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Abstract

This paper explores several research questions that identify differeneegiet
conditionally admitted students and regularly admitted students in termsiefement
results at one institution. The research provides specific variableslaswelationships
including historical and comparative aggregate data from 2009 and 2010 that indicate
evidence related to student achievement. This paper examined severahrgsestions
related to any possible differences between conditional admission and student
achievement. This was a quantitative study that provided results indicatinigethat
conditional admit population ended with a first-year overall institutional Graate Poi
Average in the 70th percentile and the regularly admitted population ended with a first-

year Grade Point Average in the 80th percentile.

Although much speculation has been devoted to concerns over the success of
conditional admit programs, there exists a lack of current empirical daiandating the
extent, if it exists, of the success or failure of conditionally addchgtedents. This study
was designed to investigate evidence of the existence, persistence, ansdilegereess
by monitoring a sample of 519 conditionally admitted students over 2 yeardidgaties
of student grade point averages and college entrance examination resultsneaesd,

co-curricular participation, and academic enrichment and support werdgavedt

In the last two years significant changes were implemented in the daysemnhsis
program. First, admissions standards increased, and second, the implementation of the
conditional admissions contract. In addition, the level of academic intervention and

support provided from the Office of First Year programs and Office of Student and

Vv



Academic Support Services largely contributed to the success of the 2.0 benchmark.
There was a 10% increase in the number of conditional admits that acaderaltadty f

the GPA range of 2.0 or higher from 2009 and 2010, and a 14% increase between the
years of 2008 and 2010. Furthermore, the increase in the overall percentage is a clear
indication that the conditional admit intervention programs continues to improve in
addressing the individual needs of those admitted on a conditional basis. Resultslinclude
evidence that the academic success rates are higher for students tbgukarly

admitted versus those that are conditionally admitted.
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CONDITIONAL ADMITS 1

Chapter One

General Background

Given the state of the American economy in 2011, many students are unable to
find employment directly upon graduation from high school resulting in a largerenumb
of students applying to colleges to obtain a higher education. Even in the midst of an
economic downturn, students who have a college education are far more likety to fi
employment versus their high school-educated counterparts (Carnevale, 2011jwbhese
converging contemporary realities challenge institutions of higher edn¢a consider a
larger number of underprepared applicants than in recent decades, as indicated in
Admissions Decision-Making Models: How U.S. Institutions of Higher Education Select
Undergraduate Studen{€ollege Board Best Practices in Admissions Decisions, 2002).
Hoxby (2009) indicated in a 2009 study that the top 10% of colleges and universities
were becoming more selective and 50% of colleges and universities werddesgesin
their admissions criteria. In the face of this challenge, the Résehtiniversity employs
conditional admittance as one of many valuation tools to broaden applicant assessment.
The purpose of this study is to research a possible relationship between canditiona
admittance and student achievement at a private four year Liberal Avisrgityi located
in the Midwest. This study used a student cohort model to make comparisons of
academic performance between conditionally admitted students and sadfaitted via
standard admittance criteria to provide data by which the Researchedsiinineay
then use to develop best practices in its admissions decisions. These decisiensede
from all documents submitted in the admissions portfolio including, but not limited to,

essay, resume, letters of recommendation, high school transcripts, and staddestize



CONDITIONAL ADMITS 2

scores. In the researcher’s experience no one item is a predictor of stuodesssbut
admissions personnel at the researched institution use all of the above to gauge entr
level success.

The researcher explored variables related to student achievement anedhe dir
correlation resulting from insufficient grade point average or standardizesttess.
Analysis of at least two years of conditionally admitted students providgdiacant
change in data statistically significant population to determine if agmiggcisions
meet the success of conditionally admitted students. This study examined irhdepth t
reasons for conditional admission and a statistical analysis of student autmevEhe
researcher intended to analyze the reliability of the conditional admigsiogiem and
specific rationale that correlate with student achievement.

This comparative analysis examined if a relationship existed betegalar and
conditionally admitted students who participated in co-curricular pragranch as
Intercollegiate Athletics and Student Life Sports (SLS) prograntsiteose who did not
participate in co-curricular programs. Moreover, the researcher adalyz first time
freshman population and the transfer student population to identify potential diéerenc
in achievement patterns, and to understand if conditionally admitted freshmansterts
succeeded at a higher rate.

This study identified potential threats, or areas of weakness, conc#raing
admissibility of students and the accessibility of data that can beedtiizhe
admissions decision-making process at the Researched University. pargbses of
this study, the researched university defined conditional admittance as tissiadrof

any student who falls below the standard admission requirements of a cuenhilghi
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school grade point average (GPA) of a 2.5 and a 20 composite score on the American
College Test (ACT) or the Scholastic Aptitude Test (SAT) concordancedéhaic
Process and Standards minutes, 2010).

Through the researcher’s experience as Dean of a Day Admissions program,
college admissions representatives regularly perform more dutieuigtaejving as
“gatekeepers” for their higher learning institutions. In the opinion of thenasrathe
offices of undergraduate admissions at other institutions generallyvegoliege
decision-making process as one of the most important decisions that high schoo$ student
will ever make rather than an outcome of admissibility into the institution. tAawthe
researcher’s experience has led to the conclusion that at other unietisétieffice of
admissions determines admissibility and then wishes the student “best of luchdiog f
a major or identifying a financial aid strategy that is going to be condtartkbe student
or family. At the researched institution, the process of admissions includesm@dros
faculty and meeting to discuss the possibilities of a financial aid pa¢Ragearched
University Day Admissions Handbook, 2010). From the researcher’s perspectives a foc
on building relationships from the onset, can serve as a catalyst and support during the
initial student transition into university life and extend well beyond the stuttentyear
experience. Instead of viewing the process of college admissions as a gamdhe w
researched university values the importance of hard work throughout the prospective
student’s elementary and secondary school careers. Based on the resedrtitenhias
Presidential Investiture in 2007, admissions procedures were changed to ptodatds
and admissions personnel a road map for admissibility based on information found within

the application for admission.
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As the researched university’s Dean of Admissions, the researcheavrvaste
to work with the institution’s President on defining admissions portfolio neaessHitat
include all transcripts outlining all academic coursework and credeimtzdlsling
cumulative GPA’s, college entrance exams and standardized testaudnegor of the
high school curriculum completed. The college essay is an outline incafsavetudent’s
desired goals and success principles the student plans on utilizing to achmviednis
undergraduate degree. Finally, applicants submit letters of recommendaiion fr
teachers, professors, and administrators as addendums to the application, providing
additional references on academic ability, work ethic, and character.drhisg\ons
Office then utilizes these documents to determine the student’s admigsafuiiity to
achieve desired coursework, and inception of the student’s initial portfolio for the
academic institution (Researched University Day Admissions Handbook, 2010).

In the researcher’s experience, students with admissible grades ar@RAsof
2.5 or higher, no matter what the course, provide a foundational indication that a student
has completed the necessary requirements for course completion, high schalaradu
and ultimately college admittance. In admission discussions with asappigants,
students have expressed to the researcher that some courses are pagiezrs)a
although there is no way to control or evaluate these specific differencestStoaee
also expressed that they take the courses that are most rigorous eveaifstreceiving
a grade less than an A, with the possibility that grade inflation could become a
contributing factor to the student’s overall GPA. From the researchesgpqutive, the
mission of higher education is to prepare students for life, not to be awarded the top

financial aid award or to be a part of a chosen co-curricular activity. Hiesecondary
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variables that should not be superseded by the passion to invest in lifelong learning in the
students major of choice.

O’Shaughnessy (2009) reported that any specific lowering of the SATor A
standards could provide implications for enroliment management. O’'Shaughnessy
indicated, that “with colleges and universities engaged in intense competitionuio recr
even more talented and diverse students, test optional policies becoming a(R0D®@y”

p. 1). The researched university does utilize standardized testing in the adsissi
decision making process, and the researcher feels that standardizectedésgor
indication of college readiness at a minimal level. However, not all univerditiso.

An additional quote in the O’'Shaughnessy article indicated “Evidence suggests
there are also marketing and competitive issues at play,” said Jonathatekh, Bps
senior consultant at Maguire Associates specializing in enroliment andsammi§€2009,
page 1). Epstein is alluding to the fact that school will advertise and matkej tes
optional policies in order to lure students to apply and ultimately increase the total
matriculation of students. Epstein also stated that, “After three beers apdvate
moment, schools might acknowledge it” (O’Shaughnessy, 2009, p. 1). This is an
affirmation that suggests schools do not want to fully disclose admisssiitgdures or
references to conditionally admitted students.

Based on the researcher’s experience, conditional admission is a commae practi
utilized in higher education admissions decisions at colleges and universkiieAalihe
researched institution, the goal is to find ways to admit a qualified studenttrether
encouraging them to apply, only to deny admission. If a student is not admisdhlgle at t

time of application, a denial of admission is sent requesting the student to eoatplet
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least 24 transferable hours at a community college. Upon successful completion, the
student can re-apply to the researched university (Researched UnivarsifydBissions
Handbook, 2010).

In order to understand strategic enrollment practices, based on cataloged
statements, the researched institution “consciously seeks a diverse badieand
welcomes applicants from all socioeconomic, religious, and ethnic backgrounds”
(Researched University, Undergraduate Catalog, 2010-2011, p. 8). The researched
university also values geographical diversity and welcomes interniasioioiznts to the
campus resulting in over 82 different countries being represented (Etesg@niversity,
Undergraduate Catalog, 2010-2011, p. 8). The office of international admissions adheres
to these same principles of good practice to enroll a diverse and qualified student bod

In order to maintain admissions protocol, the office of Day Admissions evaluates
student prospects who have applied on a strictly individual basis. The researched
institution’s catalog recommends at least 16 units of high school study inceaienaic
areas, where one year in a particular subject equals an academic unit, isugteno s
academic preparation is required; however, a university preparatoigubwrr is
preferred (Researched University, Undergraduate Catalog, p. 18, 2010-201é&jorEhe
the researched institution’s catalog suggests that “a student’'s¢hgol record should
reflect study of English for four years and two or three years of natiealce,
mathematics, and social studies” with a recommended two years of faegrage and
fine or performing arts (Researched University, Undergraduate Capaldg, 2010-

2011). The researched institution may accept applicants whose academic geréorsn

at or above levels of acceptance by the completion of their sixth or seventlesemes
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provided that the applicants complete all high school graduation requirements prior t
class attendance at the university. A final transcript showing alégraad final terms
completed are required for final submission, after high school graduation, anhd mus
include the graduation date (Researched University, Undergraduateg;at 18, 2010-
2011).

The researched university and the Office of Admissions may admit pragpecti
student applicants on a conditional basis even though they fail to meet full admission
requirements. The Dean of Day Admissions will admit students above a ceraimotiy
and the applications that fall below that threshold must be approved by the Academ
Standards and Process committee (ASPC). Conditional admission into thehedear
university always includes individual evaluation portfolios completed by the admsss
personnel and reviewed for admissibility by the Dean of Day Admissions. In sse®
the Dean of Day Admissions enlists in the aid of the Institutional Academid&8ts
and Processes Committee to provide recommendations of admissibility (Mirumes fr
ASPC September 21, 2009). An applicant may be offered admission to the undergraduate
program, under a conditional status with a contractual agreement for meeting
predetermined requirements; submission of high school or college transcriptsyraaper
essay on why and how the student feels success will be achieved at théneelsearc
institution, and a minimum of three letters of recommendation from teachers or
administrators who can speak on the student’s academic ability (Researchedityniver
Day Admissions Handbook, 2010). This is similar to the regular admissions portfolio
with the exception that the previous statement is recommended for regulas anddnit

required for conditional admits. Conditional admission to the researched university is
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determined using a combination of interim and final grades gathered from thelmigth s
or community college transcripts, with specific conditions attached and contingant
the approval of the Dean of Day Admissions (Researched University Days#idns
Handbook, 2010).

Once the Admissions Office awards Conditional Admittance, the conditional
admit must maintain a minimum cumulative GPA above a 2.0, with no grade below "C",
or remain in good academic standing as established by the provost and achiese result
stated in the conditional admission contract (Researched University Dag#\dns
Handbook, 2010). If accepted, these applicants are required to sign and follow all
stipulations as set forth in the conditional acceptance contract that includes droé or al
the following stipulations: developmental coursework, mentoring contract indicating
several options for success, probationary semester/year, course load maximdam
minimum GPA required for continued attendance (Researched University, Goaditi
Admissions Contract 2010). In the researcher’s opinion, starting in 2010, thecspecifi
stipulations have provided effective communication in the conditional admissiongroces
and provided a high level of support and service to the opportunity-based admissions
program. This contract also allows for specific weaknesses to be addressed and how
academic intervention will be supported throughout the duration of the contract.

Prior to the beginning of the semester, a list is requested from the offdaeyof
Admissions indicating all conditionally admitted students. Academic scledrde
reviewed by the Student Services department to make sure course load and chosen
courses are reasonable and manageable. Student files are made along wditaindivi

tracking sheets to monitor all correspondence and communication. Students aredonta
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prior to the start of the semester to introduce the Student Services proghensticdient

as a resource for assistance. During the second week of the semestatesared
reviewed once again to make sure total number of hours and chosen courses still look
reasonable and manageable after the deadline to add/drop a course. Student Support
Service members will contact the students to “check in” and to see how students are
managing their new coursework. After four- week grades are submitted amulitbst,

the Student Services department reviews four -week grades of the conddimital and
contacts all students. For students showing no deficiencies, they call to ent¢barage
students to “keep up the good work” and to see if there are any questions or concerns. For
Conditionally Admitted students who are showing deficiencies, the researchedsiipi
contacts the student about why there are deficiencies, offer resourcesigtarece, and
includes if needed an adjustment to a student’s schedule. After midterm grades are
submitted and distributed, the Student Services department reviews midtersajrme
Conditionally Admitted students and follows a similar approach to that of four- week
grades. For students who show deficiencies at four- week and at midterm, thsi@asni
office makes a request for the conditionally admitted students to meet plgractiea
Student Services staff member for face-to-face mentoring. Feeedanentoring gives
Student Support Services an opportunity to learn more about the situation and to coach
the student through behavioral changes and direct students to any additional segdurce
the end of the semester, final grades are reviewed. For students earning aboveea 2.0, t
Student Services department will call and congratulate them on a successfsieseand

for those students who’s GPA has fallen below a 2.0, the Student services dejpartme

will contact those students about weekly mentoring and schedule adjustments for the
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following semester. For Conditionally admitted students who are commipeevad,
the office of student services contacts those students personally. Oncecthieg the list
of committee approved Conditional admits, they contact the students to introduce the
staff and program to discuss and make any schedule changes when needed.

During the first week of the semester, the office of student servicesaki
contact with the student to set up weekly mentoring visits to talk through concerns or
obstacles. After the students have received their course syllabi, a nosstimg to
discuss the level of course difficulty and the need for a schedule adjustmentésnts
success. During the first two weeks of the semester, conditionally adistiidents are
asked to meet with Peer Mentors about time management and study strategyvéak
after the peer mentor, success advisor, and the student discuss course progress and
students who need additional resources are referred to tutors and possible counseling.
Grades are reviewed the same as the conditionally admitted students wtméired
through admissions. Students who have chosen not to participate in the program and who
are performing poorly are recommended for dismissal.

The researcher believes that the main duty of admissions in regards tmérst t
students is to assist these students as they enter into the university. €hénefduty is
to introduce these students to opportunities for academic assistance availartgas.c
Through experience, the researcher has found that admission programs shoulértite dilig
in informing conditional admits of what is available to them on campus; many ef thes
students are not familiar with the researched institution and its programsstaecher
believes that admissions services must make the gateway to transition ds&snoot

possible. This can be accomplished by talking one-on-one with students about the
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researched institutions programs, mailers, emailing, and posting infonnoatitne
university website, and on Facebook.

To be successful, the researcher’s experience has shown that congitional
admitted students require a support system to be successful. One of thenditigsfiof
this study indicated that there were several disconnects throughout theiamstdut
support the progression of the conditionally admitted student. Initially, tharcbse
discovered a possible disconnect on the front side of the admissions process and worked
with the academic standards and policy committee to develop a conditional admissions
contract. This contract is presented in Appendix D and helped establish pasarhdie
conditional admissions process and how it would be constructed for each individual
student. This contract was an agreement between the student, the academic laelvisor, t
success mentor, and the Dean of Admissions, and helped to establish needed parameter
or requirements for the success of each student (Researched Univeysitgidiasions
Handbook, 2010).

In addition, the researched institution houses the Office of First-Year Rregra
which houses the First-Year Experience (FYE) program for the First-FFreshman
(FTF) that provides education on time management, study skills, tutorial avigilabil
math and writing center accessibility, and focuses on academic suticesssearched
institution also houses a student success center to provide direct impact not only to the
conditional admission students, but to the general population as well. This is an
integrated philosophy that includes; mandatory progress reports, update attendance
rosters, designated tutorials, and student workshops to enhance learning and anhieveme

The FYE program recognizes that there are many variables that contoilboéesuccess
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or failure of both regularly admitted and conditionally admitted students anessio
support the needs of all admitted students. Moreover, if a student is struggling in the
classroom, in co-curricular participation, or life in general the FXignam serves to
foster success principles and resources that will serve the student boelyr¢Red
University Student Handbook, 2010).

Problem Statement

Each college has its own admission criteria to determine the best fit asaddica
in the respective institutional catalogs. In the researcher’s experieist as each
company or organization may have its own unique method of selecting employees, each
college may have its own way of determining admissibility and the bedtifistitutional
candidacy, having a unique formula depending on the character of the university. E
when colleges implement admissions quotas and strategic recruitmentigoals,
researcher has found in his role as Dean of Admissions that those students admitted unde
established standards still must prove themselves by being able to caimgiletbosen
curriculum according to the college’s standards each term and matricidate i
graduation.

In this researcher’s opinion, it is a common misconception that only enrollment-
driven institutions have conditional admit programs. In the researcher’ senqesmerit
and need-based financial aid is frequently used to meet university rearugoals. In
the researcher’s experience, applying as a conditional admit to spralle colleges
and universities is just as extensive, if not more extensive, than applyingdo lar
universities. In the researcher’s experience, it seems that the nuncbeddafonal offers

increase reciprocally as enrollment goals rise to meet or excaeglergiollment
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standardsThe researched institutiona medium sized private institution that servi
6000 traditional undergraduate students and 17/%0@dents overe (The Integratet
Postsecondary Education Data Syst[IPEDS], 2010).

