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INTRODUCTION 

The Heritage Arts Project was initiated by a grant given to 

the Jewish Community Centers Association (J.C.C . A.) and funded 

by the National Endowment for the Arts during the Bicentennial 

year . This grant supported the organization of small classes 

of young people to be taught by selected olde r craftsmen . These 

older adult craftsmen were teachers of the Heritage Arts skills 

which included weaving , whittling , patchwork , embroidery, a ppl i que , 

woodwork, godseye mobiles and miniatures in bottl es and in boxes. 

The groups met at the Jewish Community Centers ' day camp and 

cultural arts department c l asses and at several local school s. 

Workshops and demonstrations were given to stimulate i nterest in 

these skills. A culminating project featured an intergenerational 

Art Exhibit and community- wide workshop demonstr ations in a 

variety of experimental educational settings . The Heritage Arts 

Project was intended to provide senior cit izens the opportunity 

to express themselves creatively in arts and crafts which have 

been an integral part o f their past and our American tradition . 

Technology is rapidl y replacing hand skills and the feeling of 

accompli s hme nt of a completed project is not part of the mass 

production technique of today . This continuity of tradition and 

accomplishment was a goal to be achieved through the training of 

senior adult teachers through the establishment of c l asses in 

which the senior adult teacher taught younger people the Heritage 

Arts skills so that our tradition will not be lost but in fact 

perpetuated as a creative l e gacy for the f uture . 
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The rationale behi nd this proposal was to stimulate and 

encourage older adults to develop their existing skills , to 

create arts and crafts projects closely rel ated to our heritage, 

and to encourage older peopl e to express themselves creatively 

in skills they have but are not currently us i ng . In the Senior 

Adult Art classes held at the Jewish Community Centers Associa

tion it was evident that some of the older adult participants 

in the art class had skills in Heritage arts, skills which they 

had l earned from their parents or grandparents and had practiced 

for many years . The ideas coming from this experience - - of 

continuity of tradition and of the intergenerational connections 

were presented to t he Research Director of the Jewish Community 

Centers Association and a proposal for a grant was devel oped . 

This proposal was related to the basic needs of the older 

person . The elderly are faced with unique problems in their 

later years . Changes occur that are rooted in economic , social 

and behavior al factors as well as physical conditions. These 

changes affect their self- image and possibilities of social 

interaction . Devaluation sets in as the older person is labeled 

' over the hill ' and a non-producer. In our society as a person 

reaches the older years he/she is often denied the right to work, 

the right to earn a salary. The Heritage Arts Project paid the 

teachers for their work . Remuneration was not large . Neverthe

l ess , being paid for their efforts increased the sense of self

esteem of the teachers as well as adding to their income . 

Schumacher {1973) stressed the importance of work when he stated : 
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Character is formed primarily by man ' s work, 
and work properly conducted in conditions 0£ 
human dignity and freedom blesses those who 
do it and equally their products. (p . 55) 

In a society which measures its success by its technology 

and mass production , the individual is in jeopardy of losing 

his/her identity. The older person is in even greater danger 

of losing his identity because his or her established roles no 

longer exist and there are few measures outside of productivity 

to measure one's worth . New meaning was added to the lives of 

older people as the Heritage Arts Project tried to utilize the 

unique skills that the older person possessed. 

In the Heritage Arts Project a special relationship was 

nurtured between the older person and the younger generation . 

The teaching of children of Heritage Art skills gave new purpose 

to the older person and new skills to the younger person. The 

interaction between the old and the new created a synergy in 

which both generations gained more than the sum of the parts. 

The renewed interest in Heritage Arts may have been related to 

the commemoration of the Bicentennial year with its nostalgia 

for the ' good old days' ~ howeve~ the actual work of creating a 

weaving from yarn or the creation of a carving from wood seems 

to fulfill a more basic need , the need for man to overcome his 

separateness and attain a sense of unity. Fromm (1967) expresses 

this concept in the following manner : 

Whether a carpenter makes a table , or a goldsmith 
a piece of jewelry, whether the peasant grows his 
corn or the painter paints a picture in all types 
of creative work the worker and his object become 
one, man unites himself with the world in the 
process of creation. (p. 164) 
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Segregation and separations exist in our soc iety today on 

many different l e ve ls . The Heritage Arts Proj ect not only 

dealt with the unity of man to his work but also focused on t he 

interpersonal l e ve l of bringing the older and younger ge ner ati on 

together in a new s e nse of unity. 
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PART I 

This section of the thesis will focus upon the chronology 

of the Heritage Arts Project as it developed a training program. 

The p roject was many faceted a nd included the following 

processes: recruitment of teachers, student recruitment , 

evolving of class style, teacher training , supervision of 

teachers , class observations, public relations , background on 

Americana crafts, Exhibitions and Demonstrations . 

These steps will be explained so that this project can 

be successfully operationalized in other settings . Although 

the Heritage Arts Project was modest in scope and served a 

limited population, its implications were far reaching and 

afford the possibilities of repl ication. The purpose of this 

section is to outline the procedures to enable replication to 

occur effectively . 
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0 
0 0 0 

a presumption that what I have experienced 

0 is especially unique and what I have 

learned may be of val ue to others because 
0 

that special uniqueness . " 

George Issaac Brown 

0 0 0 0 

• 
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RECRUITMENT OF TEACHERS 

In the recruitment of prospective teachers for the Heritage 

Arts classes it was necessary to find older people (55 or older) 

who had these abilities : 

1. The ability to transmit their love of the Heritage 

Art skill to be taught to the student so as to motivate 

and give enthusiasm to the l earning process . 

2. The knowledge of the Heritage Art skills so that 

the procedure of doing the craft will be effective and 

learning will take place. 

3 . The commitment of time and energy which teaching 

demands . 

4 . The ability to relate to the student, to empathize, 

and to be able to communicate ideas as well as eye-hand 

skills . 

The Heritage Arts Project began with advertising p laced in 

St. Louis newspapers, the Jewish Community Center Journal and 

other community papers in an effort to attract qualified older 

persons to teach groups of children. The advertisements also 

helped e stablish to the public the starting of the Heritage Arts 

Project. The focus of the ads was on the real need for keeping 

alive a selection of "Americana craft skills" whereby older 

adults could apply their skills drawn from their life experiences . 

Recruitment based on these ads was sporadic; however, an 

influx of calls came from many interested and skillful persons. 

Some were too young to qualify to teach. Other prospective 
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teachers over age 60 were reluctant to commit themselves to 

teaching children or to the time required. In some cases they 

were looking for considerably more remuneration than this 

project could afford . Nevertheless , teachers were recruited 

from general public recruitment tacti cs and from members of 

the Jewish Community Centers Older Adult Class who were recognized 

as having Heritage Arts skills and potential teaching abilities . 

In the end, seven teachers were recruited , three females 

and four males. The skills they represented were patchwork, 

embroidery, applique , miniatures in boxes and bottles, woodwork 

(1 teacher , 1 assistant) , whittling , inkle loom weaving and 

godseye mobile weaving . The Heritage Arts teachers selected 

ranged in age from 55 to 76 . All of the teachers were retirees 

and none had previous academic training in the teaching of these 

art skills. 

STUDENT RECRUI TMENT - WINTER- SPRING CLASSES 

Students were recruited from three different settings : the 

recreational setting of the Jewish Community Centers Association, 

the local schools, and a parochial school. The process of 

recruitment at the vari ous settings and the evolving of the class 

style are described as follows : 

A. Cultural Arts Department - Jewish Community Centers Association 

The Cultural Arts department at the Jewish Community Centers 

offers c l asses in a variety of skills for children after school 

as an ongoing program. Recruitment of the students at the Cultural 

Arts department was accomplished through publicity releases in 
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Erik Erikson on The School Age Child 

"The school age child 
is in the process 
of establishment 
of a firm initial 
relationship 
to the worl d 
of s kills and tool s 
and to those 
who teach. " ___ ..,.. __ ..,.. ____________ __,_ 

VThe school age child 

/ 

I 

V feels a sense of 
accomplishment 
by creating 
products of reality, 
practicality and logic; 

• . . . things which provide 
a token sense of 
participation in the 
real world of adults." 

