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Abstract

Developmentally responsive middle schools provide young adolescents with a
culture of caring that translates into action when the adults are attentive to the needs of
the students. It is necessary for teachers and counselors to address the academic, social,
and emotional well being of students. A philosophy held in middle schools with advisory
programs is that every child should be known well by at least one adult, and a
relationship facilitated with an adult advisor and a small group of peers is noteworthy.

This research included a mixed methods experimental one-group pretest-posttest
formulated to answer the following question: How do teachers and counselors react to a
professional development course dezigned to influence opinions and beliefs? A course
was created by the researcher after a thorough review of the literature in the areas of
middle school advisory, aduit teaching methodoiogies, and prufessional development
practices for educators.

. Adult teaching methodologies and professionai development practices were
utilized during the four month course on middle school advisory. Participants were
involved in many research based adult learning activities such as reflecting on current
practice and beliefs, engaging in dialogue by means of a protocol, providing feedback
through questionnaires and an exit slin, collaborating, and reading current structures and
practices.

The participants in the study were teachers and counselors from one middle
school. The group of learners encompassed a bread range of ages, years of experience in
education, and educational levels. The participa. s were ;2lesiied by the convenience

method due to the researcher being the principal of the school. Sixty-one participants

i



returned the prequestionnaire and sixty-three teachers and counselors returned the
postquestionnaire.

Through the analytical process of interpreting the data, the findings indicated that
teachers and counselors changed their beliefs. The data suggested that participants
wanted to implement a middle school advisory, believed that middle school students need
an advisor, and wanted to be advisors. As the data was further gxamined, it became
apparent that some groups did not embrace advisory as much as the others. Principals and
other facilitators could learn from this study, specifically by utilizing solid research based

practices for school staff development.
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Influencing Opinions and Beliefs on Middle School Advisory

Chapter 1 — Introduction
Background of the Study

For many years national attention has focused on the need for the reformation of
middle schools (Carnegie Council on Adolescent Development, 1989; National
Association of Secondary School Principals [NASSP], 2006; National Middle School
Association [NMSA], 1995). According to George and Alexander (1993), human
development research found that middle school aged students were unique in their
developmental phase of maturation, and the success of young adolescents was in direct
correlation with the students’ developmental needs. The NMSA (2003) noted that for
middle level schools to be successful, the school’s organization, éurriculum, pedagogy,
and programs should be based on the developmental readiness, needs, and interests of
young adolescents. George and Alexander further noted that middle schools flourished
when the students who were being served succeeded. The Carnegie Council on
Adolescent Development (1989) noted, “This is a tine of immense importance in the
development of the young person” (p. 21).

Spurgeon (2004) and George and Alexandzr (1993) concurred that between 10
and 15 years of age early adolescents begin to experience puberty, stronger family and
peer relationships, doubt, confusion, and countless othe: physiological and physical
changes. Dyrfoos (as cited in Mertens, 2006) regarted that 10% of 14 year-olds
experiment with alcohol, tobacco, drug use, and unprotected sex during this phase. Nolle,
Guerino, and Dinkes (2007) noted that the rate of violent incidents in middle schools was
52 per 1,000 students. The reported violence for all public schools was 31 per 1000

students, which made the reported:vioience in middic schools significantly higher. Forty-
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three percent of middle schooeis reported-occurrences of studesnt bullying on a daily or-
weekly bases and 30.6% of students were reported being disrespectful toward teachers
(Nolle et al., 2007). “

NMSA (2003) répoﬂed that academic success and persoﬁ;l growth of all students
seemed to have soared wheﬁ the affective needs of students Were met. In defense of this
report, Klem and Connell (2004)‘found that develoﬁmentally responsive middle schools
included an advisory progrém. The relationshii) that was fasilitated with an adult advisor
and a small group of supportive peers aided in me:ting the needs of the students.
Furthermore, student experiences of engagement were strengly influenced by positive
and encouraging teacher relatibnships. NMSA noted that when dévelopmentally

. responsive middle schools provided young adolescents with o culture of caring, it
translated into action when the adults were attentive to the varying needs of the students.

In a comprehensive analysis of middle level educatior, Jackson and Davis (2000)
recommended the following:

Every student should be well known by at least one adult. Students should be able

to rely on that adult to heip them learn from their experiences, comprehend

physical changes and cha:ging relationships with fun:ly and peers, act on their
behalf to marshal every school and community resource needed for the student to

succeed, and help fashion a promising visior of the future. (p. 142)

Jackson and Davis (2900)-argued that advisory progeams were essential to the
success of young adolescents. Middle schoo! reformers clainzed that having a lasting
meaningful connection with a singl= adult in school iniproved academics and personal

outcomes. This feat could be accomplished with the implementation of advisories which
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provided middle school students with a connection to a peer group. In peer groups,
students developed a sense of belonging (Anfara, 2006b; Blum, 2005; Cushman, 1990;
Jackson & Davis, 2000; NASSP, 2006; NMSA, 2903; Stevenson, 1998; Washer &
Mojkowski, 2003). For teachers and counselors to implement middle school advisory, a
program that provided an adult advacate for every middle school student, solid
understandings of advisory and its benefits was essential.

