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Abstract

This program evaluation of Caring School Community was conducted by two
educators who studied the implementation of this character education program in an
elementary school. In an effort to foster a culture of respect and kindness, where
students, staff, and parents are treated as valued, contributing members of the school
community, an elementary school implemented a character education program called
Caring School Community. The purpose of this study was to evaluate the success of
the implementation of Caring School Community and its possible impact on student
achievement. The evaluation of this program involved observing classroom
instruction to track student engagement, teacher engagement, instructional climate
and lesson plan completion using a computerized walk through tool and the results of
student, parent, and staff surveys. All third through fifth grade students took the
computerized surveys to determine the success of implementation based on their
sense of autonomy, belonging, and competence.

This study examined the results of implementing Caring School Community
and its possible effect on student achievement. The companion dissertation examined
the results of implementing Caring School Community and its possible effect on
student attendance, student discipline, and positive behavior referrals. Caring School
Community is a research-based K-6 program, which has four components: class
meetings, cross-aged buddy activities, homeside activities, and schoolwide
community-building activities.

The fidelity of implementation of Caring School Community was measured

using a computerized walk through tool to track classroom observations and student,

1



parent, and staff surveys. Those results were compared with student attendance,
student discipline, and positive behavior referrals, and student achievement data prior
to and after two years of implementation of Caring School Community. The findings
of this study indicated that implementation of Caring School Community had no
statistical impact on student attendance, student discipline, and positive behavior
referrals, or student achievement after the first and second year of implementation.
Future studies should consider allowing a longer period of time for the study and

studying several cohort groups or several schools with the same demographics.
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CARING SCHOOL COMMUNITY PROGRAM IMPLEMENTATION 1

Chapter One: Introduction

Ideally, staff and students in schools eagerly anticipate the day which lies
ahead of them each morning; this being the effect of trusting and positive
relationships in the school environment. Contrary to the views that much of the
general public hold, in reality there are districts where educators and the student body
would rather be at school than anywhere else, where students are excited about
learning, where showing respect and caring for fellow students and staff is the rule
and not the expectation, and where students readily take ownership and responsibility
for their learning. These schools exist; these are the districts of character.

This dissertation was a collaborative study to evaluate the implementation of
Caring School Community, a Character Plus Education Program. The academic
investigator, the school district of study’s district math coordinator, evaluated the
state’s mandated, standardized exam called the Missouri Assessment Program (MAP)
data to determine if Caring School Community contributed to an improvement in
students’ academic performance as measured by the Missouri Assessment Program
(MAP). The school culture investigator, an elementary school principal, evaluated
student attendance, student discipline, and positive behavior referral data to determine
if Caring School Community contributed to improvement in each area. Both
investigators also examined the fidelity of implementation through classroom
observations and examined stakeholder perceptions through surveys given to third
through fifth grade students, parents, and staff.

Two school counselors were offered a grant to implement this program at the

study elementary school with the help of training provided by a Character Plus
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Workshop during the spring of 2007. Needs assessment surveys given by counselors
to third through fifth grade students, parents, and staff in May 2007 determined the
focus to the Caring School Community Program. A team of teachers, parents, and
administrators was formed, called the Caring School Community Leadership Team,
and attended implementation training during June 2007. The classroom teachers
implemented the Caring School Community Program during the fall of 2007,
following training from the Caring School Community Leadership Team during
teacher orientation. The academic and school culture investigators collected data
from 2007 through 2009 to provide an evaluation of the success of implementation.
Background of the Problem

As a global society, Americans are straying from the ethics of the past.
Working passionately and with compassion for a greater good is not the highest
priority.

Since 1960, the U.S. population has increased 41%; the gross domestic
product has nearly tripled; and total social spending by all levels of government
(measured in constant 1990 dollars) has risen from $143.73 billion to $787 billion--
more than a fivefold increase. Inflation-adjusted spending on welfare has increased by
630%, spending on education by 225%. But during the same 30-year period there has
been a 560% increase in violent crime, a 419% increase in illegitimate births; a
quadrupling in divorce rates; a tripling of the percentage of children living in single-
parent homes; more than a 200% increase in the teenage suicide rate; and a drop of

almost 80 points in SAT scores. (Bennett, 1993, para. 5-6)



CARING SCHOOL COMMUNITY PROGRAM IMPLEMENTATION 3

As schools continue to deal with issues involving bullying, substance abuse,
school violence, and lack of work ethics, the students in this environment risk
becoming a part of society’s problems. Schools cannot ignore the emotional and
psychological needs of students.