School Age and Task Identification 

r-----

"Children now also attach 
themselves to teachers 
and parents of other 
children and they want 
to imitate people 
representing occupations 
they can grasp. 
'I am what I can learn 
to make and work '." 

E. Erikson 

Identitv 

Youth and 

Crisis (1968) 
lo. 127) 

I 
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the Jewish Community Center Journal, using the process of signing 

up children for classes. The classes were generally limited to 

six students. The students came from not only this immediate 

vicinity , but also from outlying districts of St . Louis. The 

response at this time was good . The children re- registered 

almost totally for the second group of sessions offered. The 

classes offered for the winter- spring program were Whittling (15 

one- hour sessions), Embroidery , Applique (15 one-hour sessions), 

Miniatures in Bottles and Boxes (10 one- hour sessions) and 

Bicentennial Godseye (5 one- hour sessions) . (See Appendice I) 

B. Local School 

Students were recruited at a local school . The Heritage 

Arts Project was explai ned at a meeting of the students. They 

filled out forms designating which craft they would like to learn. 

The principal at the school was very cooperative in these 

recruiting efforts . Rooms were suppl ied for classes and a cup

board for storage of materials. 

The classes offered for the winter- spring programs were 

Patchwork (12 one- hour class sessions), Embroidery Applique (12 

one- hour sessions), Embroidery Appligue (12 one- hour sessions) , 

Woodwork (12 one-hour sessions) . The number of students in c l ass 

was kept purposefully small: most classes had six students. In 

the beginning the patchwork class was allowed to have several 

more students because patchwork basically is plain stitching . 

However, at a later date we divided the class into two parts as 

the smaller class was found to be more conducive to better 

learning . The students responded enthusiastically to the classes 
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offered. There were waiting lists in several classes for 

re- registration. (See Appendice I) 

C. Parochial School 

The parochial school has no formal ongoing art classes in 

school because of the limited time available, as the school is 

required to fill both religious and secular needs . A call was 

placed to the principal of the school by the supervisor of the 

Heritage Arts Project setting up an appointment to discuss the 

goals of the Heritage Arts Project . The principal was interested 

and the result was the formation of a patchwork class after 

school. This group of children {6) was a very enthusiastic and 

eager group . The children took their patchwork pillows home to 

work on and developed a high level of skill. After six initial 

sessions the children wanted more classes, so two extra sessions 

were added in order to enable some children to finish their pillows. 

Recruitment was initially obtained by announcement in the class

room, and children who were interested signed up . This introduction 

to the Heritage Arts skill of patchwork was a very positive one 

with good feedback from both students and parents. Parents would 

come to the school to pick up their children and were delighted 

with the results of the class . 

D. Evolving of the Class Style 

In the beginning of the class the instructor spoke about the 

Heritage Arts skill, relati ng stories of the past. This became 

an ongoing process of communication . The student and teacher 

worked side by side and learned a great deal about each other . 
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Erik Erikson on Generativity 

"Man is a teaching as wel l as a learning 

animal .. . . Dependancy and maturity are 

reciprocal . Mature man needs to be needed 

and then maturity is guided by the nature 

of that which must be cared for ." 

and Crisis (1968) 

(Page 1 38 ) 
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Classes were kept small in number so as to both facilitate the 

t each ing of the Heritage Arts skil ls to the students and encourage 

a good teacher- student relationship . To promote these goals of 

warmth and close interaction, at the last session of each c l ass 

there was a party with refreshments (potato chips and juice) 

served . The class was left with the feeling of having completed 

a very special experience . 

TEACHER TRAINING 

Purpose 

The basic purpose of the group training sessions was to 

orient the teachers to the goals and objectives of the Heritage 

Arts Project and to train them in effective methods of teaching 

Heritage Arts skills. Individual meetings with teachers were 

a l so held . These meetings supplemented the group training 

sessions. They focused upon immediate problems or areas of 

concern . 

Training Program 

The Heritage Arts Project had four training sessions for 

the teachers . They were held on December 15, 1975 , January 12 , 

1976, February 27, 1976 , and March 24 , 1976. The training staff 

consisted of director , supervisor, coordinator , cultural arts 

advisor , and six Heritage instructors who were present to initiate 

the winter- spring class sessions . The Heritage Arts instructors 

were three males , three females -- their ages ranged from 55 to 

76 years of age. The majority of the teachers had learned their 
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skill through many years of practice and had no formal degrees 

in their Heritage Arts skill so that training was an essential 

preparation for the task of teaching . 

The first training session served as an introduction of the 

Heritage Arts teachers and the staff to each other . The 

teachers presented their skills and background , and the staff 

spoke about their responsibilities in helping achieve the 

project goals . 

A short presentation was given at the first session by the 

supervisor of the project dealing with the historical background 

of Americana Arts. At this time informative material was 

handed out about the Early American Art of the Shakers, Pennsyl

vania Germans and the inhabitants of the Southwestern states . 

Each of the teachers had his/her own fo lder in which they were 

to accumulate resource material on Early American Art . 

The next three training sessions were conducted as workshop 

type sessions with the instructors sharing their experiences 

through the methods of demonstrations , role play and discussion. 

Demonstrations were given by the Heritage Art teachers of 

their craft skill as well as examples provided of their own work 

to show the finished product of the craft skill involved . 

Role playing was used effectively as a tool in training the 

teachers . Instructors gave lessons to each other and so assumed 

the role of both teacher and student . 

Discussion was stimulated by the use of a resource book 

about the development of attitude toward learning . (Mager , 1968) 

A positive student attitude was essential for learning to take 

p lace . 
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Other topics that were discussed in the training sessions 

were class environment, class preparation , and clean- up. 

Class environment was stressed as it was felt that inter

generational communication could be achieved best through an 

informal setting to promote a homelike quality and warmth. The 

classroom setting created this atmosphere physically by the use 

of an informal seating arrangement such as a table with chairs 

placed around it rather than the more usual classroom structure 

of desks placed in a row. 

In order to form a closer relationship to the students, the 

teachers were encouraged to share their experiences in terms of 

how and why they began in the past to practice Americana craft 

skills. The informal class environment was condu cive to better 

communication. The ability of the teache rs to set limits but 

still be flexible in class situations was also an important 

element in training . The technicalities involv ing preparation 

and cle an-up as part of the t e aching process we r e discussed. 

All of the above aspects were bu ilt in as essential 

ingredie nts in the formation of the teacher role . Instr uctors 

were given encouragement in these training s e ssions by the staf f 

as emphasis was plac ed on the positive aspec ts o f their teaching 

as they progressively develop ed their skills as teachers . 

SUPERVISION OF TEACHERS 

Task of the Supervisor 

The job of the author was the task of He r i tage Arts Supe rvisor . 
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This task was involved in all aspects of the procedure of the 

project which necessitated : 

1 . Recruitment of teachers. 

2. Organization of teacher preparatory training session . 

3. In-service training -- individual meetings with 

teachers . 

4. Recruitment of students . 

5 . Class observations and reports. 

6. Public Relations . 

7. Evolving of class style . 

8. Defining of projects relating to suitability for age 

group and appropriate to the Bicentennial theme of 

Americana crafts . 

9. Defining Culminating Project . 

10 . Pl anning Exhibitions and Demonstrations. 

Observations 

Observations of the classes in progress were part of the task 

of the supervisor . These observations gave insights into the 

problems and progress of each class . The suitability of the 

project and the student- teacher relationship were observed and 

suggestions were made to the teacher on how to make teaching 

more effective . The general level of i nvolvement of the group 

and the group tone and morale were factors that were note d . This 

record- keeping helped define the purpose o f learning and later 

evaluation of the class, and it aided in maintaining continuity 

and determining the future focus o f class activitie s . 
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These observations resulted in direct advice to the individual 

teacher -- for example , the whittling instructor was observed to 

remain in his chair instead of circulating to give attention to 

each student in the first session. He changed this tactic and 

was able to individual ize instruction more effectively. A 

suggestion was made to the whittling teacher to prepare samples 

indicating the various steps of the whittling method . This 

suggestion as implemented aided in clarifying the processes of 

whittl i ng for the student . The class observation aided the 

development of good teaching skills and implementation of the 

role of the teacher . 

Publ ic Relati ons 

Public Relations were an inherent and important process of 

the project. The need to educate the general public , prospective 

students , local schools and community cultural institutions in 

the knowledge that the older adult has teaching skills and a 

fund of rich experiences to share . 

