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Introduction

The decades of the 60's and the 70's have been
tamultuous years of social change in America, often pit-
ting the nation's youth against the "establishment".
Government, the people, and educators have come to share
deep concern for the increasing number of incidents in-
volving student misbehavior, vandalism, and violence.
Critical attention has been focused on our educational
system, often in the form of banner newspaper headlines
detailing one confrontation after another. Although keenly
aware of the threatening situation, educatérs, for the
most part, lack guidelines to present educational programs
which will provide positive and constructive alternatives
to adolescents' harmful behavior,

The school system is one social setting in which all
communities have the built in opportunity to intervene and
establish a more meaningful role structure for its youth. It

seems so simple: every child at least starts out and, some,

even complete their education in school. Millions of dollars
are spent annually on programs for our schools. Hardly a

day passes without the introduction of new curriculum or
materials, each billed as the ultimate solution to educationzl
woes, Yet, no one remotely concerned with the schools today
will deny that discipline and student behavior are still the
ma jor issues that need re-evaluation and 2 new look at

innovative programming. The purpose of the following program

joY ¥|
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is to devise remedial procedures and'learning processes for
students whose academic achievements are considered by school
and juveniles court officials, part of larger negative beha-
vioral patterns. Such students can be found in every school
in Fairfax County, Virginia.

As county policymakers become increasingly aware of the
close relationship between academic failure and delinquency,
the schools have been delegated more responsibility for the
socially maladjusted youth. Truancy laws are being strictly
enforced in an effort to bring alienated youths back to the
classroom. Teachers and administrators in each school are
left to deal with these students.

The association between antisocial behavior and difficulty
in school continues to be supported by current research.
Studies in Minnesota (Red Wing Training School) and Michigan
(Lansing Boys Training School) encompassing the boys' IQ scores,
reading levels, family history, and court records, have shown
the only possible correlation between behavior of the boys was
their failure to read (Hogenson, 1973). The growing conviction
that juvenile delingquency is heightened by widespread conditions
in American schools is noted in a report by the U.S. Task Force
on Juvenile Delinquency (1967). It concluded that experiences
in school contributed to delinquency by stressing the need for
success in school and then insuring failure. Education becomes
a series of meaningless activities which render no tangible

result, i.e. employment. Schocls can play an important role

in helping youth achieve realistic goals which can provide




satisfaction and success.

Students with scholastic or behavior problems provide
the school system with many managerial difficulties. In the’
past, administrators responded by applying a series of labels
grouping students accordingly. If their problems are princi-
pally academic in nature, the students may be classified as
"slow learners” or "mentally retarded”. When behavior is deemed
inappropriate, a convenient label is "emotionally disturbed”.
Some students may be brought to the attention of the school by
court officials. They are labelled‘ﬁelinquents' and often
sent to a "special school"” where other "delinquents" are
taught.

In developing components for a program for students who
are referred through the courts, the need: for labels was
recognized. Although the students would not be shipped off
to a detention school, they would be placed in special edu-
cation classes in their own high school. In an attempt to
minimize the affect of the label, students would spend only
three classes with project teachers and students. The re-
maining hours would be spent in regular classes (Physial Ed,
any Vocational block, Art, Band, Business courses, teacher
assistant) or out of school in a part time job. They would
derive the benefits of individualized instruction in their
academic subjects, yet still retain social contact with their
peers. Presently there exists in the county no program for
behavior problems as judged by the court system operating

within the school buildings. It is the intent of this program

%o integrate its curriculum into the existing school program.




The improvement of academic and social behavior skills

is the prominent goal. Each student will be enrolled in
three academic classes: two nongraded (English and Math) and
one accordingly-to grade level (Social Skills). A Curriculum
checklist will be used to determine which skill level in a
given subject area each individual student has previously
attained. Parents and students, as well as the teacher, will
be given a copy of the checklist in order for all concermed to
have an awareness of the students' progress. At the initial
meeting of parent-teacher-student, the checklist will be
discussed, with additions and deletions made to accommodate
all involved. If the goals prove to be unrealistic for a
particular student, another conference will be held and the
checklists will be re-written. The development of checklist
skills is an ongoing process. The sample in this paper is
merely a base on which to build.

The long-range goals include the reduction of juvenile
problem behaviors in the community as well as the school. The
Social Skills classes are designed for disussion with the
students' own grade level concerning problems in social adjust-
ment, employment and citizenship skills, self-awareness, etc..
The underlying premise is that many of youths' problem social
behaviors are essentially related to learning problems. If the
student can know success in school, positive feelings towards

himself will develop and the negative social behavior will

dissipate,
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Background

The Edison Project began operations September 1978 under
the joint sponsorship of the Juvenile and Domestic Relations
Court and Fairfax County Public Schools of Virginia. It is
an alternative school program for juvenile probationers who.
because of constant truancy and/or court restrictions, are not
able to function in regular high school classes. The court
has provided the funding for classroom furniture and utilities,
one equipped office, one conference hall, and access to a
telephone. The three classrooms are scattered in different
areas of Edison High School. Fairfax County Schools have
funded three fulltime teachers and one fulltime coordinator.

In addition, educational materials are allotted to each teacher
at the same rate per student as the regular high school teachers.
Sixteen students (ten male and six female) referred by the

court and evaluated by school psychologists participated in

the program.

For several years, educators and court personnel have
teen concerned about the rising juvenile crime rate in Fair-
fax County (see Tables pgs. 6-10) and its correlation with ..
classroom discipline problems. As Table 1 indicates, there
has been a significant increase in juvenile complaints,
approved fiscal plans, expenditures, revenues, and staffing

levels since 1969. The school's problems were dramatized when

the State of Virginia categorized "severe behavior problems"”




COMPLAINT, BUDGETARY AND PERSONNEL INCREASES
FAIRFAX COUNTY JUVENILE AND DOMESTAIC RELATIONS DISTRICT COURT
FY 1974 - FY 1978

Py ¥4 FY *'75 FY '76 FY'77 FY '78
L3 it i+ i+ .t
HUMBER OFF COMPLAINTS 13,261 63.8 13,284 4.2 13,149 (1.0) 17,694 4:-6 20,979 18.6
Juvenile 10,667 79.2 11,324 6.2 11,234 (0.8) 14,546 29.5 16,493 13.4
Adult 2,594 20.9 2,500 (3.6) 1,915 (23.4) 3,148 64.4 3,486 10.0
AIPROVED FISCAL PLAN 927,534 36.9 1,094,687 18.0 1,595,863 46.801,799,516 12.8 2,127,506 18.3
(includes grants)
Personal Services 771,893 3J2.0 923,188 19.6 1,190,736 29.041,342,950 12.8 1,514,695 12.8
Operal ing Expenies) 146,901 65.0 158,353 7.8 397,976 5.3 456,566 14.8 609,706 33.6
Capital Equipment 8,740 149.7 13,146 50.4 T:151 (45.6 0 (100) 3,105
ACTUAL EXPENDI'TURES 842,229 23.5 1,162,248 38.0 1,595,863 37.3|11,759.092 10.3 1,967,586 11.9 [
{includes grants) ?\
Personal Services 644,039 10.4 905,774 40.6 1,190,736 31.5/||1,245,042 4.6 1,461,288 17.4
Operating Expenses 191,246 110.0 243,845 27.5 397,976 63.2 509,103 28.0 507,751 (.3)
Capital Equipment 6,944 (7.4) 12,629 81.9 7.151 (43.4) 4,947 (30.9) 2,547 (48.6)
REVENUE 499,850 47.5 812,748 62.6 1,114,906 37.2 947,121 (7.2) 1,078,020 13.9
SLate 291,377 19.0 458,005 57.02 452,343 {1.2) 505,629 11.8 615,620 21.8
Granls 94,051 95.2 185,291 97.0 436,877 135.8 312,932 (28.4) 326,680 4.4
Falrlax City 22,474 6. 5 22,351 (0.1) 25,686 14.9 40,997 59.6 45,097 10.0
Fines and Cosls 91,948 271.6 147,101 60.0 200,000 36.0 87,563 (56.3) 90,623 3.5
STAFF ING LEVELS 77 30.5 90 16.9 98 16.7] 98.0 0 110.5 12.8
Judges 2 0.0 3 50.0 3.0 0 3.0 0 4.0 33.3
Professional 50 18.9 58 16.0 51 0 51.0 0 58.5 14.7
Clerical 24 14.3 25 4.2 30 28.0 31.0 3.4 34.0 9.7
Granl 1 —— 4 300.0 14 7.7 13.0 (7.1) 14.0 7.7

Ta ble. |
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The following charts graph the changes in the categories of
juvenile complaints since 1970:
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The increase in all categories of juvenile complaints
combined is graphed below:
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as educationally handicapped and as needing Special Services.
Federal Law (P.L. 94-142) mandated that all educationally
handicapped students have the right to a free educations and
all the state's schools are faelipg the ramifications. The

law is explained in detail in the appendix. Since all students
in special programs come under the administration of the
Special Education Department of their individual schools, a
delineation of supervisory roles is also found in the appendix.
As of September 1980, any student referred by the court for
special evaluation and placement in the public'schools must
conform to state regulations for Special Education students.
That is, before entering any progtam, he or she must have gone
through a screening committee (see appendix for complete
placement procedures) and must have had developed for him an
Individual Educational Plan (IEP).

Parallel to these changes in Virginin'a regulations for
schools and their "severe behavior problems" was the trend in
the Fairfax County Juvenile Services to provide specialized
services directed at delivering a range of correctional pro-
grams to its offender population. It is anticipated that this
trend will continue with the court and schools focussing in the
coming years on research to help determine which services are
MOST appropriate for specific offenders. Some can function in
Special programs within the schools , still others must continue
under total court supervision (FC Annual Statistical Report

FY 1978),

As o) 5 : s i
2 Special education teacher, I was recruited by my

Princiral 2 ‘ SPs
and supervisor to establish a temporary classroom,
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2 sort of "holding tank" for crisis tehavior problems in the
high school. These students were all on prodation for minor
offenses or ‘awaiting a2 truancy hearing and there was, as yes,
no place for them(in their ever-increasing numbersg. I agreed.
As the months passed I began to notice similarities zmong these
so=-called "bad seeds”":

. apathetic attitude towards school

severe attendance proolams

tuancy viclations

negative self-image

. overzll Wide Range Acheivement Test scores thrse
srade levels bpelow average

un WD N -
-

I+ “ecaxze clezr to me that what these students needed was skill
dinz on the most basic levels coupled with survival skills
to make school znd learning more meaningful. :
Uoon in"estigation I discovered there was zn existin
zirfax County for juvenile rrsbationers that did
ezphasize remedial =nd survival skills czlled the Sagsr Avenue
mentioned to my students that Szger Avenue Ccheol wzas
a8 vizole 2lternative for them and it mizht %e tc their advan-

e - - . - . #
“2g€ 0 enroll and brush up on their math and resding. The

=eactions ron Tr2n "That's a school for criminals!™ +o "I'¢
sather be sent up the road than ve sent up toc Szager”. Waen

the repsonses were deciphered, I found their major ¢bo

2aving their

S e ey e et e ) b - - i By S
= 42 1T Mmean. dDetiering themselves sducatlionally.
T ., i
- W2 a2 i -3 b~ S s Fapd s S dla e $ v
4 --s = - = -.—:—;E - ...e 5—:‘- = v-.-C".' -—— "l'_J: - R f-- :-‘;
zm“sow - Vs
- R PN v YAt = . Fae . e , - *
BVl Con, My first trimeszZer wes sgent pouring
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cver juvenile crime theory. Together we were searching for

2 theoretical basis for z program I would develop for my situ-
dents, The following paper is a culmination of theoretical
researcn agreed upon by my szonsor, rairfax County, and my-
self. I+t discusses labelling theory '~ .most exciuvsgively, for,
after doing znalysis papers on many theories, it seemed to fit

v situation and my students’ needs - 2llow them to attendc

1

+their comnunity high school, but give them programmed zcademic

and behavicral counselling and supervision (to

n

sfy their

srozation contracts). The paper was the first st2p in for-

=ulating my particular program.
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As a preface to any discussion of delinguency and its

effects on the individual and society, it must be noted

that legally, unless a particular act is defined by

| someone as delinquent, no delinquency can occur. Therefore,
when this paper uses the term “"delinguent”, the person must

H have been latelled as such by someone in a division of the A

| juvenile justice system in his community. The labellin
theorists contend that it is after the initial interaction
with the legal authorities, after the youth has teen latellesd
"delinquent”, he is forced to play out the role he is given.i
Cooley's (1902) concept of the "looking glass self” was
one of the earliest to note this. Generally, it holds that
peorle tegin to see themselves as others view tham. If a

; Juvenile is seen by others as dishonest ané troublesome, '

|

ﬂ he is likely to come to see himsel{ the same way. Further- |

| mere, since people act in terms of their identity, the

meaning of "self” is instrumental in determining ther

- behavior, Later, labelling theoris+s began to siress
deviance as a series of intaractions 4 the illegal act,"

the actor, the victinm (society, in some czs

3), *he en-

m

forceman+ cersonnel, the courts.

was's

m % L 1 . =] - - s
The basic tenet of lavelling thecry was firs® recog-

"
13 . Zed bu “ﬁ““ﬂ“‘-\
v =Sewn.2ll0
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dealings with deviants constituted a process of "drama-

I t¢ization of evil.” Negating the purpose of diversion

i from a. criminal career, official maneuverings such as

. court procedures, detention homes, and probtation officers,
' only serve to dramatize to the individual that he is i
evil, in this case delinquent. This thought was later }
| develoved by Lemert (1951) who stated that the ‘individual’si
self-definition was importantly shaped by his particular i

|

i kind of exposure to the actions of social control agencies. |

He argued that the nature of social reaction was important

to define the deviance as primary or secondary. °Primary

deviance is the initial act defined as deviant by others.

Many factors can cause this definition. Secondary deviance )

comes about when the deviance tecomes a consistent pattern

in answer to societal resactions which placed him in a

deviant category fLemert, 1967). For exampls, a teenager

ii is caught smoking pot. He hegins the transformaticn from

y nondelinguent to delinquent. The justice system defines
him as delinﬁuent and places him in 2 category with other

delinguents, regardless of degree of criminality (vandals,

murderers, rapists, truants, incorrizibles, runaways).

e

Cast in4o <he role, he may expect a different itreatment

by friends, family, teachers, and others. Sometimes this

% " 8 s %
reatment s subtle (friends stop calling, teachers

Segrezrate by seating arran

ting angements, parents warn siblings

1+ - - "” -2y v - )
#90 S€ "Bad" like their trother), tut he can always
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. sense the isolation. Cradually, he begins to associate ‘

j} with other ostracized individuals. What tegins as society's
1 |

L attempt to reform and conform to norms, tecomes a force i

making it difficult to avoid further deviation. The extent
i

to which an individual is caught up in this process suggests

” secondary deviation.

i Differential association theory (Sutherland znd Cresseyﬁ
u 137L), like labelling theory, assumes that delinquency is

E learned in social interraction. This learning involves H
more than technique, rather the attitudes required to favor
breaking the law. 3By associating with other delinguents
who posses similar attitudes towards criminal activity, he
comes to learn these attitudes. Thus, if the labelling

theorists are correct in their assumption that delinguents

y i are graduzally isolated from nondelinquents, differsntial

associztion theory can account for the svread of delincuency.

L}

. Yet, differential association theory, like labelling theary, .
. has been criticized for not accounting for the origin of i
 the delinquent act. "hile the theories show how crime is ,
Passed on from one individual to another, they do no% '
explain how the criminal behavior pattern began.

Becker (1963) supports latelling as critical in the
PEOCESS of transforming a nondelinguent to z celinguent.
IZ In order to fulfill public expectations, the delinguent H
Blays out the role of one.

ETOUTS crazte

He believes different society

deviance because they devize the rules, en-

I

I




=] 6=

—— —_—
—_—————— m—

!
" The distinction between deviance and delinquency must be “
i noted here. All delinguency is a form of deviance, but the ﬂ
reverse does not hold true: all deviance is not délinquency.

i"Delinquency“ is a legal term, while "deviance" is a socio-

logical term. Unlike the official labelling of a delinquent.i
| labeliing of deviance is =z consequence of the reactions of ﬂ
i others and it cannot te successfully categorized. It cannot E_
ve assumed that all those latelled deviant have actually ¥

ﬂ broken a rule. or that all who have broken a rule have been H

identified and subsequently labelled deviant. The only true °

© assurption that can be made concerning latelisd deviants is

achzar

[l

that 211 2re considared deviant ©y scmeonz2. A

[(1]

an

(7]

latel a studsnt "deviant"” because he disrupts ner class and
.~ ! breaks school rules, but he is not “délinguent” if he has no
contact with the legal authprities.

The power to label a2 juvenile as delinguent, Becksr (1287)

notes, is the power to determine his fata., Self-report

q surveys verify that most juveniles commit some delinquent A

. acts, but comparatively few are caught and/or judged

delinquent. Foor minorities from the slums ars more apt %o

¢ become police statistics (Wolfgang, 1973). From a purely

Ezieﬂnomic standpoint, the disadvantaged are less adle to fight

the process of official labelling because of the costs of

33531 fees. Going 2 step further: since mincrities zare

- - P ] - . o desind ~ .
0f<en larelled delinguent (Cortez, Ga+tti, 1672), taking .

=—To 2 - . & - .
il BEORSideration the process of secondary deviation, hey
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are forced in larger numbers into acts of delinguency and

delinquent roles, and consequently more secondary deviation

occurs_to complete the cycle.

