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ABSTRACT 

The book manuscript, Beethoven and Some of 

My Other Pals , is a non-fiction collective biography 

of nine composers who are particularly associated 

with Munich , Bavaria, and Salzburg and Vienna , 

Austria . The book manuscript is directed toward 

the reading needs of the later e lementary child 

(ages 10, 11, and 12). 

The format includes letters from the 

author during her musical pilgrimage in July , 

1986 to the aforementioned cities. In order to 

personalize the material, the letters are ad­

dressed to her nephew in the United States . 

Each biography spans the life of the subject 

from early childhood to the end of their career 

and/or death. 

As this is a non-fiction work , there is 

no dialogue ; however, a sense of personal interest 

and involvement between reader and composer is 

established in two ways: (1) by the use of 

quotations from l e tte rs, commentaries and/or 

conversat ions; and (2) descriptions of the 

historical places being discussed. 
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Presented in chapters preceeding the book 

manuscript are the characteristics and reading 

needs of the later elementary child , the various 

aspects of a topic book , and essentials for 

submitting a manuscript for publication. 
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Chapter I 

Introduction 

In the field of children ' s literature , t here 

is a subject area which has need of enrichment and 

expansion : Collecti ve Biographies of Composers 

for Young Readers . This area has been selected 

for two reasons: (1) much of the published mater­

ial on this subject does not fulfill the reading 

n eeds of today ' s space-age child; and (2) the 

number of books directed toward this audience and 

available to this audience is extremely limited . 

Submitted in this Culminating Project i s 

a book manuscript , Beethoven and Some of My Other 

Pals. It is a non- fiction collective biography 

of nine composers who are particularly associated 

with three cities in Europe: Munich , Germany , 

and Salzburg and Vienna , Austria. These cities were 

selected by the author as the result of a musical 

pilgrimage to Europe in July 1986. 

The purpose of the book manuscript is to 

provide , in a lively and interesting manner, in­

formation which will acquaint children in grades 

four through six with the lives and works of the 

nine composers . 
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Chapter II 

Literature Review 

In Children and Books (1972) Arbuthnot and 

Sutherland state that, "To nurture young minds 

there must be books of many types . And they should 

be strong books , written with liveliness and 

honesty both in content and style" (p . 16 ). 

In A Critical Handbook of Children ' s Litera­

ture (1976) , Lukens emphasizes that , " the purpose 

of non- fiction is to help the reader toward know­

ledge -- knowledge as contrasted to merely informa­

tion or fact" (p . 205) . She says that as a child 

finishes a biography , he/she should be stimulated 

to further investigation of the subject (i.e ., "to 

believe not ' Now I know all about this person , this 

period, this vocation , but ' I wonder wha t else I can 

find out- - ' " (p . 205). 

Arbuthnot and Sutherland (1 972) point out 

t hat , "The collective biography is an excellent 

choice for the child whose span of attention is 

limited , and for the r eader who is particularly 

interested in the . . . common denominator for the 

collection" (p . 544) . 

However , in Choosing Books for Kids: How 

to Choose the Right Book for the Right Child 

at the Right Time (1986) , the authors , who are 
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associated with the Bank St reet College of Educa­

tion, state that , "Unfortunately , many so called 

junior biographies of historical and contemporary 

figures in the arts . .. are -- let ' s face it - ­

boring" (pp . 251, 252). 

While children are influenced by factors of 

sex , age, health and physical development , mental 

ability , emotional maturation, and home environ­

ment , "Many of today's children have intellectual 

and social sophistication that further affects 

their reading habits and needs and tends to make 

them mature earlier than children matured in the 

past" (Arbuthnot and Sutherl and , 1972 , p . 16) . 

What, then, does interest the later elementary 

child (ages 10, 11, and 12)? What are their 

reading needs? 

Reading Needs of the Later Elementary Child 

Among the basic reading needs of the later 

elementary child (ages 10, 11 , and 12) are reading 

materials which develop a love of reading . 

Paul Copperman, founder and president of the 

Institute of Reading Development , and a presiden­

tial appointee to the National Council on 
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Educational Research states in Taking Books to 

Heart: How to Develop a Love of Reading in Your 

Child (1986) that, "While the schools do a thorough 

job of teaching children how to read, they do 

little to develop a child's love of reading" (p. 127). 

Copperman defines love of reading as the pleasure 

derived from reading as the child begins to exper­

ience absorption . An absorbed reader "enters the 

world of the story, leaving himself and his world 

behind" (Copperman, 1986 , p. 128). 