Promotion was needed to initiate the Heritage Arts Project. 

An example of the supervisory job in January and February included: 

1 . Flyer advertisi ng the Heritage Arts classes : 

A. Sent out to students at local schools by letter . 

B. Given out at registration for camp day . 

C. Left for distribution in lobby at J . C.C . A. 

D. Used to ill ustrate program at parochial schools . 

2 . Show Case at J . C . C. A. containing sample s of instructors 

Americana crafts . 
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3. Demonstrations to take place February 16 of Americana 

crafts with samples and flyers to be distributed. 

4. Letters sent out (parochial school) to 4th and 5th 

graders to form class a£ter school in patchwork or 

applique. 

5. Article placed in Journal with picture of whittling 

c lass and "tear-off sheet" to ~ndicate interest. 

BACKGROUND ON AMERICANA CRAFTS SELECTED 

The choice of appropriate Americana crafts was important 

in promoting the successful achievement of the goals of the 

project . The criteria for the selection of the craft were as 

fo llows : 

1 . The craft chosen should be closely related to our 

American tradition . 

2 . The craft chosen should be appropriate for the 

capabilities of the age level of the student. 

3 . The craft chosen should inspire enthusiasm and 

willingness to l earn. 

The first criteria was defined by researching the historical 

background of Americana crafts and was based on the need for 

continuity passing on the richness of our American tradition 

in the arts from generation to generation. 

The second criterion was more difficult to assess. The 

appropriate nature of the craft could only be determined in a 

practical and experiential way. Demonstrations of the processes 

of the skill at the training sessions gave indications of the 
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probabil ity of successful completion of the project . However , 

practical classroom experi ence of teaching the skill indicated 

whether the students were capabl e of compl eting the project 

successfully . 

The third criterion which deal s with t he affective domain 

a l so was tested through practical c l assroom application . 

Thi s section includes a brief descript ion of t he background 

of the Ameri cana crafts selected and an idea of the specific 

craft projects that wer e made by the students in their c l asses . 

A. Weaving ; Bicentennial " The Godseye " 

The weaving process has evol ved throughout the centuries 

beginni ng with early man ' s first attempt to weave by criss

crossing and intertwining twigs with reeds and r ushes . The 

weaving process satisfies a basic need to clothe peopl e and 

to decorate the environment . The Bicentennial Godseye Mobile 

i ncorporates the twisted criss- crossing of yarn using the stick 

form as a base structure . For the Bicentennial year , the red , 

white and blue colors were used to add a patriotic motif to this 

h i ghly decorative Indian Godseye , good luck symbol. 

B. Patchwork 

In the difficult days during the frontier period of America , 

patchwor k was both a recreational and functional activity . Quilt

making was a social event adding cheerful color to a hard life 

based upon survival needs . Every piece of fabric was highly 

valued and so lovingly placed together i n a patchwork pattern and 

then transformed into pillows and quilts. 
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C. Whittling 

The art of whittling in earl y America was a national 

recreational activity . The village store had its whittlers , 

people whittled as we doodle today ; it was both an exercise of 

the imagination and a means of relaxation. Wood was always 

plentiful and during the long winter months a person could 

a lways whittle. The Heritage Arts whittl ing class taught 

methods of whittling using simplified projects such as animal 

or nature forms to involve the beginner in the whittling process. 

D. Woodwork 

The simplicity of the basic design of the projects used for 

the Heritage Arts classes can be traced back to the utilization 

concep t of the Shaker period and the rich heritage of Arts and 

Crafts that have come to us from the earl y religious communities 

established in America after the Revolution and in decades before 

the Civi l War . The native Ameri can style of the Shaker period 

stressed simplicity and functional character in design. The 

box , which is a necessity, an item of utility , and of simple 

structure , was selected as a beginning project for the Heritage 

Arts classes. Adaptations were made to turn these basic containers 

into l etter holders and bird houses . Another project was a book

shelf , which was constructed in a very utilitarian style. The 

wood used was aged and rough hewn , in contrast to the smooth 

fini sh on modern day furniture and household objects made of 

wood . 
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E. Embroidery - Applique 

Embroidery was a Heritage Arts skill that dates back in our 

early colonial period, brought from Europe to the new land . At 

private schools in Boston , embroidery was taught along with 

other subjects. Only women with some leisure could undertake 

the time consuming task of embroidery; and designs were large 

and tended to be simple, as intricate patterns requiring tedious 

labor would not have been suitable . (Christenson , 1950) The 

embroidery projects of the Heritage Arts classes were in keeping 

with the concept of simplicity, and instruction was given in a 

variety of stitches that would enhance the decorative quality 

of the work. The use of textile usually of contrasting colors 

applied by a hand stitching method to the background textile is 

the process of applique . Applique is a method very often use d 

in quiltmaking , and by the middle 0£ the nineteenth century 

appliqued patchwork had become very e laborate and much in demand. 

The applique project that students made in class were basically 

floral motifs placed in a simple design pattern on cloth. 

F. Miniatures in Bottles and Boxes 

Putting miniatures in bottles and boxes has been a challeng

ing recreational activity and an intriguing art that has created 

interest for many years . The project that the Heritage Arts 

classes decided on entailed constructing a rocking chair with 

a doll symbolizing Betsy Ross that was placed in a bottle . 

Miniature furniture constructed in the Early American style and 

placed inside a shadow box was another project that the students 

made in class. 
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The Americana cra£ts chosen were all basically handskills. 

Handmade objects of utility and decoration were part of the 

lifestyle of past generations . These handcrafted art items 

emphasized individuality of the product and loving attention 

to the p rocess . This approach contrasts to our age of modern 

specialization which stresses both conformity and un iformity 

of product in the process of mass producing . 

SUMMER DAY CAMP PROGRAM 

Heritage Art classes were held at the Jewish Community 

Centers Association as part of the summer day camp program. 

The usual arts and crafts program for the camp was led by a 

youthful arts and crafts specialist and took place in the out

door setting of the camp . The children (grades 4- 6) were 

brought into the center building for the Heritage Art classes. 

They selected the craft they wanted to learn before the classes 

began . The classes were coeducational and limited to six 

participants . The counselor accompanied the campers and learned 

the craft with the campers . This use of the older teachers was 

a very innovative change for summer camping at the J . C.C.A. 

Camp Baer 

Camp Baer is a day camp, servicing children f rom age 5 to 

11 years of age - - 350 children per session. There are two 

camping sessions in the summer . The camping season is of nine 

weeks ' duration. The program is a traditional camping program 

with trips, crafts , sports and skills . The Heritage Arts Program 
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was geared to the older children, 4th-6th graders , and was the 

crafts program featured for these age groups. (See Appendice I) 

Milton Frank Camp of the Arts 

The Camp of the Arts focuses on the art skill as an enrich

ment to the campers , and many campers that register have a l ready 

experienced and enjoyed the arts. The art of weaving and 

whittling were the two classes that were taught as mini-courses 

to the campers . The skill of weaving was taught to the camper 

and the counselors , and by the end of the camp season all the 

c ampers had an opportunity to weave a belt on the inkle loom. 

The counselors learned quickly and were able to assist the teacher 

in teaching the skill. The whittling class concentrated on the 

basic project of the tiki (small totem necklace ) whi ch involved 

the learning of basic cuts and a completion o f the p roject. 

Camp Ben A Kiba 

Camp Ben A Kiba is a part of the Jewish Community Center ' s 

day camp program. The campers are composed of seventh , eighth 

and ninth graders and are a coeducational group. Many of the 

campers are able to come to camp because of scholarships . The 

group of campers that were taught whittling we re residents of 

the Protestant Children ' s Horne . This group was one which did 

not seem to be familiar with the whittling process . The instruc

tor ' s manner helped to put the students at ease . 

An introduction was given about the art of whittling, 

including the background of the whittler. The instructor began 



-~ _\(NI{~ - f 

-;:::-:;. ~ :--::. --.-MAltlRIAILS- SOFr WOO& _ 
WlHarE ~ HE -
lPO!PlAR-BA~S~ooD -- --- -



W HITTLIN& 

II A WAY TO RELAX .. . 
YEr 1r R£QVIRE~ 

(ONCf.NTRA. Tl ON 

BtcAUSE Tht Tool 
IS Tut. KN'(f . 

