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SOME EFF'EC TS OF SPECIFIC KINDS OF 
INTERP.JRSONAL R:ESPONS~S or; SPECIFIC Sb--VENTH GRADE 
STUD.KMTS AS MEASURED BY THEIR SCORES ON A PERSONA L 

ATTITUDE SCALE 

CHAPTER I 

DEVELOPMENT OF TSE PROBLEM 

A. Introduction 

It is my belief that varied concerns exist for the 

educ1tor(s) in the public school system today . The concerns 

are widespread and exist within each s chool district , each 

school , each ag e level and eliilch individ ual class . Of particu­

lar concern f or t he classroom teacher is the vari ety of student 

types found withi n clas s g r oups . ~ ithin the individua l class 

g roup can be found students with personal backg rounds and 

current life styles representing a wide range of moral , 

cultural, inte lle c t ual and educationa l levels . Therefore , 

within a single c las s group a tea cher may be expec t ed to 

dea l With students with a broad s pect rum of needs : socio­

log ical , economic , ohi losophic1l, moral a nd affective . I n 

addi tion , students with learning disabilities ar e quite 

often members of thi s class . Some of these learning di s ­

abilities are mental retardation, emotional problems , 

behaviora l problems and actual physical handicaps . 

The exi stence of students with diversified needs 

within the class group for ces the teacher , to search for 

I 



2 
methods which will allon him to cut through these qua l ities 

of "individua lness II to dis cover area s of shared commonali ty . 

A primary tool for directing this s earch may b e f ound in 

the area of i n t e rper sonal communications . To understand 

these students the teacher must achieve clear , open , and 

congr uent i nterpersonal connnunic a t ions wt th t h em. To 

achieve this kind of communication the teacher must b e 

totally awar e of the effects of his own communica tions upon 

his students . He must be able to both predict their impact 

and de l iberatel y use them to achi eve tha t predicted i mp ac t . 

Interpersonal communicati ons a t their most e l emental l e ve l 

cons i s t of bot h statement and response . The te&cher can 

predict his own statement or response . He ca nnot predi c t 

his students ' statement or r e s pons e . He can , however , control 

his own statements and res pons es and t hereby channel t he 

direction of his stude nts ' statements and res ponses. There ­

fore , I be l ieve , that one nossib l y s i gnific1nt method for 

directi ng t h e s earch for areas of shared commonalit y l ie s 

in the teache rs use of de libera te , :-ware , contr olle d inter­

personal v e rba l response s . 

B. The Problem 

A larg e part of what occurs i n most c las srooms revolves 

around v orbal interpers ona l communica tions between tea cher 

and student . I beli eve truit much of this interpersona l 

communication is ineffective or actua l l y c ount er productive 
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simp l y because t h e teacher is not a ware of ths various 

t ype s of verbal interpersonal resoonse s he i s usi ng, nor 

i s he awa r e of the real , measurab le effects of each of these 

respons e typ es upon his students . 

This study att empts to use two specific int erpersonal 

respons e t echniques upon sp ecific class g roups of seventh 

g rade students . It attempts fur ther to measure t he r eal 

impact of t hese specif ic techniques upon those students. 

The students • a ttitudes as t h ey relate to self , s chool, 

and pe ers will be us ed as the vehicle fo r me as uring the 

effectiveness of these response techniques . 

c . Defini tions of Terms 

I . Binding Responses - res oonses which t end to 

diminish another 's autonomy by increasing his 

sense of subordination . 

2 . F r eeing Respons e s - re s pons es r.hich t end to 

inc rease another's autonomy as a person and 

increases his sense of equality . 

3 . Teacher Respons es - verbal resp onses made by 

the teacher in di rect resp onse to spe cific 

student s t at ements or ques ti ons . 

4 . Teacher - that person who is responsi ble for 

f Qcili t e ting learning within the class r oom; 

that pe r s on who i s r esnonsible for ins~ruct i on, 

suppl i e s a nd t he g ener a l l e&rning envir onment 
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of the classroom. 

5 . Interpersonal Responses - direct ver bal responses 

of the teacher to roal stated ques tions or state­

ments initiated by the student . 

6 . Students - seventh grsde students who are mem­

bers of the research er 1 s three class groups 

used in the s t udy . 

7 . Pers onal Atti tude Scale - a Likert- t yPe attitude 

inventory , deve l oped by the researcher to measure 

students nersonal a tti tude toward schoo l , pee rs , 

a nd self . 

8 . Above Average Class - a class gr oup of students 

who all received individual objecti ve recommenda ­

tions from their sixth grade t eacher indicating 

they ha d cle&rly demonstrated strong skill s in 

both the math a nd la nguage a rts area s. (Group B 

"Binding " is designat ed a n above averag e class . ) 

9 . Average Clsss - a class group of students who 

all received individual objective recommendations 

from their sixth gra de teacher indicating they 

had clearly demonstrated aver ag e skills in both 

t he !!18th and language arts areas . (Group A 

"Freeing" is designated an average class .ry 

10 . Below Average Class - a class group of student~ 

who all received individual objective recommenda ­

tions from their sixth grade teacher indicating 
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they ha d clear l y demonstra t e d weak ski l ls in 

both the moth a nd language arts areas . (Group 

C '' Contro l" is designa t ed a bel ow averag e clas s . ) 

11. A Ye ar - Round School - a schoo l system wh i ch 

opera t es twelve month s of the year . (See 

appendix E. ) 

12 . Likert- Type ~ Summa t ed Rating Scale - these 

contain a 11Jet o.f i tems , a 11 of which are con­

sidered appr oxima tely equal in attitude or value 

loading . The subject r e s po nds wi th varying de ­

grees of intens i ty on a scale ranging betwee n 

extremes such as agree - disagree, like - dislike 

or accep t - reject. Th e scores of the positi on 

resp onses for each of t he separa te scale s are 

s ummed, or s ummed and a verag ed t o yield an in­

dividual 1s a ttitude s core . 

D. Hypothesis 

1 . Seventh g r a de stude nts wi ll score higher on a 

personal attitude sca l e when teacher responses to 

their verbal ques t i ons or statements ar e of one of 

the follo wi ng t ype s : " FREEI NG" 

1 . Active attentiv e listening 
2 . Paraphr&sing 
3 . Percep tion checking 
4 . Seeking information to help understand 
5 . Off ering in.forma t ion relat i v e to othe rs 

concerns 



6 . Sharing information that hras influenced 
their own f eelings end v iewpoints 

7. Directly reoort t heir own fe e lings 
8 . Offsring new alternativ es 

2 . Seventh g r ade students will score lower on a 

pers onal attitude scale when teacher resoonses to 

their verbal questions or statements are one of the 

following : "BINDING" 

1 . Commands , orders, telling the students 
what to do 

2 . Denial of the students f•elings 
3 . Disaoproval on personal gr ounds 
4 . Approval on personal grounds 
5 . Changing the s ub ject Without explanation 
6 . Vigor ous advi ce and pers uasion 
7 . Vigorous ag r eement 

6 

3 . Seventh grade stude nt~ 1 score on a personal attitude 

scale wi ll show no significant cha nge when teacher 

r es ponses to thei r verbal questions or sta t ements 

consis t of an intermixture of the t ypes state d i n 

hypothesis 1 and 2 . 

