzzles, etc.
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EVALUATION PROCEDIRES ( continued) S

6. (xperience Summanies (Dianies, loga, contracts, role playing,
brainatonming, and reactions journals.) — See Joam 5.
Diariea and logr - helpa atudents necall what was learned.
(ontracts - atudent teachen agreement .

Role playing - atudent intespretation of a role and the ability
to apply what they have learned to solve problema.

Brainatoaming - atudent evaluates hiafher ability to give
apontaneour alternatives o a given aituation.

Reaction Jounnals - wsually a daily journal which i ahared by
the atudent and teacher. Yn the jounnal the student tells how
he/ahe felt about themrelves in the the clarsroom setting.

7. JSotiometric devices - used to evaluate changes in the social
atructune of the clasn.

8. Jeacher-made teats - used to evaluate undesstanding of concepia,
genenalizations, irends, and content.

Jollowing the chart, the readen will find a aection of evaluation form
which may be wired %o evaluate atudent progresa.
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CHART 1

Techniques, devices and procedures commonly used by

teachers to evaluate pupil progress in social studies,

QOutcome to be evaluated

Techniques, procedure,
or device used

—

EVALUATION PROCEDURES AND PROCESSES IN THE CLASSROONM

\

| Group disctfssion

= =

Cognitive gain

———
\Attitude and value change __—_—-""*Skill growth

Things to note:

How well do pupils use the appropriate vocabulary?

Are essential concepts understood?

Are important relationships understood?

Are there important concepts needing further study?

Is the factual base adequate for the ideas being
discussed?

Things to note:

Extent to which pupils express like or
dislike of topic.

Presence or absence of comments sug-
gesting racism, sexism, or prejudice.

Extent of openness to new ideas.

Evidence of responsible self-evaluation.

Things to note:

Ability to express ideas in a
group.

Ability to use standards in
evaluating work.

2. Observation

Do pupils

Talk with understanding about the topics under study?
Cite examples of out-of-school applications of ideas
studied?

Do pupils

Show respect for the ideas and feelings
of athers?

Carry a fair share of the work load?

Show evidence of responsible habits of
work?

Do pupils

Use relevant skills independ-
ently when they are needed?

Have apparent deficiencies in
skills?

Avoid using certain important
and needed skills?

3 Checklists

Applied to behaviorally stated objectives that serve as cri-
terion references of pupil achievement.

Used to record observations of specific be-
haviors of pupils.

Checklists are developed to evaluatc
the use of a specific skill: giving an
oral report, clarity of speaking, or

f}. Conferences

use of references. “g

8

Use individual pupil conferences to May be used to learn specific interests of Used to diagnose specific problems t_
individual pupils—likes, dislikes, preferred in the use of skills, \}:T

Discover evidence of confusion or misunderstanding
of ideas.

Clarify the kinds of assistance needed by the pupil.

Discover the nature of needed remedial work.

activities, books, topics, and so on.

Can be used to check the profici-
ency of skill use on an individual
basis.




CHART 7

5 Work samples

To note qualitative differences in pupil work products over

{continued)

I
time: a written report, booklet, map, or a classroom test. |

EVALUATION PROCEDURES AND PROCESSES IN THE CLASSROOM

To note greater sensitivity to others in writ-
ten work and artwork.

To note increased concern for neatness of
work; concern for punctuality in complet-
ing assigned work.

To note qualitative differences in
proficiency in use of specific skills

b Diaries and logs

Basically the same as Experience Summaries,

Help pupils recall what has been learned.

7 Sociometric devices

Of no special use in evaluating cognitive gain,

except that diaries and logs are kept on a

Remind pupils of the gap between intentions
and behavior.

continuing basis,

Show incremental growth in skill
use over time

STeacher-madc tests

Used to evaluate understanding of concepts, generalizations,

Used to observe changes in the social struc-
ture of the group.

Show how children have or have not won
greater acceptance by the group.

Show how leadership roles have changed
over time.

Show how the preferences of children for
one another have changed over time,

Of no special use in evaluating
skill growth.

trends, and informational content through the use of such
exercises as the following:
Matching causes and effects.
Arranging events in order or arranging steps in a
sequence.
Providing reasons or explanations for events,
Selecting the best explanations from a list of alter-
natives.
Determining the truth or falsity of statements,
Providing examples of concepts.
Supplying a generalization based on given facts.
Being able to use key terms correctly, |
Providing ends to unfinished stories or situations bascdi
on facts. |
Placing events on a time line.

Used to find out about likes, dislikes,
interests, and preferences for activities
through the use of such exercises as the
following:

From a list, select the things vou liked
best, liked least,

Check what you like to do during your
free time,

Write ends to unfinished stories that deal
with emotions, prejudice, and discrimi-
nation.

Select words from a narrative that en-
gender strong feelings.

Used to check the proficiency of
skill use or to diagnose specific
difficulties through the use of
exercises such as the following:

Placing geographic features on
an outline map.

Locating places on a map.

Reading to find the main idea.

Making an outline of material
read; or finishing a partially
completed outline,

Using an index to find informa-
tion,

Skimming to find specific facts.

9;7 , B'gﬁd
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GROUP RATING

Scale 1 2 3 4 5 6 7 8

(low)

There is trust and openness in the group. Members feel free to say what

they think.

Members of the group pay attention to what is being discussed.
The group is well organized. Gets things done.

The group budgets its time wisely:

a. It does not skim over discussions just to get them over
with.

b. It does not spend too much time on irrelevant discussion.

c. It does not spend too little time on relevant discussion.

Every member has the opportunity and encouragement to use his/her talents

in the group.
There is a sense of belonging in the group.
The group is serious in its efforts.

There is respect for each individual's opinions in the group.

The group does not give up when there is lack of participation or disapgree-

ment within the group.

Form |
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FOR AN ORAIL (GRADE

CHLITEMLA

Minor Contributions

Major Contributions

Student's Name

Responds when called on

Attempts to say something

Asks good question (relevant)

Cites example

Draws minor conclusion

Enlarge on fact already mentioned

Disagrees or engages in worthwhile controversy

Draws major conclusion

Forms major hypothesis

Introduces specific fact to support discussion

Uses analogies

Interprets ideas

Encourages others to participate

Summarizes
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/ denoten akill har been leanned
~— denotes abill not learned

(Student’s name)
GTOGRAPHY SKILL RESULT GEOGRAPHY RESULT

Pre-teat Poat-teat
Finding Directiona Recognizes diffenent types of mapa
locating the seven continenia Identitien different landfonma
locating the five oceana Known the layens of the atmoaphene
CoMgcoi W sz oﬁ;fve continents Knows difference in nevolution and rotation
longitude and latitude Name the nine planeta
Knowledge of grographical teamn Jind a place uring the letter-number hey
Knows purpose of map legend (an read a bar graph
Kmmuﬁ{aﬁﬁwmmw,&m , (an interpret aymbols on a map
Baing a world map, can make a color-coded (ompare. population dennity :

map legend 3
Detenmine acale of milea Made a dictionary of geography teams :;
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Eorm. 4

Name:

pite: ——

if 1 had to describe this activity /unit/course, | would
use the words: {Check no more than two from this

list)

‘____easy[ '

f confusing

" hard

' makes me think

fun )

__notvery important
___boring

| __my favorite subject
__important to me
—_related 1o problems today
__interesting

___other (What is it? )

_—
—_—

| During the last three weeks in this class | spent most
of my time: (Check three answers)

__listening to what was being said

___bored

__interested

___asking questions

__answering the teacher’s questions
___confused

| —_learning a lot of things | never knew before
1 —_wishing we could go more slowly
—wishing we could go faster

—wanting more information

—_taking pant

— other (What is it? )

Il During the last three weeks my class spent a lot of
time: (Check three answers)

—reading

—writing answers to questions

~—having whale class discussions

| —listening to the teacher

——answering the teacher’s questions

—working in small groups

—taking notes

~—doing role play, debates

~—doing projects

| —other (What is it? )

Iv.

learned the most in this activity/unit/course when 1:
(Check three answers)