With adult learners as the targsted particinants, the ckaracteristics of adult
learners, essential elements needed for teacking adults. teachi:ig methodologies, and
motivational strategies were explored. Andragogy teaching ar:d learning methods were
researched for the purpose of delivering effective professional development for the
participants. In teaching adult learners, attention was focused on the facilitator’s design of
the presentation.

Professional development sessions designed for teachers and counselors regarding
the benefits of middle school advisory can influeiiz:e opinions and beliefs. Andragogy
learning strategies opposed to pedagogy strategies for the dependent learners were found
to be beneficial in the transformaiion of opinions anc beliefs. Therefore, the
transformative learning theor was employed in.creating the vrofessional development
learning sessions.

Mertens and Flowers (2004} synthesized rumerous exyperts’ literature and
research on effective professional development. Of the points examined, they
recommended the following characteristics when planning for the development of
educators:

e Enhances teachers’ content knewledge and pedagugical knowledge
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e Based on the best available research evidence

. Incorporatf;s principles of adult learners

e Relevant and focused (i.e. results-driven)

e Standards based

¢ Ongoing and continuous

¢ Embedded in day-to-day responsibilities

e Aligned with school-wide iinpiovement goals

e Collaborative and collegial

e Provides opportunities for discussion, reflection, and follow-up. (p. 2)

Smith, Hofer, Gillespie, Solomon, and Rowe’s (2003) reéeafch on how teachers
change as a result of participation in various types of professional development provided
the following recommendations: (a) development should be of high quality; (b) a variety
of activities should be presented; (c) facilitators should be clear as to the form(s) of
developmental activities in which participants engage, communicating “why a specific
technique should be used, not just how to use it” (p. 33). To best integrate information
with the facilitator’s thinking and practices, it would be helpful if facilitators were
familiar with techniques of presenting new learning (Smith et al.). Smith et al. wrote, “A
key finding of this study is that teachers change in different amounts and ways as a result
of participating in professional development, and individual, professional development,
program, and system factors interact 1o affect this change” (p. 35).. Smith et al.
acknowledged that professional development is both a valued and significant element that
affects the growth of educators and a support tor change that is needed to occur to sustain

students.
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Guskey (2000) explained professional development as intentional, ongoing, and
systematic. The development was intentional becruse facilitators designed sessions to
bring about positive change and improvement. Professional development was ongoing
because teachers were informed of new practices and intbrmation on a continual basis. If
teachers were to perfect their craft, professional development is a necessity. Guskey
recognized that development is systematic due to the time necessary for change to occur.

According to Joyce and Showers (2003) the design of a professional development
course was closely related to the intended result - implementation of middle school
advisory. A professional development course designed and developed for the school’s
teachers and counselors to explore the process of middle school advisory and why it is

:important included various components and activities tc match the complexity of new
Jdearning for the purpose of attaining the desired ocvtcomes. A professional development
program incorporating approaches to learning that met the rieeds of adult learners was
created. According to Piggot-Trvine (2006), when professicnal development for adult learners
“focused on practical and relevant issues, draws on participant’s prior experience, links
theory and practice, [and] is experiential” (p. 2), the learners were more likely to engage and
participate.
Problem Statemen!

The NMSA (2003) recommended that middle schools embrace the following
eight research-based elements in support of providing successful schools for young
adolescents:

o Educators WhO‘ value working with this age grouj and are prepared to do so

¢ Courageous, collaborative leadership ‘

o A shared vision that guides decisions
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e An inviting, supportive, and safe environment

e High expectations for every member of the learning community

o Students and teachers engaged in active learning

e Anadult advocate for every student

e School-initiated family community partnerships. (p. 7)

CCW Middle School opened in August 1995. The middle school philosophy
guided the architectural plans for the building. Tn 2601, NASSP selected CCW as one of
the top middle schools in the nation (J. Valentine, personal communication, May 7,
2001). In 2007, NMSA recognized CCW for making great strides in advancing middle
level education and selected CC'WV.as  site visit for the Middle Level Essentials
Conference (Swaim, n.d.).

