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activities that were engaging and interactive, and-sought approval from their peers.
Young adolescents were intellectually curious, began to develop higher levels of humor,
and challenged authority. |

Scales (2003) also notad that moral/ethical develonmental characteristics
pertained to the young adclescent’s increased ability to make right choices. During this
developmental stage, thie young adolescent movec from toial 2cceptance of the moral
judgment of the significant and dominant adults in the™ lives to the development of their
own personal values, while they continued to hold on to the values of their parents and
important adults in their lives. Lutz, Wagner, and Wigfield (2005) concluded that during
this stage, young adolescents were sensitive to the true feelings of people toward them.

«This was especially true with adults, including ceunselors, teachers, and school
administrators. The teachers aznd counselors needed to be conscious of and careful in their
interactions with middle scheol students. Adolescents’ radar informed them as to whom
the caring people were in their scheol, no matter how much tk2 person said and tried to
exhibit a warm feeling tov/ard the student.

Alder (2002) reported that data collected frow interviews, focus groups, and
observations revealed that urban students felt that it was important fqr teachers to
exemplify a caring attitude. Alder (2002), Klem and Connell (2004), McNeely and Falci
(2004), and Rubenstein (1994) contended that middle schocl students felt their teachers
cared when they knew who they were, offered them personalized guidance, and helped
them with their studies. According to Kellwugh ard Keliough (as cited in Caskey &

Anfara, 2007) middle school lavel was the stags swhen young-adolescents were “at risk
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when it comes to making sound morai-and ethical choices” (p. 3) and were not prepared
to handle complex moral and ethical questions.

Paterson (2007) noted that emotional and psychelogical developments were
characterized by the early. adolescent’s need to be independent, although adult affirmation
and assistance in finding areas where they could sacceed was still important. Self-worth
and self-esteem were important traits of this developmental stage that could be bolstered
and/or crushed by adults as weil as their peers. Aiong with the pressures and anxieties of
early adolescence, Jackson and Davis (2000) obzerved that young adolescents
experienced a decrease in their self-esteem when they transitioned from elementary
school to middle school. During this unique phase, it has been noted that adolescents
could be unrealistically self-critical. Schurr et al. {1995) concluded that young
adolescents were generally dissatisfied with themselves and had difficulty explaining
their feelings.

Scales (2003) stated that adolescents were “psvchelogically vulnerable, because at
no other stage in development were they more likly v encounter and be aware of so
many differences between themselves and others” (. 49). Scales also mentioned that the
desire for peer acceptance, tiie need to belong to social groups, the overreaction to
mockery and embarrassment, the exporimentation with new tehaviors in the search for a
position within a group, and the iranster of loyalty fron: adults to peers were emotional
and psychological developmental characteristics. Kellough sud Kellough (as cited in
Caskey & Anfara, 2007) asserted that young adciesceats preferred to make their own
choices and may have emulated revered peers or non-parent adults, although the family

still remained a critical factor in final decision making. According to the NMSA (2003),
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All in all, the several developmental proczsses associated with adolescence, while

natural and necessary, present challenges :o those entrusted with the responsibility

for the healthy development and education of young adolescents, and it is very

clear that the schools of yesterday are ill-suited tor meeting the challenges of

today. (p. 5)

History of Middie School

According to Lounsbury and Vars (2003), Eliot, a former president of Harvard
University, began the movement to reorganize secondary education. Twenty-one years
later, in 1909, the first junior high school, Indianola Juniox High, was established in
Columbus, Ohio. In 1918, the Commission on Reorganization of Secondary Education
.+ recommended the 6-3-3 organizational form. Additicna: refcim evolved in 1961 when
__-Alexander, Grantes, Noyce, Patterson, and Roberison called for a new school to address
the unique needs of early adolescents as they progressed through their stages of physical
and organic development. Weller (2004) noted that the reformers envisioned a structure
housing grades six through eight, not grades seven through nine like the typical junior
high school. In the early 1980s, new paradigms for reforming middle level education
began to loom.

