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Abstract

This study investigated the perspectives of foudshts and 6 parent participants
of the Voluntary Student Transfer program, an Halistrict desegregation program that
involves transporting African American studentsiirarban area schools to surrounding
county schools. Due to limited and dated resesgeigted to the Voluntary Student
Transfer (VST) program, the researcher employegdaditgtive collective case study
framework which included a semi-structured intemw@otocol and questionnaires to
gather perceptual data of parent and student fatits of the program. The collective
case studies revealed that parent and studentipartts of the VST program were
satisfied with the program overall had not congdeattiscontinuing participation for any
reason. Data analysis revealed common themesssgdrby parents and students to
support their perceptions about the VST prograrnes€ themes included quality of
education, the importance of relationships, anémaactivism. Busing and the distance
from home was another combined theme that deve]qpedenting a drawback from
program participation. Because the sample sizkisfstudy represents a small
percentage of the participants in the VST progrfamher studies should be conducted to
include more perspectives within the researchidisind other districts implementing

the VST program.
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Chapter 1: Introduction

Background of the Study

Education has become the single most importanbféctgarnering success as an
adult. According to the 2009 Educational Attainmieport developed by the U.S.
Census Bureau (Ryan & Siebens, 2012) higher edunadtattainment directly
corresponds with higher earnings. High school gases earned about $27,000, while
workers with a General Education Diploma (GED) edrapproximately $23,000
annually. Median earnings for persons with a bextsedegree were 77% higher than
the median earnings for persons with a high scipbbma (Ryan & Siebens, 2012, p. 3)

While education is the largest indicator for susdesadult life, the United States
has historically underserved the educational and@nic needs of minority populations
living in urban settings (Jones, 2007; Sadovnikedr®l, 2010). Over 14 million
children living in urban settings must combat @i familial circumstances such as
poverty, violence, language barriers, and low p@tenvolvement (Jacob, 2007;
McKinney, Robinson, & Spooner, 2004; Sachs, 20@nce at school, urban students
must then endure and overcome teachers who magsbelalified in “experience,
educational background and teacher certificatidatob, 2007, p. 129). Research
conducted by Marzano, McNulty, and Waters (200%ictaded that there is a 44%
difference in passing rate when a student is iaftettive versus ineffective school
setting. With the 1954 Supreme Court rulin@@fwn v. Board of Education (Friedman,
2004) the promise of equal educational opportusiioe all students has been a legal

mandate. While this promise is evident in law, élRecution and implementation of
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practices to uphold the law has been slow, antyfairanced in districts across the
country for almost 60 years.

One result of the inequality that has permeatedntinstudents’ educational
experiences is the emergence of school choicehiftite public setting “charter
schools, magnet schools, and traditional publiostshcan be accessed through intra-
and inter-district open enrollment plans, voluntasggration plans, or more regulated
desegregation programs” (Cobb & Glass, 2009, p. 8hool choice has gained
popularity over the past 40 years, particularlygarents and students who live in the
nation’s urban settings where minorities, partidyl&frican Americans, are the
predominate populations being served (Finnigan é&&tt, 2009; Jones, 2007; Musher,
Musher, Graviss, & Strudler, 2005). School choioghe form of an inter-district
program, became an option for St. Louis, Missaesjdents after a federal court case
affirmed African American parents’ beliefs that Bouis City Public School District’s
policies obstructed African American students fn@oeiving equality in their
educational experiences due to segregational pesctFreivogel, 2002; Heaney &

Uchitelle, 2004).

The events leading to this historic precedent begd®71 when Minnie Liddell,
an African American mother of four, grew tired df Bouis City Public School’'s
constant changes in school assignments and traasporfor her children. Ms. Liddell
received a school reassignment letter statingitéaeldest son was being reassigned
from the school with “middle-class and blue-colaighbors...and a fantastic principal”

(Freivogel, 2002, p. 211) to a school that Minniédell later described as a “boarded up
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building surrounded by deserted and burned buikfifig/ells & Crain, 1997, p. 89).
Minnie Liddell, along with a core group of parertamed the Concerned Parents of
North St. Louis. This group went on to later flesuit on behalf of their children in
February 1972 against the “St. Louis School Boediyidual members, the school
superintendent, and district superintendents irbihiéed States District Court for the

Eastern District of Missouri” (Heaney & Uchitelld@4, p. 80).

In 1980, after many years of languishing throughdtate and federal courts, St.
Louis Public School District and the State of Missavere proven liable for sustaining a
desegregated school system (Freivogel, 2002).rdlmy also stated that the St. Louis
Public School District failed to “counteract thentiouing effects of past school
segregation...from discriminatory location of schsités or the distortion of school sizes
to maintain artificial racial separation” (Wells@rain, 1997, p. 93). The ruling went on
to hold the state mostly culpable for the insissagregation that occurred in St. Louis
City Public Schools. The courts charged both partd develop and implement an all-
inclusive plan that would begin with the 1980-1%8hool year. With the court’s
mandate, a “voluntary, cooperative plan of pupdrenges” (Freivogel, 2002, p. 211)
between city and county schools was created an@dadne Voluntary Student Transfer
(VST) program. The program, developed to “era@i¢heé remaining vestiges of
government-imposed school segregation in the Gi§toLouis and St. Louis County”

(Freivogel, 2002, p. 212), began with six pilottdcs.

In 1983 a Settlement Agreement was reached todeahot only the transfer of

Black city students into primarily White suburbastdcts, but White suburban students
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into magnet schools in the city (Voluntary Intestdict Choice Corporation, n.d.). One
of the agreement’s most crucial components requtetlouis County’s mostly White
schools to increase the African American populabipri5% or reach and maintain a
student population that was 25% African Americareifogel, 2002). These changes
were oversaw by the Voluntary Inter district Cooating Council (VICC), a state-
funded committee that coordinated transfers tofeand county schools and conducted
research data on the inter-district program (Hedé&lchitelle, 2004; Voluntary Inter

district Choice Corporation, n.d.).

In 1999, the Voluntary Student Transfer Program m@tonger under federal
supervision and a new settlement agreement wakeddo extend the program through
the 2008-2009 school year (VVICC, n.d.). The papgrextension was supported by a
2/3-cent sales tax increase that was approved.dyo8is City voters to recompense for
state funding that was no longer available. Subsety, the VST program went under
another program extension in 2012 to allow student®ntinue to enroll in participating

districts through 2019 (VICC, n.d.).

St. Louis is not the only city that has adopteédmuistrict desegregation
programs in the United States. At the time of tesearch eight other inter-district
school desegregation programs had been implemanteds the United States (Wells et
al., 2009). Each program shares the same ggabuwiding a quality and diverse
education for students, but also share differeircesigin, ethnic participation, and legal
intervention. Federal court orders spurred theridistrict programs in St. Louis,

Milwaukee, and Indianapolis. State court ordergelied programs in Hartford,
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Minneapolis, and East Palo Alto, while state, awhl policies to create more racially
balanced schools provided the foundation for inlistrict programs in Boston and
Rochester (Wells et al., 2009). While other irdestrict desegregation programs exist,
the Voluntary Student Transfer program is the lar@é its kind, transferring well over
150,000 students to St. Louis County schools te.d&urther information about each
inter-district program is discussed in Chapter 24kl & Uchitelle, 2004; VICC, n.d.).
While St. Louis is not the only city to implememt mter-district desegregation program,
it is the largest in the nation being twice asaag Milwaukee’s program, 20 times the
size of Harford’s, and five times the size of Bassanter-district program (Heaney &

Uchitelle, 2004; VICC, n.d ).

Statement of Problem

The Plessy v. Board of Education ruling has prompted many studies on the topic
of desegregation, but there have been few studitge d/oluntary Student Transfer
Program. A 1990s quantitative study examined stutst scores as a predictor of the
program’s success or failure (Freivogel, 2002)e Tost recent report provided an
overview of the VST program along with seven otasting inter-district desegregation
programs across the United States (Wells & Creé8,7). These two studies follow the
popular trend of desegregation research that fecoisehe academic and social gains of
student participants. According to research cotetlion all St. Louis County schools
participating in the VST program, there are besdbtstudents opting to participate in
this program by being bussed from their urban comtydo a suburban school setting

(Wells et al., 2009). In comparison to their pegr® continue in St. Louis Public
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Schools, students in the VST program graduatenajheer rate, have more social
exposure, and higher Missouri Assessment PrograAP()Mcores as they persist in
suburban schools (Freivogel, 2002). However, aigaghievement still exists between
African Americans and their White peers, particylarhen analyzing American College
Testing (ACT) scores and grade point averagesvégei, 2002; Wells et al., 2009).

As an employee of the participating district whpsenary job was to analyze
data and build staff capacity to make sound dasadbdecisions, this researcher began to
notice themes in conversations and practices retatéhe achievement of African
American students, particularly students who pgrdiked in the VST program. Themes
of deficit thinking and stereotyping that oversiifiptl student’s behavior and academic
issues were observed and overheard. Faculty affdeferred to factors such as
parenting, home environment, poverty, lack of mation, and commitment to explain
the gaps in achievement between VST student paatits, and their White peers.
Singham (2003) would call these achievement gafaeagions myths, because

The difficulty with myths is not that they are nesarily false, but rather that they

are beliefs whose truth or reality is accepted itioally. It is relatively easy to

debunk falsehoods. Much harder to overcome aisetheliefs that have some
element of truth in them but that are promoted aigingle-minded determination
that can undermine attempts to systematically sthiggoroblem.

The persistence and prevalence of these mythsecaadn if you attend any

meeting...that deals with the causes of the achiemegagp between Black

students and White students. You will find a ranfanalyses (and a

corresponding variety of suggested solutions):dalagandardized tests, tests that
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do not match the learning styles of Black studdets money spent on educating
Black students, socioeconomic differences, lackofivation, negative peer
pressure, lack of family support for educationchea biases, and many other

possibilities. All of these figure prominently ihe menu of causes. (p. 586-587)

After listening to these conversations over theyé&am the perspectives of teachers,
administrators, and staff, this researcher grewoasrof the educational satisfaction and
experiences of parents and students who partidpat&oluntary Student Transfer
program. Upon thorough review of the researchstadies related to the perceptual data
of parents and students of the Voluntary Studeah3fer program emerged.

At the national level, various desegregation paogg exist in addition to inter-
district desegregation programs. According to igjan and Stewart (2009), inter-district
programs exist in “New York, Massachusetts, Misgdtalifornia, Connecticut, Indiana,
Minnesota, Wisconsin, and Nebraska” (p. 2). In@00ew Jersey joined the group of
metropolitan areas providing an inter-district cw®ofor all students (New Jersey State
Board of Education, n.d.). Research has been abediwn the strengths and weaknesses
of these inter-district programs as it relategnaricial cost, as well as academic and
social benefits (Finnigan & Stewart, 2009; Wellakt 2009). Studies including the
perspectives of students and parents are evenlmuted. One study conducted by
Sturges, Cramer, Harry, and Klingner (2005), exaahithe behaviors and contrasting
perspectives of school personnel and parents delata parental involvement initiative

that followed desegregation efforts at an elemgrgahool in Texas.
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Another study of desegregated high schools ariddlaess of graduates focused
on perspectives more than 20 years after the atiegroccurred. This study, however,
was conducted in a single district setting whergedeegation occurred within the district
(Wells, Holme, Revilla, & Atanda, 2004). Lastlygaantitative study published in 1997
reported the perspectives of parents and studetitipants in Boston’s inter-district
desegregation program (Orfield et al., 1997). BRukmited and dated research available
at the local and national levels related to thepectives of student and parent
participants in the Voluntary Student Transfer paog or other inter-district

desegregation programs, current participant petsgscare unknown.

Purpose of Study

The purpose of this study was to research the petisps of student and parent
participants of the Voluntary Student Transfer pamg who have participated in the
program from five years or more in one St. Louisi@y school district. Voluntary and
court-ordered desegregation continues to occuisadhee country. This study will close
the gap in current literature for other local dets who continue to implement
desegregation policies across the country.

Questionnaires and in-depth interviews were usethswer the following
research question and sub questions:
What are the perceptions and attitudes of paremtstudents participating in the
Voluntary Student Transfer Program?

a. What are the similarities and differences betwssent and student

perceptions?
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b. Have parent and student expectations chamgedgh their experiences with

the program?

Significance of the Study

According to research conducted by McClain (20lifile attention is paid to the
perspectives, beliefs, and attitudes of parentsavaactively engaged in their children’s
schooling. McClain (2010) stated, “Educators ofiemnot recognize the many ways in
which urban parents may be involved in their claids schooling” (p. 3075). McClain,
therefore suggested more qualitative research be@uobed to provide more in-depth
understanding of parents’ perspectives as theygasaiand make critical decisions
related to their child’s schooling. Ladson-Billsx@2006) believed “it is important not to
overlook the ways that communities of color alwhgse worked to educate themselves”
(p- 7). School choice plans at its core, “reliasstudents and parents to make choices”
(Wells et al., 2009, p. 3), thus it is importangtther the perspectives of the students and
parents that provides the impetus for this progt@eontinue and evolve. At the district
level, gathering in-depth perceptual data fromipigdnts will provide useful
information to help strengthen the program. Thfsimation will also be useful for the
Voluntary Inter-district Choice Corporation, and @ther participating districts as they
make future decisions related to the continuatioth@® program. Finally, voluntary and
court-ordered inter-district programs are stilingemplemented across the country.
This study fills a gap in the research availabledtter districts who continue to

implement desegation programs in the United States.
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Delimitations

The sample size for this study is delimited to sdleool district in St. Louis
County, Missouri, the Midwestern School Districpseudonym to protect the district’s
anonymity. Because this study involves only a f@sticipants of the program in one
district, the findings may not be representativalbparticipants of the VST program
(Fraenkel & Wallen, 2010). Also, only students wiaal participated in the program for

five years or more were included in the study.

Limitations

Researcher bias may influence the interpretatfdhe data collected from the
gualitative measures used in this study (McLeo@82@rankel & Wallen, 2010.
Researchers tout the importance of being aware@tdbiases, blind spots, and
cognitive limitations” (Mehra, 2002, p. 4). Becau this theory, potential biases were
outlined and potential preconceptions were disaugsth the Lindenwood University
teaching staff prior to data collection. Once tieisearcher was made aware of biases,
the importance of setting these biases aside witerpreting the data was understood.
For this cause, data was triangulated to suppseareh findings.
Definition of Terms

Brown v. Board of Education. A United States Supreme Court case that deemed

state-sanctioned segregation of public schoolsnstitational. This ruling, dated May
17, 1954, ended “separate but equal” schooling.(Nebional Archives and Records

Administration, n.d.).
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Cultural Capital. Cultural capital is “the forms of knowledge, likieducation,
and advantages that a person has, which give theghar status in society” (Cobb &
Glass, 2009, p. 269).

Liddell v. Board of Education. A Missouri court case that found St. Louis
Public School District and the State of Missouable for sustaining a desegregated
school system. The ruling held the state mostlgahle for the segregation that occurred
in St. Louis City Public Schools. The courts cleardpoth parties to develop and
implement an all-inclusive plan to integrate scldmginning with the 1980-1981 school
year (Liddell v. St. Louis Board of Education, 1979

Plessy v. Ferguson. A United States Supreme Court case that sanctitieed
“separate but equal doctrine” giving states perioist legally separate Blacks and

Whites (Mintz, 2012).

School Choice. A reliance on parents and students to make theidadio enroll

their child in a school program of their choosiigg(ls et al., 2009).

Turner v. Clayton. A St. Louis County Court case that vetoed the fearsf
students in locally unaccredited St. Louis Cityd &iverview Garden School Districts to

better districts at the expense of the home diqtBiock, 2012).

Voluntary Inter district Choice Corporation (VICC). A non-profit
organization that has also used the moniker Votyrtaer district Coordinating Council.
This organization oversees the implementation @3h Louis metropolitan area
desegregation program, and facilitates transfecitpftudents to suburban school

districts since 1981 (BICC, n.d.).
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Voluntary Student Transfer Program (VST). Inter-district desegregation plan
that involves transporting African American studgefitom urban area schools to

surrounding county schools and vice-versa (Freiv@§o?2).

Summary

In this chapter, the importance of education asl#tes to the success of adults,
and the educational inequities for minorities wasswalssed. The advent of school choice,
particularly the Voluntary Student Program was ioetl, and also provided background
for this research study. A gap in literature mditio parent and student perspectives of
inter-district programs was exposed as well. Digfitions and limitations of this study
were included in this chapter, along with termbétp provide an overview to the
research study. Chapter 2 will discuss the histdi§t. Louis and surrounding counties
as it pertains to race, housing and educationgahath the impact these subjects had in
precipitating the need for the Voluntary Studerdanisfer program. The reactions of
stakeholders to the program will be explored alaith the program’s success in meeting
its established goals. Finally, a descriptiontbieo inter-district programs in the United

States will be provided.
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Chapter 2: Review of Literature

On any given school day, in any given neighborhinatie city of St. Louis,
school buses travel the urban streets collectirg 6000 students transporting them to a
suburban school as far as an hour away (VICC,.nkhgse students, participants in the
VST program, are traveling in hopes of receivirgetter, and more diverse education
that is not likely to be found in their partiallgaedited St. Louis City school district
where 20% of African American students do not geddwuand whose average ACT score
is 16.5, five points below the Missouri state agerACT, 2013; Missouri Department
of Elementary and Secondary Education, 2011). VI®€ program, a court ordered,
inter-district busing program established in 198as established to nullify years of
segregation and disparate educational opporturidgre&frican American students.

The practice of busing minorities out of their coomities to schools with
majority White populations coincides with the imst-convergence dilemma offered as
part of the Critical Race Theory (CRT) frameworkqivls, 2001). CRT was born out of
the work of lawyers, activists, and legal scholah® began to question whether the
progress made during the civil rights era of th6QOwas continuing at an appropriate
speed and rate (Ladson-Billings, 1998; Delgado é&f&tcic, 2006). Early theorists such
as Bell, Freeman, and Delgado began to examined&diom of civil rights and question
its true mission of providing equality for all whemost civil rights laws, upon closer

review, placed more burden African Americans, amatioued to reinforce stratification
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of race (Delgado & Stefancic, 2006). Morris (20fjipted Bell's thoughts on the
subject with this explanation:
1) the interest convergence principle is built ofitigal history as legal precedent
and emphasizes that significant progress for Afridaericans is achieved only
when the goals of Blacks are consistent with tredlaef Whites, and
2) the price of racial remedies asserts that Whvidsot support civil rights
policies that appear to threaten their superioraéstatus (p. 577)
An example of this, Morris (2001) purported, isicnghts legislation that often involves
“the disproportionate busing of African Americansoi predominately White

neighborhoods” (p. 577).

Each year, thousands of parents complete trangfgications to send their child
to a county school through the VST program. Tluesepleted applications require
information regarding residency, student’s graderent school, special education needs,
and guardianship status. Parents also indicage grhool district choices within their
attendance area, along with siblings who currgpeificipate in the program as it is their
policy to place siblings in the same district. fBrence is also given to new applicants
whose siblings are already participating in thegpam (VICC, n.d.). Completed

applications are then sent or faxed to the VIC@efthat manages the transfer program.

According to the VICC website, their office recesvapproximately five
applicants for every spot available (VICC, n.dBecause this program is no longer under
court order to continue, chances for obtainingat spthin this program is also

complicated due to decreasing district participaiad the increased diversity that lives
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within district communities (VICC, n.d.). As ofdt2011-2012 school year, 11 of the 16
original school districts are still accepting neanisfer students, with a total of 6,147
students transferring to suburban districts. Thisiber is half of the spots that were
available a decade ago (VICC, n.d.). While spadenited for this first come, first
served program, parents are hopeful that theybeilbne of the lucky ones to receive

notice that their child has been accepted.

Although the VST program was created to provideartbverse educational
opportunities for students in the St. Louis metitdao area, when looking at the broader
context, the program has affected the resideqaitical, social and economic cultures
of the area as well. According to an article byll/et al. (2009),

School...boundaries shape children’s educational ppibies in countless ways.

Living on one side of a district boundary line be tother can dictate whether a

student has access to challenging curriculum...hxgleetations...and a wealth

of other tangible and intangible factors that iefige learning. (p. 1)

Such is the case when looking at the lives of sitgdim the city schools of St. Louis,

Missouri.

Through the combined review of books, newspapet jaurnal articles that help
to provide a pertinent and well-rounded contexhédrmation due to the limited amount
of research conducted on the VST program, thisalitee review begins with an
overview of the history of race relations in Stuisy which describes discriminatory

patterns in housing and schooling that sets thedation for the advent of the VST
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Program. A description of the VST Program andefakder reactions at the start of the
program follows. A small number of quantitativeearch articles related to this topic
are discussed, and a section examining other disétict desegregation programs

implemented in the United States is included.

St. Louis City and Race Relations

In the 1800s the geographic location of a stedgiged great insight to the social
and political philosophies and ideologies the pedping within the state held. The
state of Missouri, and its oldest city, St. Loussgeographically located in an area that
was considered neither South nor North. Becaus@®fieographical positioning, St.
Louis seemed to mirror a “confluence of culturarttes” (Wells & Crain, 1997, p. 23),
particularly when exploring the themes surroundhfigcan Americans and race
relations. Some argued that St. Louisans radmdllythe worst of both worlds.
Heathcott (2005) described St. Louis as a “cultbrabkpoint between the North and the
South, and its social and civic life blended aspettoth regions” (p. 709). Missouri
acquired southern state attributes that condoregLisities such as slavery, and later
residential and educational segregation, yet medtine North’s lackadaisical attitude
when socially conscience response to these inggsalvere necessary (Wells & Crain,
1997; Heathcott, 2005).

Freivogel (2002) best encapsulated the dazhous roles Missouri, and most
notably, St. Louis played in the race relationthi United States.

Missouri has been a stage on whichrdogedy and triumph of race have played
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out...The Missouri compromise held off the Civil Warhe Dred Scott case
helped precipitate it. A Jefferson City inn’s redilito serve African Americans
was one of the legal cases that resulted in Plesgpgarate but equal doctrine.
Lloyd Gaines of St. Louis won one of the landmagkefjregation lawsuits that
preceded Brown. After the University of Missouuild a separate “law
school”...Gaines mysteriously disappeared. The Suer€ourt decision that
outlawed enforcement of racial real estate coven&ttielley v. Kramer, arose in
St. Louis, a few blocks from where the school desggfion case later began.
When the court upheld a Reconstruction statutestas to housing
discrimination in Jones v. Mayer, it was...a St. lsocase. (p. 210)
In 1820, The Missouri Compromise prohibited slavierpewly admitted states
north of the 36° 30" latitude line, with the exdeptof Missouri (Wells & Crain, 1997,
Congress, 2010). Some historians believe this comise may have “postponed the
Civil War for a generation” (Wells & Crain, 1997, 5). Years later, a St. Louis slave,
Dred Scott, traveled to lllinois, a free state.tehfreturning to Missouri, he sued for his
freedom, citing that when he traveled to a fretestae then became free. This case went
all the way to the Supreme Court and in 1857, thets ruled that a slave, by Missouri
law, could not sue for his freedom (Wells & Cral®897, p. 26). This ruling helped spur
great debate over the principles of slavery, causiany slave owners in Missouri to
begin freeing their slaves. After the Civil Warjdgouri legislature freed the last 45,000
slaves around the state, many of those free memewa@nd children chose to settle in St.
Louis City (Wells & Crain, 1997, p. 28). Thus tjeairney for equal housing and

schooling for African Americans began.
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From slavery to segregation: housing. St. Louis boasts a diverse population of
people. Heathcott (2005) argued that the emergeineegregation occurred as a product
of the “settlement of cultures” (p. 707) in theyaituring World War 1l , yet people of
Irish, German, Polish, and Italian descent wereneadly able to settle nicely into St.
Louis’ dominant culture. Regrettably, that is nue tase for African Americans.
Between 1900 and 1950, African Americans migrate8itt Louis from the deep South
looking for a better way of life and better oppamities. “In ten years, between 1910 and
1920 the White population increased by 12% whikeAlfrican American population
increased by nearly 60% to 70,000” (Heathcott, 2p0507). As the population of
African Americans increased in the city, the paeatment of this race grew as well.