For seven years prior to this study, the principa! at CCW Middle reminded the
teachers and counselors of the NMSA’s research-base: recoinmendations for successful
middle schools. In 2008, the CCW staff began a more in-depth look at the NMSA
research-based elements for successful schools. The teachers and counselors engaged in
dialogue and shared readings on iniddle level educatior:: The year prior to this research
study, the concept of “ an adult advocate for every student” (NMSA, 2003, p. 7) peaked
the interest of teachers and counselors Blum (2005), Carnegie Council on Adolescent
Development (1989), Jacksoa and Davis (2000), NASSP (2006),-Shulkind (2008), and
Stevenson (1998) agreed that the middle school advisory’s goal-was to improve student

SUCCESS.

6
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Rationale for Study

Dana and Hoppey (2008) agreed that for change to occur, teachers and counselors
should be presented detailed information on new initiatives, using research-based
methodologies that provide opportunities for engagement and input. It is important for
teachers and counselors to have .shared beliefs before embarking on a new initiative that
impacts them and theif students. [f teachers and counselors did not have common beliefs
and were not working toward th= same outcome, the initiative w;)uld not be successful.
The following questions will be investigated:

1. What are the characteristics of young adolescents?

2. What is middle school advisory?

- 3.- What are the benefits of a middle school advisory program?

4. What instructional methodologies are effective in engaging teachers and
counselors in a professional development course to influence opinions and
beliefs?

Research Question
 How do teachers and counselors react to a prefession:| development course
designed to influence opinions and beliefs?
Purpnse of Study
The purpose of the researcli was tc.create an adult education course that
influenced the opinions and beliefs of teachers and counselors toward embracing middle
school advisory to create stakeholder buy-in.
Independent Variable

The participants in the course were the ir.depandsat variable.
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Dependent Variable

The dependent variables in this research were the teachers s and counselors’
opinions and beliefs toward middle school advisofy as measured by the prequestionnaire
and postquestionnaire,

Hypotheses

Null Hypothesis

The majority of teachers and counselors will not want to implement a middle
school advisory program after participating in a ::rofessional development course
designed to influence their opinions and beliefs.
Alternative Hypothesis

The:majority of teachers and counseiors will want to implement a middle school
advisory program after participating in a professional development course designed to
influence their opinions and beliefs.

Limitations of Study

Location

The study was limited o the CCW Middle Sciwol site, the school where the
participants and researcher worked.
Sample Size

The information in the study was limited to the resporses of the counseling and
teaching participants at CCW Middle School.
Data Collector Bias

The researcher was convinced that a middle school advisory program should be

implemented at the research site.

8
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Data Collector Characteristics

The documents collected, presentations piepared, and research communicated
were soleiy done by this researcher.

Definitions of Terms

Advisor

An adult who meets with a small group of students on a regular basis to support
the students’ academic, social, emotional, and physical well being.
Advisory Program

A school organizational siructure in which a small zroup of students identifies

with and belongs to one courselor or teacher who nurtures, advocates for, and shepherds

... -the individuals in the group or a regular basis (Cole, 1992).

Advocacy

“A particular role that middle school educators play «as active supporters of and
intercessors for young adolescents” (LLounsbury & Brazee, 2004, p. 11).
Faculty Development

Monthly structure in place at CCW Middle School where all teachers and
counselors gather for professional development and annouiicements.
Gallery Walk

“A collaborative problem-solving tool. It is ar: excellent means for
communication that acknow'edges the creativity and:power of the group” (Gregory &

Kuzmich, 2007, p. 68). -

9
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Jigsaw

“A way of facilitating professional reading and initiating a dialogue about

important aspects of research and educationallinnovations. Each person

will read or watch a part of the article or video and then share his or her

information with the table or group” (Gregory & Kuzmich, 2007, p. 68).
Middle School

An educational facility that houses a cuiture censisting of grades six through
eight.
Protocol

“Agreed upon guidelines for a conversation. This type of structure permits very
. focused conversations to occur” (National School Reform Faculty, n.d.).
Think-Pair-Share

A structure for learners to participate in cooperative learning by privately
--reflecting on a concept, pairing with someene else, and sharing their thoughts (Aronson
& Patnoe, 1997; Kagan, 1994).