Copperman says that by fourth grade level, 

most students are able to decode. Their efforts 

should be focused on reading for fluency and 

comprehension. Comprehension is not automatically 

a by-product of decoding competence, and while 

most basal series enable the teacher to teach the 

mechanics of reading, they do not develop a love 

of reading . 

Richard C. Anderson, Director of the Center 

for the Study of Reading at the University of 

Illinois , states in Taking Books to Heart: How 

to Develop a Love of Reading in Your Child (1986) 

that: 
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The big question in this country is not whether 
children can read , but whether they will read. 
Regrettably , public discussions about learning 
to read usually miss this fundamenta l point • . . . 
What American chil dren and youth do not do 
is read frequentl y . ... This should be of great 
concern to parents because an ample amount of 
reading is essential for the development of 
high levels of proficiency .... The real tragedy 
in American education is that so few children 
discover the fascination of reading. (p. ix) 

In Children's Literature in the Elementary 

School (1976), Charlotte S. Huck emphasizes: 

Fostering enjoyment and appreciation for lit­
erature comes from knowing the age and psy­
chological disposition of children, those 
dispositions that cause a child to l ike a 
particular book . Child development has con­
tributed knowledge about children that pro­
vides certain guideposts for selecting books. 
Exciting new devel opments have occurred in the 
research in children ' s cognitive and language 
growth which have direct application for the 
choice of appropriate books for boys and 
girls. (p. 20) 

Huck (1976) lists physical, mental , and emotion­

al characteristics which determine the reading 

needs of later elementary children. She notes that : 

(a) The widely varying rate of physical developme nt 

implies sex differentiation in reading preferences; 

(b) There is an increased emphasis on peer group 

relationships dealing with delibe rate inclusion 

and/or exclusion, and expression of prejudice 

(this implies the need to emphasize an individual's 

contribution to the group); (c) Famil y patterns 
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change; (children may challenge the authority of 

their parents); (d) The child begins to have models 

from non- parental sources such as television, 

movies and books; therefore, he devotes more time to 

reading at this age than at any other age, and he 

tends to select books related to one topic; 

(e) It is a characteristic to reflect current adult 

interest in the mysterious, occult and supernatur­

al; subsequently, stories of mystery will be apprec­

iated; (f) There is a highly developed sense of 

justice , concern for others, and a sympathy for 

those who are weak and oppressed; hence, stories 

concerning illness, death, or disability are of 

great interest; (g) Since understanding of the 

chronology of past events is increasing, and the 

child is able to focus on diff erent dimensions of 

problems, literature which examines issues from 

different viewpoints and presents guidance in the 

examination of possibly biased presentation is 

needed (pp. 35, 36). 

Huus (1964) reviewed eight studies whose 

results were reported over a period of twenty 

years . These studies dealt with the reading 

preferences of children and with those elements 
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which draw children to books. Sh e l ists seven 

conclusi ons regarding these preferences , s i x of 

which are pertinent to non- fiction material. 

They are : 

I nterests of children vary according to age 
a nd grade l evel . 

Few differences between the interests of boys 
and girls are apparent before age 9 . 

Not able differences in the interests of 
boys and gir ls appear between ages 1 0 and 
1 3 . 

Girls read more than boys , but boys have a 
wider i nterest range and read a greater 
var iety. 

Boys l ike chiefly adventure and g i r l s l ike 
fiction, but mystery stories appeal to 
both. 

Boys seldom show preference for a "girl' s " 
book , but gir l s will read ''boy ' s " books 
to a g r eater degree. (p . 1 25) 

Limited Number of Collective Biographies of Composers 

As an elementary vocal music teacher in the 

Parkway School District of Saint Louis County , 

Chesterfiel d , Missouri , the author is concerned with 

the extremely limited number of collective biographies 

of composers directed toward the l ater elementary 

child. 

"By far t he g r eatest number of biographies 

are written for readers in the upper grades and 

h i gh school" (Ar buthnot and Sutherland , 1 972 , 

p. 572). The t r u t h of this s tatement is affirmed 
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by the author's study of the Subject Index Guide to 

Children ' s Books in Print: A Subject Index to Child­

ren's Books in 7000 Categories (1970, pp. 94, 95). 