A concerted effort was made by St. Louis realtoid ather powerful decision
makers to confine the growth of African Americamtounities and contain the amount
of space they inhabited in the city (Gordon, 2008)ells and Crain (1997) reported that
by 1900 the city of St. Louis had more than 30 waadd close to 50% of African
Americans lived in only six of them compared to 1d#White. Of these six wards, two
were so heavily packed that living quarters werelsached behind factories and
warehouses. The other four wards were litteretl pitorly constructed homes and
shanties. African Americans desiring to move imétter homes were forced to stay in
these poor living conditions due to high rent, dietation, and persecution imposed by
Whites (Wells & Crain, 1997). According to autt@ordon (2008)

The isolation of African Americans on St. Louis’anaorthside was

accomplished and enforced in a variety of ways;espnivate and public

strategies of exclusion overlapped and reinforaeelanother, others were
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cobbled together as legal challenges prohibitedesointhe more direct tools of
segregation. At the center of this story was tltalloealty industry, which

lobbied for explicitly racial zoning in the World &/1 era; pursued and enforced
race-restrictive deed covenants into the middlesyefthe century; pioneered the
practice of residential security rating which gowet both private mortgages and
public mortgage guarantees; and—as a central pret@plustry practice—
actively discouraged desegregation of the privatesing.(p. 68)

Though the U.S. Supreme Court nullified rezaning laws in 1917,
decades later, White property owners establishigdtp pacts in their neighborhoods
vowing not to sell or rent their properties to &xn Americans. By 1930, 316 covenants
were in existence in the city. In 1939, the Shall@n African American family,
attempted to purchase a home in a neighborhood anti@l1 covenant that forbade the
sale of the property to anyone other than a Caadesr 50 years (Wells & Crain, 1997).
The White property owner agreed to sell the prgpéut a couple living in the
neighborhood sued to prevent the family from movmgThe Missouri Supreme Court
believed the housing covenant was lawful and didmfange upon the rights of the
Shelleys. In May 1948, the U.S. Supreme Courttoveed that ruling saying while
restrictive covenants are not a violation of theteth States Constitution, states were not
able to enforce these covenants in the courts 8erain, 1997). Since the states
were not able to reinforce these community andhimighood covenants, White
homeowners resorted to violence and intimidatioketep African Americans out of their
communities. While racial zoning laws, and othexcfices of racial segregation no

longer legally exist, the color line in the Westavorth sides of St. Louis City still exists
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(Wells & Crain, 1997; Heathcott, 2005). Accordiiogthe 2010 Census, 100,985
residents live in the North corridor of the cit@f these residents, only 3,691 are White
and94,900are African American (Census Results, 2010).

After World War 11, over 100,000 residents left Bouis City, while the
surrounding suburbs increase in population by 8@ (Reisner, 1967, p.53). By the
same token in “1930, non-Whites represented 11.6%tegoopulation; by 1960 the
percentage had risen to 28.8% of the city totak¥igRer, 1967, p. 53). When Whites fled
the city, they took with them business and indusBgtween 1947 and 1958, the city of
St. Louis lost 21% of its manufacturing jobs and sluburbs gained 42%. Between 1951
and 1969 the city lost 37,000 payroll jobs and @9,thanufacturing jobs while the
County added 197,000 payroll and 44,000 manufagydbs. In 1970 St. Louis lost 43
companies to the suburbs (Wells & Crain, 1997 4). @ hese departing industries also
took important tax monies that would prove vital éontinued growth and progress of
the city.

From slavery to segregation: schools. Bolstered by the U.S. Supreme Court’s
1896 decision in the case Blessy v. Ferguson, deeming separate but equal facilities
constitutional, Missouri “sought to apply the pijpals of Plessy v. Ferguson to the letter
of the law” (Heathcott, 2005, p. 712) by requirsggregated schools for all its African
American students (Heaney & Uchitell, 2004). Istéenent to this statement, St. Louis
city built Sumner High School in 1903, consideredbé the “finest African American
high school in the country” (Heaney & Uchitell,@0 p. 59). The $300,000 building
included an auditorium, labs, industrial educaftaxcilities, and a pool. While African

American teachers were the lowest paid teache®s. ibouis City, Sumner High attracted
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the best and brightest African American teachergray them some of the first African
American Ph.D.s (Heaney & Uchitell, 2004, p. 6Zwenty years later, Vashon High
School was built to meet the demand for the growifrqcan American population.
African American enrollment in the St. Louis Citgh®ols district rose from 10,547 in
1920 to 15,554 in 1929. While seven new Africanekitan elementary schools were
built from this point until 1945, Sumner and Vashdigh Schools remained the only
options for African American secondary studentSinLouis City. In 1929, an
educational survey revealed that the opportunitiegfrican American students in St.
Louis were “relatively adequate” (Heaney & Uchit@004, p. 61).

Although St. Louis City schools were consatemoderately satisfactory, there
still lacked equality between White and African Amcan students. According to Wells
and Crain (1997), the St. Louis School Board spiaee times the money on White
students than on African American students. Moeeo&frican American students
received the worn and torn hand-me down resoumédaoks of White students. In
1939 kindergarten classes had an average of “2rdests in White schools and 34.8
students in African American schools” (Heaney & el 2004, p. 64). In elementary
schools, the average class size was 41.4 for \Bbiteols opposed to 45.4 in African
American schools. Only when students arrived ghtschool did the numbers equalize.
At this time, many African Americans were not atdenove on to high school as many
dropped out to work or were not able to meet theateds of the rigorous course work.
Additionally, White students had the privilege ttleading neighborhood schools in
walking distance to their homes. Before Vashorht$ghool was built, African

American students living in the city and surrourgdiaral areas attended Sumner and had
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to endure long walks, horse, and trolley ridesriteo to receive a relatively adequate
education (Heaney & Uchitell, 2004, p. 61). Thafld support of separate but unequal
schooling in Missouri continued until the 1950synaing the practices and treatment of

African American students across the United States.

Desegregation (after Brown v. Board of Education) 1954-1971
The landmark decision drown v. Board of Education affirmed the role of education

in the lives of all students:
Today, education is perhaps the most importanttiomof state and local
governments...It is the very foundation of good eitighip...It is a principal
instrument in awakening the child to cultural vaue preparing him for later
professional training, and in helping him to adjieshis environment. (The
Leadership Conference on Civil and Human Rightsh® Teadership Conference
Education Fund, 2013, p. 6)

This decision proved that the beliefs and actiaesgibed byPlessy v. Ferguson “has

no place in the field of public education” and “dep the children of the minority group

of equal educational opportunities” (Kinshasa, 2G06L6). This ruling rattled the

foundational structures of segregation which pa&titwo distinct groups, “one free the

other slave, one a master class the other a smaui@h, one privileged the other deprived,

on White the others African American, brown, redrelow” (Kinshasa, 2006, p.16).

While the law was meant to be followed with “alliberate speed” (Daniel, 2005, p. 58),

the road to true integration in schools in St. lscamd around the nation was marred with

complications for almost two more decades.
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St. Louis Public Schools were ready to respontéi¢ochanges in the law,
however inappropriate the response. Seven yeianstpithe passing drown v. Board
of Education, St. Louis public schools hired a desegregatiorsaliant to prepare for
changes in the legislation many knew were comifige board of education unanimously
adopted a two-year, three-phase integration planrtiational groups embraced as a solid
plan for implementation (Wells & Crain, 1997; Fregel, 2002; Heaney & Uchitell,
2004). This plan allowed African Americans to ganeighborhood schools. On the
national stage, it seemed as if great things wbaltlappening for African American
students and their families. In St. Louis, thditgavas that little changed after the
integration plan was implemented. Because oféhéastate covenants that had been put
into effect years before, most African Americangd in confined spaces in the city with
clearly drawn school boundaries that did not alfomtruly desegregated schools. The
attendance boundaries of 16 of its 84 White eleargrgchools were redrawn to include
a small number of African American students. Adiditionally African American
elementary schools were then fed into the two Afridmerican high schools, Sumner
and Vashon. If African Americans and Whites weréhie same school boundaries, the
district gave them the option to stay in their pjoe¢ schools until graduation, allowing
many White students to capitalize on this optiémother policy supporting continued
segregation was the “intact busing” policy (Hea&eychitell, 2004, p. 79).

Because of overcrowding at the two African&iman high schools, the district
proposed intact busing as a way to combat thigis8usses transported classes of
African American students to White high schoolsdwiicant rooms available. At the

height of this policy, as many as 5,000 African Ait&n students were bussed to other
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schools. However, the African American studentsaweholly segregated from their
White peers being educated, fed, and socializedmfinement. As White flight
escalated due to desegregation efforts, plummaéinnge values, and African Americans
slowly moving to what were once all-White neighbmots, the district redrew district
boundaries often to exclude African Americans tlschools as much as possible
(Wells & Crain, 1997; Heaney & Uchitell, 2004). Agesult of outcries from parents, as
well as community and civic leaders from both sjdlee district eventually refrained
from busing students, instead choosing to buildenswhools in nearly all-African
American attendance areas through bond issuealth&hite, Southside neighborhoods
handily supported in order to keep African Americiiiidren on the north side of town.
African Americans began naming these schools “¢omtant schools” (Wells & Crain,
1997, p. 87).

Voluntary Student Transfer Program. While the St. Louis Board of Education
continued to be nationally recognized for havingaivated and ambitious integration
plan that was “good government in action” (Heaneyéhitell, 2004, p. 80), the local
comments and reactions to this plan were quiteifft. The reality for some students in
the African American community was the yearly reteif a letter before the start of
school detailing mandatory changes in school assggis due to redistricting and
overcrowding of African American schools. Overgincommunity groups loosely
contested these unwarranted interruptions to Airismerican students’ education. One
such community group, the Citizens for Equality Eation, provided a list of demands
that recognized the inequalities that occurredtin8uis’s implementation of the

desegregation plan to the board. The documentigeats, drawn from a local African
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American newspaper in the city, the Louis American, (Heaney & Uchitell, 2004) gave

voice to the growing frustration in the African An@an community. It stated:
We do not oppose busing as a sensible plan fazinglthe total school facilities
of the community, but we do not find acceptableftileplans for
busing...[which] include: A) Containment of the traostation of Negro children
within the Negro community thereby extending dedatesegregation into
administrative segregation; B) Transportation afdren greater distances than
necessary for available seats; C) Refusal to Wskeatchools for integrated
busing that had been used for segregated busingdans ago; D) Refusal to
admit that departure and return schedules canjnstad to allow transported
pupils full participation in the life of half-empschools some distance away; E)
Non-utilization of all the available school spandhe St. Louis Public School
System; F) Threatening to segregate bused pupitceiving schools if further
construction or rented facilities are not obtaimethin the Negro community.
We strongly oppose the current and future plansgdior the rental of marginal
church facilities where the environment gives at@fdthe minimum of a seat and
a teacher without the full use of necessary comfaditities such as library, gym,
playground space, lunchroom...etc. We insist thatBbard make public the
amount of classroom space available and establisii@y of utilizing such
space...[Preceding] any plans for new constructioscbbols, so that a full
utilization of existing school facilities can saxapayers the

needless cost of new construction. (p. 80)
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A group called the Concerned Parents of North 8tid. was created due to the
displeasure of educational conditions for Africamésicans, which echoed the Citizens
for Equality Education’s beliefs that St. LouisyC&8chool’'s policies were obstructing
African American students from receiving equalitytheir educational experiences. In
February 1972, the Concerned Parents of NorthdtisLfiled a law suit against the “St.
Louis School Board, individual members, the sctsagerintendent, and district
superintendents in the United States District Ctaurthe Eastern District of Missouri”
with Minnie Liddell, an African American mother @ur chosen as the face and voice of
the disgruntled parent group (Heaney & Uchitell)20p. 80). Minnie Liddell is quoted
as saying, “I had to do something about segregatiWhen we started our crusade, we
had no idea where the struggle would take us....Butwere determined to improve the
quality of education for our children” (Tabscot@@, p. 4).

Eight years later St. Louis Public School andSkege of Missouri were proven
liable for sustaining a desegregated school sysigtih,most of the culpability being
placed on the state (Liddell v. St. Louis Boardediication, 1979). Because of this
ruling, both parties were mandated to an all-ingiplan to integrate schools starting
with the 1980-1981 school year that held these etgsn(Missouri Advisory Committee,
1981):

1. Clustering of elementary schools
2. Reassignment and transportation of high schookstisd
3. Continuation of existing magnet schools and creatiosix new schools

4. Creation of specialty programs to be offered tsaltents in the district
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5. North St. Louis schools would be offered developnazr enrichment programs
including remedial and compensatory features
6. Sharpening the provisions applicable to permissiesfers
7. Commitment by the board to seek and develop insdrict plans of voluntary
cooperation with school districts of St. Louis Ctun
8. Adoption of a “Singleton” type faculty assignmetarpto equalize the proportion
of minority and majority faculty in each school
9. Regular reporting to the court
10. Monitoring of the plan
11.Citizen participation in implementation. (p. 18)
The elements of this ruling built the foundation ifter-district transfers, which required
White suburban districts to increase the numbéfo€an American students by 15% or
to reach and maintain a 25% African American stugepulation. This mandate
allowed African American students living in the YC@f St. Louis the opportunity to
transfer to any of 122 schools in 16 suburbanidist(Wells & Crain, 1997; Freivogel,
2002; Heaney & Uchitell, 2004). The cost of thisgram was tremendous. In the first
year of the program the state paid half the coth®program, over $11 million dollars
(Missouri Advisory Committee, 1981).

At the inception of the VST program over 3MAfrican American students in
the city were in all-African American schools (rregel, 2002, p. 217). According to the
VICC, the non profit organization that oversaw itng@lementation of the VST program
and their website, at the height of the prograrh989 over 14,000 city resident students

were served in a suburban school during a schaol géghtly short of the court’s goal
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of 15,000 (VICC, n.d.). Another component of taggeement allowed for White
students from the suburbs to attend magnet schothe city of St. Louis. This
component was met with much less enthusiasm. éhéight of this program, in a given
school year, as many as 1,300 students transfemedsuburban schools to St. Louis
City’s magnet schools, severely short of the ceugtals of 6,000 (VVICC, n.d.;
Freivogel, 2002). Over 41% of suburban studertpmed out of the transfer program
due to the lengthy bus ride and poor educatior@inams that were provided in the city
schools. This is in stark contrast to the citydests who dropped out at an average of
14 %. Thus, just as in so many other communitiiéls eesegregation programs, the
burden of success for the busing program landedrstyuon African American shoulders
(Woodward, 2011). From its beginning until 1998 program was considered one of
the most innovative and expensive desegregatiogrgmes in the country, costing more
than $2 billion (Freivogel, 2002, p. 209; Morri§@).

In 1999, the case was removed from federal sugiervafter a settlement
agreement was reached allowing the program to maeatihrough the 2008-2009 school
year. A five-year extension was approved by the ¥ board, whose members are
superintendents of the participating suburbanidistr This extension allows students to
continue to enroll students until the 2013-2014stlyear, with talks of another
extension in the works. In order to support thetcmance of the program, St. Louis
City approved a tax increase to help cushion tts¢ @bthe no longer state supported
initiative. Prior to the 1999 settlement agreeméfiican American students could
choose any school to attend. To make transporé manageable, the VICC board

established four attendance zones, allowing stsderdapply for transfer within their
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attendance zone. Only if students were able teigeaheir own transportation were
they able to attend a school outside their attecelanea (Heaney & Uchitell, 2004;
VICC, n.d.). Transfer participation has not deetirfor there are thousands of applicants
who are placed on wait lists every year (VICC, fVdells et al., 2009).

Typically VICC receives five applications fevery one opening, with a majority
of these applications for students in transiticedgss of sixth and ninth (Hahn, 2010).

Table 1.
VST City to County Enrollment from 1999-2013

School Year  Total City to County Enrollmer Total Transfer Students
1999-2000 12978 14227
2000-2001 11694 12619
2001-2002 11197 11991
2002-2003 10649 11356
2003-2004 10093 10649
2004-2005 9598 10097
2005-2006 8257 8675
2006-2007 8027 8318
2008-2009 6774 6945
2009-2010 6147 6314
2010-2011 5882 6024
2011-2012 5450 5554
2012-2013 5130 5217

Note. Adapted from the Voluntary Interdisctrict Choicer@oration’s website. (VICC, n.d.)
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St. Louis County districts are no longer requireéd¢cept students; moreover, legal and
political support for the program has waned, cagismme districts to opt out of the VST
program altogether. Other districts are limitihg amount of slots available for transfer
students due to an increased minority populatindiin the school’s residential area.
Yet other districts believe it is the end of thegnam and will phase out available
opportunities until the program no longer existshiair districts (Hahn, 2010). See Table
1 to view VST patrticipant enrollment from 1999-2013

The non-profit VICC not only oversees the implenagion of the VST program,
but also handles the recruitment, placement, argport for students. During the 2009-
2010 school year, VICC coordinated 305 bus routels98 cab routes for the 6,300
students still part of the program with a studentde averaging 53 minutes each way.
VICC employs five counselors who aim to provideistasice to students and families
when and if problems occur. They provide claseepérents and students concerning
the achievement gap, as well as classes for stadegarding race relations and

leadership (VICC Frequently Asked Questions, n.d.)

Stakeholder Reactions to Program

Just as the St. Louis School Board received pfarsiés response to the Brown v.
Board of Education ruling, the St. Louis School Bbeeturned to the national stage of
praise for its inter-district desegregation plamsidered to be the largest and most
innovative effort of its kind. Many other distrgclooked to St. Louis as a model to

pattern itself after to erase the vestiges of uakgpportunities for African American
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students in urban city districts (Wells, 1988)chlly, responses were, and remain
mixed among city and county stakeholders.

St. Louis City Stakeholders. The former superintendent of St. Louis Public
schools, Jerome B. Jones, gave voice to the meadhfs of the community calling the
desegregation plan a “bane and a blessing” (Velsain, 1997, p. 109). A bane, for
with every parent choosing to send their child tmanty school felt like an insult to
teachers and students who remained. Converselylistrict received millions of dollars
to improve educational programming in order toiretaudents who were educated in the
community schools, as well as build a promisingifetfor students when and if the
desegregation mandate ended (Wells & Crain, 1997).

St. Louis athletic coaches and directors fearen gnegrams would suffer
severely when the desegregation plan took eff€ciaches believed that Black athletes
would be attracted by better facilities, largerauag staffs, and more extensive sports
programming than was available in the city (HoldE983). While the St. Louis County
coaches agreed that the desegregation plan woattyehathletic program, they saw the
change in a more positive light. Some county sthfiwials said that the plan “ushered
in a new era in high school sports here that woesdllt in athletes shopping for schools
the way high school stars now shop for collegegididn, 1983, p. A-1). Floyd Irons, a
coach for St. Louis City School, Vashon said,

Athletically, the city schools will get the shortgof it in terms of equity of kids,

stated the coach that won the class 4A State Cloansipip last season. It will be

open season for county schools to come in and gleénaream of the crop. That's

been the trend with desegregation all over the tyouihcouldn’t get the best kids
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from the county. And even if | could sell a whileyer my program, | couldn’t

sell it to his parents. I've had a few white kid§ me they’d love to play for me,

but their parents wouldn’t let them play in theyciiHolden, 1983, p. A-1)

A qualitative study conducted by Morris (2001)ealed the perspectives of
African American educators who taught in the Swuikd?ublic School System, many
from the inception of the VST program. The majwrhes that arose from this study of
teachers, administrators, and teachers assistaaséwe unfair stigma that African
American teachers were incompetent, the discororedti students from their home
neighborhood, the true benefit of the desegregatiogram, and the outcomes of ending
the program. These stakeholders felt that achgeranial balance in schools was only
one way to implement desegregation policies. Tk&sesholders also believed that
desegregation “should have been more about Afgaaricans in St. Louis having
greater political and economic control of the edioceof Black students” (Morris, 2001,
p. 595).

Similar concerns and responses to mandated deseigre were echoed by
African American leaders across the country in oesp to legally mandated segregation.
Leaders believed that desegregation efforts putiteedntrue notion that all-Black
institutions were inferior. The former superintentdof Topeka, Kansas, the birth place
of desegregation, believed desegregation helppdrgetuate the poor academic
performance of African Americans and “ripped thateepiece” (Caldas & Bankston,
2007, p. 255) out of African American communities.

Despite the concerns of educators in the effeatbdn districts, newspapers

reported students that were happy with the progsanitial efforts. In the article “First
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Day Goes Well at Parkway” (Rogers,1983), one stulad this to say, “There’s a better
atmosphere for doing school work” (A-4). Tashaisfal, a student attending
Midwestern School District School District commenhtiat “things went well and people
were very nice” (Rogers, 1983). She also mentidrexchervousness over attending
Midwestern School District with this statement, “&hl told my friends about
transferring to Midwestern School District, theyres®t too happy. They told me girl
you are going to get your head busted over thBrg.l went to check it out myself and
everybody was very nice, very helpful” (Rogers, 398 A-1).

St. Louis County Stakeholders. Prior to VST implementation, county
superintendents held varied opinions on their padiion in the program. Clayton
School District's Superintendent Earl W. Hobbs séldhere is certainly nothing wrong
with keeping an open mind about this situatiothink it is important to explore the
possibilities and make no conclusions at this tith@ckhart, 1980, p. D-1). George E.
Baxter of Bayless School district was also fairlphoommittal in his public beliefs
stating, “The school district needs more time talgtthe issue and more information”
(Lockhart, 1980, p. D-2). Maplewood-Richmond Hegjlsuperintendent Fred Lanigan
expressed more firm views for non participation wktating, “We’re not a party to the
lawsuit, so we shouldn’t be a party to the soldtigmckhart, 1980, p. D-2).
Subsequently Clayton School District was the tiosterbally support the desegregation
plan.

Although few opposing voices were heard as the dlesses opened, not all
Missourians were pleased with the plan. Missotioraey general John D. Ashcroft

asked the 8th U.S. circuit court of appeals towhowoit the plan, for he along with other
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state officials believed it interfered with schaldtrict autonomy and simply cost too
much money (Rogers, 1983). Many Whites in St. k@ounty felt that their districts
had no choice and were forced to accept the droingtsidents that come in from the city
each day, for they feared that they would losellooatrol of their districts if they did not
comply. Wells and Crain (1997) reported the attof many conservatives as “hostile,
and often condescending and magnanimous” (p. #88gving tax payers’ money was
wasted on this program. The strategy for many shdudistricts was to wait out this
change until the program stopped, hoping studentddsoon return to their community
schools to obtain education. This approach chattyegarticipating African American
students with the primary burden of desegregatimhcmnforming to the cultural norms
of the hosting district, not Whites. One admiratdr said, “We tried to make the African
American students into perfect little....kids witlotz T-shirts. We did not appreciate the
African American students for who they were” (We&I<rain, 1997, p. 262).

On the other side of this issue were the moredibgakeholders who
sympathized with the “poor African American childref the city” or chose to see kids
through a neutral colorblind lens. The instituibpractice of colorblindness furthers the
idea of White racial superiority by refusing to lbom student’s individualism, culture,
family, background, and needs, thereby lessenitigld’'s opportunity to flourish
behaviorally and academically (Dickar, 2008). Wsbme educational institutions
practice colorblindness, others acknowledge ratifedrence, attaching negative
connotations with it (Hyland, 2005).