Whitman and Dewey pictured a United States which did more than just focus
students to learn rote facts about their government. Communication is the backbone
of democracy and has various modes of presentation (Noddings, 2008). Teachers
who follow the recommendations of Dewey allow students to find, discuss, and
present issues using the learning style of the student rather than only one means of
presenting their arguments, thoughts and ideas (Noddings, 2008). Noddings stated,
“Adolescents also need to consider important personal and social issues. We can
hardly expect them to become critical thinkers if they are not invited to discuss
controversial issues” (p. 36).

According to the summative assessments that the United States relies upon to
meet requirements in No Child Left Behind (NCLB), the nation’s schools are failing
academically. Many countries are soaring above the United States in both math and
science. Students, teachers, and schools need to be held accountable for the lack of
achievement. When schools make the decision to create more rigorous curricula,
academically challenged students often continue to struggle. Instead, educators are
driving academically struggling students further into trouble. In order to produce a
society of lifelong learners, educators need to focus on a child’s character and work

ethic (Bradshaw, 2006).



CARING SCHOOL COMMUNITY PROGRAM IMPLEMENTATION 4

At this time, the nation is in an economic crisis. One tactic to remedy the
current situation may be to ensure that every student graduates from high school.
Graduates from high school either move on to a trade school or higher education,
which will result in higher paying positions in the work force. Although Missouri has
a 77% graduation rate, as compared to the national graduation rate of 71%, not
enough students are graduating from high school (Alliance for Excellent Education,
2009). The groundwork for success is building work ethic and creating pride in
achievements.

Many of these issues stem from a decline in the social, emotional, and
academic development of the children who are now becoming adults. In today’s fast-
paced society, some perceive that people lack the communication skills, patience,
persistence, and tolerance for others. Many lack face-to-face communication skills
due to the increased use of web-based social sites and text messaging, which require
different types of skills. This may increase the divide between teachers, parents, and
students who may prefer different ways of communicating.

Most school curricula support the assumption that educators and policymakers
know what children need, but school leaders do not always evaluate if the needs of
students are being met, beyond academics. When the expressed needs of students are
ignored, educators sacrifice opportunities to develop individual talents, intrinsic
motivation, and the joys of learning (Noddings, 2005). Many children come to school
today with overwhelming needs. Their basic needs of love and safety are not being
met. The student’s energy is spent on worrying, enduring, and trying to cover up the

physical ones (Noddings, 2005). Homelessness, poverty, toothaches, faulty vision,
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violence, fear, sick or missing parents and feelings of worthlessness all interfere with
learning.

Children who are in pain, afraid, sick, or lost in worry cannot be expected to
be interested in arithmetic or grammar (Noddings, 2005). Academic and social
problems are interconnected and one cannot be solved without the other. Instead of
preparing teachers to educate the homeless, society should insist that no family be
homeless. Instead of ridiculing the parenting skills of many adults, society should
provide opportunities for parents to learn skills needed to raise a child (Noddings,
2005). Even if achievement scores are not improved, a caring society should still
ensure that everyone has decent housing, adequate childcare, medical insurance, and a
living wage. These things should be provided not so that achievement scores will go
up but because people need these things, and caring people should respond to the
needs of others (Noddings, 2005).

Students need to know how schooling is related to real life, how their learning
objectives fit into their own interests and even whether there is any meaning to life
itself. Students will work for teachers they like and trust because the teachers send
the students a message that they will not allow them to fail. Instructional time must
include time for fostering the development of care and trust, searching for
connections among interests, indentifying individual learning objectives, and freeing
instructional materials for students to use to satisfy their own needs (Noddings, 2005).