~—read the books

~listened 10 the ideas of other students in my class
~lalked about my ideas with a small group

| ~listened to the teacher

~~EBdve my own opinions

~—3sked questions

~~did the written exercises

——nswered questions

~~discussed with the whole class

—~did small group projects

~~Other (What is it? )

Sample Instrument: Classroom Environment Checklist

V. Whatl liked best about this activity/unit ‘course was:
Vi What I liked least about this activity/unit/course was:

VIl During class | find it hard to: (Check as many as you
wish)

understand what | read in some of the books
__take part in class discussions

— work well in small groups

explain to the teacher what | was confused about
ask questions

take partin role play, debates

—____express my own opinion

remember what | had read in the books
—learn the names of people and places studied
read diagrams and charts

use outside source materials

other (What is it? )
VIIL. To do well in this class | have to: (Check as many as
you wish)
memorize all the facts in the reading materials
— read well

ask questions

take part in discussions

remember evervthing the teacher said -
agree with the teacher

have my own opinion

write well

—do extra projects

try to be as quiet as possible

bring in extra information

—answer a lot of the teacher’s questions
use evidence 10 support my position
___listen to and remember what others think
— other (What is it? )

IX. In this class, my classmates and | ask: (Check one
answer)

many questions
a few questions
hardly any questions

X. In this course we work in small groups: (Check one
answer)

—often
—__sometimes
never

XL In this activity/unit/course | prefer to work: (Check
one answer)

— by myself

in a small group

—with one big group
{with the whole class)

Xll. The most important thing | have learned in this activi-
ty/unit/course is:

XML If 1 could change anything about this activity/unit/
course, | would do the following:
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Cvaluation Eorm 5

RECORD KEEPING

The purpose of independent study ! CONTRACT I
record-keeping devices is to en- I
courage student responsibility : with
while keeping the teacher apprised | {student) (teacher)
of what the student has been | SUBJECT: }
ing.
P ] CONTRACTUAL CONDITIONS |
CONTRACT | What 1 want to find How I will show what
| out: I learned: |

Contracts such as these provide a
teacher-student agreement within
a given time limit.

The expectations for the study are ! ' !
clearly defined by the student ' :
vith the assistance of the teacher. pyp pATE:

The contract represents a commit- CONSEQUENCES :
ment for a course of action.

LoG |

This log assists the student in
planning and following through NAME : DUE DATE:
on his independent study. It

also may serve to help the stu-
dent evaluate his progress. ¢ Subject of my study:

What I want to find out:

Planning Date:

Evaluation:

Signed:
s (student) (teacher)

|
KEEPING TRACK
{ OF o S ETE T = 2 = = =T S e g o » _-'
- - | LOG OF MY INDEPENDENT STUDY :
-« INDEPENDENT DATE | ACCOMPLISHMENTS EVALUATION | NEXT STEP
iz i
. | i
. \Qk | !_
- s
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luating a Directed Reading Lesson

CHARACTERISTIC

teacher explores students” backgrounds to determine what is known about the
¢ to be studied.

teacher helps students relate material to be studied to what is already known.

teacher helps students preview the reading assignment by:

ointing cut important features of the assignment—introduction, topic headings,
immary, etc.

lelping students use graphics and study aids included in the material—pictures,
harts, diagrams, index, footnotes, etc.

teacher pre-teaches vocabulary and concepts.

or to the reading, the teacher helps pupils establish specific purposes by:

uggesting questions to be answered from reading the material.

lelping students formulate their own questions.

- teacher suggests how to read the assignment (word by word, by sections,
mming, read portions more than once, etc.).

teacher uses a variety of questioning strategies to encourage reading for:

pecific facts.

nferences and interpretations.

ritical analysis and evaluation.

'ersonal reactions.

.pplication to other situations.

etention.

teacher has re-reading of portions of the assignment to help students interpret
rmation for:

)rawing conclusions and noting relationships.

valuating the intent and style of the author.

ormulating new concepts.

ssessing the significance of the material.

teacher helps further interest in the material read by:

roviding supplementary reading material.

clating reading material to everyday life.

chools/February, 1980

"

-
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aluation Form 7

PROJECT EVALUATION FORM

Student's Name

Period

Date

Project Grade

This grade is based upon the following factors:

1. The creativity of your project.
2. How well you applied the concepts of the story to your project.
3. Over-all appearance of your project - neatness. |
4. Quality of your product.
5. How well you followed directions.
Teacher Comments: D

Class Participation Grade

This grade is based upon your utilization of class time (planning, con-
structing, bringing basic materials to class, etc.).
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Form. J

CASE STUDY

CASE NAME

DATE

Possible issues stated as questions:

1.

State the issue chosen by the class:

Values in conflict: vs
Take a Stand: Yes because
No

Write out a possible analogy to support your stand.
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W Form 9

FEEDBACK FORM

1. How satisfied were you with this week's sessions? (Circle one)

1 2 3 4 5 6 7
very very
dissatisfied satisfied

2. What was the high point of your week in class?

3. What factors contributed toward your satisfaction?

4. What could be changed to make these classes better for you?

5. What can I do to make these classes better for you?

6. What can you do for yourself to make these classes better for you?

7. What are some of the special issues, concerns or questions that you
would like to see raised in class next week?

8. Free comment/suggestions/questions/jokes/etc.

3

)
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Eorm. D

TEACHER SELF-EVALUATION FORM

1. COMMUNITY-ATMOSPHERE of acceptance, trust, openness:

1 2 3 4 5 6 7
Low High

9. Achievement motivation—(a) students involved in setting goals.

5 6 7

1 2 3 4
High

Low

3. Achievement motivation—(b and c) students involved in setting
procedures and conditions.

p 2 3 4 5 6 7
Low High
L. Awareness of student concerns.
1 2 3 5 5 6 7
High

Low

5. Self-renewal-—utilization of variety of learning styles and settings.

1 2 3 4 5 6 7
Low High

6. Presence of creativity.

1 2 3 4

Low High

7. Atmosphere of joy and vitality.

1 2 3 4 5 6 7
Low High

—— e —— ————— & s . iR
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HOW TO ASK CLASSROOM QUESTIONS

Asking classroom questions is an instructional practice which has recently
received much attention. The teacher's ability to use and to ask differ-
ent levels of questions is an essential ingredient in the instructional
process of the classroom.

Although much scholarly work has been done on identifying and distinguish-
ing between various levels of classroom questions, a basic criteria for a
meaningful classroom questioning technique rests upon practicality and
results. With this in mind, the following questioning technique is offered
for use and adaptation.

To facilitate the use of questioning, three levels of mental activity can be
identified for classroom use.

1. Recall: Frequently used, recall questions require the student
to recognize and retain information previously read or presented.
Such questions are normally used to make sure that students can
remember the material being studied. When employing this level
of questioning, the classroom dialogue can generally be described
as the teacher initiating the question with the student providing
a short or single word response.

Words typically associated with recall questioning include: State,
Name, Identify, List, Describe, Relate, Tell, Recall, Give and
Locate. This level deals mainly with retention and demands a
capability to memorize information.

2. Evaluation: The student is required to analyze information in
accordance with a criteria in order to make an evaluation or judg-
ment. The teacher promotes examination and analysis in order to
determine the worth and value of the basic facts of an issue or
problem being studied. Asked to give reasons for their analysis,
students need to be able to identify and use the basic information
of an issue in a critical and systematic manner. With much more
verbal interaction occurring in the classroom, students readily
question and respond to each other.

Key words which could be used to initiate evaluation type gques-
tions include: Evaluate, Analyze, Judge, Compare, Contrast, Differ-
entiate, Calculate, Measure, Appraise, Deliberate and Estimate. The
major characteristic of evaluation is that students are encouraged
to make an analysis and to provide reasons for their judgments.

3. Creativity: In this level, the student is asked to create or invent
something different. The student is urged to think beyond the mate-
rials presented and to use imagination in creating new ideas or
theories. Classroom discussions resulting from creative operations
exhibit a variety of ideas which are freely expressed.
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gow To Ask Classroom Questions (Cont'd.) F_D(-m I;!