Assumplions
- There will be an underlying assumptiori it this study that professional
development is equivalent to Andragogy aud trai:sformative iiseories.
Summaiy

During the middle school vears, students begin to experience unique physical,
emotional, psychological, and social change. As a result the responsibility to understand
the developmental needs of middle school students has been focused upon the schools. It

was found that middle schools that provided ar.adult advocaic for their adolescent



Infiuencing the Opinions oir Middle School Advisory 11

learners created an environment for success. Literature and research on middle school
advisory should be provided to teachers and couizselors in a format that is conducive to
adult teaching methodqlogies. In Chapter II relevant literature in the following areas will
be reviewed: (a) national reports and research, (b) developmental characteristics of
middle school students, (c) history of middle school. {d) history of middle school
advisory and purpose, (e) definitions cf middle schoo! advisory, (f) advisory and
academic success, (g) school connectedness, (h) mcthod(;logies, aﬁd (i) professional

development components.
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Chapter 11 -- Review of Literature

The intent of this study was to expand the professional development process to
identify influences in the opinions and beliefs of teachers and counselors toward
embracing middle school advisory following the completion of a series of professional
development sessions. The review of literature noted when developing professional
development sessions for adult learners there werz specific factors that the facilitator
should take into account or impleirent. The literatire reviews focused on the utilization
of the constructivist theory, andragogy theory, and transformative theory for teaching
adult learners. Suggestions for planning and presenting professional developments for
adult learners along with strategies for the transformation of preconceived ideas of adult
learners were also explored through literature reviews.

. Middle School Years

A goal of middle school advocates has been and continues to be for each middle
school student to have a meaningfi:!, sustaining relaiiansirip with an adult in school.
Johnston (1997) found that over the past decade, socicty has cxperienced an increase in
youth becoming more unruly. Incidences of the mayhenicauscd by young adolescents
who were not carefully supcrvised by adults have heeri reported in daily newspapers,
Internet headlines, and loca: news. Johnston noted that this has caused concern for the
future of our nation: In many instances, young.acolescesis were no longer being raised by
the “village,” which was evidenced by children heconiing increasingly disconnected from
the positive influences of adults.

Whitney and Hoffman (1998) reported that during the middle school years, early

adolescents often tried new, challenging behaviors as-they pushed the limits. In the
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limelight of many school districts was the middle school, which was targeted for various
reasons: discipline, character aducation, and. academics. Educators of middle school
students were placed in a “wital position due to the prime opportunity; middle school
teachers have to influence adolescent students who will affect the society at large.
According to Rubinstein (1994), “The mdsf crucial need for ansl person is to find
meaning, purpose, and significance. In order to do this, that. person must feel understood,
accepted, and affirmed” (p.. 20). |
| Middle School Reform

Middle School advocates have argued for vears that schools must be responsive to

the developmental needs of adolescents. The middle schecl movement emphasized the
“need for student connectedness, 2 concept that references school culture in which

students had meaningful relationships with adults in the schocl, were engaged in school,
and felt a sense of belonging. Alder (2002), McNeely and Falci (2004), and R. Spear,
(personal communication, February 17, 2009) acknowledged that when adolescents had a
connection to school, they often found success. Jackson and Davis (2000) reported that
reformers of middle school have been constant in advocating for advisory programs.
Jackson and Davis and Scales, Benson, Leffert, and Blyth (2000) noted that academicians
advocated that allowing adolescents to have a lasting, meaaingful relationship with at
least one adult at school demonstrated carc: and was the cornerstone of connectedness and
advisory.

The Carnegie Councii cn Adolescent Development (1989) presented eight
recommendations for the transformation of the education of sarly adolescents and the

middle level grades. The first recommendation endorsed the creation of smaller learning
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communities and called for an adult adviser for each student. The report released by a
task force of The Carnegie Council o Adolescent Development emphasized that the
middle level grades have nearly been disregarded. Th= report stated, “Most young
adolescents attend massive, impersonai schools, lcarn from unconnected curricula, know
well and trust few adults in school and lack access to health care and counseling” (p. 13).
Myrick et al. (1990) contended that too many adolescents felt lost and vulnerable in an
already complex timein their lives, which was 1aade more difficult by the structure of
schools.
NASSP (2006) outlined nine cornerstone strategies as a vision for improvement.
The fourth Cornerstone Strategy advecated to “implement a comprehensive advisory or
other program that ensures that each student has frequent and meaningful opportunities to
meet with an adult to plan and as<ess the student’s academic, personal, and social
development” (NASSP, p..12). NASSP also identified five recommendations to support
the fourth Cornerstone Strategy and two rccommendations that directly correlated with
advisory.
Each student will have a Personal Plan for Progress that will be reviewed often to
ensure that the school takes individual needs inte consideration and to allow
students, within reasoniable parameters, to design their own methods for learning
in an effort to meet high standards. Each student will have a Personal Adult
advocate to help him or her personalize the educational experience. (p. 12)
NASSP (2006) provided positions and rationales from the NMSA, supported by
burgeoning research about young adolescents. Fourteen characteristics were detailed for