School districts across the country face the issue of truancy and excessive
absenteeism, yet the focus of research is on students who drop out. Joyce Epstein and

Steven Sheldon noted that, “reducing the rates of student truancy and chronic
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absenteeism has been and continues to be a goal of many schools and school systems”
(2002, p. 308). Researchers who focus on student drop-out rates also need to analyze
the causes and events that led up to the student dropping out of school. Students
succeed in school when they are present to learn the material, so when students are
absent they are not receiving all the information that will help them to succeed in
their educational career. Attendance not only affects individual students but also
affects the learning environment of the entire school since school funding is
dependent on the number of students who attend school regularly. Funding is not the
only loss of resources; lost instructional time while the teacher has to review the
lesson missed for the absent student is an additional concern. “Developing
productive school-family-community connections has become one of the most
commonly embraced initiatives in schools and school districts” (Epstein & Sheldon,
2002, p. 309). High school dropout rates can be predicted by the students’ attendance
rate, so schools must have policies and procedures in place for absent students and
train teachers to teach the students the importance of attending classes on a regular
basis (Epstein & Sheldon, 2002).

Schools are beginning to take on the challenge of content beyond reading,
writing, and arithmetic. “Children today face an extremely challenging social
environment. They experience growing economic disparity, the increasing acceptance
of violence and abuse, a sense of disenchantment with government, and society’s
emphasis on self-interest and material goods” (Berreth & Berman, 1997, p. 24).
Adults must hold themselves accountable in order to be an example for children

(Berreth & Berman, 1997).
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“The function of education is to teach one to think intensively and to think
critically...intelligence plus character-that is the goal of true education,” said Martin
Luther King, Jr. (Exstrom, 2000, p. 30). Advocates of character education believe
that there is a core set of values that a person of good character possesses, including
honesty, morality, respect for self and others, self-control, fairness, responsibility,
obedience, generosity, patience, and kindness (Exstrom, 2000). These values have
been traditionally taught at home or in church; however, schools are starting to
reinforce these values since children spend much of their day at school.

Although no recipe exists for a successful character education program, most
of the national organizations suggest guidelines for evaluating programs such as the
following: determining core values, instruction in moral behavior and making ethical
decisions, opportunities for students to demonstrate character, commitment from both
staff and students, involvement of parents and community members, and evaluation
of the effectiveness of the program (Exstrom, 2000). Each year the Character
Education Partnership identifies specific schools as National Schools of Character.

The winning schools demonstrate that school transformation is possible

through low-cost, high-quality character education initiatives. They have

closed the achievement gap and raised academic expectations for all students,
built strong relationships and partnerships between parents, teachers, and
students, and given their students opportunities to serve their communities.

(Character Education Partnership [CEP], 2010b, para. 2)

Character education is being encouraged at both the state and federal levels.

The federal government provides funding to states for character education programs,



CARING SCHOOL COMMUNITY PROGRAM IMPLEMENTATION 8

but states may not emphasize it, which means districts often do not make the
commitment (Exstrom, 2000).
Statement of the Problem

Education can no longer be just about reading, writing, and mathematics.
Educators need to integrate lessons about life, citizenship, and the value of being a
good person. Students need physically secure and psychologically safe schools,
staffed with teachers who model professionalism and who ask students to
demonstrate caring for others. When school personnel teach and model these
behaviors, a child’s world, and perhaps the world around us, will begin to change.

The problem centers on what curriculum is available for teaching students
about character and how to fit this curriculum into an already full daily schedule.
Teachers understand the guidelines for teaching content areas in schools, but the
parameters for character education are vast. Local educational agencies are under the
microscope to increase test scores, so the emphasis has been placed on those content
areas. Reading specialists in the district provide teachers with professional
development on instructional strategies that will increase student comprehension in
these core content areas. Administrators and teachers frequently review data to
determine if methods are working in these tested areas. Teachers and administrators
have more pressures today to succeed on local, state and national testing due to
NCLB. Schools are measured for NCLB through their Adequate Yearly Progress
(AYP) does not take into account students’ character and values. School districts

focus on increasing test scores to meet their AYP targets. In order to meet the AYP
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targets, schools focus all their efforts on assessed content areas and attendance. The
focus does not lie in character education, since this is not a targeted area.