A ~Nlft IS VfR.y J HARP 

AND HAS THE. Port;NT!AL 
lo EE USED 

foR. CREATIV/ TY 
OR DESTRUCT, Of\/. 

A'S THE KNlfE 

JS: Appl/fl) /0 TuE wooo 
AWAR.EN£S s Is IMPOR'TAN[ 



A Lt&ACY '\S 
~~\ 

TA~~ 
T\\t. ~v1NG- 1".Pf.RIENCt 

Of @>NTACT WITH 

NATURAL -=E_LtMENTcS -
~01"\E.THING- n 

-YR1M-AL 

\MME.\)l-A Tc. f?RSONAL 

MAT~RIAL,A J)JALOGU[ 
Bt-TWEtN OUR _DR(AM 
AND IH~ ORCLJ OF s 

f\J AT UR ( • ~.c. R1c.~ARDS 

!.I),/,( 



-24-

by explaining the variety 0£ cuts and the care and use of the 

whittling knife. The project was one which allowed the camper 

to experience the whittling media and was designed to stimulate 

their interest and motivate them to continue learning . The 

totem was a basic project that could be used as a necklace when 

completed . Whittling at Camp Ben A Kiba was held as a brief , 

but intensive workshop. 

Camp Ben A Kiba was taught the basics of whittling. The 

project was simple and creative and involved l e a r ning a variety 

of different types of cuts . The c ampers' atti tudes as they 

learned to make the project was atte ntive and interested . 

TRAINING OLDER ADULTS IN HERITAGE SKILLS 

The Senior Adult Art Cl ass 

The Senior Adult Art Class members at the Jewish Community 

Centers Association had become participants in the Heritage Arts 

Project as an offshoot of the program already dealing with 

children and older adult Heritage Art teachers . The Bicentennial 

theme was introduced to the class by discussing patriotism, 

using the symbols of America and transposing them into a variety 

of medi a . The "Tr ee of Life" which i s a motif used in many Early 

American designs was replicated in applique , embroidery, pastels, 

and the meaning of the symbolism was discussed . One of the 

students drew in magic marker and pastels, illustrating a 

variety of Americana- type sayings and symbols. Some of the 

participants learned the skill of country carving , copper tooling 

and acryl ic painting, and they duplicated Early Ame rican de sign 
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motifs. A , who hadn ' t done any embroidery £or years, began 

to embroider once again. C was enthused about country carving 

as he had never done it before . B became involved in rug 

hooking. Many of the finished paintings were done in a flat 

decorative application of paint, had a design quality which lent 

an authentic feeling of early American primitive painting to 

the exhibit, and added to the variety of skills represented at 

the Heritage Arts exhibit . It revitalized the class as they all 

worked together on the Bicentennial theme . 

CULMINATING PROJECT - INTERGENERATIONAL HERITAGE ARTS EXHIBITION 

The campers , instructors, and members of the older adult 

art class became participants in the intergenerational art 

exhibition. The teachers exhibited their own art work, such as 

hand woven wall hangings, applique and patchwork quilts , and 

many of their new projects that teaching the Heritage Arts skills 

stimulated. For example, the embroidery teacher created many 

new pillows and material pictures which she used as examples to 

show students the process of embroidery and i ts beauty . The 

patchwork teacher demonstrated her versatility as she exhibited 

paintings , country carvings and patchwork. The whittling teacher ' s 

skill was evident as one of his students had a prolific exhibit 

of a variety of whittled objects. The instructor also e xhibited 

his own very creative whittling art work . The woodwork instructor 

exhibited his rough textured boxes alongside of the students ' 

works, which were innovative adaptations of that same box 

sculpture . 
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The Bicentennial mobiles that were constructed added color 

and decoration to the exhibit . Hand woven belts , made by 

campers were also exhibited . Some other art objects exhibited 

were creative miniatures in bottles and shadow boxes . Some of 

the e mbroidery pieces were framed in hand- made rustic frames 

that the woodwork teacher made; thus , a combination of skills 

were used to make the project a complete ' made by hand ' exhibit . 

The combining of arts and crafts of the older and younger 

generation in this type of exhibition was a rich experience for 

all who participated. The exhibition also included refreshments 

and a party atmosphere where the students and the teachers 

could talk to each other and share wi th the community the results 

of their summer projects. This exhibition was well attended 

and enthusiastically received by the community . 
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PART II 

Both therapeutic and educational processes were taking 

place in the teaching of Heritage Art skills . These processes 

aided in the ' patching ' up of differences and indifferences 

that exist between generations in our American society today . 

This section will discuss this intergenerational relationship 

which developed as the project evolved. This relationship 

promoted the goal of continuity of tradition and the revival 

of interest in Heritage Art skills . The communication that 

took place both verbally and non- verbally will be described 

through the use of specific individual responses of the student 

and the teacher using material from my individual interactions 

as supervisor. Class observations will also include briefly 

the methods of teaching the skill , the type of skill involved 

and the response of the students to the learning that was taking 

place. Class observations , demonstrations and exhibitions will 

be described in connection with the creation o f a therapeutic 

environment, an environment which opens up dialogue and contrib

utes to a caring concept of community . The summary , conclusion 

and recommendations are presented as a cul minati on of the Heritage 

Arts Project , so that the rich fund of group and individual 

experiences which evolved can be shared and used for future 

replication . 
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DISCUSSION ON THE INTERGENERATIONAL RELATIONSHIP 

In the context of todays technological society , people can 

become social security numbers , addresses, charge - plate 

identities, and they can be gin to function very much like the 

computers that are busily ingesting their vital statistics . 

There is a need for personal dialogue which includes a genuine 

responsiveness of one human bei ng to the other . The Heritage 

Arts teacher developed a spe cial relationship to the student. 

This relationship was nurtured by the many acts o f caring that 

occurred during the project. These occurrences we r e initiated 

by the teacher without previous suggestion from the staff . 

The embroidery teache r made e a c h student a pincushion in 

the shape of a hat and gave it to them at the f irst class session . 

It was a good beginning for the children and the t e acher , and 

it set a positive tone for the sessions that fol l owed . The 

patchwork teacher made pillows at home , filling them with 

stuffing so that each student would have one to put her coverlet 

on. The patchwork class project was a coverlet and was very 

time- consuming to make . All the sessions were needed to complete 

the coverlets. The inside pillow was an extra bonus , a g ift 

from the teacher . Another teacher at the be ginning of the class 

session brought some games, constructed out of wire which he 

invented . They served as a means of getting acquainted . This 

very innovative teacher also made name pins for eac h person 

with their name on it and gave them to the students when the 

sessions were over . The Heritage Arts teacher in many instances 
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stayed after class, talking to the children about their craft 

or just exchanging ideas and feelings . One teacher ' s comment 

on a report was "the children didn ' t want to leave." The 

children were involved in their activity and time passed very 

quickly . 

The dialogue that took place in the Heritage Arts class 

was non- verbal as well as verbal. smiles and hugs were part 

of the ongoing communication . New learning was happening for 

both the student and the teacher. Part of the learning was 

related to the social life of the students as they talked about 

boyfriends and girlfriends, and 'how it is today' . This topic 

of conversation varied with tales from Latvia and questions 

about where is Latvia? Although the project was based at the 

Jewish Community Centers Association, both the teachers and 

the students came from a wide range of ethnic and rel igious 

backgrounds. Many of the older people had learned their skills 

from their parents or grandparents . They brought with them the 

differences that enrich the quality of our life and help create 

the patchwork that makes up America today . 

The whittling teacher learned that a student can work on 

more than one project at a time . One very ambitious boy had 

three projects going . The whittling teacher understood and 

encouraged this activity. At times he too changed pace by going 

from one project to the next . The student worked on them at 

home and completed all the projects . One boy brought in a broom

stick that he was stimulated to experiment on at home. He had 

whittled it into a carved figure . The teache r thus learned that 
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a broomstick can be used as wood for whittling . 

Their were times that problems occurred which required 

flexibility and understanding . An example of this type of 

problem happened at one patchwork session . A child sat under 

the table to sew her patch instead of beside the table . The 

teacher accepted this behavior in a goodnatured way sensing 

the child ' s need to be by herself . She suggested that "sewing 

under the table may be more difficult as the lighting is not 

too good , but it ' s possible ." She suggested that the child sit 

by the table to do her work, but did not make an issue of it. 