Key words used to initiate this level of activity include: Make,
Create, Speculate, Design, Invent, Construct, Devise, Predict,
Hypothesize, and What would have happened if...A major purpose
of creativity is to provoke students to draft ideas beyond that
previously experienced.

At a time of greater awareness and sophistication of the educa-
tional process, it is increasingly important for teachers to
understand the means by which they communicate and instruct their
students. Certainly, there is no perfect or "foolproof" question-
ing strategy. The context within which a question is asked, the
knowledge possessed by a student and the way a question is con-
structed, all help determine the level of student performance.
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SL95E PRESENTATION

Social Studies (wwiculum in the Inancia Howell Diatnrict
PURPOSE

TJhe purpone of thia alide presentation is three-fold:

(. Finat, to acquainit you with the achool dintrict my culminating
project wan deaigned fon, thenefore, hoping to give a betten
understanding of the dinection my paper took.

2, JSecond, 1o explain the rocial atudies curniculum in the Fnancia
Howell School Diatrict, with an emphasrin on the junior high
achool, and,

3. Jhind, to show nome of the activitien, exhibita, projects and
methods employed in the teaching of nocial atudien in our
diatrict,

SWIRODU(TSON

Jhe Inancin Howell School Dintrict in located in St. (harles (ounty,
Misrrouri. 9t encompasses over 60 aquare milea of land and within these
boundaries, it hourea oven 7,000 atudents. At thia time, five elementary
achools, two junion high achools and one senion high achool comprise what
ia knoun aa the flowell Diatrict.

We ahare aimiliar educational problems with oun neighboning achool
diatrict Auch aa,

[. low tax ratea,

budget cuta,

teacher burn-out

and disciplinary problems,

however, an many achool diatricts are cloaing thein doora and cutting thein
teaching atal{s, we are experiencing a rapid reaidential and induatrial
orouth, therefore creating an additional burden.

-
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We are opening new buildings annually and increaring our ataff by
35% eveny year. Yt haa been eatimated that if thin outrageoun rate of
growth continues, by the year 2000 we will be equal to four major achool
diatricta.

Becaure of the preasing problem of growth, oun cuwniculum har auffered
immernely. e are now realizing that we must onganize and articulate the
social atudies caiculum. When 9 began this project we had nothing down
on papen for new aar well as expenienced teachern %o refer to regarding the
social atudiesr curniculum in our achool district.

9 felt that we needed to have down in black and white exactly what
was being taught per grade level, not only for ua, but for new ataf{ mem-
bers entening our dintrict.

Jhe Scope and Segquence portion of the guide was designed o give the
viewer a total look at the social studies offeninga from K through 12,

The nocial atudier cunniculum in Fnancin flowell in referred 2o in
cunniculum books an the "widening honizon” approach. 9n oun explanation
to atudents, we explain thian "widening honizon* concept as follows:

Have you even thrown a pebble into a pool of water on a

lake? lUhen the pebble falls into the waten, it forms ringa of

cincles. (ach cincle keeps getting widen and widen.

You are something Like that pebble with cincles around it

asr you atudy secial studies in ourn achool dintrict.

You live in a house on a street in your neighborhood. Youn
neighborrood in the firat cincle.

Yournneighborkood in only one of many neighborhoods in youn
toun on city. Youn neighborkood in the aecond cincle.

Nlany neighborhoods make up the second eincle.  Youn Zoun:

on city ia in the atate of MNinsoundi. MNirsouri in only one of
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Lifty ataten that make-up the lnited States. Minsouri and the
United States are two largen cinclea.

Joea the cinclen atop here? Of counse not. Jhey go on
and on. And each one gets biggen

Jhe United States in on the continent of Noath America and
North Amenrica in one of aeven continents on the planet - youn
planet - farth. The world, on earth, in part of the universe.

START PROJE(IOR

SLDE 1 - SNTRODUCTSON O HOLLENBECK GUNSOR HIGH SOCIAL STUDSES
In oun dintrict goals and objectives, we atress the teaching of
these five content arean:
l. Political Science
2. Geography
3. Jociology

4. (conomica
5. Hintony
Jhe following room displays are all designed by my atudents. They
do evenything from gathening materials, draving up preliminary plans, to
the final diaplaying on the wall on bulletin board.
SODE 2 - HISTORY WALL DSSPIAY
Jhe hintony dinplay includen parchment copien of the (onatitution,
Declaration of Yndependence, Gettysburg Addnens, Mapa of (ivil and Rev-
olutionany Wan Battlefieldr and pictures dealing with topica from Amenican
Hintony, Jhere pictunes include:
Boaton Jea Panty
Nidnight Ride of Paul Revere
Yndependence Hall
Signing of the (onatitution

S S B O
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SL9DE 3 - SEOSRAPHY WALL DISP LAY

Jhe Geography wall display on the aide wall in a political map of
the world ahowing the location of the continents, oceans and countrien
of the world. Jhia map offern a apringboard to introduce oun Map and
Globe unit at the beginning of the achool yean.

SL9DE 4 - PARENT N9GHT BOOTH DSSP LAY

Jhe persons in the picture are my depariment chairman Neil Beany
and a colleague, lyn fatild,

Jhin dinplay wan designed by one of my atudenta after Y gave him a
copy of my acope and sequence section of my paper. 9 explained to him 9
wanted a display #o go along with it, and he deaigned thin exhibit fon
the social studies booth at Panent Unientation Night.

97 you will notice in the background he took the five conteni areas
atrnesned in oun cwniculum and designed the wall diaplays 2o coondinate
with aubject matten taught in seventh grade social atudies. (Review those
Live content aneas: Political Science, Geography, Sociology, (conomica,
and ;’r’i.atoa;.)

Some of the items dinplayed are:

(. Jelt flags of the world.

2. Poaten showing examples of geographical tewma.
3. AU ounbanic texta and aupplementary materials wene dinplayed.
. 4 Souveniers from fngland, Jnance, Holland, Greece, Geamany and
Japan wene diaplayed.
5. Jhe Mirrouri {lag war draped in front of the booth for our
unit on Minnouni History and (onatitution.
(Refer to content section of curniculum guide - read the following
aynopain for Grade 7.)
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GRADE 7
Hintony and (ulture of the (astern Heminphene

Seventh grade social atudies includen the growth of civilization from
prehintoric times to present, with an emphasin upon the contributions of
part civilizations.

Jhe hirtonical development, economic impotance and political aignif-
icance of the entine geographical area of the easrtean hemisphere, on the
Odd World in covered. Thin includes the continenta of funrope, Anig Africa,
and Aurtralia. (Sncludes the Minnouri (onatitution)

SIE 6 -  ARCHEOLOSY SSMULATSON GANE

[.  9n the seventh grade we did a simulation game called "Going On A Dig.”

Cach clara divided into four groupa and comtructed thein own culture. 9%

could be any period of Lime - part, present, on future. 9t could be liction

on non-Liction,

2. Aften they gave thein culture a name, they had o createthe following:
a. ayatem of govemnment
b. economic aystem

religion

Zype of clothing

ahelten to Live in

deaign an educational aystem.

phyaical characterintica of the people

3. Jhen they made artifacits representing thein cultune. Thein imaginations
nan wild,  Jhe phyrical characterintica included - green hair, one eye,
Fins fon feet, ete.

4. Next they had to break up thein artifacts and buny them. Jhe othen clarnes

& P

Y IS P
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took the role of archeologirta. Dug them up, pieced the artifacis
back together and recorstructed the cultunre.

5. Jhe groupa then presented thein findinga in narrative form, ar well aa
oral presentationa.

SI90E 7 - GREEK HISTORY WALL DISPLAY

Ourn Greek Hintory wall display conceninated on these majon themes
of Ancient Greece:
a. Greek architectunre
Greeke mythology
c. Gneek alphabet
d. Ydea of democracy
e. Gneek theatre

SIOE 8 - GREEK HISTORY WALL D9SPLAY (ONTSWUED

Jhe poaten showing theParthenon and the three atyles of Greet archi-
tectune war drnawn by one of my atudenta.