successful middle schools. One facet of school culture. included in the characteristics was
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“an adult advocate for every student” (NMSA, 2003, ». 7). This position communicated
that all adults in “developmentally responsive middle level schools are advocates,
advisors, and mentors...each student must have cae adult to support that student’s
academic and personal deveio‘pment" (NMSA, 2803, p. 16). The (;pportunity to discuss
matters outside the parameters of the aqademic curricuium is c:_rucial and young
adolescents must have a trusted adalt at school (NMSA, 2093).
Develogmental Characteristics of Middle Schpol Students
Caskey and Anfara (2607) and Jackson and Davis (2000) agreed that young
adolescents, 10 - 15 year-olds, encountered many unique developmental changes. During
this age range early adolescents experienced developmental changes while they faced
»new and varied challenging opportunities and risks. Caskey and Anfara delineated the
xdevelopmental characteristics of yoi:ng adolescenae as physical, intellectual,
‘moral/ethical, emctional/psychological, and socia! with the admittance that there were no
clear divisions between the haracteristics defined. Caskey and Anfara reported
Eichhorn (1966), considered a founding father of the middle school movement,
called upon educators to cenrsider young adolescents' developmental
characteristics when planning curriculum, insiruction, and assessment and when
structuring the environment of the mizdle schooi. Prcfessional organizations
(Association for Supervision and Curricuium Development, 1975; National
Association of Secondary School Principais, 1929; National Middle School
Association, 1982, 1995, 2003) articulated position statements and
recommendations about educational prograrns and practices to address young

adolescents' developrental needs. {p. 1}~
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According to Caskey and Anfara (2007), the essence of middle school education
was to recognize and understand the distinctive development traits of young adolescents.
When developing a middle school structure to address the unique developmental traits of
the students, the advisory jjro grarm: was considered ¢ssenital. Anoth;er important
component for consideration by educators was the middle school student’s relationship to
the educational program.

Jackson and Davis (2000} noted that an in-depih stud;’ on how to improve the
education in the middle grades focuscd attention on earlv adolescence as a period of rapid
physical, intellectual, and social change. L.ounsbury.(2093) concluded that

As a result, a seventh grade class is likely to include men, women, and children. It

is virtually impossible for young adolescents to keep their chronological age in

conformity with. their social age, physical age, intellectual age, and/or
social/sexual age. The priorities of young adolescents tend to be on their social

and physical development, a fact many teachers unwisely ignore. (p. 1)
Lounsbury (2003) further noted

No other age level is of niore imiportance t the future of individuals, and literally,

to that of society; because these are the years when ycungsters crystallize their

beliefs about themseives and firm-up their self-concepts, their philosophies of life

and their values - the things that are the vltimaie determinants of their behaviors.

(- 1)

Manning (2002) referred to the developmental characteristics of the middle school
student as physical, psychosocial, and cognitive. Scales-and Kellough and Kellough’s

research (as cited in Caskey & Anfara, 2007) agreed that the developmental
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characteristics of the early adolescent were interconnected generalities. The NMSA
(2003) explained that it was iranortant to recognize that the developmental characteristics
were intertwined. It has been noted that physica! developmental changes are the most
recognized upon immediate observance. |

After the developmental period from birth to age two years, the early adolescence
stage was the next physical developmental period when intense changes occurred, which
included the onset of puberty. Scales (2003) noted that during the éarly adolescent
developmental period, the .young adolescent experienced bioldgiéal and reproductive
maturity and physiological changes. Caskey and Anfara (2907) reported that physical
developmental changes could affect the emotional, psycholozical, and social
development of the young adolescent. Jackson and Davis (2¢00) articulated that
significant physical changes led to the young adelescent’s capacity to engage in sexual
relations and reproduce.

Significant changes in the brain also occurred during the young adolescent’s
developmental period. Keating’s research {as cited in Lutz, Wagner, & Wigfield, 2005)
revealed that changes occurred in areas of the bruin, specifically in the limbic system. It
was also reported that the limbic system controls emotional functioning which may be the
cause of emotional swings displayed by many adolescents. Further information revealed
that the logic area of the brain, the prefrontal cortex that controls the executive
functioning, did not mature until iate adolescence: Feinstein (2004) reported that the
underdevelopment of the prefrontal cortex area of the brain ruay have explained the
adolescent’s emotional state of confusion and/cr the adciescent’s misread of another

person’s feeling, for example, confusing sadness with anger and surprise with fear.
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According to the NMSA (2003), self-perception was affected by early or late physical
maturation, and hormonal changes sparked physical transiormation, for example,
redistribution of body fat, increases in weight and height, bone and muscle growth, and
changes in the voice, hair and complevion.