The following week that same student sat sewing by the table 

sitting very close to the teacher. The discovery for the 

teacher was that each week the child may be in a different mood , 

may have a different attitude. The acceptance of the child 

that was doing the task in this informal way was important . The 

class maintained this informal environment which encouraged 

talking , sitting where you want to , and working together . One 

child came in and announced proudly that she had sewn a hem on 

a dress. Another child had gone to her grandmother ' s and showed 

her grandmother what she had done in class and they began sewing 

together. The art process became the facilitator of communication . 

THE HERITAGE ARTS TEACHER 

The Heritage Arts teacher was not the usual teenager or 

young adult group leader who works with children in traditional 

recreational settings . The older teacher had special skills 

which were based on life experiences and non- formalized education 
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in the craft, having learned the art of the craft through 

practice . The weaving teacher spoke of the need for practice 

during an interview for the job. She said , "When I was little 

I knew needlepoint and learned embroidery stitches. When I 

started weaving , I didn't know anything about weaving. I 

didn ' t know what a loom looked like. I was so stupid I was 

ashamed. I can understand the problem of the beginner because 

I had them. Once I started weaving I knew that was what I 

wanted to do . No matter what type of loom, the weaving is 

still the same process . It's just practice ." 

The weaving teacher had come to the J.C.C . A. in response 

to the publicity for teachers. She is a very gentle and 

gracious lady and she was accompanied by her husband who drove 

her to the interview. During the process of discussing 

qualifications , she was asked if she brought any samples of her 

weaving. She said very apologetically , " I forgot to bring any 

samples with me ," but as an afterthought added , "Oh, yes , the 

suit my husband is wearing is made out of material that I wove ." 

The suit was a handsome handwoven tweed and was indeed an 

impressive example of her skill . Although she was primarily 

interested in weaving, and had been weavi ng since 1959, she had 

many other interests. She had been a history major in school 

and was also interested in music. She said that she f elt "all 

arts are related." At a later date , it was discovered that her 

husband was also skilled in the a l most lost art of bobbin l ace 

making . He demonstrated this unique skill at the Heritage Arts 
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Exhibition. The weaving teacher had learned her skill from 

another weaver. 

Another teacher who taught the project called " The 

Bicentennial Godseye Mobile " taught herself how to make the 

godseye by applying the principle of "practice". She saw an 

examp le and "figured it out" . The godseye, an indian good luck 

symbol , was adapted by the project using the colored yarn of 

red , white and blue. Her enthusiasm for the project was 

contagious to her students . The process of making the "godseye" 

required concentration, and the result of this specific project 

was a delightful spinning mobile, attractive to look at and fun 

to make . The teacher had many years of previous e xperience in 

handskills and had the persistence and love of the craft to 

become adept at the craft . The teacher also was a delightful 

person using special terms to explain the process of constructing 

a godseye . She told the students, "Now the way you do it is to 

follow the track ." The next direction was "make a criss- c ross " , 

and they made a "criss- cross ". " You ' re doing great, " she said , 

and they did great . The craft was one that was especially 

appropriate for the children , and they quickly learned her 

vocabulary which not only included words bu t conveyed love. 

The loving interaction was a frequent one . "Let ' s see what 

you ' re doing, honey" was a way of connecting informally by the 

teacher and was accepted by the student in the caring manner 

that was its intent . 

The woodwork teacher had learned his skill after losing 

his hand in an industrial accident. At the first class session 
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he would explain about this loss saying, "It didn ' t happen 

doing woodwork ." 'r.he children accepted this explanation matter 

of factly and r e garded him not as a handicapped p erson but as 

a very handy person. They respected his s kill and he respected 

their "working hard". At the party which concluded the class 

sessions, his class sang in his honor, " f or he ' s a jolly good 

fellow ," and h e just stood and beamed. Mutual respect and 

fondne ss was an intrinsic part of thi s intergenerational re

lationship . One teacher wrote in a report that she liked the 

determination and appreciation of t11e student s . Dete rmination 

to learn the skill and mutual app r eciation betwe en t e acher and 

student were important ingredients whic h added t o the s uccess

ful completion of this project . Other very essential ingredi

ents that conne cted the teacher to the student we re the art 

proce ss and the hand skills . 

THE ART PROCESS AND HANDSKILLS 

The art process involve s choices - - new ways of doing 

things and see ing things . The project o f the whittling class 

may have been a whittled chi cken , but each chicken see med to 

project individuality in many different versions that emerged 

as the project was completed . 

The pupils in the weaving c lass had differe nt l evels o f 

abilities and different methods of interpretation . Each belt , 

although similar , was not the same. In the Heritage Arts 

Exhibition a spinner demonstrated the skill of s pinning and 
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spoke about the nature of these early American crafts by saying : 

"It ' s more than turning the wheel and twisting. 
Spinning is an art that can create various textures 
and colors. The students learn that they can do 
something a machine can ' t do . There is no formal 
way of l earning. It has to be a personal thing . 
The way to learn spinning is by doing spinning . I 
can only give basic principles . I f it works for 
you then that is the way to do it ." 

In a real sense this approach a pplied to all the crafts 

taught. Handskills involved touch , s ens itivity and responsive

ness. These were a ll qualities that occurred in relationships 

that develope d of teacher to student, be tween people and process. 

Basic principles were taught . The sessions were designed as 

a beginners cours e which would mot i vat e students to c ontinue 

learning . Pe rfectio n in the final product was not stressed as 

a goal. There was ste ady encouragement for t he student to put 

forth his/her own best efforts i n the process of learning . 

In o ne class scapego ating did take p lace , as it was not 

easy for everyone to acce pt this approac h . One c hild did not 

embroider with as much skill as the others, and as a result he 

was teased about it . A box o f crayons he l ped illu strate the 

need for acceptance of differences . Each child selected a 

color and drew a line , different colors were c hose n, different 

kinds of lines wer e drawn . We talked about the i ndividual 

choices that were made. It led to a discussion on America as 

a place for everybody to live toge ther , even though "we come 

from different countries , have different religions and colors . " 

The discussion and the use of art which concretised the experi

ence aided in changing attitudes . The situation imp roved as 
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cooperation instead of competition became the prevailing attitude 

and behavior . The art process and the handskill blended in a 

therapeutic way to heal rifts by aiding in the ventilation of 

f e elings and providing constructive a l ternatives in solving 

probl ems . 

A THERAPEUTIC ENVIRONMENT 

The Heritage Arts Project created an environment that was 

conducive to the opening of communication both verbally and 

non- verbally and to the de velopment of positive relationships 

based on personal e xperiences . One teacher smile d as she 

commente d that a student could not believe that she drove a 

car . The child felt that people her age did not drive cars . 

Another child that was in the group assigned to weaving was a 

blind child . This child made inquiries about how the teacher 

l ooked and how old she was , and the teacher replied , "Old 

enough to be your grandmother. " "Are you fifty? " t he child 

asked , as fifty see me d to be old in the perception of this child . 

The proximity of the older and younger generati o n d id not 

necessarily guarantee positive relationships; however , the dis

pell ing o f stereotypic evaluation took place and i n some cases 

a real and loving connection occurre d . 

The following letter was written by one child to a teacher : 

Dear Mrs . 

I like you very much . I could list a 
million nice things about you but I ' ll jus t 
list a few , nice , sweet , loving and wonderful. 
So here is a doll I made out of yarn. So 
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you can remember me. I hope you like it, 
I will always remember you . Don ' t think 
you ' re old because you ' re really not . 
Don ' t think you ' re feebl e because you ' re 
not. Maybe I talk too much , but most of 
all I like talking to you. You were very 
nice to think of me last week when I had 
t o walk home , and you wanted to take me 
thank you . 

s 

P . S . Sorry if I spelled your name wrong. 

The older teacher , because of the more varied life 

experiences , did not have g l ib answers to give but was there 

to listen . The following are observations of classes and 

demonstrations . 