SL9E 9 - SEVENTH GRADE (LASSROON

Jhe wall diaplay of felt flagsr of the world are some of the projecta
that my atudents are asnigned Zo complete aften they do research papers
on that apecific countnry.
SLODE to - ESGHTH GRADE SOCIAL STUDSES (URRYCULUN

Jhe eighth grade rocial atudies program ia an objective atudy of the
aocial, economic and political ayrtemn that have influenced the developmeni
of the lUnited Statea.

Jhe emphania in on the foaces which have shaped the patieana of Amenican
hiatony {rom the Lirat Americans through civil war timea.
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SI9DE 10 - E9GHTH GRADE SOCYAL STUDSES (URRSCULUM CONIINUED

Jhe bulletin board in the background titled "(olonial Dayr,” ahowa
the atyle of anchitecture, funnitune, achool, ,fwm_l; and aocial Life
duning the colonial period of histonry.

On the bulletin board in a hand-woven purse made by one of my
atudents to fullill thein project nequinement fon the quarten.

FOREGROUND - 9N (CLASSROON ~ STUDENTS ARE MAKING QUESTIONNNASRES

Ve Zook' sortl Lie SN, o ux (A s funit i eoven e
Presidential election. Hene the atudentsr are buny formulating a questionnaine
thatihbes plun to axnd do aiients, fucxlty end paxents megending theit presi?
dential peefnepie,

SL9DE 11 - NOMSWATNG SPEECHES FOR ELECTION S0

Swian and Jim are giving their nominating speech for Reagan and ((anter
before the election tomorrow.

SI9E 12 - ELELTON &0 WALL D9SPIAY

Jhe flection '8 bulletin board dinplay war divided into two aides
Repub Lican Democrata

Jhe atudents viaited local election headguarters and brought postens,
ballots, aigna and campaign buttons for national, atate and local elecitiona.

SL9DE 13 - ABSENIEE BALLOT ON ELHTOON: WALL DISPIAY

Jhe pink sheets at the bottom are sample ballots for the upcoming
election. Since my husband voted abientee, Y war able to bnring in hia
ballot to rhow the atudents the kind now being used in the voting machines
in St. (harlea (ounty. (lsed for the finat iime thia yeanr.)
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SL9DE t4 - STUDENT VOIGNG ON ELE(TSON DAY

Jhe voting booths were set up in the lobby and each atudent in oun
achool had theopportunity to vote for President, Vice-President, and
State Governon.

Jhe next alide did not come out. After the election reaulin wenre
tinalized, the atudentsa took down the election 80 wall display except for

the aign - Jhir 92 Reagan (ountry.

SI9BE 15 - NNIH SRADE SOCYAL STUDSES (URRSCULLN

Thia counne covern the people from the (ivil wan to present times.

Skills include collecting and uring information, uaing the library, giving
and lirtening to atudent reports and wniting nesearch papers. Hene fn. Ricken
in lectuning about the causes of the (ivil War. Jhe confederate {lag and
projecis in the foneground are rome of hia students (ivil lar projecta. [n.
Ricken teacher ninth gradenn.

SI9DE 16 - (VSL WAR BULLETSN BOARD

Jhe bulletin boand atresnes the diffenences between the nonth and aouth,
which later led to war. Jhe atudents are preparing a debate on these inrsues,

apecitically, the inrsue of alaveny.

SI9NE 17 - DEBATE ON THE SSSUE OF SLAVERY

Jhese ninth graderr are debating over the inaue of alavery. Jhey are
divided into two groupa, both presenting and defending their idean.
SLODE 18 - NSNTH GRADE PROJE(I

flere a ninth grade student of lira. Moeller in showing hin replica of
a routhwestern 9ndian dwelling. 9t in called a "pueblo.”
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SIODE 19 - LOMOWN DAY FESTOVSIGES

Jhin diaplay war made by students Zo promote the Lincoln bay feativi-
tiea coming up next.  Aar a department, we aponsoned a "lleet President
Lincoln Day" fon all Sth and 9th grade students, Jhe next senies of aliden
show the deligent, creative, and artiatic students 9 work with.

SLODE 20 - PROMOTSON BANNER SN FRONT [DBBY

Oun rocial atudies clasnes were respornible fon the entire proceedinga
of the day. Jhey acheduled the chorur, band and sent out invitationa to
local dignitaries. Jhey decorated the gym, auditorium, hallways, dresring
noom and nreception area in a ned, white and blue theme.

later in the day they held press conferences with the President. Jhe
atudents Zook the roll of neporters, asking him questions about the country
ar if they were living in 1864,

SI90E 20 - POLSTYCAL (ONVENTON

We held a political convention in the gym and each class war arsigned
seata, (xample: Sylvia Delegation, Horn Delegation, Wnright Delegation, etc.

SI90E 22 - IEDLEY OF PATRIOIY MISSE BY THE NNTH SRADE (HORUS

Ourn chonun sang Battle flymn, Grand Ole Flag and other tunes which
helped to set the tone of the arsembly.

(Note the banners on the gym wall - anothen class project completed
by our atudenta. )

SI9DE 23 - HASL J0 THE (HIEH

Jhe atudenta atood and the band played "Hail Zo the (hiel” ar the
President entened the convention.
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SI9DE 2% - DIGNITARIES PRESENT AT THE (ONVENTION

On. Henderson
Dr. Rebore
One Runnell
M. Oetting
M. Gaimen
Mra. Richard

SI90E 25 - PRESSDENT9AL SPES(H

President Lincoln gave a apeech expresning the problems facing our
country an if we were living in 864,

(Pleane rote the aplit rail fence sunrounding the atage. Oun principal,
Mr. Gronefeld, and hin aona aplit the railn and displayed the fence fon ua.)

SI9NE 26 -  PRESODENTIAL SPEE(H

The. atudenta asnembled in the auditorium for press conferences. Here
they wene able to ark the President queationa they formulated an they
studied hin Life.

SI90E 27 - RE(EPION HELD BY THE HONE ELONONSCS DEPARTNENT

Oun Hlome. conomics department held a neception for President Lincoln
and the dignitariea.

Jhey baked and enved Vermont flaple (ookien, Southern Praline Bans,
and Snickerdoodlen.

Alro aerved wan an Amemican Flag cake with the thirty-rix atara dec-
onated in the redywhite and blue theme.

SI9DE 28 - HOSTESSES DRESSED 9N (V9L AR DRESSES

Our hoatess wene dressed in long dreases aymbolic of thia period of
hirtony.
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SI9E 29 - DIGNITARSES AT THE RECEPTON

Jalk about the Jefferron Award and Dr. Hendenson.

SI90ES 30 and 3 - (HORAL (ONCERT JOR THE ANERICAN HOSTASES

Ourn chonal concert thin yean wan dedicated to the neleare and future
happinean of the Lifty Amenican hortages held in Ynan.  Since the muic
followed an Amenican Hliatory theme, 9 volunteered nome of my students to
reseanch, wnite and present the narration fon the program. JThey went %o
the Librany and neseanched these topica:

@ Weatwarnd flovement
Slaveny
c. Binthof Jazz
d. (ountny Muric
e. Wonld Wan 11
£ Geonge ll. (ohan

Qe Yranian CJ!M-U.I

SJ‘-

Duning C/uu/:tmrm my clasrses aent fn. and Mra., Sickman a ,f-[zma.[ arrange-
ment of yellow rosen and wwite a letter expressing their concern for Rocky and

Rocky wan invited to the concert and a apecial aong wnitien by one
of my atudenisr was aung and dedicated to him. Y& war based on the song
Gneen, Green Grasn of Home.

SODE 32 - GRAPHY(S
Jhin next project came about during one of my map and globe unita.
llany atudents had a difficuld time finding their way arwound oun building,
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10 with the help of two volunteen artiata, Peggy Keim and Marcia Kanyuck,
we deaigned and painted the following graphica in the hallwayr of follen-
beck.

0739(E - Jhia graphic wan done by the architect when the building wan
conatnucted. e tried to carny on the same colon acheme throughout
the building. (onange - with block letters)

SL9DE 33 - (afeteria with a rainbow over it. Alao, in the cafeteria
we painted the wonds "cafeteria” with a butterfly and ladybug
next to &£,

SLODE 3% - Shop enclosed in a acrewdniven

SL9DE 35 - Ant next fo the art rooma.