Since latelling has become a popular theory on criminal

causation, it automatically is subject to aprraisal, criti-"'

cism, and numerous revisions by criminologists and others

'
i
!

in the field. Warren and Johnson (1972) praised the advances

made through the use of this theory. Cf critical importance
H
they noted, is the labelling theorists' recognition that g
deviance, be it primary or secondary, must T2 perceived zs
such and performed as such from someone's point of view. To
¥ill in comtat is not deviancs, murdering in cold tlood is.
Social groups determine definitions of deviance. Another
point of labellinz theory Johnson and ‘arren view as positive
is the new focus on the deviant's present rather than his
past. Rather than the usual strsss on causzticn factors,
they believe labvelling theory wisely attends to the spread

of deviation. Previous attempts at explaining deviance

centered around the individual's background (subcultures,
deprivation of s+tatus and opportunity). Labelling theory

Begins with the cdeviance act (primary), concerninz itsel?

only with fuiture acts of deviance. Since no one causation

¥heory lends itself 4o universal deviancs, &  provides a

. b
ion strategies.

Schervish (1973) tresant

-
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labelled is not necessarily as docile and receptive to the

delinquent role as theorists descrite him in their model.

An iné}vidual. especially one who believes he has teen

falsely labelled, might fight against the delinquent rale.

Personality traits are not taken into account. Also, the
labelling theorists restrict themselves by viewing the
lavelled individual as the primary point of analysis. ”he“e

lit*tle mention of environmental influences which might
Hagan (1973),

over

is
alter his behavior positively or negatively.
like Schervish and others, cites this lack of concern

+the lavelled person's reaction. He sees 2 need to acknow-

ledze the influence factors involved in the ac*or/reactor

relationship. 'hile societal reactions are crucial, there

should be more emphasis on the individual's responses. In

the face of deviant labelling, not 2 single, tut a numzer

of alternatives may te pursued. The in divi dual might, as

labelling theorists contend, acguiese WltﬂDUu a struggle.
Likewise, he might fight back the label by playing the part

Of the model citizen, or he mizht modify his actions for

a2 time (perhaps un+il he leaves his parenis' home), or he

might use

the label nct to pursue further deviance, bdut to

gain sympathy of those around him.

Several autho

+ha

[Prea—)

rs hava suggested that dispositicn

ﬁ 3 - .
#€ the individual towards the labell r may determine the

8ffect of 4ne impact on sels image (Thorsell/Ksnke, 1972;

wish

-_—

no

!
I
H

|
|
g
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- space.
1 divide groups,

you're that!

commitment to social values mizht te less suseptible to

the effects of latelling than one not.

who is iT it is of

|
little consequence to the individual how scciety viaws L
and lgiels him, his patterns for further deviance migzht not '
follow the progression theorists imply. These labelling

critics argue that such factors as home stability and the

control of parents must be taken into accouvat.

from an organizational point of view, labelling is necessary.
In our society we name, group, distinguish, and labsl ezch

other constantly. Schools are no exception. Students

must be separatad and affixed a number in order to operate
the computers which impart valuable information: grades,

transcripts, attendance, free lunch eligibility. In the

days of one-schoo%/one-town,‘teachers knew each of their

students and their families personally. Today, aur schools

are built into a system where one teacher might deal.swith E

over a hundred students in-*the course of a day. Progress

FOPOris are filed bty microfilm bveczuse of the lack of file
Students are categorized for the szke of efficiency.
Still, an intregal vart of latelling serves only %o
This negative labtelling, for the most part,
Ii'damaging L0 one or both groups. If you're not this,
. If you're not good, you're tad! If you're

Stronz, you'rs weak!

3
+
4

There are cou ess exanmples of

»
[
|
(n

-

»
m

-

=8 dramatization of i

1a038)
- 7 ’

(W8]

rtue z2nd evil (Tanne un,
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Kirp and Zudof (197%) diseuss grouping and exclusion of

students for school purposes. The

Hy

irst, and most obvious

reason for separating students, *they mainTain, is the

-

*parcelling out" of studeants among diffsrent educational
prograns. ‘hat the schools fail to acknowledge is the |

second purpose: that certain of these classifications

reward and others punish. The reward-punishment phase of

classification represents the school's stress on intellectual

competition, with prais' only for that which the school I

iy
|

ar teachers define’ as-. sucgessf™l., I 2 student is not

plzaced in the category -/ith the acadsmic acihiavers, 2z is

an underachiever. From this point on, his progress is

measured in terms of his 1abel. Zchool labels have the
potential for scarring their wearer for life. If the labvelling
theorists' contention works similarly in school settings,
attaching a latel to a student (underachiasver, tenavior
problem, remedial student) will only sarve to reinforce
negative feelings. This is especially true if the label
is applied falsely. For example, if a student misses a
large por+ion of the school year because of illness, his
grades will invariably suffer. At this peint he might b

far tehing academlcally and tegin to experisnce frustration.
Receivi ing little attention from the teacher, he might turn

?ﬂ ¢lassrocn disruption. In time, he is labelled both an

cademic slow-learner and a classroom deviant. This process

- - -~
AT acecount 2 k of 2demi

;
2CemL igVe=




Early development of the concept of mental retardation
set the stage for the evolution of a special education system
based on the assertion that school learning and behavior problems
are the results of deficits in children arising from such con-
ditions as retardation, emotional disturbance, learning dis-
ability, and brain injury. Indeed, because of federal funding
of special programs, the schools have found it necessary to label
and put into a category a delinquent student before he can be
provided with services beyond the regular classroom. Each
student, regardless of category, is labelled "special" by pa-
rents, teachers, school officials, and other students. Some
students, realizing their own deficits in learning, accept the
label rather than flounder aimlessly for four years, learning
little. Others, most often the behavior problems, are given
an ultimatum - enroll in a special school or face expulsfon!
Some of these students wear their label like a badge for all to
see; others, through parent-prodding, enter the school and keep
themselves hidden if at all possible. This reliance on labels
can create many problems for the students and new avenues for
abuse for the administrators.

The major abuse of labels is the open invitation they
':G#V! School officials to overgeneralize individual problems.
?Er €ach category of special education, a body of knowledge
has been built in both federally and lecally. Thus, the
*80TY is distinguished from regular education and from other
=98 Of special education (FCPS: Reg. 6713.5, 1975). For a

» @ 1list of "characteristics” and "conditions"” must exist
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for the student (3urr-ello, 1573). There is, however, at |
i least as much variation among children within any one
' category as there is tetween the categorized cres and their :
™. I
nanlabveled counterparts. This is seldor taken in<c %
. .
& zccount when formulating educationzl progrzrs (Meyen, 19?1).?
It is disturdingly easy to make inappropriate generaliza- ﬁ
tions concerning an individual student because he has been
given a label with undeniably negative connotations (beha-
| vioral problem, emotional disturbance, underachiesvers). “
Tor example, if a teacher suspects some joney has been
stolen, the labeled "behavior problem” might nave the first
finger pointed towards him. TFurther, it is equally inviting
to make the assumption that a label applied in one setting
i (the classroom) will be suitable in other situations (the
home). If an otherwise model student runs away Irom home
on a continual basis, eventuzlly the =zchoolz will cate-
gorize him as delinguent and place him in z specizl class.
g Labels remove the burden of proof from learning from ﬂ
* School personnel by providing unalterable cconditions in the .

W Student's reasons for repeated failure. in outzrewth of

Teliance con lavels in providing srecial school services is

Search for the "cause" of that failurs wi<hin the s<uden=.
ause" of at failu within

a.

cnce this "cause" is discovered, it serves a2s 2

(B e e,
=k - —_——
- o
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Mot all educators use categorical labels as excuses, tut

they are forever present if the need should arise. In all

0f us, the tendency exists to look for the cause of failure

i

e |

ﬁanded an official set of labels which make responsibility
easier to place ocutside of ourselves. In the case of a
student who has been latelled deviant and categorically
placed with other deviants, Lsmert (1967) <heorizes that

the deviant role will be emphasized. Deviant subcultures

will emerze in an attempt %o deal with +his latel. What
Zezan as primary deviance will eventuzlly develop int%td

secondary deviance

Labels are often inaccurate and can prove to be an

others; therefore, the temptation is too great when we are:

embarrassment to the individual. While 2 case may sometimes

be made for the vositive things happering to the students
latelled and singled out for special at%ention, it is
@ifficult to argue that labels potentially are "good" for
the student. They are negative in their implications, and
POsit Loth general (special) and specific (delinguent)
inadequacies in those who are labelled. Grouping accoriding
%0 labels sases the- task of administrators and teachers. 7
SCRool sets up a program to deal with 2 certain group of
Studen<s, assizns a %sacher trained to desal with these
"“deﬂt». and locks the door. Any complication is seen

o~ 3 =5 = (3 A a=s
palance Tne tenell s \LllCTeEZEE




the latel) to the student when coneidering use of zrou

commitiee consisting of the student (when appropriate),

h

ii In Fairfax County, each case 1s reviewed by a placement

th

parent or legal guardian, teachers, psychologist for the

school, area specialist in instruction, tefore a student can

receive special education services (Fairfax County Futlic

Schools: - Notice 6710, 1974%). ZEach school district in the

county operates differently, and placement procedures zre

not regularly monitored for abuses.

For example, some

students are put in a class for behavior problems simply

P

given school district.

prodlem mizht end n

.
3
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available,

e e e

feh indicates that a

+
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uired yss of lzte
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tecause sonmeone ta2lieves +<h

.
Fa

by parents.
ically “ased,
school district is required to use
stats and federzl zzencies. The
at an administrative levsl does not
chool ard individual

o

student witk a chronic
a class for ths learanirz

because he cannot fit into any other category of

. Weeded out by the schools for fear of lezal suits

dlost funds for svecial education are catzgor

arr

7w

-

are "dotent

class

et
disabl

delinguent<s.
Also, students are often categorized, not on the basis of
the best evidence availabie cn their performance, but accor-

ding to what type of special classes zare available in a

benavior

d

m

With the advent of "right to education” laws

being enactsd in most states, however, these cases are tein
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required %o treat all classroom tehavioral protvlems as
delinquents., It is of little consequence to deal with what
is wrong with an individual student, but what you can do
about him.

As in any bureaucracy, the individual usually is force
to £it the structure btecause the organization cannot function
without order. Special education classes, neatly groured,
exist for the benefit of the school first. For fear of
vossible disruption of the.school's routine, special students
face disruption of relationsnips with peers within their
regular class when placed in a special class. The burden
0 socizl adjustment lies exclusively with the student an

his tsacher., Cne obvious and immediate effect is the labelled

student's gzrowing alienation from and towards students and

[

P -

former friends in the rezular classes (Xslly, 1975). He
might retel agzzinst the officizls who orizinally referred iin
for placement, against learning, and against the school

System in general. The result is decreased self-expeciations

instead of increzsed sducationzl service (Solk and 2ichmend

L &

committment:
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rather minimal %0 the lahellei student (3r

iar and F

iliavin,
1645), Inadvertently, the system which zouzht %o give
=
special attention to svecial students to n2lp them succeed

in school, pushes them out the door.

There are, of course, many merits to specizl classes
for delinquenté. The first, and most important, is the fact
that the student Xnows that someone is trying to help. Where
mest high school students are lost in the shuffle, special
students are afforded the opportunity to deal with their

oroblems in a small class with teachers whe 2 a

n
¥

C

deal with their probvlams. I labelling a student as delinguent
and plzcing him in a2 class with other delinquents is wronz,
it is equally wrong to igrore him for the sake of retaining

1 g = =3

the "status quo" - fear of rockinz the boat. No solutic

-

3

comes withaut drawbacks, Just 2s no progran is

= - s

ey

a 1

e
'.

ic

n
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%0 all juvenile delinquen<s. 'e face a2 prorlem (juvenile
delingquency) which no one fully understands. I believe what
needed is as many different exveriments as possible. With

s = : - 3 ; ;
wioUsands of schocl dis%ricts t0 sxperinent i

SSTataziss can be duilt from theory. School

SVeryone, but since attendance is mandated until ag

yﬁ most education
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"anti-school" feelings. In his study, Hirschi (196S) found
that liking school proved more closely associated wit!
rondelinguency than either parentzl communicaticn or fondness
for some teachers. Ferception of school as a gratifying road
t0 adulthood appears to distinguish the least delingquent
youth (Stinchombe, 1964). Yet, those alienated from zchcol
tend +o afoid crime if they ob*ain employment (Slliot, 1966).
Schools must te viewed as z2 worthwhile venture, not a
mandatory sentence where the individual wazits %o come of

ezal z2ge. The task of this program is to sntice delinguents

€0 lezrm through realistic, jot-orisnted studies, while
focussing on increased school aiisndance.

Educational programs for prevention of delinquency come
in various forms. Relatively fzw are housed in the rezular

ublic schools. Cne such example is the XRANS zroject &

1

sioux Talls, Sou%h Dakatc. Academic mo+ivaticn and ski

Joe
)
j-4
n
(8]
[E)

Socialization are stressed in these special classes. Students
are referrsd by the court, dut attendance is net a stipulation
Of protation., A moderate success ratz was repor<ed, ut

Secause tre program is still in the infancy staszss, svaluaticn

48 Premature (Zartlett and Newverger, 1974).

Lo | ™y o= . = - - . -
=he Thiladelphiaz City Fublic Schocls have a2 mos=
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city itself acts as an extended campus for educational,
cultural, and recreational learning., A core Jaculty teaches
bvasic skills, but the majority of teaching is placed in the

hands of volunteers who exhibit expertise in particular jobd

e

nt

[

skills. The only available data for evaluation at this ro
is the reported decline in the drop-out rate of participants
(34aples, 1977).

The Cregier Cutpost is another program which stresses
educational and vocational skills, but i% is housed in a’
serarate facility from the local nhigh scheools in Chicage
(3ith, 1676). 7To motivats <he students, monretary rewards

ars given for attiendance, academic and benhavicral performance.

(4]

tudents were selscted from zmong parclees Irom juvenile
de+zntion centars who were having +trouble adjusting to tae

gzular hizh schools and their communities., The Cregler

s |

Cupost was established in 1$70. For the first fcur ysar
only 19 out of 135 students returned to correcticnal ins+ti-
tutions, which was the primary gozl of the program. Th

overall studsnt atitendance for sach zcadenic year e

Zhe Commande Aczademy in Milwaukee is 2lso housed in =

- b

——

sePasate facility, twenty miles from the nearsst schecol., =%

is an altsrnative school
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attendance and eizht percent dropout rate was reported. Fur-
ther studies are teing undertaken at present to determine the
effecti}eness of the pregram on a larger scale (thrity-two
students are presently enrolled) (DeRoche and Modlinski, 1977).

The practice of teaching individuals who have teen
labelled "delinguent” in special classes and schools has
developed over the years as a2 remedy by a2iding them in their
search for finding ways of making their lives more meaning-
ful a2nd productive. The needs of the latelled student in
secondary schools takes on a special dimension. ZFor, coupled
with the knowledge that they are not considersd "average".
these students are also coming to grips with maturaticnal
and adolescent growth, For the hardy, it is a difficult
challenzge. Without the encouragzement and help from scceres
0f specially +trairned versonnel, I zelieve it would Te a
fantastically difficult road to travel for the Jjuvenile
delinguent

At present, Fairfax County has no scnhocol-based prozranms
£ deal with juvenile delinguents. Zach zlternative school

foused in a facili+y isolzted from the rezular niza schicol.

I beliave that one step %o overcoming
8fscts of lavel stigmatizailon for delinguents woulil e
% U2 2 trogram in the rezular hizh schools. Wi<h <he
®ude of special clzsszs 2lreziy in operation in the

=t Perhaps the delinguent label would be less noticeable.




The hizh schools are filled with prozrams for acadedc

r~emediation, distributive education, work-waivers, discipline

con*trol grouvs, but each operates with 2 separate staff

W)
m

a

separate entity. If a2 student procures a joo znd secured

[

nough credits, he is eligible for a work waiver. If a
student is not succeeding in higher academic classes, he can
ze tested for one of several remedizl educzticnal »rogranms.
In most cases, however, the juvenile delinguent has a poor

atteniance record, low readinz and math skills, and is unable

+0 g2+t 2 Jjob on his own. A school-based preozram specifically

designed for the juvenile delinguent would incorporate toth
academic remediation and vocational skills, while affcrding
the szme socizl and extracurricullar activities available to
every hizh school student. Instead of Teing "branded” and
Herded off to a diffsrent school, the Jjuvenile dslinquent
would retain a sense of normalcy by attending school with

nis friends.




one time bc+th the Juveanile Cour<s z211d schoo e e
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*n1 Fairfax County hzve cbscrved the need for exploring alter-
nztive lezrning siructures for a small segment of the school
population. These students have come to the attention of the
ccurt for lack of attendance and constanmt disruption of clzss.,
mz zpprodriate to note thzt virtually no prevention
srosrzm has been able to document its impact on juvenile

crime (Dixon and Wright, 1975; Lejins, 1%67). Yet, the Edison

Frciect, like many others, is concerned with £filling in gaps

i
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m
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es in its gtudents' lives which are hignly
gorrelatzd with delinquency.

In 1978 the Edison Froject began operatirz in one high

schcol to Ttegin tc contend with the school's and subsequently,
the cenmunity's juvenile provlsam. I successful, other high
Schools will zdopt z2nd plan and estzblish sinilzr programs

countywide,

S+tudents

. High School age boys and girls currently on prodation or
2 truancy nearing are eligidble. A written recommendz-

fTom their probvation officer containing ccplss of dates

W

“#ndance, grades, school history, test scores (IQ, Wide

€ Acheivement, Virginia State Competency), recommended
fv? euphasis anc pertinent stziements containing behavisr
Otes are sent 1o Special Education General Screening

€. County regulatisns which vefer to Screenimg, ELi-
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gibility, Placement and Dismissal procedures for special

programs are found in the appendix.

There are classes of no more than eight students for
group and individual study with one of three fulltime teachers
and one half-day teacher/coordinator. While enrolled, each
student works on an individualized program in Reading, Math,
and Social Skills, using the checklists provided with some
adaption for individual needs. Survival skills are stressed
throughout each lesson.