Media and society frequently portray African Amarcstudents as at risk and

troubled (Milner, 2007). Simildanguage and philosophy, categorized as deficit
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thinking, invades school settings as well (Milr@d07). Scholars report that deficit
thinking unjustly reinforces negative stereotyped & one of the most potent forces for
African American students to overcome (Takei & S$&W®2008). This practice does not
assume student potential, but operates under émige that African American students
are misfortunate, unsuccessful, and should be owgrensated for that lack (Hyland,
2005). Hyland (2005) stated when looking at stisles poor, needy, and incapable,
notions of superiority are demonstrated, thus meaiffig the “racist status quo” (Hyland,
2005, p. 440). Some teachers report that standarddrican American students and
their White peers are not the same, due to Afrfsarerican students’ background and
struggles; as a result, low academic expectationafrican American students abound
(Hyland, 2005). Both conservative and liberal dgwstakeholders seemingly had good
intentions, but instead of minimizing the issuesamie and culture prevalent in the St.
Louis metropolitan area, these beliefs and pradtidber exacerbated the need for a
school program of this magnitude.

While initial reactions to the program showed sgr@nopposition than support in
the early phases of implementation, St. Louis hasved strong opposition to the
discontinuation of the program, as noted in the\otcontinue the program after the
federal order was lifted. In 2004, students irafluent district walked out of class to
show support for the inter-district program (Weltsal., 2009). Students signed petitions
to support the diversity of the top-ranked distant their friends. Student support has
been an area that showed the most support, evbe garly stages of the program, more

so than suburban teachers or parents (Freivoge2)20
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Program Impact

Achievement. The VST program has been relatively successfutorigding
thousands of urban students opportunities to aéente of the most renowned schools in
the state of Missouri, and in some cases the na#mtording to a study of the eight
remaining districts implementing an inter-distideisegregation program in the United
States, research shows that the inter-districtgtegation program is more successful
than some of the newer desegregation initiativasdady (Wells et al., 2009). While the
program’s initial thrust was to achieve raciallyareced schools in both the city and
county of Missouri, the true test of an educatigeralgram is the academic gains that a
student is able to achieve. Unfortunately, theas wot a great deal of research found
touting the academic success of students partiogpat the VST program. Initially,
according to Heaney and Uchitelle (2004), someidistwanted to only accept students
that boasted solid academic records, fortunat&ytin-profit association that governs
the VST program, the Voluntary Inter-district Ch@iCorporation, did not allow this to
be a requirement of participation.

The most in-depth research related to the acadachievement of student
participants in the VST program was conducted en1890s by Lissitz (Lissitz &
Uchitelle, 1993). This quantitative study examirtieel academic achievement of students
in the VST program. From 1990-1994 student aclm®re data was analyzed for the
courts as a means of assessing the effectivendélss pfogram (Freivogel, 2002).
Research showed that elementary school studeriisipating in the program did not
show “significant gains on academic tests” (Wellale 2009, p. 5), but as students

persisted in the suburban school setting, theileaelment “improves over time to far
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surpass that of their peers in magnet or neighloatisshools by the time they reach 10th
grade” (p. 5). Further research conducted by BgaV(2002) based on 2001 Missouri
Assessment Program (MAP) test data shows the same of higher academic
achievement of transfer students over time.

One of the most popular and divisive issues dismaligs education is the disparity
of achievement between African American and norieafr American students. While a
gap exists between African American and White stiglan St. Louis County, in broader
terms, inter-district school desegregation seenetmore successful than other policies
in reducing the achievement gap between African Wegaas and Whites (Freivogel,
2002; Wells et al., 2009). While standardized sestres improved among VST
participants, these same scores were used tottrankduring the beginning stages of the
VST implementation. According toSt Louis Post-Dispatch article, students were
grouped and tracked according to test scores whisegregated county classrooms.
Most minority students were disproportionatelyower-track classes due to low
standardized test scores.

Test scores are only one way of measuring the saafean educational program.
Graduation rates are also an important data poirdgference the success of academic
programming. A study following 4,154 children eaaar from age one to 17 found that
the continued exposure to disadvantaged commuihiéies profound impact on high
school graduation. In the most disadvantaged heidifoods, the probability of
graduation decreased from “96 to 76 percent” farcah American students (Wodtke,

Harding, & Elwert, 2011, p. 713).



PERSPECTIVES OF VST PARTICIPANTS 38

Trent (1997) provided evidence at a St. Louis stesegregation hearing of the
positive graduation rate trend for transfer stuslem the 90s, the graduation rate for
students participating in the VST program was 5@¥hgared to the 24% graduation rate
for students in all African American city schooM(ithin this data there were also
variance in transfer students graduation ratesngstsuburban schools. Schools with
higher socio-economics and higher overall collegeg rates, had higher graduation
rates for transfer students. An example fromtésearch would be a wealthier district
such as Clayton School District, where the collggig rate was 95%, the graduation
rate was 65% for transfer students, but in a pagrkool district such as Hancock Place
with college-going rates of 46%, the graduatioesatere about 27% (Trent, 1997.
Graduation rates on students solely participatinipe VST program is unavailable in
reports provided by the Missouri Department of $eemy and Elementary Education’s
Annual Report Card; therefore, more recent dateigeadily available.

Discipline. Prior to students walking into the doors of anyrdguschool,
discipline issues persisted. Unruly behavior anphrt of students riding the bus, was
compounded by the long bus rides to and from @@inty schools. Th&. Louis Post
Dispatch reported several articles highlighting this iss@&me bus drivers reported in a
1988 article, “They’re cursing, standing up, figigj it's unsafe” (Librach,, 1988, p. 2).
During the early days of the program there waganteof a junior high student using his
fist to pound a driver’'s head, a teenager poindiqgstol at a driver, and a student placing
her hands over a driver’s eyes (Librach, 1988).o®er buses there were reports of
fights, vandalism, profanity, and sexual miscondustreport compiled by the Voluntary

Transfer Program’s oversight council showed thiatost 9,000 transportation violation
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tickets, detailing over 18,000 violations had b&sned within the 1986-1987 school
year (Librach, 1988, p. 8).

Educators began to notice that the disruptions fiteerbus carried over into the
school day. Reward programs, incentives, and disaiplinary policies were put in
place to help squelch this issue. Students weraged tape recorders to listen to music
and stories, while others received food items @swvard for good behavior. Punitive
consequences required students to attend a bug-safkshop at night with their
parents or requiring a Saturday study hall for ml&lvior. Bus drivers were also trained
to enforce the district discipline policy (Libract988).

After dealing with long and often disruptive budes, students walked into new
suburban schools with a culture quite differentbfriheir own, complicated by a
community, teachers, and administrators on theef@tout the very reasons for their
presence. In the classroom, racial bias and stgrieg influence how teachers respond
to discipline issues (Takei & Shouse, 2008). Sisidndicate African American teachers
are more likely to give positive affirmation andcenraging evaluations to African
American students under the belief that African Aigen students pose more behavioral
problems than African American students do (Tak&t&use, 2008). An analysis of
11,001 disciplinary records of students in 19 Midieen middle schools found African
American students received harsher punishmentsdidatheir White peers for similar
infractions (Milner, 2007). The findings from Mén's (2007) research mirrored the
outcomes of African Americans in Freivogel's (20@2jcle about St. Louis

desegregation. Freivogel (2002) reported thaekmperiences of students varied from
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district to district, but “in four of the more inBpitable...districts, more than 25 percent
of the transfer students were disciplined” (p. 219)

Teachers. One important, yet quietly unsuccessful goahef VST program was
to increase the amount of African American teacberstaff in St. Louis County schools
to 15.8%. By 1995, none of the districts met tfoal, many districts hovering around
5% or less (Freivogel, 2002, p. 218). There isemigdeal of research supporting the
success of students whose teachers share the salgdl and racial heritage” (Dickar,
2008, p. 116) or who “draw meaningfully upon it"i(Rar, 2008, p. 116) by adapting
teaching styles and addressing the issues thasfadents of color. Milner (2007)
asserts that African American teachers are novtieteachers who understand, and
hold the necessary expertise to teach African Acaerstudents successfully, as not all
African American teachers are successful at tegcAfncan American students. lItis
important, however, to draw on what researchersvkaioout African American teachers
who successfully teach African American studentsrater to help prepare teachers from
all backgrounds to be successful as well.

Common themes surrounding the successful teacliiAfrioan American
students by same race teachers include seeingpgrieaitial in students, being
committed to and having a clear mission of succass knowing that “an undereducated
and under-prepared African American student caukely lead to destruction (drug
abuse, prison, or even death)” (Milner, 2007, p. ®udies conducted with African
American students suggest they feel safer and atagase speaking with same race
teachers on issues surrounding race (Dickar, 20R83ing to this context, Pang and

Gibson (as cited in Milner, 2007) are cited foiirafing the importance of African
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American teachers who bring such diverse expergen@ues, and family histories to
students that are often omitted in textbooks amdatdum. The unique background that
African American teachers possess, rife with racigppression, and sexism coupled
with stories of triumph and strength provides adstshmework for African American
students to understand, navigate, grow, and sudé&igter, 2007).

A report entitled “School Desegregation in thelSiis and Kansas City Areas”
(Missouri Advisory Committee, 1981) added to thentie of providing adequate
educational supports for students coming from vayyiackgrounds than that of teachers,
students, and staff in St. Louis County. A wealsnef St. Louis’s integration plan was
the state’s lack of initiative in requiring multitwral education as part of its
classification process in order to truly provid&asegregated learning environment”
(Missouri Advisory Committee, 1981, p. 30). Hylaf@D05) asserted that few educators
would knowingly continue detrimental practices thaiuld jeopardize students’ success;
however, a national survey showed that while mioa@ 4% of teachers teach in diverse
settings, only 20% of those teachers felt comfdetaind prepared to meet the varied
needs of their classroom population (Lin, Lake, &R 2008). It is necessary for
teachers to develop culturally relevant and respertgaching skills to ensure the
success of African American students (Hyland, 20@)lturally relevant teaching
provides educators opportunities to reflect onrtti@ughts, beliefs, and practices,
understand the culture of the students they tesloile making learning relevant for all
students, including that of African American stutdefiin et al., 2008; Vescio, Bondy, &

Poekert, 2009).
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In aSt. Louis Post Dispatch (Hick, 1989) article, Diane Killion, the presideoft
the Missouri Federation that represented sevetal lanions in St. Louis County, voiced
concerns about equitable and fair treatment ofcafriAmerican students in the county
schools. Killion called for a change in the atliés of staff towards African American
students stating, “If teachers have negative, presiwed notions about minority students
and their ability to learn, it will be almost impsle for those students to overcome these
obstacles” (Hick, 1989, p. 11). A common pracaoeongst schools was tracking
students based upon standardized test scoresouttmmes from this practiced typically
placed African Americans in lower-track classegri@ater numbers, causing a
resegregation of classes. Killion (Hick, 1989)idetd that teachers would need to
employ the use of a variety of instructional methadorder to meet the needs of the
diverse learners that were in the county classrooms

Students. Some advantages to participating in the VST progaeamot
necessarily measurable, particularly when lookimgyisterm. One such advantage is the
increase in cultural capital that students recefveah participating in the VST program.
While parents are the primary givers of culturagita, interactions with peers, adults,
and pop culture also impact a person’s culturaiteRpThe greater a child’s cultural
capital, the easier he or she is able to navigmteigh school and ultimately attain
academic and long term success. Harvard polsidahtist Robert Putham (Cobb &
Glass, 2009) affirmed that children from disadvgethbackgrounds have a greater
chance of succeeding beyond school when they déd@bridge social networks in
integrated settings. In return, White studentsfraore privileged backgrounds also

benefit as they become more socio-culturally aveaue receptive to urban youth culture
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(Cobb & Glass, 2009, p. 270; Kurlaender & Yun, 2006iven the history of racism,
separatism, and poverty experienced by many Sisl@iy African Americans, a child’s
cultural capital could be limited. To this causgegration is touted as a great way to
distribute students possessing “varying degreasddferent types of cultural and social
capital” (Cobb & Glass, 2009, p. 270).

Not all students who attended the VST program reethto reap the social and
academic benefits of the program. According taudicle by Cobbs (1988) 12% of VST
participants withdrew from the program. For thetrteree years the withdrawal rate
increased to 15% (Cobbs, 1988). Some of the reastodents gave for program
withdrawal included the long bus ride, missed fiigrpoor relationships with White
students, and trouble with their White teachersorévtirect accusations were made by
other students in the same article by Cobbs (1988me students blatantly called
teachers at county schools racist, citing thaBlltk students received Fs because of the
color of their skin. “When we would be in gym aadvhite person’s money came up
missing from the lockers, they would look at thadis like they stole it” (Cobbs, 1988,
p. 1).

Parents. After the 1983 settlement agreement, families hakaice to either
stay in their current school, attend a magnet dandbe city, or participate in the inter-
district busing program in the suburbs. While dexi making differed from house to
house, many parents made the decision for thduireli to participate in the VST
program. Parents believed that the county scheeis safer, had better facilities,
resources, and opportunities. Although parent®werare of the potential negative

social ramifications surrounding this choice, oaegnt stated, “You might be able to
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deal with prejudice, but you can’t deal with knive@sa gun” (Heaney & Uchitelle, 2004,
p. 130).

While racial discrimination has great potentiahtgatively impact a student’s
achievement and emotional well-being, the impagarénting can serve as a buffer to
these outside influences (McKay, Atkins, Hawkinspwn, & Lynn, 2003). Decades of
research support the positive influence of parantadlvement on student’s academic
performance (McKay et al., 2003). Researchers Fawad that African American
parents place “a high value on education, are coedewith educational issues, and have
aspirations for their children that equal thoseaf-minority parents” (Spera, Wentzel &
Matto, 2009, p. 1141). While this finding does abgn with higher education
attainment for minority students, minority pareséemingly understand that education is
the key to their children’s future socio-economiceess. Parents are also willing to
make decisions to participate in school programntirag can lead their students to a

more successful future.

Other Inter-district Desegregation Programs

At the time of this research, eight other intestdict school desegregation
programs existed in the United States (Wells e2809). Some of these programs began
as grass roots movements dating back to the CightR Movement in the early 1960s
and 1970s. Wells et al. (2009) admitted that wii&se programs buck the current
“political framing of problems and solutions in theld of education” (p. 1), the research
of these desegregation programs is favorable wbempared to other choice programs

aimed at eliminating the achievement gap.
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While these inter-district programs have the sgosd in mind to provide better
school choices for African Americans, and in sorages Latino, and Asian students,
each plan’s geneses was born from varying origikederal court orders spurred the
inter-district programs in St. Louis, Milwaukee daimdianapolis. State court orders
spurred programs in Hartford, Minneapolis, and BPadb Alto, while state, and local
policies to create more racially balanced schondsiged the foundation for programs in
Boston and Rochester (Wells et al., 2009). Thetmexent inter-district program in the
state of New Jersey was created through the stasgartment of Education to provide
more educational choice for all students regardiésace or socioeconomic status. The
following sections will detail each program andiitgpact on the communities they serve.

Rochester, New York. Rochester history does not point to one partioeNant
that led to the desegregation of its schools, latrabination of events based on rising
racial tensions in the area. In May 1962, 10 fesitook legal action against the
Rochester School District on the grounds that sg¢pdrut equal schools deprived their
children of appropriate educations (U.S. Departnoéitealth, Education, & Welfare,
1969). During this time, the State Commissiondeddication was also studying schools
who were racially imbalanced due to a series datgrotests that had occurred
(Finnigan & Stewart, 2009; Wells et al., 2009). 1863, a plan to provide more racially
balanced schools within the city of Rochester waspplace through an open school
enrollment plan for African American students, whallowed students to be transported
to different schools with financing by the schogdétem.

By 1965, the success of the city’s plan aroukecttiriosity of White school

board members, educators, and parents at Weselgoond School District in the suburbs
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of Rochester (U.S. Department of Health, Educai®oW/elfare, 1969; Wells et al.,
2009). This school district began the Intercultiarichment Plan in order to bring
more racially diverse students to its almost elytivéhite student population. The
district, the only one admitting to having racialhybalanced schools at the time,
believed that their students were “being depriviecheaningful opportunities to interact
with children of other cultures” (Wells et al., ). 13). West Irondequoit began with
25 African American city students, and added 2% aear until there were
approximately 300 attending their schools. Fundorghese students were provided by
Rochester, New York, and mostly reimbursed throTigle |1 and Title 111 funds.

Because of the commitment of West Irondequoit 8tBastrict, and with the
help of the New York State Commissioner and Ro@hd3uiblic Schools, the
Intercultural Enrichment Plan, now called the UdSarburban Inter-district Transfer
Program (USITP), has seven participating suburbstniats. The Urban-Suburban Inter-
district Transfer program, is now considered taHzefirst, and oldest voluntary
desegregation program providing more equitable &tluts to city students of Rochester,
New York (Monroe #1 BOCES, n.d.). Researcherfiefgrogram found that with this
plan came more “openness and candidness amongtsaatiministrators, and other
school personnel concerning their own personal emsthopes, prejudices, and
endeavors” (U.S. Department of Health, Educationyé&lfare, 1969, p. 16). Another
study conducted by Finnigan and Stewart (2009) dabat the program could benefit
from other inter-district programs’ policy of allawg students from the suburban setting
to attend schools in the city of Rochester, asghagram only involves city students to

enroll in suburban schools. The researchers akeved that a greater number of
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students should be allowed in the program in otdlémly “address the longstanding
segregation” (Finnigan & Stewart, 2009, p. 39)ha Rochester area as only 1%, or
approximately 100 students, of the city school pafpon participates in the Urban-
Suburban Inter-district Transfer Program.

Boston, Massachusetts. The Metropolitan Council for Educational Oppoities
(METCO) is a voluntary inter-district program thaggan in 1963 by African American
parents and teachers in the Boston, Massachusetig@rfield et al., 1997). Atits
genesis, 220 African American students from Bost@mer city participated in the inter-
district program in seven participating schooliiss in the suburbs. The program
currently serves approximately 3,330 students,isiogen to Latino and Asian students
as well (Massachusetts Department of Elementarg&o8dary Education, 2012).

The Massachusetts Department of Elementary anoh8acy Education oversees
the METCO program; ensuring state funding reachegarticipating districts.
Legislature supporting the METCO program can badoun Chapter 76, Section 12A of
Massachusetts General Law that stated,

the school committee of any city or town or anyioagl school district may

adopt a plan for attendance at its schools by &ilgt who resides in another city,

town, or regional school district in which raciaibalance exists. This plan shall
tend to eliminate racial imbalance in the sendiistridt and, as the law states, to
help alleviate racial isolation in the receivingtdict. (Massachusetts Department

of Elementary & Secondary Education, 2012, pg. 3)
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A qualitative study, conducted by the Harvard CRights Project in 1997 (Orfield et al.,
1997) exploring the perspectives of the parentsindent participants of Boston’s inter-
district transfer program, found that families vady positive experiences with the
teachers, administrators and METCO officials, agltifery little discrimination. The
families also reported that they were pleased thighacademic programming that their
children received as a result of participatingne program, and expressed a desire to live
in the communities in which their children attendetiool if affordable housing were
available.

Hartford, Connecticut. Project Concern, Hartford Connecticut’s desegiega
program, began in 1966 as an experiment to allostijméfrican American students
from the city of Hartford’s low-income areas toesitl suburban schools. Program
participants, as well as a control group remainmtpe city, were randomly selected, and
tracked over time to indicate success or failurthefexperimental program (Crain,
Miller, Hawes, & Peichert, 1992; Wells et al., 2009

The researchers for Project Concern (Crain ef882) program drew Six
conclusions related to the success of the stughamtEipating in the transfer program.
Researchers found that male participants in thgraro were more likely to graduate
from high school, and finish more years of coll&ggn non-participants. Male
participants also perceived less racial discriniamain their adult lives, experienced less
trouble with the police, and participated in leghfs. Female participants in Project
Concern were less likely to have a child beforaing 18 than non-participants. Finally,
researchers found that program participants livemhore racially diverse neighborhoods

and had more social contact with Whites (Crain.etl892, p. 6). Qualitative research
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conducted in 1982 of over 700 former program pgudicts who had finished secondary
school determined that participation in the intetiict desegregation program reduced
drop-out rates, increased socialization acrossirioes and were more likely to attend
and complete college (Gurren, 2012).

Although the program was successful for the fevuiaite to attend, the program
did not have the desired effect of creating anchita@ing desegregated schools. In
1989, a lawsuit filed on behalf of Elizabeth Hor®heff brought against William
O’Neill, then governor of Connecticut, charged tHartford’s system of separate city,
and suburban school districts further perpetuadetr segregation (Dougherty et al.,
2006). In the case 6feffv. O Neill, the State Supreme Court ruled in favor of the
plaintiffs stating that racial segregation of sdsogolated the state constitution
(Doughery et al., 2006). In 2003 a settlement emgent was reached between each party
with the goal of having 30% of all minority studsrttending Hartford City Schools to
be educated in racially desegregated settings By #@rough three voluntary programs
available to parents and their students: 1) Ini&ridt magnet schools that would draw
both city and urban students, 2) An open choicgnam, formally known as Project
Concern would transfer city students to the sudarid vice versa, and 3) Inter district
cooperative grants would provide “support for garte exchange programs”
(Dougherty, et al., 2006, p. 3)

More recent data on the program shows that moretibH of student participants
scored better on standardized achievement examgtibae who chose not to participate

in the transfer program. Moreover, the ProjectiCdparticipants’ proficiency rates
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were higher than African American and Hispanic etid across the state (Wells et al.,
2009.

Milwaukee, Wisconsin. The Milwaukee inter-district program started with
parents who fought to have a better and more dgjaitalucation for their children. In
1964, Milwaukee United School Integration CommitfsJSIC) devised a boycott of
the Milwaukee Public Schools to protest intact bgsaf African American students to
predominately White schools (Wells et al., 200@tact busing practices at the time
allowed African American students transportatiopitedominately White schools, while
being educated in isolated classrooms away fronté\étudents (Wells et al., 2009).

In 1976, Milwaukee, Wisconsin began the Chapgg inter-district transfer
program “to promote cultural and racial integratioreducation where students and their
parents desire such transfer and where schoolsambl districts determine such
transfers serve educational interests” (Kava, 2p0T). This program not only allowed
students to transfer between the Milwaukee Puldiwsls and other surrounding
suburban districts, but also within the districhidp achieve more racially balanced
schools. Due to a lack of participation of subuarbahools in the program, the
Milwaukee Public Schools filed a suit in federalidoagainst the 24 suburbs of
Milwaukee, the state superintendent, and the gavdBonds, Famer-Hinton, & Epps,
2009; Kava, 2007). In 1987, a settlement was mcand the surrounding suburban
cities of Milwaukee agreed to participate in thegram, growing the number of
participating districts from 12 to 23. Similarttte agreement reached in St. Louis’s VST
program districts were no longer required to paéte in the Chapter 220 program once

their district attained 30% minority enroliment.
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The original program agreement expired in 1995, dwax, individual
participating districts maintain individual transegreements with Milwaukee Public
Schools (Kava, 2007). In a report published byRhblic Policy Forum (2001), the
number of students transferring to schools in thmigbs peaked in 1993 with 5,918
students (p. 10). Students from the suburbs teams{ to city schools in Milwaukee
Public Schools peaked in 1988 with 1,021 studeaitsgypating (Dickman, Kurhajetz, &
Van Dunk, 2003, p. 10). As of 2009, participataifrcity students had declined to 2,300
(Hetzner, 2008). Over the years, enrollment inGhapter 220 program has declined for
reasons including achievement of racial quotadjrdeg budgets and revenue, the
introduction of other school choice programs, ammtenwecent legal rulings such as
Parents Involved in Community School v. Seattle School District No. 1 (Dickman et al., 2003; Kava,
2007; Hetzner, 2008; Bonds et al., 2009).