E. Some Limitations of the Study 

1 . The res earcher was personally involved in the 

rese arch situa t i on. 

2 . Only fi fteen school days were available for the 

treatment portion of the study. 

3 . The year- round s chool aspect of t h e setting (see 

appendix E. ) 

4 . It is possib le that the pre- test served a! a 



learning experience for t he student s invol ved in 

the study . 

5 . ' Esch of the three group s WB S a t & different 

chron o l ogicgl point i n the sec ond s emes ter of 

their seventh g r~d• year a t the time of t h e treat­

ment . On the f irst d lily of t reatment Group 11 A11 

was b eg inning its f ourth week of schoo l in t h e 

nine we ek sequence . On the first d ay of treatment 

Group 11 B" was b e g i nning its seventh wee k of sch oo l 

in the nine week sequence . On t h e first da y of 

trea tment Gr oup 11 C11 Wlii s beginning its first wee k 

of schoo l in the nine week sequence . 

F . The Experiment a l Setting 

Thi s research t ook p lace i n a junior h i gh s cho ol in 

St . Charles County , Mo . st . Charles County is a rapidl y 

g r owi ng r esidential communi t y . It s erves the housing needs 

of many individua ls who are emp l oye d elsewhere in t h e g reater 

S t. Louis metro politan ar ea. The majority of residents are 

mi ddle-class caucasion, s uburban families . 

At t h e time of t h e research t h e juni o r high school h ad 

an enro llment of 1137, of t hi s number 59 1 were seventh grade 

stude nts . (See appendix E, F ) 

G. Sub ject Defini tion 

All of the students used a s subjects in t h is r e search 

7 
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wore members of one of t he , researcher 1 s seventh grade c lasses . 

All groups were at some different chronological point in the 

second semes t e r of the s event h grad$ during the testing and 

treatment periods of the study . Thi s chronological point 

varied by as much as six wee ks due to t he year - round concep t 

of t h e school district . (See appendix E. ) In all a total 

of 68 students were used ; of this numbe r 49 were male and 

1 9 female . The student s 1 individual scores f rom the Stanford 

Achievement t e st , 19 73 e dition , Form "A" Batter y Cl ass List , 

adminis tered in October , 1976 were used to def ine indi vidua l 

gra de level achievement snd c l as s group grade level schie v~­

ment . All of this information may bo found , by g r oup , in 

the appr opriate apoendix . 



Gr o up A 

11F r eeing 11 

Mean- 6 . 88 

M- Male 

F- Female 

TABLE I 

COMPARISON Oii' I NDI VIDUAL STANFORD 

ACHIEVJ:.1.IBNT TEST SCOfES BY GROUP 

Group B 

11 Bi ndi ng 11 

Mean- 7 . 96 

M- Ma le 

Group C 

11Control11 

Mean- 4 . 46 

F -Female - -------- F- F ema l e 

M- 5 . 5 
M- 5 . 7 
M- 5 . 8 
M- 5 . 9 
M- 6 . 0 
M- 6. 1 
M- 6 . 3 
F - 6 . 4 
F - 6 . 8 
F - 6 . 9 
F- 7 . 0 
M- 7. 0 
M- 7 . 2 
M- 7 . 3 
M- 7 . 6 
M- 7. 6 
M- 7 . 7 
M- 8 . 0 
F - 8 .8 
M- 9 . 1 
M- 9 . 2 
M- 9 . 5 
M- 9 . 7 
M- 9 . 8 
F - 9 . 8 
F - 11. 1 
M- 12 . 4 
M- 12.8 

M- 4 . l 
F - 5 o5 
M- 5 . 6 
F - 5 . 8 
M- 5 . 9 
M- 6.l 
F- 6 .l 
:M- 6 . 2 
M- 603 
M- 7 . 0 
F - 7 . 3 
M- 7 . 3 
M- 7 . 4 
F - 7 . 7 
M- 8 . 0 
M-8 . 2 
~ -8 . 5 
F - 8 .6 
M- 9 o3 

M- 3 . 0 
M- 3 . 0 
M- 3 . 7 
M- 3 . 7 , 
M- 3 . 9 
F - 4 . 0 
F - 4 . 0 
F - 4 . 1 
F - 4 . 2 
F - 4 . 3 
M- 4 . 3 
M- 4 . 7 
M- 4 . 4 
M- 5 . 0 
M- 5 . 0 
F- 5 . 1 
F- 5 . l 
M- 5 . 2 
M- 5 . 2 
M- 5 . 2 
M- 5 . 2 
M- 5 . 4 

9 



Chapter II 

R :SVIEW OF TR.E LI TERA TITRE 

A. Introduction 

The roview of the literature has been divided into two 

parts : (1) the role of the t eacher : (2) verbal reso onse 

types and their characteristics . 

B. Role of the Teacher 

There has been a good deal of research and writing done 

which concerns itself with the role of the t eacher . Through 

a review of this literature one finds that a consensus of 

opinion i s developed concerning the undeniably important role 

of the teacher as "cormnunic:.tor . 11 As early lilS the 1940 •s , 

specifically 1947 , i n his analysis of the persona lity traits 

or the effect i ve teacher Witty pointed out the central importance 

or how a teacher communicated what he knew . In 1958 in a 

large scole study involving 33 t ea c her and appr oxima t el y 1000 

students from 5 junior high school Cogan found th&t " Teacher 

communication style a nd warm.th sre related to the lilmount of 

self- initi ated work students are willing to do . 11 1 

Tyler , in the early 1960 1 s , found the most ide;l teacher ­

student rela tionshio was characteri zed by 11 oositi ve communication 

1 
M. Cog an, 11 Beh aviors of' Teachers and the Behavior of 
their Pupi ls, " Journal of Experimental Education , 1958 , 
27 , p . 89- 124 . 

10 



11 
factors , a peer relationship st~tus , and emotional closeness . " 

He further determined that il the lea st ideal r elationshi p wa s 

characterized by lac k of communicatio n autocratic teaching 

behaviors and emotional dista nce . 112 Stern' e review of' the 

lite rature , in 1963 , (34 Studies ) suggested six a ttitude s 

of the ef f ective teac r, one of these was " the use of a 

conversational m.:a nner in tea ching - and informal , easy style 

3 
of co:mmunic a ting . " In 1969 after a review o.f' t h e lite r& ture 

on chara.cteristics of g ood te r. chers Hamachek stated 11 whr-t 

se ems to make a difference i s t he teach ers p ersona l style 

in communicati ng what he knows (as o pposed to simply how 

much he knows . 11 4 F inally , in his book Te&cher a nd Chi ld, 

Dr . Haim Ginott , a note d child p sycho l og is t , asks t he fo llow­

ing question : 

2 

3 

4 

5 

L. 

Wher e do we start if we a r e to 
improve life in the classroom? 
By examining how we res pond to 
children . How a tea ch e r commu­
n i c a ted is of decisive imoortance . 
I t effects a chi lds life for good. 
or bad . 5 

Tyler , 11 The Conc ept of an Idea 1 Teach er S tudent 
Re la tionship , " Journal of Educa tiona l Research , 
1964, 58 , p . 112-117 . 