Currently enrolled are ten males and six females. The
mean IQ is 80, while more than half the class is functioning
in or below the fifth percentile on the WRAT. Notably, each
student's IQ score has dropped significantly since initial
testing in the third grade. The psychologists concur that
the testing conditions (in an office at Juvenile Services)
could have affected the results. Each student will be retested
at the end of the year to insure accuracy.

There are four truants, two beyond parential control, one
car thief, three vandals, and six probation violators. All
have poor academic and attendace records and were on the verge
Of dropping out before the court intervened. The students
TFePresent the most difficult truancy problems because of
academic fajlure and social maladjustment. A special learning
“iment was called for in which they would know success.

Program Approach
Despite our community's regard to youth, juveniles are

uent . e . :
= ly Prevented from assuming meaningful roles in society.

. i part- TerTq- = 0 » " . '] .
iculeriy true when considering social institutions
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like school and the world of work, where juveniles are often
consigned to passive functions. Their only social requirements
commonly are staying in school and staying out of the way of
the real world. While he is in school, a juvenile is not
responsible for any task, any service or any soccially valued
product. Then when he is not successful in school, the sense
of uselessness is exacerbated, because he is effectively cut
off from his only acceptable social setting (Polk, 1974).

The Edicson Project will attémpt to improve the students®
self-concept by focussing on the school as the primary
socializing institution. Since school failure has been cor-
related with delinquency (Polk and Schafer, 1972), the project
attempts to keep the students in school whilé_remediating
them azcademically.-—ult’_is_our_goal to provide positve school
experiences for these non-achieving students. T~Bmedial pro=~
grams for students with learning problems, enrichment programs
cultural groups, and peer tutoring programs for low achievers
are examples of services to improve youth's school experineces
which have been written about and researched (Berman, 1974).
Other progrmas have developed intensive enrichment courses
~ designed to improve the self-concept, school attitude, academic i
I achievement, and socialization/maturation of youth. These have
been drawn upon and incorporated into the Edicson Project |
(Logsdon and Ewert, 1973). r

The wide range goals of the Edison Project are: |

1. +o assist the student in developing legitimate \
b identities, free of negative labelling,
+ 1o promote in the student, a sense of belonging, ‘
uUsefulness, and competency, thus enhancing student
3 control_over their own future,
“+ 10 provide the student with socially acceptable,
Tesponsible, and personally gratifying roles,
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k. +to encourage social institutions and businesses in
the community to assist in these efforts by changing
their usual way of doing business and begin hiring our
students,

5. to acquire general skills and knowledge of the world
of work contributing to increased adaptability to
changing occupational demmands,

6. to develop competencies in a number of work settings
rather than a single vocational trade,

7. to reduce the rate of referral of students to office
(counselor, teacher/coordinator, court officer),

8. to increase one grade mark (county scale) in academics
as compared to the previous year,

9. to reduce absenteeism by 33% for the first year in-
dicating an increased student responsiveness to school.

The curriculum checklists have been prepared to aid teachers
in developing lessons in social living in which the students

employ the skills they have acquired in the basic tool subjects.
The program, as described in the curriculum checklists, expands
3 with the use of various social living units which are enlarged

and enriched as the student progresses through the program. For

example, the student studying Citizenship may begin at I-A-§

{ Defines "laws") and progresses to I-A-10 (Names the laws

~ which youth often violate and their punishment). At the Ninth

grade level this would be considered passable, but at the Twelf+th

grade level group discussions might expand to adult crime and
Nalties. _

_.1 When a student first enters the program, the emphasis is

laced on the learning of the basic tool subjects in accord with

tudent's particular mental ability to handle them. The

”f-ltving skills units are taught as segments of the total

a0, with as much practical use of basic skills as the

nts are capable of performing. For example, learning to -

*S8e would pe incorporated with the concept of employee
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responsibility for punctuality - the proper procedures for
signing in on the job or using a punch clock.

If the student remains with the program, these skills
are continued to be strengthened and extended, but the study
of the basic tool subjects (Reading and Math) no longer
receives the chief emphasis. The social living units in the
checklists are designed to integrate language arts and math
skills with lea;ning activities centered around the home, the
school, and the community. The primary purpose of the program
is to prepare the individual to become an adequate citizen

in his community. Attention is given to the responsibilities

of the individual as a homemaker, a law abider, a social being,
and a worker,

Classroom instruction is organized within three broad
areas, encompassing some of the major résponsihilities of
adult citizenship: Living In The Community, Living in a World
of Work, and Family Homemaking. These areas include such
learning experiences as use of banking services and money
- management, job opportunities and employment procedures, rights
vfhd duties of a citizen, transportation and communication
f*ﬁhniques. use of leisure time, and social competencies. They
been designed to include the final step in the develop-
Z%*ll Sequence of the curriculum by drawing together most of
;ffr!as of experience which have been treated as separate
its in the initial stages.
jlhtroductory experiences in the working world are being
igned a+ this time to consist of two phases: first, the
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school-work program; second, school-supervised work experiences

in the community. At this writing, however, the details have

not been formalized.

Professional Staff

The role of the teacher is to open doors of experience
which will prepare the student for real life situations. With
the teacher's guidance, individual pupils can learn aboui and
participate in those high school co-curricular activities
that are suited to their social needs and abilities. Athletically
inclined students should be éncouraged to participate in sports
activities - organized or otherwise. The teacher can help the
student-evaluate his neéda and aptitudes and help him select
appropriate elective subjects. From these experiences in
working with groups of young people outside their own special
elass, the student should develop a degree of independence and
80me of the work habits he will need in the competition of
adulthood.

Full-time classroom personnel include three special edu-

ation teachers who divide their time among academic subjects

uch as Reading and Math and Social ®8kills., It will also be
13|3°b to tutor students enrolled in elective and vocational
'Tiﬁ-to insure success. The remaining teacher will teach

GaYS with the remainder of the day being spent in admini-
L'_"SDOnsibilities. This person will also act as the
ﬁ*¥°ﬂrdinator answering to the school principal. Eventually,
ﬁh'_;t°r will act as Job Flacement Specialist for the

® ar'e ready to be employed on a part time basis.
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Teacher Training

To insure that the Edison High School Project staff could
carry out the basic goals and operations, a training program was
devised. The training program involves two components:

1. a continuous feedback, update, and review of skills
each week, and

2. dailly classroom practicum as needed and requested by
teachers.

Topics to be covered include basic classroom management

orientation, a survey of possible instructional materials, and

basic project procedures.

The weekly training also includes a data review of each
teacher's performance in the classroom. During this time,
previous techniques will be discussed, as well as any academic
and behavioral prchiﬁms among the students. Each students"s
- @cademic checklists will be reviewed for progress or regression.

Bach month the students' IEP is re-evaluated and updated, if
necessary, (Explanation of the IEP is found in the appendix under

féral Screening and Placement Procedures)

Academic Program

OUgh a core approach to Reading, Social Studies, and
 the academic program emphasizes techniques of productive
®NShip. The first year's educational aim is to familarize
488Nt with occupational requirements as they relate to
sona characteristics, including interaction with others,
haking, sence of responsibility, and socially pra-

SSiZation of leisure time. Individualized remediation

4 Math skills is stressed, with the emphasis on

i~ Necessary for survival.
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The second year of the educational program is devoted to
an upgrading of skills. Continuing the core approach, students
will be taught a basic understanding government and the law.
A passing grade on the Virginia State Minimum Competencies Test
for graduation is the ultimate goal. To this end, sﬁacial
emphasis will be placed on material contained in the test (111;
ling out application forms, the mechanics of job interviews,
personal account budgeting, and survival reading lists.

The organization of the curriculum checklists is designed
to allow the teachers and administrators to see areas of instruc-
tion which meet the needs of the student. This, however, is
not meant to be interpreted as the order of mnits to be followed
in sequence; One teacher may combine several units because of
the needs of the students in his class; another teacher may
enrich the program with skills not yet listed which he feels
to be of value to the pupils.

The levels of development of each unit allows for enrich-

in the several years that the student remains in the program.
ince it is unlikely that all students in one class will progress

at the same rate or have even begun at the same skill, the

*0llowing methods are indicated:
1. Choose the level that will meet the needs of most of
’ :ge Students in the class when group instruction is

dicated (Government Class). Be sure to review and
enrich from other levels.

USe more than one level in the classroom with various
8roups, depending on the number of years that the
students have spent in the program.

S8 Temainder of the student's high school years will be

~“Ween going to classes and on-the-job experiences. A
PLOyment o+

graduating seniors is the ideal. Academic
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skills are related directly to the job in which the student

is placed. Intensive counselling and remedial training tech-
niques are related to the needs of the individual. Emphasis
on workmanship skills are maintained; and for additional study,

students will have time to select various elective courses such

as Art, Music, Typing, and Home Economics. The Project
Coordinator will keep in censtant contact with the regular
classroom teachers who have project students enrolled in their
classes. They will be invited to the weekly Project Staff
meetings and will be encouraged to attend to air their problems
and discuss management techniques from a mainstreaming point

of view.

Vocational Program

The vocational component will be present in each student's
=§nhadule. Edison High School has an extensive Vocational Wing
?@th some fourteen trades included. Also available are Home
conomics. Commercial Art, Typing, Custodial Careers, and Food
ce. The student will choose his field in blocks of one,
™0, or three hours. This decision will be trial-and-error
fd no student is bound by his original choice. Again, the
d8ct Coordinator will keep abreast of problems and progress.

Preference, aptitude and availability will determine
lacenent,
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Measurement Instruments

Selcew zrz listed the tssts which will be employed, to-

gether with the corresponding dimensions measured. MNot all the
tests will be used throughout the life of the project. Some

instruments will te tried experinentilly witih studenis entering.

+we prograam, dut will be drozped il their walue is determined

+5 e only limited.

Instrument Dimension
# 1, wecnhsler Adult Intelligence Scale measured intelligence
# 2, %Wide Ranze Acheivement Test academic acheivement
’ 2. Xatrcaol~tav Acheivenet Test academic acheivement
:. Vocztionzl Interest and Sophi- vecational interest and
: stication Assessment , Knowledge
® 5, Curriculum Checklists acadenic progress in
progrzan
8. Deverezux Adolescent Sehavior social and emotional
Rating Scale adjustnent
?. Interview Schedule subjective response %o
preogram
ufploymeu. Tollow=-up econonic sell-sufficiency
osson Reading Test meoolred resdlox lewsls

\dicates Pre-Testing and Post-Testing yearly

tests will not be used to evaluate the success of
PEOgram or individual student. Reading levels will be tested
“CPoOses of instruction, remediation, and class placement

). The WRAT is used solely for placement in the program.

¢
Ulum Checklists will be used to evaluzte individual

The WATS wi

11 be given to 211 students in the Spring

< ac sos
3 SUracy on the initial test. All tests will be used

€ to in - -
Stuction, not Judgement on an individual progress.
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Curriculum Guide

This guide of general objectives is not meant toc te 2
final compilation of all that is necessary to know in order %o
re an independent citizen. It is simply a skesleton upon which
meat should and will be added as the needs of each student in
+he Zdison Project presents itself. The checklist format
is pased upon ten life funcdions and several skill zrea:z. o

ent i3 expected to reach every odjective, ior will evsr.

-

[0]
ck
£
(&N

stulent a2chisve ths same levzl of understanding for each ob-

jective. Ye{y I believe a majority of the objectives must be-

gone 2 par+t of the vast store of living skills which ezch

1{7]

stulent must posses

| B

« The suide is m

hia

W

gnt 0 2 2 zZauze by
whaich the overall performance of the student can %e measured in
grder to evaluate his/her progress on a regular basi

As previously stated, the first part of the guide is
ﬁiV1ﬂed into ten life functions and tharee skill arezs; +hese

Separated into three levels. Zach student wil

4
(9}
(1]
(10
|
3
=
[
f"
e}

 deginning level (blue). Placement im the skill zrea level
08 deternined by a simple achievement 4es+ taxing some
from each of the three skill areas. Ailthough i+

$S8em To the reader to bte elementary in content, I feel

Succes initially will give the students the confidence to
”;%=°u£h the checklists 2+ hisg/fher cwn rate

:
B8 ar*%va = - : i IR e S
w2CIives zare genera.l, in nature, usSing sucn verms
-
T mean . ey (] - g mi, 2 % -
- '] mnue“s ..::..I'......"' » Cha b 30 CTl. i B et B

the Instructor ihe freedocn ic determine the
'ble WY of evalusting that objective in behavieral

- Student may bo very verbal, another proficient im



writing, still another zood in role playing or ac%ing out scenes
or in manipulating materials. The idea is that the ins%ructor

2ould deterrine how the student can best demonstrate his

wn

[

ot

wiowlzige of inderstanding of the zenera ective. Th2 oaly
gtipulation being that the specific objective, which, in effect,
t3 the evzluatiion tcol nust be stated in behavioral terms.
L student may vegin with, continue, or switch work into
gnr 1ife function with any oblective on a particular level.
fhe reason being that a particular student may have a pressing
need that should be met to correct a situation zt hone, in a
7ocationzl shop, or as z prersquisits for employment. So, too,
2 student may find "I-A-I", "Defines taxes" to be too diffi-
¢ult at first aznd, therefore, may want to tegin with "I-A-I",
nowledze of functions of police and fire department”. Cften
mes it will be necessary to achieve a certain skill, for
19le in mzth, before the student can atiempt mastery of zn
€ctive in +the area. This means both skill and life func-
areas go hand in hand in the total development of the
83, dut for sake of clarity and struciture a2nd progran, they
e beern separated.
After completion of 2ll “hree levels successfully, the

A% is ready +o proceed to the advanced units. Topies

%l
[

idn this section are: 3udgeting,Consumer Goods and
fealth, Fi r:t Aid, znd Safety, Money, Banks, and

2 L omda D = 3
Phe checklist format is
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one objective at the same time. I felt that at this level, the
s+tudent was capatle of working in small zroups and the insiructor
could them be free to deal with more than a one-on-one situation.
The date in which the objective is complated is entered ia the
hox -elow the student's name, similar to z roster. 3Both check-
1ist formats enables the instructor to measure the time needed
to reach certain objectives, but never e tied into a standard
completion date.

The checklists are a basic outline to be tailored further
by the instructor to fit the real needs of the students. The
curriculum will be added to, and subtracted from, in order to
indiviZualize the instructional program for each student.
Yaricus supplémental activities (field trips) can furh er raise
the e activeness of this program for %he student in %he siass-
room situztion. The guide should only serve zs a fraﬁework uzon
which each successive year the content is increased to z more

~@ffective level, The curriculum does not necessarily havs %o

B8 followed point for point, dbut should e adapted to

Ssworkx in orogress.

Rationals
The typ: of self=instruction “c e en ¥

ge compoents of the program was investigzt
li
P Bhe underacheivers (3ijou, 1$65) and Zurther
Jouths (Cohen, Filipc2zk, zrnd Bis, 1967). Their findings
PSejuent prosramming follow siratesies concerning the
t of effective learning materials and use in the
£Irst deviloped by Skinmer (1934) and later enume-

Vi -

:3 suwm checklist format.




and recording in the classroom (Werry and Quay, 1969) for
purposes of assessing individual performance changes not
relating te academics, but school behavior in gsneral. These

sr+icular reading will be a valuadble tool for study for

o4

future curriculum expansion.

Zvaluation Criteria For Ojectives (checklist)

In addition to the objectives listed in the following

pages, the instractor can write his/her own. In any case,
the instructor is responsible for recording the method used
to determine whether or not the student attains the objective.
It is likely to be one of the following:
¥ g
teacher judzement
teacher's systematic observation of student exhibiting
the particular behavior

. teacher-made written test or task (retain copy)
. commercially available %est or task

LA ] 14 N

!ﬂ!ntually, when the checklist is more comprehensive, a data
will be used and each evzluation method for a specific

O8Jective will be assigned a computer number, as will each

Jective s+rand (Math-addition) and subobiective (czn 24 in
#=S@-Dlizce columns).

mi. - - - - - -——

-ne t ndatsd Indiviuvalized Zducaticnal Flan (I=?P) was
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I-A=-1,
I-A—Z.
1 -l‘-s -

I‘ﬁ“o

I‘A‘So

t -A-é ™
l-&-7o
I.A-ao

I=-A-9,

-ys-

- .

I - CITIZENSHIP (BLUE)

Beginning (A)

Defines "taxes"
Determines different kinds

Determines when they are paid

Defines "laws"
Sees need for them
Knows who makes them

Realizes the penalties for breaking
laws

Names laws (those which vouth often
violate) and their punishment

Demonstrates knowledge of Edjsow H.S
Rules

Initial

Knows the functions of police and
fire department

Demonstrates what would hapren
without these services

Date




- Y-

II1 - COMMUNICATION

Beginning (A)

II=-A=1, Follows a simple direction with
one activity

[I=A=2, Direction with two activities
11-A=3, Direction with three activities

II=-A=4, Completes a task with four or
more activities

11-A=5,

I1=-A=6, Knows how many digits in a tele-
phone number

II=-A-7, Knows his own telephone number
or carries it with him

II-A-8, Knows how to dial his telephone
number

1I-A-9,

II-A=10, Can list several different kinds
of shows cn TV (news, quiz, etc,)

I1-A~11, Can name his favorite shows on
TV and why

- Il-a<12,

Lists several different programs
offered on radio

Names his favorite radio station
and why

Date




‘—”7..

A

II - COMMUNICATION - Beginning (A) cont'd,

Initial Date

II—A—U .

[I-A=16, Defines "map"

II-A=17, Can draw a simple map from home to

’ sl it
Srned) or a map o.f“nd‘x self

| ]
1

II-A-13,




I1I-A-1,

III A= 2.