CLASS OBSERVATIONS & DEMONSTRATIONS 

The Whittling Class 

The class had good attendance . A was trouble d by his 

relationships with girls . The whittling teacher told him that 

problems like that he could not help him with too much . A 

then said that he hated this other kid and they talked a lot 

about the uselessness of hating . Mixed in with this talk was 

t he question , "How can I keep my knife sharp? " A is a very 

hyperactive type of child and the interaction between A and 

C (another student) was on a very hostile level . The manner 

of disagreement was physical or threatening such as " I ' ll get 

you outside ." C mentioned that he was in Cub Scouts, and 

A picked up on it and said "Chub Scouts". C is a n overweight 

boy that gets much r e jection because of this pr oble m. C 

answered back and phys i c a l ly s e emed to be able to t a ke care of 
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himself . The teache r ' s handling of these aggressive type 

overtures was low key , and he was abl e to d istract the students 

in their aggressive behavior by redirection o f their interest 

to the project they were working on . Their l evel of acceptance 

and trust seemed high as they responded to this redire ction . 

The class was busily whittling , each individual on different 

pieces , as there we r e different level s of ability and coordina

tion in this group . The atmosphere in this c lass was generally 

relaxe d . Ea c h chi ld was seriou s ly concerned with learning the 

skills of whittling . The group was in the p rocess of becoming 

a more cohesive unit; however , withi n this group there were some 

aggressive acting- out behavior s which had the possibility of 

potential explosivene ss . There was a bal ance of freedom and 

control as the students became involved in the art o f whittling , 

and the teacher ' s relaxed manner and gentl e redirection was 

effective . 

The relationships that were evident in this c l assroom 

situation were not unusual . Hostili t y and a ggression are problems 

that are dealt with in educational s ettings on a daily basis . 

The concern about discipline and control so that content can be 

taught is a topic of lengthy books and articles . The use of the 

media , the small s i z e of the group , a nd the character of the 

teache r were f actors in dissipating the aggre ssio n and promoting 

friendlier interaction . The development of positive attitudes 

was essential for learning to take place . 



-38-

The Weaving Class 

This class was an introduction in the method of weaving 

which is a basic Heritage Art skill. The campers did not have 

any previous weaving experience . The pr imary project entai l ed 

the use of the inkle loom to make a headband or belt. The 

instructor, who is an excellent weaver , brought in samples of 

her weaving of materials and belts to stimulate the campers ' 

interest ; and , she also supplied information on the history of 

weaving . The process of threading the loom was a somewhat 

tedious and mechanical one , as it took time to set up the loom 

before the belt could be made . The interest level was high, 

however , and the campers were busy and eager to complete their 

project. Several campers and a counselor indicated that they 

would like to purchase a loom for their home use . Finger weaving 

and the rigid heddle loom were used to demonstrate other types 

of weaving processes . This project could have bee n e xtended to 

more sessions in order to teach a greater varie ty of weaving 

skills; still , an interest was shown both by campers and counselors 

who desired to continue and to l earn advanced me thods of weaving 

by themselves or through taking more classes . 

The campers ' re sponse to making belts and finger weaving 

was positive and enthusiastic . They were eager to take home 

the ir finished belts and were proud to show them to their pare nts 

and friends . The campers related to the instructor in a warm 

way; she commented that one camper gave her a hug and thanked 

her for her help . She was very satisfied with both the attitude 

and the progress of her students. She comme nte d on how intereste d 



- 39-

they were and how this pleased her. The skill of weaving required 

concentration and was acc epted as a challe nge by t he campers . 

The campe rs were interested in the project , and they were 

r esponsive to the teacher and her genuine interest in each of 

them. 

The Patchwork Clas s 

The c ombi n ing of c lot h cut in patches to form a pattern by 

sewing e ach piece t ogether using small hand stitches is the 

process of patc hwork . This patc hwork was put together to form 

individual pillows at Camp Baer. The campers s howed patience 

in applying small s titches and a sense of harmony i n combining 

the patc hes to create a pattern for the pillow. They we r e 

interested in process and e ager f or the fin ished pillow . The 

class was very r e laxed , chatting as they worked , and there was 

much interpers onal involvement . 

The younger group made patchwork bean b ags t he first 

session, and they played games with the bean bags when they 

completed t he m. The older g r o up made p illows the first session. 

The second session both groups made p illows . Once the technique 

was mastered , the campers fe lt a real sens e of accomp lishme nt 

with the completion o f a p i llow. Some gave them as birthday 

gifts a nd all the campers were very ple ased with the patchwork 

process. The counse lor of one of the othe r g roups a l so wanted 

to l earn patchwork , and he came to the teacher , was given 

directions on how to make a pillow, and did one at home . Thi s 

patchwork process is app licable to the making of bigger i tems 
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such as quilts and coverlets , and continuing interest was shown 

by the campers to try it at home . 

The t e acher is a very warm person and full of stories which 

made the classes lively and empathetic. One young camper gave 

the teacher a pillow, stuffed with tissue paper , that she made 

at home as a gift . The patc hwork t eacher seemed to e licit this 

type of response as she connected with the younger generation. 

She talked about her a rthritis and not being able to move around 

too freely; howeve r , the campers accepted her with all her aches 

and pains lovingly. The combination of a fun project and a very 

warm and responsive instructor provided a successful learning 

experience for the campers. 

Embroidery - Appl i que - Cl ass 

The embroidery stitches learned were the chainstitch , 

lock- stitch, lasy daisy stitch and "fre nc h knot " . The campers 

made p atches for jeans or shirts. The Bicentennial theme (such 

as the liberty bell or flag) was used by some children with 

freedom to introduce their own designs and s everal did so. The 

children were receptive . They came into class and became 

involved . The class was coeducational . One boy was very capable 

in creating beautiful stitches. There was some he s i tancy in the 

beginning about his selection of embroidery ; however, he excelled 

in this skill. The child who had been t e ased for not progressing 

at the same level as the others seemed to be doing well , and the 

problem was r esol ved . The counse lor in the embroidery class 

brought some embroidery that she was doing at home so that she 
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too set the role model of "embroidery is fun", and this 

encouraged the children in their desi re to continue e mbroidery . 

Several children wanted to take their work home and were 

encouraged to do so . 

Woodwork Class - Summer Day Camp 

The woodwork classes learned skills such as sawing , u sing 

the plane , drill , hammer and nails in their development of 

eye-hand coordinat ion , as well as gaining an appreciation of 

the texture of aged wood. Their project wa s the construction 

of boxes , l etter- holders and birdhouses . Both campers and 

counselor were enthusiastic partic ipants. The counselor who 

worked with these campers was inexperienced in woodworking at 

the beginning, but as the classes progressed he developed his 

skills and by the second camp session was able to assist the 

t eacher . All the campers were busily involved in the project 

and followed instructions well . The atmosphere in the class 

was industrious and the learning of skills took place . 

Miniatures in Bottl es and Boxes Class 

Putting miniatures in bottles is a fascinating art skill 

which involves both imagination and dexterity . This project is 

one that be gan many years ago , prompted by man's inventiveness 

and curiosity and e ncouraged by the l ong evenings when entertain

ment need s had to be satisfied by " figuring something out to do " . 

The most familiar form o f this craft is a "boat placed in a 

bottle" . 
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The project that the Heritage Art classes used was 

specifically a rocking chair with a doll symbolizing Betsy 

Ross . The task of fitting these objects in the bottle was a 

difficult one . The creating of the rocking chair itself was 

a simple process for the children. However , the gluing together 

of the pie ces involved time . In order that the children would 

be occupied and not waiting around for the glue to dry , another 

project was introduced -- constr ucting a shadow box , and 

placing miniature furniture in it resembling the interior of 

a colonial room . 

The teacher was a gentle person with good humor and 

connected beautifully to the children. However , they could 

not really complete the project on the i r own initi ative . The 

recommendation is that this project be a ttempted with an older 

age group . The Heritage Art teacher introduced some games and 

stories , and the children loved the finished project . One child 

brought it to school to show her class . There were good re

l ationships , communication took p l ace, and the uniqueness of the 

project was appreciated : but , the skill itself was not easily 

transmitted because of the intricate process i nvolved . This 

project would be better suited for an older age group and could 

also be used as a demonstration project with younger children. 

J.C . C. A. Bicentennial Celebration - Picnic Style - Demonstration 

This demonstration was held outdoors on the grounds of 

J . C.C.A. on May 16 , 1976 . Between 200 to 300 members of all 

ages circulated the exh~bition booths of which "Heritage Arts " 
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was a part. 