Character education has taken a back seat to teaching content and making
AYP. The United States Congress, recognizing the importance of this concept,
authorized the Partnerships in Character Education Program in 1994 (United States
Department of Education [USDOE], 2009b). While Congress has helped to fund
programs that enable schools to implement character education programs, there is no
standard means for assessing, implementing or evaluating these programs. Congress
argues that character education is an overarching concept, the subject of disciplines
from philosophy to theology, from psychology to sociology, with many competing
and conflicting theories. While NCLB can create standards for schools to develop
their AYP, there are no set guidelines for implementing character education in school
districts.
Purpose of the Study

This collaborative study was designed to investigate what a Midwestern
elementary school discovered about the impact of character education during the first
two years of implementation. The school leaders decided to implement a character
education program after examining data from various surveys, student achievement
tests, and attendance rates. Surveys were given to students in third through fifth
grades, parents, and teachers to determine the need for character education
implementation. The building formed a Caring School Community Leadership Team
consisting of teachers, parents, and administrators. The team attended training during

June of 2007 with Character Plus coaches to assist with implementation of Caring
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School Community, a character education program, during the fall of 2007 to meet
the elementary school’s improvement goals. The building’s goals included
improving student achievement, improving school culture, and improving student
attendance. This study will examine if these goals were met.

The collaborative team developed this study together to evaluate the
effectiveness of implementation of Caring School Community. The academic
investigator and the school culture investigator will be referred to as the investigative
team. This study focused on the academic achievement, while the collaborative study
authored by Debra Kyle focused on school culture elements, including student
attendance, student discipline, and positive behavior referrals.

The purpose of Caring School Community was to implement a character
education program that fosters a culture of respect and kindness, where students,
staff, and parents are treated as valued, contributing members of the school
community. The purpose of this collaborative study was two-fold. Michelle
Wilkerson, the district math coordinator, investigated the success of implementation
of Caring School Community and its possible impact on student achievement.
Debbie Kyle, the principal of the elementary school being studied, investigated the
success of Caring School Community in terms of student discipline, positive behavior
referrals, and student attendance. The evaluation of the program involved observing
classroom instruction and lesson plan completion using Ewalk, a computerized walk
through tool, and completion of student, parent, and staff surveys. All third through

fifth grade students took computerized surveys to determine their perceptions of the
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success of implementation based on their sense of autonomy, belonging, and
competence.

The Caring Schools Community Project is a research-based K-6 program,
which has four components: class meetings, mixed-aged buddy activities, home-side
activities, and school wide community-building activities. The results of this study
may help the school community better understand the importance of character
education and its effect on student academic performance, discipline referrals,
positive referrals and student attendance.

Research Questions

The academic investigator addressed the following research questions:

1. Does the implementation of Caring School Community promote a change in
student achievement as measured by MAP in Communication Arts?

2. Does the implementation of Caring School Community promote a change in
student achievement as measured by the MAP in Mathematics?

The school culture investigator addressed research questions pertaining to student
attendance, student discipline referrals, and student positive behavior referrals.
Independent Variables

Caring School Community, a character education program, was implemented
in an elementary school in conjunction with teacher professional development with
the help of Character Plus coaches, staff, students, and parents.

Dependent Variables
The dependent variables were student achievement and school culture. The

number of observations recorded on the fourth cycle walk through forms; student,
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parent, and staff surveys; and student academic achievement on MAP in
Communication Arts and Mathematics measured the dependent variables investigated
by the academic investigator. The number of observations recorded on the fourth
cycle administrator walk through observation forms; student, parent, and staff
surveys; discipline and positive behavior referrals; and student attendance measured
the dependent variables investigated by the school culture investigator.

Elementary Communication Arts MAP scores. Communication Arts MAP
scores collected for 2006-2007 third grade students prior to the implementation of the
character education program were compared to data for 2007-2008 fourth graders and
2008-20009 fifth graders. Thus, the same group of students was followed for three
years.

Elementary Mathematics MAP scores. Elementary Mathematics MAP
scores collected for 2006-2007 third grade students prior to the implementation of the
character education program were compared to data for 2007-2008 fourth graders and
2008-20009 fifth graders. Thus, the same group of students was followed for three
years.

Classroom observations. Classroom Observation Data collected for 2006-
2007 prior to implementation of the character education program were compared to
data for 2007-2008 and 2008-2009.