Indianapolis, Indiana. The one-way busing of African American childfeom
the city of Indianapolis to surrounding suburbsdem 1980. For more than 20 years,
Indianapolis provided transportation for approxiehat,500 student participants each
year (Hendrie, 1998; Nave, 2009). The Indianagmiagram is unique in that it is
mandatory for individual students, it pairs paf@iareas of the city with specific
suburban schools, and does not allow families ehwaicere their children will attend
school (Wells et al., 2009). Within this prograimere also lacked a provision for White
students to transfer to schools within the citynafianapolis (Hendrie, 1997). In order to
oversee the success of the program, each of thgadixipating suburban districts hired a
Marion County Coordinator of Integrated EducatiMC(CIE) to “supervise staff,

students and programs as African American studssgan enrolling” (Wells et al., 2009,
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p. 17) in suburban schools. These coordinatoss@lected data for the Indiana
Department of Education to ensure that African Aioaar were benefitting from the
program.

The state-funded program allowed suburban districteceive an average of
$2,400 more per transfer student than studentsgliwithin the suburban attendance area
in an effort to offset the negative effects of cognfrom a poor school system (Hendrie,
1997). While suburban stakeholders initially ressighis transfer program, they fought
to continue the program when Indianapolis Publiedst District legally sought to phase
out the program over 13 years, in order to brirgrtbtudents back into the district
(Hendrie, 1997).

On June 25, 1998, U.S. District Judge S. Hugh mdlproved the
discontinuation of the inter-district program, egithat the program had “met its legal
obligations to desegregate” (Hendrie, 1998, p.TlHe phase out began for one
participating district in 1999 while the other fiparticipating districts began their phase
outs in 2004. Wells et al. (2009) asserted Ingpalfia city officials fought the hardest to
end the program because the city district did mweha reciprocal agreement to receive
students from the suburbs, nor did they receiveiapfinding to make school
improvements as was the case in cities such ao@is. With the ruling to end this
desegregation program, came a commitment fromnith@rhiapolis Housing Agency, the
state of Indianapolis, and the United States Depart of Justice to increase the amount
of affordable housing available to low-income faeslwithin the suburban cities to

enable more families the opportunity to attend sbéa schools (Hendrie, 1998).
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East Palo Alto, California. The Tinsley Voluntary Transfer Program allows
children of color from Ravenswood City School Didtto attend schools in seven
participating districts. This program also allothie opportunity for White students to
apply for transfer to the Ravenswood district (8d@binte, Inc., n.d.). As part of a 1985
settlement, 60 students entering kindergarten tir@econd grades were eligible to
attend the suburban school districts. San MatamydOffice of Education oversees the
program which includes administering the applicagoocess, and providing workshops
for parents to ensure each child’s academic goalsat (Palo Alto Unified School
District, 2010).

Minneapolis, Minnesota. Resulting from a settlement between the state of
Minnesota and the Minneapolis National Associatmrthe Advancement of Colored
People (NAACP) in 2000, The Choice is Yours prograguired eight suburban school
districts to reserve 500 seats for low income sitidents each year for four years for a
total of 2,000 students (Orfield, 2006; Regan, 3014s of 2011, about 2,000 students
continue to participate in the program (Johnst@®942 Regan, 2011). The NAACP
argued that this agreement would help prevent fmeme, minority students from
attending only a small number of inner-city schoblg would allow them to inherit
greater educational opportunities by going to nadfleient districts in the suburbs
(Blake, 2010).

Of the nine inter-district programs, The Choic& @urs program is the only one
that uses socioeconomics, rather than race aglaraiar for participation in the
program. Participants of this program include gomity of African Americans, but

Asian and Hispanic students as well. Becauserbgram uses socioeconomic criteria to



PERSPECTIVES OF VST PARTICIPANTS 54

determine student participation, Minneapolis isameerned about the legal ramification
of Parents Involved in Community Schools v. Seattle School District No. 1, unlike the other states
mentioned in this review (Blake, 2010).

A study released in November 2009 by the Harvand School’'s Charles
Hamilton Houston Institute for Race and Justiceeaded that The Choice is Yours
program had “perhaps the most impressive systematoéach for students and families
crossing school district boundaries- as well agtasocial-class and cultural boundaries”
(Wells et al., 2009, p. 16). The yearly evaluatieports of the program show irregular
academic results for inner city students parti¢ifgain the program compared to a
comparison group choosing to stay in their inngy-schools. In 2004-2005, data
showed that inner-city transfer students benefistiemically from the program, while
the next year’s data showed the opposite. It wasladed that it was too early to draw
conclusions based on the newness of the prograriq@teal., 2009). Parents, however,
praise the program saying that their children afersand more academically successful,
all while enduring longer bus rides and racism fistodents unaccustomed to being
around Hispanics and African Americans (OrfieldQ@D

New Jersey. In 2000 New Jersey began the Interdistrict RuBthool Choice
Program that allows students in the state of Nesejeto participate in a program that
designates school district as choice districts (Newsey Interdistrict Public School
Choice Association, 2013). This program diffexmrall other inter-district programs
because it allows students to enroll in schoolshige special programming in the arts,
technology, foreign languages, and music. Thig@m also seeks to stabilize

enrollment in small districts that experience pagioh shifts, boost enroliment of
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students from different cultures, perspectives, lzackgrounds heighten diversity in
school populations, and create “healthy competisioong school districts” (State of
New Jersey Department of Education, 2010).

Similar to the VST program, New Jersey createdraprofit association to
handle transfers for the participating districtis association, called the New Jersey
Interdistrict Public School Choice Association, loasrseen the expansion of the
program in 2010 with 16 pilot districts to now ov&0 participating districts with over
3,000 students. According to the association’ssiteptheir duties included promoting,
marketing, and advocating for the program throughrhedia and legislation. The
association also supports participating distriath wrofessional development and
facilitation of lotteries to determine student papation. Finally, New Jersey
Interdistrict Public School Choice Association imoged with delivering up to date
information to parents, students, staff, and comitguglated to changes that occur with
the program (New Jersey Interdistrict Public Schoabice Association, 2013). Specific
research about the success of the program couldenioiund, however, more and more
districts are choosing to participate in the progidue to increased state aid that many

districts receive from participating in the progr@mAmico, 2013).

Summary

Two sides currently exist on desegregation in tblel of education. One side
believes that busing to achieve balance and piarggucation is the most effective
choice available to providing a good educationdlar On the other side of this

argument, beliefs of high expectations for all, lexplearning standards, learning targets,
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and accountability will be the factors to equakzkication for all (Guthrie & Springer,
2004).

Of the research that have studied inter-districia programs, most report that
African American and White participants of choigegrams have an increased level of
comfort when interacting with different races (Véetdt al., 2004; Wells & Crain, 2005.
African Americans also report higher future asjpinaé, and increased likelihood of
attending a primarily White college or university¢lls & Crain, 1997. Holme and
Richards (2009) further purports inter-district eig®gation programs “ensure that
students are provided information, transportatéord support in their chosen school” (p.
170), and are the most “equity-minded” (Cobb & G|&&009, p. 273).

While research supports the positive social ardl@aic gains of desegregation
efforts, court rulings in thearents Involved in Community Schools v. Seattle School District No. 1
andMeredith v. Jefferson County Board of Education cases altered the latitude in which local
officials have in creating and maintaining divess@ools that provide excellent
educational opportunities for all (Wells & Frankendp, 2007). The issue challenged
whether a school district can continue to offergpamns to achieve racial balance if they
are no longer under legal oversight to do so. Sitnereme Court ruled that making
school placement decisions based on race waslik@githat a colorblind approach to
school placement should take place (Wells & Frabkeg, 2007). This ruling does not
dismantle the past efforts of inter-district chopregrams as urban and suburban school
districts work together to diversify their schools does, however, give districts and

officials pause in how to shape future programming.
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Desegregation in St. Louis has a long and stdnsiry that continues to affect
the current landscape of the city and surroundowqties. This chapter described the
setting and the foundational backdrop for why ti&T\program exists and the
stakeholder’s initial reactions to the programspliementation. The VST program’s
impact on achievement, discipline, teachers andiestis was also discussed. Other inter-
district desegregation programs that have beereimg@hted across the United States
were evaluated. Finally, a brief discussion of¢beent landscape of desegregation was

included.
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Chapter 3: Methodology
This study sought to understand the perspectivetidents and parent
participants of the Voluntary Student Transfer pamg. According to Howard (2001),
research revealing the perspectives of African Acaerstudents is important when
investigating for worthwhile solutions for schoeferm. Because African American
students and their parents are the primary beaes of the VST program, it is
important for them to tell their stories. Due stgoal, this researcher chose a collective

case qualitative design.

Methodological Framework

As defined by Maxwell (2005), author Ghalitative Research Design, qualitative
studies are the best method when seeking to gdtteeparticipants perspectives and
how they view their reality as a result of circuamstes and conditions” (p. 22).
Furthermore, qualitative research seeks to undetsiacurrences in real life settings
“where the phenomenon of interest naturally unfo{@olafshani, 2003, p. 600).
Qualitative collective case studies allow the red®er to study various cases at the same
time as part of an overall study which can be aergid “more likely to lend themselves
to valid generalization” (Fraenkel & Wallen, 2010,431). Baxter and Jack (2008) also
noted, “collective or multiple case studies aldovalthe researcher to compare and
contrast within and across each case” (p. 550)s fHsearcher sought a variety of cases

of parents and students in one school district hdmbfive years of experience in the VST
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program to compare and contrast their experierargsassible generalization about the
program.

A qualitative collective case study framework t@emne the perspectives and
attitudes of students and parents participatingenVST program was employed. A
semi-structured interview protocol and questiormaias included to answer the
following research question: “What are the pereemiand attitudes of parents and
students participating in the Voluntary Studentribfar program?” The study also
sought to answer the following sub questions: 1p¥\ne the similarities and differences
between parent and student perceptions, and 2) ptareait and student expectations
changed through their experiences with the program?

In this chapter, a discussion of Critical Racedrigewhich provided the
framework for conducting this research, is includ@the methodological procedures for
gathering participants and interviews are outlirtbd,population and school district in
which the research was conducted is defined, angahdity, reliability and ethical
considerations of the study is explained.

Theoretical Framework

Critical Race Theory (CRT). In the 1990s critical race theory gained
prominence as education scholars such as LadsbneBibegan to use this framework to
help address the inequities and disparities in &fitut, particularly for African
Americans (Lynn & Parker, 2006). Critical racedheseeks to “reveal the hidden
curriculum of racial domination” (Lynn, 2004, p.4)%and discusses how this hidden
curriculum maintains the dominance of White cultu@RT was constructed based on

the understandings of critical legal studies amticed feminism (Baxter, 2003; Delgado
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& Stefancic, 2006). CRT seeks to uncover racisitsinarious forms (Ladson-Billings,
1998) and negate the popular narrative in the drifimtes that racial justice is liberal
and successful in its outcome (Woodward, 2011).T Rvides a counter narrative to
shed light on the pervasive nature of racism inltheged States and provides a lens of
understanding for marginalized or minority groupgnn & Parker, 2006; Ortiz & Jani,
2010). These beliefs,thereforelocate the voidh@imarginalized, and gives power to
people who would otherwise not have a way to exptiesir voice (Lynn & Parker, 2006;
Trevino, Harris & Wallace, 2008).

One of the most prominent leaders in the CLT maamtyDerrick Bell, was an
African American New York University law professwho began working with a White
professor named Alan Freeman who both expresse@stiover racial reform in the
United States (Ladson-Billings, 1998). They warersjoined by many other scholars
whose viewpoints aligned with these theories arsgkolations about race in America.
One such scholar, Delgado, outlined the basic $evfeCritical Race Theory in the book
Critical Race Theory: An Introduction along with Stefancic (Delgado & Stefancic, 2006).
CRT first views racism as the foundation and nofreveryday practices that people of
color see and experience on a daily basis. Rasismot the exception; it is the rule for
minority populations.

Interest convergence and social construction lacetanets of CRT. Interest
convergence puts forth the belief that laws orijyn@assed to eradicate racism further
uphold racism by advancing the material and phyaitarests of Whites (Delgado &
Stefancic, 2006). Another CRT tenet is social tmasion. Accordingly “race is a

social construct, race permeates all aspects adldide, and race-based theology is
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threaded throughout society” (p. 176) and is “ngeotive, inherent, or fixed” (Delgado
& Stefancic, 2006, p. 3). Closely related to sbeanstruction are the concerns regarding
differential racialization. Folklore and politicaystems have primarily constructed the
definitions of race (Ortiz & Jani, 2010). When exaimg the terms and historical
precedence surrounding race, the dominant grosipi$ed race as a way of determining
who is in or out of the dominant group. Those thited outside the dominant group
receive less resources and opportunities. Difteakracialization changes the mass
opinions of minority populations based on currerdregs. Delgado and Stefancic (2006)
further supported this tenet by discussing how papeulture reinforces racial
stereotypes based on the need or non-necessitsaofah group.

Another belief of CRT theorists is that of intersenality and anti-essentialism.
No one is a single unit or entity, but each petsas many identities that overlap and
perhaps conflict each other. The final elemer€@RfT is the thought that each person of
color has a unique voice based on their variousities and experiences. Because
people of color have different experiences basedoism, they are likely to add
important narrative to that of the stories ofteld foom the perspective of Whites
(Delgado & Stefancic, 2006; Lynn & Parker, 2008Yhile CRT theorists first began
looking at the marginalization of Blacks, it haswgn in its scope to identify and give
voice to other marginalized groups such as Latimasnen of color, homosexuals,
Asians, and Indians (Trevino et al., 2008). CR¥ &lso expanded into areas of study
outside of law and social justice. Critical Rad¢eedry is being applied to social work,

science, public health, and education to name a few
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An expert in the application of Critical Race Theto expose unfair educational
practices for students of color is scholar LadsdhrABs. Ladson-Billings along with co-
author Tate suggested public education as a prxagle of the negative effects of
deeply ingrained racism in America (Ladson-Billirgg ate, 1995). While ssome
researchers argued that poor children will acadaltgitair worse than other children
simply due to their socio economic status, LadsdinBs and Tate (1995) believed that
the factors involved in the academic success afestis is a more complicated issue.
Ladson-Billings and Tate (1995) maintained thastitutional and structural racism” (p.
55) has helped to preserve the poverty statusitafreh, compounded by the current
conditions of schools.

A repetitive theme within the history of educatiarthe United States is the battle
for equal opportunity starting with landmark dearsof Brown v. the Board of Education
and still recurring presently (Ladson-Billings, BJ9 CRT in education examines
“curriculum, instruction, assessment, school fugdind desegregation” (Ladson-
Billings, 1998, p. 21) to recognize, evaluate ahdnge the structures that suppress
students of color. As it relates to desegregatBR] theorists believe desegregation has
greatly benefited Whites and ensured their happindsle placing more burdens upon
Blacks by riding long bus rides, failure to vasthyprove academic achievement, and
increasing suspension and expulsion rates (LadgbngB, 1998). | sought to identify if
the perspectives of parent and student particigaritee VST program to see how they
aligned with CRT theories of racial burden.

Critical race analysis in education also analyzeékeaoverrepresentation of

students of color in special education programmimger tracked classrooms, and the
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lack of teachers of color to represent studentsiwgchools (Lynn, 2004). Finally, using
Critical Race Theory in education helps to chaleetige notion of color-blindness. CRT
theorists believe color-blindness negates the vanteimportance of marginalized
groups. These theorists believe it is importargite voice to marginalized groups in
order to hear their stories and give them poweritt§r2008). Therefore, using Critical
Race Theory as a theoretical lens for conductirggrésearch allowed the parent and
student research participants’ narratives to séanluth against myths, accounts, and
images transmitted by the dominant culture adates to the Voluntary Student Transfer

program.

Instrumentation Development

After the researcher reviewed literature relategdrent and student perspectives
of the Voluntary Student Transfer program, she tblittie qualitative research on inter-
district desegregation programs from the perspestof parents and students. However,
research conducted by Beard and Brown (2008) etatéfrican American suburban
mothers’ perspectives of their children’s schoal/ed as a base for the interview items
and protocol. Once items for both the questiomnand interview were gathered they
were sent to a content validity panel. This paeisisted of both experts and instructors
in the field at both the local district and univgrdevels. The committee read each
guestion intended for use in the questionnairesandent and parent interviews and
compared it to the research prospectus. Afteritisgrand adding questions based upon
the suggestions of the committee, the content falinel determined that each

instrument appropriately aligned with the reseaygéstions.
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After the survey instrument was complete, the inésv protocol that can be
found in Appendix A was created and sent to thé@pating district for approval. This
tool outlined the steps taken in approaching pakrgsearch participants at a district-
sponsored event for VST patrticipants. The prinpampose of the questionnaire was to
gather participants for in-depth interviews. Thesfionnaire consisted of two levels of
participation. Level 1 participation questions weelated to the years of experience in
the VST program, how parents learned of the programo made the decision for
participation, along with factors leading paremt@articipate in the program. Level 2
participation asked parents to indicate their wijhess to participate in individual
interviews along with their children. See AppenBixhrough E to view questionnaire

and research questions and protocols developeshttuct this research.

Research Setting

This study was conducted in a large suburban satfiswict in St. Louis County
that contains two early childhood sites, 18 elemgnschools, five middle schools, four
high schools, and one alternative learning centéiis district serves approximately
17,000 students and their families (Missouri Deaperit of Elementary and Secondary
Education, 2010). Of the 17,000 students and thmilies in the district, approximately
66% are White, 14.6% African American, and 11% Asialispanic and Indian students
comprise the remaining 9% (Missouri Departmentlefitentary and Secondary
Education, 2011). Within the population of approately 2,600 African American
students and their families in the district, ab&bf or 1,700 contain the populace of

students participating in the Voluntary StudentriBfar program (VICC, n.d.). These
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students, residents of the city, would otherwiserat schools within St. Louis Public
School District or other private institutions ifrgaipation in the VST program was
unavailable. Table 2 displays a side by side corsga of the population and student
demographic data of St. Louis City Public Schoold the large St. Louis County district

in which the research was conducted.

Table 2.

Comparison of City and Participating County District

Characteristic St. Louis City  Midwestern Suburba
School District School District

School Enrollment Decline in enrollmenStatic enrollment fror
from 2010- 2012: 2010-2012:
25,046 to 22,516 17,386 to 17,353

Current Stuc_jent e 80% Black e 14.6% Black

Demographics e 13.6% White e 65.9% White
e 3% Hispanic e 2% Hispanic
e 2% Asian e 11% Asian

Free/Reduced Luncl 87.4% 20.4%

Teacher Years of 11.7 12.6

Experience (Avg.)

Teacher Education 50.2% 70.9%

(Masters or Higher)
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Student Dropout Rai e 18.8% Overall e 1.0 % Overall
e 20.7% Black e 2.3 % Black
e 11.2% White e 0.8% White
e 16.2% e 1.5% Hispanic
Hispanic e 0.5% Asian
e 4.7% Asian
. e 92.01%
FourYear Graduatio 62.1% Overall Overall
Rate e 61.2%Black s 84.88 % Black
e 66.4% White e 93.78% White
e 51.7% e 87% Hispanic
Hispanic e 95.07 % Asiar

Where Graduates G

ACT Composite

78.8% Asian

36.46% Four

o 26.9% Four Year
Year University
University o 25.2% Two

e 39.3% Two Year
Year University
University o 1.6%

o 2.7% Technical
Technical College
College

16.5 Average

23.3 Average

Score Score
Accreditation Status Unaccredited Accredited
2010-Present
Per Pupil 15,861 11,929

Expenditures

66

Note: Adapted from ProPublica March 6, 2012. :Htpojects.propublica.org/schools/districts/292358
and Missouri Department of Education April 29, 2013
http://mcds.dese.mo.gov/quickfacts/SitePages/Distfo.aspx?1D=
0

bk810013001300530013001300530
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Participant Recruitment Phase 1

A mix of purposive selection and convenience samgpditrategies was employed
to acquire information relevant to answer researgtstions that would be unavailable
through other selection methods (Maxwell, 2013dn@nience sampling, a method used
based on the availability of participants (MaxwD13), was used in the first phase of
data collection. While some researchers eschewn#ré of convenience sampling,
Weiss (as cited in Maxwell, 2013) is cited to havgued there are circumstances in
which convenience sampling is the only way to pedci& research in instances where
the group is difficult to gain access to or arenarthe population. In order to gain
access to this population of participants, conuaceesampling was used. Prior to the
start of the Voluntary Student Transfer programifaevent, this researcher mingled
with parents and directed parents towards the esgatde. This family event, held
annually by the district traditionally attractedaiable number of attendees each year.

After the family event began, the district coordoraof the VST program
introduced the researcher and allowed a presentatithe event protocol to
approximately 55 attendees. Subsequently, thargser passed out questionnaires, and
directed parents to completed the questionnairg&au it in a manila envelope at the
registration table. Refer to Appendix C to obtairther details of the family day
protocol that was used. Out of the 55 attendaas, parents indicated a desire to
participate in the first phase of research and dalflaction by completing, and returning
the questionnaire. Each questionnaire was thelyzathto determine who indicated
interest in participating in the second phase séaech and their eligibility for

participation.
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Participant Recruitment Phase 2

Purposeful selection or sampling allows the redearto select those “times,
settings, and individuals that can provide you lith information that you need”
(Maxwell, 2013, p. 97). Purposeful selection wasdiin the second phase of data
collection in which in-depth interviews were conthe: Constraints that were
considered in making participant selections limitieel focus to parents and students with
at least five years of experience in the VST prografter the information gathered
during the first phase of data collection was anedy and limited participation to focus
on parents and students with at least five yeaexpérience in the program, parent
participants were then called. Participants inmida desire to contribute in the second
phase of research and data collection by compléti@gjuestionnaire and providing
consent to participate in the in-depth interviewgass. At this time parents also
indicated a desire to have their child(ren) pastte in the interview portion of the
research as well.

Within two weeks of the parent event, parents witlicated interest in
participating in the interview portion of the resgawere contacted, providing them
options to meet that were close to their home egmid at a time that was convenient for
them. Adjoining times for student participant views was also set up. The researcher
traveled to the communities of all interview pagants. Of the nine parents who
indicated a desire to participate in the second@lud research, six parents and four
students were able to participate within the tinaenfe of the research window. Prior to
each interview, each participant was ensured andpyhrough the participant’'s consent

and assent forms to encourage honesty and opetmeisg the interview process.
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In advance of beginning each interview, adult aese participants were asked to
read and sign the letter of consent to participatee study (see Appendix F). Student
participants were asked to read a sign the lettasgent (see Appendix G). These forms
also ensure participant anonymity in order to enage honesty and openness during the
interview process. After consent was establisle@&ch participant, data collection
began. Throughout the interview process, intendata was tape recorded to ensure
proper transcription of participant responses.dri@tes and observations were also
taken to assist in interpreting results gained ftbeninterview process. Each parent
interview lasted from 30 minutes to an hour. Esitfdent interview was 15 to 30
minutes long. These interviews were then tranedrilboded, and analyzed against the
research question and sub questions.

Because of the limited participant sample that gatbered from the VST family
event, permission was gained from the participadiistyict and building administrator to
send a letter and questionnaire to VST participasitsin a building in which the
participant worked. The letter and questionnamentl in Appendix E was sent home in a
sealed manila envelope with nine VST students. fament verbalized a lack of interest
in participating, while the other parents chosetnotspond to the request to participate
in the study.

The sample size was limited due to the availabdftyhe population and the
willingness of parent participation in the studiyhe nature of a multiple case study
presented limitations in the generalizability of tudy. The researcher studied
individuals in the VST program from one school ddstin the Midwestern United States.