The Chronicle of Higher Educati, in an article from Supiano in 20, published
areport by the College Board, indicating that théda discount rat, defined as
“average institutionagift aid per student divided by the sticker price of tuitaond fee”
(Supiano, 2011, p. 1has dropped slightly at public collegeut has risen among prive
colleges. This cann par, be due to the uncertainty of the American econonty
enrollment goals of institutions of higher learr. In the researcher’s experience, the
majority of evidence points to the la; merit and neetrased financial aihave become
increasingly used amn advanta¢ to meet recruitment goalslany universities make tr
claim of economic diversi, but few see it as a real enrollment priogdy ir tuition
discountingand awarding financial g, the goal is higher standardized test sccGPAs
and other itemghat will help schoo increase their peer-revieweahking: (Jaschik &
Kiley, 2011).

In some cased, the university is fortunate to have applications froighthy
gualified students whmee merit-based scholarships criteria, they rhaye to adjus
budgetary resources to accommoc In the researcher’s experiencegpreviewed
rankings, such ad.S. News and World Rep do not account for grade inflation
financial aid leveragindiowever, over the last 50 years, grade inflatiopraate
colleges hasisen by 0.1 per deca, and he average GPA for private colleges is
compared to the public entities at (Rampell, 2010)Rampell suggest: that it is

important to understanhat students, conditionally or reguiaadmittec, choose
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colleges and universities based on these rankings without any regard to success or
retention. These rankings can be derived from admissions criteria tiesta@péshed to
determine the admissibility of a student. In some cases, schools may use @nade P
Average (GPA) and Standardized Testing ratings solely to determinéntesibility of
a student. Kretchmar (2006) stated
to facilitate the process of evaluating each and every applicant irtigalglahort
amount of time, schools often devise quantitative ratings scales to summarize
student characteristics. The ratings give readers a shorthand way toicicate
the qualities of each student, and sometimes play a critical role in detegrmin
whether or not a student is offered admission. (p. 2)
The researcher believes that this criterion can only touch on college reatlimess a
minimal level. In the researcher’s experience, supporting documentselsaraito the
institution help assist the admissions personnel in making recommendations for
admissibility. For example, if a student has solid letters of recommendatiaridachers
that can attest to the candidate’s ability to perform and attain establisieuhizgks, this
is a positive indicator of past performance that the GPA does not necesshcaye. In
addition, an experiential resume that is submitted to support the application foriadmiss
will outline work experiences and positions in academic clubs or organizations. This wi
also provide a timeline for work completed and a story of success for thepssigld,
accolades achieved, and experiences that represent a hard working studgemsthat
above and beyond the call of duty. In some cases, in the researcher’s expéesece, t
students have proven to be well rounded in nature and show an ability to multitask,

problem solve, and to recover from setbacks and disappointments. These experiences
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allow the student to build the necessary skills for future success. Furthetimeore,
researcher believes the college essay, which describes acsigngituation that has
impacted the student’s life, or why the student feels they will be successfabilege
curriculum, establishes an entrance point on the student’s ability to commumicate
writing. The college essay simultaneously provides admissions persdmetétia
framework to learn more about the student than GPA or standardized test scores.
Kretchmar (2006) ends his study on the reliability concerning the procedsisséons
rating systems with this thought:

Regardless of how rating scales are used in particular admission offitethew

simply as a shorthand way for admission personnel to communicate with one

another about applicants or more centrally in the decision-making process—they

should not be used without some investment of time. (p. 6)

The college admissions process has been the object of scrutiny, both from
academia and in the popular press (Rigol, 2002). This interest owes in part to éggcstrat
nature of college admissions offices and schools that competitively setsamimai
standards to attract the best students, and the students, in turn, respond most judiciously
in making their application decisions (Chade, Lewis, & Smith, 2009). Based on the
researcher’s experience, the competitive market of higher education todbyned with
a time of economic uncertainty breeds a higher application yield for nodleges and
universities. Institutions of higher learning could benefit from enlistin@ith@f faculty
by combining educational school goals and objectives to recruit the best anddbright
Faculty engagement in the recruitment process can provide additional imslggitategy

possibly not considered from admissions and marketing personnel. Unlike any
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investment in the American economy, education seems to have positive results when
compared to other forms of investments. In a down economy, the option to improve
individual situations through education yields higher results than monetary ievgstm
However, the researcher believes, institutions need to produce strategiomeatui
campaigns that manufacture record enroliments and a higher revenue produgiagpro
simultaneously providing a stratification plan concerning institutional funceagegl
towards merit and need based aid. In essence, when enrollment increases revenue
increases as well. The researcher has found that the higher applicatiatug to the
economy and recruitment strategy embraces the idea of selectivity wédesingh
applicants who have an opportunity to be successful at the institution. The Calkage B
(2002) initiated the admissions models project to compare and contrast admissions
programs across the country, and the management of assets indicated yhef realit
economics and admissions decisions which take into account a student’s ability to pa
Supiano (2010) statéd's unclear whether the shift is the result of institutional policies,
or other factors, like rising tuition prices and declining ability to pay.'exitlence in the
researcher’s experience points to the latter. The researcher hashaiufiakincial aid

has become increasingly used as a leverage tool to meet recruitmentrgbtiat a
philosophy has been used to provide economic sustainability for the researched
institution. Many colleges and universities may reference the usage of aconom
diversity, but few see it as a real enrollment priority. In the reBegscexperience
concerning tuition discounting, the emphasis is placed on higher composite startdard tes
scores and other variables, such as GPA, that will help institutions incriiage iathe

peer reviewed US news and World Report rankings. If the high academic achiever that
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merit scholarships are targeted for have need, the researcher’'segpdras shown it
could draw additional state and federal funding, but if they don't, they're sti§j gmget
their scholarship award, and as a result, the institution might have ré@wstadent that
could potentially be an alumni donor in the future.

Conditional admission at the researched university is a continual agendadem a
topic of discussion at several faculty committees and couiifsites from Retention
Meeting, January 14, 2010, p. 2). Questions formulated from the researched institution
comprised from faculty committees and included the Student Retention Task Force,
Faculty Task Force on Student Recruitment, the Academic Standards and Processes
Committee (APSC), and the Educational Policies Committee. Based on a fall, 2009
meeting with the Academic Standards and Processes Committee, membaets voice
concerns regarding academic success of the conditional admit programe@vinont
APSC, 2009). In addition, the Student Retention Task Force members requested specifi
population data on the conditional admit population showing success and retention or
failure on at least two years of conditionally admitted students from thealeeda
institution (Minutes from Retention Meeting, January 14, 2010). As of fall 2010, there
continued to be concerns from the aforementioned committees that conditional
admissions programs did not meet the academic mission of the reseastitetiion
(Minutes from APSC, 2009). Based on the researcher’s experience, the concept of
conditional admittance is often misconstrued as a system that forecassac
deficiency and future academic failure, which relegates facattycammittee concerns
back to the admissions office. This study will assist the researchedtinstin

determining the degree to which conditional admission contributes to student
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achievement and identifying factors pertinent to the academic successrer ¢hithe
traditional undergraduate student. Prior to this study, the researcher discthat there
was a need to research and provide data that supports faculty concerns on admitting a
student who falls just below institutional standard admissibility crit€ha.researcher is
recommending that other institutions conduct similar studies to see if tbegsges and
procedures are successful.
Overview of Methodology

The quantitative research study investigated if there is a relationgivipdme
conditional admittance standards and student achievement. The researgizedahal
possibility of differences between student achievement measured byrdized dest
scores and the student’s GPA, type of student (transfer students vesbusaing and
athletes versus non-athletes. In the fall of 2008, the researched institution had a
leadership transformation including a change in the standards for dallitys$into the
institution (Minutes from Presidents Council, 2008). Based on an institutional
Presidential decision, the development of new standards changed the admigsites c
to include a minimum of a 2-point composite increase on the ACT and a .5 incrédase
GPA hoping to attract a higher caliber student to the institution and thedyatazalit
students who were more prepared. Since the inception of the new admission standards,
the researcher believes that the success of both the conditional admit aadaeguit
populations are increasing. The continual speculation from institutional cteasénd
administration regarding this topic supports the need for this study (Minute A\RP&G,
2009). The results of this research will add to the body of knowledge in the arehesf hig

education conditional undergraduate admittance and student achievement while providing
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the researched university the opportunity to use data-driven decision making to address
admittance criteria for the future. Collected data included the followhegsuccess of
conditionally admitted students and regularly admitted students, co-curgtudnts

and general students, transfer students and first time freshman, resident andesom
students. Specific statistical analysis will determine data relat&®As and

standardized test scores and correlations between the status of these atutlents
achievement.

Research Questions

1. What are the differences between the academic performances of
students who are conditionally admitted as compared to those who meet
the regular admissions requirements?

2. What academic admission standards of conditionally admitted students
most accurately project success during the first full year of school?

3. What are the differences between academic performances of
conditionally admitted students based on class status (First time
freshman versus Transfer or Re-admit)?

4. Does supportive intervention, provided after admittance, lead to
increased student achievement?

Hypotheses

Null Hypothesis # 1: There is no difference in the overall Grade Point Averagecbetwe
conditionally admitted and regularly admitted students

Alternate Hypothesis # 1: There is a difference in the overall Grade Poiragkve

between conditionally admitted and regularly admitted students
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Null Hypothesis # 2: There is no relationship between the standardized assessetkents us
in admission determination (ACT and SAT conversion score) and the student
achievement of conditionally admitted students after the completion of two
semesters of continuous enrollment (GPA).

Alternate Hypothesis # 2: There is a relationship between standardizeshamsssused
in admission determination (ACT and SAT conversion score) and student
achievement of conditionally admitted students after the completion of two
semesters of continuous enrollment (GPA).

Null Hypothesis # 3: There is no difference in Grade Point Average betwedentesi
conditionally admitted students and commuter conditionally admitted students.

Alternate Hypothesis # 3: There is a difference in Grade Point Averagedretw
residential conditionally admitted students and commuter conditionally admitt
students.

Null Hypothesis # 4: There is no difference in Grade Point Average between those
conditionally admitted students involved in co-curricular activities and those who
are not.

Alternate Hypothesis # 4: There is a difference in Grade Point Averagedretiose
conditionally admitted students involved in co-curricular activities and those who
are not.

Null Hypothesis # 5: There is no difference in Grade Point Average between
conditionally admitted transfer students and conditionally admitted first time

freshmen.



CONDITIONAL ADMITS 21

Alternate Hypothesis # 5: There is a difference in Grade Point Averagedretw
conditionally admitted transfer students and conditionally admitted first tim
freshmen.

Null hypothesis # 6: There is no difference in mean proportion between conditionally
admitted and regularly admitted students represented in four researched def
Grade Point Average categories.

Alternate hypothesis # 6: There is a difference in mean proportion betweenaaailyiti
admitted and regularly admitted students represented in four researched def
Grade Point Average categories.

Null Hypothesis # 7: There is no difference in Grade Point Average between
conditionally admitted students entering during academic year 2008-2009 and
those admitted during academic year 2009-2010.

Alternate Hypothesis # 7: There is a difference in Grade Point Averagedretw
conditionally admitted students entering during academic year 2008-2009 and
those admitted during academic year 2009-2010.

Terms and Definitions

Academic Standards and Processes Committee (ASPCJhe
principal responsibility of the Academic Standards Committee is to provide
advice and counsel to the University's faculty and administration on matters
related to adherence to the stated academic standards of the Univertis., Fu
the committee reviews and audits the procedures being used to ensure quality as
well as the results of those procedures and renders recommendations and

solutions to the Provost (hereinafter referred to as the VP-AA) for particases
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in which interpretation of academic policy is needed. The ASPC complements the
Educational Policies Committee (EPC) by monitoring and ensuring
implementation of the academic quality guidelines formulated by the EPC and
suggesting changes in academic policy and practices to the EPC. (Faculty
Committee Handbook pg. 52, 2010)
American College Test (ACT) -According to ACT.org, the ACT is a national college
admissions examination that consists of subject area tests in: Englishpidatise
Reading, and Science. (ACT, November 8, 2010)
College Readiness StandardsSuccessful indicators of a student’s individual ability to
perform in college level curriculun®Preliminary testing leads up to scores earned in early
testing procedures such as EXPLORE®, PLAN®, and lead up to the national ACT®
assessment. (ACT, November 8, 2010)
Comprehensive Academic Management System (CAMS)YGompletely integrated and
100% web-based academic enterprise resource planning solution. The softpsre he
colleges and universities of all sizes and types communicate with their gtrespe
students, current students, faculty, and alumni through portals, and manage the entire
student lifecycle -- admissions, registration, student records, finart;jdisaal
management, HR/payroll, fundraising management, and alumni relations. Blifiuxe
Microsoft technologies, CAMS Enterprise™ ensures compatibility, efficise of
resources, scalability, and complete automation (Three Rivers, 2009).
Conditional Admit (CA) - Student who falls below the regular admit standards in either

category (Researched University Day Admissions Handbook, 2010).
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DocuWare - Institutional computerized storage baskets for certified documents

(Docuware, 2009).

English as Second Language (ESL) —
ESL is an acronym that is used primarily in educational settings and stands for
English as a Second Language. It refers to teaching English to a person who's
native or primary language is one other than English. Education laws in the
United States require schools to provide ESL instruction in the classroom to any
and all enrolled students whose primary language is not English. (Reskarch
University, Undergraduate Catalog; Department of English Preparedness, 2011
2012, p. 58)

Faculty Student Recruitment Task Force (FSRT) When needed, at the researched

institution, task forces are created to discuss and recommend policy. A task force

usually in place for at least one semester and typically remains awtivp fo two years.

The FSRT was created in the summer of 2009 and has been in existence since its

inception without any plans to discontinue efforts (Faculty Committee Handbook, 2010).

Family Education Rights and Privacy Act (FERPA) —A federal law designed to

protect the privacy of a student’s academic records, social records, andeslentits

applies to all schools that receive funds issued by the Department of Education (US

Department of Education, 2010).

First-Year Programs - First-Year Experience (FYE) -The Office of First-Year

Programs provides first-year students with the support and resources needed to be

academically and socially successful at the researched Univditsisyoffice facilitates a

retention and preparation program for first-year students, includes necsdsisity be



CONDITIONAL ADMITS 24

successful such as time management, and study skills. This program helgs engag
mentor, and acclimatize students into the first year of their collegeiexper This is a
mandatory program for all traditional undergraduate students who are attentige col
for the first time and transfer students with fewer than 24 credits.

Grade Point Average (GPA) -GPA is calculated by dividing the total amount of grade
points earned by the total amount of credit hours attempted. A grade point average may
range from 0.0 to an 11.0 depending on the school district’s scale (Researchedtynivers
Day Admissions Handbook, 2010).

Graduate Record Examination (GRE) -A standardized test thabnsists of two
separate graduate admissions tests: the General Test and the SubjagiSyehology.
The General Test is composed of three parts--verbal, quantitative, and anaiyticgl
(GRE, November 8, 2010).

Higher Education —The United States code defines higher education as (a) a school
providing secondary education, or the recognized equivalent of such a certificate
persons who meet the requirements of section 1091 (d) (3) of this titlej&bally
authorized within such State to provide a program of education beyond secondary
education; (c) provides an educational program for which the institution awards a
bachelor’s degree or provides not less than a 2-year program that is aeckptabl
credit toward such a degree, or awards a degree that is acceptable fercedinia
graduate or professional degree program, subject to review and approval by the
Secretary; (d) is a public or other nonprofit institution; and (e) is acecebit a

nationally recognized accrediting agency or association, or if not so acdreslae

institution that has been granted pre accreditation status by such ap agassociation
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that has been recognized by the Secretary for the granting of pre ttmeditatus, and
the Secretary has determined that there is satisfactory assurdribe thatitution will
meet the accreditation standards of such an agency or association witlsoreabéa
time (Title 20, 1001 of the United States Code, 2011).

Institutional Bring - The amount of funding a student pays to attend (Researched
University Day Admissions Handbook, 2010).

Institutional Give - The amount of funding the institution awards in financial aid
(Researched University Day Admissions Handbook, 2010).

Matriculation - The total number of students who start at the next term of institutional
enrollment (Researched University Day Admissions Handbook, 2010).

National Association of Intercollegiate Athletics (NAIA) Eligibility Center —
NAIA.org, defines the NAIA Eligibility Center as; responsible for deiaeing the NAIA
eligibility of first-time student-athletes. Any student playing NAdports for the first
time must meet the eligibility requirements. Students must have thémileig
determined by the NAIA Eligibility Center, and all NAIA schools are bounthky
center's decisions (NAIA.org, 2010).

National Collegiate Athletic Association (NCAA) Clearinghouse/Eligidity Center -
The NCAA Initial-Eligibility Clearinghouse has changed the officiaie from the
NCAA Clearinghouse to the NCAA Eligibility Center. This is the cgiti§ process for
athletic eligibility for all high school and college students who want tetegand play
at an NCAA institution and includes three divisions—Division I, Il, and Ill. The

Eligibility Center reviews each student athlete’s academic recordsaarahsedized test
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scores in conjunction with each division’s academic standards to participatdiagdo
NCAA rules (NCAA, 2010).

Persistence -The property of a continuous and connected period of time in college
making progression to the end result of graduation regardless of the number of
institutions attended.

Regular Admit (RA) - Students that have a cumulative 2.5 GPA on a 4.0 scale and a 20
composite score on the ACT or SAT concordance (Researched University Day
Admissions Handbook, 2010).

SAT Reasoning Test (formerly Scholastic Aptitude Test and Scholasiitssessment
Test) - College Board.org defines the SAT as a globally recognized collegesaimis
test that lets you show colleges what you know and how well you can apply that
knowledge. It tests your knowledge of reading, writing and math — subjects that are
taught every day in high school classrooms. Most students take the SAT during their
junior or senior year of high school, and almost all colleges and universities ugelthe S
to make admission decisions (College Board.org, 2010).

Student Life Sports -Sports that are sponsored by the researched institution, but not by
the NAIA or NCAA (Researched University Student handbook, 2010 and 2011).
Student Retention Task Force (SRTF) When needed, task forces are created to
discuss and recommend policy. A task force is usually in place for at leasimestear

and typically remains active for up to two years and can continue meetingnitedfi
(Faculty Committee Handbook, 2010).