SI9DE 36 - Band outaide the bandroom. Alao, a sheet of muic with an
eighth note forn chonus, and tennia ahoes on top of the block
letters “gym. " Jhe library alides, anr well as, the gym and
chorun alides did not develop properly.
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AUDO - VISUAL SHSTRUCTSONAL PATERSALS

S0UND F9LMSTRIPS located in the flollenbeck Library

S/ JRANCE - NATSONS 03 W 4 filmaitnipa and 2 reconds
Livelihood
Pania
Yeography
Hirtony
S/7 2 ANCSENT GREFLE: CW[{ 07 ”ﬁ ! UIRE - 6 fidmatripa and 3 recond.
Jhe Aegean (ra
Age of MNigration and farly Seitlement
Jhe Rine of the (ity States
Jhe Golden fige: Aacendancy of Athena
Jhe Golden Age: The Greek Wara and the Decline of Athena
Jhe Rise of. Macedoniana: Towen and the WHelleniatic Age

5/75  LVSNG W (/KA TODMY - 4 filmtaipa and 2 meconds
lund of (hange and Gaowth
Resourcer, Induriries, Jnansportation and ((ommunication
Agriculture and Rural Life
(itiea and (ity Life (miaring) -
S5/F 6 JHYS 95 THE SOVIET UNSOX - 4 [ilmatripa and 2 reconda
Agricullune in the Soviet Union
Unban centern ardd Hindorical I.'i'm'/w,xmmf’
Jhe land and (Limate o!f the Sovied Union
Houring in ihe Soviet Union ( mump}

/77 GREEK PYTHOIDGY - 6 filmatnipa and 3 acconds, with teachen's guide
Why Ve .S‘tudy 92
Origina of the Goda
Jhe Olympic Goda - part {
Jhe Olympic Goda - paat 2
Learen Guda and Spbih
[e‘gﬂmfwwy Heroea
5/3 8 JAPAN:  EMERSGEME OF A POKRY NAISON - 3 filmatripa and 3 neconds
Part [
Pant 2
Part 3
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3/3°9  JHE ROMAN WAY 0F !S3E - 4 filmiripa - 2 neconds - Jeucher’s Guiden
Jhe People of Rome
Jhe Religion of Rome
Roman (ommunitiea and Homea
Roman Anchilectune and And.

3/7 10 NILESTONES J0 1ODERN ( VILSERIVONS - Sroup | - 6 filmrtnipa - 3 casnciten
Medieval Prelude B
Curope’s Awakening
Jhe Renaisnance in 9taly
Age. of Reform and. Discovery
Rine o’f J‘pa.in and t’l}lﬂnd
Rire of Jnance and Germany
S/ 1t MOLESTONES TO MOBERN ( 944 L92ATN - bGnoup 2 - Ui filmiinipa - 2 carretlon
The Age, of Enlightment i .
Jhe Age of Revolutiona
The r't’a,oo[ean.o. and flodean .eruuﬁaﬁam

Jhe llodern (ra

3/F 12 JAPAN - OLD AND NEN - 8 [ilmatrina - 4 casseiica
Hinoahima - the Rebuilding of Yupan'a (itiea
f’?m&_gion

Daily Life

( conomic. Li fe
Recncation
(ducadion

Oldd Japan

The CumthM ide

3/F 13 GREAT BRITAGY: A REGSONAL STUY 4 [ilmtripa - 2 canseiien
Yhat in Great Britain?
land, Jeatunens and (itiea
Reavuncen, Agricullune and Yniualay
life in Ynead Britain

S/ th JHE SNDUSTRYAL REWLLTSON - 2 filmtripa - 2 canrnctien
Part 1 k
Part 2
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S/7 15 RELYSIONS AROUND THE WRLD - & fidmtnipa - 2 reconda
Underatanding Hinduism
Underntanding Buddhiam
Understanding Shintoiam
lindera tunding 9a lumism
3/7 42 THE HUNAN ADVENIIRE - 5 filmatripa=5 aecorda- 6 posters - Jeucher’s guide
= -G
Hungen
(ommunication
(ducation
Wan

3/7 60 ARCHALOLOGYCAL D9G AT JELL GESER - 3 [Lilmatripa - 3 caretiten - | guide
Part | - Anchaeological in the Mediternanean World
Pant 2 - Jield Methoda
Pant 3 - Handling and Analysia of Jinds
S/7 62 HIROSHINA DE(ISSON - WAS % ﬂfé_ﬂ] jﬂé A-80M3 d’&_{{fﬁ"?
[ fidmainip
{ nrecond
! Jeacher's Guide

S/ 63 HITLER AND THE GERMANS

! Lidmaind P

{ necond

/ :fe.ac]rcﬂ. ’4 9!&{:(.‘"’.

3/9 67 SEENG SOUTHERN ATRYA = & filmatnipa - 2 reconds - ( quide
Part | lund and People
Part 2 Hirtory and (uldure
Part 3 Junming, Hunting and ‘eding
Part 4 llanufuctuning, Mining and (ommence
3/ 69 THE RUSSYWN REVOGLUISON O 1917 - 4 [idmrinipa - 2 necomds - | guide
Part | Jhe Ruarian Peasaniny
Pant 2 Jhe tffecta of Wonld Yan 1
Part 3 Oveaview of the Revolution
Part 4 Jhe Bolrhevik Rine to Powern

5/3 72 $ETING OUT A NEUSPAPER = | filmtnip - | camelte - | guide




3/7 93

5/ 91

5/7 88

3/7 90

page 5

POSAY 07 PROGRESS - SOUTH ATRY(A J0DAY

{ Lilmitnip

[ carneite

Wall chart with map and Jeacher's Guide

NSSSOURY (ONSTITUTION - BACKGROWND JO THE (ONSISIUTSON
! filmtnip

[ canseiie

SOUTHEAST ASSA: THE SWDOAN SUBCONTSAENT - 5 filmatnipa - 5 cansetten

Jhe Phyrical Bare

Jhe Economic Base

Religion and (ulture

Jhe Villagea

Jhe ((itien

CUROPE:  THE LOW (OUNTRSES G filmatnipa - 6 carnetien - Jeachenn's Guide
Goography of the low (ountnies

Agnicultune. of the low ((ouninien
Living in the Low (ountnies
Reahaping the low (ountnien
(‘.'!?r‘_:'qr'ﬂnjd_ﬂil‘! in the Netheadanin

Ceonomica of the low (ountriea
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JOLSTRIPS ONLY ~ HISTORY IRAUER

Al
A2
A3
A4
A5
A6
A 13
A 14

-

King Henny V11

(hief Roman Deitien

Po Valley uril the Alpa
Villages in Greece
People of Yugonluvia
Cxploning Ancient Eoypt
Jhe Jown and 9ta Guilda
Jhe Medieval llanor

A 15 - Jarmers of Pontugal

A 16
At7
AlS
A 19
A 20
A 21
A 22
A 25
A 27
A28
A 29
A 30
87

88

B9

B 10
B 11

1

Jhe (ruraders and Thein Significance
Rhone Valley in Jnance

Jhe /\"m'_gﬁi and Hia Jm;,

Two .S;na_n.t'_/:}z Jowna

Sranaca

Joledo, Joniresn (ity of dpain
Oun Hernidage from 1he Renainsance
leving in Anciend Rome
Anchitectine of Rome

Rome:  he L-t:fv'

;fublw; (aerans Tolitican and icialon

Gneat Accomplirkmenin of the Romon Cmpine
(reativity and hange in the Middle Ages

Jhe Middle Eant: Wellnpning of Progresn

Jhe ﬂﬂ.@iing u/' (urt and Weat

Nationaliam and Lhe World's Balance of Powen

Jhe Renaiarance



page 7

JSUSTRIPS ONLY - HSSTORY ORAUER

B 12 - Nileatones on the Road to Democracy

B 19 - Oun Heritage from the fonlem Empire

B 20 - Oun Heritage from Rome.

