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Abstract
The purpose of this study was to ascertain the¢ioaship between the dependent
variable, average daily attendance rate, and thepiendent variables, socio-economic
status, student enrollment, and the type of attecelaolicy implemented in the 85 public
high schools in southwest Missouri. The types tdratance policies were sorted into one
of three pre-determined categories: punitive, relvar affective. Data were collected for
each of the independent and dependent variablpsréentage was calculated by
dividing the number of policy types within eachegary by the total number of policy
types. Then the data were organized based on #rage/daily attendance rate, student
enrollment, and the socio-economic status. Dat& w&ealyzed using inferential statistics,
including ANOVA, bivariate correlation, and multgptegression. The Pearson
coefficient was used to determine the significapicie relationship. There was no
relationship between average daily attendance acid-economic status, and no
relationship was found between average daily attecel and type of attendance policy.
A significant relationship was identified betweearegage daily attendance and student
enrollment. Additionally, a significant relationghivas found between the independent
variables, socio-economic status, and student lemeat. A significant relationship also
existed between all three independent variables\webepared to average daily
attendance rate. Of the 73 school districts pasiong in the study, 80.8% implemented
a punitive attendance policy. The average daignatance rate of the responding schools
was 94.29%. Although a relationship between thatpantype of attendance policy and
average daily attendance rate was not establishiisi study, previous research has

found punitive policies have a positive impact tudent attendance.
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Chapter One: Introduction

More than 90,000 of New York City’s elementary @ohstudents, as well as 40%
of high school students and 24% of middle schaalestts, were absent for at least a
month during a recent school year (Medina, 2008), rsationally, in the 2004 school
year, 540,382 public school students dropped ogtades 9-12 (Sable & Gaviola,
2007). Several factors have been identified asrituting to poor attendance and high
school dropout rates: the type of attendance paipfemented in the school district
(Baker, Sigmon, & Nugent, 2001); economic statuieifinckx & Smeeding, 2003); and
the size of the school, or student enrollment (&tewvn, 2006). Researchers have also
identified reasons students drop out, such as “grames in core subjects, low
attendance, and disengagement in the classroohading behavior problems” (Sable &
Gaviola, 2007, p. 1). In addition:

Efforts to improve school attendance cannot bersépd from the larger school

reform picture. Safe and healthy schools — ondsetfmi@loy a challenging

curriculum and reinforce high expectations for asats, behavior, and social

responsibility — are schools that give studentsilbévation to attend. (California

Department of Education, 2000, p. 1)

According to the National Forum on Education Stats (2009), “in this era
of increased accountability for states, distriats] schools, the connection between
student attendance and learning is being studie@ than ever” (p. 1). Heppen and
Therriault (2008) stated, “the transition year tildhe school (sixth grade in many
districts) is a good starting point for identifyitige local risk factors most predictive of

whether students graduate or drop out” (p. 8).Hasrmhore, dropping out of high school



“has been clearly identified as an early warnimggndhat students are headed for potential
delinquent activity, social isolation, or educaabfailure” (National Center for School
Engagement, 2009, p. 2). Besides the fact that @ibendance predicts dropping out,
chronic absenteeism can result in other negatimeaxuences for students and schools
(Epstein & Sheldon, 2002). If students are notimosl, they have fewer opportunities to
learn subject matter which helps them be successtuk future.

Background of the Study

What is truancy? A simple definition of truancy'@ unexcused absence from
school” (Virginia Department of Education, 20053)p. There is, however, a distinct
difference between the student who incurs one ursedabsence and a student who has
several unexcused absences. Since there is nce@ingian of truancy or chronic
truancy, most people think of truant students asétwho miss several days (Virginia
Department of Education, 2005). The federal govems beginning to take steps to
define truancy, since the definition can vary fretate to state, division to division, and
even school to school (Virginia Department of Ediacg 2005).

Truancy is a very complex issue. There are cedlaiar-cut variables that play a
part in a student’s behavior and additional vagatihat link truant behavior to more
serious problems. Researchers studying isstigaancy have traditionally examined
social, family, and personal variables that plaadents at risk for such behaviors
(Wilkins, 2008). Furthermore:

The literature consistently groups the causesuainicy into four categories with

many contributing variables: 1) student demograqtiig family characteristics;

3) student’s personal or psychological factorssehool climate including



attachment to teachers, feelings of physical saétyvell as the effect of specific

truancy policies. (Heilbrunn & Seeley, 2003, p. 4)

Student demographics include employment of theestiycs well as others living
in the household, students who live in single-peheniseholds, students who have
parents with multiple jobs, and students whose lfamiack affordable transportation or
childcare (Virginia Department of Education, 200Bjuancy rates have been higher
among males, minorities, urban youth, low inconmeifi@s, children living with only one
parent, children from large families, and childvémose parents do not have high school
degrees (Baker et al., 2001).

Not all students come to school well-fed, welltegls and ready to learn. Family
dynamics play a role in the attitudes of studestsame homes are chaotic and
dysfunctional. Students may not have had the oppuytfor enough sleep, have ample
time to get ready for school, or to even attenadetHue to family crisis situations
(Carney, 2009). Parents also have an impact omd&ist's opportunity to go to school. If
parents are supportive and value their child’s ofymity to go to school, the student’s
attitude toward school will be more positive. If@ats condone absences or do not
encourage students to go to school, the task ihmare challenging (Scheff, 2007).
Other family factors include “lack of parent supgsren or guidance, poverty, substance
abuse in the home, domestic violence, lack of fianiy with school attendance laws,
and varied educational priorities” (Virginia Depagnt of Education, 2005, p. 4).
Overall, the home environment largely contributethe success of the students.

Another contributing variable to truancy is thedent’'s personal or

psychological background. This aspect plays aipaxhether or not a student skips



school, what kind of mental state the student ishen he arrives at school, and what the
student’s overall attitude regarding school willfbethat day. Students can suffer from
problems such as anxiety, depression, substanse dimited social and emotional
competence, mental health problems, or poor phiysezdth (Carney, 2009; Virginia
Department of Education, 2005). If these problemsigireated or undiagnosed they can
interfere with the student’s ability to functionsathool. Many chronically truant students
have a job, have a family to support, or have tl@atanaging both work and school
forcing them to make a choice between personaéssand school (Scheff, 2007). Scheff
(2007) concluded that when a “child gets marrieds ggregnant and/or becomes a parent
the risk of truancy increases” (p. 2). These asé gufew of the personal issues that may
be a sign of more serious problems.

The school climate variable encompasses manyréiffeaspects. Social
problems, such as bullying and isolation; schan¢;sand attitudes of teachers,
administrators, and other students toward the trstadent and the student’s feeling of
attachment or connection to the school, contribatde truancy problem (Carney, 2009;
Virginia Department of Education, 2005). Bullyirga “prime component in the making
of an unsafe school environment; if a child doessfeel safe at school, or on the way
to/from school, they are much more likely to becarmant” (Scheff, 2007, p. 2). A
truant student may find it hard to connect in géarschool setting; therefore, it is
important to help the student find a niche to Redcessful. When a student feels cared
for by other adults in the school, it can help ceane many of the causes of truancy
(Virginia Department of Education, 2005). Clear esations and standards are vital to

the success of a truant student (Virginia Departroé&ducation, 2005). The student



should know what the expectation is regarding atiene and discipline and be held to
that standard by teachers and administrators (Magdepartment of Education, 2005).
Schools that make high demands and provide higildenf support often have the best
attendance records (Virginia Department of Educat2®05). A school climate that is
caring, accepting, and has purpose and structarengrerative when dealing with the
truant student.

There are many lifelong effects of not attendinigosd, and the learning
environment is affected in many ways. Schools iaae higher attendance rates tend to
yield students who perform better on achievemestistédnan schools with lower
attendance rates (Sheldon, 2007). The Nationalffr@m Education Statistics (2009) also
agreed, “the primary rationale for high-qualityesitiance data is the relationship between
student attendance and student achievement” (ff.thg student is not in attendance,
that relationship is in jeopardy of not developimbis relationship can appear early in a
child’s educational setting.

A recent study found that absenteeism in kindeegantas associated with
negative first grade outcomes, such as greatentdssem in subsequent years and lower
academic achievement (National Forum on EducatiatisBcs, 2009). There are other
serious issues that develop later in a studentisatnal career as well. For example,
“students who are frequently absent fall behindaademics and miss important
socialization concepts that enhance their abitityriderstand and follow directions or,
ultimately, plan for the future” (California Deparént of Education, 2000, p. 2).
Additionally, “high school dropouts have been fouadkxhibit a history of negative

behaviors, including high levels of absenteeismufhout their childhood, at higher



rates than high school graduates” (National Forankducation Statistics, 2009, p. 1).
Students who are absent from school miss the apubytto develop the social,
behavioral, and academic skills necessary to sdccee
Theoretical Framework

The attributional theory of achievement, motivatiand emotion (Weiner, 1985)
provided a foundation to address the research iguegh this study. This theory
proposed individuals are affected by causal aseoriptinfluenced by “three common
properties: locus, stability, and controllabilitfVeiner, 1985, p. 548). In the context of
this study, locus of control refers to one’s insiaor extrinsic motivation. One’s internal
locus is based on his own decisions and action®@vl, n.d). According to theories
proposed by Carl Rogers, “motivation might comerfrewithin an individual without any
thought to the external reward” (McDaniel, n.d.1p.These students are intrinsically
motivated because they see the need to achievewiimy external stimuli. Intrinsically
motivated students attend class because they deamitto miss class, do not want to
make up work, and have a desire to succeed in §choo

Consequently, if a person believes outside stiamairesponsible for events that
occur, this indicates an external locus (McDamal,). An example of an extrinsic
motivator would be a test exemption policy a schd in place in which a student may
not have to take finals if certain attendance gdtare met. Those who provide extrinsic
motivation are working under the behaviorist thesiset forth by B. F. Skinner. Skinner
suggested a “punishment and reward system as aatiotial tool” (McDaniel, n.d.,
p. 1). The external force is often “offered in them of a system that reinforces the

desired behavior or negates undesirable actionsD@viel, n.d., p. 1). Through the



direction of positive or negative consequencedéravior, students who respond to
extrinsic motivation are more likely to succeed Pamiel, n.d.). Because students are
diverse, different motivational techniques showtdaldapted to ensure student success
(McDaniel, n.d.).

The stability dimension of the theoretical framekvicaptures whether causes
change over time or not” (Weiner, 1974, p. 1). &ample, “ability can be classified as a
stable, internal cause, and effort classified asalble and external” (Weiner, 1974, p. 1).
How many students make the effort to come to s¢hdbk controllability contrasts
“causes one can control, such as skill/efficaayyficauses one cannot control such as
aptitude, mood, others’ actions, and luck” (Weid€74, p. 1). The type of school
attendance policy is an aspect that can be coatkaHow students behave as a reaction
to the policy is an aspect one cannot control.

Maslow’s hierarchy of needs is another valid tioainderstanding human
motivation. The basic premise behind Maslow’s higng is that each person is
motivated by needs. Maslow believed human beingst satisfy each need, starting with
the lower needs, and only when the lower needs bege met can higher needs be
satisfied (Chapman, 2001). However, if the lowezdseare not met, then one is no
longer concerned about the maintenance of higttaraereeds (Chapman, 2001).

The first level of needs are biological and physgotal needs, such as food,
water, air, shelter, warmth, sex, and sleep, (Claapr2001). If these needs are not met,
one cannot move to the next level of need whidafsty. Chapman (2001) defined
safety as protection from the elements, securiyeg law, limits, and stability. The next

level of needs are belongingness and love whididas work group, family, affection,



and relationships (Chapman, 2001). The fourth levekteem which includes self-
esteem, achievement, mastery, independence, datm&ance, prestige, and managerial
responsibility. The final level is self-actualizattiwhich is realizing personal potential,
self-fulfillment, seeking personal growth, and peakeriences (Chapman, 2001).

Many students do not have their basic needs msideubf school. Schools can
provide a stable environment, food, water, she#ted a sense of belonging that is
missing in other areas of students’ lives. Whenstteol becomes a major contributor to
satisfying a student’s needs, attendance will tsitipely impacted (Chapman, 2001). If
the school does not provide this security, theesttids no longer concerned about higher
order needs and starts to withdraw from school (Kd9892).

Statement of the Problem

Sporadic attendance is producing local and natipradlems (Virginia
Department of Education, 200%chools in Philadelphia average 20,000 truant siisde
per day (Virginia Department of Education, 2008)alstudy by Nemec and Watson
(2007), questionnaires were used to survey highaddtudents, and results showed 78%
of the students agreed that poor attendance atfesitsgrades and learning. Low
academic achievement is a possible result of piben@ance, as evidenced in a statement
from the Center for Mental Health in Schools at WQR008): “students who attend
school between 85 and 100 percent of the time thasstate tests in reading and math at
much higher rates than students who attend scheslthan 85 percent of the time”

(p- 1). In a variety of studies, lower studentfpenance on compulsory exams has been

linked to irregular attendance (Chen & Lin, 2008).



Accountability standards associated with the gimgsl of the No Child Left
Behind Act, require each school district to showefdate Yearly Progress (AYP) in a
variety of targeted areas (Missouri Departmentlehtentary and Secondary Education
[MODESE], 2009a)In Missouri, schools are held accountable for stidehievement
as measured by the state assessment tool. Therdmlior school districts is to
implement policies that enhance learning opportesitvhile encouraging attendance
since there is no modification for those studertis Wwave irregular attendance (Chen &
Lin, 2008). The AYP targets are based on critdréd take into account assessment data,
attendance rates data, and graduation rate dat® %8, 2009a). In addition to the No
Child Left Behind standards, Missouri law mandaked each school district comply
with Missouri’'s compulsory attendance law (see Ampe A) (Pupils & Special
Services, 2008). Furthermore, “[the] compulsorgmdiance age for the district shall
mean seventeen (17) years of age or having suatlgssimpleted sixteen (16) credits
towards high school graduation in all other cagf8ODESE, 2009D, p. 1).