III-A=3,

I11-A-4,

I1I-A=-5,
II I-A-GI

BTIt-A=7,
III-AeS.
I1I-A=9,

IIT-A-10,

IIl-A-11,

-yg-

III - HOME AND FAMILY

Beginning (A)

Knows names and ages of immediate
family

Knows birthdays of immediate
family (at least month)

Makes a family tree with 3
generations

Initial

Knows his address, street and town
Knows names of next door neighbor

Lists and numbers different rooms
in his house

Lists furniture in, or often
found in, ‘each room

Lists appliances found in the house

Date




v-a-l,

IV-A- 2.

[V-A-3.

Iv-a-4,

Iv"A"Sl

-Hq-

IV - LBISURE TLME

Beginning (A)

Lists things he does after wbrk
Lists these things he likes best

Lists those things he would like
to do but cannot (how might he bde
able)

Lists things he can do alone and
those he does with others

Reeps 3 list of suggested activities
(crafts, games, cards, puzzles,

pet care, mocels sewing, cooking,
gardenin, mini-Bikes)

Date

a
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v PR B\
- COLLEGE -)

R

Lisrasl o~

—T




V-A- 1.

V-A-2,

V=A=3,

Vel=d,

‘-’-A-S L]

X _.\-6.

V‘-A-T ™

V-&—S -

-50+

¥ = MANAGEMENT OF MATERIALS AND MONEY

Beginning (A)

Lists all things he owns (clothes,
games, money)

Lists thihgs that he needs and why

Lists other things he would like
to have and determine difference
between wants and needs

Plans ways to obtain things he
needs and wants (saving, budgeting)

Determines when things are not
usable any longer

Compares cost of repair against
obtaining something new,

Sees value of keeping things in a
proper order or place (room, locker)

Sees the effects of improper care
on tools, toys, clothing

Initial

Date




p— ———————
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VII - PHYSICAL AND MENTAL HEALTH

Beginning (A)

Initial Date

ViI=A=1, Uses checklist as demonstration of
personal cleanliness (teeth, bath,
| shave, nails, deodorant)

Vii-A=2, Uses checklist to demonstrate
cleanliness of clothing; change of
clothing, condition, neatness

ViI=-A=3, Demonstrates proper eating habits
to insure sanitation; washing hands,
using napkin, using utensils, cleaning
table, cleaning away garbage

Vii-A-4, Figures out the amount of sleep he
gets in hours and balances this with
how tired he feels during the day;
setting new bedtime hour if needed

VII-A=S, Demonstrates kXnowledge of all
fundamental parts of the body, their
function and appropriate clothing

VII-A-6, Defines "posture' and its imnortance;
checks his own posture

VII=-A-7, Lists things needed to keep oneself
clean

Vii-A-8, Makes a list of good points and bad
points about himself

VIleA=9, Describes what he can do to rid
himself of bad points

711-A=10, Knows what happens when cleanliness

is not followed; smell, sick, look 2
bad

Vil-a-11,




———
-5~

VII - PHYSICAL AND MENTAL HEALTH - Beginning (A), cont'd,

Initial Date
VII-A-13. Understands the effects .of trmeh _
left around ] 5 L8
(appearance, environment)




s B L e
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VIII - SAFETY

Beginning (A)

Initial Date

Vil[-4=1, Defines "accident"

VilI-A=2, Demonstrates how and why they
happen

VIll-A-3, Shows how each accident can be
avoided (meaning of safety)

Vili-A=-4, Jgseripes personal accidents,
how each could be avoided

V111-A-3, Lists different kinds of accidents
(falls, tools, water, car, lifting,
throwing, horseplay) and make rules
far each

VIl -a=€, Lists dangers found in the home;
at the farm

Yl1-A-7. Matches good habits to follow with
these danger lists

Y1l -A-3, Lists do's and don't's if you are

the victim and when you are the
hzlper

VET-A-9.

Practices rules of pedestrian
3afety

« Practices rules of riding safety
en bdicycle and in a car




IX—A-l.

IX-A=-2,

IX=A=3,

Ix- A“ .

IX-A-S.

IX-A-&.

“S¢-

IX - OCCUPATIONAL ADEQUACY

Beginning (A)

Knows why a person works

Adapts aa attitude of wanting to
work

Shows a desire to live independently
on his own

Has an idea of the kind of work he
likes

Lists likes and dislikes about a
jcb (on the farm or elsewhere)

Initial




X-A=-1,

x""z.

x-A‘- 3 .

x-‘-‘ .

X-A-s .

X=-A=6,
X-A=7,

X-A-8,

X-A-9,

X-A-10,

X=A=11,

X-A-12,

Lists different ways of travel:
walk, car, bus, bike, train, plane

Compares the cost of each way of

travel

Compares the time of each mode of

travel

Compares access of each mode of

travel

Lists advantages and disadvantages

..5'5..
X - TRAVEL

Beginning (A)

of each mode of travel

Knows the 4 basic directions

Knows the 4 secondary directions

Uses landmarks in finding his way

to a particular location

,ge:dﬁ and makes simple maps of the

— —=_ neighborhood, etc,

Reads and makes signs used on roads
(arrows, route numbers, road names)

Initial

e e
r——— o
—————
e
—
——
——————
e
—_—_—
R ——

Lists reasons whv people travel

(take trips)

Date




READING

Beginning

Names (rellow students, staff)
Signs on farm

Make out ID

Men - boys

Ladi¢s - women - girla.
Rest rooms

Ne smoking

Wals - Don't walx
Danger

Caution

§top « go

On - ofrf

Initial

1]




Counts
Sequence
Symbols
Value
Ordinals

Count

more - less
big -~ little
long = short

m‘r - over

" larger . Fore - jess

large - smal]

= Older

-5

MATH

Beginning

l1-20

l-10

ist through 6th
2 nickels

1l dime

10 pennies

1lto 10

Location: Terms
far - near
in front - behing
begin - end
beside
around

left - right

Comparative: Teras

= Smaliler

Initial

NEREERNY
L] E




_.érég_. -

Measurement (use of)

ruler Yardstick Initial 2235
quart -

gallon thermometer

teaspoon tablespoon

Speedometer 'freuzing

boiling temperature

cupful full

fast
yYesterday

week g
tomorrow

year:

afternoon month

hour

minute

Time - Measures

resume work
quit
dinner

bed

Postal
e —

= = different £inds




Buy sell

sgend  pay

price cost

subtraction

Monez:

save
coins

admission

1-10

Terms

multiplication - grouping within 2 - 10

Fract ions

T

Initial

N
1] |

Date




~

-0~
WRITING

Beginning

Name

Address

Phone number

Age

Date

TTTE
LITTE




I-B=-1,

I-B=2,
I-B—-3.
/ I-B=4.

I -8-5 .

I-MQ
[-&7.

I"'B-a‘

I-B-9,
I-B-10,

I-B-11,
1-8-12,

I=B-13,

~bl-

I - crrzensur? (| VéLAﬂW)

Intermediate (B)

Xnows penalty for tax evasion

Pigures sales tax as an example
with or without a chart

Initial

———
e — e

Defines "voting"
Knows why we vote

Know candidates and offices
contested for in next election

Participates in voting - - -
for recreation, etc,

Knows where police and fire
departments are located

Demonstrates how to get in touch
with them if needed

Knows the names of key government
officials (pres,, vice pres,,
governor, county commissioners)

Enows the capital of U.S. and
Maryland; the county seat and the
meaning of these places

Date




II-B=1,

11-B-2,

I1I-B=3,
11-B=-4,

1I-8=-5,

11-8-7,

II-B-8,

-bl-

II - COMMUNICATION

Intermediate (B)

Gives a simple direction to
achieve a task

Gives a more complex set of
directions with more than three
activities to achieve a task
using proper sequence

Can call operator for telephone
information

Knows how to make a long distance
call

Knows how to make a collect call
Can secure and give information
to a business, store, in a

conversation

Can take all information necessary
for a "phone message"”

Knows the day, time, and channel
of favorite TV shows

Can locate favorite shows in TV
listing (newspaper, TV Guide)

Initial

———
e
————
o ———
e e
.
————
e
——
r—————

Date




111-B-1,

I1I=-B=2,

I1I-B=3,

1I11-B-4,

I1I-B=35,

I1I-3=6.

111-B=7,

I1I-B=-8,

I11-3-10,

- E,E}-
III - HOME AND FAMILY

Intermediate (B)

Defines "dating"

Knows at what age people begin to
date

Knows the reason (feeling, attrac-
tion) for dating

Describes what people do on dates
Lists things to do on a date in

columms by whether they cost
money or not

Initial

Demonstrates how to take care of
furniture

Demonstrates how to take care of
walls, floors, and ceiling

Demonstrates how to take care of
the outside of the house, as well
as the yard

Knows what services come from out-

side into the house (water, electric,

gas, telephone)

Realizes the penalty for not paying
the bill for these services

Knows where to seek help, and how
to contact the proper service for
cormmon household problens (leaky
faucet, no lights, can't hear on
phone, smell of gas, etc,)

——

»

" Date




IV=-8=-1,

IV=-B=-2,

IV"_B"' 3.

I?-B-d.

v 8-5.
IV-B'O.
IV=B=7,

1v-B-8,

- bY-

IV = LEISURE TIME

Intermediate (B)

Make @ list of activities,
separating those which cost money
and those that den't

Budget an evening date

Compare time taken to complete
ac*ivities and separate them into
21l day, half day, and evening
activities

With above information determine
which activities are available
daily, and those only on a weekend

Match the particular season with
certain recreation activities

List safety precautions for certain
“"accident prone” activities

Match appropriate clothing with
recreational activities

Initial

Date



UI-B-I.-

“’B"z.

“-3-30

Vi=B=4,

Vi-B=5,

Yi-B=6,

lp 5

VI = SOCIAL ADJUSTMENT

Intermediate (B)

Knows who is his immediate boss

Knows the function of each staff
member =--

Makes_a gocial ladder of the staff
Epison &hio]and how to use this when
making complaints, suggestions,
requests

Can act as a captain in selei:ung
members of a team

Functions in group work and recre=-
ational activities

Initial

Date




VII-B-J..

VIl=B=-2,

ViI-B=13,

\'II-B-4-

VII=-B=5.

Vii-B-6,

Vii-B-7,

uI"‘B-s-

VII-B"Q .

'II I—B‘ 10 .

ViI-B-11,

Vii-B-12,

VII-B-13,

=l b-

VII = PHYSIC'AL AND MENTAL HEALTH

Intermediate (B)

Notes last few times he was sick:
the name of the sickness and what
he did to cure himself

Categorizes different foods into
meats, fruits, vegetaoles, dairy
products, fish, breads

Makes a list of common foods for
each meal

Lists foods that need refrigeration

Lists different ways of preparing
foods

Demonstrates need for proper tools
and procedures in cleaning after a
meal

Approximates time taken for each
meal, the hour served, effects of
eating too fast

Understands how weather affects
health

Able to appraise own work as to
fair, poor, ana gooc, and whv

Able to aprraise others' work using
same criteria and why

Eﬂjtial

Derfines "pecllution' and several ways

the community can te polluted {(air,
water, land)

Date

raecamies b Ml

B I iy S —



:Mi-l.

| x-B-2,
IX-B-3.

u-“ .

-6l

IX - OCCUPATIONAL ADEQUACY

Intermediate (B)

Initial

Practices procedures in looking for
work using the following possibilities:
Friends
Want Ad
Employment service
Counselor
Teachers
Relatives

T

|

Defines a " job interview"

Knows how to dress for an interview,
and be able to answer questions
usually brought up in an interview

Role plays an interview using
socially acceptable behavior

Date




X-B-l .

x-ﬂ-z ™

X=-8=-3,

X=B=5 .

X=-B=7.

X-B-C.

X-B—O.

~-b3-
X - TRAVEL

Intermediate (B)

Gives simple directions to find a
particular location

Receives directions in finding a
particular location

Reads a © County map in
locating points of interest

Estimates approximate amount of
time needed to travel to certain
places

Estimates approximate distances
to different places

Demonstrates knowledge of the
geography of the USA, surrounding
states i > —— -

Demonstrates knowledge of
aporoximate location of each state

Understands how weather affects
travel (time, place, route, mode)

Initial

Date



- 9~
MATH

Intermediate

Multiplication - siiple
Division - simple

Fractions 1/3
add and subtract simple fractions

Initial Date

Count 11 - 100
Sequence 21 - 100 P —
Symbols zi - 100 S o S
Value 10 - 50 R - U
Ordinals 6 through 15 —_— a———
Count coins to S1

bills to $10 I - T
Add 10 - 13 i —)
Subtract 1 - 18 i —e

Size: Terns

double average reduce
Location
center edge
Measurement
height inch yard

dozen foot weight

|

Time - Measures

months Melwood calendar seasons

AM, - P.M, days of week o'clocks
(thirties)




MATH - Intermediate, cont'd,

Initial
Postal

postage (weight, class)

' Money
Chazge check
fare sales slip
wages receipt
earnings per hr,

Date




-7i-

WRITING

Intermediate

Height

el

Color of eyes; hair
Mother's and father's nanmes
Shopping list

Labels

Signs

ARREREAY.

o
1Y
L4
n

 AMY M HNR GAOE AW T S TSI



Read assignment board

Recipes
Labetls

Menus

Gasoline
Poison
Exit
Entrance
Fire
Police
Hot

Cold

g 5§ s

Pull

7%~
READING

Intermediate

HTTTE
e
IR




x-c-lq

X-C-Z.

x4-3.

X-C-4.

X-C=-5,

X-C-6,

X - TRAVEL (}’Uﬂ""é-)

Advanced (C)

Reads the following schedules:
bus
train

plane

Lists and totals operating cost
and up-keep of a car for a year

Aelps in planning a trip:
places to see
cost
clothing to bring
things to do
time involved
transportation
overall scherdule

Has knowledge of location of
travel agency and its services

Uses state map to route himself
from city to city

Initial




IV=C-1,

Iv-C-2.
IV"C-3 ™
IV-C-4.

IV'c-so

H'C-OQ

IV-C-7.

=7Y-

IV - LEISURE TIME

Advanced (C)

Determines the difference between
observation and participation in
rec:eatinq

Understands the diff«rent movie

_ ratings (G==PG==R=-=X)

Lists materials needed for picnic
or party and approximate cost

Uses a coomunity map to mark
different recreational sites

Able to recognize these sites
and determine adequate transpor-
tation to them

Makes a daily time schedule
including recreational activities

Date

PAGE AVSD I L Idvwenreee

P

LI



I1-C-1,

I I-C-z-

I1-C=3,

II-C=-4,

I1-C-3,

11-C-6,

I[=C=7,

I11-C=-38,

II-C=9,

-7 5=

IT - COMMUNICATION

Advanced (C)

Initial

Can locate telephone numbers
using white pages

Can locate telephone numbers
using vellow pages

Defines "advertisement"
Describes why people advertise

Lists good points and bad points
of advertising

Finds section, page, exact location
of news story, comic strip, or sports
story of interest using index

Lists several kinds of information
available in paper using index

Date

A eEE B WERSY GTY 1 EMIWEYL IS

HE
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Count
Sequence
Symbols
Value
Ordinals
Count;
Ada:

Subtract:

w7 b~
MATH

Advanced

100 -
100 -
100 -
50 =
15 - 30
make change

to 100 and

18 and
(borrowing)

Multiplication: 2 place numbers

Division:

Fractions:

amount

story

15's minutes

5's minutes

1's minutes

2 place numbers

addition and subtraction
of mixed numbers, 1/8; 1/16

Size

iLocation

Time - Measures

|
i

Date




V=C=1,

v-C=2,

V=C=3,

VeCed,

v4-5 .

V=C=6,

V-C-T L]

V-C-s.

V=C=9,

V-C=~10,

V—C-ll L]

V=C=12,

V=C=13,

V=C-14,

77

Y « MANAGEMENT OF MATERIALS AND MONEY

Advanced (C)

Initial

Defines "budget"

Budgets for small events (party,
picnic, date)

Budgets his money from work for
entire week

Understands the advantages of
banking

Understands and can operate these
banking procedures:

opening accounts

passbook savings

checking account

deposit dip

endorsement

Defines 'charge accounts', "credit
cards"

Knows the billing procedure and
penalty for not paying bills on
time

Understands the concept of borrowing

Knows where to borrow and the cost
of borrowing

Knows the penalty for not paying on
the loan

Understands insurance equals
protection

Enows four necessary kinds of
insurance (life, car, health, home)
and what each protects you from




MATH - Advanced, cont'd,

money order

parcel post

cash sales tax
mile distance
depth length

Roman numerals to 12

~-78-

Postal

special delivery

:

Measurement

width

Initial

Date




Application form
Articles for paper .
W-2 form

Social Security form

-
 oud
£
-
"
n




n{‘l.

IX-C-3.
II-C-3.

IX=C-4,

IX-C-s -

_80_

IX - OCCUPATIONAL ADEQUACY

Advanced (C)

Practices these qualities amod
understands their importance for

holding 2 job
Work every day
Being on time

wWork hard (even when there is no
boss)

Honest

Don’'t be careless
Good mammers
Willing to learn
Don't gossip
Neat and clean

Follow rules of school, company, etc,

Date



1k

III - HOME AND FAMILY - Advanced (C) cont'd,

IIT=C=-15, Lists advantages and disadvantages
of both

II1-C-16, Understands what a mortgage is

IIT-C-17, Knows where to look to buy or renmt
a home or apartment,

Initial

Date



III-C~1,

III-C=2.
I1I-C-3,
ITI-C-4,
II1-C=-35.
III-C=6,

LIT~CTe-

II1-C-8,
IIT-C-9,
I11-C-10,
111-C-11,
IT1-C-12,

III-C~13,

III-C-14,

-85

111-- HOME AND FAMILY

Advanced (C)

Enows how one begins a fami ly

Understands the limitations of
being martried

Knows when one decides to get
married (emotional as well as
financial reasons)

Enows how one has children

Understands the concept of
"pregnancy”

Understands the comcept of
"birth control”

Knows what VD is, how it is
contracted, and how to prevent
and cure it,

Understands who and what a
homosexual is

Knows what it means to raise
children (list of guidelines)

Knows where to go if marriage
problems develop

Understands the meaning of divorce
(legal and otherwise)

Demonstrates knowledge of the
meaning of supporting a family

Initial

Knows difference between buying
amt renting a home

Date




I"C"‘ 1.