Because this study involved only a few participaritéhe program, in one district, the
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findings may not be representative of all partiofsaof the VST program (Fraenkel &
Wallen, 2010). The researcher is also an emplof/éee district, working with teachers
on interpreting and using data to make sound ioBtmial decisions. This may have

caused parents and students to respond diffenentheir interviews.

Validity and Reliability

The researcher adopted the use of questionnaicemalepth interviews to
capture the perspectives of the research partitsganthis multiple-case study.
Questionnaires are paper and pencil data collettiols that provide opportunities to
collect information from “open-ended questions...toyide...explanations, meaning,
and new ideas” (Labuschagne, 2003, p. 3). In-depéinviews are dialogues between an
interviewer and interviewee whose goal is “to ¢lih, detailed material that can be
used in analysis” (The National Science Foundail).

The subject of validity and reliability in qualita¢ research is a highly debated
one. Some researchers believe that reliabiliilyeéevant when looking to explore
particular contexts and situations (Fraenkel & \&f@all2010). Stenbacka (as cited in
Golafshani, 2003) is cited as a detractor sayitigg toncept of reliability is...misleading
in qualitative researcher...if a qualitative studgliscussed with reliability as a criterion,
the consequence is rather that the study is no"dpo@01). The opinions of the panel
were valuable in eliminating bias in the instrumantl helped the researcher control for
content-related evidence of validity.

Other researchers believe that validity and réitghs a factor that qualitative

researchers should be concerned about. In thés tasterms validity and reliability are
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replaced by words such as rigor, significance vieetee, trustworthiness, integrity, and
believability (Morse, Barrett, Mayan, & Olson, 2Q@olafshani, 2003; Fraenkel &
Wallen, 2010). The results a researcher obtamsliaectly affected by the instruments
used, therefore, the researcher must be very ddoe$elect or create valid tools that are
directly tied to the purpose of the research. Adiw to Fraenkel and Wallen (2010)
“validity is the most important idea to consideremhpreparing or selecting an instrument
to use” (p. 147), and is defined as the “...corressheneaningfulness, and usefulness of
the specific inferences researchers make basdueatata they collect” (p. 148). While
Fraenkel and Wallen (2010) referred mostly to g@inie studies when speaking about
research validity, the researcher chose to usedkscription of “content-related
evidence of validity” (p. 150) or “methodologicaltterence” (Morse et al., 2002, p. 18)
in this qualitative study.

The researcher controlled for content-relatedexvie of validity by submitting
research questions, questionnaire, and interviesgtegans to a content validity panel to
improve the instrument. The data was collectedaaradyzed concurrently by using a
journal to record general, interpretive, and speeahecdotal notes during the research
study (Fraenkel & Wallen, 2010; Morse et al, 200Bhe concurrent relationship
between collection and analysis helped form a “mlunteraction between what is
known and what one needs to know” (Morse et aD22(. 18).

To ensure participant anonymity, the researcheea@dhnscribed texts and is the
only one in receipt of participant’s true identitieThe researcher and persons associated
with the research have access to the coded tertaged from data transcription.

Hodkinson and Hodkinson (2001) argued that strasg study research relies on the
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value of the researcher’s understandings and csiocls, which raises the question about
researcher objectivity. Data collection for thigsdy included questionnaires and
interviews. Because the reported stories arealdiverbatim, researcher bias might
influence researcher bias might influence the pregation of these qualitative data

gathering approaches (Fraenkel & Wallen, 2010; Mcl,€008).

Ethical Considerations

All ethical considerations during the researcligtwere addressed. The
researcher also addressed the issue of voluntatigipation by ensuring participants
were not coerced into participating by offeringantives. Although the researcher
provided a gift card to participants to thank thiemtheir time after the interview, the
researcher believed providing incentives upfrontldave affected voluntary
participation. While parents signed consent fofonchildren below 18 to participate in
the research study, the researcher controllecbfoetl participation by providing the
minors with assent forms to sign as well.

Closely connected to the ethical consideratiovotuntary participation is the
condition of informed consent (William, 2006). Tihesearcher ensured each participant
was aware of potential risks and benefits involwvethe study by verbally explaining the
consent and assent forms’ contents as well asgingvtime for participants to read and
sign the document. Researchers are required tegbnparticipants from harm. The
researcher assured each participant would remaimyamous throughout the study to

anyone not directly involved in the study.
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Summary

This chapter described the framework for condudting research along with the
methods employed to conduct a trustworthy and oigeiqualitative research study. The
research setting and population were discussedtheginsight on the participants of the
Voluntary Student Transfer program. Next, thediffiand reliability of the research
was addressed. Finally, ethical considerationgwetlined and discussed. The methods
described aligned with current research on dateaan, analysis, and ethics. Chapter

Four will present the findings related to this aash study.
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Chapter 4: Findings

The purpose of this study was to examine the petses of student and parent
participants of the Voluntary Student Transfer pamg of one large Midwestern school
district. Questionnaire and interview methods wergloyed to obtain in-depth
information about the students and parents’ peimept Six parents participated in the
in-depth interview portion of this research studyese parents have had a very wide
range of experiences with the Voluntary Student3$ier program.

Mrs. Blue is a mother of three children, one of ebhgraduated from high school
through the VST program, the other two currentsiislin the VST program. Mrs. Blue
was also a participant in the VST program, as sie part of the first group of students
who participated in the program. Two other paptcits were Mr. and Mrs. Paul, a
husband and wife who have two girls attending stshttwough the VST program in two
different districts. Another research participavits. West, is a mother of nine children
with all but two children going through MidwesteBehool District through the VST
program. Mr. Cross is a father of five with twdldhen having attended Midwestern
School District through the VST program. The [gaitticipant, Mrs. Steel, is a mother of
three and has two children patrticipating in the \f8dgram. All parent participants,
with the exception of one had prior experience$ witildren attending St. Louis City
public schools.

Four students participated in the in-depth intesmp®rtion of this research study.

Two students, Roosevelt and Lilly, were both midstthool students in the district. The
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other two students, Clara and Loyal, are high scpadicipants of the VST program.
Each of these students has participated in theranodpr five years or more.

This chapter presents findings from the parenstioenaires obtained from nine
respondents, and in-depth interview results frotrparent and four student research
participants. The findings in this chapter areamiged to display the narrative case
studies of each parent along with a question bgtiure analysis of parent interview
responses. Student case studies are presentedigdlby a question by question
analysis of student responses. Common themes &éefparent and student participants
are then explored. After addressing common theésatseen participants, findings from
the questionnaires are presented. Finally, a sugnaidindings based on the research

guestion and sub questions are discussed.

Parent Case Studies

The interviews were semi-structured and lastedden 30 and 60 minutes in
length. An interview protocol was used to ensueeintegrity of each interview, but
follow up questions were added as information veagaled during each interview. All
interviews were conducted at local libraries in plagticipant’s neighborhoods, for the
exception of two participants who believed theimgowould create the most convenient
interview environment. Interviews were conductédraguestionnaires had been

distributed and collected. Pseudonyms were usedgare confidentiality.

Mrs. Blue
Mrs. Blue is a mother of two sons and a daughitéer oldest son, a high school

graduate, attended school through the VST program kindergarten through grade 12.
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Her younger son is a sixth grade middle schoolesttidand her daughter is in elementary
school. Mrs. Blue believed that St. Louis City RuBchools “has gone down the drain.”
Although she stated there were still some goodnarag available in the city for gifted
students, most viable education options in thewiyld be private schooling, which
would be a costly undertaking. Mrs. Blue attendiggh school through the VST program
and reported that she was a part of the first ga@dOST students to go to the same
district as her children. She later transferredrtother county district in order attend a
college preparatory program that offered businéssses. Mrs. Blue has a career
working in the banking industry.

When Mrs. Blue was asked about her own experiaa@student in the VST
program she said, “I had a good experience.” Slked about her feelings being part of
the first group of transfer students within thetriis. “We were new so they didn’t really
understand a lot about us.” She went on to sayeyTreally didn’t know how to react to
us so they probably had those stereotype ideass. Blue then explained how her
expectations changed based on her children’s expegiin the program.

| would have to say it’s a little different thanwd thought it was going to be.

Like | said, it was a learning process for the lbegis as well as the students. But

now | think that they have a grip on the type ofisints that they are getting and

they try to adapt their program more so to thosdesits. Because they do know

some of the pressures the children come with, #neyadapting their program a

little more. The teachers used to be stereotype nvben | was going and they

are not now.
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When Mrs. Blue was asked to clarify her statemémgy have a grip on the type of
student that they are getting” she talked about tian students may not come from
the same value system as suburban families, orthaveame level of familial support.

Mrs. Blue was then asked to talk about her condeetss to the school
community. She stated that the community had eoeldrler family, although her son
had just gone through the transition from elemgnsahool to middle school. She
believed that teachers have high expectationsdochildren. She had never
experienced negativity towards her children butestéhat she was aware that prejudice
may still exist. “You know, | think that teacheraynstill have that block. There may be
some prejudiced teachers there, but for the mastipey are not.”

When asked if her children had trouble adjustinth®VST program, Mrs. Blue
did not voice awareness of transitional problei@ke did state that teachers provided her
children with a solid educational foundation, amghly part of this program would
prepare them for life. Mrs. Blue noted the divigrsif the students who attended
Midwestern School District and stated that this lddeach them “how to adapt, be
social and be successful.”

The only concerns Mrs. Blue expressed about ppdiicig in the VST program
was with the overall struggle that came with prawida good education for her children.
She stated, “It's challenging, but it's been watth Mrs. Blue also went into detail
about transportation concerns because, “We dik@&twhat was going on with the bus
so we decided to drive them.” She described tb&ne of how her husband, who works

second shift, drives the children an hour to schothe morning, comes back home to
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nap, rest, and run errands and then drive to wirdrg/she meets him to get the kids

before he clocks in for work.
It is very challenging to be out there and alsbeésupportive because they have
programs that they are in and they have violin eaisaduring the day and band
and you know to support them you have to drivedisgance to be there for them
and that’s challenging.

Overall, Mrs. Blue believed that her children wezeeiving a good education and that

the experiences her children encountered wouldhaich in their future success.

Mr. Paul

Mr. Paul is a product of the St. Louis Public Salgystem, as he attended
magnet school special programming in junior higt high schools. He is a
college graduate and is a tax law specialist with daughters both in the VST
program. While both daughters are in the VST oy only his middle school
daughter attends school in the participating aistrMr. Paul noted that the
demise of the St. Louis Public School System factonto participating in the
VST program. He stated,

My oldest daughter was in the second graden all of a sudden the St.
Louis public school system was 90 million dollargslebt so they decided to
move all the principals around, close the schootslzasically decided to destroy
that entire school system. And as a result, wenkiiat the schools are not safe.
It was a very difficult decision to send my daugla# to the Midwestern

District.
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When asked about his daughter’s education thrtuglVST program Mr. Paul
believed his daughter was receiving a high qualitycation and believed the
participating district, “truly goes out of their w#o ensure that all parents are included in
their curriculum and decision making.” He talkdzbat the journey to get to this place of
satisfaction. He mentioned that the journey hanliexpensive, tiring, but very

rewarding.”

Mr. Paul also talked about dissonance he had coimggethe ride to the county.

He stated,

| am concerned as far as transportation, time t@ggthere and it kind of sets a
very conscious message that... things are bettéeicdunty. It can also lead to
an inferiority complex...as far as going out to cqusthools in order for me to
receive a quality education and a quality produsi. that is something that | have

to be diligent on insuring there is a counterbatatacthat message.

Mr. Paul counterbalances this message by involkiaglaughters in programs within the
city of St. Louis.

When asked about how his perception has changedgi the course of being a
VST participant, he mentioned his concern of hoachers would receive his child who
is “very strong willed,” “self-aware,” and “very aponated.” He wanted to make sure
his daughter was able to adapt to the new envirohasethey were dealing with “two
different cultures.” He believes his child has@teéd well to the environment and is able

to flourish.
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When asked about the challenges to participatirige program he mentioned the

challenge of distance. He stated,

| would love it if the neighborhood schools rosdhtat caliber but it (the VST
program) is a two-edged sword. It drains the resgsifrom city school systems,
such as the accelerated students as well as falar&s a parent, though, we have
to do what is best for our children. But overahas been a worthwhile
experience, because if it weren’t, we would havigiare out how to put them

both in private school.

Mr. Paul reports that teachers have high expectsind his daughters and that she
is part of a “very warm, very loving environmentichdid not experience any issues with
transitioning into the program. He believes bargart of a diverse environment also

enhances his daughter’s educational experience.

Mrs. Paul

Mrs. Paul is a stay-at-home mom with two childréerading VST programs in
two different districts. She grew up in St. LoGigy and is a graduate of St. Louis Public
School system. She is a college graduate and wddkeghe federal government prior to
making the decision to stay at home. She belithegsthe participating district’s higher
test scores was a great factor in participatinpénVST program.

Mrs. Paul lamented over the fact that educatingchédren has been the hardest
thing to contend with as a parent. She discudsegadrious disappointments her and her

husband incurred through their experiences thraitglschool, private school, and home
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school options. She appreciated the fact that pi®gram participation allows her child
to attend schools where she is able to meet “atlkof people.”

Mrs. Paul’s main concern about program participaitobeing bussed. She talked

about having a bus stop that is far away and theearo she has for her daughter

standing at the bus stop in an unsafe neighborhood.
Her bus stop was just two blocks away buy there really long blocks.

So things happened at that bus stop. There wasawhild abduction on the

bus stop, someone actually got shot and killecherbus stop. So it's far away

from home. So when | hear helicopters | wondéstiould stay or leave and go
back home. That’s the concerns we have on the bus.
Mrs. Paul also talked about bully incidents onlilas, but felt that the administrators at
the school handled the situation well. Mrs. Pdsb aelayed stories about busses
breaking down without proper communication to ptsetout delays in drop off.

Mrs. Paul expressed delight in the amount of @ that are available to her
daughter by attending the participating distri8he attends as many events as she can
although the family does not own a vehicle. Whendaughter was in elementary
school, she rode the bus to her daughter’'s scboalltinteer once per week, which took
two hours each way. She feels that she is nottaopthe community of her school
because of the distance but tries to participatenstier she can. She reflected,

I’'m not tied to her school district. There is sdhieg to be said with overcoming

some challenges, but | think she is getting a éls$s education. That's the point,

you know | will fight or catch 10 buses or whatet®@make sure they get a first

class education.



PERSPECTIVES OF VST PARTICIPANTS 82

Mrs. Paul talked about the high expectationstéethers have for her daughter,
but was not sure if this was the same for evergesit She believes teachers have high
expectations for her child because “they know s@re.cThey may not have the quite the
same expectations of each child because it vand®w each student starts.”

When asked how her daughter adapted to the VSJraamowhen she started in
first grade, she believed that her daughter’s ttiamswas “good.” At the end, Mrs. Paul
expressed gratitude for participating in the redeély saying, “Sometimes you are just
flying by the seat of your pants, and it is nicevéobalize the decisions that you have

made for your child.”

Ms. West

Ms. West, who is working on her doctoral degrees mother of six boys and
three girls. All of her children, for the exceptiof two boys attended school in the
participating district. She currently has her ygaest two children in the VST program,
both of which are in high school. One she deserds"very popular,” the other she
describes as “shy and timid.” She now also hasgmadchildren who attend school
through the VST program.

Ms. West thought that the St. Louis Public Schdeinentary teachers her
children had were great, but she believed thastheols that her children would have
access to through the VST program had more resesteeh as “updated computers and
books...They don’t have a problem with studentshawing a book or students not
having educational materials, period.” She alsoted to the city school’s lack of

accreditation and low graduation rates as factmr¥ET participation. “I think when |



PERSPECTIVES OF VST PARTICIPANTS 83

started my kids in the VST program [Midwestern SzHaistrict] had a 94% graduation
rate or something like that and it has gone upesthen so, it’s really good.”

When asked what she thought about her childrefusation she said that she is
happy because she knows the district cares. Mst W& not verbalize a difference in
expectations prior to the start of program partétign to the present time. She believed
the “program was exactly how | thought it would’b&he stated that she feels part of the
district’'s community because she has always hadfgm door policy.” She has always
encouraged teachers and administrators to cawhen her children are doing well or
not so well.

Ms. West talked about the expectations that teadmere for children by saying
this, “I think they expect them to do more than taiker students because they know
that | expect it.” She went on to describe howacshe is within the Midwestern School
District community and how she maintains commuimacatvith teachers to ensure that
teachers understand her expectations for her ehildrShe believes that teachers may not
have similar expectations for other children basegarent participation.

| think that if a child’s parent is not as involvad | am they may not push them

as hard and | say that because | have seen itprity sure that parent expects

the same thing whether or not they are up to theawr not. | didn’t have a job,
so | didn’'t have a choice. That was my job to gdahere at the time. What am |
staying at home for? | can be up here with [mykid

When describing some of the negative experiert@sshe has had with the
participating district, she seemed unsure abouirgiiaand kept reiterating that although

she has had some negative experiences, they hastfy/ineen great. She described
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incidents of her son being bullied because of hymess and timidity. “I did not really
like the way administrators handled that, but othan that situation, everything else is
fine.” Although she stated this issue was fine sdvisited this issue later in the
interview by stating,

They didn’t call me and tell me what was going od & wasn't just happening in

just one classroom, this was when he was in misicheol and it continued when

he was in high school. That was the one problenithad, because no one
contacted me and then one day | was talking toonyasid he was really upset
and | pulled and it was like pulling teeth but ufa out what and when | found
out | called and they were like, “Oh we handled ind | was like no you
probably shouldn’t have handled it because he’stugrsd | didn’t know... so that
kinda made me feel excluded from the whole sitmatimt when | went up there,
to me | still didn’t get the satisfaction of whatvinted to get because bullying
should not be tolerated period. How can you suspeyson, because he got
bullied? That was the whole, | didn’t get the whithiing you know and it really
ticked me, really ticked me off.

When Ms. West was asked about her children’saingiilaptation to the program,
she believed her daughter had some concerns asd) her friends and riding the bus
such a long way, but enjoyed going to a schoolltladt“a big gym.” Her son, however,
did not seem to mind going from the start. Ms. Wiedieved that the program could be
enhanced if there were more African American rotalels, especially African American
males. She had this to say about the thoughterfidihg schools in her own

neighborhood,
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| would love for my kids to be able to go to schaplthe street. | would love for
them to not have to get up at 5:00 a.m. in the imgrso they can catch the bus. |
would love that more than anything. You got to ma&erifices if you want that

extra education.

Mr. Cross

Mr. Cross is a youth minister who is a fathernad tsons. During the interview,
Mr. Cross immediately speaks about St. Louis Pubdicools, wishing they were of
better quality. He stated that he didn’t care alto& credentials of teachers, but had this
to say, “All I want to know is, can you teach? i care about the students? Will you
go the extra mile?” He placed the boys in the \68dgram because their attempts at
attending city magnet schools did not provide gwults they hoped for, and the cost of
private school for both boys would have been atgneancial burden for the family.

Mr. Cross expressed his hopes for his sons inhthatanted them to be lifelong
learners, balanced both academically and spintudWhen asked about how his
expectations have changed over the course of jpatiicn, he stated that the program
was what he expected initially. Once his childiramsitioned to middle school and high
school, he felt that he was not able to develogs#me interpersonal relationships that he
had with his children’s elementary school communitie spoke about the expectations
that he had as it related to his son with a diggbiHe had this to say about transitioning
from elementary to middle schools within the progra

How they responded wasn’t my expectation, but & way better than what |

have seen in the [city] public school system. Watter with the emails, with the
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ready to sit down and talk to you, a lot of timeyttare ready to sit down and talk
to you, but they have already made up their mindsat is where we have run
into a few barriers at times, but I'm not [the typé&person, | don’t want to rock
the boat. But | don’t want you to think that | avot the type of person who won’t
say what | need to say. We’ve gone in there dma/e had to tell them, “No, we
aren’t doing any of that and this is how it's goieggo,” and they say, “Oh, ok,”
they were like, “let’s try to do that.” My visidmad to adjust, let me say that.
Mr. Cross made this statement about boundaries wdoEunting a story about his son
with attention deficit hyperactivity disorder. Thehool suggested that he medicate his
son, and he believed the school had oversteppedthendaries, as he felt the
elementary school community in which they previguwgtended where more tolerant and
willing to work with his son and the family.

Connected to this transitional adjustment, Mr. Grstaited that he didn’t feel a
part of the school district’s community. “l attemthat | can attend, but we are not
interconnected.” He believes this is because @filistance between his home and his
son’s school. “They do everything out there, blitd here.” He appreciated the
initiative of the district to offer a parent orgaatiion for people of color, and provide free
activities such as the family day for VST participg but felt the implementation of the
program was not as successful.

Mr. Cross reflected on his overall view of the marg and had this to say, “I say
all of this and it may sound like | am complainibgt overall | still think it was a
success...We have not moved because we wantealytmghis [district].” Mr. Cross

then recounted how he and his wife had discussedng®o another part of the city, but
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decided against it as they would have had to tearibeir children to another suburban
district within the VST program; a district thaeghfelt was not as successful as
Midwestern School District. He also talked abowtving into the Midwestern School
District, but finances would not allow them to ahta house with the same amenities and
space that they have living in the city.

Mr. Cross voiced concerns about the expectaticaistétachers have of his son.
He wants teachers to see his son as an individndlnot have preconceived notions of
him and expect him to fit the mold of a “cookietentsystem.” He also talked about an
issue with placing importance on athletics andawatdemics for his son. “I've noticed
that through the VST program, for basketball, tivill/send a cab and they will make
sure he gets to that practice and everything, driike an academic thing, for like
staying after for school, not so much.” Mr. Cresmted to address the matter but again
stated that he, “didn’t want to rock the boat..dan he goes to practice seven days a
week. Where is he supposed to get his academgcititi Mr. Cross felt he needed to
address this issue, but didn’t want to alienatesbisfrom his coaches.

Mr. Cross also recounted the adjustment periothitostudents upon entering the
VST program. His child with ADHD had a rough adjuent period due to his
impulsivity, but his other son seemed to transisamoothly. Mr. Cross believed there
were some race differences that he encountered pognam participation. He talked
about one particular teacher that “was somewhadtracme, but | let her know that we
weren’t tolerating that and afterward she was metter.” He also talked about parents

who lived in the district’'s community, “there weseme parents that seemed a little
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indifferent [about having my kids at their schoaild they didn’t go over those parents’
houses. But for the most part everyone accepted.the
Mr. Cross had this to say about mindsets of pethyalelived in the county school
district,
| think when people get to know our children theglize that they are children
just like any others. One thing | didn’t like, thevould say stuff like this, “your
children are different, they are well behaved, taeymannerable” and that type
of thing. | wouldn’t blow it up, | would say ok bause | know no malice was
involved, but what did you expect? You shouldxpect that they wouldn’t be

well behaved.

Mr. Cross believed that his children would be sssful because of their
participation in the VST program because they vggren a good opportunity to get a
good education, and are exposed to multiple cudtarel perspectives. Mr. Cross did
note that the bus was one of the biggest challetogearticipating in the VST program.

If you miss that bus, it's over. | just think & & lot more difficult for them than it

is for people who stay in the district. They h&veet up earlier; it is dark when

they get up. They have to get on the bus. laik &vhen they get home, if they
participate in extra-curricular activities they kawo take that long ride home after
doing all that other stuff and they still have tteir homework and so it’s just

tougher.
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While Mr. Cross felt that his kids had a more @it burden because of the busing, he
felt that it was worth the burden until a more Wabption was available in their

communities and neighborhoods.