G . Stern, Handboo k of Research on Teaching, (Chicago : 
Rand McNally-,-1963 . ) -

D. Hamachek , "Characteristics of Good Te a chers and 
Imp lications for Teacher Education , 11 Phi Del ta 
Kappan , 19 69 , 50 , p . 341- 344. 

H. Ginott , Teacher a nd Chil d , (New York : 
p . 69 . 

Avon, 1972) , 
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C . Verbal Response Types and Their Characteristics 

What is communication? The term COMMUNICATI ON, in a 

narrow s ense , may be de fined as any method by which meani ngs 

are e xchang ed betwe en individuals . Many different me thods c a n 

b e emp l oyed to facilitate this exchang e at the personal level . 

Verbal , graphic, physical and s ymbolic methods are available . 

Each can be effective . For the p urn ose of t h is study , h ow­

ever, onl y the verbal method wes c onsidered. At its most 

basic level the verba l exchang e fo rm of c ommuni cating may 

b e b roken down or sepa r ate d into two di~tinct acts; the aot 

of initiation a nd the act of r esp onse. Only the response 

h alf of this communications form is b eing researched here . 

Th.is s tudy beg an with and is la r g ely b ased upon t h e 

assumption tha t students h &ve a deeper interest in a nd 

committme nt to teache r resp onses to ques tions t h ey themselves 

i niti&ted, tha n they h a ve to teacher initiated que stions or 

statements . Ginott in his book Teacher a nd Child indicates 

tha t the kind of communica tion taking p lace wi thin the class ­

room, especially that taking p l ace be tween teacher and student, 

can de termine t he effectiveness of that cla ssroom as a learn-

ing environment . He divides a ll verbal resp ons es into two 

type s . The y are ''a cceptance responses" a nd 11reje ction 

response s ." He f urther states that 

Us ua lly we ( t eachers) are not overly 
concerne d wheth er our responses c onvoy 
~cceptance or rej e ction . Yet t o a 



chi ld this difference is fateful, if 
not fatsl . Teachers who want to i m­
prove r elations with students ne ed to 
unlearn t heir h&bitual language of re­
jection and acquire a new language of 
acceptance . 6 

Mag er s t:ates that 11 :.t the most bli sic level t here lire 

only two type s of verbal res ponses , moving away f r om or 

avoida nce r es ponses which express negative at titudes , and , 

moving toward or contact responses whi ch exp ress positive 

a ttitudes . 11 7 

13 

Dr . William Glasser writes of a need for communication 

which expresses involvement whose qualities include congruity , 

warmth and positive 11 involvement 11 as opposed to one of 11 un­

invol vement11 whose qualities include aloofnes s, coldne ss , 

force , threr, t a nd shame . " Teschers and ther a pists too often 

stand aloof f r om chi l d ren ; t hey do not g et emotionally in­

volved; they are not warm, personal and interested; t hey do 

not reveal themselves . As a result they do not communicate . 11 8 

Wellen divides responses i nto two t yp es based up on what 

he see s as their nterpersona l effects . The first t ype h e 

6 Ginott, Teacher an d Chi l d , (New York : 
p . 69- 99 . 

Avon , 1972) , 

7 R. Mager, Develoning Atti t ude s Toward Lea rning, (Palo 
Alto : Fe&ron , 1968 ) . 

8 w. Gla s ser, Schoo ls ½ithout F ailure , (New York: 
1969 ) . 

Harper , 
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refers to as "Freeing" and state8 that i t " inc r ease s other's 

autonomy and increases their sense of e quality . '' The second 

type h e ref ers t o as "Bindi ng- Cueing " and s t:. tes th:.t this 

type "diminishes other 's autonomy by increasing senses of 

subordination. 11 9 

This specific research study is c oncerned with two verbal 

respons e types and their potentia l fo r promoting growth, 

stagnation or regression within t he attitudinal frQmework of 

the individual . These two types of verbal response are call ed 

"Freeing" a nd "Binding" responses . Characteristics of "Freeing" 

response types are : 

1 . Active attentive listeni ng 
2 . Paraphrasing 
3 . Perception checking 
4 . Se e king informa tion to help understand 
5 . Off ering informa tion relative to oth er concerns 
6 . Sharing information 
7 . Di rectly reporting feeling s 
8 . Off ering new alternatives 

Characteris tic s of " Binding " response types are : 

1 . Comm:.nds , orders 
2 . De nial of others feelings 
3 . Dis ~pprova l on persona l g r ounds 
4 . Approval on personal g r ounds 
5 . Changing the s ubject 
6 . Vigorous advice a nd persuasion 
7 . Vi gor ous agreement 

A g r eat deal of research and writing h as been done in 

r e cent years which pertains to similar divi aions of response 

9 J . Wellen, The Interpersonal Effe c ts of Various Responses , 
(Portl and , Or egon : N. w. Reg ional Laboratories , 
1965}. 
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In terms of the rese arch study , the t wo typ es 11Freeing 11 

and "Binding '' a re also viewed as h'1ving positive and neg~ti ve 

connotations . The 11Freeing" res ponses are viewed as being 

positive and having the po t ential f or devolooing autonomy , 

se l f - esteem :;ind posit ive &ttitudinal shifts . The 11 Binding 11 

r e s ponses are viewed as being negative a ~d havi ng the potential 

for the development of dependence , reliance and negative 

attitudinal shifts . 

A high degree of correlation between Dr . Gordon ' s two 

response types a nd the two response types used in the study 

lllllY be note d . This correlation is especially striking when 

the study type 11 Binding " and t he Gordon type "Boadblock' ' 

are compared . Each of these types reoresent a nega tive , 

~uthoriterian, limiting and devaluing kind of communications . 

Ea ch of t h em require that Gn individua l be in an inferior 

po s ition wh en oomp ared with another . Each i nvolves judging, 

measuring and manipulating of one by another . Each ultimately 

involve s the development of~ dependence - reliance relationshi p . 

Neither, in any way promote g r owth, s elf esteem or a n increased 

sense of autonomy . 

A high degree of correlation may be not ed , as well , between 

the predicted effects of the response t ypes within t h e r e search 

study and the effects p redicted by Dr . Gordon for his respons e 

typ es . Both predict that the positive ( 11Freeing" -"Fa cilit&ting11 } 

t yp es of rssp ons e will promote oositive stt itudinal shifts . 

Both predict t hat the negative ( 11 Binding 11 - 11 Roadblock11 ) tyoe 
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of rosoons e will result in limiting growth a nd in negative 

attitudinal shifts . It woul d aoo ea r that , in this particul ar 

&rea, Dr . Gordon 1 s rese arch suoports the hypo thesis of this 

study . 