Not only are attendance rates vital in AYP repagitithe rates have a financial
bearing on the school districts in Missouri. Averataily attendance in Missouri is
calculated by the “total hours attended in a teymdsident pupils between the ages of
five and twenty-one by the actual number of hogl®osl was in session plus the summer
school average daily attendance (hours attendededivoy 1044 hours)” (MODESE,
2010b, p. 284). One school district cited losing.88 per day, per student, in funding,
regardless of whether the absence was excusedercused (Anderson, 2010). Because

this is such an important aspect of a school didraccountability, many districts are
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enacting and revising policies to address atterel@sties and hold students responsible
(Anderson, 2010).

Missouri’s school districts have the freedom atdistrict level to create their
own policies to reduce student absenteeism andami@e the effectiveness of policies;
therefore, the state does not monitor the fide@ftgolicy implementation in each district.
The overarching questions of this study become: t\Méhthe effectiveness of attendance
policies in Missouri? What are the different fasttiat affect the success or failure of
these policies? Responding to these questions hoay olicymakers, as well as school
administrators, to address these challenges.

Purpose of the Study

The purpose of this study was to ascertain theageedaily attendance rate and
determine the relationship between that rate aadgdiecio-economic status of students,
size of the high school based on student enrolinzamt the type of attendance policy
implemented in public high schools in southwestddigi. For the purpose of this study,
the types of attendance policies were categorigedfactive, punitive, and reward. An
affective policy “offers services (opportunities)the truant student and/or the parent”
(Reardon, 2008, p. 81). In a punitive policy, thedent is punished for missing school.
School districts implementing a reward policy pae/an incentive for a student to attend
school (Reardon, 2008).

Reardon (2008) compared the relationship betweetyle of attendance policies
in the high schools of 67 Florida school distriwith the size of the school districts, the
socio-economic status of the school district, dredaverage daily attendance of the

school district. The study also determined if thiationship between policy type and
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attendance rate was moderated by socio-econontits &ad size. Reardon (2008)
examined the Florida high school attendance paliaie coded them into one of three
pre-determined categories: punitive, reward, cecive.

This study replicated research conducted by Rea(2{a®8) using the pre-
determined categories of policies that Reardontified; however, data were obtained
from southwest Missouri public school high schodlse independent variables for this
study were type of attendance policy, socio-ecooa@tatus, and the number of students
attending each public high school in southwest Misis The dependent variable was the
average daily attendance rate of each public legba in southwest Missouri.

Resear ch Questions

The following research questions guided this study

1. What type of attendance policy — punitive, rewanmdaffective — is used in
each public high school in southwest Missouri?

2. What relationship exists between the average @#ti§hdance rate and the
type of attendance policy in each public high stihsouthwest Missouri?

3. What relationship exists between the average @#ti§hdance rate and the
number of students enrolled in each public higloetim southwest Missouri?

4. What relationship exists between the average @#igndance rate and the

socio-economic status of students in each pubdjb bchool in southwest Missouri?
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Null Hypotheses

Ho1: There is no relationship between the average déténdance rate and the
type of attendance policy in public high schoolsauthwest Missouri.

Ho2: There is no relationship between the average déténdance rate and the
socio-economic status of students in public hidgiosts in southwest Missouri.

Hos: There is no relationship between the average déténdance rate and the
number of students attending public high schooksouthwest Missouri.
Alternate Hypotheses

Ha1: There is a relationship between the average déiéndance rate and the type
of attendance policy in public high schools in $owst Missouri.

Hao: There is a relationship between the average détindance rate and the
socio-economic status of students in public hidgiosts in southwest Missouri.

Has There is a relationship between the average détindance rate and the
number of students attending public high schooksouthwest Missouri.
I mportance of the Study

There are many factors that can arguably afféeebhdaince rate. Marburger (2006)
concluded attendance and academic achievemenitarednnected; the greater the
attendance rates of the student, the greaterukerst achievement within the class.
Arulampalam, Naylor, and Smith (2008) conductetudysto analyze the factors
associated with educational attainment and stygkenibrmance, and their study
exhibited the same results; the higher the atteselahe higher the academic

achievement.
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A specific and detailed approach is necessarydatera comprehensive plan to
reducing absenteeism (Kearney, 2008). Interventiloaistake aim at the student, family,
community, and the student’s school are also ne@slakkr et al., 2001). Researchers
have also contended “that average daily attendigrene output variable that is influenced
by the enrollment in a school and the number obsetshin a district” (Jones, Toma, &
Zimmer, 2008, p. 140). However, other variables méyence attendance:

There is also growing consensus that school laatbfs such as grades,

retention, attendance, and classroom behavior agagement are better

predictors of dropout than fixed status indicasursh as gender, race, and
poverty, although background factors are indeeehadissociated with dropout,
including being born male, economically disadvaathgtudents, African

American, or Latino. (Kennelly & Monrad, 2007, p. 3

With these conflicting opinions, school personrrel éhallenged to develop
attendance policies that motivate students toistaghool. By examining the types of
attendance policies and the effectiveness of thebeies, district administrators may
benefit from knowing the relationship between tyyget of policies and attendance rates.
The relationship of the policy type to high scheiae and socio-economic status will also
assist in the creation of attendance policieswhliabenefit individual districts and most
importantly, the students.

Definition of Terms
For the purpose of this study, terms are defirsetbbows:
Attendance policy. Rules and regulations that have been adopteddnah

school district in an effort to reduce absenteeism.
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Average daily attendance (ADA). Calculation used by Missouri school districts
by adding the “total regular hours of attendansgdéid by hours in sessiorfCore Data
Collection System Manual, 2007, p. 81).

Excused absence. An absence from school “due to illness, healthddaom,
family emergency or religious purposes” (Harne®Q?2, p. 39).

Regular school attendance. The actual attendance of a student during theatch
day.

Southwest Missouri. The schools in the counties included in the Soa#tand
Missouri Southern Regional Professional Developn@eniter areas (MODESE, 2010a).

Unexcused absence. An absence from school or class “caused by thiestuor
parent oversleeping, student missing the bus, ategtion problems, student needed for
babysitting, student job requirements, ...” (Harn2®Q7, p. 39).

Limitations

The following limitations were identified:

1. The sample in this study was limited to attendatata at the public high
school level of schools located in southwest Miss@nly high schools which are
labeled such by the MODESE were examined.

2. The employees of the state do not monitor theifidef policy
implementation within each school district.

Assumptions
For the purpose of this study, the following asptions were made:
1. High school personnel followed the attendgmuecy as outlined by their

school district.
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2. Individual high schools in each district adéteto their district’'s attendance
policy.

3. The high school personnel responsible forectithg and reporting attendance
data did so accurately.

Summary

High school truancy is drawing more and more ab@nrom educators,
politicians, and families across America (Ameri&ar Association, 2006). Even though
truant students are defined differently across nsates, there is a need to address the
problem in an effort to help all students. By idgmg variables that contribute to
truancy, each district can take steps and devedbpigs that can benefit students.
However, the common variable, school attendanagijtisal to helping these students be
successful.

The Alliance for Excellent Education (2008) repdrtéAmerica’s secondary
schools are failing far too many of their studerfts”1). As educators address this and
other issues, dropouts and those \idibtheir courses remain the focus. Research has
shown that “attendance rate is important becauskests are more likely to succeed in
academics when they attend school regularly” (ScAttendance: Issues to Consider,
2008, p. 1). Due to the accountability standarde@ated with the guidelines of the No
Child Left Behind Act, each school district mustehAYP in a variety of targeted areas.
The challenge for school districts is to implemgolicies that increase student
achievement as well as motivate students to agehdol. Thus, there is a need to
identify the type of policy — affective, reward, punitive — that will help reduce student

absenteeism.
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The attributional theory of achievement, motivatiand emotion, as well as
models from B. F. Skinner and Maslow provided salplatforms to explore. Weiner
(1985) discussed the three common properties (Jatability, and controllability), that
have an impact on people and how they react tongsiteations. Skinner posed the
punishment and reward system, specifically reggrditrinsic motivation (McDaniel,
n.d.). Maslow’s hierarchy of needs is a tool usedriderstand human motivation and is
focused on levels of needs one must satisfy befanéng to the next level (Chapman,
2001).

There are many factors affecting attendance rase&ch has shown student
achievement and school attendance are related (ivtgrh) 2006). School districts are
challenged to develop a comprehensive intervemtiodel to combat problematic
attendance and motivate students to stay in school.

Chapter One presented an introduction to the s@Hgpter Two discussed a
review of literature. In Chapter Three, the metHodg, data collection, and data analysis
were detailed. A discussion of descriptive andriri@ial statistics was also included in
Chapter Three. Analyses of data were presentethapt@r Four. Tables and figures
representing the descriptive and inferential diaisvere discussed and displayed. A
summary of findings, as detailed by each reseanelstegpn, and recommendations for

further study were also discussed in Chapter Five.
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Chapter Two: Review of Literature

In the review of literature, research regardingpalt student absenteeism and the
effects on student/academic achievement, schoaptlise issues, truancy, and dropping
out of school were examined. The review also inetuthctors to be considered when
developing attendance policies, types of attendaontieies, and how socio-economic
status and the number of high school studentsledroi the school district affect
attendance rates.

Chronic Absenteeism

According to the National Center for Children invedy (NCCP), chronic
absenteeism is defined as “one who misses 10 geycemore of the school year,
regardless of whether an absence is excused ofAsitford, 2009, p. 1). Rothman
(2001) suggested, “chronic absenteeism is not secaliacademic failure and departure
from formal education, but rather one of many syon of alienation from school”

(p- 59). Within the United States, “25% of kindetgars, 21% of first graders, 17% of
third graders, and 15% of fifth graders are eititetisk or chronically absent” (Romero

& Lee, 2007). Guare and Cooper (2003) found thdt6% of high school students are
truant from classes and, of that number, 13.1% baea truant more than 11 days within
the school year” (p. 22).

In the Sioux Falls School District, in South Dakdtavelfth graders exhibited the
highest rates of overall chronic absence with ntiea@ 40 percent of students missing
more than 10 school days during each school y&atignal Forum on Education
Statistics, 2009, p. 18). Sheldon and Epstein (26txted, “students who are chronically

absent are more likely than other students to duamf school” (p. 39). Furthermore,
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“dropping out has been associated with an increbisglthood of unemployment,
dependency on welfare, and incarceration” (WilkRR308, p. 12). Researchers have
studied “issues of school non-attendance, truasmag,dropping out ... [and have]
traditionally examined social, family, and persowatiables that place students at risk for
such behaviors” (Wilkins, 2008, p. 12).

Truancy. The structure of a school setting often contrisutehow students
experience the educational environment. Schoolatenand “culture can influence
student absenteeism and truancy” (Harnett, 20037 )p.Students who are truant do not
have the opportunity to develop relationships wlitir teachers and oftentimes have
trouble making friends and interacting with thezeps (Malcolm, Wilson, Davidson, &
Kirk, 2003). In addition, the truant student’s fraship groups become smaller or even
closed, leading to further isolation. Teachershatte attention seeking and disruptive
behavior to the loss of this confidence (Malcolnalet 2003). Harnett (2007) explained,
“when students feel the system is working for theard on their behalf, they are more
likely to stay connected to teachers and the aulrma” (p. 37). Consequently, “when
students do not feel the system is supporting thleay, disconnect” (Hartnett, 2007,

p. 38).

Policies designed to impact truancy must reflemttesand local law. State and
district policymakers have the autonomy to deteawiat is considered an excused or
unexcused absence (National Forum on Educatiorsttat 2009). Researchers have
concluded, “high school attendance policies areroftlike across the spectrum of school
sizes and types” (Hartnett, 2007, p. 38). Most stHlstricts deem “iliness, injury, and

death in the family” (Harnett, 2007, p. 38) as esamlabsences and usually require a
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parent note. Students who have excessive abseueds diness must provide a doctor’s
note, and planned absences may require studeptevmle documentation ahead of time
(Hartnett, 2007). Unexcused absences fall intoadribree categories; failure to submit a
note or documentation of an absence, “submittisgaed excuse which does not
constitute an excused absence, ...[or] presencelmolproperty but failure to attend
assigned class” (Hartnett, 2007, p. 39).

In Alabama, the state board of education has redufre parent or guardian of a
student who is absent to explain in writing, witktimee school days, the reason behind
the absence (Alabama Department of Education, 26@dlure to furnish the explanation
results in the child being considered truant eashhe or she is absent (Alabama
Department of Education, 2004). In Wisconsin, tayais defined as “an unexcused
absence from all or a portion of the school dayrgsiudents aged 6-18 receiving
compulsory education” (Eastman, Cooney, O’'Conn@riall, 2007, p. 3). Wisconsin
has defined simple truancy as a single unexcussehab and habitual truancy as having
five unexcused absences in a semester (Eastman24G¥). The Pennsylvania School
Code emphasized after three days of absence withlamiful excuse, a student is
considered truant (Pennsylvania Department of Bauga2007). Missouri schools do
not have a state definition of truancy, whereasident must be absent 18 times in
lllinois to be considered truant (Douglas, 2009).

School districts around the nation are examinitgnalance data in an effort to
improve student attendance. As a result, truangyat®on programs are being
implemented in many of those school districts. @lieeach program has the same goal:

“to improve school attendance in the short ternththe longer term goals of raising
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grades and encouraging high school graduationtfiolesits who are at risk of dropping
out” (Heilbrunn, 2007, p. 1). Since truancy is sonplex, it is important to note an
effective approach to truancy reduction involvesifees, schools, and communities
working together “to set rules for school attendaand to enforce those rules quickly
and consistently” (Eastman et al., 2007, p. 4).