Surveys. Parent, student, and teacher survey data collected for 2006-2007
prior to the implementation of the character education program were compared to

data for 2007-2008 and 2008-2009.
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Hypotheses

The academic investigator addressed the following hypotheses:

Null hypothesis #1. There will be no change in the proportion of 2007-2008
fourth grade students scoring Proficient and Advanced on the MAP in
Communication Arts when comparing scores achieved before implementation of the
Caring School Community Project to scores achieved after implementation.

Null hypothesis #2. There will be no change in the proportion of 2008-2009
fifth grade students scoring Proficient and Advanced on the MAP in Communication
Arts when comparing scores achieved before implementation of the Caring School
Community Project to scores achieved after implementation.

Null hypothesis #3. There will be no change in the proportion of 2007-2008
fourth grade students scoring Proficient and Advanced on the MAP in Mathematics
when comparing scores achieved before implementation of the Caring School
Community Project to scores achieved after implementation.

Null hypothesis #4. There will be no change in the proportion of 2008-2009
fifth grade students scoring Proficient and Advanced on the MAP in Mathematics
when comparing scores achieved before implementation of the Caring School
Community Project to scores achieved after implementation.

Alternative hypothesis #1. There will be a significant change in the
proportion of 2007-2008 fourth grade students scoring Proficient and Advanced on
the MAP in Communication Arts when comparing scores achieved before
implementation of the Caring School Community Project to scores achieved after

implementation.
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Alternative hypothesis #2. There will be a significant change in the
proportion of 2008-2009 fifth grade students scoring Proficient and Advanced on the
MAP in Communication Arts when comparing scores achieved before
implementation of the Caring School Community Project to scores achieved after
implementation.

Alternative hypothesis #3. There will be a significant change in the
proportion of 2007-2008 fourth grade students scoring Proficient and Advanced on
the MAP in Mathematics when comparing scores achieved before implementation of
the Caring School Community Project to scores achieved after implementation.

Alternative hypothesis #4. There will be a significant change in the
proportion of 2008-2009 fifth grade students scoring Proficient and Advanced on the
MAP in Mathematics when comparing scores achieved before implementation of the
Caring School Community Project to scores achieved after implementation.

The school culture investigator’s hypotheses addressed student attendance, student
discipline referrals, and student positive behavior referrals.
Rationale for Study

The implementation of Caring School Community in 2007 was a character
education program designed by Character Plus to provide students, parents and staff
with a framework for learning and teaching character education. The investigative
team assessed the fidelity of implementation of Caring School Community through
observations of classrooms and recording the data onto the fourth cycle computerized
walk through template. Dane and Schneider (1998) referred to the four primary

components when considering program fidelity: adherence, exposure, quality of
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program delivery, and participant responsiveness. This relates to the extent to which
teachers may alter the program for their own circumstances, which may result in
different outcomes.

It is essential that the academic needs of a student coexist with his or her
social development. Therefore, the investigative team believed that there would be a
direct relationship between academic achievement and implementation of a character
education program. Character education should provide a safe learning environment
for students by promoting a caring community and positive social relationships. In
addition, it should ensure fairness, equity, caring, and respect for people and property.
Limitations of the Study

Subject threat. There were many variations among the students in the study
elementary school, which included gender, age, academic disabilities, diversity,
socioeconomic status, behavior disorders, and attendance record. However, the
researchers attempted to eliminate this threat by comparing the same group of
students over three years rather than comparing last year’s third graders with this
year’s third graders.

Loss of subject. The district had a transient population, which meant some of
the subjects of the study may not be available for the final part of the study.

Location. The enrollment in the 2006-2007 third grade level was not ideal
due to lack of space in the elementary building. Student to teacher ratio enrollment
for the 2006-2007 third grade classrooms was consistent with the state maximum

guideline of 27 students but was above the desirable standard of 22 students.
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Maturation. Children naturally develop a sense of self over time and may
improve their abilities to communicate, which affected the character education
implementation. This may also affect their achievement test scores as students
mature.