George and Alexander (1993) presented a new philosophy of how middle schools
should work and a new middle school concept:

The concept of the trarsitional school 1s sufficient, however, because middle

school learners have unique characteristics and needs which must not be simply

an extension of the program of the elemetiary sc¢io0l or an earlier introduction to

the demands of high schogl. An effective tuiddle schoel must not only build upon
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the program on earlier childhcod and anticipate the program of secondary

education to follow, but it must be directly concerned with the here—and—now

problems and interests of its own students. Furthermor¢, the middle school should
not be envisioned as a passive link in the chain of 2ducation below the college and

university, but rather as a dynamic force in improving education. (p. 43)

The organizational success of restruciuring secondary education began in the last
decade of the nineteenth ceniury an< changed thc wav ecucating children was viewed.
Later changes in structures were suggested to create schools specifically designed to meet
the needs of the students who were being served. First thie junior high replaced the
traditional 8 - 4 pattern with the 6 — 3 - 3 plan. Middle schoois were created specifically

:to meet the developmental needs of early adolesceits. According to Lounsbury and Vars
(2003), the 5 — 3 - 4 arrangement with middle schools in the center became the most
common organizational structure.

Middle School Adviscry .

History of Middle School Advisory

The structures that comprised many of the currezit advisory models were taken
from earlier guidance programs. According to Gziassi, Gulledge, and Cox (1998), in the
1880s educators began to push fci vocational and moral guidance in schools, and as early
as 1920, the first teacher advisory concept was implemented in junior highs. Myrick et al.
(1990) noted that during the 1960s the teacher advisor program was first described as a
homebase or homeroom. Caswzll (2004) ascertained that throughout the middle school
movement, advisory was creatzd as a support for guidance counseling programs in an

effort to reach all students. James and Spradling (2002} articulated that “leaders of the
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middle school movement cited ani: extended guiderce rograim’among the essential

elements of an exemplary middle school” (p. 13). Advisciy was not the time for the

advisor to provide individualized counseling. Jackson and liavis (2000) acknowledged
that guidance fell under the expertise and job deseription of the school counselors.

The Carnegte Council on Adolescent Development (1989) was devoted
exclusively to the education and well-being of young adolescents. Although educators
and groups had focused atteniion on early adolesrents, this was the first inclusive report
by a nationally renowned group. The challenge was given to become advocates for
adolescents, ages 10 to 15. The report revealed that “a volatiie mismatch exists between
the organization and the curricuium of middle grade schools and the intellectual and
- semptional needs of young adolescants™ (Carnegie Counc.! oz Adolescent Development,
p. 8). The report stated the fcilowing:

: Finally, we call upon al! those deeply concerned about young adolescents’ future,
and the future of thi¢ nation, to begin not {2 create the nation-wide constituency
required to give American young adolescents the preparation they need for life in

. the 21% century. The work of all these sectors will be necessary to transform
middle grade schools. Through their efforis, a ;ommuanity of learning can be
created that engages those young adolescents for whom life already holds high
promise, and welcomes into the mainstream of society those who might otherwise

be left behind. (Camegic Council »n Adolescent Development, p. 11)

The Carnegie Council on. Adolsscent Develcpnismt {1989) captured the attention
of the nation when it offered support for the middle school movement. This provoked a

groundswell of introspection by middle level edusztors who began to reculture schools to
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be more in line with the developmental characteristics.-of those from 10 to 15 years of
age. The Carnegie Council on Adolescent Development recommended
Every student needs at least orie thoughtful adult whe has the time and takes the
trouble to talk with the student about academic matters, personal problems, and
the importance of performing well in middle grade schools. The student who feels
overwhelmed by course work, worried about a health problem, intimidated by
classmates, or-accused of raisbehaving nceds to be able to confide in someone
with experience. (1989, p. 37)
Prior to The Camnegic Council on Adolescent Developinent’s (1989) landmark
release, the NMSA’s (1982) ﬁrst‘poéition papef stated tne fol'idwingf
. Bvery learner needs an adu,‘tt who knows him or her well and is in a position to
give individual attention. Therefore, the middle school should be organized so
that every youngster has such an adult, one who hus a special responsibility for
the individual’s academic and personal welfare. (pp. 12-13)
Similar suggestions were made in latert NMSA publications {1995; 2003).
Defining Middle School Advisory
Advisory programs, also krewn as advoc:cy programs, homebase, teacher-
guidance, and advisor-advisee, wer: predicated on the belief that every young adolescent
should have at least one aduli at schooi tc act as the student’zadvocate (Mertens &
Flowers, 2004). The primary. puspose of ar: acvisory program was to promote
involvement between the teaclier and student in the acdvisory group. According to George