Mrs. Steel

Mrs. Steel is a mother of four children, two ofamh attend the VST program.
She is a graduate of the St. Louis Public Schostesy and has attended two years of
college. Mrs. Steel voices a desire to go badotlege, as she has completed two years
of coursework. She attributes her trouble in catipyy school to her lack of educational
support when she was growing up. She has atteriptget her older son in the VST
program, but has been unsuccessful due to slaaaidy.

When asked why she chose to become a participdheiVST program, she
voiced concern about the St. Louis Public Schoslesy’s lack of accreditation and low
graduation rate. “I feel like nobody is doing witlay should be doing to teach these
children. | feel like | can do so much more awdant my children to have the best
education.” Mrs. Steel compared the experiendgeofg a parent of a student in the city
to the county schools. “They are more supporti they keep you informed, they find
other strategies to teach these children.”

She voiced her frustration in not having a sotid@tion for all of her children
and children in general. She had this to say, ffelild has a different way of learning,
but they should have an opportunity for someonteach them what they need to know

and prepare them for the things out here in thédvoiShe believed that education was



PERSPECTIVES OF VST PARTICIPANTS 90

the key to her children’s success, for she warttethtto know that the “world is bigger
than their community.”

She believes her children’s transition to VST ipgration went very well. She
felt they had two different personalities, one éaldwith the rougher nature of her
neighborhood, and the other more “proper and weltinered” at school. Mrs. Steel
does not believe that her children would have nthdebehavioral transition had they
not participated in the VST program. She also chbier feeling of connection to the
school community, “It's awesome, they get you iveal. | don't get treated any
different than any other parent at that school.”

When asked if teachers had high expectationsdochildren, she felt “confident
and good” about her daughters’ teachers, and ‘dloeyhat they need to do to help them
learn.” Mrs. Steel’s only concern about participgtin the program is riding on the
school buses. She outlined the hour long bus tigehot temperatures in the summer,

and lack of air conditioning as some of her consern

Parent Interview Analysis

The researcher included responses to each questkea during the interview
process. This information provides connectiorh®dimilarities of responses provided
by parents.

Parent interview question #1: How did you learnwlibe VST program? Half of
the parents revealed they knew of the program fyoowing up in the city of St. Louis as
a child. Mr. Paul stated “well you just know...ithbeen going on for years. | grew up

here, | just knew it.” Two parents revealed thag learned of the program through a
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brochure in the mail. The other respondent, MtaeBknew of the program from being
involved in the program as a child.

Parent interview question #2: Who made the deti&o your child to participate
in the VST programHalf of the respondents reported that a joint decisvas made by
the husband and wife. The other half of resporgjetitfemales who were single
mothers at the time of this educational decisiokingg solely made the decision to
allow their children to participate in the VolunggBtudent Transfer program.

Parent interview question #3: What factors influsshgour child’s participation in
the VST program?Two parents who had placed their children in pewv&thools within
the city reported that they could not continuedndstheir children to private schools due
to financial constraints. Another parent notedl#uk of safety, financial instability, and
difficulty in finding a program that suited her fdren’s needs as the main factors for
choosing the VST program. Three parents belieked/ST program would provide a
good education for their children. Mrs. Steel s&d Louis Public Schools, especially in
my area, are not up to what my thinking educattoougd be for children.” Another
parent stated that they just wanted their childawee a good education.

Parent interview question #4: What are your thosigiiout your child’s
education? All parents revealed their pleasurh thié quality of education their children
were receiving through participation in the VSTgnam. Ms. West stated “I'm happy,
because | know they care. | have had three chilgraduate from (this) school
district...two have gone on to college.” Ms. Whitekined, “They are all doing very
well...they’re comfortable, they're happy, if theyMeaquestions they are comfortable

asking their teachers. | am very pleased withr thaiication right now.”
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Parent interview question #5: What has educating gbild been like for you as
a parent? What sorts of feelings do you have regggbur experiences?ll parents
shared frustrations with the lengths they have dgbraugh to educate their children. Ms.
White stated that it is a “struggle.” Mr. Paul rtiened the expense and exhaustion that
he has incurred when trying to make the best ckdmehis children. Ms. Paul stated
| never thought the hardest thing that | had taeoed with is ensuring that they
have a good education. As you see we have beeralthe place and tried
everything and | mean we just stay on it, and wesltisappointments and you
just can’t give up and there is luck involved [ietting chosen to participate in the
VST program], but it has worked out for us.
Ms. Steel reported
It's tiring at times...but then you feel good becansekids are getting what they
need. It's a good thing that my kids are in theost district and that they are
learning and it's so much easier on me not to staesl be like, “Oh my god my

children aren’t learning, my kids are behind.”

Parent interview question #6: How has the expedeaicsending your child to
school through the VST program compare to whattiilought it would be?Two parents
voiced differences in their expectations, and thie@mes of participating in the program.
Mr. Cross voiced his feelings about differenceeelationships as his children

matriculated to higher grades.

| think at the middle and high school levels teash®ve so many students you

can’'t develop that interpersonal relationship traelementary teacher can
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have...When you have 115-130 students you just d@ve that kind of time.”

Parent interview question #7: What experiences Inaage you feel part of the
school community or not part of the communité® six parents have felt as if they were
part of the school community at some point throughbe years of participation. Each
parent talked about the communication that theidistas with parents via e-mails,
notices, and phone calls. Ms. White said thattiddle school parents “just opened
arms to (my husband).” Mr. Paul reiterated théridisdoes “an excellent job ensuring
that there is a partnership in the educationalgset Ms. West said that “teachers call
me when something’s wrong...and when something’s good

Two parents mentioned distance as a factor fomigelisconnected from the
school community. A parent explained a situatiomwhich her son was being bullied in
multiple school settings and did not feel thatgbhkool communicated appropriately.
Mrs. West explained, “l found out, | called, anéytwere like “oh we handled it,” but
they didn’t call so that made me feel excluded ftbewhole situation.”

Parent interview question #8: Do you view your exgee with the VST
program as a worthwhile experience? Why or why natl parents reported despite
distance, and bus issues, participation in the @®gram was a worthwhile experience.

Mrs. Blue said of the program,

| take my oldest for instance because he’s gradudts taught him about all
cultures and to do his best and he has learned poiteful for who you are, no
matter what race you are and | am happy, | thingdtehe best...not the best, but

one of the best education services that he cowld patten through [the
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Midwestern School District]. | feel that way pensdly. It was a very good
educational school that he went to so, just byeRample and who he is now and
who has become | can know that [Midwestern Schasiiriot] is responsible for

that.

Parent interview question #10: What are the expects of teachers at your
child’s school? Do they differ for different graaipf students?All six parents reported
that teachers have high expectations for theidoti. Two reported the reason for this
is due to their high level of parental involvemueiithin the school community. Both
parents mentioned that expectations for other @mlanay not be as high, if parents are

not involved. Ms. West indicated,

They expect a lot. | think they expect them todmee, to do more than most
other students, and I think that is because theyithat | expect it. So they push
them a little bit harder you know to get the A. eTleachers know me, | know
them, and they know what | expect.

Mr. Cross echoed Ms. West's sentiments,
| think that if a child’s parent is not as involvad | am they may not push them
as hard and | say that because | have seen itpritiy sure that parent expects
the same thing whether or not they are up to thear not... | think they
expect my child to work hard, do their best, pgptte in class, behave
appropriately, you know just normal.

Mrs. Paul spoke to the fact that not all studentae with the same skill sets and

knowledge as a reason for teachers to treat staidéferently. “They may not have
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quite the same expectation of each child becausgigs on how they start. If you come
in sixth grade reading at an eighth grade levelnttney need to give her...more.” Other
parents perceived treatment of students aboutatine s Mr. Paul stated that “...from my
experience they do treat the students the same.”

Parent interview question #11: Reflecting on yoypeziences at each school level,
what have been your experiences with teacherstaffdas your child’s elementary
school? All parents reported that they had good relatignskwith teachers at the
elementary level. Comments parents made abouteelamy school staff included words

such as wonderful, warm, very loving, a wonderkperience, and good relationships.

Some parents reported a change in the relatiomstypeen parents and teachers due
to the increased size of middle school and alsehiamges in expectations of students.
One parent, Mrs. Blue stated “there are some teathat | know, but most | don’t
know,” but she reported that they are all frienahd kind. Mr. Cross mentioned that
elementary levels adapted education more than mgliool. He felt middle school was
less accommodating to his child’s medical diagnasis Individual Education Plan
(IEP). “They didn’t broaden their perspective eglotio accommodate...they stepped
into areas that were shocking to me.” When as&eddlk more about this statement, Mr.
Cross stated that the school suggested that hgepatmedical prescription to aid in his
son’s ADHD. None of the parent participants intkchissues with teachers at the high

school level.

Parent interview question #12: What have been gaperiences with the

administrators at your child’s elementary schoadafe and/or high schools&ll parents



PERSPECTIVES OF VST PARTICIPANTS 96

reported positive experiences with administratosldevels of their children’s

schooling. While all parents responded posititelthis question, it should be noted that
two parents voiced disappointment with administratdions during their participation in
the VST program. Ms. West voiced concern of hosvlibllying situation with her son
was handled, during the interview. She believediatstrators did not communicate
properly with her about the problems her son wasniga It should also be noted that

Mr. Cross believed that administrators in middleasd overstepped their boundaries as

they suggested that he and his wife place his sanaxication.

Parent interview question #13: What supports did god your child receive as a
result of participating in the VST progranT2vo parents reported that their children
received the support of free transport to and fsatmool, along with activity buses
available for after school activities. Activity $es are provided to VST students who
desire to participate in after school activitiesidg the week. Cabs are sometimes used
for transport if too few students require transporor from school for extracurricular
activities. Two parents mentioned support fromgbieool for their children’s learning
and/or behavior difficulties. Another parent désed the various school sponsored

programs and events as supports provided througgran participation.

Parent interview question #14: During the firstrgeaf participation, how did your
child adapt to the new environmen#l six stated that at least one of their children
adapted well to the new environmeMrs. Blue confirmed this feeling, “I don’t think
they had a problem because they all started dfindergarten, for them they didn’t know

any different.”
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Mrs. West's daughter “didn’t like the fact that skeuld be leaving her friends...but
pretty much | didn’t have a problem with any ofrtheé Mr. Cross spoke about one of his
children who had special needs. He stated, “tleevath ADHD had the rough time
making the adjustment because of his actions...hemrasl and he had an issue with

putting his hands on people playfully.”

Parent interview question #15: How do you beliesanchild was accepted when
he/she began participating in the prograAlPparent participants felt their child was
accepted upon going into the new school environmbtg. White, the parent who had
experience in the program herself encouraged @nltly attend the program in

kindergarten versus later on

When you start off from a fourth or fifth gradadthard, because they teach
differently, at least from what I've experiencee tieaching is advanced, and things
they expected you to know...you didn’t get that im oity school. So you have to be

almost taught over again when you go there sdérsl.

While Mr. Cross believed that their children weceepted, he described underlying

racial tensions that were outlined previously is marrative.

Parent interview question #16: Have you ever canedl discontinued participation
in the VST program™No parent participant thought about discontinuiagipipation in
the program. One parent looked into moving inNhéwestern School District. Four

parents mentioned that they wanted to move tofardiit area of the city, but decided
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against it due to the boundary constraints forigiggtion in the program and hosting

district.

Parent interview question #17: How do you belieadipipating in this program will
help your child in the futureEach parent believed their children would benefit
positively from participating in the program. Thrparents made comments based on the
experience of older children who had successfuliylgated from the program. Several
of these children have gone on to college or gblositive career pursuits. Ms. White
believed that the diversity of the school districiuld prepare her children for the real
world. Two parents responded by comparing thetemial plight if their children had
gone to St. Louis City Schools. Mr. Cross stated,

| think he has been given a good opportunity toaggbod education in an institution

that really cares about education, and they have antrol of their environment

more than St. Louis public schools do and | thimk the will be successful.

Ms. Steel also replied,
Well look at the numbers, what’s [Midwestern Schbdtrict’'s] number of
graduates going off to college? My point, nowdetbmpare that to SLPS....so that's
how | feel about it you know. | know they have mahance of succeeding with this
school district than any other.
Parent interview question #18: How are your chil@kationships with children in
your neighborhood who do not participate in the \f8dgram?Three parents said that
there is interaction with a child or children irethneighborhood, but it is under very

controlled circumstances. Ms. North said the childthat her child interacts with are
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also participants of the VST program. The other ftated that they did not know, or
play with children in their home neighborhood. pd#irents talked about the selectivity
that was required when living in their neighborhoddr. Paul stated, “We are very
selective about who we associate with. Yes thelgal@ some kids they play with
during the summer, but we are very selective.” ®hoss stated, “They don’t know
anyone in their neighborhood, but that was interaio I'm very controlling in that

environment. | didn’t just let them run the steeétMrs. Steel revealed,

Well | am one of those tight moms that hold youtdren close to them um, so when
it comes to community kids, they really don’t plaith them. I'm just going to be
honest. | am not very comfortable in my own enwiment honestly so...1 don’t

really trust the community with my children.

Parent interview question #19: Has your child eigrered pressure from children in
your neighborhood related to participating in tf&@TVprogram?No parents reported

pressures from children in the neighborhood relatqghrticipating in the program.

Parent interview question #20: What are the chg#erio participating in the VST
program?Two parents believed there weren’t any challenggmtticipating in the
program, but out of the two, Ms. West mentionedrteéed to have more African
American role models in the district. Mrs. Steeliéved the program needed to “stick
around until we can improve the schools that aveerito our homes.Transportation
was the most mentioned challenge of participatmipe VST program, four parents
spoke of this issue. Ms. White chooses to drivechédren to school because of the

behaviors that children exhibit on the bus.
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Parent interview question #21: What are the benadiparticipating in the VST
program?Three parents mentioned the cultural diversity iwithe school district their
children attend as a benefit for participation.. Kross, “My two sons...have become
two well-rounded individuals because they are egdds multiple cultures.” The other
3threeparents mentioned the quality of educatiahe@denefit of participation. Ms.
West, “They give a good education out there, nsit fay kids but kids come out smart
when they work with them in areas that they arawaléhg, they work with the kids.”

A follow up question was asked of parents becatifieeomention of their desire for
their children to attend neighborhood schools.

Parent interview question #22: What do you thinkauld take for your
neighborhood schools to be able to provide a higllity education for your child? Mr.
Paul stated,

You need to fund them at a higher level becausehiiéren need to go to school

until maybe 6:00 p.m. because | think the valudsate may not be advantageous

for educational goals for our children. If you dehem back to a toxic environment
at 3:30 p.m. the education will not achieve the mmaxn results. | feel that St. Louis

Public Schools will need a lot more resources. ualty, before they found that 90

million dollar deficit [the city] was beginning foind programs with additional

resources. They were two points away from aca@dit and my oldest daughter
was going to one of the schools, and they had agrhenal program. So [l believe]

if you put more resources towards the students.. ridsvidne teachers and teachers’

aides, and ensure the student teacher ratio is atwantageous, make an effort to get

parents more involved [that would help]. That isiah; you would have to draw
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back in the parents and resources that have altetidyit would be an uphill battle,
something that would not occur overnight.
Mr. Cross said,

It starts from the top, the leadership in the AdfricAmerican community and in
general. We count on our leaders to help us,Hayt are not helping us, they are
lining their pockets. They get in positions andmwabout the money; they don’t
care about the children. We need new leadersHig;ate the parents. The
parents are not educated. There are children mgiiound with children. Some
of them have to work two to three jobs to make endst...I don’t know if it can
be fixed at this point. We would have to revamgwhole system. We would
have to give free education to everyone. It is\gdo have to be remediation at
this point. Students are pushed along and the{t deen know what they learned
so everything is learned on gradients. We donvehtane to go back and fix that.
We have to meet all these objectives from the stateschools are closing,
children are being shuffled back and forth....it's tauch. We are going to have
to hold these politicians accountable. It's judtaulous especially in the St.
Louis public schools. Unfortunately it is spreaglinto the St. Louis County
schools. Fortunately [Midwestern School Distritsls been able to do well and
they are proactive, they are reaching out and ltlae technology and they are
doing innovative things and we need that kind offdtere too.

Mrs. Steel explained,
In my opinion, it is going to take the whole comntyn It takes a village to raise

a child and we don’t have just one child. It'sigpto take all the parents to be
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involved. Lately in these communities that we lan@g in the parents aren’t
involved at all. You can’t be like that. Not ordye you making it bad for your
child you are making it bad for the other childrerthe community. It's going to
take also, some dedicated teachers. What | remewtisT you acted up in
school, when you missed some days at school ocinéeavas so involved she’d
come to my house. Community schools would be hettach better...there’s no
dedication, not for the teachers, not for the ppals, not for the board of
education people. I'm just going to be honest..gaeents all the way down. We
have to change all those aspects in order to sdéndbese SLPS otherwise we
are not going to succeed the way we need to. Amdne going to have to

continue to find programs like these to put ourskiu

Student Case Studies

Rossatto (2004) says this on the importance ofegetp student perceptions,
“Perceptions about life...has great impact on stuglesuiccess in school. How they
interpret the past, live in the present, and fardke future is significantly influenced by
their...life perceptions” (p. 55). Four students\pded their perceptions in the in-depth
interview portion of this research study. Two &mt$, Roosevelt and Lilly are both
middle school students in the district. The otiner students, Clara and Loyal are high
school participants of the VST program. Each ekthstudents has participated in the
program for five years or more.

The interviews were semi-structured and lasted éetwd5-30 minutes in length.

An interview protocol was used to ensure the inte@f each interview, but follow-up
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guestions were added as information was revealgdgleach interview. All interviews
were conducted at local libraries in the partictfmneighborhood, for the exception of
one student participant whose interview was coretliat her home residence.

Pseudonyms are used to ensure confidentiality.

Loyal

Loyal is a 16-year-old boy that loves listeningltfferent types of music. He
enjoys watching baseball, hockey, and soccer. tatesthat he has “some good friends,
some bad friendships, and some good teachers.allatiends school in the district’s
alternative education program and has been a ptre &/ ST program since he was in
the third grade.

Loyal talks about his experiences when first pgréiting in the VST program,
“At first | was like | don’t really want to go heflee]cause | didn’t know anybody here.”
He stated that he felt as if his heart had “goltterken” when he left his city elementary
school because his whole family had attended ttaid. He believes him mother
wanted him to attend the VST program because $toeifit it was a good school and
thought we would get a better education becauge’ of

Loyal remembers his first day of school throughW&T program and he
described it like this,

The first day was really nerve wrecking becausilh’ttknow anybody, | didn’t

know where | was going. This was mid-year andllka | don’t know what to

do [or] who to ask for help. The teacher told im&t &a classmate was going to

help me get my lunch and everything will be fin&hen we got to lunch, the guy
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didn’t even help me; | had to do everything on nno | didn’t tell my teacher

either. | honestly don’t know why he didn’t help.

Despite those first day experiences, Loyal felt tteawas getting a better
education than what he would be receiving if herengill in the city. “[Midwestern
School District] is more strict and they are moighiclass in their rankings.” When
asked to define what he meant by strict, he werib@ay, “I feel some schools have
principals that don’t have control. At my schdoty are strict and | like that. If they
weren’t strict nobody would get anywhere.”

When asked about how his experience comparesab lvehthought it would be
he talked about a feeling of loneliness that hellexhuse of the long bus rides and riding
a cab. Recently Loyal began riding in a cab bexzadfishe limited students in his
attendance area that attends his school. He staete enjoyed going to school to see
his teachers and friends. He said he felt mostected with the school community
when he was able to sing in the choir. He felt b®ais a better person because of his
participation in the VST program, and he accrettitgd to his teachers. He believes that
his teachers have high expectations and they exmelim to “try my hardest, do my
best, and work hard as | can, and do my work.”

As he continued to reflect upon his first yearpaiticipation he talked about an
altercation that he had when a student pushed bwm dhe stairs. He didn’t recall why
the altercation happened, but pointedly recourtiedstory that happened to him when he
attended elementary school.

Loyal plans to become a school counselor and assowin counseling business

after graduating high school. He believes thelehgks to participating in the program
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are having a new mindset and new ideas. When d@skelain what this meant he
stated, “You can’t come to the Midwest Districtiagta fool. You are going to get all
messed up. So you have to come in with a new ratraded know that you can do it,

because they will push you to do your work.”

Lilly

Lilly is an active 11-year-old at one of the didfs middle schools. She enjoys
swimming, sign language, volleyball, cheerleadirgss country, and track. Her
favorite colors are orange and yellow and she lbwegear mismatched clothing. When
she is not participating in all of her extracurtaauschool activities, she plays piano. Her
aspirations are to be an actress on a televisiow slhilly has attended the VST program
since she was in the first grade.

When asked about her experience with the VST pmagshe mentioned that she
enjoyed the amount of activities that she has admesShe felt that her poor experience
while attending kindergarten in the city majorlyluenced her parent’s decision to

participate in the VST program.

Lilly recalls her first experiences with progranr@pation. Lilly remembers the
bus ride being very cold and feeling shy. Shelled¢dhat there was a 100th day
celebration on her first day at her new schoole &did there was food, games and a
100th day musical. Overall, Lilly was happy witbrleducation, but didn’t have know
what to expect when initially participating in theogram. She recalled being very quiet
during her first year of participation stating thiatvas kind of by myself,” but in the

second year she felt “used to everything.”
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Lilly mentioned the challenges of participationlirse the long bus rides home.
She stated, “I mean | like my school but maybedhveas a closer school or a school with
nicer teachers...” but she understood that the scimalleading school, | see why they

chose it, maybe the neighborhood, the recordsaaademics.”

Lilly appreciated the fact that teachers “get ee@tiabout what we are doing,” and
because of this, she felt part of the school comtyunThe only factor that negatively
impacted her connection to the school experienceheafamily’s lack of transportation.
“There wasn't transportation to participate in afiehool activities when | was in
elementary school and that made me really sadultio’t sign up for stuff; | had to wait

until middle school.”

When asked if Lilly believed that teachers had regpectations for her, she
stated that they expected her to really try, aatl éxpectations were the same for all
students. Lilly believed that participating in twegram allowed her to be part of a
school district that had activities to cultivateleahild’s talents and skills. She believed

that the teachers were good, positive role models.

Roosevelt

Roosevelt is 11-years old and attends sixth gréafses at one of the district’s
middle schools. Roosevelt’s favorite color is gread he enjoys playing sports such as
basketball and football. He understands that lwther made the decision for him to
participate in the VST program and believes thet ftin to attend his school because of

all the activities that he is able to participate i
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When recounting his first years of participatiarthie program he had this to say,
“l was nervous because | didn’t know anybody thdr@as nervous, but soon it began to
get a little easier because | was getting to knawenpeople.” Roosevelt stated that he
liked attending school through the VST program also believed his teachers “are
good.” He talked about being happy with his ediocabecause he is combining all of
the things he is learning in order to prepare fghlschool. He desires to go to college
and become a carpenter “to build stuff.”

When asked what made him feel part of the schowingunity, Roosevelt stated,
“the teachers and my friends.” He said that tie@ never been a time in which he has
not felt a part of the school community. He betiéis teachers have high expectations
for him which include, “to get As, mostly As and bbetter. Cause like they tell me at
school | need to do better.” He appreciated thetfeat students treat him “kindly and
respectfully.” He believed that by participatimgthis program, he is receiving the

education he needs to be successful in the future.

Clara
Clara is a senior in high school who enjoys listgnio music. She has attended
the VST program since the fourth grade. Her aipima are to work in the fashion
industry after graduation. Clara was very reseiatihg the interview, and gave very
limited answers and provided limited insight to bgperiences in the VST program.
Clara understood that her mother made the dedseidmer to participate in the

program, but stated that she couldn’t recall higialrthoughts of the program because it



PERSPECTIVES OF VST PARTICIPANTS 108

was such a long time ago. She stated that shéaygsy with her education and was

eager to graduate.