Charles B. Truax , researcher and psychotherapist , has 

done extensive research i n to questions invo l ving communica tion 

t echniques and their effect s upon thera pist- client interpersonal 

relat ionships . While this r e search does not dovetail completely 

wi th the subje ct of this research p aper , it does suggest inter ­

esting relationship s and par:.lle ls . Through early r e search, 

Truax isobted what he calls the " Centra 1 Ther a pudic Ingredients 11 

pres ent in all effective therapudic re l ationshios . He states 

that these ingredients are prerequisite qualiti es of the 

effective therapist . He fur ther states t hat successful 

therapy c~nnot take p lace where these qualities are not present 

within the character of the therapist . Be identifies and de ­

fine s thes e 11Ingredients" as : 

1. Accurate :EmpQthy, the ability to 11 be with11 , 
11 g rasp the meaning of , 11 or to accurB te ly and 
emphathica lly understand the client on a 
moment to moment basi s . 

2 . Unconditional Pos itive Regard , the ability to 
pr ovi de a non- threa tening , safe , t rusting or 
secure atmos pher e by his aocep tonce, l ove , or 
nonpossesive warmth . 

3 . Self - Congruance, that the t h era oist be inte­
grated, non defens ive ana authentic or genuine 
in his therapudi c encounters . 

According to Truax , eich of these ingredients repre sents a 
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therapudic pre- condition and their abs ence precludes the 

possibility of effective the rapy . 

If one accepts , ev en partially , the i dea that t h e te~cher­

student r el~tionahip is a quasi - t her apudic one then Truax 1 s 

11 Centr;.l Therapudic Ingredients" bec ome cle ii rly ano l ica b le 

to this study . Each of these three ingr edients correlata 

well with the "F reei ng " type of response used in the study 

and with the "Facilitating" respor,..s es of Dr . Gordon ' s work . 

The a bsence of all three of the ingredients corr elates well 

with the " Binding" res ponse typ es used in t he study and with 

the "Roa dblock" respons e types of Dr . Gordon's work. The 

presence of the se qualities necessitiates the use of res ponses 

which h ;i ve the cha rac teri stics of the "Freeing" and 11 Facili tating 11 

typ, s . The a bsence of thes e qualities necessita tes the use of 

responses which have the characterist ics of the "Binding '' and 

11 Roadblock11 tyi:e s . It woul d app ear t hen , that in this porticular 

are a , Truax 1 s research supports t he hypothesis of thi~ s tudy . 

D. Summary 

A review of the l iterature led to the following con­

clusions . 

Role of the Teacher 

Communication is a prime too l of the effec tive t e3chor . 

How h e oommunic~tes may be more important than what he communi­

cates . Hia personal s tyle of cormnunication should be open , 
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warm, invo l ved , non- threatening and accepting . His communica -

tion oan h av e p ositive or negative effe cts . Hi s communic a tion 

can i ncr eas e h i s stude nts sense of au t onomy or their s ens e of 

subor dination . 

Verbal Respons e Types and The i r Char acteris t i c s 

There exis t two basic types of interoers onal res ponses . 

The se types lilBJ be t ermed positive and neg ati ve or productive 

~nd non- productive . The i dentifying characteri stics of these 

two t ypes of i nter per s onal verba l r esoonse s as i nd ica t e d by 

the revie 'III of t h e literature are ore sent ed be l ow in tab l e f or m. 

Verba 1 Response Types 

Positiv e Negative 

Prod ucti v e Non- Pr oductive 

1 . Acceptance 1. Re j ection 

2 . Conta ct 2 . Avoidlil nce 

3 . Acceptance 3 . Una cc eptan ce 

4 . Invol vement 4 . Uninvo l vement 

5 . Freeing 5 . Bi ndi ng - Cueing 

6 . Cons t ructive 6 . De teriori;i tive 



Chap ter III 

DESCRIPTIO:t<' PROCEDURE AND DATA COLL'SCTION 

A. Introduction 

review of the availab le literature l eads this res earcher 

to the conc l usion that t he literature does indeed seem t o support 

the hypo t hesis of this study . Brief l y res tated these hypotheeis 

are : (1) positive , "Freei ng" kinds of responses will cause a 

significant imorovement in t he subjects score on the attitude 

inventory . (2) Converse l y , negative or 11 Bi nding11 kinds of 

responses wi ll ca use a s i gnificant deterioration i n the subject s 

score on the same attitude inven tory . (3) Seventh grade students 1 

score on a persona 1 atti tude sea le will show no significant 

ch ange when teacher responses to their verbal questions consist 

of an even intermixture of the types stated in hypothesis 1 

and 2 . Using the infor mation g leaned from the review of the 

litera t ure the rese a r cher devel oped the va rious procedure s 

designed to a cquire t h e information needed t o test these 

hypothesis . 

B. Selection of Sub jects 

The rese archer's own seventh graae classe s were used in 

t he study . Six classes were available . Four class gr o ups 

were needed for the study. Three classes were sel e cted and 

assigned their ro le posit ions vdthin the study by drawing their 

assig nments from a hat . The three positi ons assigned were Group A 

20 
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" FREEING , 11 Group B " BINDI NG, 11 :;ind Group C ~CONTROL . " The 

Group A p osit ion was drawn by a homogeniously group ed class 

rated averag e . Group B position was drawn b y a h omog enious ly 

g roup ed c lass r ated above average . Group C position wa s drawn 

by a homog e nious ly groupe d class r a ted be l ow averag e . The 

fourt h group , not picked in the dr9wing , was usod to pre - test 

the Lil{e r t - t ype a t t itude i nventory . 

c. Methods of Study 

The action research method was us e d for the study . The 

randomized Contro l - ctr oup p retest- p ostte st design extende d 

to the study of two i nde pende nt variabl es , 11FREEING11 and 

" BINDI NG" interp erson:;i 1 r e s p onses , w:;is used . A Likert - type 

or summ:;i t e d Rating Sca le att itude invento r y was devel oped by 

the researcher . (Se e Appendix A) 

D. Treatment 

The s t udy invol v e d the use of thre e separate g r oun ~ 

ea ch receiving a s pecific type of treatment . 

Gr oup A "FREEING" 

Hypot h esi s ?!o . 1 ap plie s to this g r oup . 

1. Seventh g rade s tudents will score higher on a personal 

atti tud e scale when t e acher r e~ponses to their verba l 

que stions or statements are of one of t he foll owing 

types : "FREEDIG11 

1 . Activ e a ttentive listening 
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2 . P&ra pbrssing 
3 . Percepti on ch e c king 
4 . Seeking informa ti on t o help unde r s tand 
5 . Offering infor mation relative to o t hers c once r ns 
6 . Sh aring infor mation that ha s i nfluen ced their own 

fe e l ings a nd viewpoints . 
7 . Di r e c t l y r ep ort their own feeling s 
8 . Offer i ng new a lte rnatives . 

Fif t e en c la ss days were used for the t r eatmen t of the study . 

As far a s was h umanly possib le , during this time , all teach er 

initi ated inp ut was g r ou p d i r e c t ed and of a sharing o r exp l ora ­

tory nature . All other c ommu nication was stud e nt initi ated . 

Te Gch er r esp ons e or reaction to the s e student i ni tiated 

questi on s or s t Gtement s were of the t yp e s li s t e d in hypoth e s i s 

No . l. 

Gr oup B " BINDI NG" 

Hypo t h esis No . 2 app l ies t o this g r oup . 