According to Manning (2002), intellectual development, often termed cognitive
development in young adélesc:.ents, was not as pronounced as the_ir physical development.
Stevenson, Van Hoose, and Strahan and L’Espuiance (as cited in _Caskey & Anfara,
2007) noted that intellectua! development was just as iniciise as the physical. Manning’s
(2002) research yielded the following:

Cognitively, many young adolescents begin to develcy the ability to make

reasoned moral and ethicai choices. Similarly, depending on their developmental
e rate, they begin to think hypothetically, abstractly, reflectively, and critically-what

Piaget termed as a progression from the concrete operations stage to the formal

operations stage. Still, middle level educators, i their efforts to address

adolescents' cognitive development, shculd understand (and plan accordingly) for

considerable cognitive diversity. (p. 226)

Schurr, Thomason, and Thempson (1925} found that intellectual development
was exemplified inchangeas in the patierns of thinking evide:ced in the understanding
and reasoning of young adolescents. A wide range of intellectual abilities, from concrete
to abstract, were recognized in early adolescents. In asdition, their metacognition was on
the rise. Scales (2003) noted that adoiescence was a tirae of discovery, when this age
group had a greater aptitude for complex thinking, During this stage of maturation,

middle school students were interested in subjects of their chaice, preferred learning
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activities that were engaging and interactive, and-sought approval from their peers.
Young adolescents were intellectually curious, began to develop higher levels of humor,
and challenged authority. |

Scales (2003) also notad that moral/ethical develonmental characteristics
pertained to the young adclescent’s increased ability to make right choices. During this
developmental stage, thie young adolescent movec from toial 2cceptance of the moral
judgment of the significant and dominant adults in the™ lives to the development of their
own personal values, while they continued to hold on to the values of their parents and
important adults in their lives. Lutz, Wagner, and Wigfield (2005) concluded that during
this stage, young adolescents were sensitive to the true feelings of people toward them.

«This was especially true with adults, including ceunselors, teachers, and school
administrators. The teachers aznd counselors needed to be conscious of and careful in their
interactions with middle scheol students. Adolescents’ radar informed them as to whom
the caring people were in their scheol, no matter how much tk2 person said and tried to
exhibit a warm feeling tov/ard the student.

Alder (2002) reported that data collected frow interviews, focus groups, and
observations revealed that urban students felt that it was important fqr teachers to
exemplify a caring attitude. Alder (2002), Klem and Connell (2004), McNeely and Falci
(2004), and Rubenstein (1994) contended that middle schocl students felt their teachers
cared when they knew who they were, offered them personalized guidance, and helped
them with their studies. According to Kellwugh ard Keliough (as cited in Caskey &

Anfara, 2007) middle school lavel was the stags swhen young-adolescents were “at risk
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when it comes to making sound morai-and ethical choices” (p. 3) and were not prepared
to handle complex moral and ethical questions.

Paterson (2007) noted that emotional and psychelogical developments were
characterized by the early. adolescent’s need to be independent, although adult affirmation
and assistance in finding areas where they could sacceed was still important. Self-worth
and self-esteem were important traits of this developmental stage that could be bolstered
and/or crushed by adults as weil as their peers. Aiong with the pressures and anxieties of
early adolescence, Jackson and Davis (2000) obzerved that young adolescents
experienced a decrease in their self-esteem when they transitioned from elementary
school to middle school. During this unique phase, it has been noted that adolescents
could be unrealistically self-critical. Schurr et al. {1995) concluded that young
adolescents were generally dissatisfied with themselves and had difficulty explaining
their feelings.

Scales (2003) stated that adolescents were “psvchelogically vulnerable, because at
no other stage in development were they more likly v encounter and be aware of so
many differences between themselves and others” (. 49). Scales also mentioned that the
desire for peer acceptance, tiie need to belong to social groups, the overreaction to
mockery and embarrassment, the exporimentation with new tehaviors in the search for a
position within a group, and the iranster of loyalty fron: adults to peers were emotional
and psychological developmental characteristics. Kellough sud Kellough (as cited in
Caskey & Anfara, 2007) asserted that young adciesceats preferred to make their own
choices and may have emulated revered peers or non-parent adults, although the family

still remained a critical factor in final decision making. According to the NMSA (2003),
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All in all, the several developmental proczsses associated with adolescence, while

natural and necessary, present challenges :o those entrusted with the responsibility

for the healthy development and education of young adolescents, and it is very

clear that the schools of yesterday are ill-suited tor meeting the challenges of

today. (p. 5)

History of Middie School

According to Lounsbury and Vars (2003), Eliot, a former president of Harvard
University, began the movement to reorganize secondary education. Twenty-one years
later, in 1909, the first junior high school, Indianola Juniox High, was established in
Columbus, Ohio. In 1918, the Commission on Reorganization of Secondary Education
.+ recommended the 6-3-3 organizational form. Additicna: refcim evolved in 1961 when
__-Alexander, Grantes, Noyce, Patterson, and Roberison called for a new school to address
the unique needs of early adolescents as they progressed through their stages of physical
and organic development. Weller (2004) noted that the reformers envisioned a structure
housing grades six through eight, not grades seven through nine like the typical junior
high school. In the early 1980s, new paradigms for reforming middle level education
began to loom.