Under the category, Composers, there are listed a 

total of 23 collective biographies. Each is assigned 

a suggested grade level for readers. The 23 collec­

tive biographies are distributed as follows: 

Grade Level Number of Collective Biographies 

2 - 6 1 

4 - 6 3 

5 & up 3 

5 - 8 1 

7 & up 8 

6 - 9 2 

7 - 9 5 

By examining the category, Composers , in the 

Subject Guide to Children's Books in Print : A Subject 

Index to Children ' s Books in 6,337 Categories (1986-

1987 , pp. 116, 117) , one finds that there are only 

four collective biographies of composer s listed . The 

four are distributed as follows: 

Grade Level 

(Ungraded) 

1 - 10 

5 & up 

Number of Collective Biographies 

2 

1 

1 
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In comparing the category, Composers, in the 

Subject Guide to Children's Books in Print: A 

Subject Index to Children ' s Books in 6 , 337 Cate­

gories (1986- 1987 , pp. 116, 117) to the Subject 

Guide to Children's Books in Print: A Subject 

Index to Children ' s Books in 7000 Categories (1970, 

pp. 94, 95) one finds that not a single collective 

biography from the 1970 Index is still in print . 

The students in the Parkway School District 

are served by the seventeen libraries of the 

Saint Louis County Public Library . There is 

an inter- library loan service; however, from the 

combined resources of these seventeen libraries, 

not one of the four 1986-1987 collective biographies 

is listed in the library catalogue. From the 1970 

listing of the three collective biographies suggested 

for grades 4-6, only one is listed in the library 

catalogue . 
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Theoretical Orientation 

Book Manuscript as a Topic Book 

12 

The book manuscript , Beethoven and Some of 

My Other Pals , is a topic book. In Matters of 

Fact: Aspects of Non- Fiction for Young Children 

(1972), Fisher defines a topic book as, "the 

type of information book planned for children 

up to the age of eleven or twelve and concerned 

with a single, isolatable subject" (p . 20). 

She adds that, "The really good topic book, if 

it is quantitatively small, is qualitatively 

large" (p . 22). She says that even a book of 

sixteen pages can aid a child in collecting informa­

tion and arranging that information in an orderly 

manner. Because topic books often contain sugges-

tions for further action on the reader's part, such 

as the planning of a record or the visiting of a 

place, a good topic book "will make him want to 

collect more facts more purposefully - it will make 

him want to learn" (p. 22) . 

Fisher suggests that as children read, look 

or listen, they collect facts. Especially in 

their junior years , books can help in two ways: 
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(1) by providing facts; and (2) by example, 

showing them how to store and rel ate facts 

together . A short topic book may offer him/her 

some "facts he knows already , some which need 

confirming or expanding, some which are new; 

he should end with the confidence and flattery 

of proper knowledge " (p. 20) . 

"A topic book can be either a starter or a 

stopper" (Fisher, 1972 , p. 23) . She defines 

a starter as a book which makes the child want to 

inquire further into the subject by presentation 

of the material in a "clear and vivid outline" 

(p. 23). A stopper is a book which can be easily 

skimmed and will be just as readily forgotten 

because the impression it gives is one of being 

" .. . self- contained yet incomplete" (p. 23). 

Above all, the value of the book will be 

dependent on the personality of the author. 

The writer must compile facts; he/she must have 

an interest in the subject and that interest 

must be displayed. Fisher states: 

It is just as important for a child to feel 
in touch with the writer in a book of fact 
as in a story . For the youngest readers 
this can be achieved if the subject is 
directly related to them; this is the excuse 
for the "' you ' approach in junior informa­
tion books .... Without this simplest personal 



14 

identification - when, for instance, the 
study of a subject is made in plain sequence 
of fact, with no fiction element or aside 
to the reader - the author often adopts an 
expository tone and loses touch with his 
reader" (pp. 24, 25). 

She observes that, "Nowadays participation 

is an important aspect of information books, 

especially for the middle school years" (p. 471). 

"The biography of a musician may be , for a 

receptive child , a glorious invitation to par­

ticipate" (p . 335) . Fisher advises: 

Above a ll, he must establish himself as the 
invisible but ever-present teacher , friend , 
adviser , explainer - the person who through 
the printed word speaks to a child with 
authority and with comradely enthusiasm. 
Whether his book is used for communal study 
or private reading , he must contrive to 
suggest to each chil d that he is address­
ing him personally . (p. 26 ) 

In the book manuscript, Beethoven and Some 

of My Other Pals, the author uses the format of 

writing l etters to her nephew during the t rip to 

Europe so that the "you" approach g i ves a sense of 

personal identification. In addition, in the 

introduction, the author establishes her identity 

as a music teacher who speaks with authority and 

with comradely enthusiasm. "Children dese rve to 

have books of fact which, however simple they are , 
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are still individual, strong, alive . The author 

is obliged to be simple but he need not be banal" 

(Fisher , 1972 , p. 25). 

Creative Non-fiction 

In the chapter titled, "Creative Non- fiction", 

Yol en (1976) says that it is important to draw a 

distinction between facts; i.e. , data, in contrast 

to information; i . e . , what the data declares. 