B2l - Oun Henitage from Equpt

B 22 - Oun Henitage from the Middle fart

8 23 - Our Henitage from the Byzantine {mpine
(1 - How Rurniana Get Jhein Newa [ Guides )
( 7 - Jhe River (ultures - Mespotamia

C 8 - Jhe Riven (ulturen - Egypt

( 9 - Jhe Odd Stone Age

( 10 - Jhe New Stone Age

( 11 - Life in (gypt

d 1 - Jhe Jheatre and 9ta Plays

Life of William Shakespeane

D 3 - (ngland duning the Reign of (lizabeth

02

04 - Life in (dlizabethan london

b, 5 - Uwn Hond J'u_r_,ltg u‘,’r' i—m(:r'(‘f-'.

U6 - Oun flenitage o lledievald ( nyland
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MULTINEDSA l{/ﬁ?ﬂ'ﬁ"ﬁg K975 Jound in the Hollenbech Library

ANCSENT (SVOLSZATIONS:  EGYPT
I filmtrip

I)u{: Licalin 9 maardena

Jnanapanencien
Jeaching Guide
AfVC;Q(“WJ (VILIZATSONS : GRELE
[ Lilminip

Dup licating mastern
Jranaparencien
Jeaching Guide

AN IENT (VS I S2ATO0NS:  RONE
! Lilmtnip
[)r.gofim,&}tp maatena
Jranapanencien
joncfting Cudde
\ THE SOVIET UNSON SN THE 20¢h (ENIURY

[ Lilminip
Duplicatina. martess
Jnana anenc Lea
Jeaching Guide

(LASSROOG: RESEAR(H VLD
JONE (APSULE WORID WAR 11
2 Lilmtnipa
[ necond
7 paperback booia
World War 11 Hocumenta
Plap - Jime ( hunt
Jeachen's Guide
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JEXTBIOKS AVAS LABLE

fartern lands, Allyn and Bacon, 1966,

Exploring the 0.d World, Jollet, 1965.

Pan - Hin World and (ultunes, Benelic Prean, 1974,
The Human Adventune, Jield Entenprisea, 1970.

TJhe Waya of Man, Jhe Macmillan (ompany, 1971.

SUPP LENENTARY MATERIALS

Ancient (ivilization, Educational Reseanch (ouncil, Allyn and Bacon, 1971.
African (rafts, Young Readens Prean [onponation, 1973.

Building the (onatitution, Poat Dispatch, 1966.

(ambridge Wonk-a-Jext, fantean Heminphere, 1966.

(nam’s Atlas, (nama (ompany, 1973.

Digging into the Pat, Piflin, 1974,

Directed Activitier, Exploning the 0ld Jorld, Jollet, 1962.

Joun World Views, Educational Research (ouncil, Allyn and Bacon, (971,

Gneek and Roman ((ivilization, Fiedd fducational Reaeanch (ouncil, 1971.

Henven, Nonaters of Greek Mytha, Scholantic, 1967.

looking Backward, Penfection Jonm {ompany, 1774.

Map and Globe Shills, SRA Kit, 1964.

Medieval (ivilization, Educational Reseanch (ouncil, Allyn and Bacon, 1971
Middle Fart, AP Booklets, 1965.

Show-Mle Mirsouri, Benelic Press, (975.

Simplified (onatitution, Webaten,

Stiute and local Governments Schbbintic) Book Senvices, 1977,

Study leasons in Map Reading, Jollet, 1965.

Wonld Hintory Study lesnona Unit | - Ancient Jimea to Middle Ages, JFollet, 1966.
Wonld Hintony Study Learona lUnit 2 - Jnom Middle Ages to Modean Jimes, Jollet, 1966.
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SUPPLENENTARY PATRSALS (continued)

Wordd Histony Study Leanona lUnit 3 - Jhe Rine of Democnacy, Jollet, (966
Wonld Hintony Study Leanona Unit 4 - JThe Induntrial Revolution, Jollet, 1966.
World Hirtory Study Lleanrons Unit § ~ Jnench Revolution and Napo (won, Jollet, 1966.
World Hintony Study Leanona lUnit 6 - Jhe xpansion of Democnacy, Jollet, 1966.
Wonld Hintorny Study lesnons Unit 7 - Nationalism and Smpenialiam, Follet, (966.
World Hintony Study Learona Unit & - Wonld Wan | 2o World Wan 2, Jollet, 1966.
World Hintory Study Learona Unit 9 - Jhe Wonld Since 1945, Jollet, 1966.
World Geography Readers, (harles £. Meanidd Booka, 1961. (paperbacks)

(hina

USSR

India

Staly

[éﬁﬂﬁ.@i’g K9JS
Ancient (ivilizations: (gypi

I Eiligtni
Dup Licating marters
jﬂan/xpmenci_m

Jeac}!.c'ng Yuide
Ancient (r'wla‘;aimm: 9)Lee£e.

/ ﬂilm/lbufn

Duplicating mastenn

Jnanaparencien

Jeaching Guide.
Ancient (iviligations: Rome

l Lidmatnip

Dup Licating masrtena

Jnanaparencien

Jeaching GYuide
Drama. of Social Studier - Set I: Yntermediate level



LEARKING R¥TS ( continued)
Seography of (unope - part 1/, (ducational Spaighta, YInc.
Sratrnucto Jeaching Inaraparencies - Yninoduction to longitude and latitude
Jhe Soviet Union in the 20th ((entuny
{ Lidmninip
Dup&'.caz‘_éng maatens
JAM.&,DM&RC-{EA
Jeaching Guide
Time Ca,odule Wordd Wan (1
2 Lidmatnipa
{ reconrd
7 paperback booka
World Wan 11 Documenta
f’kzp/jimﬂ Cﬁaﬂi
Jeacher's Guide
SRA - Deminaiona in Reading: An Amenrican Album




BULLETN BOARD MATERIALS
AND
ROON DSSPLAYS



—
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"African Heritage” - wall posrtern
"Anican Inatruments” - bulletin board display hit
[ Limatic Regiona of Africa” - wall chanta

Hot Desrenta

Jempenate Gnaralanda

Savanna Grarslanda

Cquatonial Joreat Regiona
"Candy African (ivilization” - wall chant
"Life in Afnica” - Jackdaw kit
"South Africa Joday” - wall map and chant
“Jwentieth (entury Afro-Americans” - wall chart
Weat African C::wtt/s.i.ea " - bulletin board display

ANSENT SREALE

“neek Democnacy” - wall chant

"Gneek and Roman Goda and Godderner” - wall dinplay

"Gneece [ Mediterranean lands" - companinon chant
ARCHEOLDSY

"Tutankhamen - Diacoveny of the Jomb” - Yachdaw kit (2)
ASSA

(hina

"China” - Jachdaw Kit (3)

T hine (ulture” wall chart

gapan

"Japanese Life"” - Bulletin board kit

"W iroahima Decirion” - wall displey (2)



—

page 5

AS9A - (continued)
' ' Soviet Union
"Rusnia o 1917 - bulletin board hit

EGYPT AND THE MODDLE (‘715._7
"Ancient Egypt Time Line” - wall chart (2)
"The Araba” - Jackdaw Kit

cunore
"Cuntoma, Drear and FHaga of Eunope” - wall chant and hiatonical map
"Jlaga of Eunope” - atudent made wall dinplay of felt flaga
"Mediterranean lands” - compariron chart of Mediterranean countrien
$neat Britain
"Ondurtrial Revolution” - wallchart (2)

Soviet Union
N Muasiato 1917" - bulletin bound hik

COVERNIENT

"Joundaliona of Fneedom”- wall poaienn

"Wirtonrical Ineedom” -~ wall portena

AP AND GLOBE SKSLLS
"( limatic Regiona of the World L wall charia

Hot Desentn

Jemperate Grasnlanda

Savanna Grasslanda

Equatonial Joneat Regiona
Supenion Wall Mapa "24" x "3"

Afnica

) | Aria



—

page 16
MAP AND GLOBE SKOLLS (continuced)
Wall Mapa
Aurtralia
Ialanda of the Pacific
Jhe Vietnam (onflict

and Jheinr Diacoverers

Mﬂﬂg AGES
"Black Death” - Jackdaw Kit

"Magna (arta" - Jachkdaw Kit

"Medieval Monanticism” - wall chant (2)