George and Alexander (1993) presented a new philosophy of how middle schools
should work and a new middle school concept:

The concept of the trarsitional school 1s sufficient, however, because middle

school learners have unique characteristics and needs which must not be simply

an extension of the program of the elemetiary sc¢io0l or an earlier introduction to

the demands of high schogl. An effective tuiddle schoel must not only build upon
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the program on earlier childhcod and anticipate the program of secondary

education to follow, but it must be directly concerned with the here—and—now

problems and interests of its own students. Furthermor¢, the middle school should
not be envisioned as a passive link in the chain of 2ducation below the college and

university, but rather as a dynamic force in improving education. (p. 43)

The organizational success of restruciuring secondary education began in the last
decade of the nineteenth ceniury an< changed thc wav ecucating children was viewed.
Later changes in structures were suggested to create schools specifically designed to meet
the needs of the students who were being served. First thie junior high replaced the
traditional 8 - 4 pattern with the 6 — 3 - 3 plan. Middle schoois were created specifically

:to meet the developmental needs of early adolesceits. According to Lounsbury and Vars
(2003), the 5 — 3 - 4 arrangement with middle schools in the center became the most
common organizational structure.

Middle School Adviscry .

History of Middle School Advisory

The structures that comprised many of the currezit advisory models were taken
from earlier guidance programs. According to Gziassi, Gulledge, and Cox (1998), in the
1880s educators began to push fci vocational and moral guidance in schools, and as early
as 1920, the first teacher advisory concept was implemented in junior highs. Myrick et al.
(1990) noted that during the 1960s the teacher advisor program was first described as a
homebase or homeroom. Caswzll (2004) ascertained that throughout the middle school
movement, advisory was creatzd as a support for guidance counseling programs in an

effort to reach all students. James and Spradling (2002} articulated that “leaders of the
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middle school movement cited ani: extended guiderce rograim’among the essential

elements of an exemplary middle school” (p. 13). Advisciy was not the time for the

advisor to provide individualized counseling. Jackson and liavis (2000) acknowledged
that guidance fell under the expertise and job deseription of the school counselors.

The Carnegte Council on Adolescent Development (1989) was devoted
exclusively to the education and well-being of young adolescents. Although educators
and groups had focused atteniion on early adolesrents, this was the first inclusive report
by a nationally renowned group. The challenge was given to become advocates for
adolescents, ages 10 to 15. The report revealed that “a volatiie mismatch exists between
the organization and the curricuium of middle grade schools and the intellectual and
- semptional needs of young adolescants™ (Carnegie Counc.! oz Adolescent Development,
p. 8). The report stated the fcilowing:

: Finally, we call upon al! those deeply concerned about young adolescents’ future,
and the future of thi¢ nation, to begin not {2 create the nation-wide constituency
required to give American young adolescents the preparation they need for life in

. the 21% century. The work of all these sectors will be necessary to transform
middle grade schools. Through their efforis, a ;ommuanity of learning can be
created that engages those young adolescents for whom life already holds high
promise, and welcomes into the mainstream of society those who might otherwise

be left behind. (Camegic Council »n Adolescent Development, p. 11)

The Carnegie Council on. Adolsscent Develcpnismt {1989) captured the attention
of the nation when it offered support for the middle school movement. This provoked a

groundswell of introspection by middle level edusztors who began to reculture schools to
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be more in line with the developmental characteristics.-of those from 10 to 15 years of
age. The Carnegie Council on Adolescent Development recommended
Every student needs at least orie thoughtful adult whe has the time and takes the
trouble to talk with the student about academic matters, personal problems, and
the importance of performing well in middle grade schools. The student who feels
overwhelmed by course work, worried about a health problem, intimidated by
classmates, or-accused of raisbehaving nceds to be able to confide in someone
with experience. (1989, p. 37)
Prior to The Camnegic Council on Adolescent Developinent’s (1989) landmark
release, the NMSA’s (1982) ﬁrst‘poéition papef stated tne fol'idwingf
. Bvery learner needs an adu,‘tt who knows him or her well and is in a position to
give individual attention. Therefore, the middle school should be organized so
that every youngster has such an adult, one who hus a special responsibility for
the individual’s academic and personal welfare. (pp. 12-13)
Similar suggestions were made in latert NMSA publications {1995; 2003).
Defining Middle School Advisory
Advisory programs, also krewn as advoc:cy programs, homebase, teacher-
guidance, and advisor-advisee, wer: predicated on the belief that every young adolescent
should have at least one aduli at schooi tc act as the student’zadvocate (Mertens &
Flowers, 2004). The primary. puspose of ar: acvisory program was to promote
involvement between the teaclier and student in the acdvisory group. According to George