Implementation. Teachers may have chosen a unique approach to
implementing the Caring School Community Program because of the variety of skill
level, motivation, and teaching styles which lead to the possibility of an adverse
effect on the results of this study. The observation data was an attempt to control for
this limitation; however, the researchers could not be in every classroom every
minute the program was being implemented.

Definition of Terms

Adequate Yearly Progress. NCLB requires all schools, districts and states to

show that students are making Adequate Yearly Progress (AYP). NCLB

requires states to establish targets in the following ways: Annual Proficiency

Target: The law requires a set target for all students and student subgroups to

meet in a progressive nature that would result in all students scoring at or

above the proficient level on the state’s assessment by 2014. Attendance

/Graduation Rates: The law requires schools, districts and states to meet an

additional indicator based on improvement or established targets in attendance

and/or graduation rates. Participation Rates: The law requires all students and
student subgroups to meet a 95% participation rate. Missouri’s AYP targets
were established by the Department of Elementary and Secondary Education

(DESE) based on a formula from the NCLB Act and an analysis of Missouri
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Assessment Program (MAP) data, attendance rate data and graduation rate
data from prior years. When all targets are met, the requirements of AYP are
met. (Missouri Department of Elementary and Secondary Education [MO

DESE], 2009c¢, p. 1)

Cross-Age Buddies. “These activities will be scheduled one to two times
every month and are designed to build caring relationships in the school by pairing
older and younger students for joint activities” (Gibbons, 1999, p. 113).

Caring School Community. The Caring School Community is a multi-

phased, school wide character education program, where the central aim is to

help the school become a “caring community of learners.” The program will
effectively promote teachers’ continuous improvement of practices as well as
students’ intellectual, social, and ethical development. (Character Plus Local

Education Agency, 2009, para. 1)

Character Education Partnership (CEP). “The CEP is a national advocate
and leader for the character education movement. It is a Washington, D.C. coalition
of more than 1,200 organizations and individuals committed to fostering effective
character education in our nation’s K-12 schools” (Character Education Partnership
[CEP], 2008, para. 1).

Class Meetings. These meetings are held in classrooms three to four times
every week, and they include a total of 30 to 35 character building lessons (Gibbons,

1999).
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Curriculum Frameworks. ‘“The frameworks for curriculum development in
Communication Arts, fine arts, health and physical education, Mathematics, science,
social studies, and curriculum integration are intended to provide assistance to
districts in aligning local curriculum with the Show-Me Standards” (MO DESE,
2009a, para. 8).

Highly Qualified. A highly qualified teacher means that the teacher: has

obtained full State certification as a teacher or passed the State teacher

licensing examination and holds a license to teach in the State, and does not
have certification or licensure requirements waived on an emergency,
temporary, or provisional basis; holds a minimum of a bachelor’s degree; and
has demonstrated subject-matter competency in each of the academic subjects
in which the teacher teaches, in a manner determined by the State and in

compliance with Section 9101(23) of ESEA. (MO DESE, 2010a, p. 1)

Home-side Activities. To encourage parental involvement, these activities
are sent home to engage students and their family members in conversations to
strengthen the relationship between home and school. They consist of 18 activities,
approximately 15 to 20 minutes in length, and are available in both English and
Spanish (Gibbons, 1999).

Individual Education Program (IEP). “A written statement for each child
with a disability that is developed, reviewed, and revised in a meeting” (MO DESE,
2007, p. 40).

Limited English Proficient (LEP). This term refers to an individual, who is

aged 3 through 21; who is enrolled or preparing to enroll in an elementary
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school or secondary school; who was not born in the United States or whose
native language is a language other than English; who is a Native American or
Alaska Native, or a native resident of the outlying areas; and who comes from
an environment wherea language other than English has had a significant
impact on the individual's level of English language proficiency; or who is
migratory, whose native language is a language other than English, and who
comes from an environment where a language other than English is dominant;
and whose difficulties in speaking, reading, writing, or understanding the
English language may be sufficient to deny the individual: the ability to meet
the State's proficient level of achievement on State assessments, the ability to
successfully achieve in classrooms where the language of instruction is
English, or the opportunity to participate fully in society. (MO DESE, 2010b,
para. 1)