I=C=2,

[-C-3,

I=C=4,

I-C=-5,

I'{:-é -

I=C=7,

I{-a.

[-C=9,

I-C~-10,

I-C=11,

I-C-lZ.

I-C- 13.

_.8:3_

I = CITIZENSHIP

Advanced (C)

Enows where tax money goes
(breakdown of dollar

KEnows how old you must be to vote
EKnows where you register
Registers when old encugh

Votes on election day

Enows the meaning of "social
agencies” .

Knows what they generally do
for people

Demonstrates knowledge of what
these agencies can do: welfare;
employment service; health depart-
ment; social security; church;
travelers' aid; better business
buresu '

Demonstrates how to get in touch
with these agencies

Knows what it means to be self-
supporting

Demonstrates how one remains
self-supporting

Initial

P
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READING
Advanced
Dictionary
Addresses e :
Newspaper
Letters
Magazines
Books

Telephone book
Directions on labels

Manuals

Date

[

i



-B5-

VI = SOCIAL AD JUSTMENT

Advanced (C)

Initial

Vi-C-1, That the student performs adequately
so that his scores from the behavioral
assessment sheet (withdrawn, bizarre,
aggressive) are high enough to be
considered productive

Vi-C=-2. Below shall be listed those traits
needing work and showing adequate
improvement from the initial assessment:

Withdrawn:

Bizarre:

Aggressive:

Date

ARINRR
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ACHIEVEMENT TEST

Before: After: Writes
17 25 twenty-seven
five

Line up 6 sticks;
break 4th stick : a

Count: forty-seven cents
make change from $5

Add: 10 15 120
-« 7 + 11 + 83
Subtract: 11 5 47 121
-2 -1 - 38 - 32

'h-itiplication: X XXX XX XX XXXXXX - group by 2's

AXXXXXXXXXXX - group by 3's

XXX k XX XX = group by 4's

s 4 4 12
X 2 x 3 x 6 x 10
Division:
s/ 6 3/ 12 4/ 3
o/ 24 9/ 27 18/ 54
1 s 5y



A

ACHIEVEMENT TEST, cont'd,

(mark)

Practions: what is: 172 [ ]

VN —
ve 1
vs ]
2 —

Terms
long migdle
light beside
few behind
left mor e
rvight older
What time is it:

i
Recognition: tablespoon empty
Pair:

Able to read:

thermometer

1/2
+ 1/2

5/8
- 2/8

1/4
+» 2/4

+ 2 3/4

evening
week
yesterday
admission

price

speedometer
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ACHIEVEMENT TEST, cont'd,

Writes: Name

Address

Phone No,

Age

Date

Height
Weight
Mother

Father

Eyes

Hzir

Walk es=Summ to read signs:

Reads: labels on food and clothing
menus
recipes.

Finds a word in dictionary

Reads article in newspaper

Fimds name in telephone book

Use Slossan R=ading Test for determination of reading level




and

The
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' BUDGETING

Objectives

The overall goal of this unit is to teach students
information and skills basic to understanding paychecks

family budgeting.

Specific objectives are listed below.

student will

understand

be able to

uncderstand

why peorle make budgets.

the difference between gross pay and net cav.
how to estimate net pay.

he most common deductions from zavy.

read and interoret a pavcheck stub.

the concepts of fixed, £flexible, and dav-

to-day excenses.

2e ables %o
oe able

2e aple to

understand

e ak-le,

S
- -

with assistance,
an ampl

categerize speciiic expenses.

keep a record of daily expenses.

maka a budget suitable for a student.

the principle of setting budgeting goals.

-
-

oyed adulc.
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13. understand what financial records to keep.

14. uncderstand the concept of standard of living.




BUDGET ING SKILLS CHECKLIST

— - —_ — ————————— ————————
STUDENTS' NAHES

vy

[

= CRITERIA

O

bl

=3

w

(]

—

Can state one reason people make budgets,

Can explaln the
pay.

difference between gross pay and net

Can demonstrate

how to estimale net pay glven gross pay.

Can demonstrate
yearly net pay.

how to estimate monthly net pay given

Can demounstrate
weekly net pay.

how to estimate monthly net pay given

Can name at least 5 possible deductions from gross pay.

Can identlfy at

least 10 entries on a sample check stub.

Can name 5 Flxed expenses.,

Can name 8 Flexible expenses.




-
-

TiV

- -
-

OEJE

CRITERIA

STUDENTS'

NAMES

e

10. Can name 8 day-to-day expenses.
11. Can categorlze 15 expenses Into three groups (Flixed,

flexible, day-to-day).
12, Can keep a record of expenses for one week.

X

13. Can prepare a budget sultable for a student. T
Ih. Can describe three types of budgetary goals.
15. Can describe two ways to approach the problem of

Insufficient money.
16. Can, with asslstance, make a budget sultable for an

employed adult.
17. Can name 10 types of flnanclal records to be kept.
18.  Can cxplain what is meant by standard of living.




_q3-

CONSUMING GOODS AND SERVICES

Objectives

The overall objective of this unit is to teach students

basic information needed by consumers today. Specific
objectives are listed below.

The student will:

ll

1l.
12.
13.

understand what it means to be a consumer.

understand the difference between goods and services.
locate sources of goods ancé services.

De able to cocmparison shop for foeod.

be able to order a meal in a Zfull service restaurant ané
compute a tip.

be able to comparison shop for goods and services.

be able to comparison sheop for clothing.

be able to use a catalog to order goods.

be able to find and understand information about sales.
understand factors which affect prices in the United States.
understand Irecuently used sales technicues and adver+ising.
identify consumer aids.

understand how to get help for consumer ccmplaints.

uncerstandé the need Zor consumer cocnservation of world
rasources.

uncerstand vocabulary important o consumers,

beccme aware ¢f careers available in the business worlcd.




CONSUHING GOODS AHD SERVICES CHECKLIST

STUDENTS T NAMES

0
= CRITERIA
Y
(FY]
3
ol
(@]
] l. Llsts 7 ways in which he/she has been a consumer.
2 2. Categorlzes 10 ltems as elther goods or services.
3 3. Uses Yellow Pages to locate 3 sources for a product.
3 L. Uses Yellow Pages to locate 3 sources for a service.
E : : 1
4 5. Uses food sectlon of newspaper to compare the -0
prices of 3 ltems at 2 supermarkets. ‘F
h 6. Compares prices of competing brands or slzes of
3 different foods using unit prices.
. ]
h ). Compares prlce and quallty of 3 store brand foods '
with simllar natlonal brands.
h B. Compares price and quallty of 3 processed foods
wlith slmllar unprocessed foods,
h 9. Flinds pul) date on one dalry item, one bread item,
and one frozen food,
h 110, Compare the prices of 3 ltems at a convenlence store
with prices of the same ltems at a supermarket.
5 |1l. Reads flve ltems from a menu.
5 12. Orders a meal from a menu.

——




~ STUDENTS' NAMES §

“"i

= CRITERIA

O

(¥

ot |

w)

o

5 | 13. Computes a I15% tip on a restaurant bill.

6 |I4. Compares the cost and quality of | non-food |tem
from 3 sources (3 brands or | brand from 3 stores).

6 15. ldentifies discount stores In newspaper advertise-
ments, Yellow Pages, or by other means.

6 |16. Compares the cost and quality of | service from
J sources.

7 17. Knows own clothing slzes.

] |18. Reads clothlng care labels on 4 different types of
clothing.

7 | 19. Desorlbes procedure for returnlng an ltem to a store.

B |20. Selects 3 Items from a catalog and fllls out an
order form completely.

9 |2). Uses a newspaper to find 3 sales.

9 |22. Uses newspapers and/or magazines tu find coupons.

10 1 23. Lists 5 factors which can affect prices In the

Unlted States.




CONSUHING GOODS AND SERVICES CHECKLIST

TIVES

L]

JE

STUDENTS' NAMES

CRITERIA

12

13

14

2h. Lists k sales technlques used In advertlsements by
sales people.

25. Names 1 consumer publicatlon.

26. Uses Consumer Reports to compare cost and quality of
a sclected ltem.

2]. Names | consumer organlzatlon.

28. Writes a sample complaint letter to a store.

29. MNames 3 ways consumers can help conserve natural

resources.

I
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HEALTH, FIRST AID, AND SAFETY

Objectives

The instructional objectives are listed below. Objectives
concerning reproduction and sex education have been omitted.
The Fairfax County Public Schools has a specific program and
approved materials to cover this information.

The student will

1. Dbecome aczuainted with the structure, functicns, disorders/
diseases, and care of bedy svstem.

2. understand habits for good health.

3. understand appropriate grocming reguirements for work and
leisure (including clothing).

4. Kknow the 4 basic food groups.

3. understand the relationship of certain nutrients to body
Zunctions.

6. reac and compare nutritional labeling cn common fooés.
/. use standard measures to prepare Icod.
8. read and follow a recipe.

9. reccgnize symptoms of ill health in adults and decide when
medical help is needtd.

10. develop a working vocabulary of basic medical and
shysiological terms for accurate communication with doctors.

ll. read a thermometer.
12, read ané Zollow directions on medicines.

13. uncderstand hew to f£ind medical hlep Zor non-emergency

situations.

li. understand the rsascns teopls have health insurance and
aow to get it.

13, undersctand the reascns peccle have lifs insurance and
now to get it,



‘16.

i7.

-48-

understand in general terms who is eligikle for Medicare/
Medicaid and how to apply for benefits.

now how to notify proper authorities in case of emergency.
understand basic first aid procedures.
understand environmental safety hazards.

read and understand warning signs and labels.



BEALTI, FIRST AID, AND SAFETY SKILLS CHECKLIST

B i STUDENTS' NAMES
() ]
|_:l
s CRITERIA
l.-
L
L]
=
ul
(=]
1 1. Can verbally describe how the following systems
function: digestive, respiratory, circulatory.
2 2. Can state four practices for good health (i.e., rest,
cxercise, good dict, cleanliness) and tell why each is
Fmpor Lanl .
3 3. Lan describe appropriate grooming and clothing
requircnents for a job of their cholce and a picnic.
- PEE NS s o = - . i
I h lans o menu for one day which includes all & Food ' g
groups. \
L 5. Hames theice vitamins or minerals and tells the specific
importance of each Lo the body.
G 6. Can read the nutrition labels on two similar foods and
tell which has the most of each nutrient.
it g, e Ponp il L0 o 8 OO B M) (N
/ }.  Can use measuring cup(s) and spoons to measure b
differcnt quantiities of liquid (water) and 4 of
sollds (sugar) on request.
i} 8. Prepares one food following a recipe OR can read a
vecipe and clearly describe how Lo prepare the food.
Y 9. Can list six (6) symtoms of illuess In adults.
1 10.  Knows the information ncecessary to Fill oul a medical i
histury lorm.




WEALTI, FIKST AID, AND SAFETY SKILLS CHECKLIST

e - = STUDENTS' NAMES
v
l‘:l
— CRITERIA
‘.
O
el
i |
a
o
I 11. Can take own lemperature,
12 12. Can rcad label on 2 over-the-counter medicine bottles/
buxes.
13 13. Can describe 2 ways to Find a family doctor (ashk
fricads, look in phone book, contact medical socicty).
1] th. Can tell why people have health insurance. :
(AN I can tell why people have life insurance. g
16 | 16. Can tel) where to apply for Medicare/Medicaid benefits,
1/ I/. Can simulate an emergency call (find nunber, dial,
state problem, and location).
14 I8, Can tell basic first ald procedure for the following:
breathing stopped ___________________________ SO (P [ ORS  T . C -
S I [T L I | S, VN il
- e SRS NN S (S IS SRR L W T
fracture """ i i 3
shock T il i Sl =
19 19, Can tell basic safely procedures for medicines,
cleaning agents, tire prevention, electricity, tools.
_ — e — = P | (RS, |
20 20, Can rcad 1 label on a poisonous substance and | on a
houschold cleaning agent. I




furnishing a home.

The

153
-

ol

HQUSING

Objectives

The overall goal of this unit is to teach students
formation and skills basic to renting, purchasing, and

Specific objectives are listed below.

student will:

understand the procedures for obtaining an apartment.

l2arn to reaé and recognize wvocabulary related

housing.

understand
leasee andé

understand
cemplaints

11™
plad

rstand
cme.

w g
o o

uncéerstandé

=0

the conditions and importance oI a lease.

the obligaticns and respensibility of the
leasor.

where to receive information or register
concerning housing.

.

the adwvantaces ané Z2isacvantages 29I zZuving

the which shculé be cecnsidered

faczters

buying a hcme.

understand
understand

uncerstand
ané homes.

understand

understand

ey
-

fh

ars=and

the concept of a mortgage.

the furniture needs of an apartment/home.

the insurance protection neecaed for apartments

hoew to obtain common utilities.

elactric and cas metars

sommen terms asscciazad wizh




MOUS ING SKILLS CHECKLIST

e ——
e e — —— ———————
i —

STUDENTS' NAMES
wy
l:l
= CRITERIA
’_.
(]
()
=9
wl
o)
I 13. Can explaln two responsibllities of the landlord.
h 14. Can explaln two responsibllities of the tenant.
P 15. Can describe procedures for reporting problems
vihich may occur when rentling.
) 16. Can locate the Fairfax County Tenant Landlord
Conmission. In the telephone book,
) 17. Can explain the functlion of the Falrfax County ;
Tenant Landlord Conmission, Ig
2 18. Can name & basic types of housing.
6 19. Can name 3 advantages of buylng a house.
6 20.  Can name 3 disadvantages of buying a house.
] 2. In the selection of an apartment or home purchase,
can describe the importance of cost, location,
lite-style, type of community, and needs of family.
4 22.  Can explain the concept of a home mortgage. .
10 23. Can explaln Insurance nceds of apartment dwellers
and homcowners.
14 2h. Can explain the iwportance of a blll of la.ing,




W—_T'—mciﬁ-‘“t 15T

e STUDENTS' NAMES
LT ]
l__ul
= CRITERIA
o
(]
-
w)
O
1 I. Can locate an apartment through real estate firms,
newspaper advertisements, and friends/bulletin boards,
2 2. Can match common housing abbreviations and/or words
to thelr proper meanings.
2 3. Can read an apartment ad In the classiflied sectlon
of the newspaper.
U] h. Can plan baslc furniture needs for an efficiency
apartment.,
9 5. Can plan basic furnlture needs for a one bedroom o
apartment, (08
] 6. Can name three sources where one can obtain furnlture.
9 J. Can name 3 quality features of furnlture (springs,
joints, fabric, wood, etc.).
9 8. Can name 2 extra features available on a stove,
a relrigerator, and a washing machlne.
W 9. Can name 3 common utillty companies in this area.
121 10, Can read a gas and an electric meter.
b 1. Can explaln how one obtalns utllity service.
i 12, Can caplain 3 comon conditions found In a lease.
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MONEY, BANKS, AND CREDIT

Objectives

The overall goal of this unit is to teach students
information and skills basic to using money, banks, and
credit. Specific objectives are listed below.

The student will

l. te able to identify, count, state equivalents, and make
change with coins and bills.

2. te able to write a personal check.

3. understand other media of exchange including cashier's
checks, certified checks, travelers' checks.

2. understand the tvces of money orders.

3. understand the procedure involved ia using a credis
card in a store.

6. understand the three main types of financial institu-
tions.

7. understand and demonstrate how to open a checking.
account, make deposits, and get cash from a checking
account.

8. Jnderstand and Jdemons+=ra+e how tc list checks ané
deposits in a check regiscter and strike a balance.

3. understand and demonstrase how to balance a checkbeook.

=J. understancé zhe dancers and safecuards associated wizh
checking accounts.

22, uncderstand and demonsctrases 20w =2 use 2 sawviags acssunz
(including crpening the accscunt, depesit=s, withdérawals;
the sassbcok, and intarest).




12+

13,

14'

understand

understand

understand

understand

e able %o

understancé

-165~

the various services offered by banks.

the reasons people use credit.

some advantages and disadvantages of credit.

how to evaluate appropriate uses of credit.

identify and differenciate sources of loans.

the perscnal recuirements and loan condizions

established by tvpical lenders.

understand the significance of a credit rating.

understand what kinds of information are exgectsd on
a loan acovlicazicn Zcrm.

uncerstand how to use meney in a savings account 9 cec

a leoan wit

uncerstand

uncerstand

understand
contract.

incderstcand

understand
of default

h

a2 lower intersst rate.

ané describe Zour types oI credit card accounts.

anéd demonstrate how to apply for a credit card.

the basic elements of an installment gzlan

the criteria £o0 use when shogping for credicz,

it

the legal actions which can !:2 taken in case
on a credit contrackt.
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MONEY, BANKS, AND CREDIT SKILLS CHECKLIST

VES

QBEJECT

-

CRITERIA

STUDENTS' NAMES

1. Can ldentify all U.S. coins and bills to $20.

2. Can make change with real colins and bllls for
amounts Lo $20.

3. Can write a personal check wlith no errors.

. Can sign name In cursive.

5. Can wiite number words to one hundred.

6. Can describe how one qgets and uses: cashler's check,
certilicd check, and traveler's check.

=

l. Can tell 3 places to buy a money order.