Success Success, for this study, will be defined by the researcher as a studéntrtha

good academic standing, enrolled in a full time capacity and having earnada ter
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cumulative grade point average of a 2.0 on a 4.0 scale (Researched University,
Undergraduate Catalog, 2011-2012, p. 10).
The Integrated Postsecondary Education Data System (IPEDShe National Center
for Education Statistics defines IPEDS as; the system that collectd dateurom every
institution and consists of the following components: Institutional Charaatsyi$2-
month Enrollment, Completions, Human Resources composed of Employees by
Assigned Position, Fall Staff and Salaries, Fall Enrollment, Graduation, Ratasce,
and Student Financial Aid. The serves as the primary resource for all dataladesradl
post-secondary institutions (National Center for Education Statistics, 2010).
Title IX - A federal law that states “[n]o person in the United States shall, on theobasis
sex, be excluded from patrticipation in, be denied the benefits of, or be subjected to
discrimination under any education program or activity receiving Fedeeaidial
assistance” (United States Code Section 20, 2010).
Yield - The amount of institutional applications received for a period of time (Reséarch
University Day Admissions Handbook, 2010).
Limitations

A limitation of this study was data reporting and utilization. The Compsahe
Academic Management System (CAMS) that the researched institutizaduindicated
discrepancies when tabulated, with a three percent margin of error. Ba$edpoogram
module that generated the report, three percent of the data was missing wieeonrthe
was produced. The researcher had to enlist in the aid of institutional repressmtative
manually fill in the missing information and check it for accuracy. For exgnagien the

initial phase of data analysis began, there were data fields that did noimégaonation
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and were blank based on Comprehensive Academic Management System reports,
communication and generation. The researcher cleaned these blank fields aad inputt
CAMS data for each individual student identification number, one by one. This procedure
allowed for human data entry error and involved a large amount of time to research,
verify, and manually record.
Summary

The success of the conditionally admitted students at the researched institution
has never been determined. The purpose of this study was to research a possible
relationship between conditional admittance and student achievement at afptivate
year Liberal Arts University located in the Midwest. The continual debgiténwvihe
researched university among the administration and faculty governing bodsding
conditional admission requirements, percentages of allotment, and sucasssujgpiorts
the need for this study (Academic Process and Standards minutes, 2010). Due to the lack
of aggregate data analysis for the conditional admit program, the institutional
administration and faculty committees requested that the primary iratestapmplete
this study. The results of this research will add to the body of knowledge irethefar
higher education conditional undergraduate admittance and student achievertfeent whi
providing the researched university data that can be used in future decision making
regarding conditional admittance. To ddtesre seems to be little information regarding
the success and retention of the researched institution’s students and mécakpeci
how it relates to admissibility and student achievement. The researchiediamstvill
benefit from the results of this study to broaden the knowledge base of the aeglla

conditionally admitted student’s college readiness indicators. The resefgels that it
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will be important to identify if any variables exist that give the redeat institution
supportive information concerning the success or failure of admitted stuadents. |
addition, were the successes or failures a direct result of the reskarstitutions

current methodologies and support systems in current practice or are theffe speci
changes or modifications that need to be made based on identification of these specif

variables or the aggregate data.



CONDITIONAL ADMITS 30

Chapter Two: Literature Review
Overview

Never before in their history have Admission Offices been the object of such
intense scrutiny (College Board Best Practices in Admissions Desjs2002, p. 5). This
study investigated the progression of the conditionally admitted students edeheched
institution. These findings are relevant as they relate to the futune oésearched
university’s conditional admissions program and the admissibility coorlbBtween
student achievement and conditionally admitted students. The researchentifisdde
variables that may or may not have an impact on the success of the conditionally
admitted students. Categories ranged from those involved in co-curriculeipp#idn to
GPA and college entrance examinations. The researched institution’sesaséaalyzed
to determine if differences exist between the academic achievefrfaltly admitted
students, and that of conditionally admitted students. Academic achievemdiead de
by the term and cumulative GPAs of selected students. The researchealyasd data
from conditionally and regularly admitted students who participate in caglar
programs, students who have been admitted conditionally based on college entrance
examinations or GPA, and students who have been provided academic enrichment and
support opportunities.

Platt (2010) indicated that the percentage of students admitted in higher education
has decreased and the numbers of waitlisted students have increased. In ttdlotigew
individuals who have similar responsibilities as the researcher, this shidekaloped
more questions than answers. The economic downturn has created several levels of

uncertainty concerning enroliment at four-year institutions (Carnevale,.2l1d yield
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of applications at many institutions has hit record lows (Platt, 2010). Thereare tw
institutional task forces that make recommendations and provide service réigsdns
the Day Admissions Office at the researched university.

The Faculty Student Recruitment Task Force assists the researchation&it
efforts in recruitment, retention, and training. It also provides a continuing oppyrtuni
for bringing together institutional educators and researchers with Dayséibms and
personnel from academic or business related departments. In this contggt, a ma
objective of the task force is to provide assistance to academic progedraddhess
recruitment issues. The task force can recommend approaches, model ratruitme
initiatives and strategic plan modules, and use other resources to hégpdaah
programs. The task force can be responsible for developing special presentations,
symposia, and conference workshops on recruitment-related topics for the amstltuti
Faculty Recruitment Task Force meetings and at other faculty relatettbfus. Members
of the task force should make themselves available to support undergraduateoadmiss
Student recruitment strategies implemented within the aforementioned teek &md
committees helps to further Day Admissions initiatives. If a student sesjadmission
and falls below the academic standard of conditional admission, then Academic
Standards and Processes committee approval would be needed. The Academic Standards
and Process committee will identify successful academic interventioegsexand
provide mentoring recommendations for a conditionally admitted student. The Day
Admissions program supports the committee and the Dean of Day Admissions has been

added into the Academic Process and Standards Committee.
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The researcher is specifically studying the achievement of the undergrddya
population, but note that conditional admission takes place in the international admissions
program as well. The international admissions program has recruited oveud&itst
each year from many different countries and just as the traditional dapm,abe
international program will adhere to the institutional policy that less thanp2déent of
the total matriculation should be conditional admits ( Minutes from ASP@®Rbpt 21,
2009 at 2:00pm). The Office of International Admissions functions independently but
with the same restrictions as the day program concerning conditional adnuksare
also reviewed by members of the ASPC (Minutes from ASPC September 21, 2009). The
following quotes are from admissions related personnel who are respoaositie f
recruitment, admittance, and matriculation of students from all over the gountr
addressing this topic and the economic need to continue their conditional admission
programs simultaneously increasing the conditional admission percentages of thei
upcoming matriculation.

In an article written from Fischer (2010), Fischer indicated, “RobertyBarr
Director of International Services at Saint Louis University, whicbled as many as
200 conditionally admitted students in its intensive-English program in 2010 $tae
the wave of the future.” Studying in America "is a huge investment in tkesemic
times," stated Tara Kelley, Director of the ELS Language Centtre &lemson
University campus. Mitch Leventhal, Vice Chancellor for Global Affairthe State
University of New York stated, due to the amount of money it takes to process
international admissions documents "Students want a guarantee for accep@anceS.

colleges, conditional admission is gaining acceptance as yet anotherrrgc¢adgt in an
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increasingly competitive global marketplace for top foreign studentsriéame

institutions "used to be prepared to let students enter only on our own terms," stated
Mitch Leventhal, Vice Chancellor for Global Affairs at the Statevdrsity of New

York. Now a growing number of colleges see conditional admission as "part of a
comprehensive recruiting strategy” (Fischer, 2010, p. 2). "If you don't do it, you aduld c
off a substantial part of your market" (Fischer, 2010, p. 2). At the researchtdiorst
international students are admitted through the office of international aoinsissd

utilize the same academic criterion that is mandated for the traditional populdhat
criterion indicates that if a student falls below an established benchmarkréhey
categorized as a conditional admit, and if the student falls below the esthislishdard

the case is brought forward to the ASPC. At the researched institution, ey ]
international students pay full tuition, room, and board adding no only to the residential
population total, but the revenue bottom line as well.

The researcher’s experience has shown that the influx of traditional undergraduate
parents indicating on the front side of the admission process they are whatténe
financial aid and seeking to pay in full. The researcher’s experiendeurasthese
parents believe that if they identify themselves as full pay cussontheir chances of
admissibility and the credentials concerning their son or daughter véitdieated on a
different level. However, financial aid awards are not determined uietl &
admissibility decision is rendered. Zernike (2009) indicated the trend of low atpplic
yields are not lowering financial aid budgets due to the increased need based on the

economic downturn. This would seem at face value to be additional reasoning to consider
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full pay candidates, but some institutions are keeping scholarship and finahcial a
program standards the same (Zernike, 2009).

Institutions of higher learning in the global market are planning utilizatidineof
U.S. GPA model. Baker (2011) noted seven British colleges were changing to the U.S.
Model and addressed these changes by identifying the need to provide a better
assessment rather than just utilizing an assessment. In the Unitetbiing degree is
awarded with or without honors, with the class of an honors degree based on the average
mark of the assessed work the student has completed (Baker, 2011). The refssscher
that this shift could provide admissions personnel better predictors of success for
conditionally admitted or regularly admitted domestic and international students
Admissions directors and personnel review files that contain all of theedquir
documentation and utilize transcript evaluation concentrating on the pnofidievel in
English and Mathematics, and focusing on ACT or SAT scores. Theoretiballstudent
should be prepared academically, having met the established benchmarks a8l the GP
requirement required for admissions consideration. The researcher feéhetha
conditional letter for American or international students should be cléanasat must
happen, and by when, before any form of admission is granted. The new contract recentl
established at the researched institution provides a clear distinction obwileaiied to
complete the academic year (Researched University Day Admissiodddtk, 2010).
The researcher believes that institutions of higher learning need to Ieobii
enforcing the letter due to the support of all parties involved; there is no need to lower
standards, or let students “slide in” if they are close. Students come knowintheshat

need to do, and if they do not fulfill their obligation, the researcher believesitigy s
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need to find another option. In the researcher’s experience, there typicallyais not
problem with communication, as the student is fully aware of the requirements and
conditions to admission in writing. The signature represents that the studentoneeds t
meet all criteria of the conditional contract by the date indicateci@m@fother school to
attend. (Researched University Day Admissions Handbook, 2010).
Co-Curricular Participation

The purpose of this study was to identify if any direct relationship existe
between student achievement of conditionally admitted students who participated i
curricular activities such as athletics or students life sports and thosgidvhat. The
researcher feels that the topic of co-curricular participation is relevéme discussion of
conditionally admitted students as it relates to the amount of practicestumieed by
individual coaches each week leaving the student with a decrease in timblavaia
academics. For the purposes of this study co-curricular participationefsasdlas “any
school sponsored activity that necessitates required practice and perimendeavors”
(Researched University Student handbook, 2010 and 2011, pp. 24-25). These activities
range from athletics to the fine and performing arts. The researchiaatios has a
strong focus concerning the mission statement its philosophy is based on the dentlopm
of the whole person. Fried (2007) indicated that there were two separate stpthaagx
the realities and consistencies concerning admissibility of studeneathlad their
participation in intercollegiate athletic programs over the past faad#s at schools
with a higher admissions selectivity. Fried indicated that “The authors'fmdings
with respect to athletic recruits concern three issues: admissions peceterabsolute

numbers enrolled, and academic performance” (2007 p. 2). Fried discussed the
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importance of college admission programs and questioned if athletics nequiayl &

role in determining the admissibility of a student or giving preferemgal to student-
athletes (2007). Furthermore, Fried discussed the debate of athletics and ihelags

in the academic framework and mission of each institution (Fried, 2007). In the
researcher’s experience as a former collegiate coach, coutarparticipation at any

level has several valuable attributes that provides students with positive ezpe@ad
unique teaching moments. First, it provides an educational experience outside of the
traditional classroom theoretical perspectRectical knowledge can be communicated
through co-curricular activities and provides an experience relative bmtdéxtheories.
Second, they provide a psychological value in expressing personal behavior and serving
as a vehicle for creative thinking in a strategic and pressured environmedi.tiiéie is

a physical component that leads to healthy and active lifestyles by thegblaysl

mental training involved in preparation. Fourtb;curricular participation helps to

develop the all-around character of the student, and helps reinforce problem soligng skil
that are necessary to survive in a turbulent world of the future. The resdzasher
witnessed first-hand that competition and practice involvement, as well axtiades
gained through many of these activities, help students during internships, resume
development, and job placemelmttoday's competitive world, the spirit of competition

and job performance can be attributed to the aforementioned philosophy described from
the researcher concerning the skills learned through participation incthvesericular
initiatives. The researcher feels that, the value added from thesedlskiliedeveloped

from participation within the co-curricular activity include leadership oppdrasi

responsibility, deadline preparation, multitasking, problem solving, and gerfesiills.



CONDITIONAL ADMITS 37

Again, in the researcher’s experience, success in today’s organizatiomsgegore than

just high intellect. Thus, as an administrator that serves on severalimsétudtiring
committees, these committees commonly examine job candidates’ en#auractivities

in search of well-rounded, emotionally intelligent, and interpersonally dleleployees.
Intuitively, co-curricular activities are valuable experiences plate students in

problem solving and critical thinking environments to make decisions that have a positive
impact for the organization. Table 1 and 2 provide a listing of all co-curriculgitias.

Table 1

NAIA-NCAA Athletics
Fall

Football

Field Hockey

Men’s & Women’s Cross Country
Men’'s &Women’s

Soccer

Men’s and Women’s Tennis
Women'’s Volleyball

Men’s and Women'’s Golf

Winter

Men’s & Women'’s Basketball
Men'’s Indoor Track and

Field

Women'’s Indoor Track and Field
Women'’s Ice Hockey

Men’s & Women’s Swimming and
Diving

Men’s Wrestling

Spring

Baseball

Men’s & Women'’s Golf

Men’s & Women’s Tennis

Men’s Outdoor Track and Field
Women'’s Outdoor Track and Field
Men’s Volleyball
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Softball
Men's &Women’s
Lacrosse

Note Institution changed from NAIA to NCAA status during study timeline.
Table 2

Fine and Performing Arts

Marching Band
Marching Band Drumline
Color Guard

Majorette

Lionettes

Lion

Line

Musicals

Plays

Collegiate Music Educators National Conference
Phi Mu Alpha Sinfonia
Sigma Alpha lota
Theatre Tech

Box Office

Ushers

Voices Only

Concert Choir
University Chorus
Orchestra

Jazz

Band

Jazz Combo
Symphonic Band

Pep

Band

Pit Orchestra

String Ensemble
String Quartet
Woodwind Ensemble
Brass Ensemble
Percussion Ensemble

Davis and Murrel (2002) indicated that co-curricular participation is widedprea

at many colleges and universities today. Davis and Murrel (2002) have found that
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students like to feel connected not only to the academic school of choice, but in many
cases by affiliation of their desired co-curricular activity. Davis andr&d also indicated
that “Recent scholarship has emphasized the importance of student effort and

involvement in their academic and co-curricular activities as the declsivests in

promoting positive college outcomes” (2002, p. 1). In the researcher’s experienee, thos

students who have a connection outside of academics alone have two sets aj goals: t
fulfill personal goals associated with the co-curricular activity argtaduate with a
college degree. The researcher also feels that although the godle separate, if one is
unsuccessful in the eyes of the students, they have failed at both.

Shulman and Bowen (2001) indicated that they believe

respects in which current practices and trends should be reconsidered and in
some instances modified, but we also believe that changes should be made within

a framework that recognizes that many people derive great pleasure freimgvor

hard as part of a team, glorying in a hard-fought win, and, yes, reflectitige

inevitable disappointments that are also part of competing. (p. B8)
In many cases, the researcher believes that the same principlescicgpthat produce
success in the classroom are the same on the athletic field and pertoarere In
some cases, there are common misconceptions in higher education related to the
admissions programs and the admissibility of student athletes. It is imip@r{zoint out
that all student athletes at the researched institution undergo agioéigliscreening
process (Athletic Department Handbook, 2010). Per the National Association of
Intercollegiate Athletics (NAIA), a student athlete must regisith the NAIA

Eligibility Center to determine initial eligibility of a student atlelétased on an analysis
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of the high school or college transcripts sent to the eligibility center in conjundtion w
the statement of eligibility (NAIA.org). This analysis is dissengdaadministered, and
signed by the eligibility coordinator, athletic director, and faculty tsleepresentative,
and this information is then given to the Office of Undergraduate Admissions for
utilization (Researched University, Athletic Compliance Manual). This is a mahdate
process used by the researched university to verify and identify informvaitihin the
high school transcript, including all schools attended to help solidify documentation
concerning verification of academic information for utilization in the coowlti and
regular admissions process. If the student athlete is a transfer sheteatltlitional
analysis of all college transcripts will be utilized in conjunction with tha kahool
transcript to determine the position of the eligibility, including the vettiton of all full
time terms attended and a breakdown of the eligibility utilized (RelsecUniversity,
Athletic Compliance Manual). In the National Collegiate Athletic Asstomn (NCAA),
student athletes are required to register and utilize the NCAA cleatisg which
determines the initial eligibility of the student athlete (National Ca@tegAthletic
Association, 2010). The researched institution utilized these guidelines whengenter
freshman or transfer student athletes who wanted to participate in N@h&spd
athletic programs. It is the researcher’s belief that theskelyjues have been put into
place for all student athletes. Once a student athlete registerstivahadfiliated
organization, they have opportunities to explore and access all resourd¢eteshftom
each organization.

If the NAIA or NCAA does not recognize and approve the process of determining

athletic eligibility, a violation would be administered on the certifyirgpaization and
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the researched university. However, all athletic programs at thealesdanstitution are

not recognized by the NAIA or NCAA designation and are categorg&lument Life

Sports (SLS) (Researched University Student handbook, 2010 & 2011). At the researched
institution, Student Life Sports (SLS) organizations must meet the gtiggiandards of

their respective national affiliations, and also the researched utiegrpolicies and
procedural standards. At the researched institution, all SLS prograrnsward to adhere

to current eligibility standards as designated from the athletic degrartrandbook
(2009-2010) and derived from institutional control and the NAIA bylaws.

Co-curricular participation is defined by athletic designation and encoegpals
institutionally sponsored activities that require practice, travel, equipruathiextensive
participation. The researched institution’s policy is that students musinrengood
academic and social standing to participate in all co-curricular pnesgiéstudents fall
below the institutionally established academic criteria, they maynbevied from the co-
curricular program and possibly the institution (Researched Univdisitiergraduate
Catalog, 2010-2015. 19). The researched institution fully funds all SLS programs and
institutionally sponsored programs that are run and operated with the same protocol as
the NAIA or NCAA athletic programs (Researched University, Athleben@liance
Manual). The researcher believes that the SLS program servesxaaple of a
university that maintains an aggressive student recruitment campaigadaous
attracting athletically and performing arts gifted students in the gounta time where
uncertainty and Title IX indicates "No person in the United States shall, ongilseoba
sex, be excluded from participation in, be denied the benefits of, or be subjected to

discrimination under any education program or activity receiving Fedeeaidial
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assistance”. United States Code Section 20, has stripped away co-cuoppaldunities

from our college bound students. Title IX issues affect nearly everyiaitidgpartment

that is contemplating cutting an athletic program due to budgetary consfydatson,

2009). Although most men's teams tend to bring in more revenue, they are often the first
on the chopping block so schools can remain compliant with Title IX laws (Watson,
2009).