Aurora Public Schools, in Colorado, institutedwaticy reduction program which
featured a “range of interventions such as tutomoginseling, Saturday school, parent
support groups and substance abuse treatment’ofiddfrorum on Education Statistics,
2009, p. 19). The program also included sevenididavel truancy specialists who
collaborated with the schools, families, and thertto remedy truancy issues (National
Forum on Education Statistics, 2009). At the enthef2007-08 school year, Aurora
Public Schools indicated that 78% of their scha@sreased the number of students with
10 or more unexcused absences and overall, theerushbabitually truant students was
reduced by more than 250 students, increasingalifinds by $350,000 (National
Forum on Education Statistics, 2009).

In an effort to improve attendance, the Alamosao8tbistrict, in Colorado,
partnered with the community for restorative progsao help families overcome barriers
ranging from parents’ late work schedules to tlo& laf an alarm clock or clean clothes
for students (National Forum on Education Stasst®009).The Montezuma-Cortez
School RE-1 District, in Colorado, recently begantpering with parents of students via
an annual family contract and parent meetings adbddnce students missed more than
10 days of school (National Forum on Educationi§tes, 2009). The actions of these

school districts are representative of ways to tenact the truancy problem.
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Another Colorado school district, Cherry Creek Bist used attendance data to
reveal possible causes of student truancy (Natiéoalm on Education Statistics, 2009).
Besides attendance tracking, the district begaerfention with family notification and
problem solving” (National Forum on Education Stttis, 2009, p. 21). If attendance
does not improve, the student is referred to thel&it Attendance Review Board which
includes “reps from the school district, human sm®y, and the juvenile assessment
center, as well as a social worker, school deamsselors and mental health staff”
(National Forum on Education Statistics, 2009,1).\#ho meet to address the student’s
needs. A well-rounded staff is important since @gtiots with chronic absences frequently
have personal or family mental health concernsstsuge abuse problems, significant
family changes, and/or long-standing academic gtasj (National Forum on Education
Statistics, 2009, p. 21). These examples highlightemphasis school districts are
placing on student attendance.
Legal and Economic I ssues

There are legal and economic consequences thausrthe truancy issue.
Mandated school attendance began in 1874 “witlstide’s [New York] first compulsory
education law, which required that all children égght to 14attend private, public, or
home school for at least 14 weeks each year” (MsWiilgh, 2005, p. 380). There are
arguments for and against compulsory educations@him favor of compelling
education...[have believed] that the health of a dgawy relied upon an educated
citizenry and that if the state provides schoofmrgthis purpose it must not be thwarted

by parents, children or employers” (Maughs-Pugl®52@. 380). However, “critics say
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that forcing students to attend school is countaetpctive, [and] that students who don’t
want to be there often become disruptive influeh{€hristie, 2007, p. 341).

Most states “typically require school attendancarfithe ages of six to 16, but
variations in laws mean that depending on a chdtbse of residence, (s)he is required to
attend as few as nine or as many as 13 years obBdieilbrunn, 2005, p. 2).

Heilbrunn (2005) determined, “only 16 states regjaittendance until the age typical of
high school graduation” (p. 2). In most states,uiyg people are entitled to receive
public education until the age of 21, yet anecdetaence suggests that failing students
who are expected to lower schools’ standardizedsteses are often encouraged to
withdraw” (Heilbrunn, 2005, p. 2). With the increaisstandards for No Child Left
Behind, school districts are required to repodradince data, “yet differences in state
definitions mean that no aggregated national datsuancy will be available even under
the new regulations” (Heilbrunn, 2005, p. 2).

Truant students are often directly involved witgdeimplications. The National
Center for School Engagement [NCSE] (2007) repdttatimany schools’ policies
require the failing of students for missing a aareamount of classes. The NCSE (2007)
also contended that truant students are more likelbe involved with the juvenile
system as an indirect legal consequence of poemddnce. Parents are also responsible
for their children’s lack of attendance. In somé&@&xe cases, parents could face neglect
charges, lose custody of their children, or recgudime (NCSE, 2007). Research has
identified “delinquent peer association as onéhefrnost important predictors of an
individual’'s own involvement in delinquency” (Hen&/Huizinga, 2007). Children who

become involved early in their life with criminatta are more likely to continue those
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acts even as an adult (Henry & Huizinga, 2007).|Ackiminalities, such as high
daytime burglary rates, vandalism, and weaponse@hiolence have been linked to the
consequences of truancy (Henry & Huizinga, 2007).

The economic consequences of truancy are alscaisioige Baker et al. (2001)
linked truancy with a high probability of droppiogt of school. Dropouts cost society
over $200,000 over a lifetime in government-fundggdenditures, but are costly to
taxpayers due to increases in juvenile court inmslent (NCSE, 2007). Berkeley High
School, in California, is losing more than $100,@0®onth in state funding due to absent
or truant students (Oakley, 2010). The schoolididtvses $29.73 per day for each
student who is absent which adds up quickly wi08,high school students (Oakley,
2010). Additionally, because truant students regmore counseling services, need more
tutoring, and usually create more discipline refls;rthe cost per student increases
(NCSE, 2007).

Truancy involves a vicious cycle of economic isswlgch includes paying fines
and missed work time for parents who are requioegttend to their children’s attendance
issues (NCSE, 2007). This could have a consideratgact on families with a low
socio-economic status. If these students do neive@ high school diploma, their
earning potential is significantly decreased, amapding out is more likely. Job
instability, reliance on public assistance, unemplent, and underemployment are
several other consequences of truancy (Henry & iHg& 2007).

I mportance of Attendance Rates
Collecting accurate attendance data is criticalktwool districts. Molland (2001),

discussed the importance of attendance data amgstggl, “although No Child Left



24

Behind is a federal program, each individual statest develop and implement its own
academic standards, test for measuring their aetment, and regulations for
administering the program based on guidelines fiteeriJnited States Department of
Education” (p. 126). Furthermore, according toNaional Forum on Education
Statistics (2009), “high-quality attendance dat¥e® as the foundation for
understanding where students are during the sadaydl(p. 3). Additionally, these data
“provide the information needed for schools to fatate practices, programs, and
policies to improve attendance rates” (Nationalufoon Education Statistics, 2009,
p. 3). Each school in each district depends onrateschool attendance data to
determine if they are “meeting AYP targets underQ¥uold Left Behind” (National
Forum on Education Statistics, 2009, p. 3). lis®amportant that all districts have a
uniform set of codes to describe the reason a studessed school.

After the attendance data are collected, it is irtgmd to analyze the data into
meaningful information that can be utilized by ool district. Then, “education
leaders [may clearly] understand how student aleseare affecting their community,
[and] they are in a position to make the case hanges that will improve student
attendance” (National Forum on Education Statis2€99, p. 17). There are two types of
analysis that can assist a school district in wstdading data: qualitative and
guantitative. The “qualitative analysis [of data¢lude[s] taking a closer look at local
attendance policies to determine whether they stppdimal student attendance”
(National Forum on Education Statistics, 2009,4). The National Forum on Education

Statistics (2009), continued, “quantitative anasyselude investigating whether student
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attendance data correlate with student demograpbigs, academic performance, grade
levels, retention patterns, school completion amadigation” (p. 17).

Considerations. Attendance policies are generated due to a vaviatyasons.
Academic achievement is a high priority; howeveis bnly one of several reasons.
School budgeting relies on attendance since mesias’ budgets “are based on average
daily attendance and high absenteeism can resthieiloss of funds” (The Chalkboard
Project, 2009, p. 1). The Chalkboard Project (2@3®d several examples to describe the
strength of the fiscal incentive in states thatagerage daily attendance as the basis of
educational funding. For example:

The school finance website for Humble, Texas Inddpat School District steps

teachers, administrators, parents through thelfisggacts of absenteeism. The

site reports the district loses $32.29 in fundiogdach student absence and urges
parents, students and employees to eliminate ussagetruancy. (The

Chalkboard Project, 2009, p. 2)

The Temecula Valley Unified School District repartesing about $30.00 for every
student who is absent each day (Kabbany, 2005)parstendent of a Kentucky school
district asked parents to keep absences to a mmiend explained how each student
absence cost the district $20.73, while anotherigidtrator in a California district
eliminated the automated calling system and madsopal calls to parents of absentees
in an effort to increase student attendance (Thakbbard Project, 2009). It is important
for parents and students to realize the finaneialifications of each student absence.
School districts that depend on average daily d&rece for a portion of their budget

must emphasize the traumatic impact student almsntecan have on the district budget.
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Effects of Chronic Absenteeism

Academic achievement. As indicated by No Child Left Behind, “states mast
clear timelines for improving student achievemaerith particular emphasis on closing
achievement gaps between low-income and minonifesits and their peers” (Molland,
2007, p. 127). Students who have poor attendamcatar disadvantage in regard to
student achievement. Research conducted in Chitagod that nearly 90 percent of
freshmen who missed less than a week of schodemeester graduated, regardless of
their academic history” (Pinkus, 2009, p. 6), amdHermore, “Los Angeles students who
were absent for more than ten days in a singledglear were half as likely as their
peers to graduate” (Pinkus, 2009, p. 6). Pinku®92@oncluded, “widespread attendance
problems contribute to low performance and gradumatates” (p. 6) which coincides
with an analysis of national data in which “schowlth higher attendance rates had
lower dropout rates” (p. 6). In a recent survegtoidents choosing to leave school
without a diploma, Pinkus (2009) found, “missing tmnany days of school and having
trouble catching up was the second most reportesbrefor dropping out” (p. 6).

School disciplineissues and truancy. The National Center for School
Engagement (2003) determined:

Truancy is a status offense — an act that is aecdue to the young age of the

actor, but would not be illegal for someone olddre most common status

offenses are running away from home, alcohol usdew violations, and

ungovernability. (p. 1)
Likewise, Railsback (2004) reported children wheérahronically unexcused absences

are at risk for being involved in more serious hatwal issues, such as substance abuse,
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involvement in criminal activity, and incarceratidwational studies have shown “school
dropouts are more likely to have higher rates skeabeeism and tardiness along with
behavior and disciplinary problems while in schogfeilorunn & Seeley, 2003, p. 3).
This does not mean all students who are truantrbeasiminals, yet it does suggest
truancy in school can be a predictor for more sericriminal activity (Railsback, 2004).
Heilbrunn and Seeley (2003) reported that “problents school to be a risk factor for
drug and alcohol use, and for involvement withjthenile justice system” (p. 3).
Truancy is usually directly related to negative debrs; however, it is also a “red flag
that may signal any number of problems in a chitdise, ranging from poverty to
mental health issues to physical abuse” (Heilbr&r8eeley, 2003, p. 3).

Dropping out of school. For years “Americans have been warned that U.S.
dominance in the world’s economy is fading becafgbe country’s poor educational
performance” (Amos, 2008, p. 1). However, at thmeséime, “shifts have been taking
place in society that portend — unless Americamggio® pay attention and make some
significant changes — a major alteration in thisifpee economic status” (Amos, 2008,
p. 1). According to the Alliance for Excellent Edtion (2008), the changing climate of
business, urban infrastructure, and diversity ageliiring more years of schooling,
specifically, beyond the eighth grade, and, ascetgid by “the U.S. Department of
Labor, 90 percent of new high-growth, high-wagesjalll require some postsecondary
education” (Amos, 2008, p. 1). Furthermore, “maolyg once held by high school
dropouts or by individuals who had attained onhigh school diploma are being
automated or going overseas, leaving minimally ateec Americans with increasingly

diminished options to support themselves and faenilies” (Amos, 2008, p. 1). The
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Alliance for Excellent Education (2007), reportd@,years ago, the United States led the
world in secondary and higher education rankingstdday many other countries have
caught up or surpassed the United States in newaely category.

There are many areas of society that are affegteftdpouts. Affected domains
include “the economy, social fabric and securityha nation, states, and local
communities” (Amos, 2008, p. 2). Amos (2008) found:

More than four million students across the coumtiliyenter the ninth grade.

Over the next four years, a third of these studesitgirop out before attaining a

diploma; another third will graduate without haviggined the skills and

knowledge necessary to succeed in work or postsicgmeducation. (p. 1)

These statistics are alarming and indicated refogrthe nation’s high schools will not be
an easy process. Increased accountability standalfdensure that all students have the
opportunity to succeed and graduate prepared éofutiire” (Amos, 2008, p. 3).
Development of Attendance Policies

Marburger (2006) arguetin enforced mandatory attendance posignificantly
reduces absenteeism and improves exam performgnce48). If attendance procedures
and policies are unclear, students and their famitnay become confused about
attendance guidelines. Due to the increasinglyrdesetudent populations in local school
districts, notification of compulsory attendancesaand school attendance procedures is
a vital first step in educating parents (Studemnv@ahcy, 2008). Relaying this
information in a variety of methods and languagaswelp school districts ensure

parents know the importance of regular school ddane (Student Advocacy, 2008).
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Why students do not attend school. In an effort to determine what strategies to
use to increase student attendance, educatordooksit the reasons why students do
not attend school. Students are absent from s¢boalvariety of reasons. The age of the
student and each student’s individual circumstaifext attendance. Railsback (2004)
described “six variables that were statisticallynglicant predictors for distinguishing
absentee high school students from regularly aitbgr&tudents” (p. 6). The variables are:

1. Students’ school perceptions: Absentees are lesly lio perceive school

favorably;

2. Perception of parental discipline: Absentees peecdiscipline as lax or

inconsistent;

3. Parents’ control: Absentees believe parents agengting to exert more

control over them;

4. Students’ academic self-concept: Absentees feetiorfacademically;

5. Perceived family conflict: Absentees experienceiliasonflict;

6. Social competence in class: Absentees are ledy tixéeel socially

competent in class. (Railsback, 2004, p. 6)
Climate and culture also play a vital role in stuidattitudes towards school.
Furthermore, when students have a purpose andgarréa connect while at school, they
can challenge the values of the peer group and luiélationship with teachers,
administrators, or staff members who help carrwiB®n for students (Hartnett, 2007).