B. Can tell the difference between a Western Union
mopey order and the other money orders,

9. Can describe or aclt out the procedure for paying
lor something with a credit card.

10, Can describe the main differences between a full
service bank, a savings and loan association, and
a credit unlon.

i €

an il out a deposit stip for a checking account .

T TTSRRRE——————————




MONEY, BANKS, AHD CREDIT SKILLS CHECKLIST

STUDENTS' NAMES

wy
I_:l
= CRITERIA
l-.
B
il
.
1
(@]
8112, tCan list checks and deposits in o check reglster and
strike a balance alter cach.
9] 13. Can balance a check register when glven a form Lo
ol low.
10l 1h.  Can 1ell three things a depositor should know to help
safequard money In a checking account.
1] 15, Can (i) out a deposit ship for a savings account.
10l 16, Can i) out a withdrawal slip for a savings account.
s i il F i i = —— S, —— L= ﬁ_
12 17.  Con name and describe four services (other than o
accounts) offered by banks. \"
13] 18, Can state three reasons people use credit.
Ih| 19, Can tell 1 advantage and | disadvantage of using credit. .
15| 20, Can tell three things to evaluale before using credil.
161 21 Can name and describe three sources of loans.
1] 22, Can name three kimds ol conditions lenders may Include
in loan contracts.
] 25, Con tell how to check one's credit rating.




HONEY ., BANKS, AND CREDIT SKILLS CHECKLISY

CRITERIA

STUDENTS'

NAMES

20

24

29,

J0.

3.

Can state verbally the following Information: name,
birthdate, soclal securlty number, address, phone,
nearest relatlve, address, relationshlip.

(Optional: |IFf applicable states employer, bank).

Can describe a passbhook loan.

Can describe three kinds of credlt card accounls.

Can i1l ont a credit card application or Lell tLhe
information needed In each blank.

Can defline the followlng elements of an Instal lment
contract:  down payment, unpald balance, finance
charge, onnual percentage rate, amount of payment,
panaltics.

Can tell how to use the annual percentage rate Lo
compare loans.

Can tell the meaning of late fee, garnishment, and
|'¢-.|:ussc5'slul‘l.

Can tell what the following laws mean to Lhe
consumer;  Consumer Protectlon Act, Truth-in-Lending,
Lgqual Credit Opportunity Act.

—

|

Ex
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TRANSPORTATION AND TRAVEL

Objectives

The overall objective of this unit is to teach

students basic information about transportation and
travel. Specific objectives are listed below.

-a-e

: 8

[ ]

student will

Se able to identify different modes of transpercation
ané their characteristics.

recognize commeon symbols associated with transportation.

uncderstand how to estimate travel time.

T

understand 2ifferent
svmbols.

yPes of maps, their uses and

understand time zones throughout the United States.

know where to obtain informaticn regarding trans- |

portation.
be able to read transportation schedulss and tickets.

cecome aware of the need for public transpor=aticn.

understand the issues regarding transpor<aticn andé
the conservation of natural resources.

i
»
4
M {)

be z2bla o locate agencies that rave 1
about travel and costs ané understandé
orovided v these acenciss.

0
n g
0
w

rma
sa

I1 n
'.l
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ol (18

12.

13

22.

- -

-

110

be able to estimate the costs of car travel.

be able to request information and make verbal and
written reservations.

understand a variety of accommodations that can
reduce the costs of vacations.

2e able to select appropriate transgorzaticn ZIor
travel by comparing time, cost and convenience Zor
2ach mode.

understand how to plan a trip.

understand basic information regarding travel in
foreign countries.

understandé pasic ériving rules andé regulaticons.

understand the financial aspects of owning a car.

understand the need for a checklist when purchasing
a used car.

understand how to check and maintain the salety
features on an autcmobile.

understané where %c obtain assistance with car
maintenance and repairs.

unders=tané the reasons for automobile insurance and
the minimum state reguirements.




-1\~

24. understand the procedures in reporting an automobile
accident.

25, understand foul weather driving procedures.

*26. understand vocabulary relating to transportation
and travel.

*27. Secome aware of careers available in the zransportaszicn
and travel fields.

= Vocabularyv develcopment ané carser awareness oObjectives
are throughout the unit and are not specifically cited
for any cf the sections.




TRANSPORTATION AND TRAVEL SKILLS CHECKLIST

T ———————————

o — = — e —————————————— e —————————
J STUDENTS' NAMES
v
ad
oo CRITERIA
’_
w
(Y]
e .
wl
o
1| 1. MName flve (5) modes of transportatlion.
1| 2. ldentlify three (3) general characteristics of
transportation (time, cost, convenlence).
1| 3. Can match three (3) characteristics with flve modes
of transportation.
2| h. Can recognize and match transportation slgns and =
symbols to the proper mode of transportatlon.
3| 5. Can estimate travel tlme,
| 6. Can locate the key or legend on a map.
ki 7. Can locate and name two state and Interstate highways
on a road map.
k| B8, Can estimate the distance from one polnt to another
by using the scale provided on a map.
51 9. Can name the four time zones of the Unlted States.
6| 10. Can locate Information in the telephone directory
regarding three modes of transportation.
6|11, Can correctly telephone and request speclflc Informatlion
for buses, tralns and alrplanes and make a reservatlon.




TRANSPORTAT 10N AND TRAVEL SKILLS CHECKLIST

STUDENTS' NAMES
v
I.hll
s CRITERIA
'_
[ %]
Ll
=
ol
o
7 12. Can read the departure time and arrlval time on a bus
and traln schedule.
7 | 13. Can read the departure tlme, destinatlon and date on an
alrplane ticket.
8| 14. Can state why one needs publlc'transportatlun.
g | 15. Can state two (2) conservatlon Issues regarding public
transportation.
A
10 | 16. Can locate three (3) travel agencles In telephone ey
directory. “7
10 | 17. Can name two (2) services provided by a travel agency.
1 18. Can estimate the cost and time of car travel when
glven mlleage to be covered.
12 19. Can demonstrate correct procedures for making telephone
reservatlons for lodgings.
13 | 20. Can state two (2) types of accommodatlons other than
standard hotels/motels that can reduce lodging costs.,
14| 21. Can state three (3) factors that influence the choice
of a speclflc mode of transportation (time, cost and
convenlence).




TRANSPORTAT ION_ AND TRAVEL SKILLS CHECKLI sT

STUDENTS' NAMES

#’#ﬁ

b
= CRITERIA
'_
Ll
(M)
!
a)
o
—— — —— =
15| 22. can name two (2) maln factors one should conslder prior
to planning a trip.
16| 23. Can demonstrate an understanding of forelgn travel by
deflinlng baslc vocabulary.
16| 24. Can state the meaning of Ffive Internatlonal symbols.
17| 25. Can state the maximum speed'llmlts In Virginia.
17| 26. can state three (3) right of way rules. ;
ﬁ
17| 27. Can state the meaning for a double yellow line, broken :E
single llne and a double line with broken and solld \
marklngs on a road.
17| 28. Can demonstrate proper hand signals for drivers.
17| 29. can identlfy elght (8) road sligns and explaln their
meanings. :
18| 30. Can name three (3) flinanclal aspects of car ownership.
19| 31. Can state the Importance of ltems on a buyer's
checkl st for automoblles. s
20| 32. Can name and explaln flve (5) safety features on a car.

e
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TRANSPORTAT ION AND THAVEL SKILLS CHECKLIST

STUDENTS' NAMES

i — —————————
i
= CRITERIA
-
L)
bl
ﬁ
ol
o
21 33. Can name two (2) different types of automobile repalr
shops. .
21| 34. Can locate Information concerning automoblle repalr
shops in the Yellow Pages of telephone directory.
22| 35. Can state the reasons for having automobile Insurance
and the minlmum state coverage requlrements.
23| 36. Can locate automoblle Insurance companles In the Ei
telephone dlrectory. '
23| 37. Can state two (2) Factors to be conslidered when
choosing an automoblle Insurance company.
24| 38. can explaln the seven (7) basic rules that should be
followed when one |Is involved In an automobile
accident,
25! 39. Can explaln four weather driving procedures.




employer
smployee
sex
.county
clty
country
address
reference
signaturse
state
application
mon th

day

number
dollars
cents
street
height
weight
Negro
fhite
Oriental
othet
telephone
attended
employ=sd
please
place
dependents
loving
living
father
mother

" brother
sister
S
birth
date

age

name
malden
print
ink

-1lk=

A Minimum List of Survival Vocabulary

year

week
divorced
separated
singel
married
widowed
socilal
security
grade '
elementary
secondary
junior
freshman
sophomore
senior
applicant
previous
occupation
resident

" company

house

spartzent

parents
businessx
telephone
location
student
unemployment
veteran
support
success
carpentsr
title
Baltimore
LaPlata
Maryland
Waldorf
teacher
examinatlion
experience
graduate
diploma
store
clark
program
typist
Navy

Army

Motor Vehicle
Alr Force
Matine
soldier
waltress
sajesmand
restaurant
program
plumber
automobile
fales
starting
salary
gross

net
construction
worker
office
Civil Service
Government
United States
children
family
home
deduction
balance
men

women

bus

taxi

tralin
schedule
sign

North

South

East

West
Annapolis
time

clock

rignt

laft
intersection
rallroad
bewars
caution
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School Administrzti

T, Sastc Besdiag Sxills

lecognizes owa same ila priac

L. Ldencify lactsrs of alphabet

Nacches capital/ssall lectar

Y. lacognizas cthe primced wvord has

wmaning

! L Arraage eveats in sequemces ia

tutalling & scoacy
¥. Gses cmmtazx cless ta datarmise

E=maming
. Drawve legical ecsmclusicas

K. Mads mais ides

1. Basds for definite purpsee-

recraacion/to mmever quasciom
J. Fellows writtes directioma

L. Enow seumds of {aitial comsomant

blonde
L. Enowe che sound of lomg and short
— wewals
B Cam find rhyme pesctarans ia glves
words

L. Cam actack one—eyllable werds

0. Can recogaize basic Delch

vecsbulary werds
F. Can ldamcify logical sequence

of svemca
II Servial Reading

Cam comprahend cral Lastruccica

A
J. Cam puz a given group of werds

ia alphabacical erdar

C. Can file name ia order sccerdiamg
o last nasw

D. Can lscsts & givea verd ia the
dicrionary

L Casn locace a dafisicica ia the
dictismary

f. Can recognize occupationsal weords

G. Cam read given labels

. Can resd s mmny
Can resd and undavscand rosd signs

J. Cam find » specific job in the
clasaified od

K Can read sad uaderstand s table
of comcsncs

JL: Cam find the headlices in a sewvepaper

M. Can raad a bill

E. Can sert mail according te gip code

0. Can read dirsctions for cooiing-

Racipes-bex dirsctions

LARCUACT ARTS AND ENGLISH

I Spalling
A. Spalls owa first name sad lasc same
esrrectly
B. 3palls I amd ] leattar words
c. Spalls ac ds /vowel d
correctly
D. Uses Dictissary as ald ia spalling

I1 Wrictasm Laaguage

A Priscs/writas lecter of alphabet by

copying models

). _Prioca/writas lacters of alphabec

earrectly by semory

C. Mrincs/writes nams legibly

D. Copy words neatly f[rom aear/far

pesiions

Mastoved

L. Coyye writtsa work scowrstaly

'F. Writes address/phone mambar

i eecurataly '
C. Usse capital/emall lecters.cerreccly

L. Osss puried, quascion, marks

esrTectly
I. Cam fill out eaa applicaciomn form for

a jsh
'J. Cam £11]1 out am spplicacios form

i for credit cards, ecc.
L Cas write out a chack

L. Con f1ll sut a check

‘M. Cam fL11 euc & Secial Security forw

B. Can fill out a Vocar Ragistracicm

|\ form
Cam writs a lectar (business)

L, Csn wricte asd priac legibly

19. Can writa & persesms’ lectar

| Can drow & map flor sispla directions

| 3. Can record cacalogue sumbers for

| isvemcory

T. Can record exp for budget plam=-

1 -‘..

(0. Cam write & lecter askiag for

| iaformacion =

Y. Cam writa the words for sumbers for
checks

'111. Verhal Ixpressios

q b

A in clesar, sacural woics

| hum direction te sccomplish

task

C. Makes suditory discriminacion

lowd=soft/high=-low/ets.

D. Expresses thoughts/feslings with

growing sccuracy/confidesce
REalates ldess in saquancaes

: Tnu.- with others isdividuslly

and la groupe

G. Takas turns la couversacios asd
discussion

L. Can recite namm, sddress, and

talaphons aumbar

' I. Cas relay a message orally

J. Can communicstes with pear asd

adulcts

E. Can conduct himsealf properly ac

a iscerviev
! L. Cam ask for dirsctions

. Camn give dirscticas

4. Can taach anochar how to do &

given task
0. Can operata a talephoae for
f local didliag
P. Inows his owa talephone susber
* (aresa code) '
0. E wvhat lomg distamce calling
muans
| L Eaows wvhat an cperator assiscad
call mmans
I $. Enows what direct disling weans

[aows important ssmbers/how o

lecste
Inows the differvecs between

| Yellow aad white pages
] Esows how to diAl iafermacion '

Enows bew to dial lomg distamce

iaformation
Can locacts & glven name ia directory

T. Can lecaca & particular strest ia

the directory
I. Can take/give & wmssage over the phose




Jc Fatchas 1:1
Macchas shapes
Vecabulary of spaca/position
B Wricss/cousts orally 0-10
Kscchas equivalent secs to §
Ordiaals = Lsc=Sch
GC. Selvas oral probless usisg | mere/
1 lase
—is locognizas sad reproduces
Divides shapes/sacs ia 1/2
Indencifies pesny/nickel/dims
L ELoows Ldeas of big-little—near-fac/
tall-shore/ece.
I Rmmcacion

A Writes/coumce erally 0=100
B, Vrites 0=1000
Kaows odd/avan
0. Eaows place valua O=~50/0-100/ate.

O1 Mdicion

Esows facts 1-10

Ouderscands coucapt of “aad, plus,
ete. "

Do simple addicion facts

» Add with so carTyisg

Carry from 1-10

. Carty from 10's - 100's

Carry frow all places

Mdd columns wich siagle nos/

1/3 digies

. Usa hend calculacor correccly

. D8 practical problems using addi-
tiem

IV Sebtraccion

Subtracts with oo regrouping
Subtracts vich ragrouping-from
10'» to 1'»

imderscands concapt of subcrace/
mious/taks sway

Do simple subtraction facts
Ohvecks problems with additiom
Undarstands 0 as & place holder
Do practical problems uwaing sub.

¥ Multiplicacion

A. Ondarscands comcept of ctime/muleiply
b/ fisd product of

; Inows cimes tables 2.3.4.5.,6,7,8, |
9.10.11.12

Muleiply ome digit with no regroup-
ing

— 3. Muleiply two, chrae digic by 1 digic
. Maltiply wich zare

Muleiply with regrouping

. Muleiply dy 1,3, digica

S

)

b b B A

—Raview
Hastared
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\TT Divisica

Daderscands concept of divide lace

s+ Do simpls division facta

Divide 1 digit ne. inte 1,2,3, digic

808, witheut a rasaindar/with a
remminder
D. Pivide 2 digit sos. ilace 2,] digic

ne . witheout & resaisder wich a
remainder

. Do practical problems using divisiom

VII Fraccisas

A. Enowe thact whole cam be divided ince

fractiocus
3. Inows bow muay 1/2 ia s=whole 1/3, 1/4

C. Can write a2 simpla fraction wvhes

diccaced
VIII Yalue of Moumey

A. Ideacify coins l¢/%¢/10e/2%¢/%0¢

3. Compare valus lc/5¢/10c/25¢/50¢

L. Compare coins/curremcy
5. Enows symbols 5/¢

- Can maks changs 351/55/510/520

7. Adds/subtracts monay problama

I Comcupe of Timm

A. Inowe tarms such as merniag/neen/

aftarnoom

). Recognizes that clock ls used ¢o tall
tina

—t L . of year

~ D. Lnow how many days in week/hours ia

day/min. ia hours/sec. la mia.
s Eoows howv asny momths in the year.

F. Can raad/write devys of wesk in order

- Can resd/write somch of year ia order

i. Cam tall time to hour/1/2 heur/

1/4 hour 5 minute/luinuce
L. Can spall words used in mmasuring cise

I Comcapt of weights/messurss

A. Can spell words used msasuring discance

. Lnows how many Llaches=foot/yard/faet

in yard

C. Can mmasurs a given line sagmant
sccuracely

D. Cam use rular to find yard/fesc/Lloch/
/2" /14"

E. E abbrecacicns for inch/fooe/

yacd/"/"

F. Can spall word used to seasurs ligquid

G. Enowe comcept of cup.pint/quarc/

gsllon/can convert

H. Enows abbraviacions of list most

frequeat
I. Can spell words used to messurs wveighe

J. Cnows how msuy ounces in & pound

E Can waigh given object sccuracaly

L. K owa weight and haight

Use multiplicacion charz Lf

H
h
DI practical problems using multi.