Changing data into formation is the first of 

a series of processes which are as creative in 

writing non- fiction as in writing fiction. Organ­

izing, distilling, and processing: these are the 

processes which change data into information. "All 

these things can be summed up in one word: recogni­

tion" (p . 69) . 

That which makes non- fiction come alive to 

the child reader, according to Yolen , is "a 

substitute handle" (p . 78). 

Again, that is where the creative part of 
creative non-fiction comes in ... . There is a 
compromise position authors of non-fiction 
can take--between the dry, pedantic and 
the entertaining . That compromise is 
another province of creativity . (p. 78) 
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Textbook Versus Tradebook 

The book manuscript , Beethoven and Some of 

My Other Pals , is not a textbook: it is a 

trade book. A cautionary word from Yolen (1976) 

is that the author must understand the differ­

ence between a textbook and a trade book . 

She says that, "a textbook is published by 

textbook houses for in-school adoption" (p. 86). 

Textbooks are vehicles for teaching facts and ideas . 

As they are published for in-school adoption, they 

can "afford to be more didactic, more pedantic, more 

pedestrian , more pedagogical. They are teaching 

too 1 s " ( p . 8 6 ) . 

The trade book is used by teachers , too , 
as out- of- school, supplementary reading, 
for curriculum-connected pleasure reading ... . 
The importance of non-fiction trade books 
for children of the twentieth century can­
not be too heavily underscored" (p . 86) . 

Essentials of Non-fiction Books 

In her discussion of non- fiction books for 

children, Lukens (1976) notes that "each of them 

contains three essentials: facts, a concept that 

facts relate to , and an attitude toward the sub­

ject and the reader" (p . 198). Lukens states: 

First o f all , the facts are expected to be 
accurat e, up- to- date , and authentic as they 
depict the person and the period of his or 
her life . The objective biographer must 
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include or omit the events and details as 
they suit the interests and age level for 
which the biography is intended. As for 
concept, we assume that the subject of the 
biography is worth reading about , just as 
it is worth the writer's time spent in 
research and writing . 

As for attitude, we assume that the 
attitude of the writer is interested and 
enthusiastic. If the writer finds the sub­
ject worth writing about, she or he finds 
the subject worth writing about with the 
skill we call style. The skillful biographer 
uses words imaginatively , even in the simp­
lest biographies for younger readers. (p. 199) 

Lukens continues by pointing out the obliga-

tion of the biographer to be completely impar­

tial and to show no personal bias. 

Arbuthnot and Sutherland (197 2) state that 

juvenile biographies are often not documented 

(p. 540); however, Yolen (1976) urges the ap­

pendage of an index, a bibliography, or a list, 

"Recommended for Further Reading" (p. 78). 
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Chapter IV 

Methodology 

Mechanics of Submitting a Book Manuscript 

In order to submit a book manuscript for 

publication , a number of things must be con­

sidered. 

1. Type of Paper 

A. The paper must measure 8½ by 11 inches. 

Editors are adamant on this point. 

B . The paper must be white; colors are 

not acceptable . 

C. Cheaper papers of all wood content 

will be adequate but are not recom­

mended . 

D. The best paper is 25 percent cotton 

fiber content . It has a quality feel, 

it is smooth and withstands erasure . 

E. Erasable bond is discouraged because 

it tends to smear when being handled. 

F. Twenty- pound bond weight is preferred; 

however, less than sixteen-pound bond 

should not be used. 

2. File Copies 

A. Before sending the book manuscript to 

a publisher , a carbon or photocopy 

should be made. A good idea is to 
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make several photocopies while the 

original manuscript is crisp and neat­

looking . 

B . The reasons for making several photo­

copies are : 

a . It is insurance against loss 

in the mail. 

b. The same book manuscript can be 

submitted to additional editors 

for reprint sales after it has 

been accepted for publication. 

An editor must be informed that 

a book manuscript offered for 

reprint must not be used before 

its first appearance in the 

original publication buying it. 

c. A good-quality photocopy of the book 

manuscript can be submitted to an 

editor, along with a personal note 

explaining that it is not a simul­

taneous or multiple submission . 

In this way, the writer can keep 

the original manuscript as a file copy . 

D. If a good quality photocopy of the 
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book manuscript is submitted, the 

author may instruct the editor, with 

a personal note, to throw away the 

manuscript if it is not of interest 

to the publisher. A self-addressed 

postcard should be enclosed for the 

editor ' s reply. 