Consistent enforcement of a school’s attendanaeypisl the first means to help
encourage students to have good attendance. Trimramypant in schools that do not

consistently enforce attendance policies (Teageé94). Baker et al. (2001) believed
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schools should adopt attendance policies whichneéwaod behavior, discourage poor
attendance, and have consequences for truancyyveovan attendance policy which
relies heavily on consequences may not succeedeR€2008) explained that the
Minnetonka high school attendance policy requitedent’s grades be lowered after
three unexcused absences and again thereaftepolibg was not effective, and the
district decided to disconnect unexcused absemoesdrades (Reeves, 2008). Under the
new policy, when a student missed class, the parastcontacted, and within 36 hours a
staff member met with the student regarding theats (Reeves, 2008). Every
unexcused absence resulted in an after-schooltdetdReeves, 2008). Since the
implementation of the new policy, “unexcused abssrave dropped by 42 percent the
number of disciplinary referrals has dropped by6#ent, and suspensions have
dropped by 37 percent” (Reeves, 2008, p. 91). Re@@08) concluded, “when schools
improve grading policies —for example, by discorimgcgrades from behavior — student
achievement increases and behavior improves dreafigti(p. 91).

An effective attendance policy should have a nfalteted approach. Overall,
schools can help students’ attendance by inconpgrégssons of problem solving,
building relationships with students, monitoringeatlance, and communicating with
parents (Conchas & Rodriquez, 2009). Affective @es, in which support or counseling
is offered to families, or policies in which prigdes are taken away, are more effective at
decreasing absences. It is important, howevergstsdealize there are consequences for
being truant from school (Teasley, 2004). Rear@®®8) found that rewards can be
effective, which was confirmed in the study conéddby Nemec and Watson (2007).

Students were given rewards for good attendanck’; 7% of the students stated that



31

positive rewards did make them want to improvertatendance” (Nemec & Watson,
2007, p. 30).
The Attributional Theory of Achievement, M otivation, and Emotion

In 1958, “Heider was the first to propose a psyobal theory of attribution, but
Weiner and colleagues developed a theoretical fnariethat has become a major
research paradigm of social psychology” (“AttrilsutiTheory,” 2004, para. 1). In
Heider’s view, “people are like amateur scientigtgng to understand other people’s
behavior by piecing together information until treayived at a reasonable explanation or
cause” (“Attribution Theory,” 2004, para. 1). Siarily, the attribution theory “is
concerned with how individuals interpret events hod this relates to their thinking and
behavior” (“Attribution Theory,” 2004, para. 2).

The attribution theory is relevant to the studygferson’s perceptions, event
perceptions, and attitude change, which can leddetindividual increasing his self-
esteem, as well as decreasing his levels of anfiébyivation, 2008). Williams (2006)
described how past and current experiences affiectantribute to one’s behavior.
Experiences may be positive or negative, and “idizls attribute their success to some
external factor or their downfall to external fasto(Williams, 2006, p. 1). This
phenomenon is evidenced when a student fails am exa attributes the failure to not
studying well, studying the wrong material, or thstructor not giving pertinent
information, which are external factors (Willian2006). When a student externalizes the
blame, the responsibility shifts from the studenam external factor. (Williams, 2006).

On the other hand, some individuals externalizeghts or predictions of

possible consequences of a current behavior (Mativa2008), such as, “teenagers
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buying alcohol and drinking in a vehicle may becaynessly anxious knowing what they
are doing is illegal” (Williams, 2006, p. 1). Théwee, due to the high level of anxiety,
the teenagers may drive slower which makes thene mlovious to police officers and
eventually leads to being caught (Williams, 20@)nsequently, because it is in direct
conflict with their existing value structures, imdiuals who practice these types of
behavior often experience a higher level of anx{é#lliams, 2006).

The “attribution theory has also been used to explee difference in motivation
between high and low achievers” (“Attribution Thg82004, para. 5). Accordingly,
“high achievers will approach rather than avoiksa®lated to succeeding, because they
believe success is due to high ability and effdrtclv they are confident of” (“Attribution
Theory,” 2004, para. 5). Furthermore, “failurehsught to be caused by bad luck or a
poor exam and is not their fault [and thereforedsloot affect their self-esteem”
(“Attribution Theory,” 2004, para. 5). However, {loachievers avoid success-related
chores because they tend to: a) doubt their alaifit/or b) assume success is related to
luck or to ‘who you know,’ or c) to other factoreyond their control” (“Attribution
Theory,” 2004, para. 5). As a result, “even wheecsgsful, it isn’'t as rewarding to the
low achiever because he/she doesn’t feel resp@n$aid] it doesn’t increase his/her
pride and confidence” (“Attribution Theory,” 200dara. 5). To summarize, the general
principles of the attribution theory are:

e Attribution is a three stage process: 1) behawatiserved, 2) behavior is
determined to be deliberate; and 3) behavior ifhated to internal or external

causes.
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* Achievement can be attributed to 1) effort, 2)iahiB3) level of task difficulty,
or 4) luck.

» Causal dimensions of behavior are 1) locus of cbri®) stability, and 3)
controllability. (Weiner, 1974, p. 2)

As an external factor, attendance policies prostdeents with an additional tool
for self-justification of attendance. For exam@idents could use the positive outcomes
of attendance — exemptions, awards, or positiveherafeedback — to escape peer
pressure. By having a personal stake in the out@mdédhe ability to influence it,
students are empowered to affect their own success.

Three Primary Types of Attendance Policies

When accountability standards are increased, schsiicts are forced to review
their policies to determine how to help studentseed. Attendance policies are the first
to be examined because “cracking down on truanaygi®wing concern for many
administrators, as requirements increase and esederounts that children who are in
school consistently learn more than students wa@bsent” (Delisio, 2002, para. 1).
Reardon (2008) categorized attendance policieslméz main types: affective, punitive,
and reward.

Affective attendance policy. An affective policy is one:

That offers services (opportunities) to the trugtntlent and/or the parent.

Examples would include but not be limited to: ajiuddual school counseling

being offered to each student with more than asertumber of days absent; b)

family counseling being offered to all those rethte the student if necessary; c)

assignment of a peer mentor/peer counselor tatlaatt student; and/or d) the
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implementation of an individualized contract allogithe student to express the
reasons he/she does not attend school. (Reardd8, 2081)
An affective policy was adopted by a Minneapolisau district after holding many
planning and community meetings (Delisio, 2002) aAgsult, secondary students with
four or more unexcused absences had specific enéons before failing the class
(Delisio, 2002). The interventions included “dissiosis with the student after the first
and subsequent unexcused absences, personal cemieatparent/guardian,
development of an improvement plan with time fa student to implement it, and a
referral of the student for interventions withire thchool” (Delisio, 2002, para. 24).
Punitive attendance policy. The punitive policy is:
A policy which punishes the student for missingathExamples would include
but not be limited to: a) any grade percentage dealuas a result of an
unexcused absence or tardy; b) the giving of a “0¥%glace of all (any) missing
assignments given that day; c) a student not baiogred to make up work for an
absence/tardy; and/or d) a student not being atldevettend a school function
for missing school. (Reardon, 2008, p. 81)
A punitive policy was enacted at Verdugo Hills Hig§bhool, in Los Angeles, where the
Los Angeles Police Department (LAPD) issued 4,008rtcy tickets district-wide to
students who missed class without an excuse mareftur times. Although issued by
police, “the citations do not have fines attachethem, but after receiving four a student
can receive a truancy ticket under a deal workedwith the District Attorney’s Office,

school police, and the local court system” (LIari)9, para. 9).
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Another example of a punitive policy in Naugatu€lonnecticut, allowed “police
officers to issue fines of $25 a day to any stusl@ito are chronically truant, to their
parents, or to both” (Delisio, 2002, para. 6). Arestway to punish those with poor
attendance is to punish the parents. In 2004, éimeFgancisco Unified School District
reported about 3,500 students had three or morecused absences (Lawler, 2004). The
district’s Stay in School Coalitiohad parents facing harsh penalties if their chidd a
repeat offender, and parents faced a $100 fineaareduction in welfare if their child
continued to skip school (Lawler, 2004). Distriffi@als used this as a last option
(Lawler, 2004).

Reward attendance policy. The reward policy is:

A policy which provides an incentive for a studemattend school. Examples

would include but not be limited to: a) the additiof any percentage points given

to students for having good attendance; b) theahéor students to be exempt
from final exams based upon the attendance ofttltest; c) the opportunity for
students to win a prize (i.e. money) for good atterce; and/or d) the opportunity
for a student to earn privileges of his/her chaid¢e/she attends school for a pre-

determined amount of days. (Reardon, 2008, p. 81)

With an emphasis on attendance standards, “mangipals are putting a lot of energy
into boosting attendance” (Hopkins, 2009, paraThg principal at a middle school in
Sadler, Texas, presented certificates to studeimshad a 95% attendance record, and
the principal at an elementary school in Conradiadloawarded special certificates to
those with perfect attendance (Hopkins, 2009) dditéon, items such as laptops, kids’

bedroom furniture, and even a few automobiles wessl as incentives for students in
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the Fort Worth, Texas, school system (“Computensd@sfor High Attendance,” 2004).
School officials at the Temecula Valley Unified $ohDistrict hoped incentives would
boost attendance from 96% to 98%. Weekly and mypattténdance awards ranged from
baseball tickets, gift certificates to local restauis, and grand prize items, such as
computers, ipods, and other small electronics (l&algh2005). A Washington D.C.
school district started an initiative to pay studdir attending school. The pilot program
allowed students to be “eligible for as much asé@ery two weeks for their
attendance, behavior, and academic performanceXdia 2008, para. 2). These are
only a few of the many examples of reward or incenattendance programs throughout
the country.

Factors Affecting Attendance and Student Achievement

There are many factors which affect high scho@ratance and student
achievementThis study examined two main factors: the sizéhefhiigh school and
socio-economic status. Each impacts attendancstaddnt achievement in a unique
way.

Size of high school. Previously, “larger schools have been advertised as
providing a more comprehensive curriculum than fbssn smaller schools, while
reducing per pupil operating costs” (Stevenson62@01). However, significant
guestions have been raised about whether “lardperode provide better academic
outcomes and when all factors considered; theyeaseexpensive to operate”
(Stevenson, 2006, p. 1). Research surrounding ssimmhas led to the conclusion that
“as schools get bigger, student achievement dechnd larger schools have higher rates

of absenteeism, dropouts, and discipline problefit$dw Important Is School Size,”
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2008, p. 1). Conversely, “smaller schools produstéeld academic results and provide a
better school climate [and, moreover], smaller sthallow more opportunities for
students to be involved in co-curricular activitiaad offer more personalization and
individual attention than larger schools” (Stevensz006, p. 1).

A study conducted by Driscoll, Halcoussis, and 8yd2003) compared district
size, school size, and class size with test sa@rdsattendance rates. They found district
size had a negative effect on student performasceeasured by standardized test scores
and a negative effect on attendance rates for elmeand middle schools students
(Driscoll et al., 2003). The Education Commissiénhe States (2011) found as school
size decreases, student performance, as measuettébgance rates, test scores, and
graduation rates, increases. A study by the Legisl&®esearch Commission found that
small schools foster higher attendance rates, drahwtudents moved from larger to
smaller secondary schools, attendance improvedgi12§06). In summary, it is evident
that smaller schools provide stronger academicooués, which include higher
attendance and graduation rates.

Effect of socio-economic status. To further complicate the relationship of high
school size, student achievement, and attenddmeecbnomic status of students
attending the school is also a factor. Researclsthasn students who live in poverty are
at a severe disadvantage with regard to their ¢iued opportunities; however, “the
impact of economic well-being on school attendatio@nishes with the increasing age
of children” (Vleminckx & Smeeding, 2003). Furthessearch has suggested that
“children from economically disadvantaged backgasiperform better academically

when served by small schools; [and, furthermotefents from affluent backgrounds



38

tend to perform better when housed in larger gtigStevenson, 2006, p. 1). Research
on family structure suggested that students framglsifamily homes have lower
attendance rates than those from two-parent holgsHwwever, several other studies
did not support these results (Epstein & Sheld00622 Thompson, Entwisle, Alexander,
& Sundius, 1992). Therefore, it is suggested thatilly practices, rather than family
structure, affect student attendance (Epstein &dsime 2002).

Railsback (2004) found students from low income asthistorically had higher
dropout rates and lower attendance rates thanrggitem higher socio-economic
environments. The Massachusetts Department of Ednd2003) also reported students
with a lower socio-economic status had a highepoub rate and lower attendance rate as
compared to students with a high socio-economiast#éccording to Toutkoushian and
Curtis (2005), a study conducted in New Hampstah®sls indicated socio-economic
factors accounted for a large portion of schooéleutcomes, such as test scores and
average daily attendance rates.

There is a plethora of research describing thetffef poverty on student
achievement (Bruce, 2008). The No Child Left Behdud also ensures the success of
these disadvantaged students by holding:

The school alone responsible if the students —eveatsocial, economic, physical

or intellectual handicaps they bring to their ctassns — fail to make sufficient

progress every year. Yet a growing body of reseanggests that while schools
can make a difference for individual students,féeic of children’s lives outside
of school can either nurture, or choke, what pregoor children do make

academically. (Schemo, 2006, para. 6)



39

Furthermore, “reforms aimed at education alonedammed to come up short, unless
they are tied to changes in economic and sociaipslto lessen the gaps children face
outside the classroom” (Schemo, 2006, para. 13.Uauisiana study, “the strongest
predictor of student test achievement was the p&ge of students on free and reduced
lunch at a school” (Stevenson, 2006, p. 1). lnudystonducted by the UNC Center for
Civil Rights (2005), student achievement decreasethe poverty level increased. Forty
years of scientific studies confirmed that “childngho attend high-poverty schools face
considerably higher risks of lower academic perfamoe, whatever their individual
academic potential” (UNC Center of Civil Rights,0%) p. 1).