M. Can estimace veight and height of others

jptarsdess
[

IX Praccica Arl.ah-:um for Warki

A Cam cowpute vork hours i(a a

[ B. Cam compute work hours iz »

C. Caam ftgure groes salary for
aal

D. Enowes why time card {e usec

L. K dife b a B

pary
Il Consumar Mach

A Can find price of an itam
I Lse
B. Can total prices of item c

| C. Can mulciply che amoumc of

| by piven oumbar
D. Omderscands why s sales ta

I aseded
E. Eaowe sales tax iz Va. is

l lar
F. Can compuce sales taxz usiz

i chart
G. Can compute eales tax mack

cally
]
IIII Tiguring Milesage

A. Can do simple divigicn

| 8. Can figure miles travalec

scart to finish
C. Can figure miles per gall

gas
D. Can estimsce discancs on

from a scale
E. Can sscimace hov much gas

ba oeeded for a ctrip
IOV Occupaciocnal Mach

A. In that Tedaral I[ncoma

for the councry
B. [nows thar Scace [ocome Ta

for the scace of Virginia
C. Enowe thact Social Securicy

returned at raciremsnc
D. Enows the net salary is e

1 takas homa pay
L. Can find set salary vhes d

ions are liszced
[“ Mouey and Backing

' A. Enows importance of saviag

spanding soney wviaely
| B. Underscands and can operace

cheacking/savinga a::mr.!u
' buying

. Uoderstand the imporZance =

pating/paying bills

D. UDoderstands importanca of :

sal! aufficient
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SOCTAL STUDIRS
L. Citisemship
I.G-h'hlﬁ.u.l-uu-ul.l..-v
h-‘-l.l.-hldﬁyitls-da
=. Coan name the currest Presidest
- . _Con nams the current Vice=Prasidenc
Con name the currest Geverser of
Tirgpiais
r.m—mnr—..!:hsm—:-m

S. Con name the three branches of the
Cowermmant
B. Ksews the Scate Capital

1. ODudarstands wveting privileges

pf Esows how old you must be te wotas

L. Ia vheare te register

E'h--h-um_qm- (breskdowe

i

of dellar)
M. Dmderscands civie rasponsibilicy

5. Eaowe how te use ity r cas

(1ibrary, pelice)
. Dederscands Laber Unions

P._Inows the twe msjor political parties

A. Wglfare
b. swployment service
. health department
[. church
. secial securicy

VOCATIONAL SKILLS

m

1. Jeb sctirudes(la-Classroos)
A. Con follow rules and ragulacicns

1. Loowe why people work

A I-ctl-cohnhuth-ru
i. Can get alomg with others
L. Can work witheut supervisiom

. Cam complate aa assignaent in & givem
time

: Enows the mmaning of “secial sgescies”

f

€. Can fellow directioms witheut repeactiag

K. has 4 good attendasce record

2 I8 wsually en cime

i Can take care of equipmenc

L. Can ba given rasponsibilicy

arstands cricteria for warkiag/

Job placemenc
K Owdarstands resources avallable to

Job hamcars

Re-intiadly

Moatarad

SOCIAL m;ntmumnu
1. Secial Adjuscammt

A Com work in growpe

3. Iaowve proper stigque ia diffareme

secial situations
C. Can obtain sed heep a L]

: Mas a good self-comncapt

L. K his screngths and wveskaesses
- Can get alomg with ethers

. Can sttewpt to wmdarscand sthar's

iew
B. Can dreses properly for diffareat

social occanions
: Can make decisions

: Can solve problems

l-_..-_C- take responsibilicy for his ows

sctions
L. Can sccept both prise snd criticism

N. las good mamners

M. Can develop relationsbips with
eothars

I1. T™he Mole of the Family

A, Understands cthe responsibilicies

of marriage

3 Kk what it smass to raise chilé
res
C. Understands the role of pareats

U. Understands the Swaniag of divercas

L & the ing of supporting

4 family
F. Knows to go sbout buying an suce=

mobile
£. K the differemce betwveen bup~

ing snd rentiag a hews
L. Undarstands vhat & lease entails

. Underscands wvhac a mrtgage entally

: Koowe vhat aa la-lew is

I-ln-nmuul.-humnr-t

4 home
L. Enows what services coms from

ouctside Late the bousa:
1. water
2. alacerie
3. pas
4. telepbone
M. Raalizes the penalty for set pay-

ing these bills
¥. En how to locate sarvics for

housahold problems:

1. leaky {auest

2. se lighes

3. %0 dial tome om the telephone

4. wmall of » gas leak |
0. Desomatraces basic rules of bowa |

safacy I
P. Can make miner bousehold repairs

: Can keep » house and yard clemm

- K basic cowking skills

—_—

I11 Travel aad Tramspertacion

A. Can read end follew & bus, trais,

or plane schbadile
3. Can vae cramspertaciom (publisd

C. Cam by & zickast
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Closinz Comments ONuee.s v

Useful Teaching Strategies for Proiect Edison Instructors

1.

2.

=

Use the Curriculum Checklists learning objectives as the
focus for students to maintain a pattern of continuous
vrogress and to avoid fragmentation.

Aporise parents and students in advance of objectives and
specify concepts and skills to te learned - this is espe=-
cially important as you get into the higher level obiectives.
Hold students to ojectaves as deemed Iitiing Tut uze adapted
or sinplified materials znd multi-level strategies and
activities to meet the objective.

Establish clear and concise grading criteria using letter
frades based on county numerical equivalents,

‘Familarize oneself with the backzround, psrsonaliiy, cana-

bilities, and intarests of each student.

Establish a pattern of showing personal and frisndly in-
terest in the work and activities of the students.

Start the course slowly in order to avold covering too

much too quickly. It is important that students succeed
in what they are expected to do if they zre to be moti-
vatéd to do more.

Use varisty of teaching techniques and materials so that
students will %e motivated to make inquiries and find their
own solutions. Encourage them to observe, zues, <think,
experiment and discuss their ideas rathar than %o memoriza
lists of terms. Vary formats of reports required of
students to include written, oral, multi-media, depending
on the student's strengths and wealnesses. .
Incorporate instructional material that is functional an
important to' students, their problems and their world.
Games, puzzles, and other high involvement activities can
add excitement and interest.

Allow students to do assignments more thzn once hefore
assigning a grade, but hold firmly to deadlines even if such
deadlines are not the same for zll students.

Teach or review test taking skills., Do not z2ssume studnet's
poor performance on a test is a reflectiion of lack of
¥nowledge.

Assign grades bvased on student work habits, class parti-
cipation, and extra assignments as well zs on feormal taests.
Jc not use zgrades a2s a punitive mezsurs, buti zs z mezsure

of work zccomplished,

Frovide immediate. feedback to siudanis on any task he/she

accomplishes.

Use s*taff resources avzilable, i.a., other tzzchers ang
specialists to assist in deslizning IZ? 2h) CSlhscklista,

isk administrztors to visit your classroom. The pressnce
of adrministrators seems to push studenis to succed.

Meet with parents to encourzge support for situdsnt trozrzes

3 \ 3% =aryes 2 m e denag g e - A mmmmeed x|
at Hema and to discuss iastructionzal angd zsnavioral

£ A ——— b
manzzement needs of the student.
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Program Evaluation

At the end of the school year, and more frequently on a lesser
scale, the Edison Project Personnel must ascertain whether there
has been student growth or progress in the curricular areas and
behavioral models identified.. . There is also a
need to determine whether rertinent personnel in the sthool ob-
served changes in the student:(s) served and/or changes in the
classroom environment. Pertinent personnel might include the
court provation officers, other teachers, teaders (other than
oro ject teacheré) who have experisnced a student or students from
the project in their classes, principals, and parents. DMost
important, the students themselves.

This is bound %o ve subjective for lack of a control group. If
the student has remained with the program for the entire school
yeaxr, he/she has progressed since the assumption upon entaring the

rogram is that these are hopeless cases who have nowhere <o 3o

)

4

ut down. The pick a control group of, for example, eight of nmy

L

sixteen students, would be like offered sacraficial lambs. They
have already proven they are capable of falling in the regudar
program. Another consideration is that I'd be hard-pressed to
get permission to re-entér these students in the regular prosram

and find it virtuzlly impossible to acquire teachers to fullfill

the role of recordkeeper for such a student. Therefore, evaluation,
for +he time being, will be based solely on project students.

Upon entrance %o the program the student comes equipped with
a battery of test scores (outlined p. 35 and also under General

Sereening znd Placement Procedures in the Appendix 3), cumulative

records, cour® records, past teacher behavior antecdetes. A% this

- ey . - -4 ded My - e - 1 e -
lavel, the project staff need to identily the sftudent's currsns
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level of functioning in order to later assess whether or not the
student change occurred during the year. Testing provides a deve-
lopmental or grade level of achievement functioning in each area
of study that 2 student is to receive instruction. There is a
chance that existing tests (WRAT, Metropolizan, State Competency)
may be inappropriate to assess the student's level of emotional
develovment and academic functioning. Moreover, the level of the
test which was administered prior to entrance may have been aprro-
priate at thatitime; but the student may have advanced so far that
the pre-test grade level limits the skills the student can exhibit.
Since the student has, in most cases mastered some higher level
skills, but notall, the post-acheivemenf test should be separated
into subtests and thus administered individually. The reader may
have some concern over the fzct that the norm pepulations may
differ for different levels of a test. The assumption is made here
thzt the errors made in using grade level score equivalents from
different grade levels of the tests would be smaller than errors
made in using a grade level of the test which is inappropriate to
the student's skills. This is especizlly true since the tests have
been analyzed by measurement professionals 2s being approrrizte

for pre-post testing of academic functioning. Cne of the criteria
would e that 1&539 representative norm populztions are needsd for
these tests. In essence, the assumption 1s made that the student
is changing from 2an element of the lower grads level pdopulzticn

to one in the higher grade lsvel., This is z tenucus assumpt

due t2 the fzct that educatici:izlly handicazpred students are rarely
represented in any ¢f these porulations, btut is the best that can

vl T emeon e - & awa Aotvalased meisrEd - 2 -
: BNTiLl dore NS ..-Lue : = \.-V-_C:-‘.-,f..s.-... - 4% 1S !'[‘..
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own to match the checklist objectires.
After completion of the post-tests the staff completes the
file on each student and begin to generate report card type
information. The history of the student over the year includes
test scores and learning objective End of Year Revort to Parents,

Court and School Administration. It also includes where the stu-

dent was working (environment) and with whom (instructor). Person-
nel and student files are cumulated and year-end reports generated.
Data across students are summarized by school, class, age, mean
acheivement by grade level, discipline referrals, absentism and
tardiness records, and part time work experience. I had no student
return to the court for any violation, but this data would also

be entered should if occur, )

There are no results as of yet since the program is still in
its infancy stage and the disorganization of this past year was
beyond reproach. It is admirable to note that 21l sixteen students
indicated they would be returning in the Fall provided the project.
staff remains intact (two of us were away on leave at the end of

the year) and I recruited more goodlooking girls.
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Conclusion

It is now the start of another school year - Fall '7¢6!
Fourteen of the original sixteen students have returned for
the semester. Cne student was placed in az foster home
! outside of the county and has enrolled in school there with
the permisgion and blessings of the court. The second
student is being held in a youth detention home awaiting

trial for theft and vandalism. In every prograzm there are

]

zlowinz success stories z2nd, in this cezse, heartbrezking

failures. In my research I found it interesting to note

that many projects which incorporate the zoal of delinquency

e

prevention and reduction often fail to use for evaluation
aurposes the very data which justifies their existence,

Wallzce (1282) reported a three-year project which provided

intensive counselling in school and compared them with a

control zroup. Reckless and Dinitz (1972) evaluated an

experimental prevention program conducted in ths seventh
grade of inner-city Jjunior aizh schools. In voth reports,

even though students zand staff had f{azvorzbvle opinions,
neither project had any effect - intensive counseling znd
special classroom attention did not reduce delingquency.

Although one school yezr is insufficient to evluate the
success of the preogram, school administration officials have
emed it wor%hy of continuation. Cummer is a cruecial

2 s o o o — . e e X g i o el -
time for my studenss a2nd I can fsel real sztisfaction in

. L L [ .p - & F P e P E -~ B 3 -
mowing that only one of my stulents hes returned to crine.,
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"With county funding for an additional teacher, the
program limit has increased to twenty-five students. This
also affords me the needed time to pursue emrloyment for
the students and follow-up their progress. The addition
of a work component was noted by students, parents, teachers,

and administrators in surveys. It was felt that the student

| R

h

W
m

needed to feel z part of his community as well z
schecol., Also, a majority of my students are eligible for
CETA job placement, as yet, an untapped source.

The work-study component would generally take the form
of providing a half-day in school and & helf-dzy of
supervised work experience. Using the work exgerience =s
zn experimental variable is being considered as a tool for
evaluation. Yet currently I am experiencing difficulty in
deliviering work to students who are under the age of sixteen.
Since Zdison High School has quite a2 diverse vocational wing,

verhaps placing the ninth and tenth grade students in a

three period block in bricklaying, electronics, razdion/T.V.,

-

ating/air-conditioning, mechine shop, cerpentry, printing,

-

=
tI:

food service, child care, or custodizdl trades, would e =z
trerequisite for job placement in the eleventh and twelfth
grades, A number of after-school jobs can be located with
the 2id of other county zgencies such as FParks znd Recreztion
znd Vocationzl Rehabilitation. ZEventually, a fulliime staff

nember will be assizned as counselor and job coordinator for
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rogram students, but currently the budget will not

such zB axiravangance,

Fairfax County is divided into four geographical arezs.
I

£

dison Froject overates out of Aresa

|3|I
'_Jc
ot
<

I, with a capzac

3
e
@
m

-

for twenty-five students and z waiting list of thirteen.

Transportation is a monumental task since some of my stu-

!

Jents are 4ravelling from Area IV using three shuttle busses

e

-

rriving at school forty-five minutes %o an hour
Also, follow=up bty shaff members is time-consuming, gas-
consuming (budget does not include mileage), and oftentimes

neglioi

ble., Efforts have gotten ualerway to set up a
srograit in Area III, using the Edison Project as a guide.
Diverse areas in the county encounter diverse problems. It
is for this reason that revision in the curriculum will be
made to insure that Area III students can te served effec-
tively. A consultant from the Edison staff will take a

leave to assist in the initizl process. 3Some of the current

students at Edison will te considered for placement in

m

TII when the prosram begins., This will alleviate
nmultitude of problems for Ediscon staff and provide zadditicnal
svace for Areas I and II students an the walting list.

It is now the second week of schcool. The neztly groomed

youth sitting in z classroom corner 1is reading & bvook, Ie

is a progrzm "rooxie" having ccme to Edison 2
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12 was 2 Tunaway and had spent the last two of
her fourteen years in detention centers. TUp frou” is Peter.
I am very fond of Peter. Lzst fall he slit two of my tires.

Ye rezlaced them with snow tires fluring the Great Taowfzall

in Tebruzry. Iz was first arrssied in 1975, when he wss
. - s — 2
twelvs, for »ncssession of = rifie, liow he carries a pencil

Up until last year, mysell and other esducational and

correctional personnel would have considered these youths

ne

L8]

unteachzble znd incorrigitle in the regular schools. At t

time of their arriwval at Edison H.5. thers were reading at
an average of five zrzle levels velow the norm. Within the

first year, ten of the original students had raised their
level at least two grades. Only one student has returned
to criminal activity. Lest I build on false hope, 9ne year
and sixteen students do not a success story mzke. These are
Just 2 sampling of youths who have made significant progress
in the first year of an unorthodax zlternative educaticnal
vlan. The program will have successes and failures. e

will learn from both.
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determine the needs of students experisncing difficulty. The committee
recommends ways students' special needs may be met within the local school ,
and also screens students for appropriate referrals. If the local screening
committee feels that the student may be in need of special education services,
it obtains the required evaluations and refers the student to the appropriate
eligibility and dismissal committee. The local screening committee is com-
posed of the principal, or designee, psychologist and resource teacher and
may include other professional staff, as appropriate.* When there is a
reason to believe that a student is in need of special education services,
the principal requests permission from the parent to evaluate the student.
All students referred for evaluations (with the exception of speech and lan-
guage referrals) must receive a full psychological, educational, socio-
cultural avaluation and medical examination. Upon completion of the evalua-
tions, the local screening committee reconvenes and completes the local
screening committee review form, which lists the committee's recommendations
and cocpletes sctions of the Staff Planning Document, which is a grouping of
materials that will form the basis of the student's individualized education
program (IEP), if he or she if found eligible for special education services.
On the basis of the new data collected, the committee refers the student to
an area (high incidence) cantral (low incidence) or speech and language eligi-
bility and dismissal committee.

The local screening committee must comply with very specific timelines.
The committee is allowad ten working days to determine whether a student
should be evaluated for possible special education placement, and if so, twenty
working days to initiate the evaluations. Thirty working days are allowable

between initiation of the evaluations and determination of eligibilirty.

Eligibility
The school psychologist transmits the eligibility packet of any student

(with the exception of speech) referred for possible special education services

to an appropriate placement specialist for scheduling of the case at the next

available eligihiliéé committee meeting. One placement specialist is assigned
to each of the area offices and schedules high incidence (hearing--itinerant,
mildly retarded, learning disabled, preschcol--non categorical) eligibility pre-
sentations. A central placement specialist schedules all low incidence eligi-
bility presentations (emotionally disturbed, physically handicapped, moderately

retarded, multiple handicapped, autistic, vision impaired, hearing-- self-contained

*Speech and language referral; have a separats local screening committae.



and pre-school home resource). Speech and language cases are scheduled by the .

appropriate speech and language clinician who acts as the case manager. :

Eligibility and dismissal committees ara composed of the staff members
who completed the evaluations plus additiomal special education and pupil
services staff. The committees must come to a majority decision. A summary
statement of the essential findings, as well as the recommendations of the
committee is signed by all members present. The committee also completes
sections of the Staff Planning Document. If the eligibility committee feels
that the student would be most appropriately served in a non-public day or
residential school program, it refers the case to the contract services com-
mittee. This committee has the responsibility of determining whether students
should be admitted to a non-public school program and, if so, the specific
schools which will meet their educational needs. The contract services
committes is chaired by the central placement specialist and includes other

professional special education and pupil services staff.

IEP Piacemen;f&nnual Raviaw

Within thirty calendar days of the determinationm of eligibility, an IEP/
placement meeting must be arranged between the parent and the people responsible
for delivering the student's educational services. At a minimum, this includes
the parsrnts, the student's teacher and a representative of the school divisiom
qualified to provide or supervise special education services. For a handicapped
student evaluated for the first time, a member of the evaluation team participates
in the meeting——or the representative of the school division, the teacher or
another professional staff member must be knowledgeable about the evaluation
procedures used with the student and be familiar with the results of the eval-
uation.