E. There are two advantages of submitting 

a throw- away copy of the book manu­

script to the editor. They are: 

a . The editorial process may be 

hastened. 

b. Money will be saved on postage. 

F. The disadvantage of submitting a 

throw- away copy of the book manu­

script is that the writer must assume 

the photocopy expense . 

3. Type Characters 

A. Al ways type double space, whether 

using either elite or pica type . 

B . The advantage of pica is that it is 

larger and easier to read . Many 

editors prefer pica but will not 

refuse elite . 
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C . Editors dislike and often r efuse 

unusual type characters (i.e., s cript, 

italics , all capitals , and other 

unusua l letter styles ) . 

4. Page Format 

A. Information to be listed in the upper 

left corner of page one : the author ' s 

name , address , and telephone number 

on four single- spaced lines . 

B. Information to be listed in the upper 

right corner of page one on three 

single- spaced lines : the rights 

being offered for sale; the author ' s 

copyright notice (e.g., Copyright 

1987 Joe Jones) . One should not 

number page one because its format 

is self - evident . 

C. Information to b e typed in the upper 

right corner of each page after the 

first: last name ; a dash; the page 

number (e . g ., Jones- 16) . Then drop 

down two double spaces and begin the 

copy. 
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5 . How To Estimate Wordage 

Count the number of words on the 

first five pages of the manuscript and 

divide the total by 5 and multiply t he 

r esult by the number of pages. Carry 

the total to the nearest 100 words. 

6. Title 

A. Center the title in capital letters 

halfway down the page . 

B . To center , start in the exact left­

right center of the page. Including 

spaces and punctuation , count the 

letters in the title and back- space 

half that number . One double- space 

under that, center " by " . One double­

space under that , center and type 

the author ' s name . 

C. Margins are to be l ¼ inches on all 

sides of each full page of typewritten 

manuscript and paragraph indentation 

is consistently five or six letter 

spaces. 

7. Concluding Page 

After the last word and period of 

the story , drop down three doub l e -spaces 
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and center the words "The End " or , 

more commonly used is the old telegraph­

ers symbol of - 30- which means the same . 

8 . Special Points To Keep In Mind 

A. Change the typewriter ribbon often 

enough that the printing is consistent­

ly black. Never use colored ribbon . 

B . Clean the keys frequently . One can 

tell that keys need cleaning when the 

letters a , b , d, e , g, etc. are inked 

in. 

C. One should strive for a professional­

looking manuscript. Neatness is 

essential. Strikeovers give a manu­

script a sloppy, careless appearance 

which may give the editor the impres­

sion that the author has careless 

work habits and may indicate the like­

lihood of careless research. 

9. Mailing The Manuscript 

A. How To Send The Manuscript 

The book manuscript should not 

be bound in any way. A ream-size sta­

tionery box is perfect for loose 

manuscripts without binding. En­

close a self- addressed label and 
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correct postage in stamps clipped 

to the label. This should insure 

safe return of the manuscript . 

Many publishing houses open the 

box and throw it away . The manuscript 

is then read and circulated as necess­

ary for editorial consideration, and 

returned to the author with a letter or 

a rejection slip in an insulated bag­

like mailer. Because of this amount 

of handling , a freshly typed manuscript 

may be in rough shape after only one 

or two submissions; therefore , it is 

wise to make several photocopies of 

the manuscript before it is submitted. 

B. Cover Letters 

A personal letter may be enclosed 

with the manuscript; however , one 

must add enough First Class postage 

to cover the letter and mark FIRST 

CLASS LETTER ENCLOSED on the outside . 

While the editor will not decide 

in favor of the author because of the 

letter, it is helpful in personalizing 

the submission (i.e. , one may include 
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one ' s publishing history , or any 

particular qualifications that you may 

have for writing the enclosed manus­

cript). For example , since the manus­

cript which the author will submit is 

a collective biography of composers 

directed toward the reading needs of 

the later elementary child , it might 

be useful to mention that the author 

has been a music teacher of children 

in grades four through six for many 

years. 

It is necessary, if the manuscript 

is a photocopy, to indicate whether or 

not it is a multiple submission. There 

is a strong possibility that an editor 

would be offended by this marketing 

technique; however , when an agent uses 

the multiple submission technique, it 

seems acceptable. 

9 . Mail Rate Usage 

Book manuscripts can be mailed Fourth 

Class Manuscript rate; however , it can be 

slow and can have a mauling effect on the 
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package in the mails. Most writers use 

First Class rate (Writer's Market, 1981, 

pp . 15-1 7) . 

10 . Copyrighting the Book Manuscript 

In 1978 a new copyright law went in­

to effect. That law states that when a 

piece of writing is finished , the author ' s 

writing is protected. It is protected for 

the life of the author plus 50 years. 