Effects of district size and socio-economic status. The effects of the school
district size, along with socio-economic statug, @nphasized by a series of studies
conducted in seven states: Alaska, California, GapMontana, Ohio, Texas, and West
Virginia. In a study conducted in Arkansas, it vd@sermined “that smaller schools
reduce harmful effects of poverty on student acmesnt and help students from less
affluent communities narrow the academic achievemap between them and students
from wealthier communities” (Johnson, Howley, & Hew, 2002, p. 5). The findings of
the Arkansas study are consistent with the findingbe other seven states. The findings
included:

1) The higher the level of poverty in a communigyv&d by a school, the more

damage larger schools and school districts infiicstudent achievement. In more

affluent communities, the impact of school andrdissize is quite small, but the
poorer the community, the stronger the influengeftie achievement gap

between children from more affluent and those ftess affluent communities is
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narrowed in smaller schools and smaller distratg] widened in larger schools
and larger districts; 3) Smaller schools are miistgve against poverty when
they are located in smaller districts; they ars kféective when they are located
in larger districts. Poverty dampens student agmeant most in larger schools
located in larger districts; 4) The relationshipviieen school size, poverty, and
student achievement is as much as three timesegieatchools with the largest

percentage of African American students. (Johns@h 2002, p. 5)

A review of literature, by Nguyen, Schmidt, and kay (2007), suggested there
is growing consensus that small schools also prerigher attendance rates. Chicago
schools have made an effort to increase the nuoflsmnall schools within their district.
When opening a new building, measures have been takassure new schools were
smaller in size (Wasley et al., 2000). A rangendficators was examined to assess
student achievement, and found students in snsdlevols had better attendance rates, as
well as higher grade point averages and lower drofades (Wasley et al., 2000).

Extenuating circumstances. Occasionally, circumstances beyond one’s control
present themselves, such as tornadoes, floodsviaulant strain of the flu. Events, such
as Hurricane Katrina and the predicted H1N1 viraisgemic, have had an impact on
student achievement and attendance.

Due to Hurricane Katrina, more than 1,100 publid pnivate schools were closed
for at least two weeks after the storm, and asabler 25, 2005, there were nearly
158,000 displaced students (U.S. Department of &dut, 2006). Many of the students
fled to other school districts, such as the Houstolependent School District. Walnut

Bend, a Houston elementary school, enrolled antiaddi 184 students; more than any
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other Houston area elementary school (Spencer,)2B@vere Middle School, in
Houston, became home to an additional 137 Louiss&ndents, more than any other
middle school in the region (Spencer, 2005). Whih additional students, district leaders
hired more teachers and planned for additionakobesns.

While many students relocated, a portion of theestti population returned to
New Orleans to finish high school and live witrefrds or other family members. This
was a frightening decision for parents and mea# $eipervision; not all the students
handled their independence well (Montagne, 2008cipline became a major problem
as teachers spent time dealing with students winsed to heed authority (Montagne,
2006). In contrast, according to Texas school @it Katrina students made significant
academic gains (Hacker, 2010). Scores from the SAsaessment of Knowledge and
Skills, from the spring of 2006 to the spring o020 showed that Katrina students made
steady progress and performed better than Texdsrggiof similar demographics and
economic backgrounds (Hacker, 2010). Natural desassuch as Hurricane Katrina, will
impact students in different ways. Some studenligwosper; others will take the
opportunity to withdraw.

A study conducted by the University of Houston fdas the number of Katrina
evacuees increased at secondary schools, attendaeseleclined, and the discipline
reports multiplied (Radcliffe, 2009). Another studly Imberman, Kugler, and Sacerdote
(2008), described the internal migration of studentthe Gulf coast region. Their study
compared the students of the receiving distriat@ls as the effect the migration had on

the evacuee (Imberman et al., 2008). The resulisi®study concluded that the influx of
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Katrina evacuees decreased attendance rates di@nssuwithin the receiving district as
well as the actual evacuees (Imberman et al., 2008)

The Centers for Disease Control and PreventionQRégplained the 2009 H1IN1
virus was first detected in America in April 200@dahas spread much like regular
seasonal influenza viruses, but in a way thatadilgy to pandemic proportions. On June
11, 2009, “the World Health Organization declareat ta pandemic of 2009 H1N1 flu
was underway” (Centers for Disease Control andétrgan, 2010, para. 1). Therefore,
the HIN1 virus has caused concern in many of thiema schools. Fear of the virus has
spread throughout the country as schools preparddwWer attendance rates and
increased parental anxiety.

Schools in Michigan, where the absentee rateedp&®4 schools reported
shutting their doors for a short time hoping totaiithe spread of the virus (Knowles,
2009). An elementary student in California diechirthe virus, and after her death was
announced, school attendance dropped 25% (Kno20€8). The HLN1 has hit children
the hardest, as 53% of the people hospitalized baga under the age of 25 (Knowles,
20009).

School officials are concerned about attendanes isihce attendance is a part of
the No Child Left Behind standards that schoolstrmeset. Houston County schools, in
Alabama, were excited to receive a letter statmay tcould “request a waiver from
meeting 95 percent attendance requirements if ieeséen high absenteeism rates
because of the flu” (Blackwell, 2009, para. 6).ceitthe first 20 days of class is crucial to
meeting that attendance rate, school leaders hibyeeitli outbreak did not affect their

AYP designation (Blackwell, 2009). The state legfiste passed an amendment to
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alleviate funding issues and AYP requirements ddew attendance as a result of the
illness (Blackwell, 2009).

With the HIN1 on the minds of students and pareng)y have asked how
schools plan to continue to enforce an attendanbeypyet encourage those who are sick
to stay home. A school district in Richmond Cou@gorgia, suspended their attendance
policy for six weeks (Andre, 2009). The usual ati@mce policy required a doctor’s note
after five absences; however, during the six-weskog, only a parent note was required
(Andre, 2009). An Oklahoma school district consaechanging their attendance policy
due to the HIN1 virus (Sit, 2009). Several paremrfressed concern over the school’s
test exemption policy as several students wantedroe to school while sick so as not to
miss their test exemption (Sit, 2009). Even thotighpolicy had been in place for
several years, the administration asked the baadduble the amount of allowable
absences for students to maintain their exemp8atn Z009). The district encouraged
those who were sick to stay home so there woula $efer environment for all students
(Sit, 2009).

Summary

A variety of factors contribute to chronic absempeincluding social, family,
and personal variables (Wilkins, 2008). Other @ffex chronic absenteeism include
academic, discipline, truancy issues, and an isexctask of dropping out of school. In
addition, the legal and economic impact felt byosghdistricts through AYP
accountability and lost average daily attendancemmees have led to the implementation
of three primary types of district attendance peBc The three types of policies include

reward, punitive, and affective (Reardon, 2008).
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The attributional theory of achievement, motivatiand emotion (Weiner, 1974)
served to demonstrate the difference between highaawv achievers and their rate of
success. A person’s perception becomes his readdythis can affect past and current
experiences as well as contribute to one’s beha@tirer factors that affect student
achievement include the size of the high schoolthadocio-economic status of the
student. Nguyen et al. (2007), suggested that emsthools promote higher attendance
rates and research surrounding school size hde kb& conclusion that as school size
increased, student achievement declined. Thelsasaasignificant amount of research
that described the effects of poverty on studehieaement (Stevenson, 2006). The
higher the level of poverty in a community servgdalschool the greater the impact on
student achievement within that school districtytkoushian & Curtis, 2005).

Overall, chronic student absenteeism affects stualgnevement, school
discipline issues, truancy, and dropping out obsthThe type of attendance policy, the
different factors considered when developing thoslesies, and the socio-economic
status of the students are other factors which anglasenteeism, student daily
attendance, and student achievement.

In this chapter, a review of relevant literatureraunding the factors contributing
to student absenteeism was examined. School drsgigkues, dropping out of school,
and student demographics were discussed. Factosgdeoed when developing
attendance policies, the types of attendance pslitiow socio-economic status and
student enroliment affect attendance rates wetiewed. In Chapter Three, the

methodology, data collection, and data analysiewletailed. An analyses of data was
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presented in Chapter Four. A summary of findingsjetailed by each research question,

and recommendations for further study were discuss€hapter Five.
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Chapter Three: Methodology

The purpose of this study was to ascertain theageedaily attendance rate and
determine the relationship between that rate aadgdiesio-economic status of students,
size of the high school based on student enrolinzamt the type of attendance policy
implemented in public high schools in southwestddigi. This study replicated
Reardon’s (2008) research and data were gatheyeddouthwest Missouri public high
schools. For the purpose of this study, the typedtendance policies were categorized
as affective, punitive, and reward.

Resear ch Questions

The following research questions guided this study

1. What type of attendance policy — punitive, rewanmdaffective — is used in
each public high school in southwest Missouri?

2. What relationship exists between the average @#ti§hdance rate and the
type of attendance policy in each public high stihsouthwest Missouri?

3. What relationship exists between the average @#ti§hdance rate and the
number of students enrolled in each public higloetim southwest Missouri?

4. What relationship exists between the average a@#igndance rate and the
socio-economic status of students in each pubdjb bchool in southwest Missouri?
Null Hypotheses

Ho1: There is no relationship between the average déténdance rate and the
type of attendance policy in public high schoolsauthwest Missouri.

Ho2: There is no relationship between the average déténdance rate and the

socio-economic status of students in public hidgiosts in southwest Missouri.
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Hos: There is no relationship between the average déténdance rate and the
number of students attending public high schooksouthwest Missouri.
Alternate Hypotheses

Ha1: There is a relationship between the average déiéyndance rate and the type
of attendance policy in public high schools in $owgst Missouri.

Hao: There is a relationship between the average détindance rate and the
socio-economic status of students in public higiosts in southwest Missouri.

Has There is a relationship between the average détindance rate and the
number of students attending public high schooksouthwest Missouri.
Variables

Independent and dependent variables. The independent variables were type of
attendance policy, socio-economic status, and tingber of students attending each
public high school in southwest Missouri. The dejeart variable was average daily
attendance rate of each public high school in seesh Missouri.
Context and Access

The sample for this study consisted of public reghools covering 20 counties in
southwest Missouri (see Appendix B). The demogr@ap(see Table 1) of the southwest
region included a total population of 884,673 vdatmedian household income of
$35,904 (Office of Social and Economic Data Ana\€@SEDA], 2009). The ethnic
composition (See Table 2) of the counties is prilp&vhite/Caucasian (96%), with a
smaller percent comprising other races: Hispantaiba(3.34%); Black, American

Indian, Alaska Native, or Asian (0.66%) (OSEDA, 2D0
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Table 1

Demographics of Southwest Missouri

Population Percent
Population under the age of 5 7%
Population under the age of 18 24%
Population over the age of 65 16%

Population 5 years of age or older who speaksgukge other than

English at home 4%
Population 25 years of age or older who are higioglcgraduates 7%
Persons below the poverty level 17%

Note.Adapted from Office of Social and Economic Dataalysis [OSEDA], 2009.

Table 2

Ethnic Composition of Southwest Missouri

Ethnicity Percent
White/Caucasian 96.00%
Hispanic or Latino 3.34%
Black, American Indian, Alaska Native or Asian 6@

Note.Adapted from Office of Social and Economic Dataalysis [OSEDA], 2009.
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Data Collection Procedure

Although 85 high schools comprised the sampldHr study, data were
accessible for only 73 (86%) of the high schoolisBtudy examined the current
attendance policies of southwest Missouri high sthdocuments were collected for
each of the independent and dependent variableshiscstudy, the 2008-2009
attendance policies from southwest Missouri schiggiticts were examined. Public
school districts are required to post attendandieips on the district’'s websites, either
through policy manuals or student handbooks. Ristthat did not publish their
attendance policy online were contacted via entgihmne and hard copies were
requested (see Appendix C). All electronic documevdre obtained via the Internet. The
number of high school students (grades 9 throughtl@ percentage of high school
students receiving the free or reduced price megram, and the average daily
attendance rate of each high school were obtairzethe MODESE website (MODESE,
2010a).
Data Analysis

Data were collected for each of the independentd@pegndent variables. The
type of policy was identified and recorded. The bemof policies within each district
was also recorded. A percentage was calculatedvinliry the number of policies within
that category by the total number of policies. Ehpercentages were recorded for
statistical analysis and applied to the resear@stipns. The data were organized based
on the average daily attendance rate, number désts enrolled, and the socio-
economic status in the 73 public high schools utlseest Missouri to determine the

correlation between the independent and dependeiatoles.
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Descriptive statistics. Descriptive statistics were used to depict thecdastures
of the data in this study and provided a synopste@sample with graphic analysis,
which is appropriate for quantitative studies (Triot, 2006). The descriptive statistics
used in this study include frequency distributionmnimum, maximum, mean, median
and mode, as well as standard deviation of the reunmibstudents enrolled in each high
school, type of attendance policy, and socio-ecoostatus.

Frequency distribution. Frequency distribution is one of the most commogsva
to express a single variable. Trochim (2006) defiftequency distribution as a
“summary of the frequency of individual values anges of values for a variable” (p. 2).
In this study, data were grouped into categoriakjes were clustered into ranges, and
the frequencies determined. There are three comm@thods of graphing a distribution:
a histogram (bar graph), the frequency (or pergm)tpolygon, and the ogive curve
(Glass & Hopkins, 1996). A histogram “depicts ajfrency distribution where
frequencies areepresented by bars. The length of the bars repietiege number of cases
(frequency) falling within each interval” (GlassKopkins, 1996, p. 19).

In this study, a frequency histogram was used serilge the type of attendance
policies utilized in the public high schools in sowest Missouri. The data depicted each
type of attendance policy and established a bas@dinthe descriptive statistics.
Frequency distribution tables were created for eactable in relation to the attendance
policy.

Mean, median, and mode. Mean, median, and mode are most commonly used to
measure central tendency, or what the data areregharound. The mean, commonly

known as the average, is the sum of all the valieded by the number of values



51

(Trochim, 2006). The median is the “central valfi@m ordered distribution” (Brase &
Brase, 1999, p. 92). The median is found by platiregnumbered values in numerical
order and locating the middle number. When the are given, there are an equal
number of values above and below it. The modehis ¥alue or property that occurs
most frequently in the data” (Brase & Brase, 19990).