and Alexander (1993), every student needed to have a positive relationship with at least
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one adult in the school who was “characterized by warmth, concern, openness, and
understanding” (p. 201). |
| Juvonen, Le, Kaganoff, Angustine, and Constarnt (2094) agreed that middle level

advisory programs consisted of an adult meeting regularly with a group of students to
provide mentorship, suppert, personalization, and guidance. The advisory program was to
provide the opportunity fqr an adult advocate to be initiated into the life of every student
in the school. This would address the issue of many early adolescents who endured
feelings of isolation and loneliness. NASSP (2006) advocated that advisory activities
allowed students to connect with caring adults and peers to assist them through the rough
spots during their middle level years.
Beane and Lipka (as cited in Anfara, 2006b) presented the following description
of advisory programs in 1987:

Advisory programs are designed to deal directly with the affective needs of

. transescents. Activities may range from aonformal interactions to the use of

systematically devzloped units whose organizing centers are drawn from the

common problems, needs, interests, or conceins of transescents, such as “getting

along with peers,” “living in the school,” or “developing self-concept.” In the best

of these programs, transescents have an opportunity to get to know one adult

really well, to find a point of security in the institution, and to learn about what it

means to be a healthy human being,. (p. 40)

Jackson and Davis (2000) concluded, “Advisory enables educators to provide
responsible adult guidance and extra support as middle grades students undergo normal,

yet often turbulent, developn:ental changes that. <rectlv and indirectly affect learning” (p.
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144). Galassi et al. (1998) agreed that the primary goal of advisory programs was to
develop a relationship in which a community of learners cared for one another. Adults
who served as advisors should know their advisees well enough to be the trusted adult
that students could talk to when they had a need.

Aavisory and Academic Success

Advisory programs stemmed from the understanding that academic success was
disillusioned if the developmental needs of young adolescents were not met. According
to The Carnegie Institute (1995), young adolescents needed ti:e following fundamental
requirements to grow into successful adults: (a) earned respect, (b) membership in valued
groups, (c) meaningful relationships with peers and aduits, aﬁd (c) a sense of self-worth

“based on achievemeént. The Carnegie Institute determined that the risks associated with
drug use, social alienation, and poor school performance left one in four adolescents

. vulnerable to high-risk behavioi and school failure. Based on these findings, advisory
programs were a logical intervention to address the needs of early adolescent learners and
their quest for high academic achievement.

The research on young adolescents included ~onvincing evidence that middle
schools needed to respond te the developmental nzeds ¢ their students. According to
Jackson and Davis (2000) and NASSP (2006), ressarch on 1€ - 14 year olds documented
that the power of a meaningtul relationship with an ade!t sustaiited and improved student
achievement. Viadero (2007) reported that a research uralysis-of 207 studies of school
based programs, created to cultivaie the social and emotiovai skills of students, was
shared by the Collaborative for Academic, Social, and Emotional Learning (CASEL).

The report revealed that students who participated in prograres that focused on social and
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emotional skills achieved greater academic success, as measured by their grades and test
scores when compared to students who did not patticipate in such a program.

The Carnegie ,Cguncil on Adolescent Development (1989) advocated that schools
were organized to support personalization and tc establisiy a community of learners. In
order for learning to occur, middle school students firsé needed to feel they belonged, and
they needed adult guidange in navigating their social, personai, and academic
development. In Marzano, Marzario, and Pickering’s (2003) meta-analysis of classroom
management research, the importance of student-teacher rzlationships was recorded.
Fitting student-teacher relationships were recognized as a reason for the reduction in
classroom disruptions and were corrclated o gainis in achievement and engagement in the
classroom:

- Goodenow’s research (as cited in Jacksor. & Davis, 2000) examined the
relationship of belonging beliefs with academis motivation and noted, “Students try
harder and achieve at a highei level it they feel M:at their tpaci:er is interested and
supportive and that they belong {o a group of peers and adults that encourages them to
succeed and provides help when it is needed” (p. 122). Jackson and Davis (2000)
observed that when students carec about the opinions uf others toward them, they were
often compelled to rise to the challenge of the high expectations set for student
achievement and behavior. Research concluded that advisory. addressed the
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