Medieval Village” - wall chart (2)

"Plague and Jine of london” - Jachdus Kit

"1066" - Jachdaw Kit (2)

"Tower of london” - Jachdaw Kit

Wall Poatenn of the Middle Agen: Life Style, fventa and (oat of Arma”
N PROMSTOVE maw

"Evo lution of (fallly Man” - wall chart
"Stone Age People” - wall chant

WORLD RE LISION

"Oalam, Buddhinm, (onfucianiam and Hinduirm” - student mace wall diaplay
World Religiona and Philosophier "~ wall chant




-

SNSTRUCTIONAL MATERIALS

jmmpanenu’.e.a
and
Dup Licating Books
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ARY A

Jhe African (xperience - Jnarapanenciesr and manters, Milliken, 1971,

Jhe Black (xperience - part {, masters only, Milliken, 1971.
AMCIENT REALE

Ancient Gneece - Jnanapanencies and ditton, Milliken, 1971.

fincient Greece - dittoa only, Milliken, (97/.
ANCSENT RONE

Rome - book I, Jnansparencies and dittons, Milliken, 1971.

Rome - book 2, Jrnanapanencies and ditton, Midliken, 1971.
(HINA

( hina - Jeachen Inanaparency Workbook with duplicating martenn, VMY, 1974.
{ 0/'/0{@ S

{eonomica - Action Pack Duplicating Masters Kit from MeDonald’a.
EXP LORATSON AND DIS( OVERY

Exploration and (olonization - pand I, Jraraparencies and ditioa, Milliken, 1971.
PMAPS - OUJLSNE

M - Jnarapanencies and martens, Hayea, 1970.

Afnica - marters only, Hayes 1970.

Aaia - maaters only, Hayea, 1970.

{urope - Jrarsparencies and manters, fayes, 1970.

The World - Marters and Jrnanaparencien, Milliken, 1970.

PAP READSNG
Aria - part |, maniers only, Milliten, (970.
Aaia - parkt 2, maaters only, Milliken, [970.
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PAP READSNG - (continued)
Curope - part I, JIransparencies and manters, Milliken, 1970.
Cwwpe - part 2, Jransparencies and masters, Milliken, 1970.
Yetding Acquainted With Qur Wordd - Maatena only, Milliken, 17/.
Making Spferences from Maps - Jnansparencier and mantens, VNS, 1971,
Map Reading Skilla - Jnansparencies and masters, VM9, 1971.
Jhe World - part 1, Jnaraparencies and mantes, MNilliken, (971.

Jhe World - part 2, Inanaparencies and masters, Milliken, (971.

MIDDLE AYES

Medieval Perivd - book I, Jnunsparencies and mantena, Milliken 1971.

MISSOURS (ONSTSIUTION :
State and local Government - Shilla Spinit Masters, Scholantic Booka, 1975.

RENAGSSAM(E

Jhe 9talian Renairsance - book /, Jnaraparencier and manrtenn, Milliken, (971.

RUSS 9A
Ruaria - Jmnapme.ncim and masrtens, lillifeen, 1971.

Rusnia Joday - Masters only, Millilen, 1971.

VALUES
Wonld (wlture - Sdear in Action - Shills and Evaluation Package (with maaters)
Prentice - Hall, 1977.
WORLD (ULIURES
Wordd (ultures - Ydean in Action - Shills and {valuation Package (with masters)
Prentice - Hall, 1977.
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WORLD GEOGRAPHY
Jocua on World Geography - Independent fictivitiea, Martenn, filliken, 1974.

§eography of furcpe - Hayes, 1971.
Man - Hir World and (ultures, Benelic Prean, 1974.

WORLD HOSTORY
Ancient Hintony Through the liddle Ages -9deal, 1971.
Cunopean Hintony Renairrance Jo the Present - Ideal, 1971.
Hintory of Oun Old Wonrld Background - Hayes, 1974.




% A
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nPs
Outline Mapa - Eranable Vito-Graphic (halk - Benefic Press, (‘hicago, 9linoia.
Aria (2]
Cunope (2]
Wordd (1)

Outline Mapa - Wall Poster Senies - Denoyenr - Geppent.
Africa (2)
Ancient World (1)
Ania (2)
Europe (3)
Wonld Map (3)

Phynical - Political Mapa
World
Rand Melally, 1971.
(ram’a World Map

Denoyen-Yeppent (2

4 e.fj.g mapa

Curope.
Denoyen - Geppeat H15012

Dennyen - Geppert #11002
Ania
Denoyen - Geppent #11003
Seniea of Denoyen - Geppent Mapa
Worled Onigina of Man (2)
(hanging Wayr of Living 3000 B.(. - A.0. | (2)
Bronge Age
) Ancient Empinea o 200 B. (.
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Senica o'f /Jenoyen - gefqoeni Maﬂ/x - (Con&hued’}

Ancient Jimea cinca A. 0. 100.
Barbarian Snvanions and World J"?efj.giona. o 600 A, 0.
Wonrld Relationa

State Map of Mirnrouri - (2)




PERSODSCALS
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“/uniaa Scholasrtic and Seanch catalogued by c{atr’:;

/973 - 1975
Apnil 9, 1973
May 2, 197"
Octoben 28, 1975
November 28, 1975

1976
Jebruany 24, 1976
March 2, 1976
March 9, 1976
Manch 9, 1976
Panch 23, 1976
Apnil 6, 1976
Pay 4, 1976
Septemben 23, 1976
December 2, 1976
Decemben 16, 1976
December 16, 1978

1977
January (3, 1977
Janwary 20, 1977
Janvary 27, 1977
Jebruany 10, 1977
Jebnuary 24, 1977
March 3, 1977
March 10, 1977
March 24, 1977

Junion Scholantic
Scope

Jurion Scholaatic
Junion Scholantic

Junion Scholartic
Junion Scholartic
Junion Scholartic
Seanch

Junion Scholaatic
Junion Scholantic
Junion Scholantic
Junion Scholartic
Yunion Scholantic
Seanch

Junivr Scholartic

Yunion Scholartic
Junion Scholartic
Junion Scholartic
Junion Scholantic
Junion Scholantic
Junion Scholan tic
Junion Scholartic
Jurion Scholaatic

1977

Panch 31, 1977 Junion Scholantic

Aprdl 7, 1977
Aprid 7, 1977
Apnid 21, 1977
Apnid 21, 1977
Apnil 28, 1978
lay 5, 1977

May 19, 1977
Septemben 7, 1977
Septembenr 8, 1977
Decemben 1, 1977
Decemben 15, 1977

Yanuany 12, 1978
Januarny 19, 1978
Jarwary 26, 1978
Jebauany 9, 1978
Jebruary (6, (978
Jebruany 23, 1978
February 23, 1978
Marnch 9, 1978
Manch 9, 1978
Danch 23, 1978
Mlarch 23, 1978
Apnid 6, 1978

Jundon Scholaatic
Jeanch

Junion Scholartic
Jearch

Junion Scholaatic
Jurion Scholaatic
Junion Scholaatic
(urrent fventa
Junion Scholaatic
Junion Scholoatic
Junion Scholantic

1978

Junion Scholantic
Junion Scholantic
Junion Scho lantic
Junion Scholoatic
Junior Scholantic
JSeanch

Junion Scholastic
Seanch

Junion Scholaatic
Junion Scho laatic
Search

Junion Scholartic
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Periodicals - continued

1978

Aprid 6, 1978
Apnid 13, 1978
Apnil 29, 1978
May 18, 1978



Jopica catalvqued by datea

/.

Africa

2. Anrcheology

g 8

o N BV &

Anria

7 s & P

r.

#

C aneens

(hina
India

Ynan

Japan

Konea

Malayria [/ Hindua
Jhailand

Tunkey

USSR

Vietnam

(:Limtofogy

C onAumen fconamm

Coypt and the Middle fant

Cunope

£

& P &

&P I P

Gneat Britain

Greece

page 27




Jopi.m cwfalosw.ed 63 daten

9.