It is possible to have multiple modes, or no modasyne of the numbers are
repeated. In this study, student enrollment, avedagly attendance, and socio-economic
status data were compared for evaluation purpédéwugh the mean is the most
common measure of central tendency, the mediamenud can be more effective when
values in the data are outliers (Brase & Brase9)19Bhese values were identified and
visually displayed in each of the tables.

Standard deviation. Standard deviation is a “measure of the exteathich
scores in a distribution deviate from their meaBal|, Gall, & Borg, 2003, p. 133).
Because of its stability, standard deviation isrtiest commonly used measure of
variability in research studies (Gall et al., 2008jhe standard deviation is small then
the data vary insignificantly around the mean; haaveif the standard deviation is large,
then the responses are more highly dispersed atbendean. In this study, standard
deviation data with regard to student enrolimemerage daily attendance, and socio-
economic status were compared for evaluation pegpos

Inferential statistics. Statistics that include analysis, interpretatiord gorming
conclusions that extend beyond the immediate dataalled inferential statistics
(Trochim, 2006). Inferential statistics are usethfer from the data what a population

might think or to make judgments of probability\ween groups. In this study,
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attendance policies from 73 schools were examinddlze results were tallied to
determine the attendance policies of the publit Bichools in southwest Missouri.

Analysis of Variance (ANOVA). An ANOVA is a “statistical procedure that
compares the amount of between-groups varianceligiduals’ scores with the amount
of within-group variance” (Gall et al., 2003, p.730If the ratio of between-group
variance to within-group variance is high, therensre difference between the groups in
their scores on a particular variable than wittackegroup (Gall et al., 2003). In this
study, an ANOVA was used to determine if a sigaificdifferencefg < 0.05) existed
between the attendance policy type, number of stisdmrolled, socio-economic status,
and average daily attendance.

Bivariate correlation. Glass and Hopkins (1996) stated, “the interpresteatif
correlation has close ties with the normal distitruand the bivariate normal
distribution. Correlation describes the way in whscores on a variable X are related
with scores on a second variable Y, a bivariatatia@tship” (p. 118). A bivariate
correlational analysis was used to determine élationship existed between any of the
independent and/or dependent variables. Companasmmade between each of the four
variables to determine if there was a significaationship jp < 0.05). The results of
each comparison were expressed @alues (coefficient of correlation). If the valige i
close to zero, there is little to no relationshiiereas, the closer the value is to one or
negative one, the stronger the relationship betwleetwo variables.

The bivariate analysis yields the same resultsaar regression, but allows for

an analysis on all variables at one time, instddd/o at a time. Scatterplots were used to
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graphically depict the relationships between the variables. The main purpose of the
scatter plot is to illustrate:

The nature of the relationship between two vargmblée scatter plot also enables

one to see whether a computedlill accurately summarize the relationship

between the two variablesis appropriate only for linear relationships. The
relationship between two variables is linear ifraight line, a regression line,
more closely fits the dots of the scatter plot tdars a smooth curve. (Glass &

Hopkins, 1996, p. 104)

Coefficient of determination. The coefficient of determination “gives the
proportion of the variance (fluctuation) of oneiahite that is predictable from the other
variable [and] determines how certain one can bwaking predictions from a certain
model/graph.” (“Correlation Coefficient,” 2010, parl0). The coefficient of
determination is also a:

Measure of how well the regression line represtr@siata. If the regression line

passes exactly through every point on the scaliteitpvould be able to explain

all of the variation. The further the line is awfaym the points, the less it is able
to explain. (“Correlation Coefficient,” 2010, pad)

The coefficient of determination was used to deteenf one variable predicted
the outcome of the other variable. For this stuldg,coefficient of determination was
determined by comparing the four variables agaash other using bivariate analysis
and linear regression. The closer the value to threestronger the ability to predict. A
coefficient of determination of zero representsabdity to predict, because there is no

relationship between the variables. The coefficerdetermination was also determined
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by comparing the three independent variables varmidependent variable, average
daily attendance, using multiple regression.

Multipleregression. The term multiple regression is defined as “the
statistical method most commonly employed for potalg Y from two or more
independent variables” (Glass & Hopkins, 1996, #0)1Multiple regression was used to
determine the relationship between the averagg dd#éndance and the three
independent variables: type of attendance poliquiolic high schools in southwest
Missouri, number of students enrolled in publichhgghools in southwest Missouri, and
socio-economic status of students in public hidgiosts in southwest Missouri.

Pearson r coefficient. The Pearson coefficient “is a mathematical expression of
the direction and magnitude of the relationshipveein two measures that yield
continuous scores” (Gall et al., 2003, p. 633is HiIso “the most widely used bivariate
correlational technique because most educationatures yield continuous scores and
because has a small standard error” (Gall et al., 200334). The ¥ is computed when
both variables that we wish to correlate are exg@@ss continuous scores” (Gall et al.,
2003, p. 334). Thecoefficient is always between 1 and -1. The cltisercoefficient to
zero the smaller the relationship, and the cldseicbefficient to 1 and -1, the greater the
relationship. The coefficient is also known as the coefficient ofretation.

Reliability and validity. Reliability is “the extent to which other reseanche
would arrive at similar results if they studied g@me case using exactly the same
procedures as the first researcher” (Gall et 80D32p. 460). To ensure reliability of the
coding, all policies were examined and reviewed Isgcond rater. The second rater was

required to have a doctoral degree from an acaediniversity and be willing to review



55

the information on the different types of attendapolicies. Interpretive validity refers to
“jJudgments about the credibility of an interpretatresearcher’s knowledge claims”
(Gall et al., 2003, p. 462). Since the data fos tesearch were obtained from a state
approved website, it is considered to be valid (MEJE, 2009).
Ethical Considerations

This study was conducted using secondary dataeasajor source of
information. An expedited IRB indicating no involment with human participants was
approved by the Lindenwood University IRB commit{see Appendix D). There were
no risks or sensitive topics related to this stu@iynfidentiality and anonymity of schools
were respected by assigning a data code to eacblgsee Appendix B).
Summary

The purpose of this study was to ascertain theageedaily attendance rate and
determine the relationship between that rate aadgdiecio-economic status of students,
size of the high school based on student enrolinzamt the type of attendance policy
implemented in public high schools in southwestddigi. The independent variables
were type of attendance policy, socio-economiaistand the number of students
attending each public high school in southwest Misis The dependent variable was
average daily attendance rate of each public hibba in southwest Missouri. The
sample for this study consisted of public high sth@overing 20 counties in southwest
Missouri. The demographics of the southwest regioluded a total population of
884,673, a median household income of $35,904aarethnic composition of primarily

White/Caucasian (96%) (OSEDA, 2009).
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Attendance policies were collected for each ofitlidependent and dependent
variables. All electronic documents were obtainidtihe Internet. The type of attendance
policy was identified and tallied, and through detdlection via the MODESE website,
socio-economic status percentage, average dadigaahce rates, and number of students
enrolled in each high school were contrasted. Agrgage was calculated by dividing
the number of policies within that category by tb&l number of policies.

Basic descriptive statistics including frequencgtalbution, minimum, maximum,
mean, median, and mode, as well as standard dmviatere collected. A frequency
histogram was used to display the types of atterelanlicies utilized in the public high
schools in southwest Missouri. Frequency distrinutables were created for each
variable. Standard deviation data with regard wdant enrollment, average daily
attendance, and socio-economic status were comfiaredaluation purposes.

After analyzing the descriptive statistics, sevartdrential statistics were
applied. The inferential statistics included ANOM#yariate correlation, and multiple
regression. An ANOVA was used to measure if thesis & significant difference €
0.05) between the attendance policy type, numbstuafents enrolled, socio-economic
status, and average daily attendance. A bivar@telational analysis was used to
determine if a relationship existed between anthefindependent and/or dependent
variables. A comparison was made between eachedbtlr variables to determine if a
significant relationshipg < 0.05) existed. The results of each comparisare wrpressed
asr values (coefficient of correlation).

Multiple regression was used to determine theicelahip between the average

daily attendance and the three independent vasatype of attendance policy used in
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each public high school, number of students erdotieeach public high school, and
socio-economic status of students in public hidgiosts in southwest Missouri. A
correlation was calculated using the Pearsooefficient as well. To ensure reliability of
the coding, all policies were examined and revietwed second rater. Additionally,
there were no risks associated with this studyesgezondary data were used. The
confidentiality and anonymity of each school wesnaespected.

In Chapter Three, the methodology, data collectamal data analysis were
detailed. A discussion of descriptive statistiaduding frequency distribution, minimum,
maximum, mean, median, mode and standard deviatoe discussed. A description of
inferential statistics including ANOVA analysisyariate correlation, multiple
regression, and linear regression were definede$and figures representing the
descriptive and inferential statistics were disedsand illustrated in Chapter Four. A
summary of findings, as detailed by each reseanelstegpn, and recommendations for

further study were also discussed in Chapter Five.
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Chapter Four: Analysisof Data

The purpose of this study was to ascertain theageedaily attendance rate and
determine the relationship between that rate aadgdiesio-economic status of students,
size of the high school based on student enrolinzamt the type of attendance policy
implemented in public high schools in southwestddigi. For the purpose of this study,
the types of attendance policies were categorigefactive, punitive, and reward. The
abbreviations to denote the dependent and indepemdgables used for this chapter are
shown in Table 3.
Table 3

Variables and Abbreviations

Abbreviation Description of Vdila Type of Variable
ADA Average daily attendanceerat Dependent
AFF Affective Policy Independent
PUN Punitive Policy Independent
REW Reward Policy Independent
SES Socio-economic status Independent
SIZE Number of students in each public highosd Independent
TYPE Type of attendance policy Independent

Descriptive Statistics
The descriptive statistics used in this studyudel frequency distribution,
minimum, maximum, mean, median, mode as well aglsia deviation. During the data

collection for this study, 73 of the 85 schools evexpresented. Several schools did not



59

have the necessary information on their websitesd@hnot respond to the request for
hard copies of their attendance policies (see Apgped); thereforen, for this study
was 73.

Size. The smallest district studied had 84 studentoagpared to the largest
district with 2,127 students (see Table 4). Thesthwith the highest and lowest student
enrollments implemented a punitive style attendgadiey. This wide range of school
sizes throughout the southwest Missouri area isateld by the standard deviation.
Schools with reward and punitive attendance pditiad a wide range of student
enrollment. The schools with an affective type tiéadance policy had a smaller range
of student enrollments. The average size of thaestuenroliment in a southwest
Missouri school district at the time of this studgis 570.45 students.

Table 4

Student Enrollment

. . ) . Standard
Variable Minimum Maximum Mean Median Mode Deviation
Affective 97 679 295.75 203.5 N/A 269.37
Punitive 84 2127 568.20 374 218 89.42
Reward 107 1539 693.60 356 N/A 642.
Combined
Enrollment 84 2127 570.45 372 218 499.12

Note.Decimal values rounded to the hundredth place.
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Average daily attendance. The lowest average daily attendance for a school
district was 90.30% as compared to the highestddiece rate of 97.20% (see Table 5).
The schools with the highest and lowest averadg ddendance implemented a punitive
style attendance policy. The mean average dagndénce was 94.29% with a standard
deviation of 1.19%. The small standard deviatiatigates very little variance in the
average daily attendance of the schools.

Table 5

Average Daily Attendance

Standard

Variable Minimum Maximum Mean Median Mode Deviation

Affective 92.30% 94.60% 93.80% 94.15% N/A 1.06%

Punitive 90.30% 97.20% 94.27%  94.40% 94.40% 1.25%

Reward 93.30% 96.00% 94.57% 94.60% N/A 0.87%

Combined
ADA 90.30% 97.20% 94.29% 94.40% 94.40% 1.19%

Note.Decimal values rounded to the hundredth placera@ge daily attendance (ADA).

Socio-economic status. The lowest percentage of students receiving theedre
reduced price meal program was 15.40% as compaurtbe thighest rate of 74.10% (see
Table 6). The schools with the highest and lowestgntage of students receiving the

free or reduced price meal program implementednétiga style attendance policy.
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Table 6

Socio-economic Status

Standard

Variable Minimum Maximum Mean Median Mode L
Deviation

Affective 41.70% 53.70% 47.98%  48.25% N/A 5.050%

Punitive 15.40% 74.10% 46.41% 44.10% 30.50% 13.61%

Reward 23.70% 63.40% 42.48% 41.90% N/A 12.35%

Combined
SES 15.40% 74.10% 45.95% 44.10% 30.50% 13.09%

Note.Decimal values rounded to the hundredth placeioSsmonomic status (SES).

Data Analysis

Basic descriptive statistics including frequencstalbution, minimum, maximum,
mean, median, and mode, as well as standard davjatere applied. A frequency
histogram was used to display the types of atterelanlicies utilized in the public high
schools in southwest Missouri. After analyzing tlescriptive statistics, several
inferential statistics methods were used. The erfgal statistics included ANOVA,
bivariate correlation, and multiple regression. T¢lowing research questions guided
this study:

Research question What type of attendance policy — punitive, reward,
affective — is used in each public high schoolantewest Missouri?

This study determined the type of attendance palgad in 73 southwest
Missouri public high schools. A data table (see &ix B) was created to display the

type of attendance policy used by each high scaondlthe average daily attendance,
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school size, and percentage of students partiogati the free and reduced price meal
program. The policy types were tallied and peragegavere calculated for each type.
Of the 73 high schools, the schools using eithendance policy were: 59
(80.8%) punitive, 10 (13.7%) reward, and 4 (5.5%gaive. The data reflects the
findings of Reardon (2008) who found 81.14 % ofriela schools used a punitive policy.
High schools in Missouri using a punitive policyged from a student enrollment of 84
to 2,127 with mean average daily attendance of/@4.2nd mean socio-economic status

of 46.41%.
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Figure 1.Number of schools using each type of attendandeypol
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Research question ¥What relationship exists between the average daily
attendance rate and the type of attendance patigach public high school in southwest
Missouri?