Clara stated that she is not sure whether sha fait of the school community,
but had never felt un welcomed. She also beli¢lvatlher teachers expected her to do
her best and pass, and felt that “they give us maord&” than St. Louis Public Schools.
Because of this she felt the challenges to padinig in the program were “trying to stay

on top, because of all the work.”

Student Interview Analysis

This section details the similarities in the stidaterview results for each
guestion of the interview protocol.

Student interview question #1: Whose idea was [iiaidicipate in the VST
program? Three students said it was their mon®a td participate in the VST program.
Another student said that it was her mom and diad's.

Student interview question #2: What was it like aogrto school in Midwestern
School District?One student, Clara, could not remember back tdirthe she came to
Midwestern School District. Roosevelt felt thatwias good pretty much.” Loyal and
Lilly mentioned feelings of nervousness and undetya

Lilly commented,

The bus ride was very cold, it wasn’t hectic, begalmean, | was very shy. |

didn’t really talk to anybody on the bus. [Whegot to school] I liked that we

had activities. For some odd reason we had tldietfiLDay] celebration, we got

free food, [we had] some sort of musical or sonmgthi
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Student interview question #3: Are you happy witluyeducation?Each student
voiced happiness with their education. Clara tesishat she was “just trying to
graduate.” Loyal felt that he was getting a betiducation than what he was getting at
the city school he had attended prior to partianoain the VST program.

Student interview question #4: How has the expegef coming to school in the
county compare to what you thought it would @fthe two students that directly
answered this question, Lilly stated, “Umm | ddaiiow. The first day | don’t know, |
had no idea of what | was thinking.” The othedstot, Loyal, talked about the long bus

rides and a feeling of loneliness coming to school.

Student interview question #5: What experience®imade you feel part of the
school community or not part of the school commytifTwo students mentioned the
various activities they were able to participatséhool such as choir, drama, and sports.
Two students mentioned the people that helped teemncluded in the community such

as their teachers, friends and administratordy kdid,

The teachers don’t have a favorite, so they undedséach student and get to
know them. They aren’t like get out your books ehitext on my cell phone.
They are reliable. They get excited about whatweedoing and follow up with
us on what we say we are going to do. There’s @oymopportunities to get to
know your teachers and for them to get to know ydhey actually show up if

you have a meet. My principal actually showedapniy [track] meet which
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really surprised me, but she showed up so now wheare another meet | will

expect her to be there.

Student interview question #6: What expectatiamsedcher have for you in this
school? Are they the same for all studen#dPfour students believed teachers wanted
them to try their hardest, do their best, and liteheLilly mentioned that teachers
expected them to “really try and not just do itfHedartedly.” Roosevelt stated that his
teachers wanted him to get “A’s and be better, beeghey tell me at school | need to do
better. I'm doing good, but | need to do betteE&ch student also believed that the

expectations for each child were the same.

Student interview question #7: Reflecting on yoxpexiences at each school
level, what have been your experiences with teachied staff at each level of school?
Each student reported good experiences duringtihegrat the district’'s elementary
schools. In middle school, Lilly mentioned chantiest occurred between her and her
experience with teachers. In particular, she retaiher frustration with a teacher’s

grading practices when students turned in late work

Student interview question #8: Reflecting on yoxpexiences at each school
level, what been your experiences with administe®t0All students reported positive
experiences with administrators at each level bbsting. It should be noted that while
all students reported positive interactions, Lagalow attending school in an alternative
school setting. Prior to attending the alternasigiool, he attended school at one of the

district’s general education settings.
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Student interview question #9: What supports did seceive as a result of
participating in the VST program®f the three students that answered the question, a

three mentioned that they received good suppomt ficeir teachers.

Student interview question #10: During the firsaggeof participation, did you
have problems adapting to the new environment?abioyentioned that he did have a
behavior issue where there was an altercationavéitudent, but he wasn’t sure if it was
because he was new to that environment or noty tailked about her shyness and
quietness during her first year of participatiolhwas kind of by myself...by the second
grade | was very talkative, more involved, | wasdit everything.” Roosevelt talked
about the nervousness he felt, “because | didrotwkanybody there, | was nervous, but

soon it began to get a little easier because Ige#ing to know a little more people.”

Student interview question #11: How were you ac@pthen you first began
participating in the program? How has that evoleedr the time of your participation?
Each participant talked about everyone’s acceptahteem. Some of the words used to

describe their experiences were “friendly, kindpdoand respectful.”

Student interview question #12: How do you belipadicipating in this program
will help you in the future?oyal discussed being prepared for the real wéndstated,
“When | grow up | will come back and thank [Midwest School District] because
[they] have helped me go through the things | neagb through, you know?” Lilly
acknowledged that there were many activities albglto help hone her talents. “They
have a lot of activities that you can do so that gan find the talents that will help you.”

Roosevelt stated, “It give us the education thaheed and we can use it in the future.”
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Student interview question #13: How are your relahips with children in your
neighborhood who do not participate in the VST paog? Three of the four students
mentioned they had no relationship or contact withchildren that live in their
neighborhood. Only one student mentioned haviredationship with one child on the
street, while purposefully not befriending otheiladten in her neighborhood. Lilly had

this to say about the children in her neighborhood,

Their parents are different than mine, they areasatducated so it kind of rubs
off on them. Like one day | decided to wear myksoaver my pants and that’s
just the thing that | do and they said, oh my gdg are you wearing that, that
looks so stupid. Usually, if you had more educgtaents you would keep that
to yourself. But they just say anything that poye their heads, without thinking
about the outcomes. And sometimes you will heamptrents talking to their kids
and you are like, don’t ask to play with those Kigsause you might just get

involved in something you don’t want to get invaiweith.

Student interview question #14: Have you experidrpressure from children in
your neighborhood related to participating in tf@TVprogram?No children reported
pressure from students in their neighborhood becatitheir affiliation with the VST

program.

Student interview question #15: Have you ever asreid discontinuing
participation in the VST programRone of the student participants considered opiurtg

of the program.
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Student interview question #16: What are the chghs to participating in the
VST program?Two student participants did not mention any cimagjes to participating
in the program. One student, Clara, mentionead@ o “stay on top, because you have
to work. If I wasn’t going to [St. Louis Public Baols], | think I'd have less work.”
Loyal talked about needing to have a new mindsetrenw ideas to be successful in the
program, “you can’t bring your old ideas into [Midatern School District].” When
asked what “a new mindset” meant, Loyal had thépoase,
You are who you are, but when you are at schoolhgue to be at school and not
where you were before. You can’t come from [a sitfiool] having that bad
attitude and everything and those bad ideas. Yol come to Midwestern
School District acting a fool. [If you do] you ageing to get all messed up so
you have to come in with a new mindset and knowyba can do it because they
will push you to do your work.
Student interview question #17: What are the bé&nadiparticipating in the VST
program?Three students spoke about the educational beoéfiarticipating in the
VST program. The other student, Lilly, spoke alibetexperiences and role models that
are available in the district: “We can have a liohands on experiences and go on field
trips. Umm probably another would be [that] thare role models that you have. The

teachers are good examples.”



PERSPECTIVES OF VST PARTICIPANTS 114

Common Themes: Parents and Student Participants
Certain patterns emerged as data were sorted oceted, and coded. Table 3
reflects the common themes which emerged in thaydiy the responses from the

student and parent interviews.

Table 3. Questionnaire: Common Themes Between Parents and Students.

Common Themes Parents Students
2 3 4 5 6 1 2 3 4
Positive Experience with School X X X X X X X X X
Better Education at Suburban School X X X X X X X X
Negative Interaction with Teachers X X
Active Parent Involvement Important X X
Has good relationship with teachers X X X
Good relationships with administrators X X X X X X
Would like more AA students to
participate X X
Desire to go to school in a diverse setting X X X X
ltizc;r;?;s have high expectations for all X X X X X X X X X
Expectations Different for some students X X X
Perceived Racist Behavior on the Part of
Faculty X X
Change of perception X X
Sltjlljt?jfenés encountering many different X X X X
Feeling a part of the school community X X X X X X X X X
Long bus ride X X X X X X X
Discipline problems on bus X X X
Tried SLPS X X X X X X X X
Tried Private Schools X X X
Tried VST more than once to get in X X X
Experiencing dual cultures X X
Distance from home/school X X X X X X X
Worthwhile experience X X X X X X X X X X
Would like to attend closer school X X X X X
Issues with adjusting to program X X X
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An open-ended, four-itemed, researcher-designedtmunnaire was distributed at
a VST event sponsored by the Midwestern SchookibistThe questionnaire elicited
responses from parents on the following topicsudiclg number of children participating
in the VST program and years of participation i@ pmogram. Parents answered
demographic questions related to their child’s griedvel and years of participation in the

program. Table 4 shows the demographic informatiaihe nine questionnaire

respondents.

Table 4.

Questionnaire Findings

Respondent Grades of Years of
Child(ren) Participation

1 K, 1st 2 years

2 4th , 6th Not reporte:

3 5th, 6th, 10 years
11th,12th

4 6th 5 years

5 11th 8 years

6 K,1st 2 years

7 K, 1st, 7th 7 years

8 10th Did not report

9 6th, 9th 5 years
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The questionnaire also elicited responses fromnpsrelated to general questions
related to the VST program (see Table 5).

Table 5.

Questionnaire Responses

Respondent Knowing about Decision for Child Factors for Participation
Program Participation in
VST
1 Participated in Parent completing Did not want students attending
VST as a survey SLPS
student
2 Participated in  Joint decision Loves instruction provided by
VST as a between husband Midwestern School District and
student and wife how district shows interest in
student
3 Research Parent completindistrict had higher graduation rage
survey
4 Just knew Person completingxperiences from older kids
survey attending city schools
5 Newspaper Parent completingst. Louis Public schools were not
survey providing quality education
6 Mail Parent completing Lack of improvement from city
survey schools.
7 Friend Parent completingBelieved it was a better choice for
survey their schooling
8 Relatives had  Joint decision Better learning opportunities, better
participated between parents resources, more extra curricular

activities, STL Public schools
lacking accreditation

9 Relative had  Joint decision The demise of the St. Louis Public
participated between parents Schools. St. Public Schools
becoming unsafe.
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Table 6 outlines the responses related to how mfeal about the VST program
in general and their willingness to participatéha interview phase of the research.

Table 6.

Parents Feelings Related to the VST Program

Respondent  Previous Experienc Program Met Willingness to
with Program prior Expectations Participate in
to 2011-2012 yeal Interviews

1 Yes Yes No
2 Yes Yes Yes
3 Yes Yes Yes
4 Yes Yes Yes
5 Yes Yes Yes
6 Yes Yes Yes
7 Yes Yes No
8 Yes Yes Yes
9 Yes Yes Yes

Findings Based on the Research Questions

Nine parents participated in phase 1 of the dataatmn process through
guestionnaires. Six parents and four studentscpaated in phase 2 of the data
collection process through in-depth interviews!| girent participants were asked the
same questions set of questions, with follow upstjaes inserted based upon participant
responses. All student participants were askechidas set of questions with follow up

guestions inserted based upon participant resporgesfollowing findings were a result
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of the questionnaires, and interviews from thepsirent and four student participants
aligned with the research question and sub question

Research Question 1. What are the perceptions and attitudes of paserds
students participating in the Voluntary Studentribfar program?

Overall parents and students reported feelingappimess and contentment with
their experiences through the Voluntary Studenh3ier Program. Most reported that
they felt connected to the school community, hadriegative experiences while
attending school through the program, and maintbihat teachers had high academic
expectations in their personal experiences. Alerquestionnaire respondents noted that
the program has met their expectations. The oslyeishat came up frequently between
both parents and students was the long bus rid@&sddrom school. There were some
similarities and differences between the parentsindent participants, this discussion
will be outlined below.

Research Sub Question 1. What are the similarities and differences betweanent
and student perceptions? Each parent and studdidijpant reported their experience
with their schools has been a positive, worthwblikperience. Each parent also indicated
that the suburban school provided a better edut#tian that of the St. Louis Public
School System. Only half the student participamsitioned this in their interviews.
Most parents expressed pleasure that their chiklakée to attend a diverse school
setting, while students did not mention this aaadr. Also, for the exception of one
parent, all parents and students felt a part ost®ol community.

As it relates to the challenges of program parétign, many parents and students

noted the distance that must be traveled to atehdol as a major concern. Most
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parents noted that they would like their childrerattend school closer to home if there
were viable options available. Only one studertpnted this argument. Moreover,
most students reported some difficulties when &tstnding the program, while parents
did not seem aware of issues with adjustment tméve school and district setting.

Parents and students agreed that teachers havexpghtations for their child(ren),
however, some parents mentioned that teachers envaeydifferent expectations for other
students of color based on ability and parentablvement. All student participants
believed their teachers held the same high expeatator all students.

Research Sub Question 2. Have parent and student expectations changedghr
their experiences with the program?

Two parents specifically mentioned changes in etgtiens based on their
continued experiences in the VST program. MrseBauparticipant of the VST program
as a child, used her experiences as part of thtegiioup of participants in the VST
program to form her expectations. During Mrs. Biueterview, she did not believe that
teachers were equipped to deal with the changeswdndal differences between
students that lived in the city and county whenwhs a student participant in the
program. As her children matriculated throughphegram, she believed that teachers
were more accepting and better prepared to meefttied needs of students that lived in
the city.

Mr. Cross expressed disappointment in the wayioglships changed from
primary to secondary schools. Mr. Cross conveygsling of loss and disconnection
from the secondary school community. While he kélieved the program was a good

choice for his children, his feeling of communignnectedness was diminishing as his
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children grew older. No student research partidipanentioned a change in perception

as it related to participating in the Voluntary &ut Transfer program.

Summary

This chapter presented the findings from particip@f the Voluntary Student
Transfer program through interview and questiorenaiethods. The chapter detailed the
perceptions of six parent and four student reseaacticipants along with nine
guestionnaire participants. Individual narratiase studies along with group analysis

were used to outline the findings of this reseatcialy.
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Chapter 5: Summary and Discussion of Results
The purpose of this study was to understand theppetives of student and parent
participants of the Voluntary Student Transfer pang at a large Midwestern school
district. This chapter summarizes the researchleno and outlines the methodology
utilized in this study. This chapter also discsstb® summary of research results based
on a review of literature, as well as an examimatibthe Critical Race Theory tenets that
provided a theoretical lens for the conductionhis tesearch. Additionally, this chapter

presents recommendations and suggestions for alaitiesearch.

Summary of Research Problem

School choice has gained popularity over the p@stedrs, particularly for
parents and students who live in the nation’s udeitings where minorities, particularly
African Americans, are the predominate populatiogisg served (Finnigan & Stewart,
2009; Jones, 2007; Musher et al., 2005). Schaakehin the form of a multi-million
dollar inter-district program, became an option3dr Louis, Missouri, residents after a
federal court case affirmed African American paséheliefs that St. Louis City Public
School District’s policies obstructed African Amean students from receiving equality
in their educational experiences due to segregatjactices.

With the court’'s mandate, a “voluntary, cooperafien of pupil exchanges”
(Freivogel, 2002, p. 211) between city and coustyosls was created and aptly named
the Voluntary Student Transfer (VST) program. Phienordial program, developed to

“eradicate the remaining vestiges of governmenteisal school segregation in the City
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of St. Louis and St. Louis County” (Freivogel, 20@. 212), has served well over
100,000 students to date.

While there are many studies available researdhegffects of desegregation,
few studies exists that focus primarily on the \ftry Student Transfer program. A
1990’s quantitative study examined student testescas a predictor of the program’s
success or failure (Freivogel, 2002). The mostmeceport provided an overview of the
VST program along with seven other existing intestrect desegregation programs
(Wells & Crain, 1997). These two studies follove thopular trend of desegregation
research that focuses on the academic and soamal giastudent participants. According
to research conducted on all St. Louis County sishparticipating in the VST program,
there are benefits to students opting to partieipathis program by being bussed from
their urban community to a suburban school setiiglls et al., 2009). In comparison
to their peers who continue in St. Louis Public &b, students in the VST program
graduate at a higher rate, have more social exppand higher Missouri Assessment
Program (MAP) scores as they persist in suburbhods (Freivogel, 2002). However, a
gap in achievement still exists between African Aicans and their White peers,
particularly when looking at American College Tegt{ACT) scores and grade point
averages (Freivogel, 2002; Wells et al., 2009).

As an employee of the participating district whpsenary job was to analyze
data and build staff capacity to make sound dasedbdecisions, themes in conversations
and practices began to emerge related to the ashiavt of African American students,
particularly students who participated in the VSdgram. The researcher observed and

heard themes of deficit thinking and stereotypimat bversimplified issues. Faculty and
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staff referred to factors such as parenting, honver@ment, poverty, lack of
motivation, and commitment to explain the gapsdnievement between VST student
participants, and their White peers.

After listening to these conversations over theydé@m the perspectives of
teachers, administrators and staff, this reseaigiesy curious of the educational
satisfaction and experiences of parents and steiaémd participated in Voluntary
Student Transfer program. Upon thorough reviewhefresearch, no studies related to
the perceptual data of parents and students &fdhentary Student Transfer program
emerged. Due to limited and dated research avaitdlihe local and national levels
related to the perspectives of student and pamatitipants in the Voluntary Student
Transfer program or other inter-district desegnegaprograms, current participant

perspectives were unknown at the time of this study

Review of Methodology

The researcher employed a qualitative multiple-sasey framework to examine
these perspectives through questionnaires and iasserctured interview protocol. This
methodology was used to answer the following resequestion: “What are the
perceptions and attitudes of parents and studanti€ipating in the Voluntary Student
Transfer program?” The researcher also soughigwer the following sub questions: 1)
“What are the similarities and differences betwparent and student perceptions,” and
2) “Have parent and student expectations changeddh their experiences with the

program?”
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Convenience sampling, a method used based on #ilalality of participants
(Maxwell, 2013), was used in the first phase oadatllection during a family VST event
hosted by the participating research district. fidsearcher followed an event protocol
located in Appendix A to gather research participattending the event. Out of the 55
attendees, nine parents indicated a desire tapate in the first phase of research and
data collection by completing, and returning thegjionnaire to me. The researcher then
analyzed each questionnaire to determine who iteticaterest in participating in the
second phase of research and their eligibilitypfanticipation.

Purposeful selection was used in the second pHataabcollection in which in-
depth interviews were conducted. Constraintswilese considered in making participant
selections limited the focus to parents and studerth at least five years of experience
in the VST program. After the researcher analythednformation gathered during the
first phase of data collection, and limited pagation to focus on parents and students
with at least five years of experience in the paogrthe researcher called parent
participants. Participants indicated a desireotatribute in the second phase of research
and data collection by completing the questionnainel providing consent to participate
in the in-depth interview process. At this timeguds also indicated a desire to have
their child(ren) participate in the interview portiof the research as well.

Within two weeks of the parent event, the researcbetacted parents who
indicated interest in participating in the intewiportion of the research, providing them
options to meet that were close to their home essid at a time that was convenient for
them. The researcher also set up adjoining timestiident participant interviews. The

researcher traveled to the communities of all uiésv participants. Of the nine parents
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who indicated a desire to participate in the sequmabe of research, six parents and four
students were able to participate within the tinaenfe of the research window. Prior to
each interview, participant anonymity was ensuhedugh the participant’s consent and
assent forms to encourage honesty and opennesg) dlo@ interview process.

In advance of beginning each interview, adult redeparticipants were asked to
read and sign the letter of consent to participatee study (see Appendix C). Student
participants were asked to read a sign the lettasgent (see Appendix D). These forms
also ensured participant anonymity in order to e@ngge honesty and openness during
the interview process. After consent was estaldisbeeach participant, data collection
began. Throughout the interview process, intendata was tape recorded to ensure
proper transcription of participant responses. fEsearcher also created field notes and
observations to assist in interpreting results ggifnom the interview process. Each
parent interview lasted from 30 minutes to an hdtach student interview was 15 to 30
minutes long. These interviews were then tranedrilboded, and analyzed against the
research question and sub questions.

Summary of Findings

The multiple case studies revealed that overaaaind student participants of
the Voluntary Student Transfer program were satisWwith the program and
participating district. Research participants alsted that they had not considered
discontinuing participation for any reason. Datalgsis revealed common themes that
were addressed by parents and students to supparbverall happiness with the VST
program and participating district. These themetuded: quality of education and the

importance of relationships. Busing and the distainom home was another theme that
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emerged from the analysis of data, which preseatdwback from program
participation.

Relationships. Parent and student participants voiced that biaglygood
relationships with their teachers and administeatdiilly stated, “There’s so many
opportunities to get to know your teachers andhem to get to know you.” This
finding is counter to research by Beard and Bro2@d08) who believes it is often
difficult to build reciprocal trust relationshipgtween school, students, and parents
particularly when working across “cultural and/acial borders” (p. 471). While there
was mention by some student participants abouttacpkar teacher’s style of classroom
management or polices, this researcher believéslirstudents and parents encounter a
teacher that may clash with their personality arnéng style. The researcher also
limited participation to students and parents whwehparticipated in the program for five
years or more. Because participants have bedmeiprogram and participating district
for five years or more, this has provided time apgortunity for trust to be built among
parents, students, and teachers. Another expiemtati the findings was established in
research by Reed-Danahay (2000) who found a lirgkdbild’s perceptions of their
teachers and educational process to the perspectiibeir parents.

All parent and student participants, for the eximepof one, voiced feelings of
connectedness and belonging with the school contgnuRiarents detailed the
welcoming nature of the school community, and tigé kevel of communication from
school through e-mails, phone calls, and text aestfactors encouraging school
connectedness. Mrs. Blue stated, “They just ang viendly. They call us, they have

our numbers so they call us to keep us informédhése findings support studies that
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report parents have positive beliefs about thaldn’s teachers when teachers make
efforts to include them in the educational commyu(Bturges et al., 2005). Student
participants noted the vast amount of sports, eMtrecular activities, and friendships as
reasons for their connectivity to the school comityurHowever, one parent mentioned
the long distance from school as a major reasofefding disconnected from the school
community. Distance from school and busing willsbdneme addressed later in this
chapter

While relationships between school and home wepmitant to all research
participants, it seemed that relationships withdren and families in their immediate
community were not as important. Each parent &undesit stated that they did not have
relationships with students that lived in their igoirate home community. Mr. Cross
stated, “They don’t know anyone in their neighbarthcbut that was intentional.” Ms.
Green stated, “You know, my kids don’t hang arothwelkids in the neighborhood.”
Parents believed it was important for their kidbéoaround other kids who had the same
goals and values. Parents felt that many of titsadnd children that lived in their
neighborhood did not share similar values, nortide&y trust the adults in the
neighborhood to be around their children.

The student participants were also candid wherudgng this subject. “I don’t
have close relationships, | don’t [hang] with tle@ple in my neighborhood, because
there are so many bad people out there,” said Layidlly talked about the discomfort
she felt when listening to how parents spoke t@odnm in her neighborhood.

“Sometimes you will hear the parents talking tartke&ls and you [think], don’t ask to
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play with those kids because you might just gebived in something you don’t want to

get involved with.”

Relationship Implications. If parents and student participants of the VST
program sacrifice community relationships to bertéfir well-being, it is of the utmost
importance that educators understand the importahiegdationships that include trust
and commitment within the school setting. Accogdio McClain (2010), much of the
research related to parent involvement share aotdatentric” (p. 3075) focus and is
based upon the “beliefs, values, and child-reaormagtices of middle-class families” (p.
3075). McClain suggests that at the policy andtpre level, efforts be made to foster
true respect and stress parental roles in thdureim's educational lives as “strong,
positive, and active agents” (p. 3097).