and Alexander (1993), every student needed to have a positive relationship with at least
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one adult in the school who was “characterized by warmth, concern, openness, and
understanding” (p. 201). |
| Juvonen, Le, Kaganoff, Angustine, and Constarnt (2094) agreed that middle level

advisory programs consisted of an adult meeting regularly with a group of students to
provide mentorship, suppert, personalization, and guidance. The advisory program was to
provide the opportunity fqr an adult advocate to be initiated into the life of every student
in the school. This would address the issue of many early adolescents who endured
feelings of isolation and loneliness. NASSP (2006) advocated that advisory activities
allowed students to connect with caring adults and peers to assist them through the rough
spots during their middle level years.
Beane and Lipka (as cited in Anfara, 2006b) presented the following description
of advisory programs in 1987:

Advisory programs are designed to deal directly with the affective needs of

. transescents. Activities may range from aonformal interactions to the use of

systematically devzloped units whose organizing centers are drawn from the

common problems, needs, interests, or conceins of transescents, such as “getting

along with peers,” “living in the school,” or “developing self-concept.” In the best

of these programs, transescents have an opportunity to get to know one adult

really well, to find a point of security in the institution, and to learn about what it

means to be a healthy human being,. (p. 40)

Jackson and Davis (2000) concluded, “Advisory enables educators to provide
responsible adult guidance and extra support as middle grades students undergo normal,

yet often turbulent, developn:ental changes that. <rectlv and indirectly affect learning” (p.
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144). Galassi et al. (1998) agreed that the primary goal of advisory programs was to
develop a relationship in which a community of learners cared for one another. Adults
who served as advisors should know their advisees well enough to be the trusted adult
that students could talk to when they had a need.

Aavisory and Academic Success

Advisory programs stemmed from the understanding that academic success was
disillusioned if the developmental needs of young adolescents were not met. According
to The Carnegie Institute (1995), young adolescents needed ti:e following fundamental
requirements to grow into successful adults: (a) earned respect, (b) membership in valued
groups, (c) meaningful relationships with peers and aduits, aﬁd (c) a sense of self-worth

“based on achievemeént. The Carnegie Institute determined that the risks associated with
drug use, social alienation, and poor school performance left one in four adolescents

. vulnerable to high-risk behavioi and school failure. Based on these findings, advisory
programs were a logical intervention to address the needs of early adolescent learners and
their quest for high academic achievement.

The research on young adolescents included ~onvincing evidence that middle
schools needed to respond te the developmental nzeds ¢ their students. According to
Jackson and Davis (2000) and NASSP (2006), ressarch on 1€ - 14 year olds documented
that the power of a meaningtul relationship with an ade!t sustaiited and improved student
achievement. Viadero (2007) reported that a research uralysis-of 207 studies of school
based programs, created to cultivaie the social and emotiovai skills of students, was
shared by the Collaborative for Academic, Social, and Emotional Learning (CASEL).

The report revealed that students who participated in prograres that focused on social and
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emotional skills achieved greater academic success, as measured by their grades and test
scores when compared to students who did not patticipate in such a program.