It is not necessary to register 

the work with the Copyright Office in 

order to receive protection; however, 

registration does have advantages . 

A work must be registered before an 

infringement suit can be brought into 

court (Writer's Market, 1981, p . 27). 

To register the manuscript, one must 

request Form TX (for published and un­

published non- dramatic literary works) 

to be sent from the Copyright Office . 

The completed form, a $10 registra-

tion fee , and one copy of the book 

manuscript must be sent to the Register 

of Copyrights, Library of Congress, 

Washington, D.C. 20559. The $10 fee 



27 

must be in the form of a money order, 

check, or bank draft payable to the 

Register of Copyrights; it must be 

securely fastened to the application 

(Copyright Basics, Circular 1 , 1987, 

p . 12). 

A copyright registration is effect­
tive on the date of receipt in the 
Copyright Office of all the re­
quired elements in acceptable 
form, regardless of the length 
of time it takes thereafter to 
process the application and mail 
the certificate of registration . 
(Copyright Basics, Circular 1 , 
1987, p. 12) 

One should place official copyright 

notice on the first page of any manu­

script. The official copyright notice 

consists of the word "Copyright", the 

abbreviation "Copr." or symbol © ; 
the name of the copyright owner or owners; 

and the year date of creation; for example, 

© 1980 by Joe Jones (Writer's Market, 1981, 

p. 29). 

11. How To Find A Market For The Manuscript 

One should utilize the book, Writer's 

Market, the "Market" section. 
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Markets are categorized according 
to their type , and , often according 
to their subject needs . .. . All in­
formation in the listings has been 
provided, revi ewed , and approved 
by the buyer/editor (or a member of 
his staff ). (Writer's Market, 1981 , 
p . 1) 

All listings are updated annually . 

The aforementioned considerations have been 

adopted in the preparation of the manuscript , 

Beethoven and Some of My Other Pals , which forms 

Chapter V of this thesis. The following text will 

be augmented with pictures, illustrations , games , 

puzzles and map studies according to the recommenda­

tions of the editors of the publishing house that 

adopts the manuscript . 

The composers selected for b iographical study 

were chosen because of their prominence in the 

cities of Munich , Salzburg , and Vienna , and because 

of their enormous contribution to our musical 

heritage . 
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Sunday, July 23 

Saint Louis, Missouri 

I'm at the Saint Louis I nternational Airport 

waiting to begin my GREAT ADVENTURE. I promised 

you that I would write often to describe my 

trip to Germany and Austria . I understand how 

incredibly disappointed you are that your parents 

wouldn't allow you to come with me to Europe, 

but they were thinking only of your welfare . 

You must consider that each of the three airports 

of my destination , Munich, Vienna , and Frankfurt , 

has been the target of terrorist attacks . My 

travel agent told me that tourism from America 

to Europe is down 80 percent this year 

that's eight out of every ten people who have 

cancelled their trips . 

Well, not me! I'm going to Europe to visit 

Beethoven and some of my other pal s , and you are 

going with me . . . vicar iously . (Look it upl Ha, 

ha. ) Don ' t you j ust hate it when your teacher 

says , "Look it up! ?" 
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The plane left Saint Louis only five minutes 

l a te , and after a two- hour flight , we have arrived 

a t John F . Kennedy Airport in New York. I'm now 

buckled up in a huge TWA plane and am excitedly 

waiting for takeoff . And I 'm waiting, and waiting , 

and w- a - i - t - i - n - g. Oh dear , the pilot just 

announced , "Folks , sorry to keep you waiting, but 

there is a maintenance problem (shiver), and we ' re 

not going out over that BIG OCEAN until everything 

is perfect ." After about an hour , everything is 

perfect , or at least , that ' s what the pilot says , 

and we are taking off for an overnight flight to 

Germany . 

My seatmate , Dietrich, age 12 , is from 

Stuttgart , Germany; he has been visiting rela­

tives who live on a farm in Iowa. Though his 

native language is German, Di etrich speaks English 

well . Naturally , I asked him if he were interested 

in music . He said that he loves to sing , and t hat 

he belongs to a church choir and to his school 

choir which tours to France every other year. When 

I told h i m that I am a music teacher , he was 

thrilled. Guess who his favorite composers are? 

BEETHOVEN, SCHUBERT , MOZART and STRAUSS . You 

can see that he and I got along f amously . Since 
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you are my one , only, and favorite nephew, I 

told him all about you, and he said that he would 

love to be your pen pal because of your shared 

interests in music and sports . He, too , is a 

soccer fanatic. 