In the researchers’ experience, a university’s listing of sports@edrricular
activities should not include revenue generating sports. If a programgsalkesi as
“self-sustainable,” and therefore does not need to be supplemented withiamstitut
resources then it should not be governed by equity regulations. The reselaoskeenat
to include in the male to female comparison of this study, but does understand that in
past experiences, the revenue generated through ticket sales, cms;essl
merchandising from football and basketball is what is providing additional funding or
supplementing the athletic budget in men's and women's athletics probramaidition,
the researcher believes, based on experience that no decrease or olg progeams
should occur to adjust the proportionality. The researcher believes in thehesear
institution’s model which would add additional women’s sports to align with equity
distributions with the caveat of proportionality. At the researched institutiomilars
model is utilized concerning proportionality of conditional admits in each caolar
program to help provide consistency and equity amongst each program simultaneously
providing parameters for all constituents to operate (Researched Univatslgtic

Compliance Manual).
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As the Dean of Admissions, the researcher has instituted a model ofpaéidici
that embraces the ideals of more participation which relegates a hugtieaton yield
and a higher matriculation to the institution therefore providing additional caeslifia
admission, simultaneously producing additional revenue.

The SLS and co-curricular programs at the researched university range f
dance, cheerleading, flag corps, bowling, and trap and skeet shooting, and provide an
institutional program into which students can be recruited. For the purposessbiitlyis
the researcher utilized the NCAA athletic programs and the studenttifities
programs. At the researched institution, the researcher uses these ptoganis as
recruitment strategies and strives to bring the best and brightest totitugiams
simultaneously providing a healthy base of applicants for admittance. Letawsky
Schneider, Pedersen, and Palmer (2003) indicated that, “recruitment iscawifadnent
for any college or university, and recruiting top student athletes is strdtegto the
potential increase of undergraduate admissions and booster donations that a
championship season may bring” (Letawsky et al., 2003, p. 1). Lederman (1991)
indicated that these recruitment strategies not only help factjtateth and revenue but
serve as marketing campaigns every time they compete. These rentuititiatives can
lead to special treatment given to athletes not meeting standard admigsrta &
national survey indicated nearly 18 percent of all athletes admitted ton@gollege
and university sports programs in 1989 were given special admissions treatment
(Lederman, 1991).

According to Laden, Matranga and Peltier (1999), colleges and universities

nationwide have developed special talent committees and admission cosiinittee
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embrace the ideology that a certain percentage of its matriculaticialiMlelow the
designated admission criteria. These committees are often compriseiitutions
administrators and faculty, who provide additional recommendations to the office of
admissions concerning the feasibility of success for students who fall be standard
admissions criteria (Laden, Matranga, & Peltier, 1999). In the &@s&&s experience,
students admitted under the conditional admit policies are those who do not meet the
regular criteria for admission. These students may petition, in writing, Ditbetor of
Admissions or a special admissions committee regarding the denial ofdimesisaons
acceptance; the Director of Admissions or a special admission comnaitteeview the
petition and make a determination of admissibility (Laden, Matranga, P&Ri@9). The
average GPA for athletes and non-athletes for the researched uniwessitymarized on
Table 3. The lowest GPA for the 2009 population at the researched institution was the
male athletes, and the highest GPA attained was from the female athletagefidye
GPA for the entire 2009 cohort of regular admits was a 2.82. The average GPA is
encouraging and falls into an above average category for cumulative GRA® tteldhe
2.5 GPA necessary for regular admissions standards. Interestinglyistimer difference

in GPA when athletes are compared to the non-athletes. The researcher woctld expe
statistically better GPA for the athletes due to the academic intemehat is performed
by the coaching staffs and the Director of Athletic Student Success andiriZpach
Character program. Although there is academic intervention and support fadattst

at the researched institution, student athletes have additional support stelff coea
curricular program to evaluate progress and determine if any additional tsisppor

needed. In addition, the researched institution allows for priority enrollroeall fco-
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curricular students to obtain a course schedule each term that is conducive to the co-
curricular travel schedule, each student athlete is allowed to set thgisdaidule to
include preparation and study time for each course desired.

Table 3

Comparison of GPA of athletes and non-athlete students
Average GPA;

Fall 2009.
Athlete GPA 2.77
Non-athlete GPA 2.87
Male athlete GPA 2.625
Male non-athlete GPA 2.658
Female athlete GPA 3.026
Female non-athlete GPA 3.024

Note Researched University Fact Book (2010).

Lederman (2007) reported in his study that there were several conceet tela
recruitment of those students who passed the NCAA clearinghouse but wetk denie
admission to the university’s conditional admittance committee. The &peci
admissions process that the university used for about 75 students a year who did not
qualify under its regular admissions procedures turned down appeals from twaor thre
football recruits who were referred to it . Students, who have had a family member
graduate from the institution and have applied, are referred to as |etyaity a
(Lederman, 2007). In the researcher’s experience, this is a commonly udext phadc
allows legacy or co—curricular students below standard to be admitted into it amst
This particular issue has raised eyebrows at several other stateiomgiautd comments

such as “the admissions process is out of sync with the recruiting procedsinilam,
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2007, p. 1), and has led university officials to review all policies relevant to tisees is
(Lederman, 2007).

In summary, in the researcher’s experience, students want to feel a sense of
connectivity to the institution. The researcher feels that this connectidgyiigeed not
only from academic schools and majors, but from co-curricular partmipaiatson
(2009) discussed relevant issues that affect decisions made to support or droiratituti
or co-curricular participation programs. In the researcher’s experieo-curricular
participation has provided connectivity for students and has helped the institution
strategically reach enrollment goals. The researcher alsadlieekschools should add
additional female programs rather than drop or discontinue male opportunities. Laden,
Matranga and Peltier (1999) indicated the usage of special talent coesnhitt®ster
admissibility decisions, which engages faculty participation and shaxedmance.
During the course of this study, the researched institution added this philosophy into the
admission procedures for conditional admits. Lederman (2007) discussed scenarios tha
involved admitting students who meet co-curricular eligibility requirembat do not
meet institutional requirements. This is also an issue for the researclitetionsand
will continue to be assessed moving forward.
College Entrance Examinations and Grade Point Averages

Colleges rely on standardized testing in admission decisions to identify the
student’s ability to succeed in higher education (Bettinger & Evans, 2011).diugdo
Clark, college assessment representatives indicated that standarsliz&u aé forms are
administered to predict freshman success rates rather than graduatid@late 2009).

A 2011 study indicated that English and mathematics were highly predictive fegesoll
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success, although science and reading have very little ability to pnecietss (Jaschik,
2011). The researcher believes that standardized tests provide a basic foundation to
determine the admissibility of a candidate and the progression of student amEneter

that student. For the purposes of this study, conditionally admitted students would be
defined as those students who fall below the standard requirement of 20 on the American
College Test (ACT) or its Scholastic Aptitude Test (SAT) concordance e lbiee

standard cumulative GPA of a 2.5 calculated on a 4.0 scale (Researched tyridagyrsi
Admissions Handbook, 2010). Schmidt (2008) indicated that institutions of higher
learning continuously strive to find ways to advance in peer reviewed rankings. Schmidt
specified that an increase in the "attempts to climb the pecking order of veolmge
ranking systems"” (p. 2) is a contributor to admissions decisions that are madilt Schm
states that the National Association for College Admission Counseling repairtbe

schools utilized in the study give standardized test scores "considiengbléance” in

their admissions decisions, and that the percentage of institutions using ACT or SAT
testing as measures for admissibility has significantly grown flooate60 percent to

about 60 percent over the past decade (2008). Schmidt referenced a study that was
conducted with 30 colleges and universities that participated id.eNews & World
Reportrankings and were among the highest ranked for the year of 2007. The researcher
believes that particular study and these peer reviewed ranking methodsvace and

are not exactly what they appear to be. Schmidt referenced the fabetstidy has
limitations “because it relied on the information that the institutions chose td tepor

leading college guides” (Schmidt, 2008, p. 2).
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The researcher believes that standardized testing may not be as good of a
predictor when it comes to student achievement as GPA. The researchdrde&PA’s
vary at the high school level due to the academic integrity, possible gradeimftatd
level of standard within the academic curriculum. In the researcher’ senxge
standardized tests give a basic foundation of parity amongst applicantshoinkets a
basic level the possibility of student achievement at the researched mstifute
researcher has found that a standardized test score held in conjunction witthaah sc
GPA'’s are the best predictors of student achievement and far supersedevitiaatityi
or utilization of standardized test or cumulative GPA solely. Atkinson (200&pstave
must assess students in their full complexity” (p. 6). He goes on to state 6 not use
aptitude tests like the SAT I, how can we get an accurate picture of stuadglities that
is independent of high school grades” (Atkinson, 2001, p. 5). The researcher’s experienc
has found that a combination of materials can be utilized in making decisiondehat af
the institution and the academic future of the admissions candidate. Collegsiaaisnis
officials typically use both high school GPA and scores on college entrance tests to
predict, formally or informally, an applicant’s probability of academiasss in the first
year of college (Noble & Sawyer, 2002).

A recent dissertation completed at the researched institution, analyaddgta
school GPA, rank in graduating class, and ACT scores as predictors of coligedne
success and found a statistical significance in the correlation of high €8Réohnd
freshman success (Townsend & Nack, 2007). The ACT scores did not result in as
significant a correlation and high school class rank added nothing to the preitijotdbil

freshman success (Townsend & Nack, 2007). Based on the researcher’s experience
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colleges must consider several factors in student admissibility, and staadaedits are
only a small fraction or indicator of student success because these tests quaihpt e
valid for all groups of people. The National Association of College Admissions
Counseling (NACAC) commission discussed the reliability of standardiztidg and
stated that they are not equally valid for all constituents (Jaschik, 2008, p. 1). The
National Association of College Admissions Counseling indicated that thisedehay
never be conclusively resolved the issue can be acknowledged and appropriatedg facto
into admissions decisions” (Jaschik, 2008, p. 1).

The researcher feels that there have been deliberations from vaoaps gf the
years on both sides of the issue relating to standardized tests and GPA/ sdyldmat
standardized tests are biased and not an accurate reflection of standardichbarthe
other side of the issue, many indicate that GPA'’s are not an actual depictioderit's
abilities based upon the level of the institutional curriculum and the possilbifitade
inflation issues (Jaschik, 2008, p. 2). Ziomec and Svec (1995) conducted a study to find
the significance of grade inflation devoted to grade inflation concernglevexistence
of this issue and the degree in which it exists at the high school level. The ofshé
study provided evidence to support their grade inflation hypothesis with significant
importance and frequency at the higher end of the grade point scale (Ziomec,& Sve
1995).

The researcher feels that testing critics always stresdanaiasdized tests do not
give a complete picture of the condition of education, and are biased against low income
and minority students and claim that multiple choice questions are culticsd

towards white, middle class Americans, leaving students outside that group at a
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disadvantage (Marlaire & Maynard 1990). The researcher feels that scHoainaace
and improvement is often measured solely on the basis of test scores, and high school
administrators and teachers believe they need to develop and implement curriculums
based on the results of standardized tests. In addition, standardized testing hasd¢pad a |
history of scrutiny and controversy. In well publicized court cases in the 1970’s,
individuals complained that cultural bias in this form of testing was a form of
discrimination which resulted in one being placed into special classes sewouk
(Marlaire & Maynard 1990).

Tam, Bassett, and Sukhatme (1994) participated in a study that provided
correlations and specific impacts of first semester students andhaénesohort;
statistical analysis was used to impact decisions on student admittar¢e .aG&
standardized tests scores do give a certain understanding of ability, buk s&wvabdes
come into place when considering admittance of a student (Tam et al., 2002)tsStude
completed various admissions tasks, including a resume, to outline all relevant
experiences and an essay indicating a major preference and forecastnfrthas it
relates to career paths and letters of recommendation from current or feactesrs that
could provide an indication of a student’s academic ability (Tam et al., 2002). This
particular study provided a quantitative example of a freshman cohoringtiB#A as a
significant indicator of student achievement (Tam et al., 2002). In a 2009 wauitésn
on the topic of achievement tests and college admissions, the author indicatediT'the S
is a relatively poor predictor of student performance; admissions criteri@phaastery
of curriculum content, such as high-school grades and achievement tests, ardichore va

indicators of how students are likely to perform in college” (Geiser, 2009, p. 3). The
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article goes on to discuss the variances in testing and how the SAT test is a ghatorpre
of student achievement compared to GPA and AP exams especially in the areas of
sciences and history. Specifically, the article states that it isutffo place the greatest
emphasis on admissibility and college readiness on a three or four hour tpatexbho
four years of curriculum in foundational core subjects along with three or éaws pf
AP exams throughout the duration of the students high school career (Geiser, 2009). In
the researcher’s experience, conditionally admitted students do not prepare for
standardized tests with any type of strategy in mind. Standardized teststikiegies
are not discussed or utilized in order to prepare for the rigor of the three to four hour
testing segment. In addition, the conditionally admitted students in many caséaskenl
the test on one occasion and wait until their senior year to register and takeltloe AC
SAT. Conversely, regularly admitted students have taken the ACT or SAT ostat lea
three separate occasions and have taken an ACT or SAT preparation course to gain
knowledge and understanding of test taking strategy and curriculum contentltevels.
many cases, the researcher has found the results of the regulattg@ditundents have
increased each time the student has taken the examination. Furthermore, in the
researchers experience, conditionally admitted students have had a minouat am
contact with ACT or SAT preparation resources, and learn about these resourcés on the
first college visit in February and March of their senior year, allowingrénmal amount
of time to prepare and test prior to the start of their freshman year in college.
Academic Enrichment and Support

Arnold (2006) in his study titled “Conditional Admits and the academic

enrichment center” indicated a need for an academic enrichment center to provide
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advising, feedback, mentoring, and student success strategies. Kuh, Kinzie, Schuh and
Witt (2005) indicated that many institutions of higher learning have devoted resturces
the success of first year students. The researcher feels that a corgimnaredures

must fall in sync with the recruiting and admitting process as it seatstudent
achievement. Subjective discretion is commonly used by higher education acarss
however a specific matrix is recommended to provide structure and vabidiitg t

program (Arnold, 2006).

Hunter (2006) discussed a study directed by the Group on Conditions of
Excellence in American Higher Education, discussing the idea thahgtartihe 1980s
schools were becoming more aware of their first year programs anctesswof the
first year student. The study indicated “college administrators shouldoaal faculty
and institutional resources to increased service to first and second yeatsst(identer,
2006, pg. 4). The journal indicates several choices for academic intervention and
provides contact information to further research in each supportive interventiativeiti
(Hunter, 2006, p. 4). First, Hunter (2006) highlighted recommendations that included a
new student orientation to acclimate the first year students prior ttathefshe
semester. The researched institution houses a first year orientatparprhat takes
place a week prior to the start of the semester and continues throughout tios ddirat
the semester. Second, the article recommends a strong academic advigiogesdras a
key element to student success. The researched institution carries aniacabsing
component that is conducive to student success. Those who seek out the academic
advising opportunities will have the capacity to be more successful. The academic

advisors coordinate with the student to determine what type of needs each stadent m
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have. For example, one student may need a semester by semester plan thia¢keeps t
track with a vision as they matriculate into graduation, and another student may need
career counseling and major declaration recommendations. Third, the acicterrends
peer assisted study. The researched institution provides peer assistatprdagrams in
most content areas offered at the institution. Specifically, tutorialeféered in the four
core areas of English, Math, History, and Science. In addition, the restarstitition
offers a writing center that supports the grammar and writing skillssagefor students
to succeed in the classroom and develop necessary skills for professional Witititey
(2006) indicates that the days of first year success programs relyahg @olfaculty and
student services are over. The concept of first year student success needsaiofngsa c
wide initiative (Hunter, 2006).

Zhang, Chan, Hale, and Kirshstein (2005) analyzed programs and services from
2001-02 cohorts that support not only first year programs, but the campus population as a
whole. Conceptually, the programs and services that are provided by studensservice
include counseling and mentoring programs. There are several program destades
that support the success of both regularly and conditionally admitted studestis. Fir
Zhang et al. (2005) reference personal counseling to provide crisis prevention and
intervention for the student population as a whole. The researched institution houses a
counseling department that provides support services for all students in thef smass
psychology, test taking and text anxiety, alcohol abuse, eating disordide@ession.
Second, the authors reference participation in professional mentoring. Threlredea
institution provides mentoring for all students. Students who are conditionally eadimitt

are required to participate in the mentoring program along with students that bave be
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suspended academically and are approved to continue their studies. However,rd stude
have the opportunity to participate in the program, and a mentor assigned to students
upon inquiry. In summary, Zhang et al. (2005) concluded that the 2001-02 cohort’'s GPA
increased as the students participated in these programs and persisted figough t
institutions. Note that students GPAs increased at a higher rate foudeetstat four-

year institutions versus two year institutions (Zhang et al., 2005).

The institutional Director of Day Admissions Services at a mid-sized public
university stated, “we offer several supports for conditional admitseTihekide a
mentoring program, twelve class hour maximum per semester, tutorial opportunities
writing lab, and outstanding faculty dedicated to the success of all students”. Quaiditi
admits are also tracked by the Dean of Student Services (2010). This new paxess w
developed for conditional admits for the researched institution. The reselaetibees it
is irresponsible to assume that ACT and GPA indicate everything instguteed to
know about a student when admitting and determining college readiness. The egsearch
institution examines each student individually when determining admigsthiit allows
the admissions department to identify students who truly need extra help as @cahditi
admit (Researched University Day Admissions Handbook, 2010). The researcher
believes this is the best strategy and allows for the most accurateicdéotif of
students in need.

Summary

Persistence of students who enroll at any institution is of utmost importance.