As indicated by the trend line in Figure 2, thei@swo significant relationship
between average daily attendance and type of att@edpolicy. The coefficient of
correlation was -0.030 which is close to O indiegta small negative relationship.pA
value of 0.798 (0.05 level of significance) resdlte no significant relationship (see
Table 8). Thus, the type of attendance policy ditlsignificantly affect average daily
attendance. Bauer (1996) conducted a study thapaed different attendance policies
in lllinois and found no difference in effectivesdsut limited his sample to three high
schools. While these two studies had similar reselich of the studies was conducted at
individual schools whereas this study examinedigB bBchools. Epstein and Sheldon
(2002) reported that different attendance polieiese more effective than others;

however, sample populations were small and regalied over time.
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Research question B/hat relationship exists between the average daily
attendance rate and the number of students enrolleéch public high school in
southwest Missouri?

A significant relationship was indicated betweeprage daily attendance and
student enrollment (see Figure 3). The coeffic@rdorrelation was -0.496 which is not
close to 0O indicating a significant inverse relasibip. The average daily attendance and
student enroliment hadmvalue of 0.000 resulting in a significant relatibipsat 0.05
level of significance (see Table 8). Thereforedstu enroliment significantly affected
average daily attendance. Driscoll et al. (2008ntbthat district size has a negative
effect on student performance as measured by stdindd test scores and has a negative
effect on attendance rates for elementary and misicthools students but was statistically
insignificant at the high school level. A study docted by the Legislative Research

Commission also found that small schools fostehé&igttendance rates (Hager, 2006).
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Figure 3.Scatterplot of ADA versus number of high schoabents enrolled. Average
daily attendance (ADA).
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Research question ¥hat relationship exists between the average daily
attendance rate and the socio-economic statusuoksits in each public high school in
southwest Missouri?

As indicated by the trend line in Figure 4, the@swo relationship between
average daily attendance and the socio-econonticsstéthe students in each public
high school in southwest Missouri. The coefficiehtorrelation was 0.071 which is
close to 0O indicating a small positive relationsHipep value (0.548) indicated no
significant relationship at 0.05 level of signifitze (see Table 8). The socio-economic
status of the students did not significantly afi@etrage daily attendance rate. Railsback
(2004) and Massachusetts Department of Educati@di(found students from low
income homes historically have had higher dropatés and lower attendance rates than

students with a higher socio-economic status.
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Figure 4 Scatterplot of ADA versus SES. Socio-economitustéSES) reported in
percentages.
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The application of ANOVA to the policy types andiadles, average daily
attendance, socio-economic status, and studernitraerd, showed no significant
difference between the affective, punitive, andaslhmean values (see Table 7). Policy
type did not significantly affect the average daitiendance, socio-economic status, or

student enrollment of the public high schools inteavest Missouri.

Table 7

ANOVA

Variable Affective Mean Punitive Mean Reward Mean p
ADA 93.80% 94.27% 94.57% 0.546
SES 47.98% 46.41% 42.48% 0.408
SIZE 295.75 568.20 693.60 0.654

Note. p< 0.05.

As shown in Table 8, the linear regression anaklgsslts indicated a significant
relationship between average daily attendance tanlst enroliment, since tipevalue
was less than 0.05. No significant relationship feasid between average daily
attendance, socio-economic status, or type of @dtece policy.

Table 8

Regression Analysis for Average Daily Attendance

Variable r r squared p
TYPE -0.030 0.000 0.798
SES 0.071 0.005 0.548
SIZE -0.496 0.246 0.000

Note. p< 0.05.
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The results of the bivariate analysis, comparirgyftiur variables, are shown in
Table 9. The results showed significant relatiopshietween the variables average daily
attendance and student enrollment and between-soorm@omic status and student
enrollment.
Table 9

Bivariate Analysis

ADA SES SIZE TYPE
r Y r Y r p r Y
ADA 1.000 - 0.072 0.549 -0.497 0.000* -0.022 .85%
SES 0.071 0.549  1.000 - -0.442  0.000* -0.036 .76D
SIZE -0.497  0.000* -0.422  0.000* 1.000 - -0.049 0.680

TYPE -0.022 0855 -0.036 0.762 -0.049 0.680 1.000 -

Note. p< 0.05.

The results of multiple regression analysis conmgathe average daily
attendance to the three independent variables {tiyptendance policy, socio-economic
status and student enrollment) are shown in Tabld ke results indicated a significant
relationship at a 0.05 level of significance betwagerage daily attendance and all three
independent variables. This result is significagtduse it can be used as a better
predictor of average daily attendance than usindesit enroliment as the only
independent variable. When using student enrollrasithe only independent variable,
the coefficient of correlation was -0.496; howetrer three independent variables

together, using multiple regression, had a coedficof correlation of -0.526.
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Table 10

Multiple Regression Analysis for Average Daily Attance

Variables r r squared p
TYPE, SES, SIZE -0.526 0.277 0.000
Null Hypotheses

Ho1: There is no relationship between the averagg d#tiéndance rate and the
type of attendance policy in public high schoolsauthwest Missouri.

Ho2: There is no relationship between the averagg d#tiéndance rate and the
socio-economic status of students in public hidgiosts in southwest Missouri.

Hos: There is no relationship between the averagg d#tiéndance rate and the
number of students attending public high schooomthwest Missouri.

The results of this study failed to rejétd; andH,2and failed to accept thys.
Alternate Hypotheses

Haa: There is a relationship between the average d#iiigndance rate and the type
of attendance policy in public high schools in $owst Missouri.

Ha2: There is a relationship between the average d#tigndance rate and the
socio-economic status of students in public hidgiosts in southwest Missouri.

Has: There is a relationship between the average d#tiigndance rate and the
number of students attending public high schoosomthwest Missouri.

Through the application of inferential statisticalaanalyses of data a significant
relationship was indicated between average daiéndance and the number of students

attending public high schools in southwest MissolinereforeHyzwas rejected. No
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relationships were found between average dailydéiece and the type of attendance
policy and average daily attendance and the samaamic status of students in public
high schools in southwest Missouri; therefore,dbeision to fail to rejedtl,; andH,,
was substantiated.

Summary

This study identified the type of attendance polisgd in each of the 73 public
high schools in southwest Missouri. The most comitiype of attendance policy was
punitive in nature. The smallest district had 84shts as compared to the largest district
of 2,127 students. The average size of the stugleontiment in a southwest Missouri
school district was 570.45 students.

The lowest average daily attendance for a schatdicti was 90.30% as compared
to the highest attendance rate of 97.20%. The geataily attendance was 94.29% with
a standard deviation of 1.19%. The small standawtion indicated little variance in
average daily attendance. The socio-economic spairentages ranged from 15.40% to
74.10%, indicating a wide range of those receivigfree or reduced price meal
program.

Linear regression, multiple regression, and ANO\halgses were applied to
address the research questions. Of the 73 higlols;H® schools used a punitive type of
attendance policy (80.8%), 10 schools used a retypalof attendance policy (13.7%),
and 4 schools used an affective type of attendpakey (5.5%). It was determined that
no significant relationship existed between therage daily attendance and type of

attendance policy.
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It was also determined a significant relationshigted between average daily
attendance and number of students enrolled inigredthool. The value of 0.000
indicated the number of students enrolled in eadilip high school in southwest
Missouri was related to average daily attendandelithonally, no relationships were
found between the average daily attendance ratéha@nsbcio-economic status of the
students in public high schools in southwest Misisou

There was no significant difference between tlectie, punitive, and reward
mean values for each of the variables: averagg dd#éndance, socio-economic status,
and student enrollment. The application of an ANOYdicated that the policy type does
not significantly affect the average daily attenoigrsocio-economic status, or number of
students enrolled in the public high schools intsaest Missouri. It was determined
there was a significant relationship between awvedsagly attendance and student
enrollment using linear regression analysis.

The bivariate analysis compared the four varialdad, the results indicated there
were significant relationships between the varighéserage daily attendance and student
enrollment and between socio-economic status amtest enrollment. Through a
multiple regression analysis, average daily attendavas compared to the three
independent variables: type of attendance poliogioseconomic status, and student
enrollment. The results indicated there was a Bagmt relationship between average
daily attendance and the three independent vasable

Analyses of data were presented in Chapter Foulnle$and figures representing

the descriptive and inferential statistics weredssed and displayed. Each research
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guestion was addressed and concluded. A summdinydirigs, discussion of theory,

implications, and recommendations for further stugye discussed in Chapter Five.
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Chapter Five: Findings and Recommendations

The issue of student absenteeism is a concermexigis in education and
continues to challenge school districts to motistelents to attend school. The purpose
of this study was to ascertain the average daigndance rate and determine the
relationship between that rate and the socio-ecamstatus of students, size of the high
school based on student enrollment, and the typét@hdance policy implemented in
public high schools in southwest Missouri.

The independent variables were type of attendaakeypsocio-economic status,
and the number of students attending each pulidic $chool in southwest Missouri. The
dependent variable was average daily attendane®faach public high school in
southwest Missouri.

Summary of Findings

The research questions were addressed using fieg@ssion, multiple
regression, and ANOVA analyses. No relationshipsevieund between average daily
attendance, type of attendance policy, and somo@uic status. It was also determined
there was a significant relationship between avedagly attendance and student
enrollment when applying the Pearson correlaticalyens. An additional relationship
was indicated between two of the independent viasalsocio-economic status and
student enroliment.

Attendance policies were coded and sorted intoobtieree pre-determined
categories: punitive, reward, or affective. Theetgid attendance policy most used in the
high schools in southwest Missouri was punitive.§86), as compared to reward

(13.7%) and affective (5.5%). With such a high nemif high schools implementing a



74

punitive type of attendance policy and the highearall average daily attendance rate of
the high schools in southwest Missouri (94.29%§ onght suggest that high punitive
policy implementation yields high attendance raédthough that was not established by
this study.

The ANOVA analysis showed that the type of attermegoolicy did not
significantly affect the average daily attendarsmgio-economic status, or student
enrollment of the public high schools in southwdstsouri. These findings agreed with
previous studies. The most widely used policy tyas punitive in nature (Baker et al.,
2001; Reardon, 2008). Baker et al. (2001) also lcdled that punitive policies have a
positive effect on a district’s attendance rate.

Although the study showed a high number of schmofdementing a punitive
type of attendance policy, no significant relatioipsbetween type of attendance policy
and average daily attendance rates existed. Dilne tow implementation of reward and
affective types of attendance policies, their éff@ness could not be fully addressed.
Although the majority of southwest Missouri schooid not implement the reward or
affective type of attendance policies, Epstein &hdldon (2002), supported the
effectiveness of these types of attendance policies

Research question two was posed to determine lgieoreship between average
daily attendance rate and type of attendance polipyblic high schools in southwest
Missouri. The coefficient of correlation was -0.08@dicating a small negative
relationship; however, thevalue was 0.798 which showed no significant retegiop.
There are several studies that placed a focustendance policies and the effectiveness

of the policies that yielded similar results (Bakéal., 2001; Marburger, 2006).
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Vaishnav (2005) compared average daily attendaates after punitive and reward
policies were implemented and found no signifiadifference in the effect of policy
type. However, only one high school was used fer ¢tbmparison.

Similarly, Bauer (1996) conducted a study that carag different attendance
policies in lllinois and found no difference in eftiveness but limited his sample to three
high schools. While these two studies had siméaults, each of the studies was
conducted at individual schools; whereas, thisysexdmined 73 high schools. Epstein
and Sheldon (2002) reported that different attenegolicies were more effective than
others; however, sample populations were smallresults varied over time.

Research question three was formed to determinestionship between
average daily attendance rate and number of stsi@emnolled in public high schools in
southwest Missouri. The coefficient of correlativas -0.496 indicating an inverse
relationship. The value was 0.000 resulting in a significant relasioip between the two
variables.

The Education Commission of the States (2011) teddhat as schools became
smaller student performance improves as measurattérydance rates, test scores, and
graduation rates. Furthermore, a study conductatidy.egislative Research
Commission found that small schools foster highemalance rates (Hager, 2006).
Driscoll et al. (2003) found that district size leasegative effect on student performance
as measured by standardized test scores, andnegmtive effect on attendance rates for
elementary and middle schools students but waiststatly insignificant at the high

school level.
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Research question four was presented to determméneetationship between
average daily attendance and socio-economic stéthe students in public high schools
in southwest Missouri. The coefficient of corredatiwas 0.071 which indicated a weak
positive relationship. Additionally, thevalue was 0.548 which indicated no significant
relationship existed between the variables.

According to Tourkoushian and Curtis (2005), a gtatiNew Hampshire schools
indicated socio-economic factors account for adgrgrtion of school level outcomes,
such as test scores and average daily attendaiese Railsback (2004) found students
from low income homes historically have had higth@pout rates and lower attendance
rates than students with a higher socio-econoratast The Massachusetts Department
of Education (2003) reported students with a loggio-economic status had a higher
dropout rate and lower attendance rate as compargddents with a high socio-
economic status.

Attributional Theory of Achievement, Motivation, and Emotion

The attributional theory describes people as amatgentists trying to
understand other people’s behavior (“Attributiore®dhy,” 2004). The challenge to public
schools is to influence student behavior throughnsic or extrinsic motivators. The
types of attendance policy used in school distiicsouthwest Missouri are examples of
intrinsic or extrinsic motivators. Based on thedfimgs in this study, the majority of the
public high schools in southwest Missouri used @ifpre type of attendance policy. The
type of attendance policy has been used as amgixtrotivator to encourage students to
attend school; however, there was no relationshupd between the type of attendance

policy and the average daily attendance rate sgtudy.
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Research on the effect of the size of the high globio student achievement and
attendance has determined that smaller schoolsbetter achievement and attendance
rates (Hager, 2006). In this study, a relation&l@fween average daily attendance and
student enroliment was found; therefore, the matriresic motivator was student
enrollment. This study also found there was naticlahip between average daily
attendance and socio-economic status. Therefolieypgpe and socio-economic status
have little apparent extrinsic motivation. Furtsardy would be warranted to determine
the intrinsic motivation of policy type and socicemomic status.