Justin , I ' ve just had a fantastic idea. 

Why not use my letters t o you as a computer 

project? You have to acquire the ability to 

use your computer as a word processor in order 

to be really efficient next year in j unior high 

school. I ' ll include information about some 

composers who are associated with the cities on 

my itinerary. To satisfy your logical mind, 

the composers of each city discussed will be 

placed in chronological order. You type the 

letters into your computer after carefully edit­

ing out all of the personal stuff , and checking 

for spelling or grammatical errors . Pr int out 

two copies , and we'll have our own book which 

will be a collective biography of composers. 

I know of a small company in Saint Louis which 

will bind the book. 

Love , 

Aunt Shirley 



Dear Justin , 

Section I I 

Richard Wagner 

3 4 

Tuesday, July 25 

Munich , Bavaria 

The most crucial part of a successful trip 

has been accomplished ! We have landed safely 

at the Munich airport. Munich is the capital 

of Bavaria , a state in southern Germany . 

After we get settled at the hotel , the first 

item on our tour agenda is a visit to a castle , 

Neuschwanstein. It belonged to King Ludwig II 

of Bavaria (called the "Mad King") . Because of 

its beauty, it is described as the fairytale 

castle . Someone in our tour group said that the 

castle at Disneyland is modeled after 

Neuschwanstein . 

After a long winding ride up a mountain 

in a horse- drawn car, and after a difficult, 

tiring walk down into a valley , we have arrived 

at this beautiful castle. Many of the glorious 

painti ngs throughout the cast l e depict scenes of 

ancient German legends from which composer , 
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Richard Wagner, drew inspiration for his operas . 

The paintings in the exquisite Singer's Hall 

(which was never used during Ludwig ' s reign) , and 

around the Listener ' s Gallery , show details of 

the Parsifal legend. 

One of the most important composers associ-

ated with Munich is Richard Wagner (1813- 1883) 

who was born in Leipzig , Germany and died in 

Venice , Italy. 

As a child , Wagner was enthralled with poetry, 

drama, history , and mythology. He was so absorbed 

in literature that he studied Greek in order to 

read Homer in the original language , and he 

studied English to read Shakespeare. 

Music lessons , theory, piano, violin, were 

of little interest to him in his early years. 

Because of his lack of accomplishment in pre­

scribed academics, Wagner was expelled from school 

in Leipzig. He attended the University of Leipzig . 

for a brief period, but again he found more 

satisfaction in having a good time with his 

friends than in following a scholarly curriculum 

other than that of his own choosing . 
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Opera for ten years and was then invited to 

come to the United States to become the con­

ductor of America's most famous opera house, 

the Metropolitan Opera in New York. 

You can see that Mahler did not have 

much time for composing; but he managed, even 

with his busy conducting schedule, to compl ete 

nine symphonies. One of them, Symphony No . 8, 

is called the symphony "of a thousand" because 

it requires a band, two choruses, a boys' choir, 

seven soloists, and a prodigious (there's the 

last big dictionary word, Justin) orchestra. 

Musicologists Ulrich and Pisk say that, "Mahler 

must be included among the great masters of 

orchestration." (Orchestration is the arrange-

ment of a musical composition for performance 

by an orchestra.) 

Mahler loved the combination of voice and 

instruments and among his vocal works is a 

cycle of ten songs that you will enjoy pearing, 

Justin. It is called "The Boy ' s Magic Horn". 

Mahl er became the conductor of the New York 

Philharmonic Orchestra in 1909, and then he 

retired and returned to Vienna in 1911. 
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Sunday, August 6 

Vienna , Austria 

This is my l ast wonderful morning in 

Vienna. My plane leaves at 11:30 A.M . I 

must tell you that I am sad to come to the end 

of my tour of Munich, Salzburg , and Vienna , 

this glorious city which has been home to 

Beethoven and so many of my other pals. I ' m 

taking one last walk along the cobblestoned 

s t reets by Mozart ' s house ; and one last look 

at the awe-inspiring Saint Stephan ' s Cathedral 

which has known the presence of Haydn , Mozart , 

Beethoven , Schubert , Brahms and other superb 

musicians; and one last glimpse of the Danube 

River which has been immortalized by Johann 

Strauss ' "Beautiful Blue Danube Waltz " . 

I' m looking forward to seeing you soon . 

Hope the computer project has gone well. 

Love , 

Aunt Shirley 
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Alto . Female low voice. 

Art Song . A poem set to music. 

Ballet . A theatrical performance of a dancing group 

with costumes and scenery. 

Bass. Male low voice. 