Research from Clark (2009) specified that outlining specific charsiitsrthat give

positive signs of progression through undergraduate course work and graduation rates
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indicated that high school grades are the single most important gauge wiehav

student will adjust and succeed in the curriculum. Marchand (2010) announced in the
Chronicle of Higher Educatigrthat private nonprofit institutions had a 65 percent
graduation rate versus the public colleges at 55 percent. Supiano (2011) indicated that
while the growing number of people attending college grows, the graduation rases re
flat. These grades and rates indicate a pattern of time managemenskstadand
commitment to education as well as motivation and perseverance. Clark (2698¢cpe
several important factors; one is that the competitive market in higher ietusatastly
growing. Colleges at similar quality levels have close equality inst@frstudent
matriculation therefore the amount of market share for each institutionitedi(Epple,
Romano & Sieg, 2006). They present findings that “Admissions policies aedylarg
driven by the effective marginal costs of educating students of diffebitityess and
incomes” (Epple et al., 2006, p. 887). The researched institution indicated thixhentol
was up this past year even though the economy indicated otherwise. Seventy-@mie perc
of public institutions and fifty four percent of private institutions reported gaisgident
matriculation, and surveys indicated that institutions were able to survagnyting

more students and providing merit and need based aid programs to accommodate the
economic downturn (Jaschik, 2009). In the researchers experience, privateonstituti
have utilized these strategies for years, and feels that there wilalgeaaimount of
deliberation for institutions as they approach each new academic gasting the
restructuring of institutional merit and need based aid programs. Reseaccheaddhat

in the United States, the number of high school graduates from 1955 to today, increased
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by 131 percent, whereas, the number of freshman entering college has riserc@8f per

(Jaschik & Hoxby, 2009).
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Chapter Three

Overview

This chapter includes the methodology, procedures and data resources used,
hypotheses stated, descriptive statistics, population utilized, and angatiseterations
that are pertinent to the research of the study. This quantitative study will be teshduc
utilizing several quantitative research methods. The researcher asstitat analysis to
determine similarities and differences that existed betweentmoradly admitted
students and regularly admitted students with respect to student achievdmeesttdly
tested for a correlation between conditional admittance and student acméeveare
undergraduate higher education setting. A variety of sources were use@tb dath in
this study including Comprehensive Academic Management System (CANtS)rated
Postsecondary Education Data System (IPEDS), DocuWare, and CommontData Se
information. Data from the researched institutions operating systeMSC#as
analyzed involving Standard Admittance as well as Conditional Admittancectories
if there were similarities or differences between the populations of studantwere
admitted into the institution. Further, descriptive statistics were creaig analyzed
according to admittance status, specific populations, and current acaderdiagt
within the institution to determine if gains in student achievement had ta&kes pl

The researched institution utilizes two faculty task force delegations\vm@ro
service and recommendations to the Office of Day Admissions. The FacultynStude
Recruitment Task Force fosters the campus-wide implementation of theStude
Recruitment initiatives which are grounded in the university’s changing daptugs

and the current increase in traditional undergraduate students (Faculty Gammitt
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Handbook, 2010). These recruitment initiatives set forth objectives and actions for

encouraging faculty to attain some minimal level of recruitment expentitheir day-to-

day activities, as well as increase the number of highly academic studeatgunction

with the institutional Admissions Strategic Plan (Faculty Committaelbaok, 2010).

The second faculty task force, at the researched university, is the Ac&tandards

and Processes Committee. It assists in admissions recommendationslibomcal

admission on any student who scores below the internal established critetia ACT

composite score and a 2.25 cumulative GPA (Faculty Committee Guidebook, 2010). The

principle responsibility of the Academic Standards Committee is to proshdeeaand

counsel to the University's faculty and key administration on matters rétedeitherence

to the stated academic standards of the University (Faculty Commitidel®ok, 2010).

In addition, to the above-mentioned responsibilities, the committee reviews andfaidits

procedures used to ensure quality, as well as the results of those procedures, and render

recommendations and solutions to the Provost for particular cases in which iatemnpret

of academic policy is needed (Faculty Committee Guidebook, 2010). The Academic

Standards and Processes Committee monitors and ensures implementation of the

academic quality guidelines formulated by the Educational Policies Gteerand

suggests changes in academic policy and practices (Faculty Contfattdbook, 2010).
Table 4 is an overview of ASPC conditional admits taken from the ASPC

committee meeting minutes on March 21, 2010. This overview was a preliminary

research scope while the study was in progress to garnish a better ulileydva@tween

the students who were admitted from the Dean of Day Admissions and the Students who

were admitted through the ASPC. In the fall semester, 2010, 160 students were
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conditionally admitted. Out of the 160 conditionally admitted students, 146 students were
admitted by the Office of Day Admissions and 14 students were approved through the
ASPC. In assessing the performance of the conditionally admitted gs@uplaole, 72%
completed the term successfully.

Table 4

Total Number of Conditional Admits ASPC CA vs CA

Total Number of Conditional

Admits Academic Status Percentage
21 Suspended 13%
11 Probation 7%
13 Warning 8%
115 Good Academic Standing 72%
Total = 160 100%

ASPC approved 14 students as conditional admits where 36% of this group completed
the term in good standing.

Table 5

Academic Standing of ASPC Conditional Admits

Total Number of Conditional Academic Status

Admits Percentage
4x* Suspended 29%**
3 Probation 21%
2 Warning 14%
5 Good Academic Standing 36%
Total = 14 100%

Note.**This number reflects 2 students who were acadaltyi suspended and 2 students who were
socially suspended.

In comparison, data presented in the 2009-2010 Retention Report reflect a
suspension and probation combination rate for all freshmen for fall 2009 as 15.5%. This

data is used in comparison considering most conditional admits are freshmen students
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The suspension and probation combination rate for all conditional admits is slightly
higher at 20% and the ASPC approved group shows(B@#%temic Standards and
Process Committee minutes, 2010).

The researcher feels that when looking at freshman admits alone therargre
areas to consider. Freshmen are new to the collegiate environment and albtiles/a
that surround it. These freshman students do not live in a vacuum; they live in the real
world, which is full of many constantly changing variables including famegues, peer
pressure, extracurricular activities, teacher quality, and socioecostatus. It can be
difficult to compare the freshman to the transfer conditional admit. The tratsfent
who is a conditional admit has had success at the collegiate level with a poof ter
attendance or has experienced previous deficient grades and readyy@nectémedy
any former mistakes that may have occurred.

Research Questions

1. What are the differences between the academic performances of
students who are conditionally admitted as compared to those who meet
the regular admissions requirements?

2. What academic admission standards of conditionally admitted students
most accurately project success during the first full year of school?

3. What are the differences between academic performances of
conditionally admitted students based on class status (First time
freshman vs. Transfer or Re-admit)?

4. Does supportive intervention, provided after admittance, lead to

increased student achievement?
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Hypotheses

Null Hypothesis # 1: There is no difference in the overall Grade Point Average betwee
conditionally admitted and regularly admitted students.

Null Hypothesis # 2: There is no relationship between the standardized assessents
in admission determination (ACT and SAT conversion score) and the student
achievement of conditionally- admitted students after the completion of two
semesters of continuous enrollment (GPA).

Null Hypothesis # 3: There is no difference in Grade Point Average betwedentesi
conditionally admitted students and commuter conditionally admitted students.

Null Hypothesis # 4: There is no difference in Grade Point Average between those
conditionally admitted students involved in co-curricular activities and those who
are not.

Null Hypothesis # 5: There is no difference in Grade Point Average between
conditionally admitted transfer students and conditionally admitted first time
freshmen.

Null hypothesis # 6: There is no difference in mean proportion between conditionally
admitted and regularly admitted students represented in four researched def
Grade Point Average categories.

Null Hypothesis # 7: There is no difference in Grade Point Average between
conditionally admitted students entering during academic year 2008-2009 and

those admitted during academic year 2009-2010.
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Descriptive Data

Academic admissions data included high school and college GPA, standardized
test scores, class status, as well as co-curricular activities and imgptagram
participation after enrollment from 460 conditionally admitted students during the 2008-
2009 and 2009-2010 academic years, as well as 2,199 regularly admitted students. This
data was collected using the databases utilized by the researchatansmamely
DocuWare, CAMS, and IPEDS. Table 6 illustrates the demographic and academic
information for both conditionally and regularly admitted students. Table 6 also
indicates a breakdown of mean, median, and range for students that were residentially
housed at the researched institution versus commuter students, male populatiom&ersus t
female population, and the freshman versus the transfer student population. Thre media
for regular admits in 2008 was a 2.98 compared to a 2.22 for conditional admits, and the
median for 2009 was a 3.0 for regular admits compared to a 2.36 for conditional admits.
The mean GPA for regular admits in 2008 was a 2.74 compared to a 2.06 for conditional
admits, and the mean for 2009 was a 2.82 for regular admits compared to a 2.18 for
conditional admits. The female mean was significantly higher than theavedlage with
the mean GPA for female regular admits in 2008 indicating a 2.97 compared to a 2.56 for
male regular admits, and the mean for female conditional admits 2009 was a 2.4 for
regular admits compared to a 1.9 for male conditional admits. 2008 and 2009 results are

identified in Table 6.
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Table 6

Descriptive Statistics of Sample Populations

Conditional Admits Regular Admits
GPA Data GPA Data
Max Min Range Mean Median n (%) Max  Min Range Mean Median n (%)

Year
2008 3.902 0.000 3.902 2.066 2.221 218(47.4%) 4,000 0.000 4.000 2.724 2.982 1064 (48.4%)
2009 3.836 0.000 3.836 2.186 2.367 242(52.6%) 4,000 0.000 4.000 2.827 3.000 1135 (51.6%)
Gender
Male 3.690 0.000 3.690 1.950 278 (60.4%)  4.000 0.000 4.000 2.56 1052 (47.8%)
Female 3900 0.000 3.900 2.400 182 (39.6%) 4.000 0.000 4.000 2.97 1147 (52.2%)
Class
Freshman 3.900 0.000 3.900 2.130 353 (76.7%)  4.000 0.000 4.000 2.81 1325 (60.3%)
Transfer 3.840 0.000 3.840 2.130 107 (23.2%) 4.000 0.000 4.000 2.72 872 (39.7%)
Housing
Resident 3900 0.000 3.900 2.140 402 (87.4%)
Commuter 3.710 0.000 3.710 2.060 58 (12.6%)

Figure 1 categorizes sample populations that were combined into categories of
“conditional” and “regular” admits, combining the 2008-2009 and 2009-2010 academic
years. In figure 1, 101 of the regularly admitted students for both acadeansc y
obtained a cumulative GPA of a 3.0 or higher compared to 35 of the conditionally
admitted students that obtained the same GPA range. In comparison, 13 of theyregularl
admitted students fell into the 0.0-.99 GPA range and 27 of the conditionally admitted
students fell into the 0.0-.99 GPA range. In 2008, 62% of the conditionally admitted
students finished the conditional admission program with a 2.0 GPA or higher compared
to the 2009 cohort that finished with 67% with a 2.0 GPA or higher. In 2008, 82% of the
regularly admitted students scored above a 2.0 GPA compared to the 2009 cohort
representing 84%. In 2008, 38% of the conditionally admitted students scored below a
2.0 GPA compared to the 2009 cohort which represented 33% that fell below the 2.0
GPA. In 2008, 18% of the regularly admitted students fell below the 2.0 benchmark

compared to the 2009 cohort that represented 16%. Both trends indicate a successful
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trend of data that represents a positive increaieel amount of students that reach
academic benchmark of a 2.0 GPA to ensure gooceadadtanding with the researct

institution.

m0.0-99

01.0-1.99
H2.0-2.99

H3.0-3.99

2008 2009 2008 2009

Conditional Conditional Regular Regular

Figure 1.Percentages by range for admit statusear

Table 7is a representation of conditional and regular éslseparated into GP
categories and summarized in percentages. In 2602@09, 1-19% of all conditiona
admits ended the first year of attendance witlDao8higher cumulative GPA compar
to 49-52%percent of regular admits finished the first yelaatbendance with a 3.0 «
higher cumulative GPA.

Table 7

Percent per GPA category for Conditional and Regéldmits

Conditiona Conditional Regular Regula

GPA 2008 2009 2008 2009
0.0-.99 13 14 8 5
1.0-1.99 25 19 10 11
2.0-2.99 46 48 33 32

3.0-3.99 16 19 49 52
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In 2008 and 2009, 13-14% of all conditional admits ended the first year of
attendance with a .99 or below cumulative GPA compared to 5-8% percent of regular
admits finished the first year of attendance with a .99 or below cumulatite GP
Overview of Data Resources

CAMS functions as the researched institution’s comprehensive academic
management system. Every office used CAMS to input student information including
demographics, grades, standardized test scores, co-curricular paciiGipkss ranking,
residential status, and financial information. For the purposes of this stugyprawas
built to include specific data on selected cohorts of students. This data was exported to a
spreadsheet where it was manipulated for statistical analysis. Pearselat®n
Coefficient, Confidence Intervals, and Regression Analysis were all dpjpiizing the
data from CAMS. In addition, the Integrated Postsecondary Education CstarSy
(IPEDS) contains the results of a survey conducted annually by the U.S. Department
National Center for Educational Statistics including demographic andesociomic
information. The researched institution participates in this survey on an annasal bas
Data from IPEDS was obtained from the Researched University empldyeeversees
IPEDS reporting and then analyzed for this study.

The researcher utilized DocuWare and the Common Data Set (CDS) to store all
necessary paper documents included in student files. The DocuWare included the
following documents: student applications, transcripts, admit letteraneetessays,
letters of recommendation and academic suspension notifications. Data raateext
from paper documents and analyzed along with other data for the purposes of yhis stud

The Common Data Set is a standard format of data collection and reporting. It was
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created by higher education data providers and publishers as a way to reparadata
standard format across all institutions of higher education, therefore imgrovi
comparability. The Common Data Set includes information such as admissions
requirements, academic statistics and class size on an incomsgaadspecific
demographics of the matriculation. The researched institution updates theo@ dvata
Set on an annual basis. Data from the Common Data Set was gathered from the
Researched University employee who oversees the annual update.

In addition, committee minutes were used to collect information from varying
viewpoints across campus at the researched institution. Committee mémchetsd
members of the Academic Services Office, the Day Admissions Officdtigitional
Research Office, the Academic Standards and Process Committee, tlye Faskil
Force on Student Recruitment, the Student Development Office, the Retention
Committee, the Provost Office, and the Athletics Office. Informatiorectdt from the
minutes of committee meetings, in conjunction with data collected wasruesl i
development of the conclusions and recommendations.

Variables were identified to understand the possible relationship bettuelemnts
achievement and conditional admittance. Such variables included the student's high
school GPA; the students standardized test scores, and the student’s typaratotar
participation, as well as their admission documentation and status. The ataisiysis
allowed the researcher to determine specific variables, their levghiffance, and

information concerning the increase of student achievement.
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Population

The researched population was defined as first time, full-timlerfress including
transfer students, who attended as day students during the 2008 to 2010 terms. These
students were comprised both residential and commuter based populationssiBerm
was granted from the vice president and provost of the researched instdigemute,
analyze, and study the progression of conditional admittance as it relatedetat s
achievement. The investigator compiled academic data including, the sthgnt's
school GPA the students standardized test scores, and the student’s type afwalarcurr
participation from 460 conditionally admitted students during the 2008-2009, and 2009-
2010 academic years, as well as 2,199 regularly admitted students. Thisslata wa
collected using the databases utilized by the University, namely DoeyWAaMS, and
IPEDS.

The investigator compiled academic data including, high school and college GPA,
standardized test scores, class status, as well as co-curricuaieadtiom 460
conditionally admitted students during the 2008-2009, and 2009- 2010 academic years, as
well as 2,199 regularly admitted students. This data was collected using theesdata
utilized by the University, namely DocuWare, CAMS, and IPEDS reports and is
illustrated in Table 8. Data for race, ethnicity, as well as commuatiersstwas not taken
into account for this study.

Table 8 indicates specific demographics for 2008 and 2009 conditional and
regular admits. 278 of the conditional admits in 2008 and 2009 were male compared to

182 for the female population. In 2008 and 2009, over 76% of the conditional admits to
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the researched institution was first time freshman compared to thd! osgudar
freshman admission percentage of 58-63%.
Table 8

Conditional and Regular Admission Demographics

Conditional Admission Regular Admission

2008 2009 2008 2009

Total 218 242 1064 1135
Male 128 150 530 522
Female 90 92 534 613
M/F Ratio 1.42 1.63 0.99 0.85
Freshman 169 184 666 658

% Freshman 78% 76% 63% 58%

Figure 2 and Table 9 indicate a graph of conditional and regular admits based on a
4.0 grading scale of A=4.0, B=3.0, C=2.0, D=1.0, F=.0. 50% of regular admits finished
with a B average or higher compared to 18% of the conditional admits. In addition, 82%
of regular admits finished with a C average or higher compared to 66% of conditional
admits finished the first year of attendance with a C average or higleere3darcher
feels it is expected that 50% of the regularly admitted students fall into the A-B
cumulative GPA category. However, the researcher wants to point out that 47% of the
conditionally admitted students fell into the C range of cumulative GPAaate
compared to the 32% of the regularly admitted cohort. The biggest separation between
the conditionally admitted students and the regularly admitted student indicatgdre Fi
2 were in the percentage of students that feel into the A-B range of cumulaive GP
category. The percentage of separation concerning these cohorts was 39%uhathyreg

admitted students yielding the highest degree of B-A students.
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Figure 2 Percentage of GPA categ A-F: conditional and regular admissio
Table 9

Frequency of GPA categorConditional Admissions and Reguladmissions ombined

Conditional Regular
GPA Letter Grad n % n %
0.0-.99 F 62 135 139 6.3
1.0-1.99 D 102 22.2 237 10.8
2.0-2.99 C 216 a7 717 32.6
3.0-3.99 B-A 80 17.4 1106 50.3

To test the null hypothesiThere is no difference in mean proportion betw
conditionally admitted and regularly admitted stuiderepresented in the four researc
defined Grade Point Average categories (see 19), a ztest for difference ii
proportions was conducted. Th-value of .998 compared to the alpha value of
indicates rejection of the null hypothesis. Tharao statistical difference in distributi

of proportions of students in the four grade pawdrage categories displayed in T&9.
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Table 10 depicts the first time freshman population that applied to the reskarche
institution, were admitted, and ultimately enrolled as a fist time, full tieghman. 4,020
students applied to the institution in in 2008 compared to 3,261 students that applied in
2009. However, 1,852 students were admitted in 2009, as compared to 1,598 that were
admitted in 2008. In 2009, admissions criteria changed and the institution heighdened it
awareness and criteria for conditional admits. Students that fell bettainogiteria
were sent to the ASPC for recommendations on admittance. The researaveshbbt
as the academic standards were increasing the reputation of the amstitasi also
increasing, therefore attracting a more qualified candidate forsadmj thus producing
a lower yield of overall applications, but higher yield of admitted students.