Implications

Although this study has not provided a definitevegrsto the policy type that will
produce the highest average daily attendancetreestudy has contributed to research
with respect to the effects of the types of atteiwegpolicies on attendance rates, school
size, and socio-economic status. Before implemgraity type of attendance policy, one
should take time to consider the school environpeaditions, and the community
members. As shown in this study, policy has lessnaimpact than size or socio-
economic status; therefore, policy should be usgat@amote a positive environment
regardless of student enrollment or socio-econataitus. The size of the school has the
greatest impact on average daily attendance anddshe taken into account when
determining how to develop a district policy. limeumbent upon school leadership to
focus resources on addressing the issue of statbsehteeism.

Recommendations
Based on the findings of this study, addition&lasd policies should be included

in the evaluation of the data. Many school distritéve other policies in place that could
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affect average daily attendance. For example, dahsticts may implement test
exemptions based on the students’ daily attendeateeThis is identified as a test
exempt policy and not a part of their attendandeyporl he fidelity or degree to which
the attendance policies were implemented was reovhaed in this study. Although it is
assumed each district adhered to their attendavicy pthere is a need for a more
detailed analysis of individual school policies dhd degree to which they are
implemented.

Expanding the sample size to include all schodtidts in Missouri or comparing
schools in each Regional Professional DevelopmenteZ area may provide insight into
the effect of geographical on average daily atteandaAnother consideration is to
determine the effect a truancy reduction programld/bave on average daily
attendance.

A study in which students with high and low attemckaare interviewed would
yield qualitative data. Interviewing current stutsewith regular or irregular attendance
and those who have dropped out or graduated, ntifigéactors influencing average
daily attendance, should be considered. These m@enaiations allow for a deeper
analysis of school absenteeism and truancy in $slwgouthwest Missouri.

Summary

This study was conducted in an effort to examtndent absenteeism, truancy,
and the relationship of the type of attendancecgpBocio-economic status, and number
of students enrolled in public high schools in sagst Missouri to high school
attendance rates in southwest Missouri. No relah@s were found between average

daily attendance and socio-economic status oraypétendance policy using linear
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regression and ANOVA analyses. However, there wagraficant relationship identified
between average daily attendance rate and studemsilneent using linear regression and
Pearson correlation analysis. A relationship wamébbetween two of the independent
variables, socio-economic status and size, usiadPdarson correlation analysis. These
results indicated a significant relationship betwagerage daily attendance rate and the
three independent variables using multiple regoesanalysis.

Several recommendations were posed based on thedof this study.
Although this study has not provided a definitevegrsto the policy type that will yield
the highest average daily attendance rate, itrifasmed the research on types of
attendance policies and the effect on attendares.réhe results of this study indicated
the size of the school has the greatest impacterage daily attendance rate and should,
therefore, be taken into account when determinonwg to develop a district policy. Even
though policies and programs vary in each schaitidi, the goal of motivating students
to attend school continues. Student absenteeismimsra challenge and hopefully
through additional studies of school district atl@mce policies and procedures, more
creative measures to motivate students to attdmabscan be constructed. It is
incumbent upon school leadership to focus themueses on addressing the issue of

student absenteeism.
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Appendix A

Missouri Revised Satutes

Chapter 167
Pupils and Special Services
Section 167.031

August 28, 2009

School attendance compulsory, who may be excused--nonattendance,
penalty--home school, definition, requirements--school year defined--daily
log, defense to prosecution--compulsory attendance age for the district
defined.

167.031. 1. Every parent, guardian or other pensdiis state having charge, control or
custody of a child not enrolled in a public, prewaparochial, parish school or full-time
equivalent attendance in a combination of such@shand between the ages of seven
years and the compulsory attendance age for thactis responsible for enrolling the
child in a program of academic instruction whicgdies with subsection 2 of this
section. Any parent, guardian or other person wirolks a child between the ages of five
and seven years in a public school program of anadi&struction shall cause such child
to attend the academic program on a regular basterding to this section.
Nonattendance by such child shall cause such payeatdian or other responsible
person to be in violation of the provisions of s&ttl67.061, except as provided by this
section. A parent, guardian or other person ingtage having charge, control, or custody
of a child between the ages of seven years of agehe compulsory attendance age for
the district shall cause the child to attend redylsome public, private, parochial, parish,
home school or a combination of such schools rsst flean the entire school term of the
school which the child attends; except that:

(1) A child who, to the satisfaction of the sup&imdent of public schools of the district

in which he resides, or if there is no superintendeen the chief school officer, is
determined to be mentally or physically incapaetatnay be excused from attendance at
school for the full time required, or any part e

(2) A child between fourteen years of age and tmepulsory attendance age for the
district may be excused from attendance at scluwahg full time required, or any part
thereof, by the superintendent of public schoolghefdistrict, or if there is none then by
a court of competent jurisdiction, when legal enyptent has been obtained by the child
and found to be desirable, and after the parengsiardian of the child have been advised
of the pending action; or
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(3) A child between five and seven years of agdl Beeexcused from attendance at
school if a parent, guardian or other person haghmgge, control or custody of the child
makes a written request that the child be droppsd the school's rolls.

2. (1) As used in sections 167.031 to 167.071 can#school” is a school, whether
incorporated or unincorporated, that:

(a) Has as its primary purpose the provision ofgig or religious-based instruction;

(b) Enrolls pupils between the ages of seven yaadsthe compulsory attendance age for
the district, of which no more than four are uniedby affinity or consanguinity in the
third degree; and

(c) Does not charge or receive consideration irfaha of tuition, fees, or other
remuneration in a genuine and fair exchange fovipian of instruction.

(2) As evidence that a child is receiving regufestiuction, the parent shall, except as
otherwise provided in this subsection:

(a) Maintain the following records:

a. A plan book, diary, or other written record rating subjects taught and activities
engaged in; and

b. A portfolio of samples of the child's academurky and
c. A record of evaluations of the child's acadepnagress; or
d. Other written, or credible evidence equivalenswbparagraphs a., b. and c.; and

(b) Offer at least one thousand hours of instructad least six hundred hours of which
will be in reading, language arts, mathematicsiad@tudies and science or academic
courses that are related to the aforementione@subjeas and consonant with the pupil's
age and ability. At least four hundred of the simtired hours shall occur at the regular
home school location.

(3) The requirements of subdivision (2) of this sediion shall not apply to any pupil
above the age of sixteen years.

3. Nothing in this section shall require a privgdarochial, parish or home school to
include in its curriculum any concept, topic, oagtice in conflict with the school's
religious doctrines or to exclude from its curricml any concept, topic, or practice
consistent with the school's religious doctrinesy Ather provision of the law to the
contrary notwithstanding, all departments or agesoff the state of Missouri shall be
prohibited from dictating through rule, regulationother device any statewide
curriculum for private, parochial, parish or honcba@ols.
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4. A school year begins on the first day of Julgt ands on the thirtieth day of June
following.

5. The production by a parent of a daily log shanimat a home school has a course of
instruction which satisfies the requirements of gection or, in the case of a pupil over
the age of sixteen years who attended a metropdithool district the previous year, a
written statement that the pupil is attending h@tigool in compliance with this section
shall be a defense to any prosecution under thbisoseand to any charge or action for
educational neglect brought pursuant to chaptey REMo.

6. As used in sections 167.031 to 167.051, the teampulsory attendance age for the
district” shall mean:

(1) Seventeen years of age for any metropolitanaddtistrict for which the school board
adopts a resolution to establish such compulsaepdance age; provided that such
resolution shall take effect no earlier than thHeost year next following the school year
during which the resolution is adopted; and

(2) Seventeen years of age or having successfoithpteted sixteen credits towards high
school graduation in all other cases.

The school board of a metropolitan school disfoctwhich the compulsory attendance
age is seventeen years may adopt a resolutionver lilhe compulsory attendance age to
sixteen years; provided that such resolution shk# effect no earlier than the school
year next following the school year during whick tiesolution is adopted.

7. For purposes of subsection 2 of this sectiosmpgdied in subsection 6 herein, a
"completed credit towards high school graduatidrélisbe defined as one hundred hours
or more of instruction in a course. Home schoolcation enforcement and records
pursuant to this section, and sections 210.1672aad31, RSMo, shall be subject to
review only by the local prosecuting attorney.

(L. 1963 p. 200 § 8-3, A.L. 1977 H.B. 130, A.L. B98.B. 795, A.L. 1990 S.B. 740, A.L. 1993 S.B. 380,. 2004 S.B. 968 and S.B. 969,
A.L. 2006 H.B. 1182, A.L. 2008 H.B. 1550, A.L. 208%B. 291)

(Source: RSMo 1959 § 164.010)
CROSS REFERENCES:
Average daily attendance defined for apportionnoéschool money, RSMo 163.011

Provisions affecting metropolitan school distriffeetive for school year beginning 2007-2008 arrchteates after school year ending 2011-
2012, RSMo 167.052

(2005) To be actionable, failure to cause childttend school regularly must be

done knowingly or purposely. State v. Self, 155 S&756 (Mo.banc).
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School District Data Table

School # Type of Policy ADA School Size SES
School 1 Punitive 96.0% 415 28.7
School 2 Punitive 92.2% 576 36.5
School 3 Punitive 95.0% 482 61.2
School 4 Punitive 94.1% 208 64.2
School 5 Punitive 94.0% 218 43.9
School 6 Punitive 93.2% 806 39.0
School 7 Reward 93.5% 1296 40.0
School 8 Punitive 93.7% 905 30.5
School 9 Reward 93.9% 1230 43.1

School 10 Punitive 94.3% 663 46.5
School 11 Punitive 91.8% 1534 73.7
School 12 Affective 94.5% 119 49.7
School 13 Punitive 95.6% 260 34.4
School 14 Punitive 94.0% 239 41.7
School 15 Punitive 95.2% 84 40.7
School 16 Punitive 93.1% 539 52.3
School 17 Punitive 94.4% 294 41.0
School 18 Punitive 94.9% 188 68.3
School 19 Punitive 93.0% 547 50.7
School 20 Punitive 94.4% 372 35.9
School 21 Punitive 94.9% 93 39.5
School 22 Punitive 95.4% 352 31.3
School 23 Punitive 95.5% 187 38.1
School 24 Punitive 94.2% 387 57.1
School 25 Punitive 94.6% 299 64.0
School 26 Reward 95.1% 218 48.2
School 27 Punitive 93.7% 1406 19.5
School 28 Punitive 90.3% 1211 48.6
School 29 Reward 93.3% 427 52.8
School 30 Punitive 94.4% 174 74.1
School 31 Punitive 96.3% 135 57.7
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School # Type of Policy ADA School Size SES
School 32 Punitive 92.5% 2127 42.5
School 33 Punitive 94.1% 1759 154
School 34 Punitive 94.1% 403 41.5
School 35 Punitive 92.3% 1507 39.6
School 36 Punitive 94.4% 116 60.7
School 37 Punitive 94.6% 674 21.0
School 38 Reward 94.5% 107 63.4
School 39 Reward 95.0% 199 51.6
School 40 Punitive 94.5% 374 50.5
School 41 Punitive 94.4% 342 46.8
School 42 Punitive 94.7% 931 334
School 43 Punitive 92.7% 1057 50.6
School 44 Affective 92.3% 288 53.7
School 45 Punitive 93.3% 612 37.5
School 46 Punitive 93.7% 479 42.2
School 47 Punitive 93.2% 1260 45.6
School 48 Punitive 93.0% 766 38.7
School 49 Reward 96.0% 1539 23.7
School 50 Punitive 94.5% 87 56.3
School 51 Reward 94.7% 1497 24.7
School 52 Punitive 92.1% 1518 44.1
School 53 Punitive 95.3% 250 47.3
School 54 Reward 94.2% 285 40.7
School 55 Punitive 97.0% 228 71.2
School 56 Affective 93.8% 679 46.8
School 57 Punitive 94.1% 1081 30.5
School 58 Punitive 97.2% 430 63.1
School 59 Punitive 93.9% 511 30.5
School 60 Punitive 94.3% 240 55.3
School 61 Affective 94.6% 97 41.7
School 62 Punitive 95.7% 247 52.6
School 63 Punitive 94.0% 203 43.0
School 64 Punitive 95.4% 206 455
School 65 Punitive 95.8% 360 37.4
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School # Type of Policy ADA School Size SES
School 66 Punitive 95.5% 157 68.4
School 67 Reward 95.5% 138 36.6
School 68 Punitive 93.8% 1162 37.7
School 69 Punitive 95.3% 218 63.3
School 70 Punitive 94.6% 1260 31.7
School 71 Punitive 93.7% 102 58.9
School 72 Punitive 95.0% 163 55.1
School 73 Punitive 95.0% 120 60.9
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Appendix C

Email/Phone Script
Hello,
My name is Michelle Brenner, and | am an assigtaintipal at Branson High School.
| am currently completing my doctoral dissertateord would like information about
your attendance policy. | have referenced seveeal sites to retrieve this information
and was unable to find the policy on your web dg¢here a possibility you could e-mail
to me a copy of your handbook or attendance pol@y3f it is on your web site, could
you let me know how to access it? | know everyisneery busy, and | truly appreciate
your help.

Thank you,

Michelle Brenner
Doctoral Student
Lindenwood University
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Appendix D

11-01
IRB Project Number

LINDENWOOD UNIVERSITY

Institutional Review Board Disposition Report

To: Dawn Michelle Brenner
CC: Dr. Sherry DeVore

The IRB has reviewed your application for research. Your proposal has been approved.

Ricardo Deleado 8/11/10
Institutional Review Board Chair Date
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