Missouri Assessment Program (MAP). During the spring of 1997, Missouri
began implementing a performance-based assessment system for use by all
public schools in the state, as required by the Outstanding Schools Act of
1993. This system of evaluation determines the effectiveness of schools and
districts. It is designed to measure student progress in meeting the Show-Me

Standards. (MO DESE, 2004, para. 1)

Missouri School Improvement Program (MSIP). “MSIP provides
additional support by requiring districts to have a long-range plan for ongoing

curriculum development and revision, to develop written curriculum guides for all
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curricular areas, and to implement the stated curriculum” (MO DESE, 2009b, para.
15).
National Schools of Character Awards. The purpose of both the National
and State Schools of Character awards is to identify, honor, and showcase
exemplars in character education and facilitate their leadership in mentoring
others. The goal of the national program is to provide a variety of models of
comprehensive, quality character education, representing America’s diverse

educational system. (CEP, 2010b, para. 1)

No Child Left Behind Act (NCLB). NCLB is a government act to close the
achievement gap between high and low-performing students. According to NCLB by
the 2005-2006 school year, states must measure every child's progress in
reading/language arts and Mathematics every year in grades 3-8 and at least once
during grades 10-12. The Missouri Department of Elementary and Secondary
Education used the Communication Arts and Mathematics assessments in their
original form in 2004 and 2005 before modifying them to version 2.0 in 2006. By the
2007-2008 school year, states must also have in place science assessments to be
administered at least once during grades 3-5, grades 6-9 and grades 10-12 (USDOE,
2009a).

The Outstanding Schools Act. The passage of the Outstanding Schools Act

in 1993 signaled Missouri's commitment to a public school system that

purposefully prepares young people for the 21st century and assures our state's
continued economic vitality. The Outstanding Schools Act calls for increased

accountability in improving student academic performance for all of
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Missouri's public school districts and school buildings. (MO DESE, 2009a,

para. 6)

School-wide Activities. These activities are a collection of non-competitive
opportunities to build relationships that emphasize participation, cooperation, helping
others, taking responsibility, and appreciating differences (Gibbons, 1999).

Show-Me Standards. “...a set of 73 rigorous standards intended to define
what students should know and be able to do by the time they graduate from
Missouri's public high schools” (MO DESE, 2009b, para. 7).

Summary

This Collaborative study assessed the impact of implementing Caring School
Community at a Midwestern elementary school. The investigators used data
collected from students, parents, and teachers as well as academic achievement data
to evaluate the effectiveness of the school-wide implementation. Michelle
Wilkerson, the district math coordinator, investigated the success of implementation
of Caring School Community and its possible impact on student achievement.
Debbie Kyle, the principal of the elementary school being studied, investigated the
success of Caring School Community in terms of student discipline, positive
behavior referrals, and student attendance. Effective implementation was possible if
the building leaders created a plan to provide professional development for staff,
involved staff in decision making, monitored progress, and held all stakeholders
accountable. Craig D. Jerald noted that:

According to Deal and Peterson research suggests that a strong,

positive culture serves several beneficial functions, including the



CARING SCHOOL COMMUNITY PROGRAM IMPLEMENTATION 22

following: fostering efforts and productivity, improving collegial and
collaborative activities that in turn promote better communication and
problem solving, supporting successful change and improvement
efforts, building commitment and helping students and teachers
identify with the school, amplifying energy and motivation of staff
members and students, and focusing attention and daily behavior on
what is important and valued. (2006, p. 2)
After analyzing the study elementary building data, the investigative team discovered
a significant number of students not performing proficiently in Communication Arts
and Mathematics on the MAP, high discipline referrals, zero positive behavior
referrals, and student attendance concerns.

In an effort to increase academic achievement, decrease discipline referrals,
improve student attendance, and improve the school culture, the investigative team
evaluated the implementation of Caring School Community for possible
recommendation to the superintendent for district implementation. The review of
literature in the next chapter includes the historical background of character education
in the world and within the United States. The rationale of character education will
be explained along with the different types of character education programs available.
The pros and cons of character education will be discussed to compare and contrast
the results documented from a variety of school districts that have implemented
character education. The theories regarding the implementation of character
instruction and the effects it has on student social and achievement success was

researched along with a summary of the literature reviewed within the chapter.
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Appendix H
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