Table 10

Admissions Rates for First-time Full-time Freshman

2006 2007 2008 2009
frequency percent frequency percent frequency péercdrequency percent
Applied 3856 2584 4020 3261
Admitted* 2472 64.1 1511 58.5 1598 39.8 1852 56.8
Enrolled** 865 35 882 58.4 1090 68.2 1105 59.7

Note.*Percentage of those who applied were admitted.
**Percentage of those who were admitted and
subsequently enrolled.

Adapted from Researched University Fact Book (2010)

Table 11 depicts the community college and four-year transfer population that
applied to the researched institution, were admitted, and ultimately ehaslie first-time
transfer student. 1,116 transfer students applied to the researched ingtituti@008, as
compared to 1,442 transfer students that applied in 2009. The researcher attended a
community event in May 2011 at a local high school where Missouri Governor Jay Nixon

announced that the Missouri community college system hosted an all-time high of over
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100,000 students. This could play a role in the increase in the total number of transfer
applicants that applied in 2009.
Table 11

Admissions Rates for Transfer Students

2007 2008 2009
frequency percentfrequency percent frequency  percent
Applied 2331 1116 1442
Admitted* 1635 70.1 670 60 874 60.6
Enrolled** 1324 81 513 76.6 775 88.6

Note.*Percentage of those who applied were admitted.

**Percentage of those who were admlitted subsequently enrolled.
Adapted fromResearched University Fact Book (2010).

Table 12 depicts the average composite score for all regularly and conditional
admitted students admitted through the Office of Day Admissions with a standardize
test score. Table 12 represents an average composite score on the N@&tioratrance
examination for the academic years of 2007-2009. The Day Admissions std&yi
lists as a goal, to improve the average ACT of incoming students at theeheska
institution to a composite score of 24 by the year 2017. In the fall of 2011, the average
ACT of the incoming students at the researched institution was raised to a aemposi
score of 23.

Table 12

Average ACT and SAT

2007 2008 2009
ACT 22 22.28 22.26
SAT 1034

Note.Adapted fromResearched University Fact Book (2010).

Table 13 indicates a percentage of students and range of ACT scores bleeveen t

25" and 7% percentile. The lower number is for the 25th percentile of students who
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matriculated to the researched institution. For the researched iostit26% of enrolled
students received a math score of 20 or lower. The upper number is for the 75th
percentile of students who enrolled at the researched institution. Fosdlaeateed
institution, 75% of enrolled students received a score of 24 or lower.

Table 13

Range of ACT Scores Between the 25th and 75th Percentiles

2007 2008 2009
25th 75th 25th 75th 25th 75th
20 24 20 24 20 24
Note.Adapted from Researched University Fact
Book (2010).

Table 14 depicts the percentage of incoming first time freshman studehés t
researched institution that had a composite score of 24 or above on the ACT. The
percentage of students in 2007 and 2008 that matriculated to the researched institution
with a composite score of 24 or above was 28%. The researched institution experienced a
growth of 1% between the years of 2008 and 2009.

Table 14

Percentage of Students 24 or Above on ACT
2007 2008 2009

24 or above 28 28 29
Note.Adapted from Researched University Fact Book
(2010).

Descriptive Statistics

Tables 15 and 16 list the descriptive statistics for the two academicugeak$or
the study, 2008-2009 and 2009-2010 conditional admits and Tables 17 and 18 list the
descriptive statistics for the 2008-2009 and 2009-2010 regular admits. The minimum

GPA for all four populations was 0.00. These GPAs of 0.00 were included as they
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represent students who did not complete coursework, or withdrew, as opposed to “no
data” values. The researcher viewed withdrawal was viewed as a student being
unsuccessful during their first year.

Table 15

Conditional Admissions 2008: Descriptive Statistics

HSGPA ACT
Mean 2.547 Mean 19.005
Median 2.539 Median 19.000
Mode 0.000 Mode 19.000
Standard Deviation 0.771 Standard Deviation 2.240
Sample Variance 0.594 Sample Variance 5.016
Minimum 0.000 Minimum 12.000
Maximum 4,000 Maximum 26.000
Count 218.000 Count 187.000

Note HSGPA = High School GPA. ACT = American CollegesT.

Table 16

Conditional Admissions 2009: Descriptive Statistics

HSGPA ACT
Mean 2.622 Mean 19.258
Median 2.602 Median 19
Mode 0 Mode 18
Standard Deviation 0.705 Standard Deviation 2.409
Sample Variance 0.496 Sample Variance 5.806
Minimum 0 Minimum 14
Maximum 4.03 Maximum 30
Count 242 Count 213

Note HSGPA = High School GPA. ACT = American CollegesT.
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Regular Admissions 2008: Descriptive Statistics

HSGPA ACT
Mean 2.505 Mean 22.961
Median 3.050 Median 22.000
Mode 0.000 Mode 20.000
Standard Deviation 1.458 Standard Deviation 3.528
Sample Variance 2.125 Sample Variance 12.444
Minimum 0.000 Minimum 15.000
Maximum 4.500 Maximum 34.000
Count 1064.000 Count 802.000
Note HSGPA = High School GPA. ACT = American CollegesT.
Table 18
Regular Admissions 2009: Descriptive Statistics
HSGPA ACT
Mean 2.794 Mean 22.795
Median 3.154 Median 22.000
Mode 0.000 Mode 20.000
Standard Deviation 1.248 Standard Deviation 3.373
Sample Variance 1.558 Sample Variance 11.376
Minimum 0.000 Minimum 12.000
Maximum 4.810 Maximum 34.000
Count 1135.000 Count 839.000

Note HSGPA = High School GPA. ACT = American CollegesT.

Data Information

The data and information utilized in this researched study was faadudtam
accredited high schools, community colleges, and four year colleges aactaxkfrom
the official transcripts issued by the office of Day Admissions atebearched
institution. In addition, other certified documents for admissibility were atllip

determine if commonalities existed between the student that was condjitemhaitted
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and the regularly admitted student. These documents included standardized testing
documents from the American College Test (ACT), Scholastic Aptitude T&§),(8nd
other admission related documents such as the application, academic tramsstipis,
letters of recommendation, and personal interview.

Success, for this study, is defined by a student that is in good academic standing,
enrolled in a full time capacity and having earned a term or cumulative GP2 @a a
4.0 scale. The researched institution operates under the 4.0 grading sydiegra@es
earned are used in computing the GPA unless the student is seeking teaificatioart
(Researched University Undergraduate Catalog, 2010-2011, p. 18).
Research Setting

The researched institution is located in the Midwest United States, and was
founded in the early 19th century as a liberal arts college for young wémtbe. mid-
20th century the University Board of Directors made a decision to allow men to
matriculate to the colleg&esearched University, Undergraduate Catalog, 2010-2011, p.
7). The researched institution is accredited by the Higher Learning Gsiombf the
North Central Association of Colleges and Schools and the State Department of
Education and is a member of the Teacher Education Accreditation Cresdarched
University, Undergraduate Catalog, 2010-2011, p. 7). The researched institution is
authorized to grant undergraduate and graduate degrees inclusive of Doctor of
Educational Leadership degrees (Researched University, Undergr&hiatog, 2010-
2011, p. 7). The researched institution serves a diverse, talented student body of over
15,000 students; more than 4,000 of whom are resident students and 25% of the overall

population is members of minority groups (Researched University, Undergraduate
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Catalog, 2010-2011, p. 7). Originally, the university in which the study was conducted
started as an all-girls institution and although a transition has been madeetbraadel

and at the time of the study the diverse student body consisted of 64.8% women. At the
time of this study, cultural, social, and intellectual enrichment were vadwetenced by

a population of 1028 international students who hailed from 88 countries and domestic
students that represented 47 states. The students’ ages ranged fremshe tiee 70s,

with the average student being 30.86 years old. Table 19 represents a snapshot and
unduplicated headcount of how many traditional daytime undergraduate students that
matriculated to the researched institution were commuter students verdestials

students. In 2009, 3604 residential students were housed and 1186 students choose to be
commuter students.

Table 19

Current breakdown of the undergraduate students at researched institution

Head Count Housed Not Housed
Yes - No
Status Yes App No Total
Full Time 3581 125 1019 4725
Part Time 23 3 167 193
Grand Total 3604 128 1186 4918
Summary

The methodology, population, descriptive statistics, overview of data resources
and research setting were discussed in this chapter. This study will be condilizted ut
both quantitative and qualitative research methods and will use The PearsoniGorrelat

Coefficient and other statistical analysis to determine if a relatioesisged between
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conditionally admitted students, regularly admitted students and student achievement
The purpose of utilization with the Pearson's Correlation Coefficient is tatedadinear
relationship between two measureable variables. In essence, theheiseants to know

if one score potentially predicts another. The researcher’s ddimati there is not a

direct correlation between conditional admissions standards and student achietement
the researched institution. The researcher’s claim is that thereasianship between
student achievements of conditionally admitted students who participate inricodenr
activities compared to students that are regular admits and do not partitipate i
curricular activities. Also, that there is a relationship between standdra&sessments
used in admission determination and the student achievement of conditionally admitted
students after the completion of two semesters of continuous enrollment. This study
purpose is to provide the researched institution with data concerning the level of
admittance including success rates of conditionally and regularlytadrstudents And

to identify any possible relationships between the admissions program ant stude

achievement.
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Chapter Four

Overview

The admissions department of the researched institution focuses on admitting
students who meet the admissions criteria set forth and identifying thdsatstwho
have the best opportunity to succeed at the University. While the admissiona crite
provide a framework for admitting most students, at times, exceptions ardanade
students who fall outside of this range. Students not meeting a cumulative high school
GPA of 2.5 and an ACT composite score of 20 are evaluated for conditional admittance.
Conditional admittance is granted to certain students not fully meeting tloetket
criteria; however, certain stipulations are attached. Conditionallytdhstudents may
be required to achieve a minimum GPA in their first semester in order to coth@iue t
enrollment. Completing specified courses, hour requirements, and a minimum GPA of
2.0 (with no course grade below a “C” level), are common conditions placed upon
conditionally admitted students. Conditional admission into the researched imsiigut
based on the evaluation of each individual student (Undergraduate Catalogue, 2009-
2010) and is also contingent upon the approval of the Dean of Day Admissions, and in
some cases the Academic Process and Standards Committee. Sténtihg Wwall 2009
conditionally admitted students, an academic mentoring program was éstdlvlisich
provided for regular meetings between the conditionally admitted student and a faculty
member to review course progress and identify any areas for improvementritoorde
provide the student the best opportunity for success. The criteria set forth for the
conditionally admitted student are clearly stated in the students Conditionas Zhoimi

Contract (see Appendix E), along with the deadline for completion.
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In keeping with the academic mission of the University, these guidelines for
conditional admittance are frequently evaluated. Previous basic daeticoi
discussion, and preconceived notions indicated a possibility that the conditional
admittance program does not meet the academic mission of the institutiom jswiaic
ensure that academically capable students are given every opportunityearthhe
college setting. Historically, researched university data indicatedrelation between
conditionally admitted students and overall lower academic performance,dheckes
stops there, not going further to indicate causation. Most recently, the Aca@ieess
and Standards committee has indicated concerns regarding the acadeess sficc
conditionally admitted students (September 21, 2010 Meeting). The retention committee
has also requested aggregate data detailing the success and retentiolitiohatly
admitted students.

The purpose of this study is to research the relationship between conditional
admittance and student achievement. The investigator desired to identifyadionsélip
between conditional admittance and academic performance, as well &y ioldeti
factors or criteria that factor into the student’s performance. Idergiguch factors
would lead to more accurate evaluations of students who do not meet the University’s
admissions requirements, as well as, steps that could be taken to provide these student
additional opportunities to succeed at the researched institution. The infornaatied g
by this research will not only add to the body of knowledge surrounding the conditional
admittance process, but will also provide the University data in order to aghist in

admissions decision-making processes.
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Analysis of Data
The collected data was analyzed using Pearson Correlation Coefficdygign
F-test for difference in variancetest comparison for difference in means, aiteist for
difference in proportions in order to address four predetermined questions:
1. What are the differences between the academic performances of
students who are conditionally admitted as compared to those that meet
the regular admissions requirements?
2. What academic admission standards of conditionally admitted students
most accurately project success during the first full year of school?
3. What are the differences between academic performances of
conditionally admitted students based on class status (First time
freshman vs. Transfer or Re-admit)?
4. Does supportive intervention, provided after admittance, lead to
increased student achievement?
Research Question 1
The question “What are there a difference between the academic performances of
students who are conditionally admitted as compared to those that meet the regula
admissions requirements?” was addressed by examining the averageafir®PAs of
these two groups. Table 20 lists the GPAs for each group for the 2008-2009 and 2009-
2010 school years. For the purpose of the study, the 2008-2009 and 2009-2010
populations were combined in order to have a larger sample size. Interestingly, both
groups showed similar increases in GPAs from the 2008-2009 academic year to the 2009-

2010 academic year (conditional admits: 0.12 increase; regular admits: OekE®a)c
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The combinedGPA’s were 2.13 for the conditionally admitted studersparec
to 2.78 for the regularly admitted stude. A t-test for difference in means was use!
test the null hypothesand results are summarizecFigure 3.The reseaiher conducted
further analysis by breaking the populations iratoges of one grade point a
examining the percentage of students falling irtcherang. Figure 3illustrates how the
populations fit into these ran¢. The most striking difference that the majority o
conditionally admitted students (47%) fell into ti& range (2.0 2.99), as opposed
the regularly admitted population which most comip@s0.3%) fell into the “B” rangt

of 3.00- 4.00.
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Percentages by GPA range for Conditional and Regular Admits

Conditional Admit Students

Regular Admit Students

0.0-.99

1.0-1.99
2.0-2.99
3.0-4.00

13.5 6.3
22.2 10.8
47 32.6
17.4 50.3

For hypothesis one, an f-test for variance was conducted to identify if thei@ wa

difference in variance among the two sample populations. The test revealbethat t

was no difference in variance (F=1.30; F-critical =1.88)-tést for difference in means

was performed to test the null hypothesis “There is no difference in the dzErall

between conditionally admitted and regularly admitted students.” The p-va@us7ef

39 compared to the alpha value of 0.05, led to rejection of the hypothesis. All t-tests for

the study were calculated at the 95% confidence level. Table 21 shows ttefoeghis

t-test.

Table 21

t-Test: Two-Sample Assuming Equal Variance

Variable 1 Variable 2

Mean 2.129 2.777
Variance 0.87 0.921
Observations 460 2199
df 2657

t Stat -13.23

P(T<=t) two-tail 9.57E-39

t Critical two-tail 1.96

Note alpha =0.5
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Research Question 2

Having confirmed the difference in performance levels between the rggaralr
conditionally admitted students, research question two attempts to identifyy, Wha
academic admissions standards of conditionally admitted students mostedgqrméct
success during the first year of school? A limited number of quantitativeunesaare
available to the admissions staff when reviewing a student’s applicatiadrfassion,
namely high school GPA and ACT score.

Pearson Product Moment Correlation Coefficients were calculated comparing
both high school GPA and ACT score to conditionally admitted students first yéar GP
The null hypothesis was: There is no relationship between the standardiz=inasge
used in admission determination (ACT and SAT conversion score) and the student
achievement of conditionally- admitted students after the completion of twetezmef
continuous enroliment (GPA). Table 22 and 23 illustrate the non-significanbnelai
between high school GPA and first year college GPA for the conditionally admitt
population. A Pearson Correlation value of 0.136 was calculated, indicating a weak
positive correlation, though not statistically significant for both 2008 and 2009
populations. ACT score compared to first year college GPA, however, resulted in a
Pearson correlation value of -0.212, indicating a statistically significaati wegative
relationship between ACT performance and first year college GPA, alsmnifitant.

Table 23 also illustrates this non-significant relationship.
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Table 22

Relationship between College and High School GPA

College GPA HS GPA
College GPA 1
HS GPA 0.135 1

Table 23

Relationship between College GPA ACT Score

College GPA ACT score
College GPA 1
HS GPA -0.219 1
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Figure 3.High school GPA vs. first year college GPA of conditional admissions.
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Figure 4.ACT score compared to first year college GPA of conditional admissions.

For the quantitative measures, High School GPA and ACT score, Pearson Product
Moment Correlation Coefficients were used to identify relationships. Figuaesl 5
illustrate these results. It is important to note that not all students hadtiekACT
score at the time they applied. For these students, the SAT score was coovéeed t
equivalent ACT score using the scale used by the admissions staff. Thisasalsav
tested on students having both ACT and SAT scores, and in fact, the converted SAT
utilized from the ACT concordance chart (ACT.org) was equal to their a&Qiklscore,
lending further confidence to this methodology.

These weak relationships only make identifying well-suited conditional admit
more difficult. Therefore, other factors such as co-curricular involvenmehtlass status
were examined. While this may not aid the admissions staff in determihigttpev or
not to grant admission to a student, it may be useful in identifying relatiorstddsad
to additional requirements being set for conditionally admitted students, such as co
curricular requirements, or pre-arranged housing requirements.

Examining the sample population by housing status showed that 58 of the

conditionally admitted students over the two-year period were commuter studémts, wi
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the remaining 402 making arrangements to live in campus housing. The null hypothesis
tested was “There is no difference in GPA between residential condlitiadenitted

students and commuter conditionally admitted students.” The mean GPAs of thgse gr
were 2.046 for the commuter students and 2.141 for the resident population. These means
were compared usingtdest for difference in means, and a p-value of 0.469 was

obtained. Comparison of this value to the alpha value of 0.05 supports the result that the
null hypothesis was not rejected, and there is no significant differena dras@using

status.

The researcher also examined participation in co-curricular agsiviigain,
combining the 2008-2009 and 2009-2010 years, 116 of the 460 conditional admits
participated in at least one co-curricular activity, with 3 participatingare than one.

The remaining 344 did not participate in any co-curricular activity. TherGEsA

calculated for these populations was 2.54 for those who participated in a co-atrricul
compared to 1.99 for the 344 who did not participate in any kind of co-curricular.
Splitting the population along these lines yielded the first group that fell beld&'the
average. The null hypothesis was “There is no difference in GPA between those
conditionally admitted students involved in co-curricular activities and those who are
not.” A p-value of 9.188 was calculated using a t-test for difference in means.
Comparison of this value to the alpha value of 0.05 confirmed that null hypothesis would
be rejected and the difference was significant. It should be noted that the cut off to
participate in school sponsored co-curricular activities is a GPA of 2.00, lendingtsuppor
to the theory that desire to remain eligible on their respective sports iteayriend

additional motivation for the students to focus more on their academic requirements,
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coupled with building a close relationship with a faculty member that also focuses on
keeping them eligible. This “mentoring” theory is further explored by researstique
four. Table 24 summarizes the GPAs and population size based on the different co-
curricular activities. The data is used here for observational purposes only.