The whittling teacher demonstrated his whittling and spoke 

to people as they stopped by . There seemed to be a curiosity 

about the process of whittling, which was evident in the 

questions asked. " How long did it take you to make this 

animal? " "When did you begin whittling? " " Is it hard? " 

"What type of wood do you use? " He was very enthusiastic about 

his craft . Adults and children were fascinated by his 

whittling . He explained that it was being taught to children 

in the Heritage Arts Project . 

The embroidery teacher displayed embroidery and applique. 

This skill was more familiar to some of the adults who admired 

her work , but the early American theme of her handwork did 

evoke admiration and she spoke about the beauty of Early 

American needlework . She created many new embroidery pieces 

to display. 

The woodwork teacher , using original designs and rustic 

varieties of woods , had a table full of wooden boxes, candle

stick holders, frames and bookends. The solidity and simplicity 

of this Early American craft was commented upon , and he sold 

some of his craft items . The teachers and the flyers given out 

explained the Heritage Arts Projects . The main purpose , however, 

was to expose and educate the public to Americana craft skills . 

The Bicentennial Day Celebration was one of mixing Indian 

dancing , dulcimer playing , wood carving , sugar cones and all 

the warmth of Early American tradition. The Heritage Arts 
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teachers added to this atmosphere and were most certainly a 

part of this warmth of Early Americana . 

Intergenerational Heritage Art Exhibit - Demonstration 

A silhoutte cutter demonstrated the art o f silhoutte cutting . 

She i s a woman in h e r 80 ' s , who demonstrated an excelle nt eye

hand coor dination , as well as her skill. 

A spinner and dye r demonstrated the skill of spinning with 

samples of hand dyed materials, fasc inating many c hildren and 

adults who had never s een the procedure of spinning . 

A bobbin lace -maker demonstrate d the int ricate art of 

bobbin lace-making with many examp l es , incl uding the veil he 

made for his daughter ' s wedding . Hi s demonstration was much 

admired and wondered at , as he talked to pe ople who stopped by 

to discover the proce ss of lace - making. 

The Heritage Arts weaving teacher demonstrate d on the l oom 

the skill of weaving, answered questions and stimulated interest 

in weaving. 

The Herita ge Arts patchwork t e acher brought samples of her 

work which demonstrated the patc hwork process as she interacted 

with campers and interested observers . 

The Heritage Arts embroidery and applique teacher demon

strated the skill wi th a child from Camp Baer sitting beside 

her and e mbroide ring, as she instructed her . 

The woodwor k teacher spoke about his woodwork e xhibit to 

observers and r eceived many favorable comments about his rustic 

wood crafts . 
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The above class observations are indicators of the group 

involvement in the learning process. Demonstrations s erved 

an educational function and encouraged creative participation 

of the t e achers . In the initial recruitment of prospective 

teache rs for the Heritage Art classes, an attempt was ma de to 

hire teachers with: (1) the ability to transmit their enthusiasm 

and love of the skill to the studen t; (2) the knowledge of the 

processes of the skill so that learning wou ld take place; and , 

(3) the commitme nt of time and energy which t eaching demands . 

The sensitivity of the teacher to empathize and communicate 

ideas as well as e ye- hand skills was also an essential quality 

for teaching . These qualif ications were most competently and 

creati v e ly demonstrated in the process of evolveme nt o f the 

project . 

CONCLUSIONS 

There are many grim critique s of todays t echnological society . 

Martin Buber (1966) suggests that there has been a progressive 

decline of dialogue and a corresponding growth of mutual dis

trust among people . Vance Packard (1965) views our nation as 

confronted by a society that is coming apart at the seams . 

In the Heritage Art classes the chainstitch of embroidery 

linked the old and young in a creative connection which could 

mend our badly torn fabric of society and he lp close the 

generation gap . Communication was an ongoing happening in the 

Heritage Art classes as creative dialogue took place and mutual 
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understanding and respect grew. In the learning process, as in 

the act of whittling , new dimens i ons were evident as the flat 

surfaces of student- teacher relationships were chipped a way at , 

breaking down intergenerational barriers. 

Another problem faced in our technological society is that 

in a country where forty- two million citizens change their 

addresses every year , the extended family is disappearing very 

rapidly and with it a l so the concept of neighborhood, the sense 

of community . Many chil dren do not have grandparents living 

with them and have no opportunity to relate to the older person . 

The Heritage Arts project has provided this opportunity o f 

deve l oping relationships . 

At demonstrations of Heritage Art s that have been given 

in the school s and at the J.C . C.A., t he question was o f ten 

asked , " How l ong did it take you to make that. " The response 

is that i t is not just an hour of d1i ligent work or a day ' s 

creati ve s t ruggl e but t he r esult of many years of life ' s 

experiences . In woodwork the tools we re ne w but the wood was 

aged and seasoned , and both beautiful and useful objects were 

constructed . An appreciati on of the wood that is aged and 

seasoned was g i ven to t he student as well as the knowledge 

that an age d and seasoned teacher c an be a beautiful and useful 

person. 

The whitt l ing instructor began whittling back in the 

depre ssion days in a small farming community in Xenia, Illinois. 

He tel ls about how he began whittl ing . "A knife back in those 



-47-

days meant a lot. I couldn ' t afford to buy toys and so I used 

my imagination and made all kinds of things . I worked on the 

back porch , under a tree , out in the woods. I could make sling 

shots, whistles , ships and I remember a little doll I used to 

make that could do somersaults . I haven ' t thought of that doll 

for years . In the summertime , there were no recreation centers 

like the J . C. C.A. We just had to find our own recreation . When 

I first began whittling it was trial and error and nothing was 

impossible , and I still feel tha t nothing is impossible . " This 

sense of optimism was shared by all the teachers as they 

communicated their Heritage Art skills of bygone years to their 

students . 

The Heritage Arts Project provided the J.C . C. A. and the 

National Endowment for the Arts the unique opportunity to have 

children retain the hand skills of our American tradition in an 

age when these handicrafts are rapidly disappearing , open 

communication between generations , he l p older people who are 

teachers of Heritage Arts ski l ls find new purpose in thei r 

lives and establish new sel f - esteem in an environment of love 

and creativity rarely found in our impersonal , highly techno

logical society . 

SUMMARY AND RECOMMENDATIONS 

Summary 

Experience in the Heritage Arts Project funded by the 

National Endowment for the Arts and housed at the Jewish 
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Community Centers Association has shown : 

1 . That older adults are capable of producing quality 

craft products , as demonstrated by an inter

generational art e xhibit . 

2 . That they are capable of teaching Heritage Art 

skills to small groups of children and youth 

by classes held at l ocal schools , J. C.C . A., 

Cultural Arts Department and day camp s ettings. 

The intergenerational aspect of the project indicated that: 

1 . Mutual trust devel ope d between the generations 

a s communications took plac e , wh ich e liminated 

stereotype evaluations t hat had been prevalent 

before the learning experience occurred . 

2 . The self- esteem o f older adult t e achers was 

enhanced through teaching . Older adult art class 

members found i t enriching to l earn the Heritage 

Arts skills . 

3 . The local schools , Jewish Community Centers 

Association , Cultural Arts Department and summer 

day camps were enthusiastically involved in the 

ongoing project through the formation of classes. 

A variety of community settings were interested 

in incorporating the Heritage Arts concept . They 

were interested in using the Heritage Arts 

teachers both as community resource personnel to 

open up communi cation between generations and as 
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teachers t o continue the t r adition of Heritage 

Arts . 

Recommendations 

Based on the limited experience of the Heritage Arts Project , 

i t seems valid to de sign several research projects which would 

investigate the following hypotheses : 

1 . That self- esteem of older people is enhanced 

by teaching others . 

2. Young peopl e ' s attitudes towards older people 

are positively modified through intergenerationa l 

inter action . 

3. That older peopl e are capable of l earning new 

skills and relearning skills. 

4. That the therapeutic a spect of the relationship 

that developed between gener ations was supported 

by the use of art process and hand skills and 

by the s ma ll group environment . 