/0.
/",
/2.
/3.
/4,

Map and Globe Shilla
Bragid
b. (anada

Latin fmenica

B

c.
d. fMexico
e. Panama (anal
L Skilla

Middle Agea

Primitive Man

State Goveanment

Valuea

Wonld War 11

page 28




]a

A

November 18, 1975

Jebruary 24, 1976
Apnid 7, 1977

January 19, 1978
Parch 9, 1978

Pay 18, 1978

ARHEOL03Y

Apnil 9, 1973 °
April 9, 1973
Apnid 9, 1973

AS9A

A, (hina
Septemben 8, 1977
. Sndia

March 24, 1977

(- Snan
Jebnruany 24, 1977

J.  Japan
Parch 2, 1976

page 29

"A Dragon Village in Mali,” page 2-4,

"Africa Joday,” pages 8-9.

Southern Africa: Shift of Powen,” page 5-7.

(vl War in Anglo,” page 2-8.

"Rich Nation, Poor Nation,” page 16-17,

Morrocco: A Doy at the (amel Markes, ” pagea 5-7.
Shillaguiz: (an You Read a Population flap?” page 16,
War in An Ancient land: (thiopia,” pages 2-5,
‘Rhodesia: The Way Beyond The Jence,” pages 3-7.

'Mealagg.: You Dig, " pages 2-3,
,._c/lenlagy Meet Anpther Amateun t‘lac/:eologu.t, pag.u 4-5,
”I‘Imﬁeology Jhe. Ghoat of Sardina, " pageas 6-7,

1 UL)JIL mce.tq (‘f'l-t'nq, i page N-£17.
"Wedding Jay Sn Sndia,” pagea (0-12,

"Oa Snan Becoming a Wonld Power, " page 7.

’5&%@(5: U. 5. 0il Smponta Gnow,” page 16,
"Onterpret a Bar Graph, " page 16,

"Farewell to Manzanar, " page 3 (a play)
’?apcm: Jhe Next Move, " pagea 6-6,

”ﬁoy kﬁ‘a't"t "PQW 9-11.




JAPAN - (continued)

March 23, 1978
Decemben 16, 1978

Konrea

April 21, 1977

Malayria / Hindua
February 23, 1978
Jhailand

Januwary (3, 1977

Junkey
Apail 9, 1973

& 3. 3. R
_fepiem(;ea 7, 1978

Vietnam
Jebnruany 16, 1978

(areers

Jarwary 13, 1977
( Limatology
Parch 10, 1977
ﬁlag 5: 1977
Apail 6, 1978

page 30

"lateat lond in Japan’a War Againat Ganga,” page 23.
"Japan - Who 'a Santa Kuroau and What'a He Joing for Japan?”

"Kim So-Bang: Life of a Korean Jeenager,” page (2-14.
’{Skzlbj.q.u.i.g_' Read the Konean Economica. i
"General MacArthur You've Gone Joo Fan,” (pla.y)

"The Body Piencerr of Kuala Lumpun,” pager 5-7.

"Thailand, " pagea 13-15.

"Junkey, " pages 8-i1.

"Siberia, " pagea (1-13.

"The. Boat Pevple of Vietnam,” page 8.

Careers and You: Joba fon the Jutune,” page (8.

"0r the Yce Age (oming, " pages 2-6.
"Shillaguiz: Read a Weaihen Map,”page 4.
"Cakimoa: People of the Frozen Nonth,” pagea 9-12.




f -

6.
)

7.

8.
.

(onaumer {conomica

Decemben 16, 1976
February 16, 1978
3elmuaay 23, 1978

page 3/

When Stoniea Switch the Bait, don't Bite,” pagea (5-16,

"Jarmers Go On Stnike,” page. 5.
"etiing Started in the Rock: (verybody's Gamble, page 8.

éﬁiﬂt and the Niddle {art

May 2, 1974
Apnil 7, 1977
Jebruary 9, 1978
Jebruary 9, 1978
February 9, 1978

EUROPE

A. Great Britain
Apnid 24, 1977

B. Gneece

APJUI% 1973

(. Walea
Jebruany 16, 1977

D, l_aeland
Parch 9, 1976

G foakigal
April 7, 1977

T Swi.i.iuland
Marnch 9, 1978

"Were Thene Anciont Aatrorautnr?” page 6-11.

"Eoypt: People of the Nile,” page. 5.

"The Middle fant: What (hance for Peace?” page 3-5.
"An Arab Boy and Jewish Ginl Speak Out?” pagea 6-7.
"Shillaguiz: land 9p Dinpute, Map Skill,"” pagea 16-17.

"9t's Britaina Jurn Jo (elebrate,” pages 2-5.

"U.5. Trade with rix Mediterranean Nationa,” page 16,
"Shillrguiz: Initenpretating (haria and Grapha.

Walea: A Boy of Six Belds,"” pagea 2-6.
Shillaguiz: Great Britain and 9ia People. ”

"Jhe lappa: laat of the Nomadsr,” pages 8-10.

“Onea Jernandea: Gind of the Bunnacan,” pagea 5-7.

"Place the language,” (ethnic map), page I3.
"94'a A Good Life,” page (4.



9.

G Junkey
Apnil 9, 1973

K. U535
Sepiﬂn&yt Iy 1977

Map and Globe Shills

Octoben 28, 1975

4. Buagil
Decemben I, 1977
5. (anade.
May 4, 1976
May 4, 1976

Januany 27, 1977
?My 27: ’977

C. Mexico
JDecemben 2, 1976

D. Panama ((anal

Decemben 16, 1976
A/M"l 2, 1977
gcm.uwty 26, 1978

page 32

"Tunkey, " pages 8-11. g

"Sibenia, " pagea (1-13.

"Help! 9 Need a Mup!" pages 2-5.

“Mapa: Rerounce of latin America, Nonth America,
Eunope, Africa and Ania.

Economic map of the world.

"Brazil: The Amagon,” pagea 4-6.

"(anadian Jeenagers Speak Ou,” pages 6-7.
AL tyea on (anada, o pages 4-5.

"Skédnqu&(;: U.S. and Camufa Conpmon o{ Populaﬂan
Dennity, " page 16,

'f_mm{a - Une Nation orn Juw?”

’SM?:&.}: (anada, Snternational {conomic (hart.”

"A Mexican Village,” pages &-12.
"Skillaguiz: lexico - Product Map, page 15.

"Which One Wania to Run the Panamu ((anul’” page (0.
"Should We Gove 9t Up?" page 10.
"Jhe Panama (anal: Jime Jo let Go," pagea 2-5.




Iol

/1.

/2,

I3

14,

O. Panama (ancl
January 26, 1978

Jeﬁmcuy 23, / 978

Niddle Agen
Apail 20, 1978

Primitive Man
Apnil 28, 1977
Septemben 7, 1977
Septemben &, 1977

State Govennment
Apail 6, 1978
March 23, 1978
March 9, 1978
November 18, 1975
Manch 9, 1976

January 20, 1977
Januwary 27, (977

Valuea
Decemben 16, 1976
Januany 20, 1977

Wordd Wan 11
April 6, 1978

page 33

"let The Dint Iy, " page 6-7.

"Skillaguiy: Jneaty Map Shill, page 5.

"The. Panama (anal - Should U.5. Give 9% L»?" page (6.
“The Porame (anal - Jhe Big Ditch,” (pley; page (8.

"Knighthood Lives Again,” page 8-11.

"Endangened Peoples, " page 4-7.
"Seanch for the Jinat North Americana,”
Who wene the fanlieat Americara,” pages 12-13.

"The Binth of a U.5. Llaw,"” page 15.

"How Doea Youn State Rate?” page 5.
"Wnite a Law Fon a Moped,” page 23.

"Why Have Police?” pagea 10-12.

"local Government,”

“Stute Nicknames, pagea !5-16.

"Death Penulity - Yen or No?” page 4-6.

“Valuer | Seanch ,"” page. &-9.
Valuer: Jhe Accident,” page /1.

"Defying the Halocaurt,” page 4.
Swartika: Jighting Wond on Protected Speech?” page 18.
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