Table 24

GPA and Frequency by Co-Curricular

Co-Curricular GPA n Co-Curricular GPA n
Softball 3.33 1 Cheerleading 2.66 9
Tennis 3.24 2 Hockey (Ice) 2.56 2
Vet33 3.09 2 Swimming 2.55 10
Table Tennis 3.07 1 Football 2.51 18
Synchronized Swimming 3.00 2 Wrestling 2.44 9
Track & Field 2.99 3 Synchronized Skating 2.43 1
Basketball 2.93 4 Baseball 2.30 3
Soccer 2.89 4 Shooting 2.26 6
Lion Line 2.81 6 Volleyball 2.25 4
Water Polo 2.74 3 Hockey (Roller) 2.21 4
Bowling 2.68 5

Research Question 3

Research question three, What are the differences between academic
performances of conditionally admitted students based on class statusrfieirst
freshman vs. Transfer or Re-adméxamined first year success of conditionally admitted
students based on their class status entering their first year. Of the 460ocatigliti
admitted students for the two years, 353 were first-time freshman, witerttzening 107
either transferring from other colleges, or returning to the Univeafiigy taking time off.
The GPAs of these two groups was exactly equal, 2.13. No statistical compariseseof t
GPAs was necessary to test the null hypothesis, There is no difference ine@R&n
conditionally admitted transfer students and conditionally admitted firstftesbmen.

Further analysis supports the previous trends in the data with the majorityeofthaps
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falling into the “C” range (44.2% of fir-time freshmen; 56.1% of transfers-admits).

Figure 6illustrates the proportior
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Figure 5.GPA frequency by range of fi-time freshman vs. transfers.

Table 25

Frequency by GPAd&ge for Firs-time Freshman vs. Transfer

First-Time Freshma

Transfer Students

0.0-.99

1.0-1.99
2.0-2.99
3.0-3.99

14.2
23.5
44.2
18.1

11.2

17.8

56.1
15

To test the null hypothes, There is no difference in mean proportion betw

conditionally admitted and regularly admitted studaepresented thefour researcher

defined GPA categoridsee Tabl25), az-test for difference in proportiorwas

conducted. The-value of .998 compareto the alpha value of .05 indicates rejectior

the null hypothesis. There is no statistical défese in distribution of proportions

students in the four GPgategories displayed in Table 25.
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Table 26

t-Test: Two-Sample Assuming Equal Variances

Variable 1 Variable 2
Mean 25.025 25
Variance 227.2825 416.3933333
Observations 4 4
Pooled Variance 321.8379167
Hypothesized Mean Difference 0
df 6
t Stat 0.001970772
P(T<=t) two-tail 0.998491443
t Critical two-tail 2.446911851

Research Question 4

Research Question 4 states: Does supportive intervention, provided after
admittance, lead to increased student achievement? The 2008-2009 conditionally
admitted class compared to the 2009-2010 class showed an increase of .12 grade
points in one year. This increase can be attributed to the organization and
implementation of the institutional mentoring program. These mentoring advisors
serve in an over and above capacity as compared to the institutions academic
advising component. Mentoring advisors utilize attendance monitoring with
weekly attendance sheets, bi-monthly progress reports, study haleraquots,
and tutorial designation based on prior academic performance.

Mentoring of conditionally admitted students was added during the second
year of data collection for this study. Observation of student performance for
conditionally admitted students for that second year indicated that the mentoring

process may have contributed to higher student success. Starting with the 2009-
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2010 class, conditionally admitted students participated in a mentoring program
that involved regular meetings with designated faculty members in an attempt t
ensure they are staying on top of course work and making a successfubtransit
into college life. Of the 460 conditionally admitted students during these two
years, the population was divided fairly evenly with 218 enrolling during the
2008-2009 academic year (47.4%) and 242 enrolling during the 2009-2010
academic year (52.6%). The GPAs for these two groups differed by 0.12 grade
points with the 2008-2009 class averaging 2.221 compared to the 2009-2010
class, who averaged 2.367 (Table 20).

Hypothesis # 7 analyzed data that provided observational support for the answer
to Research Question # 4. The null hypothesis tested was, There is no diffel@Rée in
between conditionally admitted students entering during academic yea?@09&nd
those admitted during academic year 2009-2010. As with hypothesistetest éor
difference in means was used to determine the significance of this difeserd
resulted in g-value of 0.166. This indicated that the null hypothesis should not be
rejected, and there is not a significant difference between the populatiensstimnigly,
as mentioned earlier, a similar GPA increase was seen in the regdlaitted students
over these two years (0.10), despite no academic intervention being provided.
Summary

Based on the evidence presented, there is no quantitative academic standard
currently used that shows any merit in accurately predicting the acadeatess of
conditionally admitted students. While this result is not entirely unexpectedsit doe

present a challenge for the admissions staff when reviewing filesuidents who do not
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meet the admissions requirements. Logic and other research in the fidttsnggest
that those students who performed better in high school and/ or standardized tests would
be more likely to succeed at the collegiate level; however, the data does not guppor
Further research comparing high school GPA and standardized test scoregsoybarf
academic performance of non-conditionally admitted students would be interestwy t
if these students showed any correlation. Universities across the colsdrhba
admissions decisions heavily on these factors and the fact that no signiicatgtion
was observed raises the question of, Are these the best factors to ewaennghoosing
which applicants qualify for admission?

While these quantitative measures are interesting to examine, they bpérttelf
the story. There are many other factors that come into play when exgmwinéther or
not a student will be successful in college. Further research, including surveys of
conditionally admitted students would likely provide additional insight into what they
found to be the largest obstacles to success. In addition, comparing the results of
committee minutes including faculty and first year academic resaysprovide
additional insight as a trained educator may be able to more accuratelyidentéone
who is likely to succeed at the collegiate level better than test scoregghachiool
performance.

While the quantitative data that was examined did not provide much insight into
future academic performance, it is interesting to note that the lone faatomed after
the admissions performance that did indeed show a positive correlation was pigmicipa
in a co-curricular activity. Contrary to popular stereotypes of athletésrpeng at a

lower academic level, this did not prove to be the case. As hypothesized easlier, thi
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could just as likely be attributed to the students desire to maintain eligibiitigeir
particular co-curricular as a true desire to succeed in the classrbemelationship built
between a coach or moderator may also lead to increased academic perfaastree,
student is more likely to identify with them as opposed to an arbitrarily adsigne
moderator. Again, surveys and questionnaires of these students would likely shed
additional light on this.

The researcher’s alternate hypothesis 1 indicated that there is aelmgonship
between student achievement of conditionally admitted students that participate i
curricular activities and students who do not participate in co-curriculaitias. In fact,
there was not a significant difference attributed to students who pasitipaco-
curricular programs. Institutional committees and task force groups cordinoee
concerns regarding the co-curricular population and their interpretations eésucc
These groups feel as though co-curricular students place more emphasis per soeial
success in co-curricular participation and competition rather than on academic
performance and preparation. The researcher wanted to identify if teenadationed
concerns sustained validity or if there was a need to further explore a possilge tha
the day admissions protocol concerning admissibility.

Alternate hypothesis 2 indicates that there is a direct relationshipdretwe
standardized assessments used in admission determination and student achievement of
conditionally admitted students after the completion of two semesters of continuous
enrollment. Although several studies prove standardized assessments megitienady

of college readiness, correlations could not be attributed to the researchionstitut
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cohorts. The ACT score alone as a determining agent did not prove to be a useful
identifier in dictating success.

The researcher found a significant difference between the freshman and transfe
population indicating a strong statistical difference in the freshman populatian e
fact that the transfer student met initial admittance criteriahéghaschool senior, but
upon transfer fell into conditional admit status based on below average first yea
academic performance one would think that would provide an advantage over a true
freshman.

The researcher’s hypothesis supported the idea that the conditionally admitted
transfer student would have performed statistically stronger than the condjtional
admitted first time freshman. However, both cohorts performed exactlyrtiee sa
In addition to the obvious convenience of being on campus, the residential student has
access to resources that the intuition provides to support and reinforce acadeess.suc
The commuter student has those same opportunities, but utilization is based on outside
factors such as work obligations, transportation, and in some cases famigy weseno

significant difference identified based on residential status.
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Chapter Five: Implications and Recommendations

Implications

The National Association of College Admissions Counseling announced that
many colleges and universities will have space available for Fall 20thiklasd Kiley
stated that “for admissions officials at many private colleges, theyoamg to have to
work much later into the spring and summer months to fill housing and classes” (Jaschik
& Kiley, 2011, para. 5). This will cause admissions offices to look beyond the
traditionally allotted number or rely on conditionally admitted students to meet the
enrollment projections. It is therefore of the utmost importance to begin exgnina
collegiate success of students who were conditionally admitted to ensateresad
service students to the highest degree. This study did just that, and there aegionplic
for a study of this nature. Research, in most cases, was not readily availahls topic
due to the fact that not many schools want to discuss or publish specific information
related to conditional admittance programs, their existence, or the so¢ass
constituents. With this being the case, it can be challenging to make ceongaot
contrasts on historical or current aggregate data to identify speaifistog issues.
Recommendations

Conditional admission at the researched institution is a component of the Day
Admissions program and relegates concerns among faculty and executd® boar
Questions have been formulated requesting responses from the Student Retention task
force, Faculty Student Recruitment task force, and the Academic Standdr@soaesses
Committee. These questions will help provide additional research questions and

alternative studies that are worthy and relevant. Continued relationships withtstude
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staff, and faculty will be pivotal in terms of participation and feedback. Thddeses
mentioned above will help provide suggestive feedback as it relates to current and
ongoing data related to students who were conditionally admitted.

The researcher has formulated an active and engaged subcommittee that can
provide feedback and directional advice. This committee will have membersdoimoe
the respective task forces, committees, operational offices, and acadeoais $o
ensure communication and campus wide participation related to the success of the
conditional admittance program. This committee will be essential in providinigpeaht
advice or criticism as well as research related to the succeskior tdithe students at
the researched institution that will further the development of the conditionataura
program and the implementation of future programs and strategies. Thasaskips
will have similar an exchange of ideas that has been derived from previous sitlsdions t
researcher has been involved with or has researched in the past.

Utilizing data driven decision making, it is beneficial for the researched
institution’s leadership to research and study the topic of conditional admission to
determine if they are making sound decisions, not only from an economic standpoint, but
rather an academic enhancement perspective. Many smaller uregesffer high
guality programs, and these smaller universities, especially the privitiaimss, will
have strategically implemented financial aid programs that bringdbsis into a
competitive range when compared to state institutions. It is vitally isuptoidr the
future of this institution to gauge the success of our students and utilize data tagrive a
current or future decisions as it relates to admissions, financial aid, aedtstud

achievement. Relationships that have been formed will help facilitatgutisdue to the
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enthusiasm and acceptance from each relationship not from a hypothesis stabhdpoint
rather an understanding and confirmation of sound decision-making abilitynaiiter
relationships to be formed or created include the collaboration of all institutidicalsof
as it relates to student achievement. These relationships will continue tampiaserve
as an ongoing sound board for data, questions, and feedback. The researcher believes that
continual updates to each of these committees and task forces will provide data and
information to eliminate negative thoughts or connotations as it relates to tihessiog
of conditional admits and questions of the processes that supersedes it.

In the researcher’s experience, students who are diligent during high sotiool a
do their best will always rise to the top and receive university admissiers|étst;
these are the students who are sought after by most colleges. The redediehes that
it is discreditable that so many people seem to use certain institutidasuassymbols
with their peers rather than truly seeking out a degree program and institutiosilthe
a better fit and provide the highest quality learning experience. In tregcbeEs
opinion, decisions are made by students to attend certain institutions without the
development of a sound academic plan for success. It is highly recommendedckhat
student not only visit and meet with all academic constituents, but learn about how their
academic background has prepared them for post-secondary education.

The researcher sought to identify if the university was making soundaaecis
regarding admissibility, and equally as important was identififiagademic
intervention has made any significant impact. In the researcher’s opiniat bie

important for the future to not only monitor the conditional admittance program, but to
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monitor all academic intervention programs to ensure that the researcitetonss
providing a supportive environment that is conducive for academic success.

While assigning the students to a mentor has not lead to a significant increase in
academic performance, it is interesting to view this in light of the acadexpiovement
seen by those students participating in co-curricular activities, exadmmimesearch
guestion two. While these students are not officially assigned a mentorrehegaiving
mentoring from the coach or leader of their particular co-curricular. Petiapaéntor
could not only have more in common and forge a better relationship with the student;
they could also take a deeper interest in their academic success. €hgarobf
additional data would be required to further explore this. The researcher woultd like
recommend future research not only for conditionally admitted students, butiyegula
admitted students as well. The academic mentoring program for the géneeal s
population will need to be studied as well as the academic intervention progrgneadss
from the Academic Process and Standards Committee from the inception of the
conditional admittance program.

Further research, including surveys of conditionally admitted students would
likely provide additional insight into what they found to be the largest obstacles to
success. Furthermore, comparing the results of task force and comniitiéesrmay
provide additional insight as a trained educator may be able to more acculenly i
someone who is likely to succeed at the collegiate level better than test gcbigh
school performance.

The researcher recommends the continuation of this study, and constant

assessment concerning the success of the admissions program, spetiéically t
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conditional admit program. This constant assessment approach will help allussristit

better understand the decisions that are made in the Office of Day Admis®tove,

Table 27, is a comparison of GPA ranges for the years of 2008, 2009, and 2010. The
researcher’s intent was to compare the 2010 GPA ranges to the 2008 and 2009 data that
was used for this study. In Table 27, conditionally admitted students were compared to
fully admitted students by academic performance. Table 27 depicts teniage of
conditionally admitted students and the percentage of regularly admitted studesés w
GPAs fall in the four given ranges (0.0-0.99, 1.0-1.99, 2.0-2.99, and 3.0-4.0).

Table 27

2008-2010: Comparison of GPA Ranges

GPA Conditional Admit 2008 Full Admit 2008
0.0-.99 13% 7%
1.0-1.99 24% 9%
2.0-2.99 48% 32%
3.0-4.0 14% 52%

GPA Conditional Admit 2009 Full Admit 2009
0.0-.99 15% 4%
1.0-1.99 18% 10%
2.0-2.99 48% 30%
3.0-4.0 19% 55%

GPA Conditional Admit 2010 Full Admit 2010
0.0-.99 4% 2%
1.0-1.99 19% 10%
2.0-2.99 50% 34%
3.0-4.0 27% 54%

The results from the table above show how conditionally admitted students are
successful when given the opportunity. In 2008, 62% of conditional admits were
successful in achieving a 2.0 grade point average or above. In 2009, this percentage
increased with 67% of conditional admits earning a 2.0 grade point average or above. In

2010, 77% of conditional admits were successful in achieving a 2.0 grade point average
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and above. Conversely, in addressing those students who did not meet the 2.0 GPA
benchmark the following years were analyzed. In 2008, 37% of conditional admits were
unsuccessful in achieving a 2.0 grade point average. In 2009, this percentage dlecrease
with 33% of conditional admits earning below a 2.0 grade point average. In 2010, 23% of
conditional admits were unsuccessful in achieving a 2.0 grade point average. It is
important to point out that during this study significant changes were implemenied in t
Day Admissions Program. As indicated in previous chapters, admissions standards
increased to help set students up for success rather than failure.

The implementation of the conditional admissions contract helped organize the
communication between the student who was conditionally admitted, the parents of the
student, and all institutional constituents that would be involved in the implementation of
the contract. In addition, the researcher believes that the level of acaamvention
and support provided from the Office of First-Year programs and the Studens$Succe
Center largely contributed to the success of the 2.0 benchmark. The 10% increase in t
number of conditional admits that achieved a GPA of 2.0 or higher from 2009 and 2010,
and the 14% increase between the years of 2008 and 2010 is a positive indicator of the
changes that were implemented into the conditional admissions program. Furéhermo
the increase in the overall percentage is a clear indication that the condtiimital a
intervention program continues to improve in addressing the individual needs of those
admitted on a contingency basis.

In addition, it should also be noted that the cut off to participate in school
sponsored co-curricular activities is a GPA of 2.00, lending support to the theory that

desire to remain eligible on their respective sports teams may lend additmnaation
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for the students to focus more on their academic requirements, coupled with building a
close relationship with a faculty member that also focuses on keeping tiydsteelihis
could serve as another research topic to explore mentoring from the acad\@siiga
and mentoring program versus the mentoring from the co-curricular pragrams
Conclusion

This study is foundational in concept and only provides specific research and data
that will lead to future study analysis and comparisons in regards to soundilitityiss
decisions. The researcher wanted to identify if ACT and GPA are strongtpredif
success, and from the researcher’s viewpoint worthy for the cegebinstitution to
investigate the feasibility of a different admittance model. In somesadms offices,
such as the University of Missouri, Columbia, admissions offices have goneraway f
using standardized tests or GPA’s as the bottom line decision indicatacittance
and have chosen to implement a sliding scale. It is noteworthy to investigaieltitiey
of an admissions sliding scale utilizing several admittance factonewpselate to the
predictors of success or college readiness benchmarks. The chaflémgslmling scale
presented in Table 28 is that in the researchers experience some schools @aveagon
with class ranking and indicating the class rank on the transcripts sentésdheched
institution. This would require additional research and data entry responsibiltig on t
school producing the transcript to investigate and provide the information on the

document prior to sending to the requested institutions.
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Table 28

University of Missouri’s Sliding Scale for Admission

ACT SAT (CR-M) Core GPA* Minimum HS class rank

23 1050-1080 2.80 Top 52%
22 1020-1040 2.90 Top 46%
21 980-1010 3.05 Top 38%
20 940-970 3.20 Top 31%
19 900-930 3.35 Top 22%
18 860-890 3.50 Top 14%
17 820-850 3.65 Top 6%

Note.Adapted from Missouri.edu

As the researcher and Dean of Admissions, | believe the ACT score atolingtgr
success at a minimal level, meaning there are several additional supfamtong that
should be taken into consideration in this process. One could then determine that the
procedures and protocols established and supported in the admissions office by the
research institution prove to be effective in determining conditional admittagenelirey
transfer students and their success as compared to first time freshman.

A student who is connected and supported in their environment and associated
with the institutions residential success programs would have a betteedbdre more
successful than the student who maintains commuter status. Moving forward, the
researcher will identify if all conditional admitted students be earmarkeddmential
status.