2 . Seventh grade s tudents • will 5Core lower on a c erson&l 

a t t itude scale whe n t eacher responses to their v erbal 

que s ti ons o r s tateme n ts are on s of the following : 

" BINDING" 

1 . Commands , o r d e rs , t e lling t he s t udents wh a t t o d o 
2 . Denial of the students fee lings 
3 . Disappr oval on p ers on a l g r o unds 
4 . Approva l on p ersona l g r ounds 
5 . Changi n g t h e subje c t wi t hout e x p l an:. t i on 
6 . Vigor ous a dvice a nd persu a s i on 
7 . Vig or ous a g r e emen t 

Fi~teen cla s s d a ys we r e us ed for t h e t r e atment p eriod of the 

s tudy . As f ar a s was h um:. n l y pos s i b le , during t his time, a l l 

tea ch e r initiate d input w:.s g r oup d i rec t e d and of a cormnanding , 

ordering n ature . All o ther c ommunica t i on was stud ent initiated . 
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Teacher resoonses or reactions to these student initi3ted 

questions or statements we re of the types listed in hypothesis 

No . 2 . 

Group C " CONTROL" 

Hypothesis No . 3 s pp l ies to this group . 

3 . Seventh grade s tudents 1 s c ore on a personal attitude 

scale will show no significant chang e whe n teach e r 

r e s p onses t o t h eir verb al questions or statements 

consist of an int e rmixture of the t ypes stated in 

hyoo t h esis 1 and 2 . 

Fif teen class days were used for the treatment p eriod of the 

study. As f ar as wa s hunumly possible, duri ng t hi s time, all 

t e acher initia ted input was g roup directed a nd of a n i nter­

mixture of • free ing or cont rolling nature . Al l o t her communi ­

c a t ion wa s student ini t iated . Teacher res ponses or reactions 

to these stude nt initiated ques tions o r statements consisted 

of an inte rmixture of the type s l i sted in hynothesis No . 1 and 2 . 

E . Data Col l e ction 

Two basic types of d a ta were collected during this study. 

A Likert- t yp e or summated Rs ting Se e le a t t itude inventory 

developed by t he rese archer served as the p retest - p osttest 

v ehicle for da.ta collection. The s econd type of data collected 

c on s i sted of s log kept of t h e researche~s obs ervations i n each 

g r oup s etting . All instances of observable b ehavior change , 

criticism, reaction, praise etc . were recorded . Subjects were 



p r etested Ma r ch 27 , 19 77 and posttested April 18 , 1977 . 

F . Instr ument s Used 

The S t anford Achievement Test , 1973 edition , Form (A) 

Battery Cla ss List , Qdmini s tered in October , 1976 was used 

to d efine indi vidual g rade level ochievement 2nd class gr oup 

g rade level a chievement . A Likert- ty-pe or s umma ted attitude 

inventory d ev elope d by the researcher was used as a p r e - t es t , 

post-test . 

G. Tres tment of the Da ta 

Re productions of the p re - t e st p o s t - t e st may be found in 

the designa t e d a ppendi x . The individua l Stanford Achieveme nt 

Tes t result s bo th by i ndividual and by group ma y be f ound in 

t he de s igna ted a ppendi x . Stati stical treatment information 

p e r taining t o e s ch of the 2bove te s ts may be found in chapter 4 . 



TABLE II 

Teacher Respons e Types By Groups 

"Freeing" 

Group A 

1 . Active Listening 

2 . Paraphrasing 

3 . Perception Checking 

4 . Seeking Informstion 

5 . Offering Information 

Relative to Ot hers 

Concerns 

6 . Sharing I nformatio n That 

Hes Influenced Their Own 

Feeling s And Viewpoints 

7 . Directly Re porting Their 

Own Feeli ngs 

a. Offer ing New Alternatives 

" Control" 

Group C 

I n termixt ur e 

of 

"Freeing" and " Binding" 

2s 

~ 

"Binding" 

Gr oup B - -
1 . Commands , Order s 

2 . De nial of Feeling s 

3 . Disapprova l On Per -

s ona 1 Grounds 

4. Approvi 1 On Pers ona 1 

Grounds 

5 . Chan3ing The Subject 

6 . Vi g orous Advice And 

Persuasion 

? . Vi ~orous Agreement 



Chapter IV 

PRESENTATION AND DISCUSSION OF DATA AND RESULTS 

A. Hypo thesis 

Res earch Hy pot~esis A 

Ho: Seventh g r ade students ' score on a persona l 

attitude scale will not be significantly 

altered as a res ul t of t reatment by "F r eeing" 

t ype res ponses . 

Ha : Seventh grade students will score hi gher 

on a persona l a ttitude scale as a r es ult of 

trea tment by "Freeing" t yp e r espons es . 

Resea rch Hypothesis ~ 

Ho : Seventh g rade students r score on a personal 

attitude scale wi 11 not b e significantly 

altered as a r esult of treatment by "Binding " 

t yp e r esponses. 

Ha: Seventh gr ade s tudents will score l ower 

on a personal a ttitude scale as a result of 

treatme nt by "Binding" t ype responses . 

Research Hypothesi s~ 

Ho : Seventh gr ade students 1 score on a personal 

a t ti tude scale will not be s i gnificantly 

altered as a result of treatment by an even 

intermixture of 11 F ree ing11 :end "Binding" t ypes 

of r es ponses . 
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Ha : Seventh grade students ' score on a personal 

attitude scale wi ll be signifi ca ntly altered 

as a result of treatment by an even i nter ­

mixture of 11 Freeing 11 a nd "Binding " t ypes of 

responses . 

B. Se l ecti on of the Instruments 

The St anford Achievement Test indi vidua l scores, by group , 

were used to d.iscover whether on the b:;, s is of a bility level as 

measured by the test the three g r oups were the same . 

The Likert- t ype or Sum.mated n .ting scales Attitude I n­

ventory was used to measure change which occurre d as a result 

of the trea tment portion of this study . The test w.s admi n ­

istered in both the pre - t e st and oos t - test forms . 

The T- t e st (one and two- tailed) was used to meQsure 

cha nge within the individual gr oup as it rel:;ited , directly, 

t o the hypot h esis a poropriato to t h~ t g r oup . 

C. Findings 

Stanford Achievement Test As! Measure Of Ability 

A One - Wa y Ana l ysi s of Va ri an ce (AN¢VA) and a Scheffe 

statistical test wer e done compari ng the Stanford Achievement 

Test scores of the three groups to t e st the fo llowing hynothesia . 

Ho : The ability level, a s measured by t he Stanford 

Achiev ement Test, is t he same i n a 11 groups . 

~ a : The ability level, as me~sured by the Stanford 

r 



Decision: 

Achievement Test, i s not t he same in all 

g r oups . 

Reject the Ho s ince it exceede d t he critical tabla 

value a t t he . 05 level of significance . 

Conclusion : 

There is a stQtistical difference betwe en the grouo s 
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in terms of ability level. Group s A and B compared are 

stati s tically of the same ability level as measured by the 

Stanford Achievement Test . Group s B and C compared are 

statistically of different ability levels as measured by the 

Stanford Achievemen t Test . Gr oup s A a nd C compa r ed are s t a ­

tis t ica lly of diff erent ability levels os measured by the 

St~nford Achieveme nt Test . 

Likert- tYPe Attitude Inventory (Pre - test) 

A One- Way Analysis of Varia nce A N¢ VA) and s Scheffe 

statis tica l t es t we re done comparing the Atti t ude Res oonse 

scores of the three g roup s to test tl:!e following hypothesis . 

Ho : The attitudes of the studentsj as measured 

by the a ttitudinal survey, are t he same in 

a 11 groups . 

Ha : The a ttitudes of the students, ! as measured 

by the attitudinal survey, are not the same 

in all g roup s . 



Deci sion : 

Reject the Ho since it exceede d t h e c r i tical t &ble 

value at the . 05 level of signi ficanc e . 

Conclusion : 

29 

There is a s ta tisti cal dif f erence be tween t he groups i n 

ter ms of attitude as measured by t h e a ttitudina l s urvey . 

Gr oups A and B compared are s tati stically the same i n terms 

of atti tude . Gro ups Band C c ompared ar e statis tically t he 

same i n t erms of at t i t ude . Gr oups C a nd A comoared ar e 

s t atistically dif ferent i n t er ms of at t itude . 

Liker t - t ype At titude Inventory (Post- test) 

A One - Way Analys is of Vari ance ( AN¢VA ) and a Scheffe 

statisti cal test were done comparing the Attitude Res pons e 

s core s of t he t h ree groups t o tes t the followi ng hypothesis . 

Ho : The at titude s of the students , a s measured 

by t h e a t titudinal surve y , are t h e same i n 

al l g r oups . 

Ha : The a ttitudes of t h e s tudent s , a s me asured 

by t he a t t i tudina l survey , are not t h e same 

i n all group s . 

Decision: 

Re j ec t t h e Ro since i t exceeded t he critical tab le 

va l ue at the . o5 level of significa nc e . 
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Conclusion : 

There is a statistical differenc e between the g r oup s 

in terms of attitude as measured by the attitudinal survey . 

Groups A and B compa red are statisticall y t he same in terms 

of attitude . Groups Band C compared are statistically the 

same in terms of attitude . Groups C and A compared are 

statis tically different in terms of attitude . 

The T- Tes t As A Measure Of Change Resulti~g From The Trestment 

A T- Test (one or two- tailed) was done to determine the 

effec t of the spe cific trea tment on the individua l g r oup as 

it rela tes to t he hypothesis postulated for t h at group . 

Res ea rch Hypothesis A 

Dec i sion : 

Accept the Ho . The attitude scores provide data tha t 

ac c e p t the Ho at the . 05 (one- tailed) level of confidence . 

Conc l usion: 

The difference de tected in the pre and post scores is 

not statistically s i gnificant . Post attitude scores 

were not different (hi gher ) i n this group due to ex­

posure to "Freeing" type r esp onses . 

Res earch Hypothesis B 

Decision: 

Reject the Ho . The attitude scores p rovide d at~ that 
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reject t he Ho at the . 05 (one - tailed) level of confidence . 

Conclusion: 

The difference dete c ted in the pre and post a ttitude 

scores is s ~atistically signif icant . There was a loss 

in a ttitude scores on t h e postte st in t his group due 

t o exposure to "Binding " type respons e s . 

Researcn Hypothesis C 

Decision : 

Reject the Ho . The at titude scores provide data t h a t 

reject the Ho . (two - t ailed) level of confidenc e . ( . 05) 

Cone l usion : 

The di ffer ence detected i n the mea ns of the pre and 

post attitude scores is statistically significant . 

The att itudes of students on the pretest is diffe rent 

than t ha t regi s t ered on the postt e s t . 

D. Interpr e t. t i ons 

The information g~ ined f r om t he statistical test done 

compari ng t he s t~nford Achie vement Test scores of the groups 

indicates that the groups are , in fact , s ignificantly different 

in terms of abi lity . 

The infor mation gained from the s tatistical tests done 

comp:. ring the Attitude Inve ntory Pre test respon s e scores of 

the groups indica t es that the gr oups are , in fact , significantly 



Statement 

l. 
2 . 
3 . 
4. 
5 . 
6 . 
7 . 
8 . 
9 . 

10 . 
11. 
12 . 
13 . 
14 . 
15 . 
16. 
17 . 
18 . 
19 . 
20 . 
21 . 
22 . 
23 . 
24 . 
25 . 
26 . 

TABLE III 

COMPARISON OF ATTITOD.l!i 
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INVENTORY SCORES BY GROUP (PRETEST ) 

Group A Group :a Group C 

Tre~tment Tre~ tment Contr ol 

" Freeing " 11 Binding" "Centro 111 

-
54 62 51 
42 63 57 
65 98 6 7 
61 88 67 
60 74 55 
59 90 62 
52 6? 57 
54 83 68 
63 90 69 
45 56 48 
39 56 38 
35 44 33 
67 91 68 
56 88 59 
4 1 59 40 
57 78 54 
50 66 52 
65 87 66 
48 69 53 
38 63 47 
48 8 1 57 
56 84 55 
52 68 47 
48 60 57 
46 55 55 
50 66 55 



Sta tement 

1. 
2 . 
3 . 
4 . 
5 . 
6 . 
7 . 
8 . 
9 . 

10 . 
11. 
12 . 
13 . 
14 . 
15 . 
16. 
17 . 
18 . 
19 . 
20 . 
21. 
22 . 
23 . 
24 . 
25 . 
26 . 

TABLE I V 

COMPARISON OF ATTI TUDE 

INVRNTORY SCORES BY GROUP ( POSTTEST) -'-"-

Group A Group B 

Trestms nt Tr ea tment 

11 Free ing 11 11 Binding 11 

50 58 
45 53 
69 87 
56 83 
60 58 
55 75 
43 63 
57 68 
60 85 
41 54 
34 50 
33 46 
59 9 4 
52 76 
40 50 
54 70 
49 66 
61 95 
48 70 
34 57 
46 58 
57 82 
43 66 
48 58 
43 57 
53 64 
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Group C 

Contr ol 

11Control11 

43 
57 
58 
56 
5 5 
53 
46 
54 
58 
3 6 
43 
38 
68 
50 
43 
51 
5 1 
61 
54 
41 
46 
62 
35 
44 
36 
56 
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di f ferent in t erms of a t ti tude at the oretest leve l . 

Tne infor mation g ained from the st&tistical t ests done 

compa ring t h e Attitude Inventory Pos t t est response scores 

of t he gro ups ind.icat~that the grouos are , in fact , s ig­

nifi cantl y diff erent in terms of attitude a t the posttes t 

level . 

Toe 1nfonia t i on gained f r om the sta tistica l t e sts done 

comparing t h e at t i t ude inven t ory re s nonse s core s of r rouos 

~ and A Pretest t o Grouns ~ and A Postt es t i ndicates no sta -

t istica l l y significant shift in attit ude. 

Th e i nforma tion gai ned from the s tati s tica l t e sts done 

comp aring toe attitude i nventory response score s of Groups Q. 

and A Pre ,:;est ~ Gr cups Q. ~ A Postte st indica t~ no s t a t is -

t i ca l l y signifi cant saift i n a t titude . 

The i nfor mation ga i ned f r om the sta t i stical tes t s done 

comparing the a t t itude i nventor y res onse s cores of Gr oup s 

B and g_ Pr e test ~ (" r oups ~ and C Posttest indica t ~ no s ta -

t istically s i gnil'icant shift i n attitude. 

The infor m~tion gai ned f rom the statistical t ests don e 

com~ring the attitude inventory resoonse pr e test ~ Fosttest 

5cores of Gr oup !:_ "Freeing" i ndica t ea no s t & t i s tica l l y sig-

nificant effec t . 

The i nformation gained f r om the s t a t i s tica l tests done 

comp:; ring t .::e atti tuda inventory r e s ponse P."'e test to Po s t test 

sc ores of Group B " Bindi ng" i ndi ca t ea GI s t ati s tica l ly signifi -

ca nt effect . 
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'Ihe inf'ormation g ained from the statistici l tes t s done 

comparing the attitude inventory response Pretest to Posttest 

scores of Group ~ "Control" indicates a sti.tistic&illy sig­

nif'ic&nt chuige . 

E . Summary 

Thi s chapter dealt with the dB t a in its st.tistical form. 

This statistical information allowed me to rea ch conclusions 

per t:;iining to the intellectu:;il and attitudinal composit ion 

of the three groups . Compari sons were made , vdtbin groups 

and between gr oups, at the pr e- treatment level and at the 

Post- treatment l evel . 



Chapter V 

SUMMARY , CONCLUSIONS AND F.ECOMMENDATIONS 

A. Summary 

A study was undertaken t o determine the effects upon 

students of par ticular types of interpersonal verba l responses . 

These verba 1 response types were called "Freeing " and "Binding11 

(See tab l e two for cha ra cteris tics of "Freeing 11 and "Binding" ) 

and t he fo llowing hypothesis were stated in relation to each 

of them. 

Hypothesis A 

Se venth gr~d• s tudents wi ll score higher on 

a persona l ; tti tude scale when teacher responses 

to their ve rbal questions or statements are of 

a 11Free ing11 type . 

Hypot h es is B 

Seventh grade students will score lower on 

a personal attitude scale when teacher res oonses 

to t heir verba l que stions or sta tements are of 

a " Binding " t ype . 

HyPothesis Q. 

Seventh g rade students score on a personal 

attitude s cale will show no significant change 

w.ben teacner res ponses to their verbal questions 

or statements consist of an intermixture of 

"Freeing" a nd " Binding" types . 

36 
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Hypothesi8 C relates t o the t hir d group i n the study called 

t he " Contro l'' g r oup . 

Three cla ss groups of seventh grade students were chosen 

to take p art in the study . They were chosen solely on the 

basis of avail& bility . The thrse groups were as signe d their 

roles by the luck of the draw. 

A Likert- t ype a tti t ude inventory was developed by the 

researcher to be used as both a pre - t rea tment smd a post­

treatment test . Statis t ical information in the form of 

Stanford Achievement Test s cores for e ach i ndividual in each 

group were acquire d . 

Pressure s of t he existin.3 sc~oo l situation li11lited the 

tre~tment peri od of the study to 15 school days . The suojects 

were pre tos ted on arch 27t h and oos ttested April 18th. 

Data collected f rom the Stanford Acnie vement Test as 

we ll as f rom tne •ttitude inventory pretest - postte st v,,s 

statistically treated to arrive at concl usions perta ining to 

the three hypothesis postula t ed . 

B. Conc l usion 

HyPothesis A 

Decision: 

Seventh gra de students Will score higher on 

a personal attitude sca le whe n teacher resoonses 

to their verba l questions or statements are of 

a "Freeingn type . 

Reject the hypothesis since there h as been no sta tistica lly 
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significGnt effect at the . 05 level of significQnce . 

Conclus i on: 

The 11Freeing 11 treatment did no t have the ef f ec t pre ­

dicted for it . 

Hypothesis B 

Decision: 

Seventh gr a de students wi ll s core lower on 

& personal a ttitude scal e when teacher resoonse s 

to t h eir ver bal questions or statements a re of 

a " Binding '' t ype . 

Accept the hypothesis since there h as been a statis ­

tically significant effect a.t the . 05 level of significance . 

Conc l us ion: 

The " Bi ndi ng" treatme nt h&d the effect predicted by 

the hypothesis . 

H:ypothe sis C 

Dec i s ion : 

Seventh g r ade students 1 score on a personal 

&ttitude scale wi l l show no significant cha nge 

when teacher responses t o their verbal questions 

or sta t ements consist of an intermix ture of 

"Freeing " lil nd " Binding" types . 

Reject the hypothesis s ince there b as been no statis ­

ti cally significant effect at t he . 05 level of significance . 

Conc l usion : 

The i n t ermi ngling of' the "Freeing11 and II Binding 11 treat ments 



h ad a ststistic&lly sig nificant effect . 

c. Rec ommenda tions and Persoruil Conclusions 

Recommenda tions 

I was unable to loc ate a single research study which 

concerned itself with this p articular subject matter . I 

believe that t his study could a nd shoul d be attemp ted ag ain, 

with t h e following modifications : 

1 . A more ca r eful se l ection of the g r oups . 

2 . A mor e c omorehens ive a ttitude inventory . 

3 . A longer " t r eatment" period . 

4 . In- c la s sroom observers . 

5 . The researcher should not be t he ac t ive classroom 

t eacher . 

6 . Sub - catagori za tion of t h e atti tude inven tory. 

Personal conclusions 

A peripheral concern surfaced during t he early stag e s of 

this s tudy . T"nis concern involved the compositi on of the 

t hree groups in terms of a ca de mic ability . Supposedly e ach 

group is a h omog enious c l ass composed of individua l s with 

s imilar aca demic skill levels . (See p o4) (See t~ble 1) 

In reality, howe ver , the Stanford Achie vement Test results 

indicate that the rang e of skill leve l s within a g r oup is 

vast . They further indicate t h at students with a very similar 

acad emic s kill levels can be found wi t hin e.ch of the three 



TABLE V 

A C0~1PARISON OF S NFORD 
ACHIEVEMENT TEST SCORES ND CLASS PLACEMENT 

Group B 11 Binding11 

Above - Average 
(see p . 4) 

S. A. T. Rang e 
5 . 5 - 12.8 
(see tabl e 1 ) 

17 (of 28 ) 
be l ow 7 . 9 

28 Students 

Mean 7 . 96 

75% (21 of 28) of 
this g roup scored 
in the same abil­
ity range a s 93~ 
( 13 of 14) of 
those p laced in 
the avera ge gro up 

+------------·-

Group A "Freeing" 

Avera ge (see p . 4) 

S . A. T. Range 
4 . 1 - 9 . 3 
(see table 1) 

14 ( of 19) 
below 7 . 9 

19 Students 

Mean 6 . 88 

5% ( 1 of 19 ) of 
this group scored 
in a lower ability 
rang e th.an 64'.h ( 14 
of 22) of thos e 
placed in the below 
averag e gr oup 

95% (18 of 19) of 
this group scored 
in the same abili ty 
range as 75% (21 of 
28) of those placed 
in the above averag e 
group 

Group C "Centro 1 11 

Below- Average 
( see p . 4) 

S.A . T. Rang e 
3 . 0 - 5 . 4 
(see table l } 

All Be l ow 7 . 9 

22 Students 

Mean 4 . 4 6 

. 