The purpose of the IEP/placement meeting is to develop an individualized
education program (IEP) based on information gathered by local screening and
eligibility committees (cthe Staff Planning Document) and to receive parental
permission for placement. It is the responsibility of the principal/program
manager, or contract services specialist (nom-public schocl placements) to
schedule and conduct IE? team meetings.

Steps must be taken to assure that parents are present at the IE? team
zeeting, or are afforded the opportunity to participate including notifying

parents early encugh to ansure that they have an opportumnity to attenc, and



scheduling the meeting at a mutually agreed on time. An IEP team meeting
may be conducted over the telephone or without a parent in attendance if
the parent is umable/unwilling to attend. In this case, the school must
have a record of attempts to arrange a meeting. An IEP must be in effect

before sﬁecial education and additional services are provided to the student.

Each school must initiate and conduct meetings periodically to review
each students' IEP at staff or parent request and, when appropriate, revise
its provisions. A meeting must be held for this purpose-at least ome a year,
and is designated as an annual review. The IEP team may decide to review and
revise the IEP with no recommended change in program placement or services,
revise the IEP by recommending deletion or additiom of services, or recommend

dismisszl of the student from the special education program.

Triennial Reevaluation

The triennial reevaluation provides the mechanism to systematically fol-
low-up and reassess students placed in special education programs. Students
must be reevaluated on the psychological, educational, and medical components
and reca2ive an updazted sociocultural meevaluation. The triennial reevaluation
occurs prior to the third annual review IEP meeting or three years following
the data of the psrychological component used in the initial evaluation, which-
ever comes first. No evaluations used as part of the triemnial reevaluation

may hava occurred more than a year prior to the reevaluationm.

It is the responsibility of the area coordinator of special education
or the program manager of a special center to notify the area coordinator of

pupil services of the area in which the student is attending school, of the
need for a complete reevaluation on any student. Written parental permission

for a reevaluation must be obtained. Upon completion of all evaluations, the
local screening committee reviews the results and recommends either continued

placement, dismissal or a change in program placement to the appropriate eligi-
bility committee.

Appeals

An administrative review is a voluntary procedure developed to mediate
disagreements prior to initiation of the formal appeal. Administrative review
committees are established at both the area and central levels to mediate in
those instances where an appeal request has been received from a parent or staif
member. Issues that may be appealed include 2 student's evaluation, eligibility,

slacement/disaissal and/or IEP. The cancral administrative ravisw cormittee




also mediates é;gﬁ of staff consensus regarding the eligibility, placement/
dismissal of a child from a non-public day or residential school program. .
The area administrative review committee is composed of the area superinten-
dent, or designee, school psychologist and special education specialist.

The central administrative review committee is composed of the coordinator

of placement and contract services, school psychologist and other professional
staff, as appropriate. Members of the review committees may not have had
direct involvement in the case being heard.

fﬁé parent or staff member initiating an administrative review notify the

area superintendent (high incidence programs) or central placement specialist
(low incidence programs) in writing of the intent to initiate a review. If
differences are not resolved through the administrative review process, the

parent or staff members may request an impartial due process hearing.*

Requests for an impartial due process hearing are directed in writing
to the area superintendent or central placement specialist. An impartial
due process hearing is conducted by an independent hearing officer selected
through use of the table of random numbers from a list maintained by the state
education agency. The local school board must assure that no later than forty-
five czlendar days aiter the receipt of a request for a hearing, a final decision
is reached and a copy of the decision is mailed to each of the parties, unless
the hearing officer has granted specific extensions of time. If disagreements
are still not resoclved, eirher party may appeal to the State Superintendent of

Public Iastruction for a State Education Agency review.

Student Audit Trail

A student audit trail is completed for esach student referred to the local
screening committee and follows the student through dismissal from special edu-
cation. The audit trail is appended to the student's special services file lo-
cated in the appropriate area office. Recorded on the audit trail are all pro-
cedures required by local, state and federal regulations, as well as the time-~
line allowed for completion of these procedures. Insertion of information on
the audit trail during referral and local screening is the responsibility of
the casa mapager; during eligibility, the placement specialist; during placemenc,

the area office; and during appeals and dismissal, the placement specialist.

*Since the administrative review is voluntary, a parent or staii member may
request an impartial due proc2ss hearing Irom the start. An administracive
review may not extend the forty Zive calandar day period allowable under
the appeal process.
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An Overview of

SECTION 504 of P.L. 93-112
(The Rehabilitatiom Act of 1973)

AND P.L. 94-142
(The Education of All Handicapped Childrem Act of 1975)

Section 504 of the Rehabilitation Act of 1973 is designed to eliminate dis-
crimination on the basis of handicap in any program or activity receiving
federal financial assistance. It states that no qualified handicapped per-
son shall, on the basis of handicap, be excluded from participation in, be
denied the benefits of, or otherwise be subjected to discrimination in any
federally assisted program or activity. P.L. 94-142, The Education for All
Handicapped Children Act, is a comprehensive law dealing with pre-school,
elementary, and seccndary education of handicapped childrem. Both laws re-
quire states to provide a free appropriate public education for handicapped
children. Datas of ccmpliance required by P.L. 94=-142 are September 1978
for children aged 6-17 and September 1980 for children aged 3-5 and 18-21.
Virginia state legislation already mandates service to handicapped children
aged 2-21.

The key to assuring that education is appropriate rests om developing an
individual education program (IEP) for each child. P.L. 94-142 requires

the IEP to be developed by a committee comprised of a representative from

the local education agency., other than the child's teacher, who is qualifiad

to provide or supervise the child's program; the child's teacher or teachers
who are responsible for implementing the IE?; and one, or both, of the child's
parents. The group gets together and, after reviewing background informaricn
on the child, selects annual goals and short-term objectives thact the child
should achieve. The group alsc stipulates specific educational services to >e
provided, the extent to which the child will be able te participate in the
regular education program, and suggests appropriate evaluation procedures.

The IEP is designed to serve as a guide and is not comsidered a legally bind=-
ing document. Periodically, the child's progress is to be assessad and changes
made in the IEP. This must occur at least once a year. Since states ara re-
quired to locate and serve all handicapped children, the first service pri-
ority is those children ncot receiving any education. The second priority is
service to the most severely handicapped currently receiving an inadequate edu-
cation. Once again, the IEP plays an important role in distinguishing chose
children receiving all the services they should from those who are not.

FCPS will utilize two systems to facilitate the implementation of IEPs. The
first is to computerize all IEPs--this will aid in the development of consis-
tent educational programs, in recordkeeping and reporting, and in evaluation
of the IEP system. The other system, which will occur early in the implemen-
tation of IEPs, is a piloting of the LEP process at five locatioms within the
county. Actual countywide implementation will begin as soon as results are
received from the pilot sites. ;



Both Section 504 and P.L. 94-142 give handicapped children and their parents
certain "rights." These include examination of records, independent educa-
tional evaluations, appointment of surrogate parents--if necessary, and writ-
ten prior notice regarding change or refusal to change the identification,
evaluation or educational placement of a child. Notice must be given in the
native language of the family. Parents are given the opportunity to present
complaints relating to identification, evaluation, or placement of their child
in a program. When a complaint is received, parents have the opportunity for
an impartial due process hearing. All testing of children must be nondiscrim-
inatory.

The issues of employment practices and program accessibility are addressed in
both laws. Section 504 has required that all non=-structural building changes
be made by August 1, 1977, and all structural changes be made by June 3, 1980.
Compliance may be adhered to by alteration of existing facilities, redesign
of equipment, reassignment of classes or assignment of aides. Priority is
given to educating handicapped children in the most integrated setting appro-
priate to that child's needs. P.L. 94-142 authorizes grants be made to local
and state agencies for the removal of architectural barriers.

FCPS has responded to the publication of regulations for Section 504 through
a recommendation to the School Board to adept ravisions in Policvy 1215 and
the establishment of Regulation 1218. These items are set for action at the
Board meecing of September 15, 1977.

Basically, Policy 1215, originally developed to z=eet the requirements of Title
IX, has been broadened to cover handicapped persoms. Policy 1215 establishes
the inclusion of the handicapped under the prowvisions of our pelicy e¢f non-
discriminztion. Regulation 1218 communicates to all program managers the
basic provisions of Section 504 and advises chem that all provisions of Policy
1215 apply to handicapped personms.
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FAIRFAX COUNTY PUBLIC SCHOOLS
ADMINISTRATIVE AREA [I--SPECIAL EDUCATION

cmolete and send to Area II Office on the last day of the month.

ATE SCHOCL
ONTHLY ATTENDANCE CLASS
EPORT FOR
TEACHER
DAYS DAYS
NAME
| o DRESENT ABSENT REASON FOR ABSENCES

MENTS: (change of address)
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FAIRFAX COUNTY PUBLIC SCHOOLS
ADMINISTRATIVE AREA II
Department of Special Education

ANNUAL REVIEW OF SPECIAL CLASS PLACEMENT

(Date)

(Student's liame)

Dear Parents:

(School)

The special class placement of your son/daughter has been reviewed
by the local screening committee, with the reccmmendation to continue

in the present program:

At Elementary Level
At Intermediate Level 7

Ar Hligh School Level 9

Committee Members:

(Hame and Position)

(Name and Position)

(isame and Position)

(Name and Position)

(wame and Position)

Should you have questions regarding this

(iiame and Position)

recommendation, please feel

free to contact the Area II Special Education Office at 971-1810.
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eferred by: Case ¢

hone Number: Cycle #

VOCATIONAL ASSESSMENT CENTER

STUDENT REFERRAL FORM

ame DOB Age Grade
ex Height Weight
ocial Security # Student ID #

ome Address

arents or Guardianm Home Phone #
other's Occupation Employer Phone #
ather's Occupation Employer Phone #
otify for Emergency Phone #

PHYSICAL INFORMATION

—

ature of Handicap

1ysical Limitations

edication

ate and Pertinent Results of Last Physical Examination

ACADEMIC INFORMATION

.Q Score Test Given Date
2ading Leavel Test Given Date
ath Level Test Given Date

VOCATICNAL INTORMATION
(School Use Only)

>ecational Preparation and Date

otk Ixperience and Date(s)




FAIRFAX COUNTY PUBLIC SCHOOLS
COOPERATIVE WORK-STUDY PROGRAMS
MID-YEAR STUDENT PROGRESS REPORT

dent's Name Date
de Level Vocational Area(s)
POOR FAIR EXCELLENT

ctuality-—attending class on time
itude in class

Jlowing instructions and directions
ponsibility for school property
king up to his/her capabilities
ipleting assignments

+ of constructive criticism

r relationships
:ul:y-staff'relacionships

uracy--performing within well-defined
.arances

ision-making ability--judgement
:aticnally suitable appearance

itiative—performing tasks without being
Ld

amwork

aing--performing timed, scheduled
rivities; aware of time

fety habits

alth habits

aptability--flexibility

r.=verance ——consistency of performance
ACHER COMMENTS:

ould vou wish to schedule a conference with your child's teacher, please contact
, department chairman, at at vour earliest convenience




Child's Name

Form #1

CHAIRPERSON'S IEP TEAM MEETING SUMMARY SHCLT

TASEK ; DATE ACCCHMPLISHED

l. Appointment of team members--list members:

7 Forwarding of worksheet to IEP Manager

3. Initial parent contact to schedule team
meeting

4. Additicnal carent contacts

5. Forwarding of IEP worksheet completed by
IEP !lznager, %o Arsa /Central Cffice

8. Receipz anc distribution of ccmputerized
IEP ccdies

7. IZP taam meecing

2. 1If revisions are made in the IEP:
(a) Forwarding of IZP worksheet, completed
at team meeting, to Area/Central office

(b) Rsceipt and distribution of computerized
IZP copies

9. Mailing of IEP to parents

10. Pericdic raview of short term objectives:

11. Annual Review




ADDITIONAL OBJECTIVES TO BE INCLUDED IN THE DATA BANK

Individual Suggesting Cbjective:

Form #2

Program:

Date: School:

1. Strand Code:

Strand lame:

2. Descriptor Code:

Present Descriptor Name:

OR

Suggested Descriptor:

3. Objective to be changed: Code:
TO:

da

Cbjective to be deleted: Code:

S. Cbjective to be added:

CCMMENTS :

Please forward to: Sharon Walsh/Janis Paushter
Belle Willard Administrative Caenter



Form #3

IEP DUPLICATION REQUEST*

IEP !anager:

Date:

School copies will be sent to:

Number of copies requested:

Child's ID !llumber :

Child's tiame:

*Attach to IEP

IEP DUPLICATION REQUEST

IEF Manager: -

Date:

School copies will be sent to:

Number of copies requestead:

Child's ID MNumber:

Child's Nanme:

R O oo s s e s e 0 i s -

IEP DUPLICATION REQUEST Form

IEP Manager:

Date:

School copies will be sent to:

Number of coples raguested:

Child’'s ID Number:

Child's Name:

YActach to IE?



Form #4

FAIRFAX COUNTY PUBLIC SCHOOLS
Special Education Divisicn

NOTIFICATION OF ILDIVIDUAL CRUCATION PROCRAM (IEI) TEAM MEETING

RE: INDIVIDUCALIZED EDUCATION PROGRAM (IEP) TEAM MEETINGS

Fairfax Ccunty Public Schools is developing Individualized Education Programs (IEPs)
for children receiving cpecial education serwvices. IEPs are required by Public Law
94-142, The Education of All Handicapped Children Act. The law specifies than an

ILC? be cdevalcred for every child in the country who is in a special educaticn program.
Further, the IZ? must be developed by a team of nmeople including the parent, the
child's tsacher and a representative of the school division. It is the intent of the
law to formally involve parents in planning of their child's educational program.

The IZP is a written statement of the services each child will receive during the
vear. It documents a child's progress by recording and evaluating several goals
chosen Zrcm his/her overall educational program.

Issues to be discussed at each child's Individualized Educaticn Program (IEP) team
meeting will include the setting of two or three major goals for the child to
achieve during the schocl year and ways to evaluat= his/her progress. The type of
physical =ducaticn activities the child participates in and the amount of time
he/she spends in the recular education program will also be addressead.

Listed below are two possible dates for the Individualized Education Pregram (IEP)
team meetings to be held in order to discuss your child's goals. Please sslect
the date which would be most convenient for you to attend.

1. OR 2.
DATE DATE
TIME TIME
LOCATICN LOCATION

-»

I will be able to attend the team meeting on

R
—ita i

at .

- Tagre
-t




Page 2

If you cannct attend the team meeting on either of these dates, please complete
ocne of the following:

ko

l\.

I CANNCT attend either of the proposed team meetings but wish to take part
in my child's Individualized Education Program (IEP) team meeting either bv
rescheduling the meeting or by offering comments and suggestions to my
child's teacher in place of attending the meeting. I will contact

to make

these arrangments.

Parent's Signature

(o}
o)

I DO NOT wish to attend my child's Individualized Educaticn Program (IEP)
team meeting and realize my child's program will be developed without my
assistance.

Parent's Siynature

Please recurn this form to:

Sincersaly,

/1lvs

SAMPLE



Form

FAIRFAX COUNTY PUBLIC SCICOLS
Special Educaticn Division

NOTIFICATION OF CONFIRMATION OF IEP TEAM MEETING

RE: Ccnfirmaticn of IEP Team Meeting
Cear

Thisz is to confirm that the Individualized Education Program (IEP) teoam meeting
for your child, , has been schedulsed for

date

at . The following pecple will attend:
cime

We are looking forward to meeting with you to develocp an aporopriate educational
plan for your child.

Sincerely,

Chairperscn

/lvs

SAMPLE



Form #6

RECORD OF ATTEMPTS TO CONTACT PARENTS CONCERNING
THE IEP TEAM MEETING

Child's Name

e of Ccntact (Telephone, Signature of Contact

E;
lettor, home wisit, etc.) Date Parent Response Person

/P
et

SAMPLE



Date

Form #7

FAIRFAX COUNTY PUBLIC SCICOLS
Special Education Division

INDIVIDUALIZED EDUCATICN PROGRAM (IEP) AGREEMENT

Child's Hame

Parent's lName

Parents are requested to sign one of the three agreement options listed below:

y b

I have reviewed the proposed Individualized Education Program (IEP) for my

child , and agree with its contents as

written.

Parent's Signature
I have reviewed the proposed Individ:..alized Educatiocn Program (IEP) for my

child , and agree with its contents as

revisad by the IEP team.

Parent's Signature

I have reviewed the proposed Individualized Education Program (IZP) for my

child , and DO NOT agree with its contants

or revisions by the 1EP team.*

Parent's Signature

- e = e e e e em e = e

*Parznts have the right to appeal the program plan developed by the IEP tezm.

As Chairperson of the Individualized Cducation Program (IEP) team meeting, I

have reviewed the IEP develcped at the tsam meeting and am in agreement with its

centancs.

Chairperson's Signature



Form #38 :

FAIRFAX COUNTY PUBLIC SCIIOOLS
Special Cducation Division

FCLLCOW=-UP LETTER TO FARENTS ATTENDING THE INDIVIDUALIZED CEDUCATION PROGRAM
(IEP) TEAM MEETING

Individualized Education Program (IEP)

Individualized Education Program (IEP) team meeting which vou attended
| , was scheduled so that vou could take part in
ning an apgropriate educational program your child.

.csed is your copyv of the Individualized Education Program (IEP) agreed

. for vour cnild. In approximately one year, ycu will be contactaed to

.ew vour child's progress and help in developing another IZP. We do hcoe
. during this vear veu will continue to keep close ceontact with your

.d's cesacner and attend open schoel nights and parent-tesacher conferencss.

eraly,

.rperson

'd
=

t

SAX

»
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