In regard to research question number one, the researcher believes that it wa
expected to see that the students regularly admitted performed better than thei
counterparts that were conditionally admitted. It is also surprising theetkarcher
could not identify what academic admission standard would serve as the besbpoddic

college readiness. The fact that there was not a direct correlation b&Réénor
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standardized test scores for conditionally admitted students raises questians of
possibility of a sliding scale admittance program and the validity of sgiokn
conditionally admitted student to the community college for twenty four hours @rior t
enrolling their first semester.

The researcher was surprised that a significant difference could not be dyawn f
the first time freshman student and transfer students that were conditiamaitied.
One would think that the transfer student that was academically admissiblehigh
school and went to another school and performed poorly and needed conditional
admittance would perform at a higher rate than the student that was not aaiglemic
admissible based on the institutionally set admissions standard. In essarstadént
with a 3.0 high school GPA and a 24 ACT score obtained a 1.3 GPA from another
university and wanted to transfer into the institution and apply for conditional idmis
would be better prepared than a student who had a 2.1 GPA and an 18 ACT and applied
for conditional admission.

At this time, it is not surprising that academic intervention played a keynrole
the success of conditionally admitted students. It is important to keep in minketfiall t
of 2009 was the first year that supportive intervention was a reality. Theclesear
believes that any new program is going to take time to implement, and should the
researched institution continue with further assessment of this data thaiuiple of
years the institution will find that supportive intervention does work. The részarc
believes that the intervention will have to be something that the office of fidnss

faculty, and academic advisors refer students to, because students wilivedy aeek it
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out, a fact worth considering since the researched university has dladyelp

available through mentoring, academic writing center that has not beerdutilize
Overall, the data shows that none of the objective data the institution currently

uses to assess conditional admit success (GPA, ACT/SAT, resident stagisr teedit)

actually serves as a significant predictor of college readinesaylbmhelpful to rely on

additional subjective indicators such as an active resume, letters oimeoalation,

informative essay, and extracurricular participation. The constaggsasent approach

will need to be utilized to better understand our current and future data atet tela

college readiness and the institutional admissions program as a whole.



CONDITIONAL ADMITS 104

References

ACT American College TestinBetrieved November 8, 2010, from http://act.org

Arnold, S. E. (2006, October). Conditional Admits and the academic enrichment center.
In The Dysart GroupRetrieved October 3, 2009, from www.thedysartgroup.com

Atkinson, R. C. (2001)Achievement versus aptitude tests in college admissions
Retrieved June 23, 2011, from http://escholarship.org

Baucom, C., & Lantz, C. D. (2001). Faculty attitudes toward male Division Il student-
athletesJournal of Sports Behavippg.24.

Buskirk, P. V. (2007)Winning the college Admission game: Strategies for parents
Lawrenceville, NJ: Peterson’s.

CAMS Three-Rivers SysterRetrieved July 1, 2011, from http://www.threerivers-
cams.com/

Carnevale, A. (2011, January 14).College is Still Wortmstide Higher EdRetrieved
May 5, 2011 from http://www.insidehighered.com

Chade, H., Lewis, G., & Smith, L. (2009, December 12). A supply and demand model of
the college Admissions probler@ocial Science Research NetwdRletrieved from
http://ssrn.com/abstract=1358343

Clark, K. (2009, September 9). Which High School students are most likely to graduate
from collegeJ.S. News & World ReporRetrieved September 10, 2009

Courtney, M. L., & Douglas, M. W. (1990). Standardized testing as an interactional
phenomenommerican Sociological Association, Sociology of Educat&(?),

83-101. Retrieved October 17, 2010, from JSTOR.



CONDITIONAL ADMITS 105

Creighton, T. B. (2007)Schools and Data: The educator's guide for using data to
improve decision making housand Oaks, CA: Corwin.

Davis, T. M., & Hillman, M. P. Turning teaching into learning: The role of student
responsibility in the collegiate experiené&SHE-ERIC Higher Education Repport
22(8), 93-98.

DocuWare Retrieved from http://www.docuware.com

Epple, D., Romano, R., & Seig, H. (2006). Admission, tuition, and financial aid policies
in the market for higher educatidaconometrica74(4), 885-928. Retrieved
September 10, 2009, from http://www.economectricsociety.org

Espenshade, T. J., & Chung, C. Y. (2005). The opportunity cost of Admission
preferences at elite universiti€ocial Science Quarterl$6(2), 293-305.

Family Educational Rights and Privacy Act (FERPA)UIS. Department of Education
Retrieved from http://www2.ed.gov/policy/gen/guid/fpco/ferpa/index.html

Fisher, K. (2010). Colleges extend Conditional Admissions to pull in more International
StudentsThe Chronicle of Higher Education.

Fundamentals of college admission counseling: A textbook for graduate students and
practicing counselor$2nd ed.). (2010). Dubuque, IA: Kendall Hunt Pub Co.

GRE: Graduate Record ExaminatidRetrieved from http://gre.org

Fried, B. H. (2007). Punting our future: College athletics and admissitasige: The
Magazine of Higher Learning, 39(3)-4.

Geiser, S. (2009).Back to the basics: In defense of achievement (and achigestsg

in college admission€£hange: The Magazine of Higher Learning, 349.



CONDITIONAL ADMITS 106

Hornsberger, R. (2010). Predictors of academic success for conditionally ddirstte
time freshmen at a four-year public university. Retrieved January 2, 2012, from
Dissertations, Academic -- University of Missouri—Columbia.

Hoxby, C. M. (2009)The changing selectivity of American colledBER Working
Paper No. 1546). Cambridge, MA: National Bureau of Economic Research.

The Integrated Post Secondary Education Data System (IPEDS&S.IDepartment of
Education Retrieved from http://nces.ed.gov/ipeds

Hunter, M. S. (2006). Fostering student learning and success through first-ygranso
Peer Review, @), 4-6.

Jaschik, S., & Kiley, K. (2011, May 5). Admissions sumnheside Higher Ed
Retrieved May 5, 2011 from http://www.insidehighered.com

Jaschik, S. (2009, October 20). Admissions flexibilingide Higher EdRetrieved
October 20, 2009 from http://www.insidehighered.com

Jaschik, S., & Hoxby, C. (2009, September 25). Competitiveness reconsidsicel.
Higher Ed Retrieved October 27, 2009 from http://www.insidehighered.com

Jaschik, S. (2008, September 22). Dramatic challenge to SAT andiWgide Higher
Ed. Retrieved September 25, 2009, from
http://www.insidehighered.com/news/2008/09/22/testing

Jaschik, S. (2009, September 25). Managing the admissions chalfeside Higher Ed.
RetrievedSeptember 25, 2009, from
http://www.insidehighered.com/news/2009/02/25/admit

Kretchmar, J. (2006). Assessing the reliability of ratings used in undergraadimitesion

decisionsJournal of College Admission, 192-6.



CONDITIONAL ADMITS 107

Kuh, G., Kinzie, J., Schuh, J., & Witt, E. (2005fudent success in college: Creating
conditions that mattefp. xi). John Wiley & Sons.

Lauren, B. (2008)The College Admissions Officer's guitféashington D.C.: American
Association for Collegiate Registrars and Admissions Officers.

Lederman, D. (1991). Special admissions treatment for athletes widespbégtirae
sports college<hronicle of Higher Educatiqr87(33).

Lederman, D. (2007, August 8). Star athlete, you're admitted. Er, neverinsici.
Higher Ed Retrieved October 3, 2009, from
http://www.insidehighered.com/news/2007/08/08/recruit

Letawsky, N. R., Schneider, R. G., Pedersen, P. M., & Palmer, C. J. (2003). Factors
influencing the college selection process of student-athletes: Are ttigirsfa
similar to non-athlete€ollege Student Journad7.

Researched University. (201@thletic Policy and Procedures Manudt. Charles,
MO: Author.

Researched University. (201®aculty and Committee Guide Bo&k. Charles, MO:
Author.

Researched University. (201@ay Admissions Guide Boogt. Charles, MO:

Author.
Researched University. (2010 and 20Btudent Handboo&t. Charles, MO:
Author.
Marchand, A. (2010, April 6). Education Department data show rise in enrollment and

student aid but flat graduation raté&se Chronicle of Higher EducatioRetrieved



CONDITIONAL ADMITS 108

March 8, 2011, from http://chronicle.com/article/education-dept-data-show-
rise/64981

Moltz, D. (2011, January 7). Athletes and students graduate compardtgliche
Higher Ed Retrieved January 7, 2011

NAIA: National Association of Intercollegiate AthletiBetrieved from http://naia.org

NCAA: National Collegiate Athletic AssociatidRetrieved from http://ncaa.org

Nelson, L. (2011, April). Need vs. meiiihside Higher EdRetrieved May 5, 2011

Noble, S. J. Predicting different levels of academic success in college ugingchool
GPA and ACT composite scorésCT. Retrieved June 23, 2011

O'Shaughnessy, L. (2009, July 25). The other side of 'test optibimalNew York
Times Retrieved May 25, 2011, from
http://www.nytimes.com/2009/07/25/education/edlife/25data.html

Platt, E. (2010, July 25). Admissions highs and loiwge New York TimeRetrieved
May 25, 2011, from
http://www.nytimes.com/2010/07/25/education/edlife/25data.html

Platt, E. (2011, April 17). Admissions talljhe New York TimeRetrieved May 25,
2011, from http://www.nytimes.com/2011/04/17/education/edlife/edl-17data.html

Rampell, C. (2009, April 19). Want a higher GPA? Go to a private colldgeNew
York TimesRetrieved May 25, 2011, from
http://economix.blogs.nytimes.com/2010/04/19/want-a-higher-g-p-a-go-to-a-

private-college/



CONDITIONAL ADMITS 109

Rigol, G. (2002). Best practices in Admissions decisions: A report on the third College
Board Conference on Admissions moddlse College Board Publicationpgs. 5-

7.

Rigol, G., Escadon, M., Graff, S., & Schmidt, A. (199ward a taxonomy of
admissions decision-making process: A public document based on the First and
Second College Board Conferences on Admissions M@melz). New York, NY:
College Board Publications.

Rigol, G. (2002). Admissions decision-making models: How U.S. institutions of higher
education select undergraduate studérits. College Board Publicationpgs. 1-

11.

SAT: Scholastic Aptitude Test or Scholastic AssessmenRe&stved from
http://collegeboard.org

Schmidt, P. (2008). Researchers accuse selective colleges of giving adsiissts too

much weightChronicle of Higher Education, 5#A20.

Shulman, J. L., & Bowen, W. G. (2001). How the playing field is encroaching on the

admissions officeThe Chronicle of Higher Education, @D), B8-B9.

Sinha, E. (2010)ndicators of college success of freshman and transfer undergraduate
studentsDoctoral dissertation, University of New York at Binghamton.

Stainburn, S. (2011, April 17). Transferring? Get schodlbd.New York Times

Retrieved May 25, 2011, from

http://www.nytimes.com/2011/04/17/education/edlife/edl-17guidance-t.html



CONDITIONAL ADMITS 110

Supiano, B. (2010). College aid increasingly goes toward student’s financial need.
Chronicle of Higher EducatiarRetrieved March 8, 2011 from
http://chronicle.com/article/College-Aid-Increasingly-Goes/124422/

Supiano, B. (2011 February, 2). College enroliments continue to climb, while graduation
rates hold steadfhronicle of Higher EducatiarRetrieved March 8, 2011 from
http://chronicle.com/article/college-enroliments-continue0126191/

Tam, M., Bassett, G. W., & Sukhatme, U. (1994). New selection of indices for
university admissions: A quantile approabepartment of Economics, University
of lllinois at Chicago 37(33). Retrieved October 3, 2009

Townsend, M., & Nack, D. (2008Are high school GPA rank in high school graduating
class, or ACT scores adequate predictors of college freshman sugoets.al
dissertation, Lindenwood University, St. Charles

Watson, G. (2010, November 23). Title IX puts schools in conundruBESHEN College
Sports Retrieved July 1, 2011, from www.espn.com

Zernike, K. (2009, March 8). In shifting era of admissions, colleges sWeatNew
York TimesRetrieved May 25, 2011, from
http://www.nytimes.com/2009/03/08/education/08yield.html?red=admissions

Zernike, K. (2009, March). Paying in full as the ticket into collegjes. New York
Times Retrieved May 5, 2011, from
http://www.nytimes.com/2009/03/31/education/31college.html

Zhang, Y., Chan, T., Hale, M., & Kirshstein, R. (2005)rofile of the student support
services program, 1998-1999 through 2001-2Q@3sup, MD: US Department of

Education. (ERIC Document Reproduction Service No. ED485859).



CONDITIONAL ADMITS 111

Ziomek, R. L., & Svec, J. C. (1995). High School grades and achievement: Evidence of

grade inflationACT Research Report Series



CONDITIONAL ADMITS 112

Appendix A

Researched University Conditional Admission Statement:

Applicants, who fail to meet full admission requirements, but show potential for
academic success at the college level, may be admitted on a conditional esas. T
applicants are required to sign and follow all stipulations as set forth in theicoaldit
acceptance contract. Once the contract is researched, approved, and signed @& on it m
have one or all of the following stipulations attached:

1- None

2- Developmental Coursework Required

3- Mentoring Contract (List of several options for success)

4- Probationary semester/year

5- Course load Maximum

6- Minimum GPA required for continued attendance

Conditional Admission Statement

Conditional admission into the university is based on individual evaluations of each
student. An applicant may be offered admission to researched institutions addatgr
program, conditional upon completion of certain requirements and submission of high
school or college transcripts, all standardized test scores, a persopairesssy and

how they feel success will be obtained at the researched institution, andareumiof

three letters of recommendation from teachers or administrators thspeak on the
student’s academic ability. Conditional admission is a form of admission to the
researched institution, based on a combination of interim and final gradespedifics

conditions attached. Students may be asked to achieve certain results in seen@ster
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of attendance. For example, the student may be asked to take some specified courses,
hour requirements and to achieve a minimum course grade. While in Conditional
Admission status, a student must maintain a minimum cumulative GPA above 2.0, with
no grade below "C", or remain in good academic standing. Certain Conditional admits
require a probationary semester and/or an academic mentoring contractlihes out
student obligations. Offers of conditional admission will always statelglhat
requirements are to be met and will define the deadlines for completion of neguiise

Conditional admits are contingent upon the approval of the Dean of Day Admissions.
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Appendix B
Researched University Conditional Admissions Contract
The following constitutes a conditional admission:
+« Student applying from high school with less than a 2.5 GPA.
+« Student applying from high school with under a 20 ACT or SAT equivalency
(940).
+« Student applying as a transfer from community college or university with under a
2.0
In addition:
+ Student needs to have an 18 ACT or SAT equivalency (860) and a 2.3 GPA to be
considered for conditional admission.
+ In certain circumstances, additional recommendation is needed from the
Academic Standards and Policy Committee (ASPC).
As a condition of my admission to the University, | agree to the followimgste

(Please initial each statement after reading)

1wl meet with my success mentor to establish a mentoring contracsthat i

conducive for my progression and enrollment.

|1 will meet with my assigned academic advisor as directed. If | musst am
appointment, it is my responsibility to cancel in advance and reschedule the

appointment.
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L] understand that there is a possibility of a course load reduction as deemed

appropriate by my academic advisor, success mentor, and/or ASPC.

L |1 will attend all of my classes. If | must miss a class due to illnesgtenuating
circumstances, | will notify my instructors, academic advisor, and succaE®r
beforethe class and make arrangements to complete any missed

assignments/tests.

] 1wl utilize a daily planner to record test dates and due dates for assitgim
manage my study time, and record grade outcomes. | will share my planner with

my success mentor and academic advisor during our meetings.

] wi complete all of my homework and assignments on time as directedyby m

instructors.

L] understand my academic advisor or success mentor is the only person who can

make schedule changes for me.

] wi update my academic advisor and success mentor of any changes in my

contact information (address/phone) and will check my email daily.
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L1 wil sign the Buckley Waiver so that my academic advisor or succes®ment
may contact my parent(s)/guardian(s) at any time regarding my aicqoi@mgress

and fulfillment of this contract.

N agree that my academic advisor or success mentor may contact opération
offices, academic departments, and faculty members concerning my academi

progress and fulfillment of this contract.

|| 1 understand that if my first semester GPA is less than 2.0, | will be suspended
from the University. If my first semester GPA is 2.0 or greater, themélaible
to continue to attend for the following semester. | will remain in the conditional
admissions program until the end of the first academic year. | understatitetha
conditional admissions program is a first-year program, and | will renyaemnt af

the program throughout the fall and spring semesters.

]y wi supply the following documents by . Failure to do so will void

my application for conditional admission.

o Three letters of recommendation submitted by teachers, instructors,

administrators who can speak on the student’s academic behalf.
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o If the conditional admission is based on an insufficient ACT/SAT score,
the student must take the test a minimum of three times to evaluate sub

scores.

0 A personal essay discussing how and why the student will be successful at

the institution.

0 A resume detailing extra and co-curricular activities, community Ggrvi

and youth leadership initiatives.

[] Additional requirements per Dean of Admissions:
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By understand that a decision will be rendered within three weeks of
completion of this contract and submission of all required document3.he
requirements of each conditional admissions contract must be cqieted no

later than three weeks before the start of each term.

" | 1 have read and understand the policies, procedures, and requiremeras
stated in this contract and accept full responsibility for my academic
progress and admissions process. If | fail to meet any of the requirements
listed above, | understand that | may be ineligible for the conditional
admissions program at the researched University for the current ofuture
semesters. This contract does not guarantee admissions into the Unsigy.
The completion of this contract in its entirety is an application into the

conditional admissions program.

Student name (please print) Parent/ Guardian name (please print)

Student Signature Date Parent/Guardian signature Date
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Student cell phone # Parent contact phone #

Student email Parent email
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Appendix C

Vitae

Joe Parisi is the current Dean of Day Admissions at the researcheddsliipjwer
St. Charles County, Missouri. Although Joe has been Dean for the past four yéass, he
been working in higher education since 1994. He was an Associate Dean for tisee yea
prior to obtaining his current position. Joe also taught in the School of Business for six
years at the researched University and Missouri Valley Collegésipigxy in Non Profit
Administration. He anticipates earning his Ed.D. in Educational Leadershighem
researched university in 2012 and he earned his Masters of Science degreedssBus
Administration with an emphasis in Non Profit Administration from the resedrche
University in 1996 and earned Bachelor’s degrees in Human Services andiBecrea

Administration from Missouri Valley College in 1994.
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