The Carnegie ,Cguncil on Adolescent Development (1989) advocated that schools
were organized to support personalization and tc establisiy a community of learners. In
order for learning to occur, middle school students firsé needed to feel they belonged, and
they needed adult guidange in navigating their social, personai, and academic
development. In Marzano, Marzario, and Pickering’s (2003) meta-analysis of classroom
management research, the importance of student-teacher rzlationships was recorded.
Fitting student-teacher relationships were recognized as a reason for the reduction in
classroom disruptions and were corrclated o gainis in achievement and engagement in the
classroom:

- Goodenow’s research (as cited in Jacksor. & Davis, 2000) examined the
relationship of belonging beliefs with academis motivation and noted, “Students try
harder and achieve at a highei level it they feel M:at their tpaci:er is interested and
supportive and that they belong {o a group of peers and adults that encourages them to
succeed and provides help when it is needed” (p. 122). Jackson and Davis (2000)
observed that when students carec about the opinions uf others toward them, they were
often compelled to rise to the challenge of the high expectations set for student
achievement and behavior. Research concluded that advisory. addressed the
developmental needs of early adelescents and was corrzlatest to academic success (Blum,
2005; Carnegie Council on Adolescent Developzient, 1989; Jackson & Davis, 2000;
National Middle School Association, Z003: Stevenson, 1998). The Carnegie Council on

441

Adolescent Development (1989) acknowledgec: that she climate.of middle schools
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promotes students’ personal growth and intellectual development and provides an
environment for close, trusting relaﬁons with adults and peers.

Shulkind (2008) examined the characteristics of advisors énd advisory programs
that promoted connections énd belonging and Low students and advisors perceived the
impact of advisory on academic achievement. Shulkind found thaf advisories directly
improved students’ academic achievement. Specitically, students and advisors perceived
that the following cdmponeﬁts of advisory led to émpréved auédemic performance: goal
setting, academic strategizing, and forming a supportive community of learners. In
addition, advisors reviewed their advisees® work and progress and conferenced with them
one-on-one. Shulkind’s research also determines that “advisors and students assert that
the advisory program improves academic outcomes” (p. 151).

Adolescents’ Connection to School

Advisory programs created the structure and climate to support learning for
adolescents and to connect studeiiis to school; this tgroved academic achievement.
According to R. Spear (personal communication, February 17,.2009), “Eighty percent of
students who set goals achieve them:” when advissrs wesk with students on goal setting
during advisory. Fodtc (2008) investigated teacher peiceptions of advisory programs as
they related to student motivaticn and achievement. Tes<hers involved in the study found
success when they examined and monitorad studsnt.work trom their classes, developed
trusting relationships with students, and connectad with the stiadent.

Maslow (1970) declared that belonging is a basic human need and is a foundation
for instituting middle school advisory programs. Belonging, the third rung on Maslow’s

hierarchy of human needs, preceded self-esteeim and self-actualization. Maslow claimed
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that one can only progress on the hierarchy if and when the reeds of the preceding levels
have been met. Sergiovanni { 1994) expanded on aslow’s theory of belonging and
explored Durkheim’s assertion that a basic human need to beiong existed because
meaning is constructed by the connection to other people and identification with the
values of others. Sergiovanni concluded that community is a fundamental human need,;
without it we become alienated from ourselves, cthers, and society.

Hirschi (as cited in Wong, 2005) suggested that individuals who developed a
strong bond to society, in terms of attachment, commitment, itivolvement, and belief]
were more likely to conform. The closer the relationship between a person and his/her
significant others such as parents, peers, and teachers, ihe more sensitive he/she was to
their opinions and the less likely to make poor choicis. According to Catalano, Haggerty,
Oesterle, Fleming, and Hawkins (2004), bonding {0 aduiis in school has shown an
increase in the development of goed choices. Thus, healthy behaviors were promoted,
reducing risks and problems.

Jackson and Davis (2000) wrote, “For young adolescents, relationships with
adults form critical pathways for their learning; education ‘happens’ through
relationships” (p. 121). According tc Galassi et al. (1998), middle school advisory
programs focused on “the fourtl: R,” (p. 7) reletionships, which was vital to 2 middle
school environment. When students had a close relationship to school, advisory programs
provided the structure for creating x school of belenging and connectedness that
supported early adolescents. Csikszentmihalyi-(as cited sx Armstrong, 2006) concluded

the following from his research or: edoiescents:



