Lindenwood University

Digital Commons@Lindenwood University

Dissertations Theses & Dissertations

Fall 10-2013

An Exploration of the Influences of Literature Circles on
Secondary Student Reading Level

Tina Hamilton
Lindenwood University

Follow this and additional works at: https://digitalcommons.lindenwood.edu/dissertations

b Part of the Educational Assessment, Evaluation, and Research Commons

Recommended Citation

Hamilton, Tina, "An Exploration of the Influences of Literature Circles on Secondary Student Reading
Level" (2013). Dissertations. 454.

https://digitalcommons.lindenwood.edu/dissertations/454

This Dissertation is brought to you for free and open access by the Theses & Dissertations at Digital
Commons@Lindenwood University. It has been accepted for inclusion in Dissertations by an authorized
administrator of Digital Commons@Lindenwood University. For more information, please contact
phuffman@lindenwood.edu.


https://digitalcommons.lindenwood.edu/
https://digitalcommons.lindenwood.edu/dissertations
https://digitalcommons.lindenwood.edu/theses-dissertations
https://digitalcommons.lindenwood.edu/dissertations?utm_source=digitalcommons.lindenwood.edu%2Fdissertations%2F454&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/796?utm_source=digitalcommons.lindenwood.edu%2Fdissertations%2F454&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.lindenwood.edu/dissertations/454?utm_source=digitalcommons.lindenwood.edu%2Fdissertations%2F454&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:phuffman@lindenwood.edu

An Exploration of the Influences of Literature Gag on Secondary Student Reading

Level

by

Tina Hamilton

A Dissertation submitted to the Education Facuftiindenwood University
in partial fulfilment of the requirements for the

degree of

Doctor of Education

School of Education



An Exploration of the Influences of Literature Gag on Secondary Student Reading

Level

by
Tina Hamilton
This dissertation has been approved as partiallfiodint of the requirements for the
degree of

Doctor of Education

at Lindenwood University by the School of Education

2 e (0] #) 2013

Dr. Lynda Leavitt, Dissertation Chair Date

™ it ~ i
Lth Fua-Hehs D-4-202
Dr. Beth Kania-Gosche, Committee Member Date

S (2ol 2 [0/ 4/ 213

Dr. Sherrie Wisdom, Committee Member Date




Declaration of Originality

| do hereby declare and attest to the fact thatighan original study based solely upon
my own scholarly work here at Lindenwood Universityd that | have not submitted it

for any other college or university course or dedrere or elsewhere.

Full Legal Name: Tina Hamilton

Signature:



EXPLORATION OF LITERATURE CIRCLES

Acknowledgements

The writing of my dissertation has definitely beeworthwhile journey.
Completion of this doctoral dissertation was madssgble with the support of several
people. | would like to express my deepest gragitio all of them. Dr. Lynda Leauvitt,
my chair and advisor, thank you for your unwavesngport with consistent check-ins
during my writing and encouraging words to helpstay grounded and focused
whenever | had doubts throughout my research woddkmy committee members: Dr.
Beth Kania-Gosche, thank you for your meticulowsghts and unconditional support
throughout this process, but most importantly,d@ating several writing workshop
opportunities at the university for doctoral stuiderDr. Wisdom, thank you for your
encouragement and expertise as | grappled withyiignclarity to the analysis part of my
dissertation. Also, a special thanks to my acadesmpport team. Dr. Yvonne Gibbs,
thank you for taking time out of your busy schedolassist me with the technicalities of
the dissertation template. Thank you to my friand colleague, Shirley Harvey for
always being available to look over my work anddemg my sounding board.

| would also like to extend a heartfelt thankshe special people in my life who
believed in me and cheered me on as | completeddniney. First, | want to thank my
late husband, Aric Brown Hamilton for understandmagv important it was for me to
pursue my doctoral degree. Although you were ddlbeyour heavenly home during the
process of my course completion, | want you to ket thoughts of you helped me in
pushing forward to the completion of this degréde. my mom, thank you for the many
sacrifices you made to see me to the end of this)gy. Your daily words of
encouragement helped to keep me going. To my gratiter, | want to thank you from



EXPLORATION OF LITERATURE CIRCLES

the bottom of my heart for being my rock and behgvin me. Also, thanks for the
scrumptious home cooked meals to give me the ertergyyite. To my sister Lisa, thank
you for always being available at the last minotea run errands for me, because | was
too busy writing. Lastly, | want to thank my thramazing children, Aric, Aron and
Alyssa. | know that many times you wanted my urtid attention and | was not able to
give it to you because | was so involved with cogtiply my dissertation. So the answer
to your daily question, “Are you finished yet?” &d am now finished and you can have

your mommy back 100%!



EXPLORATION OF LITERATURE CIRCLES

Abstract

Literacy is a national concern in the United Stateany students are graduating
from high school across the U.S. lacking the skideded to be a proficient reader. The
lack of college readiness skills in reading caubese students to be placed in remedial
classes on the collegiate level. School systeatsrétognize the high percentage of
students entering high school who cannot readedtt ginade level can implement early
interventions and provide professional developnogpiortunities for teachers in order to
increase reading achievement. Due to the culiwa@ed at the secondary level that held
teachers responsible for teaching content, covehiegnandated curriculum, and making
adequate yearly progress, instructing studentsewthilizing best practices in reading
instruction often was not a practical consideratidhe traditional approach to literacy is
not enough. It is time for teachers to acknowleiihge: literacy in middle and high school
must be taught across all contents to lay the ghovork for literacy skills that students
need to thrive in college. This study exploredéffect of implementing Literature
Circles in a secondary Communication Arts classroomeading comprehension. While
extensive research on Literature Circles existstrabit focuses on their use at the
elementary and middle school levels, with few stgdnvestigating their implementation
at the secondary level. However, the researclvledtas Literature Circles as a proven
practice to assist students in making gains ininggskills. The sample population
consisted of five 10th grade classes participatinigterature Circles and one 10th grade
class as a control group. By implementing Literat@ircles at the secondary level, the
results of the data did not support the hypothéssissecondary students reading

comprehension increased through participation ferbture Circles. While this study did
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not prove statistically any significant gains frgaticipation in Literature Circles,
observable gains occurred through the higher levsetludent questioning and students
responding with evidence cited from the text. Bypiementing a classroom
infrastructure that supported Literature Circlégdsnts collaborated effectively about a
text and used textual support to justify their pesges to questions and to derive meaning
from the text. The research from this study wadld@o the current body of knowledge

regarding the use of Literature Circles at the sdaoy level.
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Chapter 1: Overview
Background of the Study

Literacy is a national concern; for this reasonw&itz (2010) claimed that many
leaders in education believe that a “literacy ratioh” is needed in order to prepare
students to tackle the more complex material tiney will experience in college, as well
as to meet the demands of future careers. Théngeadores on the 2009 National
Assessment of Educational Progress (NAEP) testatedehat 67% of the nation’s fourth
graders and 75% of the nation’s eighth graderseskcat the basic level; in 2011 these
scores remained unchanged. These results indita@ethe majority of students would
enter high school reading one or more levels belmaninth grade level. In the face of
Senate Bill 319, the No Child Left Behind (NCLB) tAeducators are sensing the
pressure to meet adequate yearly progress (AYPRydoucing students who can read at a
proficient level. This researcher believes thaetimg the federal mandate expectation
that 100% of all students exhibit reading proficigiby the year 2014 will be difficult.

In the 2006 article “Graduates Can’t Master Coll&g&t” by Manzo it was noted
that students be on a proficient/advanced readaui in eighth and 10th grade, but by
graduation they will not likely be prepared to neagshe complex reading tasks they will
encounter in college. According to Manzo (2006is a known fact that reading is a
critical core skill, and ACT makes the case thatdseeading instruction and rigorous
standards for high school reading needs to benpptiaice. This information is based on
the study, “Reading Between the Lines: What the AR&Teals About College Reading”

by ACT (2006) which highlighted that only 51 % ¢fidents taking the ACT were
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college ready. Also based on data from NAEP, teigelase in reading scores at the high
school level shows that the problem is widespreadss the nation.

One step toward meeting this expectation was thieldpment of Common Core
State Standards in English Language Arts. Theselatds were developed under the
direction of the National Governor’'s AssociationGN) and the Council of Chief State
School Officers (CCSSO) to address the lack ofipiit readers and ensure that all of
this nation’s students are being held to the satpeaations regarding reading. Forty-
six states have adopted these standards, withxtdep®on of Alaska, Texas, Virginia,
and Nebraska (Common Core Standards Initiative2R0Amos (2013) stated that
reading has been declining in the nation for twoadies. However, Common Core
Standards for English Language Arts (ELA) might @atend to the decline. Amos
(2013) stated the standards for ELA are changingnly what students are reading but
how they are reading. Fiction will no longer doatethe ELA curriculum on the
elementary level under Common Core. There wilal&®-50 split, 50% nonfiction and
50% fiction. The expectation for secondary stuslénthat 70% of their reading is
nonfiction and 30% fiction. Although Amos (2013aiched that this may appear to be a
drastic shift, it is a shift that will put studerds track for college or career texts.
Teachers are going to have to challenge studetisdome more engaged with the text in
order to glean meaning. The shift in ELA currigulshould improve NAEP and ACT
reading scores. The 2009 NAEP reading data andethelopment of Common Core
Standards prompted President Obama’s administredgiamake the decision to fund
research to explore how reading instruction isvaedéd in the classroom, initiating its

Reading for Understanding Research Initiative (QlliReSabatini, Bruce, Pillariseth, &
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McCormick, 2012). This researcher believes thatféldleral government’s action sends
the message to teachers that literacy is an isstertust be addressed in order to prepare
young people to meet the arduous demands of cdiege and the 21st century
workplace.
Statement of the Problem

The Nation’s Report Card (NAEP) clearly shows #hetton must be taken to
address the lack of proficient readers (Nationait€efor Educational Statistics, 2009).
Gewertz (2010) claimed that after reviewing thalffireport of the Carnegie Corporation
of New York’s Council on Advancing Adolescent Lidey, experts are demanding more
sound literacy practices due to the low level olf slemonstrated by students on national
tests. The experts are urging school leaderszin tapstone report “Time to Act” that
they reorganize their districts to make literaoy tornerstone of its work (Gewertz,
2010). According to Gewertz (2010), school systemst engage students in reading
using the Common Core Standards. The traditiopaach to literacy is not enough. It
is time for teachers to acknowledge that literacgyniddle and high school must be taught
across all contents to lay the groundwork for &itar skills that students need to thrive in
college.

The problem is that we content teachers often dealty know what to do about

this problem. With class sizes too large, withekicurriculum driven by higher

and higher state standards, and with too many esucsprep, helping the

struggling readers and writers in any class istogigewin, 2003, p. 1)
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According to Tovani (2000), “Middle and high schditdracy instruction is at a
crossroads. Tomorrow's citizens face greater repdemands than ever before” (p.
110).

Due to the culture created at the secondary |énaliteld teachers responsible for
teaching content, covering the mandated curriculmd, making adequate yearly
progress, instructing students while utilizing bastctices in reading instruction often
was not a practical consideration. “Teachers Imxer been under more pressure.
Pressure to perform. Pressure to cover curriculBnessure to meet standards. Pressure
to ensure high scores on standardized tests” (Wa&w@oudvis, 2007, p. 13). The
content specialist attitude of secondary teachengsh Tovani (2000) defined as their
“focus on content” (p. 20), causes many secondaagtters to fail to consider as a
priority any material outside of their content ardais ultimately means that secondary
teachers believe that their first priority is tesare that the content is taught and that
anything not pertaining to the content of their rsguconstitutes a mere distraction. Such
a belief ignores the need for secondary studerttsipcomprehend and make meaning
of text. Robb (2003) argued, “If we (teachers)’tiohange our instruction, we
perpetuate the terrible cycle of ‘losing’ studenis’17). This ultimately means that
instruction plays a key role when working with statk to assist them in developing the
reading skills necessary to manipulate texts amdtcoct meaning.

Keene and Zimmerman (1997) posited that in ordentterstand struggling
readers, educators must reflect back to when theeg students to determine the various
instructional methods that helped them to undedstatext; they then can take that

information back to their own classrooms to helgrtstudents make meaning of text.
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According to Robb (2003), “If we want studentsngorove their reading and thinking,
then teachers in grades 3 and above should halprggiconstruct meaning by modeling
and teaching strategies and techniques that sulgaoning to read while reading to
learn” (p. 19). Some secondary educators wouldegrigowever, that if students have not
yet acquired the skills necessary to compreheridotethe time they finish elementary
school, then upon reaching high school, their charmd achieving academic success will
more than likely be limited severely. Goodwin (2D%upported this sentiment, stating,
“Teachers often observe that academic problemaairh the upper grades as a result of
faulty approaches in the early grades” (p. 89)hnsaker (1999) also supported the
notion that acquiring skills in the early yearsngportant, stating that, “In the lower
grades, reading means acquiring the basic skilleobding and comprehension. After
students learn the basics of constructing texy; treed to learn the art of mining the text
for meaning” (p. 102). In other words, this is therence between simply learning how
to read and reading to learn. Lemov (2010) suggetstat every teacher is a teacher of
reading and that teachers should make it a pritmityelp students unlock the meaning of
text because once they can read for meaning, trega anything. Therefore, secondary
teachers should work to ensure that they weavadseinstruction into the curriculum
(Tovani, 2000).

According to the learning pyramid hierarchy develbfy the National Training
Laboratories (NTL) for Applied Behavioral Sciencetihe 1960s in Bethel, Maine, there
is a 50% retention rate of learned material whadestts participate in a discussion
group, 75% when they learn by doing, and 90% wheg teach each other (Wood,

2004). Literature Circles are small, temporargdssion groups of students who are
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reading the same work of literature and who eacbeatp take specific responsibilities or
roles during discussion sessions, include all tbfabese components (Daniels, 1994).
These circles meet regularly, and the discussitas ichange at each meeting. When a
circle finishes a book, the members decide on waghowcase their literary work for
the rest of the class. Daniels (1994) stateddbiéborative learning is an educational
best practice that can increase achievement wheerstis are allowed to participate in
cooperative structures within the classroom. hitre Circles can serve as vehicles to
assist students in progressing in reading duestio $tructure, which allows students to
think critically, have a voice, and engage in a magful reading experience (Lin, 2004,
p. 23). According to Daniels (1994), “Literatur@des turn reading instruction upside
down in almost every dimension” (p. 6).
Background of Research Site

The researcher chose to address Literature Ciatlde secondary level as a best
practice in reading instruction. According to hexas Education Agency (1996),
research-based reading instruction allows childgwortunities to both understand the
building blocks and expand their use of languag#) bral and written. “In literature
circles, students are able to enhance reading slairn from each other, gain self-
confidence, improve oral and written communicatdiscover important themes that run
through literature, and have fun in a socially iatgive environment” (Pitman, 1997, p.
19). The topic for this study evolved becausesttéing where the researcher is
employed as a Teaching and Learning Facilitatodee& pathway to interweave literacy

instruction into the Communication Arts classroamserder to give students the
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opportunity to delve deeper into texts and learmé&mipulate them in order to glean
meaning.

Based on her experience as a former secondarydartgicher and Reading
Specialist, the researcher believes that teachitgats how to read and decipher text
often is not a priority for secondary teachersriheo to progress through the district’s
curriculum. At the school that served as the s&ith; the state assessment data aligned
with the researcher’s observations of a Commuranafirts class; for the most part,
students followed the lead of the teacher, who lsleved the responsibility for
discussing the text thoroughly, which created nofr@ teacher-centered classroom. The
students were not accountable for their learnifgclvin turn made students passive
learners, because they did not have to work atrstateding the text, because the teacher
relieved them of that responsibility by giving théime information they needed to know.
A review of the school’'s Communication Arts datanfrthe past six years revealed that
students scoring in the proficient and advancedeaement levels ranked the study site
as one of the highest performing high schools @i tbchool district. However, scores
plummeted in the 2004-2005, 2005-2006, and 2006-2@600l years. Based on the
Communication Arts state assessment data and SticdReading Inventory (SRI) data,
the researcher felt there was a disconnect thategkin the instructional practice at the
secondary level. The data revealed that the staseeded to take more responsibility
for grappling with the text in order to understdhd concepts instead of waiting for the
teacher to point out pertinent elements. Morentgethe school has started making
gains and made adequate yearly progress in 201&xaeeded the state average in the

English Il End of Course Assessment at the conafust this research in 2012.
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Reading instruction in the study site’s Communmat\rts department served as
the focus of this research. At the time of thelgiuhe school had 441 enrolled students,
66% of whom were female and 34% male, with an ettynbreakdown of 73% Black,
22% White, and 5% other. The percentage of stgdehb qualified for free/reduced
lunch was 81%. However, it is important to notat tthe Communication Arts
department has had a history of high turnover athers due to retirement; these
teachers often have been replaced by substitutesmehe not designated as highly-
qualified candidates, or by teachers who were @faah alternative teaching program. At
the time of the study, only two teachers had beembers of the department for three
consecutive years. Despite the teacher turnovelimahe Communication Arts
department, the researcher noticed that teachekscemter stage in the classroom and
more or less fed students what they needed to knsi@ad of the students having to
grapple with the text in order to make meaningisType of instruction is not a research-
based best practice, and the Communication Arts @sgtlicitly indicates that this
method is not working. The Texas Education Ageid®®6) has stated that research-
based reading instruction allows children oppottasito both understand the building
blocks and expand their use of language, bothamalwritten. McMahon and Goatley
(1995) claimed that educational reformers are gusy the traditional discourse
patterns in the classroom that leaves the studempassive stance and instead insists
that teachers include peer-led groups where sta@deatinteracting with each other to put
the students in a more active role in their leagrfm 23). “Once students have learned
how to read, and move through middle and seconstdrgol, reading is still regarded as

a passive act of receiving someone else’s meaifighelm, 2008, p. 20). The social
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interaction that takes place in a Literature Cirsla key component of its success. “To
be able to verbalize the content, to listen to iothedes of thinking, and to hear other
perspectives all contribute to deepening comprebeh&Burns, 1998, p. 126).
Therefore, the researcher felt it necessary tatiigesnresearch-based instructional
practice in literacy to get the momentum of readmgarn going in the Communication
Arts department.

Purpose of the Study

The purpose of this study was to measure the effaatplementing Literature
Circles in a secondary Communication Arts classroomeading comprehension.
According to Daniels (1994), Literature Circles aneall, temporary discussion groups
composed of students who are reading the sameafditkrature and who each have
specific responsibilities during discussion sessionhe circles meet regularly, and the
discussion roles change at each meeting; whenrttie inishes a book, the members
decide on a way to showcase their literary worktlerrest of the class.

The assessment tool utilized to measure the effaotplementing Literature
Circles was the SRI (scholastic reading inventoifhe SRI was selected as the
assessment tool because it is a research-basedasse of students’ reading
comprehension ability and it provides both “criterireference and normed-referenced
test results” (SRI, 2006b, p. 137). “SRI allowsiyto determine student reading levels,
compare these levels to normative data, and gduggeftectiveness of instruction and/or
intervention”(SRI, 2006b, p. 127). This inventorgasures a student’s reading level
using a Lexile measure, which allows the teacheo(shart the student’s growth over

time. Also, in 2009 the National Center on Respdonsintervention ranked the SRl as a
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reliable and valid assessment to measure ovenalprehension and as “an effective
assessment to:

Identify struggling readers.

Apply as a universal screener and monitoring tool.

Monitor progress toward AYP goals.

Monitor effectiveness of instruction.

Establish obtainable and realistic growth goalsstodents.
Indicate expected performance on state tests.”l, @R6a, p. 2)

Overview of the Methodology
This study utilized a mixed methodology consistiridgpoth qualitative and
guantitative data collection.

Research Questions

Q1: Does the implementation of Literature Circlethe secondary level increase reading
comprehension, as measured by Lexile Scores ofdhelastic Reading Inventory
(SRI)?

Hypothesis: There will be a difference in readiognprehension after implementation of
Literature Circles at the secondary level, as nreashy a comparison of pre and post-
Lexile scores achieved on the Scholastic Readingnitory (SRI).

Null Hypothesis: There will be no difference in d@ay comprehension after
implementation of Literature Circles at the secopd@vel, as measured by a comparison
of pre and post-Lexile scores achieved on the &shiolReading Inventory (SRI).

Q2: Do secondary students participating in Litematircles score at a higher reading
Lexile on the Scholastic Reading Inventory (SR8rtlstudents not participating in

Literature Circles?
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Hypothesis: There will be a difference in readirexile scores after implementation of
Literature Circles at the secondary level, as nreashy a comparison of pre and post-
Lexile scores achieved on the Scholastic Readingnitory (SRI).
Null Hypothesis: There will be no difference in tleading Lexile scores after
implementation of Literature Circles at the secopd@vel, as measured by a comparison
of pre and post-Lexile achieved on the Scholastiadihg Inventory (SRI).
Q3: Does teacher fidelity of Literature Circle iraplentation impact reading
achievement? (Teacher fidelity refers to teacheigypants adhering to the schedule to
allow student participants to meet within theirdrdture Circle groups once per week for
45 minutes.)
Q4: How do teacher observations by and conferemttbghe primary investigator assist
in teacher fidelity of Literature Circles?
Q5: What are the views of secondary Communicatigs gtudent and teacher
participants?
Limitations of the Study

This study had several limitations. The findingsé limited generalizability
because the sample population consisted of 10ttegtadents and teacher participants
from one urban high school in the Midwest whererdszarcher was employed at the
time of the study. The research also was limitetthé secondary level, and the findings
based on only one diagnostic. The survey givesiudent and teacher participants is
non-standardized and has no reliability data aasedtiwith it. Another limitation was
the school of study has certain criteria for stugém maintain enroliment at the school.

This means that Literature Circle student participanay be withdrawn if they fail to
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meet the standards of academic progress at thelschstudy. Those standards are: 2.5
GPA (grade point average), 90% ADA (average ddtgralance rate), and no discipline
infractions.

In addition to the researcher being employed asth®ol of study, the study
being limited in its scope and enroliment criteaapther limitation of the study is that
the researcher did not spend two semesters witbailme teacher participant. Although
the student participants were the same, teacheesditierent styles of teaching as well
as different class cultures which could possiblpact how the students perceive their
participation in Literature Circle groups. Finaltire participant population included
students who were receiving some type of intereeniy the Title | Reading
Intervention teacher, which could affect the result
Definition of Terms
Common Core State Standards (CCSS)

Set of shared national standards ensuring thdésts in every state are held to

the same level of expectations that studentsamitrid’s highest-performing

countries are, and that they gain the knowledgesaills that prepare them for

success in postsecondary education and in thalgobna. (Kendall, 2011, p.

1)

Comprehension “Comprehension means that readers think not anbut what they are
reading but about what they are learning” (Harve§&udvis, 2007, p. 15).
Comprehension Strategies“Good readers use the following 7 Keys to unlowaning:

create mental images, use background knowledgeyuestions, make inferences,
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determine the most important ideas or themes, sgigtl information, and use ‘fix-up’
strategies” (Zimmerman & Hutchins, 2003, p. 5-6).
Construct Meaning: “Building knowledge and promoting understandifgfarvey &
Goudvis, 2007, p. 15).
End of Course (EOC)
The Missouri Assessment Program assesses stugengsess toward mastery of
the Show-Me Standards which are the educatioaatlstds in Missouiri...
End-of-Course assessments are taken when a shumergceived instruction on
the course-level expectations for an assessnegardaless of grade level.
(Missouri Department of Elementary and Secondanyc&tion, 2009, para. 1)
Explicit Instruction : According to Harvey and Goudyvis (2007) teachbmsaskids how
think when they read. During this modeling prodesghers use a gradual release of
responsibility approach (Harvey & Goudvis, 20072(-21).
Literature Circles: According to Daniels (1994), Literature Circles amall, temporary
discussion groups of students who are readingaime svork of literature and who each
agree to take on specific responsibilities durirsgualssion sessions.
Metacognitive Awareness“to be metacognitive-aware of their own thinkiagd to use
that awareness to strengthen and intensify thelergtanding of what they read” (Keene
& Zimmermann, 1997, p. 37).
National Assessment of Educational Progress (NAEP3Jso known as the Nation’s
Report Card: According to the National Center for Educatioattics (2009), “It is the
largest nationally representative and continuirggasment of what America's students

know and can do in various subject areas” (para.l).
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Professional Learning Community. According to Schmoker (1999), Professional
Learning Communities (PLCs) are groups of teacimedepartments, grade levels, and
schools that encourage effective, collaborativentgark and produce results.

Proficient Reader. “Proficient readers know what and when they amagrehending
and when they are not comprehending; they can uaeety of strategies to solve
comprehension problems or deepen their understgmdia text” (Keene &
Zimmermann, 1997, p. 22).

Reading Achievement The National Center for Education Statistics @0@efines
reading achievement as, “expectations of studembipeance in relation to a range of
text types and text difficulty and in response taety of assessment questions intended
to elicit different cognitive processes and readiefaviors.” (para. 1).

Read Aloud Harvey and Goudvis (2007) cited information bgl€ase, author of The
Read-Aloud Handbook, that a read aloud serves mparposes: such as to reassure,
entertain, inform, explain, arouse curiosity anspine (p. 47).

Reading for Meaning According to Silver, Dewing, and Perini (2012ading for
meaning is “a research-based strategy that hdlpsaalers build the skills that proficient
readers use to make sense of challenging text§)(p.

Scaffold: According to Robb (2000), scaffolding during reeplis when the teacher
provides support of the reading process, beforendand after reading by allowing the
students to observe them as they model how a gyraterks (p. 84).

Scholastic Reading Inventory (SRI):*a research-based, computer-adaptive reading
assessment program for students in Grades K—-12basures reading comprehension

on the Lexile Framewofkfor Reading” (Scholastic Reading Inventory, npaa. 1).
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Strategic Learners/Readers:These are readers who use the thinking and
comprehension strategies we describe as toolsianee understanding and acquire
knowledge. They are able to monitor and repairmmgawhen it is disrupted” (Harvey
& Goudvis, 2007, p. 26).
Struggling Reader. These are “students who read below grade level™atruggle with
or cannot read a textbook written on grade levebil{b, 2003, p. 16).
Student Accountability: According to Daniels (1994), student accountbdccurs
when teachers do not take center stage, which sltbe/students to take charge of their
learning by developing questions and topics focubsion.
Teacher Facilitator: “In this classroom structure, the students aeeoties making the
choices, raising the questions, doing the talkamgl making the meaning” (Daniels,
1994, p. 7). Teachers serve only as facilitatorthisfprocess.
Summary

The researcher responded to this nation’s poaatiterates by attempting to
increase the effectiveness of literacy instructtmough the use of Literature Circles.
Although this instructional method is commonly us¢dhe elementary and middle
school levels, Daniels (1994) shared how educ#iave incorporated Literature Circles
on the secondary level and even within higher etilutcaettings. This study researched
the effectiveness of Literature Circles at the adawny level to increase reading
achievement. By implementing a classroom infrastme that supported Literature
Circles, students collaborated effectively abotéxt and used textual support to justify

their responses to questions and to derive medrongthe text. The research from this
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study will add to the current body of knowledgearling the use of Literature Circles at
the secondary level.

Chapter 2, the review of literature, will highlighow Literature Circles can
improve the reading proficiency of students so thay are able to engage with complex
texts and meet the challenges of post-secondaimgaéida in this dynamic global society.
Chapter 3 outlines the methodology and researdgrlés the study. Chapter 4
provides the findings and analyzes the resulte®ftudy. Chapter 5 will provide a

summary of the study with suggested recommendatmrfsture studies.
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Chapter 2: Literature Review

School systems that recognize the high percentbggeidents entering high
school who cannot read at their grade level canament early interventions and
provide professional development opportunitiesdéaichers in order to increase reading
achievement. According to the NAEP (National Cefdae Education Statistics, 2009),
76% of the nation’s eighth graders who took theite2011 scored at the basic level in
reading, which is one point higher than the 200EIRAeading scores. These results
indicated that the majority of students would etigh school reading one or more levels
below the ninth grade level. Furthermore, studentsring college had to take remedial
reading courses.

Adams’ (2011) article ifeducation Weehkoted a decline in the SAT scores for
the class of 2011. Of the 1.65 million graduategiors, the average SAT scores
declined by three points in critical reading, twams in writing, and one point in math
due to a lack of both preparedness and EnglisinéjieAs a result of the decline, the
College Board stated that only about 43% of thescte# 2011 who took the SAT “had a
good chance of achieving at least a B- averagedin tirst year of college” (Adams,
2011, p. 9) leaving 57% of those students unlikelfare well academically during their
first year of college. In the 2012 article “SATCA: Most High School Kids Lack Skills
for College,” Marklein stated, “More than half dd22 high school graduates who took a
college entrance exam did not have all of the skiey will need to succeed in college”
(para.1l). Marklein (2012) cited results from thall€ge Board that reading scores on the
national college entrance exams, the ACT and SA€linked between 2008 and 2012.

According to Markelein (2012), the 46 states tratehadopted the Common Core State
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Standards (which are grounded in literacy) mustantd priority to have those standards
in place if they are going to graduate high schsbotlents who are equipped with the
reading skills necessary for the rigor of colle@tosky (2010) stated, “To remedy the
deficiencies in what and how students learn in Isighool English courses, changes need
to be made in our high school and college Englegadtments and our education
schools” (p. 25). The researcher believes thieifgoal of secondary teachers is to
develop students’ understanding of content andguesfhem to meet the rigors of post-
secondary education, then the current readingsamsist be addressed by implementing a
research-based best practice in literacy instracti®iven the scope of this problem,
solutions are urgently needed.

One potential solution is Literature Circles. Takowing literature review
explores how implementing Literature Circles carr@ase reading comprehension at the
secondary level. The literature review is basetheristory of Literature Circles as well
as four common threads that appeared repeatediyghout the literature: student
accountability, community of learners, the develeptrof strategic readers, and
motivating adolescent readers. These are thedbrtbat seem to suggest that
implementation of Literature Circles can lead tor@ased reading comprehension, which
ultimately leads to gains in reading achievement.

History of Literature Circles

Literature Circles have been around for more thdacade. In the mid-1980s,
Daniels along with 20 other teachers coined studeak clubs as Literature Circles
when they started with implementing peer lead dismn groups in their Chicago

classrooms (Daniels, 2002, p. 1). According toiBlan(2002), Literature Circles
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provided an opportunity for students to engage t#ir peers about a selected text.
“They shared responses with peers, listened resiigtb one another, sometimes
disagreed vehemently, but dug back into the tegettle arguments or validate different
interpretations” (p. 1). Literature Circles haw®led since Daniels and his colleagues
began the work with their students. According tdgHerford et al. (2009), “the idea of
literature circles is not new, but since the reteaisHarvey Daniels’ first book in 1994,
literature circles have become a popular practicersy teachers and a popular topic of
research among educational researchers” (p. 4dhield (2002) claimed that there are
many teachers today who have dropped the traditroathod of teaching reading to
involve their students in some type of small, peading discussion group (p. 1).
Rutherford et al. (2009) claimed that there areymaasons that Literature
Circles are popular, but cited research by Claricetdolwadel (2007) that attributed the
success of Literature Circles to being transactioffane reason is that book groups
capture the belief that reading is transactiondlthat meaning is not just found in the
text or reader’s head but also in the transacteiwéen the text and the reader” (p. 44).
Regardless of how teachers today have reinventedature Circles or renamed
Literature Circles, Daniels (2002) stated thatdbénition of Literature Circles still
remain the same for him and his colleagues. Acogrib Daniels (1994), Literature
Circles are small, temporary discussion groups ase@ of students who are reading the
same work of literature and who each have spe@fponsibilities during discussion
sessions. The circles meet regularly, and theudgon roles change at each meeting;
when the circle finishes a book, the members demida way to showcase their literary

work for the rest of the class.
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Although many believe that Daniels “invented” La&ire Circles, Daniels stated
there is really no record of it, but peer led dssians has probably been happening for
centuries (p. 30). However, Daniels (2002) clairtiet first recorded “Literature Circle”
happened in 1634 in the New World on a boat he&mléte colonies based on
information he researched by Laskin and HughebarReading Group (1995), in which
Bible studies with other women (p. 30). Accordingdaniels (2002) this continued
amongst women with sharing of ideas during cooldnd quilting. Sharing of ideas by
women continue throughout present times. Litem@ircles have evolved over the past
decade into Adult Book Clubs (voluntary group otisslwho meet to discuss a common
read text), Publishers’ Support (publishers whapste texts to be read in book clubs
and offer a reading guide as a support), InterroetkBClubs (readers from all over having
a virtual discussion about a common read text),eaaoh celebrity book clubs such as the
Oprah Winfrey Book Club (Oprah recommends a bodbketoead by her viewers and
discusses it with audience and viewers on her sipaniels, 2002, p. 3-5).

According to Daniels (2002) Literature Circles weszeognized in 1996 by the
National Council of Teachers of English and theidnational Association of Reading as
a best practice in literacy instruction (p. 7). Well as “this literature centered reading as
thinking mentality is even reflected in some s&ndards and assessments” (Daniels,
2002, p. 5). The newly Common Core State Standaddpted mandates that students
participate in collaborative discussions underttbading of Comprehension and
Collaboration in the Speaking and Listening Stadda(SL.1) which states that students
can learn from each other through academic contrensa(Ryan & Frazee, 2012, p. 42).

Also, under the Speaking and Listening (SL) stamhdstudents are expected to evaluate a
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speaker’s point of view (SL.3) and cite evidenck.8p(Ryan & Frazee, 2012, p. 45-46).
The researcher believes it is apparent in the histeand Speaking standard that
Common Core encourages such structures as Liter@iwles as a best practice.
Daniels (2002) claimed that this progressive movdrnreliterature instruction promotes
life long readers, “all these activities are a lavay from the old fashioned basal-driven,
round-robin, drill-and-kill instruction of a genéi@n ago” (p. 5).

The researcher understands that knowing the histfoap instructional strategy is
important but asserts that it is more importarkrtow what a strategy is and the expected
benefits of implementation of said strategy. Thenee for the purposes of this study the
term Literature Circles will be the most prevalerim used by the researcher to reference
small, temporary discussion groups composed oksitisdvho are reading the same
literature and the four accompanying threads elkengh authors of the various articles
interchange with other terms such as “literatuvelists, book clubs, literature circles,
literature discussion groups, and cooperative lwhséussion groups” (Daniels, 2002, p.
7).

Regardless of the term used to define literatides, the basic concept behind

this form of literacy instruction is the ability the learner to choose and read a

piece of literature and then within the structof@ small group cooperatively

discuss the literature in critical, thoughtfuldgrersonal ways. (Sanders-

Brunner, 2004, p. 39)

Student Accountability
Various studies have documented the traditiczattier-centered classroom as an

impediment to student learning. It has been sugddbat students attain higher levels of
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learning when they have a primary responsibilityhi@ acquisition of knowledge. The
structure of Literature Circles shifts the accobiliiy for learning from the teacher to the
students. As Lin (2004) noted, “Within each cirdaudents are in charge of their own
learning” (p. 23). Other studies suggest thathteescshould breakaway from traditional
literature teaching methods and recommend thatdtitiee Circles may be one way to
break the cycle.

Although Literature Circles provide an avenue fioident ownership of their
learning, personal accountability is not a natyraticurring phenomenon. Lin (2004)
stated that the teacher first must model for thdestts and when it is apparent that
students understand what it is they need to doptingary responsibility of learning is
then handed over to the students. Once studemesdssumed the accountability for
their learning, their questions instead of the heas’ questions should drive the learning
and expand their insight. Clarke and Holwadel @@®ncurred when they claimed that
implementing Literature Circles enables studentsite the lead in their learning. In
well-designed Literature Circles, each student mosonly read the agreed-upon portion
of the text but also execute an assigned rolederaio engage as an active participant.

No matter how much teachers plan and hold stugersonally accountable for
the work, there are times that a Literature Cigzleup may breakdown. When this
occurs, student accountability does not absolveharesponsibility. The teacher plays
a critical role in the success of Literature CiscleClarke and Holwadel (2007) asserted
that it may be necessary for the teacher to takbh®mnole of coach in order to ensure
and/or maintain the effectiveness of the LiteratDirele. As a coach, the teacher models

how to create sustainability and keep the momerdtthe Literature Circle group going
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by asking questions that require the voice of daigrature Circle group member
(Clarke & Holwadel, 2007, p. 26). According to da and Holwadel (2007), Literature
Circles should be modeled in a way that the stigdemtild easily emulate in order to
have productive discussions. Once the LiteratureléCgets back on track with peer led
discussions that promote and encourage deep tlginkiis time for the teacher to retreat
from acting in a coaching capacity.

Wilfong (2009) stated that an increased sense okeoship internally motivates
students to be prepared for their discussion iin thierature Circles. Not only is there
an increased sense of ownership, but studentsrgreveered to have energetic,
thoughtful discussions because the students arngalated in text reading (Wilfong,
2009, p. 165). The researcher agreed with Wili@@§9) that the feeling of
empowerment and increased sense of ownership ishwilds personal accountability.
According to Daniels (1994), when students corttrellearning, the teacher’s role shifts
from lecturer or leader to observer or “quiet fimibr.” Lloyd (2004) defined a quiet
facilitator as a teacher who is removed from béh®gvoice of learning to allow students
to have the voice that dictates the learning. “l@azher can step back and become a
facilitator while students take primary responsipifor the discussion” (Lin, 2004, p.
24). Literature Circles can help teachers to gelish control of student learning while
empowering students to discover how to delve deepcamprehend text (Lloyd, 2004).

It has been asserted that secondary teacherswftetentionally impede the
development of students as readers because thekhgpoint out significant parts of the
text and tell students what message the authoyimgtto convey. According to Lloyd

(2004), teachers should gradually release respditisgoto the students. The teacher
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must relinquish the role of being the purveyor nbWwledge. In Literature Circles,
however, “the teacher delegates authority to grouuke holding them accountable for
their learning or product. This means less dimestruction and a new role for the
teacher as a consultant to groups” (Kagan, 1994,3). The teacher does not create the
guestions for students to respond to a text nos tleeteacher control the meaning
students extrapolated from the text. Lloyd (20€t4}ed that through gradual release of
responsibility, the reader (student) is then ex¢einthe invitation to become accountable
for interpreting and gleaning meaning from the teBy gaining control of the learning
process, students become personally invested loraxgp and investigating the text in
order to have a genuine conversation in which teeudsion rests on them to ask
guestions that probe into the thinking of theirek#ture Circle group (Lloyd, 2004, p.
119-120). Itis not just about empowering studeois about students’ self-discovery in
a non-restrictive, self-directed learning activity.

Bond (2001) shared the same premise as Lloyd (2@@&rding the necessity for
teachers to gradually release the responsibilitygfarning to the students in order to give
them free reign. Bond (2001) theorized that tlieatifve classroom was one in which the
teacher created a culture that provided studeptsportunity to set the agenda for
discussion. This would be done through a gradcelebse process of the teacher
modeling first how to think, ask questions, anavtwrk with others in a group before
expecting students to do it on their own. Oncet¢laehers give students free reign, they
are empowered to take charge of their thinkingfarditating their understanding when
working in Literature Circle groups. Bond (20013ted that gradual release is often

difficult for teachers. A teacher can often bentbetween being on the outside of the
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group and wanting to scaffold instruction for thedents in the group. However, in
order not to impede on peer-led discussion, thadation of Literature Circles, a teacher
may have to take on various roles. The teachéicgmnt role, according to Bond
(2001), is often the most useful role. The pgpaait role is one in which the teacher can
become part of the Literature Circle group by tgkom the persona of a student member
and modeling the expectations of an engaged paaniti According to Daniels (2002),
students need to witness a demonstration of teaghter interacting with text and
thinking about text. The author suggested that

Perhaps one element most grievously lacking irekperience of most American

schoolchildren is regularly seeing a mature adedtier connecting with a book

for the first time, constructing meaning, talkifgpat the thinking process, and

sharing here and now responses. (Daniels, 20@2)p.

Brabham and Villaume (2000) expressed their viewitgrature Circles as
effective means for students to ask questions hadcesvhile teachers take a backseat in
the discussion, functioning as observers. BrabaadtVillaume’s (2000) view
empowers students to take on the accountabilityhi@ir learning. Literature Circles
allow for intimate engagement with the text and the students’ insights and inquiries
not the teacher’s that drive discussions (p. 27®)erefore, it is imperative to cease from
the typical classroom discussion patterns in whkiehstudents respond to the teacher’s
guestions. Brabham and Villaume’s (2000) belietadklin Literature Circles is the
infrastructure that supports a way to repositiocoaatability from the teacher to the
students. Students become a major contributoreader of the text, in which case they

develop and discuss their own questions and delepet into more critical thinking.
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The roles delegated to students in Literature €srgive them the opportunity to
maintain accountability for their learning whilecheasing the chances of having
“dynamic discussions” (Bond, 2001, p. 577). Acaogdo Daniels (2002), “each of the
roles was designed to support collaborative legrbingiving kids clearly defined,
interlocking, an open-ended tasks...the role shestdwo purposes: to help kids read
better and discuss better” (p. 3). Lloyd (2004¢atiresearch by Daniels (2002) on the
meaning of Literature Circle roles, noting theitrt&ture as a conduit for genuine
discussions, as a temporary support to get theiskgan groups started” (p. 115). When
students feel empowered, they feel that they g@rtaof the process and are more willing
to participate because their voices are being heatde members of the group.
According to Rutherford et al. (2009),

utilizing their specific roles, students have caisations that highlight their

connections to the book, questions they have abeutook, specific parts of the

book they thought to be important or funny, anceoimportant insights related

to the book as defined within their specific rolgs.44)

Blum, Lipsett, and Yocom (2002) suggested that emgoment generates participation, a
willingness to share ideas and be part of the aetimaking process. Literature Circles
shift the role of the classroom teacher to fadtitan which students are handed control
of the learning: to be the ones making choicesngsuestions, discussing and
constructing meaning, and organizing themselvestoplete specific tasks based on the
various Literature Circle roles. When studentseampowered they develop self-
determination. Blum et al. (2002) defined selfedletination as problem solving,

decision making, and metacognition. Students saffrdetermination are responsible for
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their education and are determinants of their astidLiterature Circles promote self-
determination because students have to read vi@bus and determine what is
significant and why it is significant. The rea@gtaches personal significance when
participating in Literature Circles, because Litara Circles empower the reader by
allowing the reader to participate in the decisiaking process and the opportunity to
make choices to become more skilled at expresheiginterpretations of the text as well
as seek clarification if meaning breakdowns whemeting with the Literature Circle.
The scaffolding of instruction is not done by teadher, but by the students participating
in the Literature Circles due to the conversati@alcture it provides for students not the
teacher to determine what is of value in readiligs apparent that self-determination is a
byproduct of Literature Circles since it used bg thader to develop a sense of personal
accomplishment through promoting problem solvirggision making, and self-
assessment.

Ketch (2005) shared the same philosophy as Bluah €2002) that conversation
is the key that assist students in becoming aceblmfor their learning. According to
Ketch (2005), when students are engaged in coni@nséhe teacher can take a step
back, allowing the students to rely on their owmpoehension and ability to think
critically. The student takes ownership of them@ag process when the teacher takes on
the facilitator role. Ketch (2005) argued thatctears must prioritize daily discussion.
Traditionally, “successful” classrooms were filletth rows of silent students staring at
the teacher and copying notes. Although studepsared to be learning in those
classrooms, it is a known fact that this type affeng was not transformational. In order

for students to fully grasp content and “transitiora more complex meaning,” students
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must be engaged in frequent conversation (Ketab520. 10). The students are in
charge of their learning and the conversationtidiegs place in Literature Circles helps
the students to make sense of the world by undetistg different perspectives as well as
pulls the students into the lesson to explore apaed their insight on a deeper level
(Ketch, 2005, p. 12). Clarke’s (2007) view is greement with Ketch (2005), stating
that Literature Circles give students a sense aferghip, inspiring them to have
meaningful conversations with their peers and thepishing them to engage in higher-
level thinking while improving their comprehensiohtext.

The researcher believes that it is imperative fiodents at the secondary level to
be independent learners. The role of the secortdacher is to prepare students for post-
secondary education. Therefore, shifting the actadaility for learning to the student
should not be construed as the teacher’s failutaki® an active role in the students’
learning. The researcher agrees with Lloyd (2@0w) Lin (2004) that the teacher must
instead step back and take on the role of famlitahd allow the students to take the lead.
In this role, the teacher remains involved in #gerhing process, but from an observer’s
perspective. “The teacher is a passive particjgeattking students’ involvement and
understanding of the text” (Day, 2003, p. 4). Bgerving students as they discuss and
guestion the texts while respecting the perspestfethers, teachers can assess
students’ true comprehension based on the typgaeastions they ask and how they use
textual support when responding to text-relatedstjoles (Keene & Zimmermann, 2007,
p. 107). The researcher believes that Literatureés allow for formative assessment,
informing the teacher of what objectives and ski#éshe needs to re-teach in order for

students to delve deeper into a text. If the sitgleave mastered a particular skill, the
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teacher then can decide how to push students fudhesing that skill at a more
advanced level and which skill to teach next.

The article “Teacher-Watching”: Examining TeachetKTin Literature Circles”
by Short, Kaufman, Kaser, Kahn, and Crawford (1966)sed on the role of the teacher
when Literature Circles are implemented in thestiasm. The article described four
types of roles that a teacher can assume in oodstuidents to reap the benefits of
participation in Literature Circles. One rolehetteacher as facilitator, a role in which
the teacher mostly monitors and only prompts sttederth questions if they become
frustrated (Short et al., 1999, p. 378). Basetherarticles reviewed for this chapter, this
role is most commonly referenced and utilized [ackeers in Literature Circles studies.
The researcher has the same belief as Short(@08&P) that this role places the teacher
as an equal as the students in the Literature GroBp the teacher taking on the persona
of a student, the discussion is not driven by gaeher. The second role is that of
teacher-facilitator, in which the teacher givesiaddal information in order to clarify
details or to get students to make meaning ofdéke(Short et al., 1999, p. 379). The
researcher believes that this role can be disreffitecause the teacher may become
overly involved in the discussion and take the poaweay from the students. The third
role is that of the teacher as re-stater of comsevttich involves the teacher asking the
student making the comment to repeat or go intatgredepth if it appears that the other
students did not quite understand (Short et a91p. 379). The researcher also
believes that this role too can cause the teachee¢ome more involved in the Literature
Circle than he or she needs to be. This role shibelintroduced when first modeling

Literature Circles for the class and an expectatifahe Literature Circle groups if for
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some reason it appears as if members of the gromodquite understand what is being
said and the comment needs to be rephrased with demth. By allowing the students
to make this type of discernment, the accountaifdit learning continues to be their
responsibility. Therefore, there is no need fertibacher to take on this role. Lastly, the
teacher may take responsibility for conversationaintenance. Teachers adopt this role
if they believe a Literature Circle group needghialmaintaining order if, for example,
discussion gets off topic, someone cannot heat®time to move forward with the
discussion (Short et al., 1999. p. 379). As withtthird role of re-stater of comments, the
researcher believes that this role of conversaltimaantenance needs to be the students
in the Literature Circle group accountability teoése or the student who is serving in
the role of Discussion Director. Regardless oftfipe of facilitator role the teacher
assumes, “The teacher’s main job in literaturel@€ses tonot teach at least in the
traditional sense of the term” (Daniels, 1994, %). 2

The researcher believes that it is important ammeéseary for the teacher to set the
tone and direction for students as well as model toohave an effective Literature
Circle discussion, but at the same time, the tgatiust have an awareness of the type of
role he or she assumes because it can have antiorpe student outcome. The
researcher supports Lin’s (2004) statement thahtya need to break away from the
traditional way of teaching literature. The sloiflearning from being the responsibility
of the teacher to that of the students must haggbka underlying goal is for students to
become invested in their learning. In order fos titappen in an almost seamless way of
students being empowered in the learning prockesesearcher agrees with Lloyd

(2004) that the teacher must employ a gradual sele&responsibility. Therefore,
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especially at the secondary level, teachers do@ed to be in front of their classes
providing direct instruction. Teachers shouldallor daily opportunities for students to
learn with peers in an infrastructure such as atiae Circles. Literature Circles
challenge students to be accountable for theiniegr have meaningful conversations
with peers, and become self-determinant learnershwhill prepare them for the rigors
of post-secondary education.
Community of Learners

In addition to empowering students to take respmiityi for their learning,
Literature Circles create a community of learnéis,(2004). As a community of
learners students are able to teach and learndsmi other, become better listeners as
well as develop an understanding of text by respgthe multiple perspectives
presented in the Literature Circle groups. In ofdestudents to want to take the risk of
sharing their often personal thoughts about a tbey must feel that the environment is
safe and trusting. “Within these groups, relatiops between peers are fostered, roles
are outlined and described, and language becoraesetiicle for navigating
conversations around literature, literacy, andiem” (Casey, 2009, p. 292). Casey
(2009) utilized the organization of Literature &€ to become a learning club which, in
essence, highlights how students work togethernigue social community to discuss
texts. According to Casey (2009), this transforaradf Literature Circles is a paradigm
in which students are working in a smaller commufribm the larger classroom context
to construct and deconstruct text. The variousqral experiences that each member

brings to the group are essential in shaping tine@sation and become a catalyst for
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learning. Their work in their unique, collabora&igommunity of learning evolves and
dissolves based on the reactions to the text dadhictions with the text.

Samway et al.’s (1991) view on the community aspétiterature Circles is
similar to Casey’s (2009) position in that Litena\Circles provide an avenue by which
students develop a sense of belonging and commuvtiigh then allows them to share
their ideas freely. According to Samway et al.q1Rduring this dynamic discourse
students trust the group to appreciate their ingig as they gain new insight from
others. “Difference is respected but views mussuggported” (Samway et al., 1991, p.
199). The climate that Literature Circles offeprse that must be safe in order to allow
students to talk about key issues in society tretdficult to discuss such as race and
racism that may arise in a text. The talk willnleme natural in such an environment.
Having an environment that allows for natural tiglialso an opportunity for students to
grow in literacy by being able to fine tune theladyses.

The researcher is in agreement with Casey (2009 5amway et al. (1991) that
if talk is to flow in order for the students to leaglynamic discussions in Literature
Circles there must first be a sense of trust amamgsbers, respect for others’ ideas,
and a climate of safety. All of these must be @n¢# students are going to truly become
a community of learners. In a Literature Circlewgy that promotes a community of
learners, students are able to utilize text in Wagome to a new understanding about
topics that are generally quickly skimmed overlopged over due to its sensitive nature.
However, Literature Circles becomes that outletstodents to feel free to share their

ideas without any fear of recourse or judgment ttmeomembers of the group.
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Burns (1998) asserted that Literature Circles eragtositive shift in the
classroom climate from the teacher to one that ptescollaboration and responsibility
among students. Collaboration is a key instruetictrategy that often falls under the
auspice of cooperative learning. “Major reportsirvirtually every teaching field from
the key professional societies and research cetiave formally defined collaborative
learning as a key ingredient of best educatioratture” (Daniels, 1994, p. 9). After
much research, cooperative learning has been isstathlas a high-yield strategy
(Marzano, Pickering, & Pollock, 2001), meaning lilaised appropriately, students will
make gains on high-stakes tests, such as statesassats. “Cooperative learning has an
effect size of .78 (which means 27 percentile gaiodoperative learning groups have a
powerful effect on learning” (Marzano et al., 200187). Daniels (1994) also confirmed
that research dating back two decades showedttiddrds made achievement gains
when they worked together.

Literature Circles provide an outlet for studemt$10 longer participate in the
“individual act of creating meaning, but the so@at of negotiating meaning” (Burns,
1998, p. 144) among members of the Literature €igcbup. According to Burns
(1998), this positive social interaction is keystacess because students are working
together to build a community of learners who shiarthe responsibility of creating
meaning of text, hearing other perspectives, liatgto others’ thinking, and verbalizing
what is read as well as taking the risk to shaeasd

A study by Polleck (2010) also supported the idhed tvhen teachers relinquish
control of the classroom in order for students twkacollaboratively, students can begin

sharing their constructed meaning of texts. PkI(@010) believed that the teacher must
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convert from the traditional type of classroom toyide transformative spaces like that
of Literature Circles. Polleck (2010) stated thatansformative space enhances the
social and reading development and provides theridor students to have
conversations about texts. Based on Polleck’sqR@brk, the framework is a three step
process of transaction, interaction, and transftiona The first process of transaction is
when the students individually engage with a text make meaning of the text in
isolation. Polleck (2010) referenced researchh@eReader Response Theory by
Roseblatt (1978), that transaction is where thdeeand the text meet and the
construction of meaning happens in an efferentasthetic manner. During the efferent
process the reader reads to acquire informatiorcangrehend the text whereas in an
aesthetic process the reader construct meaning bastheir prior experiences (Polleck,
2010, p. 52). This ultimately means that readihtgxt should not just be restricted to
learning but to understand self. The second dtépegorocess is interaction. It is only
when the student begins to share his or her respaisout a text with others does it
become transformative. Daniels (2002) proclaimgmpsrt of Rosenblatt’'s Reader
Response Theory, “we take seriously the literaeptit of reader response, which says
that students cannot effectively move to the l@felnalysis until they have worked
through, processed, savored, shared their persesfabnse” (p. 23). In the interaction
process, Polleck (2010) also highlighted reseammm fVygotsky (1978) that textual
meaning is best constructed through a collaboraiiveersation. Students are working
as one unit to create that discourse to learn frartiple perspectives and delve deep to
make sense of a text. Regardless of where a reashethe process, Polleck (2010)

stated that both transaction and interaction meshérged in order to truly transform as
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a reader. In order for the merge of transactiahiateraction to happen, Polleck (2010)
claimed that the teacher must relinquish contrdl @iow for students to work in a
collaborative setting on their own constructiomafaning of the text and add to their
own personal transaction so that they can haveypges of conversations that provide
transformative experiences.

Research by Clarke (2007) supported this findindicating that moving away
from the traditional teacher-centered classroomnegstudents the voice they need in
order to “create vibrant discourse communitiestéiacting together allows them to
become more critical thinkers and improve their poghension of texts. Literature
Circles are driven by the belief that learning reqppwhen students are interacting.
Students will be able to achieve the literacy amdrpersonal skills needed for academic
success when teachers reconsider and restructutetitional classroom. When
students are working together the thought procebgher than that of a teacher-led
classroom when the teacher is in control of theudision agenda and the questions to be
asked.

Daniels (1994) emphatically asserted that readeed and love to talk. During
the discussion component of Literature Circles, énvav, students also are encouraged to
listen to and respect the multiple perspectivetheif Literature Circles group members
(Long & Gove, 2003). It first begins with the resd individual transaction with the text
before being able to engage with others in a mifeetere manner. Long and Gove
(2003) claimed that Literature Circles level thaymhg field by allowing equal
opportunities for all members of the group to regpand support each other’s thinking.

Students not only connect more profoundly with teelves but with each other because



EXPLORATION OF LITERATURE CIRCLES 36

they are able to explore and share without reservat a way that is purposeful,
reflective, and one that pushes their thinking @é&nGove, 2003, p. 354). According to
Long and Gove (2003), during this authentic leagriime students become vested
because they take the risk in sharing their thaughtl feelings as well as disagreeing in
what is being discussed.

Conversation that is focused on reading providearaework for talk. Ketch
(2005) stated that when students hear others’ pointiew, their level of understanding
increases. By allowing the perspectives of othetselp shape their understanding of
texts, students grow as readers. In Lloyd’s (2@34perience, “Students shared their
guestions and the group listened and provided BeEdbStudents referred to the text to
prove their points of view” (p. 22). The Commonr€&tate Standards expect that
students will utilize textual evidence as a meansupport their responses to text (Ryan
& Frazee, 2012, p. 7). Students do not alwayseagith each other during Literature
Circle discussions, but Samway et al. (1991) dbedrthese disagreements and the
ensuing discussions as critical components in atigwtudents to gain new insights and
to become more motivated and knowledgeable readstch (2005) also claimed that
“conversation is our connection to comprehensi@’9). The ongoing dialogue that
occurs becomes a social inquiry because studentstaning, composing meaning,
refining meaning, and analyzing all the ways inathiearning takes place. The
conversation enriches knowledge through how thimkinanges from before the actual
conversation. Like Polleck (2010), Ketch (2005¢re=d to Vygotsky's view of learning
as a social activity. Consequently, students needt only have those internal dialogues

when reading, but must be provided with the oppotyito share with others. Itisin



EXPLORATION OF LITERATURE CIRCLES 37

those conversations that feedback, clarity, arehgthening of meaning is given that
could not have been possible in isolation (Poll@€K,0, p. 53). Therefore, the teacher’s
responsibility is to promote ongoing learning bgating opportunities in the classroom
that encourage students to participate in learoomgmunities with their peers and to take
the risk to share their ideas with others.

Beers (2003) firmly believed that talk about testsore criticaduring the
reading experience than after it. During convémsatstudents are unconsciously
employing cognitive strategies to construct meanamgl through conversation, they are
able to become deep, reflective thinkers (Ketcl®520 Marzano (2007) declared that
one benefit of students working in groups is thparfunity to digest new information
from various reference points. “It allows eachdstot to see how others process
information, and it allows each student to see btvers react to his or her processing
information” (Marzano, 2007, p. 43). In this walysagreements and discussions allow
students to become more discerning readers asnwedl open thinkers.

According to research by Wilfong (2009), the distos that Literature Circles
promotes allows students to make meaning. “Talkenature circles gave plenty of
evidence of the children using language as a totilihk together” (Pearson, 2010, p. 9).
According to Pearson (2010), if the Literature &rdiscussions are effective, students
not only gain insight through others’ interpretasdut also begin to understand
themselves as readers. Pearson (2010) stateitlithah accepted notion that talk
enriches students’ interpretations in Literaturecles. The collaborative talk allows
students to become engaged without the teachegmirescollective thinking and

contribute to joint construction of meaning (Pears2010, p. 3). During the process of
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joint meaning construction students are sharing theught process with each other.
However, it must be noted that not all talk is Hexa to the learning process. Talk that
is not beneficial is when talk may not flow, ofSkabehavior may occur or the
conversation in the Literature Circle may be supeifbecause it is dominated by one or
two individuals (Pearson, 2010, p. 4). Accordiod’earson (2010) whatever the reason,
group talk can fail if students are not aware efghound rules for conversation or the
types of talk they are engaging in.

Pearson (2010) focused the Literature Circle sardynd Mercer’s types of
children talk which is categorized into three areagploratory, cumulative, and
disputational. Exploratory talk is when students\aorking together to reason and
construct meaning. There may be times when ideashallenged or counter-
challenged. During exploratory talk responseda@cased, and everyone has a voice.
This talk has more than a social value, it addbeaeading experience. Students in this
type of talk use language to articulate their ideag evidence to support their responses,
and feel safe to voice their opinions. Then the@mulative talk which is mainly social
rather than cognitive which makes it different fremploratory. When students are
having cumulative talk in Literature Circles, theng not questioning or making meaning
of the text. There is no inquiry, and student oeses are not critical in their thinking.
The responses lack connection and are often ramdomture. Since there is some type
of unwritten code of mutual acceptance, studemsimoe on in this talk of talk without
any challenging of the validity of the responsesstly, there is disputational talk.
Disputational talk is a non-cooperative type ok tal which the students in the Literature

Circle groups refuse to view other’s perspectivas @onsistently try to gain control of
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the conversation. This type of talk can becom®leraatic and a source of dissension
amongst the Literature Circle group members. $puliational talk it is apparent that
students are not aware or not adhering to the esatren ground rules which make for a
dysfunctional discourse that does not lead to ngakieaning of text or building a
community of learners. Although it is not the @mover structure the discourse that
occurs in Literature Circles, Pearson (2010) statesdimportant to know the types of
talk that can happen and encourage students t ®aibmmunity in which students learn
from each other.

A review of various studies by Mercer (2008) reeeahat students who
participate in collaborative learning are able igrdss topics effectively and enhance
their problem-solving skills because, through dsston, students attempt to achieve
some type of consensus. The highlights of Merd@0€8) studies include the assertion
that Literature Circles form the basis for studdraging powerful conversations about
texts in order to develop the skills they needrapgle with more complex texts.
Mercer’s (2008) research is grounded in Vygotsk$%78) philosophy of social
interaction and how dialogue impacts another pésdearning and understanding. In
the scope of his research to highlight the fun@liatynamics of dialogue, Mercer (2008)
introduced the notion of various types of talk: lexatory, disputational, and cumulative.
However, Mercer’s (2008) research lends itself moneromoting exploratory talk in
peer led groups. Exploratory talk is when studerdsk together in an equitable manner
to achieve consensus of meaning, open sharingpfmpe ideas, and explain reasoning.

This type of talk promotes learning and understagtiecause it is focused and
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sustainable, because students are self-regulatedriotogether to problem solve without
teacher intervention.

Although research by Pearson (2010) centered arblander’s three types of
talk: exploratory, cumulative, and disputationalll8fand Jennings (2011) take the
awareness of the types of talk to another levehimourage students as they become a
community of learners in Literature Circles to ddies the impact of the types of talk on
their learning. Mills and Jennings (2011) beli@vereating a culture of inquiry to enrich
the nature of Literature Circle conversations. eAfesearching and documenting
Literature Circle practices for over five years|Istland Jennings (2011) discovered six
practices of inquiry: (a) dynamic and dialogic @maral and interpersonal); (b)
multidisciplinary perspectives; (c) attentive, prajy and thoughtful: (d) relational and
compassionate; (e) agentive and socially respasaiold (f) reflection and reflexivity
(p.591).

All six of the practices of inquiry are used in garction in an effective Literature
Circle with students having conversations. Stusl@rito constructed a discourse that
was dynamic and dialogic were sharing and buildingheir personal understandings.
They also respected and valued multidisciplinamgjpectives in that through this inquiry
of viewing other perspectives their knowledge geewl expanded. At this point of
inquiry in the conversation, students were attentprobing, and thoughtful. This means
building on their knowledge through critically gtiesing in order to come to a deeper
understanding of the text. Students then tram&tido a discourse of inquiry as
relational and compassionate. They paid atterttia@ach other and contributed to their

own learning community by supporting each othdeamers. None of the
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aforementioned practices of inquiry can happenautistudents being agentive and
socially responsible. This inquiry plays a centadé in students knowing and following
the rules and social norms of conversation, byeetspg each other, and knowing how to
work together in a manner that is aware of the daues and structure of the Literature
Circle. Without the inquiry practice of agentivedasocially responsible, Literature
Circles can lose their impact because studentsarillowing the routine which can
distract from having engaging, thoughtful convaoset about text. Lastly, and most
important is the practice of reflection and refletsi which brings everything together.
Reflection and reflexivity allow students in Liténege Circles to study themselves and
their group members to get in touch with the preasd make intentional decisions to
deepen their understanding in order to grow. theowords, students reflected (looked
back) and then became reflexive (studied themsébsestgrow themselves). They
moved from reflection on ‘what is’ and envision&hat might’ be to make positive
changes in their literature circle talk” (Mills &dnings, 2011, p. 591). It should not be
expected for the culture of inquiry to be createdraight in Literature Circles. Veering
off track and off task behaviors can happen inraigre Circles; however, the teacher
must make it possible for students to witness attge Circles in action implementing a
culture of inquiry. This can be done through desta@tions, professional videos,
observations of Literature Circles, etc. It doesmatter the path that is chosen to
encourage students to have productive conversatdrterature Circles; the goal is to
not give up when conversations breakdown. Teadtsrs to help students look beyond
the surface to make discussions more productiveigotbus. Students need to build

and maintain as a community of readers and ndtieedmplexity of talk and its impact
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on learning. Students need to be aware of nowthg” but the “how” and to focus on
their actions and interactions to transform theiderstanding by utilizing the six
practices of inquiry. By teaching students howaoe purposeful talk, their use of
inquiry will permeate into other settings.

Nichols (2006) asserted in the baBkmprehension Through Conversation: The
Power of Purposeful Talk in the Reading Worksti@t the traditional model for
education does not prepare students to meet thardenof the professional world or
equip them with the skills needed to construct ustd@ding in order to make sense of
our dynamic society. Nichols (2006) stated thattthditional model of school was
based on the industrial world. In the industrialr\d people were required to work
independently with no need to think, but just ddichols (2006) cited Paulo Freire’s
banking model of instruction, “Education thus beesman act of depositing in which the
students are the depositories and the teaches gabositor” (p. 2). Since then the way
of working together has evolved from working irosilto teamwork. With today’s
successful employers relying on the collectiveliigtence of workers, they are placing a
great emphasis on the communication skills andiboliative learning capabilities.
Therefore, educators must rethink how they vieviodiae and look at it as one of the
most effective tools that can transform our clagsr® into collaborative learning spaces.

Nichols (2006) stated that purposeful conversati@ampen when people are
sharing together and combining their knowledgeréai® new knowledge. “The ability
to construct ideas with others through purposeidilil or dialogue is essential” (Nichols,
2006, p. 4). The ability to engage in conversatiath others is valuable. However,

teachers must recognize that not all exchangesobuarse are purposeful “thoughtful
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listening and responding. It is a time when pgéints collaborate and co-produce
meaning” (p. 7), but rather limited to the chitcleatel “loosely connected string of ideas
with no particular focus other than enjoyment gleasonal interchange” (p. 6) which
does not suffice if teachers are going to predase students for the world. Teachers
want their students to be able to engage in irtielsd purposeful talk and to be able to
problem solve when situations arise as well asteneaw knowledge in collaboration
with others. Nichols (2006) claimed that to prepstudents for purposeful talk, teachers
must invite students to share their ideas and opsi It is not something that should be
done at a certain time of day or specific periotirok, but should be present at all times.
It is important that students know that purposédill is not just about reading, but the
essence of learning.

The ability to work collaboratively is an essentitd skill. The researcher
believes that people do not occupy a world in wiaearything revolves around self.
Ketch (2005), Lin (2004), and Harvey and Goudvi30@®) agreed that people can refine
their own knowledge just by listening closely te therspectives of others. Long and
Gove (2003) believed that by engaging in a critdiatussion with other students in
Literature Circles, students are encouraged tdthiitically, question each other, and
become more reflective. “Literature Circles allokildren to apply their natural
socializing tendencies in a productive manner, mgkearning meaningful and hopefully
internalized for additional future learning” (Pitmal997, p. 4). Several articles in this
section pointed to Vygotsky (1978) and the belittsocial interaction is the key to
learning. Vygotsky (1978) stated that the zonprokimal development between the

actual developmental level and the level of posmtevelopment is determined through
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work with peers or guidance by an adult. He furphesited that educators must make
every effort to provide a learning environment tisanhclusive for students and affords
them the chance to interact. “They learned to Backading and from talking about
their reading” (Samway et al., 1991, p. 204). BsealLiterature Circle discussions and
guestions are student-generated, Moeller and Mo@@92) believed that real learning
takes place because students are given the chame@hk with their peers to “dig out the
big ideas” without teacher assistance. “Sociarettion is essential to language
acquisition in literacy learners” (Patterson, 200.712). Vygotsky (1978) stated that an
essential feature of learning is awakened whernild cieracts with his peers in his
environment. The opportunity to discuss a texhwiers, a critical feature of Literature
Circles, helps to increase comprehension. “Theexiic conversations that occur
encourage participants to express their opinianserquestions and issues, and connect
the text to their own lives” (Harvey & Goudvis, 2ZQ@. 54). The opportunity for social
interaction, Burns (1998) claimed, makes LiteratDmeles a means by which students
begin to critically listen to others’ perspectiwelile transforming their own perspective,
thereby deepening their understanding of textsut #&en more important than the
benefits of efficient communication and tangibleduscts, collaborative learning brings
to our classrooms the long-neglected values of deswy, community, and shared
responsibility” (Daniels, 1994, p. 10).

Collaboration is an important skill for studentsf only so that they learn to
respect the opinions of others and refine their &mowledge base, but also so that they
can become truly reflective and critical thinkelowing time for students to talk about

text has been one of the most underused strategiestruction (Allington & Gabriel,
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2012). Students need time talk with peers aboaitsie that they can analyze, highlight
important information, and think about what theydaead. Comprehension is not the
only benefit of peer talking together about te€larke (2007) noted that effective
discussion plays an integral role in helping stuslém develop the basic communication
skills necessary for today’s workforce. “Given tieality of the job-world, it is
incumbent on schools to provide cooperative inteedeent experiences in order to
provide students with the interpersonal skills tiaely need for positive participation in
economic life” (Kagan, 1994, p. 1:1). Literaturedles offer the opportunity for
students to work with their peers to flesh out éssthrough problem solving and textual
analysis in order to learn what they deem essentihis skill prepares students for post-
secondary education and employment.
Strategic Readers

While making students accountable for their leagrand creating a collaborative
environment are important, developing strategideesiis the true focus of Literature
Circles (Lloyd, 2004). Noe and Johnson (1999)kstéihat Literature Circles are valuable
to teaching because they provide readers with appities to apply literacy skills and
strategies (p. 1). According to Harvey and Goud®07), the term strategic reading
refers to thinking about reading in ways that emlederarning and understanding. The
dictionary defines strategic as being “importantiressential to a plan of action”
(Random House, 1988). Readers are strategic yaimally we think of strategic readers
as proficient readers who have a plan of actiohrtf@ves them towards their goal or

purpose for reading (Harvey & Goudvis, 2007, p.. 23)
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Berne and Clark (2008) cited Keene and Zimmermg997) definition of a
strategic reader as one who not only knows strasdguit can employ them at different
points in order to understand a text. Beers (28€&gd that teachers spend a great deal
of time testing comprehension and very little tiaotually teaching comprehension
strategies. “We sometimes confuse explainingudesits what is happening in a text
with teaching students how to comprehend a tex¢efB, 2002, p. 40). On the other
hand, as Daniel’'s (1994) noted, “Literature Ciralesteach reading skills” (p. 187). The
roles used in Literature Circles, are explicithdamplicitly taught and represent actual
comprehension strategies. Baumann, Hooten, anteWW99) claimed that planned and
unplanned instruction around comprehension strasegliow students to demonstrate an
understanding of the use of the strategies andhratal transfer that knowledge to other
contexts. They discussed three types of straeggohs: elaborated strategy lessons
(lessons that are detailed in which the teachelaexgpthe strategy, models it, and
provides guided and independent practice), briatesjy lessons (planned review of
strategies previously taught), and impromptu sgpatessons (unplanned lessons that
seize the moment when presented during readingineBand Clark (2008) noted that it
is important for teachers to model comprehensimatesgies because it increases a
student’'s metacognitive awareness about the syrétey are using as well as when to
use a strategy (p. 78). “When teachers equip stadeth the abilities to access and
engage their cognitive strategies, the potentialdarning greatly expands” (Marchiando,
2013, p.16). Beers (2003) stated, comprehensibatisa product and a process,
something that requires purposeful, strategic etiarthe reader’s part—anticipating the

direction of the text (predicting), seeing the awctof the text (visualizing), contemplating
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and then correcting whatever we encounter (clargfyyiand connecting what's in the text
to what's in our mind to make an educated guesstalibat’s going on (inferencing) (p.
45-46).

The researcher is in agreement with all of théanstin regards to explicitly and
implicitly teaching reading strategies. It is innf@mt for students to see how a teacher
grapples with a text to construct meaning as weWhat strategies the teacher uses to
glean meaning and when meaning breaks down. “Wéashers model ‘thinking aloud’
while reading, students can form a better undedstgnof how to apply the skills and
strategies being presented to them” (Tankersle§320. 91). However, it is equally
important to directly, explicitly teach comprehemsstrategies. It is important because
students need to know the strategies they are asidgvhy they are using them at
different points in a text. “Students don’t comesthool with a strategy gene. Strategic
thinking does not usually come naturally. Whenexmr use a strategy, take the time to
tell students its name and explain how it works wahgt it is important” (Silver et al.,
2012, p. 5). By utilizing both methods of expliaitd implicit teaching strategies, the
teacher is preparing the student to become ad&acter and to be able to effectively
transfer their use of strategies across all coraesds.

According to Daniels (1994), the various Literatiecle roles offer a strategic
approach to help students make meaning of texts.

Among roles commonly assigned are: discussion irédeveloping questions

to discuss), illustrators (drawing and/or shaiirtgresting sections of the text for

reading aloud), literary luminary/passage mastintifying interesting sections
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of the text for reading aloud), and connectorskinaatext-to-text and text-to-life

connections). (Lin, 2004, p. 24)

Based on research by Lloyd (2004), comprehensiategfies are the springboard
to learning in Literature Circles. The strategiessist of questioning, summarizing,
visualizing, determining importance, making conrew, and making inferences. “The
thoughtful, reflective reader will be able to quest infer, analyze, and interpret text and
successfully negotiate meaning” (LIoyd, 2004, 6)11Wilfong (2009) supported
Lloyd’s (2004) research, stating that in orderdturdents to master texts, they must be
able to independently apply comprehension strageigieonstruct meaning from texts.

TheDiscussion Directorole is a key in Literature Circles because tlasspn
keeps the discussion flowing by asking questiond®fgroup. “This is the premier job
in the circle because it is basically the bosefdroup. This individual makes sure all
the members in the group are present and prep&sadihders-Smith, 2005, p. 7). The
goal of Literature Circles is to increase studens® of critical thinking. Questions
should encourage students to make inferences ake judgments about the text.
Teachers can drive instruction based on theseiquesind students’ responses to them.
“Questions lead me to unexpected places and keaptrigeied. For me, questions are
the glue of engagement” (Keene & Zimmerman, 19970p8). Also according to Keene
and Zimmerman (1997), questioning is what makdsunsan. McKenna (2002) agreed
that asking questions stimulates comprehensioratioms teachers to gauge if students
were able to construct meaning from a text. “Questireveal far more about children’s
thinking than do pat answers, hastily deliveredé¢le & Zimmerman, 1997, p. 135).

Through questioning, one can analyze, get claaitg explore new areas. Ultimately,



EXPLORATION OF LITERATURE CIRCLES 49

guestioning is what leads learners to delve de@pdytheir thinking. “The Discussion
Director had to develop four discussion questiatsch could not be answered just by
finding the ‘right’ passage in the book” (Burns 989 p. 125) and other Literature Circle
members should not be literal but should causeestisdo make inferences and draw
conclusions. This is because literal, or thinr{ak), questions involve basic recall in
which the response is located in the text andctfla “superficial understanding”
(McKenna, 2002, p. 97) without requiring deep tlmgk Thick (fat) questions, on the
other hand, encourage learners to tap into criticaking skills because they must
respond to a question that has no right or wrorgrdated answer. “Readers who are
taught how to question the text can infer and algaconfusion better than those who
simply decode words and accept ideas unchallen@exyani, 2000, p. 81). Based on
Tovani’s (2000) research on questioning, readers agk questions improve their
comprehension in the following four ways: “(1) lferacting with text, (2) by
motivating themselves to read, (3) by clarifyinfpmnation in the text, and (4) by
inferring beyond the literal meaning” (p. 86). Bow (2000) believed that student
comprehension improves because students are aabteifir their learning.
TheSummarizer’'sole is to provide Literature Circle members withraef
synopsis of the assigned reading. Students afterstimmary writing challenging
because they have to be able to distinguish betwe@m ideas and details and to “string
the main ideas into a coherent account” (McKenf822p. 153). McKenna (2002)
stated that summarizing is an effective comprelmensirategy because it requires
students to actively think and make decisions aluat needs to be known and what

does not, and to put that information into theimomords. Keene and Zimmerman
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(2007) claimed that summarizing is a tool that belfith comprehension. When students
are asked to summarize, they must be able to ghue@nct account of what they have
read, and this ability is a characteristic of prigint readers. According to Marzano et al.
(2001), summarizing is a high-yield strategy beeansorder to do it effectively,
“students must delete some information, substgatae information and keep some
information” (p. 30). Harvey and Goudvis (2007¢kdeed that when a person
summarizes, they extract the most important infeionaand put it in words that will
help us remember it (p. 179). The researcher\edi¢hat with the transition to Common
Core State Standards, students need to be ahlentoarize effectively because the
standards will require them to identify textualttaand organize them in a way that
demonstrates their understanding of the text, exadligtleading to synthesis.

Thelllustrator is charged with creating a visual representatioa nbteworthy
part of the text to assist Literature Circle mensheith understanding its significance.
Good readers create mental images (Zimmermann &hthg, 2003, p. 5). According to
Harvey and Goudvis (2007), illustrating is a valeatonitoring tool. It functions like a
movie playing in the reader’'s mind, and if it be@sunclear or stops, the reader must go
back and reread until the movie resumes. Accorthrgymmermann and Hutchins
(2003), sensory images are critical in helpingréreder to understand and remember
complex text, and without them, “reading can bdaakslate” (p. 21). Th#lustrator's
role, then, is critical in producing the movie tlall facilitate comprehension and
retention.

The role of th&€Connectoris to make relevant connections to the text atadesh

them with members of the Literature Circle grotiphis member connects characters,
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settings and actions to other characters, settingstions in other books, movies or
television shows or in his or her own life for {herpose of comparing or contrasting”
(Saunders-Smith, 2005, p. 8). Oftentimes, makimgneations can be difficult for
students due to their limited experiences anddhethat they often have not read an
extensive repertoire of texts. Tovani (2000) ckdhthat connections encourage students
to tap into their background knowledge, which resid students improving their
comprehension as well as having a richer experiegm#ing a text. According to Tovani
(2000), there are three types of connections tisat@dent can make: “(1) text to self (2)
text to text (3) text to world” (p. 70). Text-t@l§ connections are personal experiences
between something in one’s own life and the textdpecad. As Zimmerman and
Hutchins (2003) suggested, “Often text- to-selfrextions carry a strong emotional
charge” (p. 51), and those personal connectiorisetlake strong emotion help students
to remember what is read. Text-to-text connectamesmade with a previous text, movie
or television program, song, etc. Text-to-world mwections are made between the text
and the world at large. These connections offey@ortunity to connect the text to past
or present historical moments, as well as to fuawents. Overall, connections allow
students to have those “aha” moments and expertéedext from another perspective.
ThelLiterary Luminaryis an integral role in Literature Circles. Thergon is
charged with the responsibility of pointing out gsasf the text that are critical to
understanding it and must be able to clearly ddteuwvhy the selected part is so
important and worthy of discussion. Research HieBlo(2010) highlighted
Rosenblatt’'s (1995) reader response theory, whisiitgd that there is an “individual

transaction between the reader and the text” (Blql2010, p. 52). Once the reader
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interacts with the text, meaning is immediatelynigetonstructed, eventually resulting in
comprehension. Daniels (1994) stated that readponse theory must be taken
seriously because students need to share respamsegist their peers in order to move
beyond the literal level to analysis. Mizokawa &tahsen-Krening (2000) supported the
notion that Literature Circles take students beyhediteral to learning critical thinking
skills through reflective dialogue and questioniwjch in turn helps to shape how
students respond to the text. The thoughtful nesee that students learn to give during
discussions demonstrate that they are doing marejtlst understanding the text; they
are internalizing it. Tovani (2000) explicitly g that reading involves much more than
simply decoding words. It is a “sophisticated” gges that involves thinking and the
ability to delve deep beneath the surface of thede/on the page in order to construct
meaning. “Comprehension means that readers tlahkmy about what they are reading
but about what they are learning. When readerstoget meaning, they are building
their store of knowledge” (Harvey & Goudvis, 2097 15).

TheVocabulary Enricher’'sole is to pick out unknown or interesting wortatt
members of the group may need to know in ordeettebcomprehend the text. “This
individual records vocabulary words he or she thinlembers of the group need to
understand” (Saunders-Smith, 2005, p. 7). Resdar&lachowicz and Ogle (2001)
suggested that while reading helps to develop wieay in order for students to develop
general vocabulary knowledge, they should be ttes ém choose which words to
investigate further because they tend to pick wtindsare at or above their grade level,
whereas teachers often pick words that studergadyrknow. According to Beck,

McKeown, and Kucan (2002), vocabulary can be omghinto three tiers. Words in the
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first tier mostly consist of basic, high-frequenegrds (e.g., book, man) that rarely
require instruction. Words in the second tierraoa-specialized words that can cross
domains (e.g., graph, plot). Finally, third-tieonls are content-specific (e.g., ecosystem,
theme). Teachers need to understand the threeofi®ocabulary and push students
toward learning words in the second and third tiafgough thevVocabulary Enricher’s
role may appear simple, this person is highly antahle for helping to develop the
vocabulary knowledge of Literature Circle membéengocabulary is a foundation for
improved literacy” (Silver et al., 2012, p. 65}.id well known that an impoverished
vocabulary accounts for many students’ strugglés somprehension. According to The
National Institute for Literacy (2007), vocabuldmyowledge is essential to promoting
comprehension and communication, and “because iderdification is one of the
foundational processes of reading, middle and bajtool students with poor or impaired
word identification skills face serious challengesheir academic work” (p. 15).
Therefore, whether students learn vocabulary irgeatly or incidentally through the
extensive reading accomplished in Literature Cgclee end result is better vocabulary
development.

Students incidentally learn many skills througtetatture Circles, the most
important of which may be how to read strategicalyccording to Berne and Clark
(2008), struggling readers benefit from literatdigcussions because they facilitate the
development of the comprehension processes. Aicgptd Ketch (2005) readers need
to be able to practice the use of strategies ineaiic ways such as through conversation
(p.9). The researcher believes that Literaturel€sris the vehicle which affords them

the opportunity to get the practice needed. “Cosation is the comprehension
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connection” (Ketch, 2005, p. 12). Daniels (199ddea that Literature Circles teach
reading skills in an implicit manner as studentskntogether. Zemelman, Daniels, and
Hyde (2005) explained that because learning isaiga@onstructed, teachers must create
classrooms that provide time for interactive oppoities and cooperative learning
activities because through such environments, ileguis scaffolded for students. The
roles in Literature Circles actually mirror sixtbie seven cognitive strategies that have
been noted to increase comprehension and devebdipipnt readers. According to
Marchiando (2013), “the roles are not intendedrtotistudents’ thinking to one
particular cognitive strategy at a time but instaegl simply intended to mirror the
thinking that readers truly do (or should do) whidading a text” (p. 15). As Lloyd
(2004) stated, students who are strategic readeragply the strategies to texts while
monitoring their comprehension. Berne and ClaflO@) noted that students who are
strategic readers can take on more challenging texd better discern what the text is
saying. Daniels (1994) highlighted a study condddiy the University of Wisconsin in
which cooperative grouping, similar to that of lgure Circles, in high school
Communication Arts classes resulted in students ‘sbored twice as far above the test
mean” (p. 48). Another study of eighth grade stislén Chicago showed that those who
participated in Literature Circles scored, on agetrd 0% higher than those who did not
on a city-wide reading assessment (Daniels, 2002).
Motivating Adolescent Readers

In addition to the benefits of encouraging studeatbe accountable for their
learning, enabling students to develop collaboeatelationships, and putting students on

track to be strategic readers, Literature Circles motivate students to read. Based on



EXPLORATION OF LITERATURE CIRCLES 55

findings of a research study that was reportetiénLios Angeles Times, the single most
important indicator of success of person is whethey read for pleasure (Reynolds,
2004, p. 5). Researchers state that studentsnitesest in reading and lack motivation to
read in middle and high school and view readinghemse (Howerton & Thomas, 2004;
Early, Fryer, Leckbee, & Walton, 2004). “As stutkeanter the intermediate and middle
grades their motivation to read for pleasure aed thititude toward reading begin to
decline. As a result, they do not choose to réRditherford et al., 2009, p. 43). Tovani
(2000) claimed that students may disconnect fraadirgy because “by ninth grade, many
students have been defeated by test scores,dedi#es, and special groupings.
Struggling readers are embarrassed by their l@meloften perceive reading as
drudgery” (p. 9). According to Tovani (2000) orstadents take on a negative attitude
about reading they avoid it and begin to view ihasbeen worthy of their time (p. 9).
Despite the undesirable attitudes of students weading, secondary teachers have
immense amount of material teach, so students augstire the motivation to read and to
read on their own (Tovani, 2000, p. 13). In additio the curriculum to be covered,
“every year the demands on students to pass aasthpned assessment increase, yet
students are less enthusiastic about reading-time skidl required to be successful”
(Howerton & Thomas, 2004, p. 77). Regardless of wistudent has walls built up
against reading, the researcher deems it is impididateachers to work to break the
walls down to positively influence students of thgoortance of reading in order to
reverse the trend of the decline in reading. “Asaators it is our responsibility to find
texts and practices that can motivate and cultitrseskills of all of our students” (LIoyd,

2006, p. 31). Whittingham and Huffman (2009) bedig one way to rid students of their
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apathetic attitude toward reading is to introdu@®ak club (p. 130). According to
Whittingham and Huffman (2009), the idea of a bohlo would have students to view it
as social event instead of the same routine typaeglne in the classroom (p. 131).
Rutherford et al. (2009) are in agreement with Wilgham and Huffman (2009) in that
Literature Circles is an exciting instructional giiee that would get students involved
with the text in a meaningful and enjoyable way44).

Rutherford et al. (2009) considered Literature Iés@s a best instructional
practice to increase motivation is that LiteratGrecles promote social interaction and
freedom of choice in selecting text (p. 45). Bukzaarosz, Lato, & Zimmermann (2001)
claimed that students are set up to fail and il the reluctant reader category when
there is lack of material that is of interest, ladkappropriate level texts, and lack of
meaningful instruction (p. 29). According to Buzat al. (2001) motivating reluctant
readers is a realistic problem that exists at #Ht®nal, state, and local levels (p. 21).
“Choice is a proven motivator for reluctant readeh® seem to need even more
motivation. Offering a variety of content to statleso they can easily move to an area
or topic that interests them reduces the risk eémigaging the student with text they
personally find uninteresting” (Veto, 2006, p. 2Evans (2002) also stated that choice in
books influenced participation (p. 58). In andetithat highlighted the success of her
classroom with Literature Circles, Carpinelli (20@6ated that one way to improve
students’ attitudes about reading and motivate tteeraad is to allow them choice in
what they read in Literature Circles (p. 32). Caetli (2006) claimed that she did not
have to do anything because students were motiviaéemdselves because they were

enthusiastic about the books they were readin83p.
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Allowing students to have choices in the classr@oomotes a sense of
ownership and pride in their efforts as literateividuals. As students feel this
sense of ownership, they begin to develop morssit motivation that assists in
developing more positive attitudes toward readingefully reading beyond the
school door. (Rutherford et al., 2009, p. 44).

According to Lloyd (2004) students who have a cbaicwhat they read, invest
in reading (p. 120). “When students are not gisfenices in reading selections they are
not invested in reading the book, which makes déis& hot authentic” (Buzard et al.,
2000, p. 21). By empowering students’ choice ie®n of text they are more likely to
want to discuss it on a deeper level and share dp@&iions in a book club which in turn
leads to greater motivation and reading not justkass but for enjoyment (Whittingham
& Huffman, 2009, p. 131-132).

The researcher is in agreement with the literatusie stated students often do not
have a choice in the texts they read which at timeans students can end up reading
materials that is of no interest which forces thertune out and not read the materials at
all. According to Buzard et al. (2001), “Materialie often picked for students with little
thought for relevance to their lives and intere¢fs”28). Buzard et al. (2001) claimed as
a result of not reading books of interest, studeritser fail or become bored (p. 28).
While teachers are bound to the district’s curtoo) they must somehow find ways to
think outside the box and bring texts into the slaem that are of interest to the students.
The first thing that a teacher needs to do at #@griming of the year is give a reading
survey to his or her students to determine whatsopr genres are of interest. Daniels’

(2002) first key ingredient in Literature Circlesstudent choice of texts. According to
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Daniels (2002), “one of the gravest shortcomingsabiool reading programs is that
assignments, choices, texts to read are usualtpattolled by the teacher” (p. 18-19).
“Young adult literature offers students the chateceead about characters, conflicts, and
situations they relate to more quickly. When wentnstudents, especially our reluctant
readers, to read we need to give them the litexdhat most appeals to them” (Beers,
2003, p. 275). However, teachers should not jaeghbn books on topics or genres that
students indicated are of interest to them andabgiadents to just pick them up and
start reading. To assist students who fall inuhenotivated to read category to even
make a selection about books, teachers have tbleeaaabring in the right book and sell
the book to the students (Beers, 2003, p. 290erd8003) indicated seven suggestions
that can hook students on books and make evendkergluctant reader try. The
suggestions are as follows: (a) read aloud, () ezl tease, (c) create book jacket
bulletin boards, (d) take students to your schiboéty, (e) create a good books box, (f)
know your students’ interests, and (g) talk abbatdauthors (Beers, 2003, p. 290-296).
Not only is allowing for choice motivating for stewlts, Literature Circles offer an
outlet for students to just talk about books. Adaog to Evans (2002) the instructional
context of Literature Circles has motivational agpdecause students take ownership of
their learning, because Literature Circles is treirin in which their voices can be heard
(p. 64). Students who are talking freely aboutlsoare actively engaged, not just
passive participants in the reading process. Maviand Goatley (1995) claimed that
educational reformers are questioning the traditioiiscourse patterns in the classroom
that leaves the student in a passive stance atehdthssists that teachers include peer-

led groups where students are interacting with edloér to put the students in a more
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active role in their learning (p. 23). “Once staotdehave learned how to read, and move
through middle and secondary school, reading lisstjarded as a passive act of
receiving someone else’s meaning” (Wilhelm, 2002®).

According to Noe and Johnson (1999), offering stisi¢he opportunity to meet
and talk about a book is one of the biggest benefititerature Circles (p. 2). Noe and
Johnson (1999) attributed this benefit to the faat students are actively involved as
readers in Literature Circles, and they rely onrtben interpretations and ask questions
instead of taking on a passive role as the teagliees the discussion and calls on
students to assist with making meaning of the (@x2). “Instead of looking at reading
as receiving the meaning in texts, reader-orietitedries regard reading as the creation,
in concert with texts, of personally significanpexiences and meanings” (Wilhelm,
2008, p. 24). Many adolescents by nature are lsbeiags. Literature Circles provide
the opportunity for students to be able to inteveith peers to discuss a common read
text and is a motivating factor for students tadrbacause they play a role in the decision
making process of what topics or questions wilsbared and discussed (McMahon &
Goatley, 1995, p. 24). Blum et al. (2002) stateat the repositioning of the talk to
students whereas the students are setting the ag@addetermining what is of value in
the reading causes students to be engaged inghaning (p. 101). “If readers are
encouraged to develop personal responses to $acdryi works, they may exhibit
increased engagement and motivation” (Franzak, ,200614).

According to the National Assessment of Educati®tragress (NAEP), 76% of
the nation’s eighth graders who took the test ib126cored at the basic level in reading,

which is one point higher than the 2009 NAEP regdicores (National Center for
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Education Statistics, 2009). These results indat#tat the majority of students would
enter high school reading one or more levels béleaninth grade level. But in order to
address the lack of proficient readers on the s#agrievel, teachers must first get all
students to read. The literature suggests thahé&ea must do everything possible to
motivate their students to read, because beingtaldemprehend what is read leads to
academic success in school.

According to Beers (2003), unmotivated readersoareof four types of aliterate
students (p. 279). Beers (2003) defined an unrated/reader as a student who has a
negative attitude toward reading and are the mifstudt to help to connect to reading
because he or she sees no value in it. Howeueket effort to connect unmotivated
readers to books, but one way is to work from thdents’ interests (p. 279). “With
Literature Circles, students are able to make sdwértheir own decisions, which is
motivating to many reluctant readers and givesesitgla feeling of control over a part of
their learning” (Burns, 1998, p. 124). Literat@#cles is one instructional technique to
get away from the traditional method of teachingréture to offer students choice in
selecting stimulating texts that they can conneetrid a means to interact while
exchanging ideas about a text. Many teacherstimakerature Circles as a way to
engage students in self-directed literary expegsr{€larke & Holwadel, 2007, p. 21).
The social interaction that takes place in a LiteaCircle is a key component of its
success. “To be able to verbalize the conteristien to other modes of thinking, and to
hear other perspectives all contribute to deepecamgprehension” (Burns, 1998, p.
126). Logan and Johnston (2009) asserted thatdgtioward reading not only

influences independent reading, but possibly repdohievement (p. 199). By honoring
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voice and choice, Literature Circles is a pathwagnbtivating students to read and to
experience reading success as well as becomenlifetaders.
Summary

In order to address the decline in reading, 460aétates have adopted the
Common Core State Standards, standards that amutiidy developed to assist teachers
with equipping students with the reading skillsessary for the rigors of college and
career texts. “Analyzing spoken messages, comratingwith a variety of audiences
and integrating oral, visual, and graphic inforroatare the key skills in the Common
Core’s Speaking and Listening strand” (Ryan & FeazZ012, p. 42). The body of
literature investigating Literature Circles indieatthat they provide “the kind of practice
that helps to develop thoughtful, competent anticafireaders” (Lin, 2004, p. 25).
Marchiando (2013) believes Literature Circles kg strategy to assist teachers into
transitioning to Common Core State Standards (p. T8is benefit likely is due to the
collaborative nature of this strategy, as “Thesristsocial constructivism believe that
textual meaning and connection is best construatedllaborative forums” (Polleck,
2010, p. 53). Although there has not been subataetearch on the use of Literature
Circles at the secondary level, many articles lman published on their use at the
elementary and middle school levels. The authppear to lean toward the use of
Literature Circles in instructing students on hawcomprehend texts. The researcher
agrees with Wilfong’s (2009) and Lloyd’s (2004)iola that students must become a
“master of text.” When students are masters dbteas they must be in Literature
Circles, they learn to independently apply compnsian strategies to construct meaning.

Clarke and Holwadel (2007) highlighted researcilmasi (1995) showing that
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Literature Circles “can increase comprehensionyawp high level thinking and foster
quality responses” (p. 21). The literature surging Literature Circles indicates that
educators should strongly consider implementingitaenong their repertoire of
strategies to transform students into strategideesa

Literature Circles can serve as the vehicle fodetiis making meaning of
textbooks, which often are written in challengiagduage, and can help students begin
the process of comprehending the various textsntia&e up the district’s curriculum.
Pitman (1997) concluded her research by statimglitdrature circles, students are able
to enhance reading skills, learn from each othan gelf-confidence, improve oral and
written communication, discover important themes tlan through literature, and have
fun in a socially interactive environment” (p. 19ccording to Block and Pressley
(2002), instruction in a collaborative small-gragiting helps struggling readers to build
confidence because “less self-regulating studearisobserve the strategic and
interpretive processing of more capable peers34d). While implementing Literature
Circles in the classroom initially may be time comsng, the end result of students
understanding and being able to discuss the texoith the extra time it takes to train
them in the Literature Circle roles until they aailaborate independently without
having to rely on these roles when they analyaxa tDaniels (1994) stated that
implementing Literature Circles in the classroorarpotes learning by doing and that the
incidental learning of various reading skills isgticed, reinforced, and strengthened
through collaborative student effort. Regardldsthe stage of reading students are in,
the literature sends a message that students mgstdn an opportunity to work with

peers to build their reading skills by reading daeg critically on their own in order to
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grow in their literary experiences. After reseanghthis form of collaborative learning,
the researcher firmly believes that Literature [@sare the best way to assist students in

making gains in reading proficiency at the secondvrel.
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Chapter 3: Methodology

Overview

The consistent use of Literature Circles is a nesebased practice that has the
potential to enhance student literacy. The researgelieves that Literature Circles can
help high school students develop a sense of enmpoeve by being accountable for their
learning, deepen their understanding of text thinozmlaboration, and, most importantly,
develop themselves as strategic readers. Whiensixte research on Literature Circles
exists, most of it focuses on their use at the elgary and middle school levels, with
few studies investigating their implementationreg secondary level. However, the
research establishes Literature Circles as a prpkastice to assist students in making
gains in reading skills. Clarke and Holwadel (206fated that there is research to
support that Literature Circles, “can increase cahension, improve high level thinking
and foster quality responses” (p. 21). Daniel®@%ighlighted a study conducted at the
University of Wisconsin in which high school stutlem Communication Arts classes
who participated in “true” cooperative grouping,iagfhhas a design similar to that of
Literature Circles, “scored twice as far abovetdst mean” (p. 48). Another study of
eighth grade students in Chicago who participatddterature Circles scored 10%
higher than other students in the Chicago areaatywide reading assessment (Daniels,
2002, p. 8). The relevant body of research suppbe hypothesis that implementing
Literature Circles produces more proficient readexgardless of the grade level.
Research Setting

The purpose of this study was to determine thecefif implementing Literature

Circles in a secondary Communication Arts classroomeading comprehension.
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Literature Circles sometimes also are referredstbaok clubs, literature studies,
cooperative book discussion groups, and readimtesiramong other names. According
to Daniels (1994), Literature Circles are smaliperary discussion groups of students
who are reading the same work of literature and adh agree to uphold specific
responsibilities during discussion sessions. Tiudes meet regularly, and the discussion
roles change at each meeting. When the circlsifes a book, the members decide on a
way to showcase their literary work for the restre class.

This study was conducted at a magnet high schamlange, unaccredited, urban
school district in the midwest region of the Unigttes. Although the school is part of
a district that has lost state accreditation, ttmel itself has been accredited through the
North Central Association since 1904. The studentslled there at the time of the
study were required to apply and had to meet ceregjuirements, such as a minimum
grade point average (GPA) of 2.5, no disciplinarfyactions, and an average daily
attendance rate of 90%, in order to be considemeddmittance. At the time of the
study, the school had 441 enrolled students, 66%hoin were female and 34% male,
with an ethnicity breakdown of 73% Black, 22% Whaed 5% other. The percentage of
students who qualified for free/reduced lunch wi%8

The school has experienced challenges with enralinaad its current enrollment
of 441 categorizes it as a small secondary schbloé 2010 school year was the first year
that enroliment decreased to around 550 studehishvccurred because the new
administration wanted to start small to build blg.other words, the administration
wanted to limit enrollment to students who werdytinterested in the theme of the

school and who met the requirements to be admittedhe program and maintain their
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slot in the school. Enroliment in prior years laggbroached 800 students, a considerably
high number due to the school’'s status as a maghebl. Both students and their
parents/guardians sought placement at the schoalibe it seemed a better alternative
than the neighborhood comprehensive high scha@rims of academics and safety.

The study site also has been known to have higihésdaurnover and continuous
substitute teachers in core content area clagdésough teacher turnover has declined
since the 2009-2010 school year, finding permadesttict teachers to fill core content
area positions has remained a challenge due te ftuxstions being filled by teachers
who are part of a national program that contraatis urban school districts. Those
teachers tend to stay for the two years mandateddiaycontracts and then leave to
pursue their original career goals. However, sofitee teachers taking part in the
program stay beyond the two-year contract.

The school also has faced challenges making adegaatly progress (AYP). A
review of their state assessment data from thegpagears revealed that student scores
at the proficient and advanced achievement lewglkad the study site as one of the
highest performing high schools in the districigethough set targets were not met.
However, scores plummeted in the 2004-2005, 20@®-28nd 2006-2007 school years.
Even though AYP targets were not yet met, the sidbegan to make gains and finally
made AYP for the first time in its history in 204amhd at the conclusion of this study in
2012, the school of study surpassed the state gverathe English Il End of Course
assessment.

Despite its challenges, the school has maintaisedomentum of success by

remaining consistent and establishing high expiectsifor enroliment in the magnet
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program, as well as having buy-in from studentseipis, and teachers. The recognition
bestowed on the school by their making AYP becdmecttalyst of increased school
spirit and a drive to do whatever it takes to ammi on the path of academic success.
Background of Researcher

The researcher worked as a secondary English teecae urban/suburban
school district in the Midwest, considered as stieh to its position on the border of the
city and county limits, as well as its urban popiolawithin a diverse suburban area.
The researcher then worked for five years as aiRg&pecialist in the same district
before taking a position as the Teaching and LegrRacilitator at the study site. The
researcher worked at the study site at the tinthisfstudy and for five years prior,
during which time she witnessed the school shiftfbeing considered one of the lowest
performing schools in the district to progressing achieving recognition. The position
offered her much opportunity to partner with teastend support them by providing
research-based instructional strategies and melihgids.

The researcher’s passion for literacy drives heoas in her personal and
professional life. While never having struggledsomally with literacy issues, she
understands the importance of literacy and theamumences of the lack thereof. She has
witnessed her college peers and her classroomrggigie up because they could not
understand the text. She also has served on ieweteams that eliminated candidates
from consideration due to their inability to exges their lack of knowledge pertaining
to how they planned to assist students in becomiog proficient readers who could
derive meaning from texts. Statistics show thaingppeople entering college have to

take remedial courses that do not count toward tregjrees. According to The National



EXPLORATION OF LITERATURE CIRCLES 68

Center for Public Policy and Higher Education: $euh Regional Education Board
(2010) every year in the United States, nearly @@9%rst-year college students must
enroll in remedial English or Mathematics coursesich they do not earn college credit.
As a lifelong learner and educator, the researcbpes that literacy in the U.S. can
become a past challenge that is no longer an issue.
Student Participants

Tenth grade students were selected to participateei study because the state’s
End of Course (EOC) assessment in English is giveti students enrolled in 10th grade
Communication Arts and the researcher wanted taeit literacy strategy to assist in
continuing the momentum toward achieving AYP in @aumication Arts. Groups
consisted of students from five different classgus. Students from one of these classes
served as the control group, which was selectetthdyall/spring teacher participants.
This population differs from those in most othexdsés on Literature Circles because it
consists of secondary students. The majority efrédsearch on Literature Circles
involves students at the elementary and middleadkuels. The researcher visited all
tenth grade Communication Arts classes at the étitedirst week and during the
second week of the school to explain the studi¢cstudents and to give students
parental permission forms to participate in thelgtuParental permission forms were
also given to 10th grade parents at Open Houskéessearcher and fall teacher
participant. As stated in the parental permis§om, students’ identities will not be
revealed; instead, student participants will benidfied by numbers and teacher

participants by pseudonyms.
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Table 1
Experimental Group Characteristics

Experimental Group Characteristics

Subgroup Number Percent
All 73 100
Male 14 19
Female 59 81
Lunch F/R 54 74
IEP 9 12
ELL 2 1
Asian 2 1
Black 56 77
Hispanic 2 1
White 13 18

Note: F/R-Free and Reduced; IEP-Individualized Educakitan; ELL-
English Language Learners.

Table 2
Control Group Characteristics

Control Group Characteristics

Subgroup Number Percent
All 11 100
Male 5 45
Female 6 55
Lunch F/R 11 100
IEP 2 18
Black 10 91
White 1 9

Note: F/R-Free and Reduced Lunch; IEP-Individualized&dion Plan.
Teacher Participants

The research study was conducted using two teaengcipants. The researcher
met with both teacher participants to explain tiuelyg and invite them to participate in
adding to the body of knowledge of utilizing Litexee Circles on the secondary level.
The Communication Arts teacher participated infitllestudy, and the World History

teacher participated in the spring study.
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The Communication Arts teacher participant wasw teacher at the school.
Before accepting the position, this teacher paudict taught at a charter school. The
teacher participant had less than five years alieg experience and had received
certification through an alternative route.

The World History teacher participant had taughthie school’s Social Studies
department for approximately two years and hadhtprgeviously in the school’s
Communication Arts department. This teacher padrat, who had less than five years
of teaching experience, had received certificatiosough an alternative route but
continued to teach after the two-year commitment.

The Fall Implementation Process

The 10th grade Communication Arts teacher partitipaceived Literature
Circles training by the researcher at the beginointpe school year and support by the
researcher throughout the study. According to Blar{iL994), “In order to tap the power
and potential of literature circles for their clagsms, teachers need to experience the
activity for themselves” (p. 193). Therefore, thaning consisted of the researcher
modeling the Literature Circles roles during clas® for the teacher participant using
various short stories that the students were wgrkimin the classroom. The researcher
modeled the following six most commonly used roles:

(2) Discussion Director (develops critical questi®a discuss with group
members/Literature Circle leader)

(2) lllustrator (draws and/or shares interestinghngrortant sections of the text)

3) Literary Luminary/Passage Master (identifieieiasting or important sections of

the text for reading aloud)
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(4) Connector (makes text-to-self, text-to-texi aext-to-world/life connections)

(5) Summarizer (provides a brief synopsis of theead-upon section of the reading)
(6) Vocabulary Enricher (identifies unknown, intglrag, or important words to
enrich the vocabulary of the group members).

Each training session lasted for 90 minutes, theesamount of time as each class
period during the second week of school. Threesralere modeled and practiced during
each session, incorporating one of the chosen. téthough only one 10th grade
teacher participated in the study, all Communicaf\ts teachers were invited to take
part in the Literature Circle training.

After training the teacher participant, the reskar@acted as a co-teacher to assist
the teacher participant in effectively implementlatgrature Circles in the classroom for
each experimental class. Before the initial tregrfior students began, the researcher and
teacher participant asked each participating ¢fassy of the students had any
experience with Literature Circles. Students vaitly such prior experience were used as
experts to assist the researcher and teacheinmtyahe other students. Day (2003)
recommended that Literature Circle roles be explitaught and modeled for students.
Due to the school’s schedule, it took one week ¢al@hall of the roles. Each day of
training focused on three Literature Circle rolesprporating a variety of short texts.

The 90-minute class period was divided into incretsieallotting 15 minutes for reading
aloud from the assigned text and 25 minutes foLttezature Circle groups to practice
each role that was introduced in class and theirengatime was designated for sharing
information with the class. During the share auigt the fall teacher participant and

researcher conducted formative assessments toimstkectional decisions regarding the
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best way to implement Literature Circles. Evenydsint in each class period
experienced, modeled, guided, and independentbtipeal each Literature Circle role.
Each student also received a resource packet fremesearcher that explained each role
in great detail. Once students truly understoaa tmwork effectively in Literature

Circle groups, they no longer had to rely on tHe sheets. Indeed, as Daniels (1994)
noted, “role sheets are supposed to be a temptveanyng device, not a permanent
classroom fixture” (p. 186).

The content of each training day is listed as fedio

DAY 1. Discussion Director, Literary Luminary, Vdmalary Enricher
DAY 2: lllustrator, Connector, Summarizer
DAY 3: Putting it all together-Literature Circlesgatice groups

At the conclusion of the student training perida teacher participant divided
each class into groups consisting of five to siidsehts each so that they could experience
what a “real” Literature Circles group would bedithrough a fishbowl demonstration.

“A fishbowl demonstration can be highly effectiveea if your students have little prior
experience to draw on. In this case, the partitpenay offer a more authentic
demonstration that gives you lots of material onclvio comment” (Noe & Johnson,
1999, p. 54). Before beginning this fishbowl! preetsession, the researcher and teacher
participant reviewed the protocol for engaging msetive and collegial participant in a
Literature Circles group. The protocol consistédespecting each other’s perspectives,
participating in friendly debate, not interruptitige speaker, sharing leadership (everyone
doing their part), and debriefing to ensure un@deding of the assigned reading and

discussion.
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By providing instruction that focused on turn takiprocedures and on the types
of contributions students could make during themwersations as well as
providing opportunities to lead their own discussi@bout books, the teacher
expanded the repertoire of discourse patterns awobhaiol subjects. (McMahon &
Goatley, 1995, p. 32)
Next, each student decided what role he or sheedantpractice first within the
individual groups. For groups with only five memfdat was suggested that whoever
chose to serve as the illustrator should be the@rteke on an additional role. The
Literature Circle groups were each given the samoet $ext to read to practice their
assigned roles. The groups took turns practiaintpat all of the other students in the
class had an opportunity to observe the Literafiireles in action and use the critical
friends approach to offer feedback. The researahérteacher participant also provided
feedback to each group regarding their strengtdsoaportunities for growth.

At the end of student training, the fall teachettipgpant and researcher met to
develop a schedule for the implementation of Litme Circles in the classroom. The
district's recommendation was “to reduce the amafimstruction time used” in order to
respect the district’s directive, the fall teacparticipant and the researcher decided that
Literature Circles would take place at least exaher Friday for six months because the
school used an ABC block schedule, with Fridays|aeriods lasting only 45 minutes.
Daniels (2002) stated “in order to work most effeslly, Literature Circles must be
regularly scheduled-not as an occasional ‘treat,'dontinuously throughout the school
year” (p. 21). Also, at the conclusion of eachestified Literature Circle day, the class

would debrief together. Fridays previously hadrbesserved for independent reading
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time because they had been designated as a depatdrers to re-teach and conference
with individual students. The other days served@sortunities for the teacher to model
and instruct the students as a whole class. Thiests participated in three newly
formed Literature Circle groups when reading theet®Things Fall Apartoy Chinua
Achebe andNight by Elie Wiesel, teacher-selected poems fromPbetry Outloud
anthology, and other short texts assigned by thehter.

The fall teacher participant and the researcher@gdsided that the structure of
the Literature Circle groups would be heterogeneddarzano et al. (2001) favored
heterogeneous over homogeneous grouping becausabibty students perform poorly
when working with other low-ability students. Dalsi (2002) claimed “this regular
mixing of student groups is also important becdussrature Circles offer a model of
detracking, of how heterogeneous classrooms cak’\jor26). The groups were formed
based on the students’ SRI Lexile reading scoradeglevel equivalency, thus ensuring
well-balanced Literature Circle groups that wouldwa struggling readers to advance by
watching and listening to how more proficient regdateracted with text. After
modeling Literature Circle groups for each expentaéclass, the fall teacher participant
formed the Literature Circle groups with each grbaping at least two to three students
who scored in the basic or below basic categortherSRI. The number of groups
depended on each experimental class size. Eaehmiexgntal class consisted of five to
six Literature Circle groups with some groups hgwwmember assume the Illustrator

role in addition to their assigned role.



EXPLORATION OF LITERATURE CIRCLES 75

The Spring Implementation Process

With the shift of the literacy focus from fiction honfiction texts due to
transitioning to Common Core State Standards,dblearcher thought it was important to
work with students in a core content area othem ttammunication Arts in order to
observe them dissecting informational texts. Rat teason, the researcher decided to
work with the World History teacher during the sygrisemester before Spring Break for
the school of study. The student participants reeththe same, but the control group,
teacher participant, and content area changedhéoretmaining months of the study.

The 10th grade World History teacher participarg¢ady had experience with
Literature Circles, so the researcher provided artbyief review at the beginning of the
spring semester and offered continued supporti®dtration of the study.

The researcher modeled the same six LiteraturéeQintes for the spring teacher
participant as were used in the fall, employingos nonfiction articles chosen for the
students’ Literature Circles. Each student paréint training session involved only a
quick review of Literature Circles and group pratbloecause the majority of the
students had participated in Literature Circlethmfall. Given their experience with
Literature Circles by this point in the study, theigt not need to rely on role sheets.

At the end of the review of Literature Circles, 8@ing teacher participant and
researcher met to develop a schedule for the oassimplementation of Literature
Circles using nonfiction texts mainly articles s¢ésl by the spring teacher’s student
worker. The same schedule was chosen for thegspeimester as had been used in the
fall semester for the same reasons, with the exaept Literature Circles occurring

every Friday in rotating classes due to the nurobereeks left in the school year.
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Because the students had already experiencedipatitig in Literature Circles, it was
decided by the spring teacher participant andeékearcher that they would be able to
handle the responsibility of collaborating in thieiterature Circle groups without being
assigned roles. The students read news articlgarous topics, such as high-stakes
testing and dating in the world that were chosestbgent workers and fall control group
students that were scheduled in a spring experahelass.

The Literature Circle groups used a heterogenemustgre because the spring
teacher participant and researcher thought it wbaltest for the less proficient readers
to continue to witness what proficient readers sithay dissect informational text. The
Literature Circle group members were somewhat obéhigpm the fall due to students
class change in the spring. However, each groopisied of at least two students that
scored at the basic or below basic category.

At the conclusion of the study, the student pgstiats and the fall and spring
teacher participants received a Likert-scale sutliay consisted of six questions
regarding their views of Literature Circles. Th&drt-scale survey for the student
participants (Appendix B) consisted of six questibased on literature and the
researcher’s experience that focused on the stsiqeceptions of how Literature
Circles assisted in improving their ability to bew proficient readers. The questions
were designed using a seven-statement continuuam@y disagree, disagree, slightly
disagree, neutral, slightly agree, agree, stroaghge). The Likert-scale survey for the
two teacher participants (Appendix C) consistedixiquestions that focused on the
teachers’ perceptions of how the students workddtarature Circles and their own

consistency of implementation. This survey alssiuded a seven-statement continuum
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(strongly disagree, disagree, slightly disagreatnaé slightly agree, agree, strongly
agree).
Research Design

This study utilized a mixed methods design, whichsists of both qualitative
and quantitative research. The independent variablthe study was Literature Circles,
and the dependent variable was reading comprehensio

Qualitative
The Literature Circles groups were observed usingdified walk-through form

(see Appendix A) created by both the researcheteawher participant. According to
Daniels (1994), reading gains should be realizédgtérature Circles are implemented
correctly and consistently. The observation fosadifor this study was modified so that
observations for purposes of the study and for ggep of evaluation would not be
confused. The walk-through form traditionally usedobservations was the Missouri
School Improvement Program (MSIP) fourth cycle obaton form developed by the
Missouri Department of Elementary and Secondarycktilon staff with input from

district leaders and educators throughout the sfatéissouri. The purpose of this form
was to evaluate the effectiveness and extensivariésstructional methodologies and
strategies, as well as the depth of knowledge $eewiployed in the classroom. In order
to maintain alignment with the district’s and sch®goal for observations, the modified
form consisted of depth of knowledge level, coopeedearning, and student
engagement. After developing the modified formeolagn conversations with the fall
teacher participant regarding what should be ireduid the form, the researcher shared it
with the teacher participant for input and editeacicording to the agreed-upon version

of what components should be included. The forctusted the following three
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components: (a) cooperative learning -- student®paing their assigned roles and
collaborating with each Literature Circle group niem (b) depth of knowledge (DOK)
level -- writing down the types of questions askedach group to determine if the
students were asking higher-level DOK questiond,(ahstudent engagement -- ensuring
that the Literature Circles met and that the sttgldid not stray from the task at hand.
After each observation, the researcher scheduledeato meet with the teacher
participant to discuss the observation and cregtaraof action. The form was used in
each class based on the agreed-upon Literaturke€schedule.
Quantitative

Blankstein (2004) stated that “The value of anyrintional practice should be
judged according to its results” (p. 155). Eackdent participating in the study was
required by the school to take the Scholastic Repbliventory (SRI) as a pre-assessment
in the fall and a post-assessment in the sprimtetermine if any reading gains were
realized. The SRI was selected as the assessoo¢biecause it is a research-based
assessment of students’ reading comprehensioyadmild it provides both “criterion-
reference and normed-referenced test results” (ERI6b, p. 137). “SRI allows you to
determine student reading levels, compare thesdsléy normative data, and gauge the
effectiveness of instruction and/or interventio8R{, 2006b, p. 127). This inventory
measures a student’s reading level using a Lexélasure, which allows the teacher(s) to
chart the student’s growth over time. Also, thaid\el Center on Response to
Intervention ranked the SRI as a reliable and vadisessment to measure overall
comprehension and as “an effective assessment to:

e |dentify struggling readers.
e Apply as a universal screener and monitoring tool.
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Monitor progress toward AYP goals.

Monitor effectiveness of instruction.

Establish obtainable and realistic growth goalsstadents.
Indicate expected performance on state tests” ,(&RI6a, p. 2).

The updated version of the SRI had been used sty site for the three years prior to
this study. In the researcher’s role as Teachntglaearning Facilitator, SRI data were
utilized to assist teachers in identifying studemit® required targeted instruction in
order to become proficient readers. SRI datas#sweed as reliable indicators to inform
the teachers and administrative team of which stisdeould likely score at the
proficient/advanced achievement levels. The s¢cb&DC data from the three years
prior to this study has aligned with SRI data.
Data Collection

During the study period, the participating studemse required to take the
Scholastic Reading Inventory (SRI), a computer-Basading assessment measuring
comprehension based on a Lexile level that is ateddo a projected grade level
equivalency. The SRIwas used as a pre and pessasent to track the literacy growth
of the students participating in Literature Circl&he SRI assessment scores also were
used to ensure that the Literature Circles grougreweterogeneous based on reading
levels. As Daniels (1994) noted, “Literature Gaslutomatically mix kids up in
constantly shifting groupings, so that everyone getknow and work with everyone,
without the usual rigid classifications of highwoor middle” (p. 72). Heterogeneity was
particularly important in this study because thietature Circles incorporated texts from
the 10th grade curriculum as opposed to texts ddaih by the group members
themselves, as is traditionally the case in LiteaCircles at the elementary and middle

school levels.
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Throughout the duration of the study, the researchserved the Literature
Circles at their scheduled times in each of thehteaparticipants’ classes and provided
resources to maintain their momentum. The observédrms were used to determine if
students were growing as readers based on theusdimns and their engagement within
their Literature Circle groups. The researchett keeecdotal notes on the types of
guestions asked by the Discussion Director an@dadsiring the time allotted for the
Literature Circles, as well as how the studentparded to those questions.

Data Analysis

The SRI pre-assessment in the fall and post-assessmthe spring was used to
assess whether students made improvements indlagiing Lexile scores that could be
attributed to their participation in Literacy Ciesl. The district has mandated that all
student data be included in the study and that th@yaverage of student participants’
scores be reported for both pre and post-SRI. nié&n, median, and mode from the SRI
pre-assessment and post-assessment were caldolatiee 10th grade fall/spring
experimental and control groups participating ia $tudy, viewed in terms of the entire
sample population. These student scores serveEsigtor for reading comprehension,
as verified through a statistical analysis of tkb@astic Reading Inventory (SRI)
utilizing az-test. The characteristics of the experimental@ndrol groups also were
separated into subgroups consisting of (a) ethnigi free/reduced lunch status, (c)
special education, (d) gender, and (e) English uagg Learners (ELL).

This study utilized a mixed methodology consistiridgpoth qualitative and

guantitative data collection.
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Research Questions

Q1: Does the implementation of Literature Circletha secondary level increase reading
comprehension, as measured by Lexile Scores o8dhelastic Reading Inventory

(SRI)?

Hypothesis: There will be a difference in readiognprehension after implementation of
Literature Circles at the secondary level, as nreashy a comparison of pre and post-
Lexile scores achieved on the Scholastic Readingnitory (SRI).

Null Hypothesis: There will be no difference in d@ay comprehension after
implementation of Literature Circles at the secopd@vel, as measured by a comparison
of pre and post-Lexile scores achieved on the &shiolReading Inventory (SRI).

Q2: Do secondary students participating in Litematircles score at a higher reading
Lexile on the Scholastic Reading Inventory (SR8rtlstudents not participating in
Literature Circles?

Hypothesis: There will be a difference in readirexile scores after implementation of
Literature Circles at the secondary level, as nreashy a comparison of pre and post-
Lexile scores achieved on the Scholastic Readingnitory (SRI).

Null Hypothesis: There will be no difference in tleading Lexile scores after
implementation of Literature Circles at the secopdeavel, as measured by a comparison
of pre and post-Lexile achieved on the Scholastiadihg Inventory (SRI).

Q3: Does teacher fidelity of Literature Circle inaplentation impact reading
achievement?

Q4: How do teacher observations by and conferenitbshe primary investigator assist

in teacher fidelity of Literature Circles?
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Q5: What are the views of secondary Communicatigs gtudent and teacher
participants?
Summary

The aim of the study was to implement a researcledb@est practice in literacy
instruction, Literature Circles, into secondaryde€ommunication Arts classes and to
assess their effect on literacy skills. Accordiodaniels (1994), “Literature Circles turn
reading instruction upside down in almost everyetsion” (p. 6). All of the student
participants completed a pre-assessment in thardlla post-assessment in the spring in
order to measure growth in reading as a resuladfgypation in Literature Circle groups.
The potential advantage to study participation thas students at the secondary level
who participated in Literature Circles showed gtowt reading skills, especially
struggling readers. This sends a clear messaggctmdary teachers that they do not
have to be reading teachers in order to teachngadiiowever, the fidelity of this
research study was in the hands of the teacheciparits adhering to the set schedule

for implementing Literature Circles.
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Chapter 4: Results

Overview

This mixed methods study focused on the effecinpiementing Literature
Circles at the secondary level on reading compraban This chapter includes the
measurement of change in reading comprehensiontaéemplementation of Literature
Circles, as well as a comparison of the averageesaf students in the research group
who participated in Literature Circles versus thimsthe control group. These student
scores served as a predictor for reading compredreres verified through a statistical
analysis of the Scholastic Reading Inventory (SRilizing az-test. The researcher also
investigated whether or not the consistency ofraitere Circle implementation impacted
reading achievement and if observations by theareker and conferences between the
teacher participant and the researcher help tousage consistency. Lastly, this chapter
includes a report of the student and teacher paatits’ views of Literature Circles based
on a Likert-scale survey that consisted of six tjaes.
Participants

The population investigated in this study included teacher participants and 71
10th-grade students (60 students in the experirhgrdap and 11 in the control group) at
a magnet high school in a large urban area in tigsvisst. The Communication Arts
teacher participated in the fall data collectiamj éhe World History teacher participated
in the spring data collection. A complete datacdé@RI1 scores were collected from 60 of
the 73 student participants selected for the shatyause 13 students (18%) lacked either

a pre-assessment or post-assessment SRI scaaa. effort to maintain the accuracy of
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the results, the data from these 13 student paatits were eliminated from the final
analysis, thus yielding a participation rate of 82%
Research Questions
RQ 1

Does the implementation of Literature Circles a #econdary level increase
reading comprehension, as measured by Lexile saorélse Scholastic Reading
Inventory (SRI)he researcher collected pre and post-SRI datallféOth-grade
students and entered the scores into an Exceldgireeat to calculate the descriptive data.
The school district requested that the resear@dpant the average SRI scores for both
fall and spring student participants.

Table 3 provides descriptive data: mean, mediath stendard deviation, of the
student participants pre- and post- assessment&Sie scores.
Table 3.

Descriptive Data for Experimental Group's Pre amuisPSRI Assessment

Post-
Descriptive Data Pre-Assessment Assessment
Mean 1050.117 1089.217
Median 1051 1122.5
Standard Deviation 231.5168 196.1137
Minimum 216 475
Maximum 1447 1504
Count 60 60

According to Table 3, the mean Lexile score bamethe SRI for the fall
semester was 1050.117. The SRI (2007) TechnicaleGatates that the “SRI is designed
to measure a reader’s ability to comprehend nagatind expository texts of increasing

difficulty” utilizing the Lexile Framework, a metrisystem that measures a reader’s
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ability in Lexiles (p. 9-10). The mean Lexile sedor the fall semester student
participants’ fell within the Grade 9 - Grade 10@ga, which suggested that majority of
these student participants were reading at grack Wehen the study began.

Table 3 shows the mean Lexile score based on théoBfRe spring was
1089.217, which falls in the Grade 10 (1025-125Gyade 11 (1050-1300)range. This
result suggested that the student participants veaiging at grade level and above. As
noted in Table 3, the calculated mean Lexile sobil student participants was at or
above grade level. The mean SRI Lexile scorethiofall (1050.117) and spring
(1089.217) suggests that participation in LiteratQircles statistically shows no
difference.

Null Hypothesis

There will be no difference in reading comprehensitier implementation of
Literature Circles at the secondary level, as nreashy a comparison of pre and post-
Lexile scores achieved on the Scholastic Readingnitory (SRI).

After comparing the-test value of 0.998 to the critical value of 1.8&
researcher failed to reject the null hypothesiker&fore, the data does not support a
statistical difference, or a statistical increasegading comprehension levels following
implementation of the use of Literature Circleshat secondary level.

RQ 2

Do secondary students participating in Literaturedes score at a higher
reading Lexile on the Scholastic Reading Inven{&fgl) than students not participating
in Literature Circles?The researcher collected pre and post SRI Lexsila fbr students

participating in Literature Circles and studentshie control group. Table 4 shows the
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SRI scores based on Lexile levels for the pre-mosd- assessment of participants in the
control group.
Table 4

Descriptive Data for Control Group's Pre and PoRI&ssessment

Pre- Assessment Post-Assessment

Descriptive Data Control Group Control Group
Mean 951.6364 961
Median 934 932
Standard Deviation 196.3249 170.1229
Minimum 609 712
Maximum 1330 1244
Count 11 11

A descriptive comparison of the data listed in Eal8 and 4 reveals that students
who participated in Literature Circles experieneddrger increase in reading
comprehension than students who did not participaté&erature Circles. Little
difference was found between the mean Lexile saafretudents who participated in
Literature Circles pre-assessment (1050.117) astigasessment (1089.217) and those
in the control group pre-assessment (951.6364)d@bst-assessment (961). As
indicated previously in the results pertaining toe®ion 1, the mean Lexile score
increased from the pre-assessment to the postsassesfor students in both the
experimental and control groups. However, a dpea comparison of these means
show there is really no difference between thegmek post SRI scores.

Null Hypothesis

There will be no difference in the reading Lexit®es after implementation of

Literature Circles at the secondary level, as nreashy a comparison of pre and post-

Lexile achieved on the Scholastic Reading Inven(Sigl).
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In comparing the-test value of 0.119 to the critical value of 2.22& researcher
failed to reject the null hypothesis. Therefohe tlata does not support a statistical
difference in the change in reading Lexile scomsvben the pre and post assessment
between students participating in Literature Cs@ad those not participating in
Literature Circles at the secondary level.

RQ 3

Does teacher fidelity of Literature Circle implenteion impact reading
comprehensionThe researcher and the teacher participants ndetvielop a schedule
for the implementation of Literature Circles. Aseoof the conditions for the approval of
this research, the district requested a reductimm the original amount of instruction
time spent in Literature Circles. In order to aghi® this directive, the researcher and
both teacher participants agreed that Literaturel€d would occur on Fridays because
the school used an ABC block schedule, and classé&sidays lasted only 45 minutes.

In the original research design, the researchetlanhbll teacher participant were
to meet on 13 consecutive Fridays for Literatunel€iimplementation. However, of the
13 Fridays, the teacher participant was absentlageand on three other days, the
teacher participant taught a different lesson tiraginally planned and decided to reduce
the amount of time spent in the Literature Circl&n one Friday, the researcher could
not observe due to work obligations, and on yetlard-riday, the researcher could not
observe for the entire 45 minutes.

The spring schedule included meetings on only 1dalys due to End of Course
Assessment testing during April. Both the spriegcher participant and the researcher

fulfilled all 11 Friday commitments of Literaturar€le implementation. However, on
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two Fridays, the researcher could not observehi®entire 45 minutes. The researcher
believed that deviations from the schedule wergfied due to factors outside of the
researcher’s control.
RQ 4

How do teacher observations by and conferencestivglprimary investigator
assist in teacher fidelity of Literature Circle$3 stated in Chapter 3, the observation
form utilized for this study was developed by teegarcher and the teacher participants
agreed that the observation form was acceptables®in this study. The observation
form included the following three key componenty: ¢ooperative learning -- students
performing their assigned roles and collaboratirnitp wach Literature Circle group
member, (b) depth of knowledge (DOK) level -- wrgidown the types of questions
asked in each group to determine if the students agking higher-level DOK questions,
and (c) student engagement -- ensuring that tlegdtiire Circles met and that the
students did not stray from the task at hand. &ltesnponents were selected in order to
maintain alignment with the district and schoobktfdy goal for observations. The form
was utilized by the researcher in each class bais¢ke agreed-upon Literature Circles
schedule. After each observation, the researcleérmmediately with the teacher
participant or scheduled a time to meet with tlaeher participant to discuss the
observation of the Literature Circle groups. Tésearcher shared anecdotal notes on the
Literature Circle groups that were observed as agH plan of action to maintain the
momentum if the observation notes included a ldghaaticipation and engagement

amongst the Literature Circle group members.
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Table 5

Fall and Spring Observation Results

Fall & Spring Observations

Depth of
Cooperative  Knowledge Level
Learning (DOK) Student Engagement
Fall 8 DOK 2-3 4
Spring 11 DOK 2-3 10

As stated in Question 3, of the 13 scheduled &itee Circle dates for the fall,
only 8 of those days were Literature Circle implatagion days in which the researcher
was able to observe. The notes from the fall olagems of Literature Circles revealed
students asking and responding to questions post#tebmembers of the group. After
reading the short story, “Thank You Ma’'m” by LarmstHughes, a few student questions
were: “Why was a 12- year-old out late at nigh¥®y would Mrs. Luella Bates
Washington Jones take Roger to her house afterduktd steal her purse?” Also while
reading the novelThings Fall Apartoy Chinua Achebe, a few questions that were posed
were by students were: “Since Okonkwo is such ddeavhy doesn’t he work with his
son instead of criticize him for being worthlessl dawy?,” “Why would the other village
just give over their own people instead of go ta2ya'How could Okonkwo be so
heartless and kill a kid he raised as his own?&sehfew questions show that student
participants were asking the questions on the Dé4¢llof 2-3; furthermore, asking
guestions that encourage their Literature Circteigrmembers to make inferences and
make judgments. Based on the notes by the resatbkre were little to no DOK level

1 questions; however, Table 5 indicated that studegagement occurred 4 out of the 8
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times that the Literature Circles were observethieyresearcher. Information collected
in the anecdotal notes indicated that student esrgagt started to flounder toward the
end of the fall implementation process. It wasddhat not all Literature Circle
members were completing the assigned reading,mgacks completed but members
were not prepared to perform the assigned Litega@lircle roles, and there was more
“chit-chat” type of talk than focusing on the asg(d text.

Table 5 displayed a difference between the fall sprthg observations for
consistency in implementation of Literature Circdesl student engagement, but similar
for DOK levels. As indicated in Table 5, all 11tbE scheduled Literature Circle days
occurred as scheduled by the researcher and dpanper participant. The DOK level
indicated that students continued to ask DOK I@v8lquestions in the spring and little
to no DOK level 1 questions. A sampling of the sfiens asked by students in response
to articles read during the spring observationiiohe: “Would this be called cheating?,”
Do the ends justify the means?,” How would you feelr school would have done this
during EOC testing?,” in response to an articldyitfa Students use Intravenous Drips
for Exams” fromThe China PostAnother news article, “Gift Cards for Studentsidsl
Scores on Standardized Tests” from WUSA, a CB3at#d television station in
Washington, D.C., students posed the questionsef@/tdoes the money come from?,”
Why give incentives for students incentives to dmtithey are supposed to do?,” and
“Why is it okay for parents but not teacher?” Thagees of questions fall in the DOK
level 2-3, because the questions cause the stuiethisik critically to make an inference
and draw conclusions. Student engagement forghegsindicated that students were

engaged 10 out of the 11 times. The increasegagaement from the spring to the fall
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may be due to the students in the spring did rairas the Literature Circle roles and
instead of reading novels, the students read neyvesaticles. The novel read in the fall,
Things Fall Apartoy Chinua Achebe had a grade level equivalent®f 5lowever, when
text complexity components such as the Africanuraland historical events are factored
in, the grade level equivalent ®hings Fall Apartncreases. The novélhings Fall
Apartis a more difficult read than the newspaper atickad in the spring. “Newspapers
readability range from fifth to college level” (Juh& Wheat, 1984, p. 432). According
to the researcher’s anecdotal notes, spring stymgtitipants encouraged participation
of all Literature Circle group members by askingfiadent who was not actively involved
in the discussion their thoughts on a questionemsh having members that did not read
the article to remove themselves from the groupjaimdthem after the article was read.
The accountability shown by the spring studentigpipeints had a positive impact on the
engagement. Despite the differences between bhenfhthe spring, although
statistically reading comprehension did not imprastadent engagement increased.

This question proved difficult to answer becausthefvarious factors that may
influence the consistency with which teacher pgodiots implemented Literature Circles.
As stated in the results pertaining to Questioth@,spring teacher participant more
consistently implemented Literature Circles thamftll teacher participant. A person’s
perception would be that fidelity of implementatioiha strategy is improved during a
scheduled observation. According to Marshall (90tAhen teachers have a scheduled
observation, they generally make sure that thedfa@staching and learning is taking
place (p. 19-20). However, even with observatiamd conferences, fidelity of

implementation was lacking in the fall. The resdiom Question 3 revealed that even
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with the best intentions of following a set, agregdn schedule, things can happen that
may cause one to deviate from the schedule.
RQ5

What are the views of secondary Communication $iusent and teacher
participants? Students and teachers participated in a Likeatessurvey that measured
their perception of Literature Circles at the caisabn of the study in the spring. Thirty
of the 60 student participants returned their sggyand both (2) of the teacher
participants returned their surveys. The Likedlssurvey for the student participants
consisted of six questions that focused on theestisd perceptions of how Literature
Circles assisted in improving their ability to bew proficient readers. The questions
were designed using a seven-statement continuwam@by disagree, disagree, slightly
disagree, neutral, slightly agree, agree, stroaghge).

According to the results obtained from the 30 stiderveys, almost 50% of
students enjoyed participating in Literature Cischand felt that collaborating with peers
on texts assisted them with comprehension. Howeveumber of students noted an
indifferent attitude toward Literature Circles aheir impact on the students’ ability to

truly comprehend a text.
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Table 6

Student Participants' Survey Results

Student Participant Survey Questions

Student Participant Strongly Slightly Slightly Strongly
Survey Questions  Agree Agree Agree  Neutral Disagree Disagree Disagree

| enjoyed participatin

in Literature Circles. 5 5 5 9 2 1 3

My participation in

Literature Circles

helped me to

comprehend the

assigned text. 2 9 5 9 1 2 2

I would like to

participate in

Literature Circles in

my other core content

area classes. 4 5 1 7 5 5 3

My participation in

Literature Circles

empowered me to be

accountable for my

learning. 4 2 7 9 2 4 2

My participation in

Literature Circles

helped me to develop

the necessary

collaborative skills to

discuss texts with my

peers. 3 6 6 8 3 2 2

| feel as though | am

more strategic reader

through my

participation in

Literature Circles. 2 5 7 7 3 3 3

Note: The number of students surveyed=60. The eambsurveys returned=:




EXPLORATION OF LITERATURE CIRCLES 94

Although the Likert-scale survey was developedstadents to rate their personal
opinions about their growth towards becoming stiateeaders, the researcher
encouraged students to write comments as wellvelalstudent participants wrote a
comment on their survey. Of the 11 comments, thene five positive, four negative,
and two neutral. Some of the comments includedetature Circles gave the
opportunity to discuss the topic with my peers bhad a positive impact on my reading
improvement;” “I don’t think Literature Circles abad, they just need topics that deal
with our daily lives and effect us teenagers;"ikel Lit. Circles because | understood the
text more and I'm able to get my questions answef@thiey never really worked out;
little class participation;” “I already knew how tlo all of this;” and “I would have
answered better if they were productive.”

The Likert-scale survey for the two teacher pgraaits consisted of six questions
that focused on the teachers’ perceptions of henstadents worked in Literature Circles
and their own consistency of implementation. Busvey also included a seven-
statement continuum (strongly disagree, disagtightly disagree, neutral, slightly
agree, agree, strongly agree). Teachers wereeatsmuraged to write their own personal
opinions regarding Literature Circles.

The two teacher participants responded affirmafit@ithe question, “I plan to
continue implementing Literature Circles.” Thispense conflicted with the response to
the first question in which the teacher particigastated that their students did not appear

to enjoy participating in Literature Circles.
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Table 7

Teacher Participants' Survey Results

Teacher Participant Survey Questions

Teacher Participant  Strongly Slightly Slightly Strongly
Survey Questions Agree Agree Agree Neutral Disagree Disagree Disagree

My students appeared
enjoy Literature Circles. 1 1

My students appeared

comprehend the

assigned text when

participating in

Literature Circles. 1 1

| plan to continue
implementing Literature
Circles. 2

| followed the Literature
Circle implementation
schedule. 1 1

| had to re-teach

students how to

participate in Literature

Circles. 1 1

| remained in a
facilitator's role during
Literature Circles. 1 1

Note: The number of teachers surveyed=2. The nuoifmirveys returned =

The fall teacher participant chose not to providditonal comments on the
survey; the spring teacher participant statedywdfhad started Literature Circles in the
fall, they would have been more successful. Thdesits enjoyed working
collaboratively, but had difficulty adjusting toeltiterature Circle structure. | love using

nonfiction texts with Literature Circles, however!”
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Summary

An analysis of the data from tladest did not support the hypothesis. The
researcher found some findings difficult to discdue to the nature of the research
guestion, such as those involving the consistefidyterature Circle implementation by
the teacher participants and the effect of obsemsitand conferences with the teacher
participants. Student engagement improved in phi@g not necessarily comprehension
statistically. However, according to the studemttipipant Likert scale 50% enjoyed
participating in Literature Circles despite 25%loé student participants who indicated
an indifferent attitude on the student participlakert scale. Similarly, the teacher
responses were conflicted with the student resgonisey noted that they enjoyed
Literature Circles and would continue using thistinctional method, but the students
noted a lack of enjoyment.

Overall, the outcome of this study indicates thedh®r secondary level teachers
to discard the content area specialist attitudeesnldrace the idea that all teachers must
be teachers of reading if they are to help studenbecome successful both in academics
and in life. While it can take a few weeks to bmecaccustomed to implementing any
new strategy, consistency and fidelity of implenagion are key in understanding the
true potential of a strategy. Chapter 5 will dssthe results of this study as well as

recommendations for future research.
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Chapter 5: Discussion

Overview

Literacy is a national concern; for this reasonw&gz (2010) claimed that many
leaders in education believe that a “literacy ratioh” is needed in order to prepare
students to tackle the more complex material tiey twill experience in college, as well
as to meet the demands of future careers. Acaptdithe NAEP, 76% of the nation’s
eighth graders who took the test in 2011 scoredeabasic level in reading, which is one
point higher than the 2009 NAEP reading scoresi@Nat Center for Education
Statistics, 2009). These results indicated thanthjority of students would enter high
school reading one or more levels below the nimddg level. Furthermore, many
students entering college had to take remediaimgazburses. The Nation’s Report Card
(NAEP) clearly shows that action must be takenddress the lack of proficient readers
on the secondary level (National Center for EdwcaS8tatistics, 2009). Daniels (1994)
stated that collaborative learning is an educatibesat practice that can increase
achievement when students are allowed to parteipatooperative structures within the
classroom. Literature Circles can serve as vehideassist students in progressing in
reading due to their structure, which allows stuslén think critically, have a voice, and
engage in a meaningful reading experience (Lin420023). The purpose of this study
was to measure the effect of implementing Litefircles in a secondary
Communication Arts classroom on reading compreloensi his chapter provides a
summary of the study as well as conclusions drawam the data presented in Chapter 4.
It also presents a discussion of the implicatiamsattion and recommendations for the

school of study and future research.
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The focus of this study was to analyze the effectess of implementing
Literature Circles at the secondary level on regdiomprehension. This study utilized a
mixed methods design, which consists of both catal¢ and quantitative research. The
independent variable for the study was Literaturel€s, and the dependent variable was
reading comprehension. The purpose was to measyrehange in reading Lexile
scores based on the pre and post SRI Lexile sobsgadents participating in Literature
Circles in comparison to students in the controugrpre and post SRI Lexile scores. As
well as evaluating if fidelity of implementation$ian impact on reading achievement
and if observations and conferences between tegengcipant and primary investigator
assists with fidelity of implementation, and las8yrveying the views of Literature
Circles by student and teacher participants.

Interpretation of Results

After implementing Literature Circles at the secarydevel, the results of the
data did not support the researcher’s claim thatrsgary students reading
comprehension increased through participation terbture Circles. While this study did
not prove statistically any significant gains frg@ticipation in Literature Circles,
observable gains occurred through the higher lefvsfudent questioning and students
responding with evidence cited from the text. Thbe&es from the fall observations of
Literature Circles revealed students were engagedploratory talk as well as asking
and responding to questions posed by the membée giroup. After reading the short
story, “Thank You Ma’'m” by Langston Hughes, a femrdent questions were: “Why was
a 12-year-old out late at night?,” and “Why wouldsMLuella Bates Washington Jones

take Roger to her house after he tried to stegbtiese?” Also while reading the novel,
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Things Fall Apartoy Chinua Achebe, a few questions that were pbgestudents were:
“Since Okonkwo is such a leader, why doesn’t hekwuath his son instead of criticize
him for being worthless and lazy?,” “Why would thier village just give over their
own people instead of go to war?,” and “How coukb@kwo be so heartless and kill a
kid he raised as his own?” These few questions/ghat student participants were
asking the questions on the DOK level of 2-3; goestthat encourage their Literature
Circle group members to make inferences and malgments. Also, the student
participant survey results showed that 50% of sitglenjoyed the opportunity to work
collaboratively with their peers when reading a ptew text. “When students have an
opportunity to learn in a way that best meets theegds and enables them to be
successful, they are more positive about the egpeei’ (Pitton, 2005, p. 93).

The original research design consisted of a scleenful 3 Fridays during the fall
semester and 11 Fridays during the spring seme®&tiethe 13 scheduled Literature
Circle dates for the fall, only 8 of those days evkiterature Circle implementation days
in which the researcher was able to observe. Hew®oth the spring teacher participant
and the researcher fulfilled all 11 Friday commiirtseof Literature Circle
implementation. Despite having a schedule forraiigre Circle implementation, there
were factors during the fall and spring semestetsdreated considerable deviations
from the schedule. The question may arise if gngations from the schedule lowered
the validity/reliability of the results of this sty and due to the observational data
collected the researcher agrees that there ar@tions but the results are valid and
reliable. A comparison of the pre-assessment eesabre mean of 1050.117 and the

post-assessment Lexile score mean of 1089.217leevaanoticeable increase.
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Therefore, if all 13 Fridays instead of 11 werdized for Literature Circle
implementation during the fall semester the researbelieves the student participants’
Lexile scores might have been higher.

Research Question Blpw do teacher observations by and conferences with the
primary investigator assist in teacher fidelityloferature Circles?This was a challenge
to determine results, because it was difficultiszern whether teacher fidelity had an
impact on the reading comprehension of the stuplanicipants. Factors such as
incorporating other research based instructioradtpres and student participants
enrolled in a reading intervention class may hadleénced the SRI results. However, it
is difficult to conclude if teacher fidelity had anpact on the SRI scores for student
participants. To check for fidelity of implementat the researcher followed the
calendar schedule that was decided upon by botheegarticipants and the researcher.

Once in the fall/spring teacher participant’s cldle researcher had the
opportunity to observe if Literature Circles wenagly being implemented. The
researcher did note that Literature Circles orsteondary level looked different in the
fall and the spring due to the student participdatsiliarity with Literature Circles. In
the fall, the student participants utilized Litena Circle roles for three weeks. However,
students needed to assume the roles again in wee& ® lack of student
participation/engagement in Literature Circle greupn week 7, fall student participants
were able to drop the roles altogether. In thengpthe student participants did not
utilize Literature Circle roles. The researchetexdahat the student participants wanted
to move to a Socratic Seminar style instead ofregpd.iterature Circle groups. The

researcher and the spring teacher participant dédmbether that after the students met
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in their Literature Circle groups first to discuke news article, then students could move
toward a Socratic Seminar since the students esguebat they wanted to be part of a
larger discussion. Information collected in thee&rcher’'s anecdotal notes indicated that
student engagement started to flounder towardrideoéthe fall implementation process.
This may be due to deviations from the Literatunel€ implementation schedule.
However, the accountability shown by the springisti participants had a positive
impact on the engagement. The increase in engagdrom the spring to the fall may

be due to the students in the spring did not assbekiterature Circle roles and instead
of reading novels, the students read newspapeteati The novel read in the fallhings
Fall Apart by Chinua Achebe had a grade level equivalent@f Blowever, when text
complexity components such as the African culture laistorical events are factored in,
the grade level equivalent dhings Fall Apartincreases. The novelhings Fall Apart

is a more difficult read than the newspaper aicéad in the spring. “Newspapers
readability range from fifth to college level” (Juh& Wheat, 1984, p. 432).

Despite the differences between the fall and thimgpalthough statistically
reading comprehension did not improve, studentgagent increased. Although this
study was limited in scope, the results from thiglg indicated that more research is
needed regarding the implementation of Literaturel€s at the secondary level.
Recommendations for School of Study

According to Tovani (2000), secondary teachers khwork to ensure that they
weave literacy instruction into the curriculum. @étlined in the literature review,
Literature Circles, a well noted reading strategytlee elementary and middle school

level, not only develops the student as readées atstrategy that builds the student’s
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collaborative skills as well as encourages theestutb take on the accountability for his
or her learning (Clarke & Holwadel, 2007). Therefceducators at the secondary level
regardless of the content area taught, can adthisdaick of reading proficiency by
researching best practices in reading instructrmhseeking professional learning
opportunities to better equip themselves in thel@mgntation of best practices in
reading instruction.

A recommendation for the school of study is a sthade literacy initiative on
the secondary level should be developed to supperfforts of the secondary teachers
in moving students to a higher level of readindfiprency so students become college
and career ready. Lemov (2010) suggested thay ¢@acher is a teacher of reading and
that teachers should make it a priority to helgletus unlock the meaning of text
because once they can read for meaning, they canydbing. The 2006Reading Next:

A Vision for Action and Research in Middle and H&gthool Literacy Repolly
Biancarosa and Snow (2006) addressed the neediools on the middle and secondary
level to change the climate to improve adolesagsriakcy by putting place some type of
infrastructure to better support teachers in tiea af literacy (p. 13). This will allow
teachers to assist students in acquiring the rgaskills necessary to serve them for a
lifetime.

Equally important to a school-wide literacy inited, is on-going, job embedded
training to improve student learning and incredadent success in the identified literacy
strategy implementation. Professional developrseah important piece before
implementing any new strategies. It is criticahtghlight the guiding principles behind

a strategy and to make sure that those principeesmade known to teachers during
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training. The teachers should also experiencéddified strategy themselves in order
to really know how to implement the strategy. Aclog to Podhajski, Mather, Nathan
and Sammons (2009), increased knowledge changelikery instruction and

improves student academic outcome. Thereforg,important to ensure that teachers as
well as administration receive on-going trainingstrategies to be implemented in the
school in order to positively impact student ackieent.

Lastly, a recommendation for the school of study isclude an accountability
piece associated with SRI Lexile score. By hadngccountability piece such as
assigning a letter grade with the SRI lexile scetedents might have made a greater
effort to take the SRI seriously instead of lookatgt as another meaningless test.
Recommendations for Future Research

Results of this study suggested that of the 6(h f@de students who
participated in Literature Circles and the 11 shidevho were part of the control group
that there were little to no difference in gainsd®man reading achievement based on the
Lexile scores from the pre to post SRI assessn@@yteing limited in scope in sample
size in terms of 10th grade student participants Hith grade students in the control
group, one recommendation for future studies woeldo acquire data from a larger
sample of students. Suggestions also includeasarg the sample size to include
students from more than one grade level. The iadditdata may reveal much needed
literacy information as it pertains to studentsipper level secondary grades regarding
their preparedness to take on the rigors of ageltext or be placed in a remedial

reading class.
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In addition to increasing the sample size to inelatldents from more than one
grade level, another recommendation for futurearetewould be to include other urban
school systems. Results from this study consistdyg of 10th grade students in a
Midwest urban magnet high school, results couldtbengthened if a larger amount of
data was collected throughout the Midwest.

A third recommendation for future study would bekéep the research limited to
one teacher participant for the duration of thedatlection. This study included a
separate teacher participant for the fall and gnang. Although both teacher participants
followed the construct of the study to the bedheir ability with slight deviations during
the fall semester, each teacher participant tadifferent core content areas and had their
own unique style and enthusiasm for their studgradicipation in Literature Circles.

A fourth recommendation would be to add a winteseasment. The original
design of the research only consisted of a fallgmthg; pre and posttests to determine
reading growth based on the Lexile score. Howesiace the study had two teacher
participants, it would have been ideal to havefétigpre) test to indicate where the
students started before working with the fall teagtarticipant, a winter (mid) test to
know where the students were before transitioninpé spring teacher, and the spring
(post) test to have the final reading growth resulthe researcher believes by having this
data it would have given more information for theerpretation process as well as
possibly give more information to the fidelity ofiplementation.

Another recommendation for future studies of impmating Literature Circles on
the secondary level is for the teacher participmexplicitly teach reading strategies.

According to Daniel’'s (1994) “Literature Circles teach reading skills” (p. 187) and
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represent actual comprehension strategies, a tee@hedequately prepare his/her class
with becoming more accustomed to participatingiterature Circles by teaching
guestioning, summarizing, visualizing, determinimgortance, making connections, and
making inferences. Baumann, Hooten, and White{18&imed that planned and
unplanned instruction around comprehension strasegfuidents demonstrate growth and
are able to retain and transfer that knowledgesyTdiscussed three types of strategy
lessons: elaborated strategy lessons (lessonarthdetailed in which the teacher
explains the strategy, models it, and provideseplighd independent practice), brief
strategy lessons (planned review of strategiesiquely taught),and impromptu strategy
lessons (unplanned lessons that seize the momemt presented during reading). In
Biancarosa and Snow’s 200®eading Next: A Vision for Action and Research iddi#
and High School Literacy Repdisted direct, explicit comprehension instructama

key instructional element for effective adolesd@atacy programs. The report
highlighted five approaches: comprehension stragegistruction (instruction that
explicitly gives students strategies), comprehensmnitoring and metacognition
instruction (instruction that teaches studentsetwolne aware of their understanding
when reading), teacher modeling (teacher using aéadis to model how to use a
strategy), scaffolded instruction (teachers gi\dagport to students practicing strategies
and employing gradual release), and apprenticesbitels (teachers engaging students
in content centered learning) (Biancarosa & Snd@@&2 p. 13-14). Although explicitly
teaching reading strategies was not part of thay&wriginal design, the fall semester
teacher participant taught the essential strategresighout the week to the students.

The researcher is in agreement with Baumann €t299) and Biancarosa and Snow’s
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(2006)Reading Next Repothat whatever approach is utilized, strategy uttton must
happen in order for students to demonstrate reaghomgth through their ability to
transfer the use of strategies in other conterdsardt is the researcher’s belief that is
why the students no longer wanted to be in a “tradl” Literature Circle, but instead
wanted to move toward a more Socratic Seminar sgple of class during the spring
semester.

Additionally, more time to participate in LiteratCircles might have resulted in
greater student participation. The scheduled desighe study only permitted students
participation in Literature Circles on Fridays imieh the class time was only 45 minutes
versus other days of the week, in which the sclesticlasses were 90 minutes. Daniels
(2002) firmly stated “Literature Circles are nag@ontaneous activity...by definition
Literature Circles require planning, preparatiod agadiness...we need two to three
hours a week-time fore reading, for writing in regdogs, for meeting in small book
clubs, and for gathering as a whole class to stesonses and monitor the development
of our conversations” (p. 81). However, this wae $chool district of study decision to
limit the students participation time. Daniels @20 recognizes that it may be difficult to
get the time needed to have a Literature Circlethemmiddle and high school level, but
the time is needed at least at the beginning ointipementation process (p. 259).
Regardless, it would have been more beneficiahferstudents to have more time to
work together in Literature Circles so that theyldceffectively collaborate and engage
in more critical thinking about the text. Beingeabo have a collaborative discussion is
one of the English Language Arts CCSS Speakind.-astdning Standards and the

purpose of CCSS is to have students college ameicezady.
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Equally important is to allow students to have aicé of texts. In the original
design, the researcher and the teacher utilizedrdue level novels indicated in the
curriculum. Daniels (2002) first key ingredientliterature Circles is student choice of
texts. According to Daniels (2002), “one of thexggst shortcomings of school reading
programs is that assignments, choices, texts tbasausually all controlled by the
teacher” (p. 18-19). Daniels (2002) suggests\e#n beginning Literature Circles,
teachers should allow from students to choose fxdaw texts until they get a handle on
the structure of Literature Circles (p. 19). Theaarcher believes that students may have
indicated a more rewarding experience with Liten@@ircles on their student participant
surveys if they were able to select their own téatead in their Literature Circle groups.

Not only are the previous recommendations for figtudy needed, but also to
have different types of student groups for LiteratGircles in addition to heterogeneous
groups. Literature Circle groups could have begsetd on gender, possibly having a
male Literature Circle group and a female LiteratGircle group. This would have
allowed the researcher to examine not only the anpfreading achievement of students
in Literature Circle groups, but to have data ondge specific Literature Circle groups.

It would have been interesting to track the SRadaim the pre-assessment to post-
assessment on the gender specific Literature Gircleps because there is significant
gender study research as it pertains to how spaginders approach various reading.
Prior experience with Literature Circles is anothx@nable that could have impacted
results.

Lastly, a recommendation for a two year study franth to 10th grade and

comparison of those SRI Lexile scores. By impletimgra two-year study in which
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students participating in Literature Circles inthigrade and again in 10th grade may
provide stronger results of the impact that LiteratCircles may have on students’
reading achievement based on the SRI Lexile scddasiels (2002) stated several times
in his bookLiterature Circles: Voice and Choice in Book Clubsd Reading Groups,
that Literature Circles can be difficult at firsAlthough, Daniels was referring to the
elementary and middle school student, it can ecdif for a secondary student as well.
By extending the study to two years from one y#a researcher would be able to
observe the transformation of students moving fepecified Literature Circle roles to
students interacting in an engaged, collaboratiseudsion with peers in which the
discussion takes on a life of its own free of rol@$is did indeed happen during the
spring component of the study, but what is moredrtgnt is if the students can continue
having that type of established discussion on ihein.
Summary

Literacy has and continues to be a national conicettme United States.
According to Marklein (2012), students are grachgafrom high school across the U.S.
lacking the skills needed to tackle a college legrt. Students are not equipped with the
literacy skills necessary will be at a disadvantage not be able to meet the challenges
in this global economy. In order to address tiisvin fact, this study focused on
implementing in Literature Circles at the secondawel and analyzing its impact on
reading achievement. In an era of accountabihty the realization that the nation’s
youth are underperforming in the area of literdwré must be a shift in literacy
education to get students on track for college (82913). Common Core State

Standards (CCSS) sponsored by the National GoverAssociation (NGA) and the
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Council of Chief State School Officers (CCSSO) tak®en the lead in addressing this
issue to better prepare our students to be codadecareer ready so they can compete in
a global society. With that said, CCSS has beeptad by 46 states. It is important to
note that the CCSS is grounded in literacy notijuginglish Language Arts, but in all
core content areas and technical subjects. Asdest progresses through the grade
levels, each literacy standard increases in lelvebmplexity (Common Core State
Standards Initiative, 2012, para.6) to ensureltlzahe end of Grade 12, students are able
glean meaning from a text, effectively cite evidengarticipate in text-based discussions
in order to be ready for the rigors of a postseaoypeducation. Although, Literature
Circles is just one of many strategies to addiesditeracy concern, it proves that there

must be a shift from the belief that teaching regds limited to elementary level.
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Appendix

Literature Circles Observation Form
(Anecdotal Notes)

DATE: TEACHER: CLASS PERIOD:

Literature Circles Group #

Cooperative Learning:

Depth of Knowledge (DOK) level of questions:

Student engagement:
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Student
Participant
Survey
Questions

Strongly
Agree

Agree

Slightly
Agree

Neutral

Slightly
Disagree

Disagree

Strongly
Disagree

| enjoyed
participating in
Literature
Circles.

My participation
in Literature
Circles helped
me to
comprehend the
assigned text.

| would like to
participate in
Literature
Circles in my
other core
content area
classes.

My participation
in Literature
Circles
empowered me
to be accountab
for my learning.

My participation
in Literature
Circles helped
me to develop
the necessary
collaborative
skills to discuss
texts with my
peers.

| feel as though
am a more
strategic reader
through my
participation in
Literature
Circles.
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Strongly | Agree | Slightly | Neutral | Slightly | Disagree
Teacher Agree Agree Disagree

Participant
Survey

Questions
My students
appeared to enj(
Literature
Circles.

My students
appeared to
comprehend the
assigned text
when
participating in
Literature
Circles.

| plan to continu
implementing
Literature
Circles.

| followed the
Literature Circle
implementation
schedule.

| had to re-teach
students how to
participate in
Literature
Circles.

| remained in a
facilitator’s role
during Literature
Circles.
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