5 . That a similar demonstration project could be 

replicated with different ethnic , socio- economic 

groups using o t her a r t f orms including music , 

drama , dance . 
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APPENDIX I - CLASS STATISTICS 

Camp of the Arts 

6 sessions - weaving c l ass - June 28 , July 6-July 22, July 26, 
July 29 

The classes were an introduction to the skill with the 
counselor meeting with each camp group and learning the skill 
and continuing the activity with the campers, consulting with 
the instructor if necessary. 

4 sessions - whittling - June 22- Jul y 1 2 , July 27, July 29. 

An introductory project in whittling was taught motivating 
other types of carving for the counselor and group such as 
soap carving , etc . 

Camp Be n A Kiba 

3 sessions - whittling - June 22 , July 27 , July 29 

No . of Sessions 

Arts - 6 we aving 
4 whittling 

"A Kiba " - 3 whittling 

No. of Campers 

35 
24 

18 

Total 3 sessions - 77 campers 

Jewish Community Center - Class Sessions 

15 sessions - whittling 

Class I - 10 sessions 
Class II - 5 sessions. Mini- course , all students 

reregistered plus new registration. 

15 sessions - embroidery applique 

Class I - 10 sessions 
Class II - 5 sessions . Class reregistered with the 

addition of three ne w students . 
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10 sessions - miniatures in bottl es and boxes 

Class I - 10 sessions . No attempt at reregistration because 
class ended later than others. 

5 sessions - Bicentennial Godseye . Mobile class . 

Class I - New class formation . 

Total sessions at J . C.C. A. - 45 sessions . 

Listed Be l ow Are Dates of Public Demonstrations at the J . C.C.A. 

February 16, 1976 Holiday Celebration , George Washington 
Birthday, demonstration by Heritage Arts 
Project teachers to children ' s department -
1 50 children present. Patchwork, whittling 
demonstrations, display of crafts . 

May 16, 1976 Bicentennial Celebration , Community wide at 
J . C.C.A. Patchwork , whittling , woodwork , 
embroidery, applique demonstrations and 
display of crafts . 

February-March Showcase demonstration of Heritage Art 
Students and teachers work featuring 
whittling, patchwork , embroidery applique , 
miniatures in bottles and Bicentennial 
Godseye . 

March-April Featured showcase on whittling. 

March- April Bulletin display featuring embroidery 
applique work and information on 
Heritage Arts . 

Publicity 

He ritage Arts Flyer printed for distribution at Camp Registration 
Day at the J.C . C.A. and for d i stribution a t local school and 
for teachers to distribute at demonstrations. 

Local School 

12 sessions - whittling class 

Class I - 6 sessions 
Class II - 6 sessions . New registration from waiting list 

of students, one previous student . 
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12 sessions - embroidery and applique 

Class I - 6 sessions - complete reregistration . 
Cl ass II - 6 sessions - new students , some reregistered. 

12 sessions - woodwork 

Class I - 6 sessions 
Class II - 6 sessions - new students from waiting list . 

15 sessions - patchwork 

Class I - 6 sessions 
Class II - 6 sessions - reregistration plus new student . 

Class divided last 3 sessions . 

At first registration was limited to one c lass, but due to 
waiting list , we e xtended the classes in order to give more 
children the opportunity to be taught Heritage Arts. 

Total sessions at local school - 51 sessions . April 30 -
Bicentennial Demonstration of Heritage Arts Crafts teache rs 
to children and parents of l ocal school. 

Parochial School 

Class I - 6 sessions - patchwork 
Class II - 2 sessions - reregistration for 2 sessions to 

complete projec t. 

Total sessions at parochial school - 8 sessions. 

Total class sessions completed at local school . 
Jewish Community Centers Association . . 
Parochial school . . . . . .. . .. . .. . . 

TOTAL CLASS SESSIONS 

51 
45 

8 

104 
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APPENDIX II - FUNDING- OCTOBER THROUGH DECEMBER 

Funding was made available for the balance of the 

bicentennial year by the National Endowment of the Arts. 

The main thrust of the program was demonstration s and 

workshops. The workshops and demonstrations were f o cus ed on 

exploring the ability o f the Heritage Arts teachers: 

1. To t e ach older adult a r t classes the Ameri c ana 

skills in o r der to develop latent potentials, 

new skills and a core of ne w t e a c hers (2 classes 

i n whittling and 3 classes i n weaving were 

offered ) . 

2. To act as an assistant teacher in a Sunday School 

setting with c hildren for t wo intr oductory 

workshops , whittling and embroidery , followe d 

by the Sunday School teacher continuing the 

instruction. 

3 . To teac h whittling, Bicente nnial Mobile , embroidery 

applique workshop-demonstration at O.A . s . r .s. and 

the J . C. C.A. Youth lounge to test the ability t o 

transmit the Heritage Art skill and connect the 

tee nagers to the older generation . 

Some e xamples of community o utreach during the funding 

from October through December were: 

1 . On Wednesday, September 8 , 1976, I met with the 

coordinator of teachers and the curator at t he 

St. Louis Art Mu seum, Forest Park , and discussed 
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the possibilities of introducing Heritage Arts 

skills taught by skilled older adult teachers 

to the children ' s educational program at the 

Art Museum. 

2 . The whittling instructor was selected as a 

representative of the Heritage Arts Project and 

was interviewed September 19 , 1976 - Sunday noon 

on Station KWMU . He spoke about the Heritage 

Arts Project and the skill of whittling. The 

instructor ' s participation in the program 

served as an example of involvement in the 

creative process in whittling which has a life 

long potential for added enrichment of the 

later years . He encouraged many listeners to 

a l so learn more and get involved in Heritage Art 

skills . 

3. On Monday , August 9 , 1976 - V. I . P . Center Recreational 

Director of the Mayor ' s Office on Aging came to view 

the art exhibit and was very enthusiastic . She was 

impressed by the quality of the work represented and 

the variety of art skills shown . She commented that 

the exhibit inspired her to try to stimulate more 

of this type of activity at the V. I.P . Center in 

St . Louis. 

4 . On Friday , September 19 , 1976 , 8:45 - 9 : 30 a . rn . 

Supervisor Foz Flax gave a pre s e nt ation o-f the 
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Heritage Art Project and the Senior Art classes 

to the staff of the Mayor ' s Office on Aging. 

The intergenerational thrust of the project 

was illustrated by the use of visual aids 

illustrating both the goals of the project and 

c lass interaction of the children and teachers . 

The self-esteem of the senior adult in his role 

as teacher was stressed a l ong with the 

capabilities of the older craftsman to trasrnit 

specific Heritage Art skills as a teacher. 

The Senior Adult Art class ' s involvement was used 

t o indicate the development of skills that were 

already present and the exploration of ne w abilities . 

Much interest was shown and the questions were 

asked about the replicati on of such a project in 

the St. Louis neighborhood senior centers . 

5. On November 8 whittling was introduced to ten teenage 

boys and girls in the informal teenage (OASIS) lounge 

of the J . C.C . A. The relaxed atmosphere , including 

juke box and other background effects , did not 

diminish participant interest in this new skill . 

The following week there was a demonstration of 

embroidery- a pplique and the weaving of the Mobile 

Godseye to fifteen teenagers in this same setting . 

Patches for " jeans" u sing the chain stitch and the 

French knot were accompl ished . Interaction between 
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the o l der and the younger people was very positive . 

6 . A demonstration was given November 1 2, 1976, at the 

V. I . P. Center ' s Mayor ' s Office on Aging by the 

whittling instructor , the embroidery applique 

instructor, and the Godseye instructor . A photo

graphic display of the Heritage Project which 

illustrated the Older Adult in the role of teacher 

was viewed by the older adults at the V . I.P. Center . 

Samples were displayed of a variety of crafts such 

as embroi dery , wall h angings , patchwork p illows, 

whittling , etc. The v . r . P. Center de monstra t i on 

was informally set up and the older people who 

came to the center for meal s and socialization 

p r ograms asked questions and admi red the crafts. 

The teachers actively worked on the i r crafts 

during this demonstration . The demonstration was 

given to show the results of the Herit age Arts 

Project and to promote and stimulate new interest 

in Heritage Art skills. 

7 . Sunday School introduction to 6th grade class and 

7 t h- 9th grade c l ass in whittling. Low rel ief 

carving was introduced. The students were enthusi

astic . A total of 24 boys and girls participated . 

The use o f this older adul t as a teaching assistant 

was successful . 
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