Onl y 25 ~ (7 of 28 ) 
in this group scored 
higher in ability 
rgng e t han any me~ ­
ber or the av erag e 
group 
1------------+------------4-------------

64~ ( 14 of 22 ) of 
this group scored in 
a higher ability rang e 
than 5% (1 of 19) of 
those p laced in the 
averag e group 

'--------------1------------t--------------·-



classifications , above- average , average and below- average . 

The following observations can be msde , based upon the 

Stanfor d Achievement test results : 

1 . Sixty- one percent of those students in the 
above average group scored lower than the 
national average for their liige group . 

2 . Seventy- four percent of those students in 
the &verage group scored lower than the 
national average for their a g e group . 

3 . Seventy-five percent of those students in 
tho above average group scored within the 
same range as ninety three percent of those 
in the average group . 

4 . Ninety -three p ercent of those students in 
the average gr oup scored within the s ame 
range as seventy five percent of the above 
averag e gr oup . 

5 . Onl y twenty- five percent of those students 
in the above av erage group scored in a higher 
ability range than any member of the averag e 
gr oup . 

41 

The conclusions which may be drawn from these observa ­

tions and from those obs e rva tions outlined in table 5 are 

many . Ful ly seventy- five percent of the above average group 

is entirely interchangeable with ninety- five percent of the 

avera ge group in terms of academic ability as measured by the 

St&nford Achievement Test . Grouping by academic ability does 

not , in fact , exist in this situation, except nossibly in the 

mind and curriculum of the classroom teacher who us~s these 

group designations as a guide to the level of work quality 

and personal expect~tions . What impact does an incorrect 

group ski l l level designation have uoon the indi vidua l students 

within that group? 'v~bat impact doe s an incorrect group skill 

leve l designstion have upon the t eacher? 
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Al 
The Atti tude I nv entory Pr etest 

The following is an exact r e production of t he Like r t ­

t yp e attitude i nventory used i n this study . I t consis t s of 

thirty eig ht statements. Twenty s ix of t h ese s t ~tements are 

actually part of t h e eventual p re test postt e st comparison . 

~ni s is not a test . Thero are no right or wrong answers . 

This is a questionnaire which &ska you to exp ress y our opinion 

on a variety of topice . It is , in f act , an opinionnaire not 

a que stionnaire . The opinion y ou express a bout each statement 

should be your own op inion and no o ne elses . Please try to 

b e as accurate as possible . 

INS TRUCTIONS FOR CO!lfl>L~'TING THIS OPI NIONNAIRE 

You may expres s one of four possibls o pinions in reaction 

to each statement . After each s t atement you will f i nd four 

separate initials or sets of initials . Those initials or 

sets of initials have the followi ng meanings . 

1 . S . A . These initials mean I strongly a gree 
with this statement. 

2 . A, Th.is initia l means I a gree with this 
statement . 

3 . D. This ini tia 1 me am1 that I di-3 ag ree with 
this s t atement . 

4 . S . D. These initials mea n t b. t I s t r ongly 
disa g ree with this statement . 

After reading each statement, p lsase circle t h at i ni tial or 

set of lnitials which most ecoura t ely exp rasses your opinion 

concerning t hat statement . Please circle only one snswer f or 



e;oh s tat ement . 

1 . Most school rules make 
sense to me . 

2 . My c las s is a hard working 
gr oup . 

3 . Te&cher3 a re too " Bossy." 

4 . Low g rades make me sad . 

5 . Students who misbeh ave 
deserve to be puni shed . 

6 . A lot of my class work 
i s too easy. 

7 o It is not the schoo ls fault 
wh en kids misbehave . 

8 . If you do not l earn you 
should not pass. 

9 . I am sometimes lonely at 
school . 

10. It ma kes my parents unhapp y 
when I get low gra des . 

S ,A. A. 

S .A. 

S . A. A. 

S.A. A. 

S. A. 

S . A. 

S ,A. A. 

A2 

D. S . D. 

D. S .D. 

D. S ,D. 

D. S .D. 

D. S .D. 

D, S, D. 

D. S . D. 

D. s.n. 

D, S .D. 

D. S .D. 



11 . Our Principal treliits us all 
f:-ir l y . 

12 . Some time s cheating i s 
n eces sa ry . 

13 . Most students in my group 
not not wor k a s hard a s they 
shoul d . 

14 . My p &rents always r oa d my 
report c ards. 

15 . Tea chers are illing 
to he l p . 

16 . Going to school is a good 
way to become a better 
person . 

17. Ma ny p eople do not l ike me. 

18 . My r riend s thi nk school 
is~ wa ste of time . 

19 . Teachers expect us to 
l ei;arn too much . 

20 . A l ot of our school wor~ 
is boring . 

A. 

S .A. 

S. A. 

S . A. 

S. A. A. 

A3 

D. S . D. 

D. S . D. 

D. S . D. 

D. S . D. 

D. S . D. 

D. s .D. 

D. S . D. 

D. 

D. S . D. 

D. S . D. 



-

21 . I always try t o do my 
bes t in class . 

22 . Peop le i gnore my opinions . 

23 . Schoo l is not as i moortant 
as mos t p e opl e think. 

24 . Many times teachers wil l not 
l i sten . 

25 . It is not my f a ult if I get 
into tro uble a t scnool . 

26 . Mos t c la s s assig nments are 
too difficult . 

27 . Learning is i mportant to me . 

28 . Counselors are not very 
h elpful. 

29 . Most s t uden ts do not take 
bad progress reports home . 

3 0 , My friends chea t whenever 
they feel lik e it . 

3 1 . It i s s e ldom t he teachers 
fault wh e n the s tudent s do 
not unders tand their work . 

S .A. 

S. A. 

S .A. 

S. A. 

S .A. 

S . A. 

A. D. 

A. D , 

A. D. 

n. 

A. D. 

D. 

D, 

A. D. 

D. 

A. D. 

D. 

A4 

S . D. 

$ . D. 

s .n. 

S . D. 

$ . D. 

S . D. 

s .n. 

S . D. 

s .n. 

S . D. 

S . D. 



32 . I don ' t enjoy helping other 
students with t heir work . 

33 . Kids who do not do their 
work should be punishe d . 

34 . I believe in obeying all 
school r ules . 

35 . I like mos t peop l e . 

36 . Most of our school rules 
s houl d be ch an~ed . 

37 . Te•cne rs t ry to helo 
e veryone . 

38 . You can 1 t always count on 
othe r s tudents for help . 

S. A. 

S , A. 

A. D. 

D. 

A. D. 

A. D, 

A. D. 

A. D. 

A. D. 

Thank you very much for your h elp . 

AS 

S . D. 

s .n. 

s .n. 

S . D. 

S , D. 

s .n. 

S . D. 
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