Cantata. A long choral compositi on (with soloists) 

somewhat like an oratorio but not necessarily 

based on a biblical subject . No scenery, 

costumes, or acting . 

Capriccio. A short composition of humorous or 

capricious character. 

Chamber Music . Instrumental ensemble music per­

formed by one player to the part, as opposed 

to orchestral music in which there are several 

players to the part. 

Chorale Prel ude. A composition for organ based 

on a chorale (hymn) mel ody . 

Chorus . A l arge group of singers. 

Clarinet Quintet. An ensemble consisting of 

c l arinet and string quartet . 

Clavichord. The earliest type of stringed key­

board instrument. I t consists of a wooden 

obl ong box , var y i ng in length from two to 
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five feet. The strings are put into vibrati on 

by small brass wedges called tangents. 

Clavier . A term which designates any stringed 

keyboard instrument. 

Concerto . Music to be played by orchestra and 

solo instrument (s) . 

Counterpoint . Musical texture of two or more 

simultaneous melodies. 

Di vertimento. Background music for light enter­

tainments such as garden parties, weddings and 

birthdays . 

Ensemble. Group (small or large). 

Galop. A dance characterized by hopping movements. 

Harpsichord. A stringed keyboard instrument of the 

16th to 18th century. The strings are mechani­

cally plucked by a plectrum. 

Improvise. To play not by reading music but to 

make up music on the spur of the moment . 

Intermezzo. A character piece, as if composed 

between works of greater importance. (Plural: 

intermezzi). 

Leitmotif. A short musical theme which is identified 

with a particular person , thing, idea or natural 

phenomenon . 

Libretto . The text of an opera. 
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Mass. A choral composition (with soloists ) 

whic h follows the ritual of worship in the 

Catholic church . 

Music Drama . A form of opera in which the es ­

sential feature is the fusion of drama and 

music; one does not dominate the other. 

Opera . An extended dramatic work, tragic or comic, 

set to the accompaniment of an orchestra. 

Includes scenery and costumes. 

Operetta. A light- hearted drama in simple and 

popular style containing spoken dialogue, 

mus ic, dancing, and scenery . 

Oratorio. A long choral composition (with soloists) 

based on a biblical subject . 

Orchestration. The arrangement of a musical 

c omposition for performance by an o rchestra . 

Overture. (Concert-overture) A single movement 

orchestral composition . 

Piano Quartet . A composition for piano and 

trio of violin, viola, and violoncello . 

Polka. A quick Bohemian dance. 

Quadrille. A square dance performed by two or 

f our coup l es. 

Requiem . Religious music accompanying the text 

of t he Cat holic funeral service . 
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Rhapsody . A free fantasy of somewhat heroic 

character. 

Serenade. Background music for light enter ­

tainments such as garden parties , weddings 

and birthdays . 

Singspiel . A comic opera with spoken dialogue. 

Solfeggio . Vocal exercises sung to a vowel or 

to syllables: do , re, mi ... . 

Song Cycle . A string of songs of related thought 

and character, designed to form a musical 

entity. 

Sonata . An instrumental composition, usually 

having three or four movements . 

Soprano . Female high voice. 

String Quartet . Music to be played by two violins, 

a viola, and a violoncello . 

Symphonic Poem . A type of 19th century symphonic 

music in one movement which is based upon 

an extramusical idea . 

Symphony. A sonata for orchestra. 

Tempo . The rate of speed of a composition. 

Tenor. Male high voice. 

Theme and Variation. A form in which the theme 

is given at the beginning. The composer then 

varies the theme by changing the melody , 

rhythm, or harmony. 
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Virtuoso . A highly- skilled performer . 

Waltz. A dance that has three beats in a measure. 
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Chapter VI 

Summary and Recommendations 

In writing the book manuscript , Beethoven and 

Some of My Other Pals, the author found that it was 

extremely difficult to separate the desire to share 

the intense personal feelings brought forth during 

her European journey from the necessity of present­

ing factual , historical information . The balancing 

of these two divergent points of view has been the 

main obstacle to overcome in the preparation of the 

manuscript. 

The letter format lends itself very well to bio­

graphical presentation. One could certainly en­

vision additional books, or a series of books , o n 

composers centered in France, Italy , England , 

Russia , etc. The format would serve equally well 

for historical figures in arts other than music. 

Due to the schedule of employment and graduate 

school obligations , the author was able to stay 

in Curope for only ten days. Certainly, more time 

would have been advantageous. The author, upon 

reflection, would recommend an extended stay in 

Europe with Vienna being the home- base city, and 

from there travel to other cities or countries. 
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