Parents must feel connection through strong comeation from teachers and the
school community and be kept abreast of the aigs/that are going on at school. If
parents are unable to attend events, there i®magsteeling of connection knowing what
is going on at their child’s school. It is alsopantant for parents to hear from schools
when children are doing well as well as when thegdchsupport. Parents also voiced
appreciation for having some school events outsidee school community, closer to
the city in order to increase school community @mtivity. Mr. Cross stated that while
he appreciated the efforts the district made ifughag parents of color, he felt the
implementation was not as successful as it couldd#ough the VST family gathering
sponsored by the district had occurred for manysyeseveral parents the researcher

came in contact with at the event stated that Haglynot known the event was held
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annually. Some parents also stated that theyddashthe event at “the last minute.” It
is the district’s responsibility to ensure stakeleot are aware of events in a clear and
timely manner.

Quality of Education. Parents and students variably expressed commedatsd
to the quality of education being received throtlghparticipation of the VST program.
Research participants mentioned the abundanceuwfitey materials, high graduation
rates of the participating district, the districdscreditation, and facilities as factors for
participation in the program. Lilly gave this omn about the resources available, “the
district has a lot of money they can spend tow#rdsschools. The neighborhood pays
higher taxes and we can have a lot of hands orriexges and go on field trips.” These
findings are also similar to reports in Heaney blatlitelle’s (2004) book detailing the
history of the VST program. In the book, parerfitesromentioned the “county physical
facilities as a reason for opting into the intestdct transfer program” (Heaney &
Uchitelle, 2004, p. 130). One parent recounteithénbook,

| felt like it was a better opportunity for themgo into this program than going

to the [St. Louis] public schools. Because | li&k the public schools would not

take as much time, and | just felt like...this schwolld have been better for
them...I felt like they would be under control, theguld be able to watch them
and they would be able to help them and they hae mdvancement, you know,
as far as clubs, as far as computers and as &reagthing.

Participants also noted academic rigor and prejparé&ir real world as reasons
for program participation. Lastly, many parentsagiathe importance of working with

diverse students to prepare them for working ingllebal society as another factor. Mr.
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Cross touted the value of diversity by saying, “Whee exposed to multiple cultures.
There is not just White, there is Asian and Arahfand they have all types of friends and
they get multiple perspectives. They [understdhd] there are some that aren’t going to
care about your color and some that do. Theyayeietv the world as it really is.” This
finding supports the impetus for the VST prograrhjcli was to provide a high quality
education for all students in a more diverse scketilng.

Quality of Education Implications. When the Voluntary Student Transfer
program began, close to 13,000 students partidpatthe program in order to integrate
suburban schools (VICC Corporation, n.d.). WhHilis ivas touted as a success because
of the sheer numbers of participants, a misstehefigreement according to Heaney and
Uchitelle (2004) was the “failure to require annoadnitoring of student achievement
within the city and...county schools of transfer mis” (p. 206). High achievement for
all students in both the county and city settinysusd have been the ultimate goal.
Unfortunately, St. Louis city currently holds paftaccreditation, and gaps in
achievement levels between Black and White studergsburban schools remain a
concern. Some researchers would disagree withéyeamd Uchitelle’s (2004)
assessment as researchers have varying beliefstakquurpose of desegregation and its
measures of success. According to Eaton (201 Bgdegation was not meant to improve
low achievement via test scores, but rather toideoan avenue to improve race relations
and enrich our society as a whole.

Despite varying viewpoints, it is apparent fromrent data that St. Louis city
must raise their achievement levels in order tomelnstudents to attend schools in the

city’'s community. Of course, St. Louis city is radbne in its problem to raise academic
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achievement in the face of a history of racial dimmation, high poverty, high mobility,
and high crime. However, a larger social reformasded to target these areas in
conjunction with educational reform to gain theutesneeded for systematic change.
According to 2012-2013 data only 5,000 students participate in the program county-
wide (VICC Corporation, n.d.). This is not duethe lack of program interest from
parents living in the city. This is however dughe lack of districts who are currently
participating in the VST program and the shrinkimgmber of students districts are
willing to enroll. To this end, more high qualgégucation choices must be offered to city
residents through public, magnet, and charter dahmmns.

Busing. A reoccurring theme within the narratives of eagbearch participant’s
story was the district’s distance from school am&llbng bus trips to and from school.
One parent felt the distance from their commurotyhie county school caused a level of
disconnection because he was unable to travelistende to attend each of his son’s
activities. Mr. Cross lamented,

They have to get up earlier; it is dark when theyup to get on the bus. Itis

dark when they get home. If they participate itraourricular activities, they

have to take that long ride home after doing alt tther stuff, and they still have
to do their homework.

Other participants noted concerns with bus disogénd lack of supervision.
Mrs. Green relayed her experience, “We didn’t ikeat was going on with the bus so
we decided to drive them. That was very, very hmchuse my husband had to be at
work [shortly after picking them up].” Other paipants detailed the discomfort of

children on the bus during extreme temperaturélsarsummer and the breakdown of
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parental communication when the bus experiencedameécal failures. Mrs. Steel
talked about her bus concerns,
You have an hour ride, because you have to pigkeyids, and make all the
stops. When you are dealing with the heat waves D90 and you don’t have air
conditioning... My daughters came home looking likeyt had jumped in the
swimming pool. And all we have is a cup of waterdive them] to stay

hydrated? We need to do something about our s¢hals.

Busing Implications. According to the Critical Race Theory’s principle o
interest convergence, the “tendency of the judgyatem of maintaining or not treading
on the privileges of White citizens” (Evans-Wint&&sposito, 2010, p. 16) can be seen
fully in the situation of busing students an hawnf home to receive a more diverse
education. While the VST program has a dual busysgem in which students from
county schools are able to attend city magnet progr only 87 students living in the
county currently take advantage of this option (€ICorporation, n.d.), which reaffirms
that Black students are required to bear the buofidlesegregation. Four parents and
one student research participant reported thatwloeyd love to have schools in their
neighborhood that could provide the same qualitgchfcation that is delivered through
the VST program. Unfortunately, while the burdempliaced on African Americans to
make this program work, it seems to be one of tiig ways currently to provide
appropriate access to students to receive a diamsdigh quality education.

In order to provide a more comfortable situationdtudents, bus companies must

ensure that they are relaying current informatemedhools and parents when buses break
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down, or when traffic has delayed pick up or dréfs.oTo ensure that appropriate
behaviors are reinforced from school to home, lmmspanies and schools should
coordinate in order to reinforce a similar codeofhduct so that students are clear about
the behavioral expectations required of them orbtie A bus monitor would also be
helpful to ensure that the bus driver is able tocemtrate on driving kids safely to their
destination. Lastly, buses should be requiredaieiworking air and heat to ensure
students are transport in safety and comfort.
Unexpected Findings

Parent Activism. Five out of the six parent research participang®rted trying
multiple schooling options for their child prior émtering the VST program. Five parent
participants reported having children in St. LdRigblic Schools, three of these parents
also tried private schools, and homeschooling.e@&lparents also reported applying to
the program more than once in order to get theid@n into the program. McClain
(2010) states, “Parents’ agency in utilizing vagdinds of educational strategizing,
expecially...urban working-class parents, has beenlovked. Educators often do not
recognize the many ways in which urban parents Imeaypvolved in their children’s
schooling” (McClain, 2010, p. 3074). The effotat these parents have put forth in
order to provide a high quality education for thehrld negate the negative stereotypes
that are held about urban dwelling African Amerigaments and their activism for their
children’s education.

Parent participation for African American paremnlg in urban settings has
been viewed negatively when looking at traditioshdinitions of involvement such as

attending school conferences, workshops, and ptaalher organization meetings
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(Smith, 2008). Widely held beliefs about AfricamArican urban dwellers include “they
do not care and are uninvolved” or “are not as gadgas high-SES parents” (Smith,
2008, p. 18). When schools hold these myths tiougefor all African American parents,
educational opportunities are missed. Howevernwbeking at expanded definitions of
parental involvement that include proper schooparation in the form of supplies,
monitoring sleep habits, and ensuring studentseta school on time, African
American parents fair better (McKay et al., 2003).

The parents who participated in this study affirmesearch on school choice that
suggests the more actively involved the parentsnattee education of their child, the
greater access to information they will have. Ehgarents seemed to understand their
options, and were well-equipped to acquire thestaold resources necessary to
participate in school choice programs (Finnigant&&rt, 2009). To this end, only six
parents agreed to participate in this study owvedr 50 families that attended the VST
family event. This researcher may conclude theg¢qta who agreed to participate in this
study are the highly involved and active parenthetraditional sense.

Decades of research support the positive benefitgegparental involvement has
on a child’s educational attainment (Smith, Wohtste Kuzin, & DePedro, 2011).
Research links parental involvement to better ddene, positive academic outcomes,
lower drop-out rates, and more positive perceptabymut school (Huang & Mason.,
2008; Sturges et al., 2005). It is important tkachers, administrators, and educational
stakeholders at large examine their personal lsediedl biases towards others. When
personal inspection is done, only then will pedpgin to change the culture of schools

to examine people at their true level and withhjolthment.
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Race and Deficit Thinking. According to this researcher’s experiences and
conversations with teachers related to studenicgzants in the VST program, deficit
theories about low-income and/ or African Amerigaments and students is pervasive
within the eduational communities in which the eeséer has worked. Research affirms
that deficit thinking is overwhelmingly upheld tlugh the communication, teaching
practices, values and beliefs of suburban schatiictis that educate low income and/or
students from urban settings (McClain, 2010). fds=archer expected most parents and
students to detail experiences that was derivad fteficit thinking on behalf of teachers
and staff. Conversely, only two parent particigamited that district staff had treated
their child differently based on race. Three ptgaftso noted that it was important for
them to be active within their child’s educationammunity so that they were able to
communicate to teachers the high expectationshbkl These parents also believed
that less active parents may yield varied resuolteacher expectations. Only one parent
expressed a need for a more diverse teachingistddé participating district. Ms. West
stated,

| think they need to have more African Americareroiodels out there. From top

to bottom, they need to have more [African Amerioale models], especially the

males. Because males can relate more to mala@skithey need to have that.

While these issues were noted in interviews, pardiat not go into high detail
about their thoughts and experiences. Mr. Croskteat he wanted to address issues but
did not want to “rock the boat.” Ms. West seemynighd a very traumatic experience
with her son that involved bullying, but “didn’t wato seem negative.” The parents’

reluctance to speak about issues of race couldaired through a study conducted by
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the United Negro College Fund on African Americamnd@ptions on education (Bridges,
Awokoya, & Messano, 2012). In this study on paprspectives, parent research
participants voiced concerns about speaking up \inene was a question or problem
they encountered during their child’s schoolingrdpts stated that they sometimes
feared that the school stakeholders would retadiginst their child. Parents also felt
fearful and intimidated to speak up when talkingdmeone who had more education
and knowledge (Bridges et al., 2012). This findvogld also be explained by the fact
that this researcher served as primary researciea aurrent employee of the district.
Participants may not have felt comfortable goirtg great detail relaying negative
stories about a program and district that theytfatt provided a great opportunity for
children and families.

Parent research participants were aware that difters based on race exist in the
world, and some believed that these differenceddvappear in their child’s educational
setting through the VST program. Most parentsnditivoice high concern about this
issue, as Mr. Cross believed it would prepare hilslieen for the world as they
transitioned into adulthood. Mr. Paul was the qrdyent who made specific statements
of how he attempted to combat racial stereotypds.Paul stated that he and his wife
ensured that his daughter attended cultural evesdsived classical piano training, and
interacted with families with similar values in togy. What many parents did mention
was their strong connection to church groups, cegafions, and reinforcing concepts of
self-pride. While parents may not realize thipagposeful buffering of discriminatory

practices or racism, researchers define this aal isacialization (McKay et al., 2003).



PERSPECTIVES OF VST PARTICIPANTS 137

Racial socialization includes values of “religigsitnd cultural pride” to help cope with
perceptions of racism and promote a positive saticept (McKay et al., 2003).

While this issue seemed to be accepted in the nohtte parents participating in
this study as an inevitable part of life for thefildren, it can also dissuade the
participation of other African American parentsesearch states that a block to
participating at school could be the perceptionsaofal discrimination in schools. A
study related to the parental involvement of urBéican American parents found that
“parental perception of racism had a significarsioagation with interactions between
parents and children in the home, and with level-gchool parental involvement”
(McKay et al., 2003, p. 111).

It is therefore the responsibility of schools toyide an education that affirms
who children are as learners and as individuals.o@e end schools take a stance of
color neutrality or colorblindness that negatesdifierences that make us great as
individuals. At the other end, there are schdadd telebrate color and culture in very
shallow ways that sometimes further propagateslratéreotypes and beliefs. A balance
must occur within schools, however difficult it msgem to achieve. Eaton (2011) touts
the great potential that diverse schools hold chatlenges teachers, parents,
administrators and society to ensure true integmatirough fair and honest academic

and discipline policies

Recommendations for Further Research
This study focused on the case studies of paratstadent participants of the

Voluntary Student Transfer program. The questesied of parent and student
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participants focused on their experiences withpitogram, but also asked specific
guestions related to teachers and administratafé sthe researcher believed that the
addition of teacher and administrator perspectivesld have provided another level of
insight to this study.

Further research is also needed based on de-liomsa&ind limitations of the
studies that are further explained in Chapter thigfstudy. Out of approximately 1,700
student participants of the Voluntary Student Tfangrogram in the Midwestern School
District, only six parents and four students pgstited in the study. One may conclude
that the parental styles of these parent and stymdeticipants closely mirror the ideals
and values of the participating district, as theyteey all attended institutions of higher
learning, and play what would be deemed activesrimig¢heir children’s education. It is
important to note that parent participants of tf&nprogram are demographically,
economically, and socially diverse. Because thiégpaants of this study represent a
small percentage of the participants in the VSTgpm, further studies should be
conducted to include more perspectives within gsearch district. Conjunctively, the
sample size for this study is delimited to onerdistn the Midwestern United States.
Further research should be conducted to includenpand student perspectives from
other districts who continue to participate in Yf@untary Student Transfer program.

In June 2013, the Missouri State Supreme Courtld@hstate law that required
unaccredited school districts to pay the tuitioats@f students who transferred to local
accredited school districts in the cas@afitenfeld v. The School District of Clayton
(Breitenfeld vs. The School District of Clayton,1&). This ruling now empowers

students from local unaccredited districts to tfant other districts in the partially
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accredited St. Louis Public School District, antliyfaccredited St. Louis County, St.
Charles County, and Jefferson County School Distrid\ccording to local media
outlets, there have been mixed emotions relatéigese transfers. Representative Mark
Parkinson of St. Charles County stated, “It isag $h the face of every family living in
the Francis Howell School District to be forcedtheut consent, to accept students from
outside the district” (Schlinkmann, 2013, para. &rayling Tobias, superintendent of
Hazelwood School District offered more welcomingrdsto students and families who
will choose to transfer to neighboring district3.he most important thing is that we are
going to follow the essence of the law,” Tobiagis&Ve want to do what'’s best for

kids” (Crouch, 2013, para. 13). Because of thesent developments mandated by state
law, additional research studies could be conduaietthe students, parents, teachers,
district administrators and varied stakeholdergaim information related to their

perspectives and experiences.

Summary

The quest to obtain a free and appropriate pedication has been and
continues to be a struggle for many parents ardests living in urban settings, yet the
narrative voices of these stakeholders are comsigtghunned in favor of quantitative
statistics of test scores, drop-out rates, ancsconomic status. This research study
highlighted African American parents who are acagents within their children’s
education and are willing to combat negative stigrees and experiences to provide their

children the best education that is within theaate Conjunctively, student participants



PERSPECTIVES OF VST PARTICIPANTS 140

are willing to carry the burden of busing in ortleattend a higher quality school, which

they believe will positively impact their futurecess.
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Appendices

Appendix A

VST Family Day Protocol
Good evening Midwestern School District Parentsiml so happy to be here with

you this evening. | would like to thank Charldijes for allowing me to be here. My
name is Rosalyn Harper and | am a doctoral stuatdlnhdenwood University. | am in
the final year of the program and am in the prooégmthering participants for my
research study. My research revolves around stuatehparent participants in the
Voluntary Student Transfer (VST) program, so | ngedr help. | am inviting you to
participate in my study.

| am passing around a questionnaire for each p#ranexplains who | am and
what my research seeks to do. Your involvemettimmresearch will be simple. There
are two levels of participation to this researtiyou agree to participate on the first
level of research, fill out the questionnaire, dmg your name and contact information
at then end, and return it to the basket identifiedng my introduction. If you would
like to participate in the second level of reseagptbase include your name and contact
information. | will then contact you so that | msgt up an interview in order to ask
more in-depth questions regarding your experiemgébsthe VST program. The
interview would be scheduled at the nearest puibliary to your home at a time
convenient to. After the interview, | would cdll ineeded further clarification from the
information that you provided on the questionnaind interview. Your total
participation time would not exceed two hours.

At the end of the questionnaire you may also indigehether you agree to allow
your child(ren) to participate in the researchyd@i choose to allow your child to
participate in this research, | will contact yowirler set a time to interview them
regarding their experiences with the VST prografour child’s total participation time
would not exceed two hours and would take pladheahearest public library to your



PERSPECTIVES OF VST PARTICIPANTS 161

home at a time convenient to you. You and yould&hinterview will be conducted
separately.

Your participation in this research is strictly wotary and you may choose to
withdraw from participation at any time. You alsave the option not to answer any
questions that you do not want to answer. Nenber nor your child will be penalized
in any way if you choose to withdraw participati@&md your identity will kept
confidential.

Once you have filled out the questionnaire andcaigid how you would like to
participate, please return the questionnairesad#sket. Does anyone have any
guestions that | can answer? If you would likepeak to me privately, | will be here all
evening to answer questions. You may also comactising the information that is on
the top sheet of the questionnaire. Thank yowiraace for your time and participation

in this research study.
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Appendix B
Lindenwood University

School of Education
209 S. Kingshighway
St. Charles, Missouri 63301

Dear Parent,

My name is Rosalyn Harper and | am a doctoralesttidt Lindenwood
University, under the guidance of Dr. Tim Delicatham in the final year of the program
and am in the process of gathering participantsifpresearch study. My research
revolves around student and parent perspectivésfdand experiences as participants
in the Voluntary Student Transfer (VST) programani inviting you to lend your voice
to this study.

There are two levels of participation to this egsé study. Attached is a brief
guestionnaire. If you agree to participate onfitst level of research, fill out the
guestionnaire, omitting your name and contact miiron at then end, and return it to
the basket identified during my introduction. duwould like to participate in the
second level of research, please include your reardecontact information. | will then
contact you so that | may set up an interview theotto ask more in-depth questions
regarding your experiences with the VST prograrhe ihterview would be scheduled at
the nearest public library to your home at a timevenient to. After the interview, |
would call if | needed further clarification frorhd information that you provided on the
guestionnaire and interview. Your total participattime would not exceed two hours.

At the end of the questionnaire you may also indieehether you agree to allow
your child(ren) to participate in the researchyd@i choose to allow your child to
participate in this research, | will contact yowirder set a time to interview them
regarding their experiences with the VST prografour child’s total participation time
would not exceed two hours and would take pladkeahearest public library to your
home at a time convenient to you. You and yould&hinterview will be conducted

separately.
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Please feel free to contact me if you have questisrtoncerns regarding this
study, or if any problems arise using my contafdrimation included below. You may
also call my faculty supervisor, Dr. Tim Delicath686-949-2264. You may also ask
guestions of or state concerns regarding yourgjaatiion to the Lindenwood
Institutional Review Board (IRB) through contactindg Jann Weitzel, Vice President for
Academic Affairs at 636-949-4846.

Sincerely,
Rosalyn Harper, Principal Investigator

Cell: 618-531-1178
E-mail: rmh829@lionmail.lindenwood.edu
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Parent Questionnaire
Level 1 Participation

Please list the grades and years of participatigioar children who participate in the
Voluntary Student Transfer (VST) Program:

Grade of Child (1) Years of ParticipatioViST
Grade of Child (2) Years of Participatio’ViST
Grade of Child (3) Years of Participatio’ViST
Grade of Child (4) Years of ParticipatioViST

Please answer the following questions.

1. How did you learn about the VST program?

2. Who made the decision for your child to participat¢he VST program?

3. Why did you want your child to participate in th&YV program?

4. Before the 2011-2012 school year, have you hadque\experience with the
VST Program? Yes No

If yes, has the program met your expectations? __Yes No




PERSPECTIVES OF VST PARTICIPANTS 165

Level 2 Participation
If you are willing to participate in individual ietviews with the researcher please
complete information below:

Name Contact Number

Best Time to call

Are you willing to allow your child(ren) to partgate in individual interviews?_Yes __ No

I have read this form and have been given the opportunity to ask questions. I will also be
given a copy of this consent form for my records. I consent to my child’s participation in

the research described above.

Parent Participant’s Signature Date Parerttdfzant’s Printed Name

Child’s Printed Name

Signature of Investigator Date Investigagd?rinted Name
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Appendix C

Rosalyn Harper
Lindenwood University Department of Education

Case Study of the Voluntary Student Transfer Progrdhe Perspectives of African
American Students and Parent Participants in ortevgtern School District

Interview Protocol:

Thank you for volunteering to participate in thigdy! | am here today to get a better
understanding of the perceptions and attitudekeofamilies that participate in the
Voluntary Student Transfer Program (VST) in MidvezatSchool District School

District. | am going to ask you to respond to sal/questions about your experiences as
a participant in the VST program. In your respengdease feel free to as open and
honest as possible.

| want to reinstate that your participation in tresearch is strictly voluntary and you
may choose to withdraw from participation at amyeti You also have the option not to
answer any questions that you do not want to ansiterther you, nor your child will be
penalized in any way if you choose to withdraw iggyation.

Thank you again for your participation! | will begihe interview by asking you the first
guestion:

Parent Interview Questions
1. How did you learn about the VST program?
2. Who made the decision for your child to participatéhe VST program?
3. Why did you want your child to participate in th&YV program?
4. What are your thoughts about your child’s educétion

5. What has educating your child been like for yoa asrent? What sorts of
feelings do you have regarding your experiences?

6. How has the experience of sending your child tmstm Midwestern School
District compare to what you thought it would be?

7. What experiences have made you feel part of thead@dommunity or not part of
the school community?
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8. Describe your experience in the Midwestern Schastri@t community?

9. Do you view your experience with the VST progranaasorthwhile experience?
Why or Why not?

10.Do you view your child’s experience in the VST pram as a worthwhile
experience? Why or Why not?

11.What are the expectations of teachers at your’shsichool? Do they differ for
different groups of students?

12.Reflecting on your experiences at each school |evieht have been your
experiences with teachers and staff at your chatésnentary school?

a. Middle school?
b. High school?

13.What have been your experiences with the adminestgat your child’'s
elementary school?

a. Middle school?
b. High school?

14.What supports did you and your child receive assalt of participating in the
VST program?

15. During the first years of participation, how didwahild adapt to the new
environment?

16.How do you believe your child was accepted wheshebegan participating in
the program?

17.How has that evolved or changed over the time af participation?
18.Have you ever considered discontinued participatigdhe VST program?

19. Are you or your child a part of any support progsaimat are provided through
the VST program?

20.How do you believe participating in this programlwelp your child in the
future?
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21.How are your child’s relationships with childrenyiour neighborhood who do
not participate in the VST program?

22.Has your child experienced pressure from childreyour neighborhood related
to participating in the VST program?

23.What are the challenges to participating in the \68dgram?

27. What are the benefits to participating in tH&T\program?
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Appendix D

Rosalyn Harper
Lindenwood University Department of Education

Case Study of the Voluntary Student Transfer Progrdhe Perspectives of African
American Students and Parent Participants in ortevgtern School District

Interview Protocol:

Thank you for volunteering to participate in thigdy! | am here today to get a better
understanding of the perceptions and attitudekeofamilies that participate in the
Voluntary Student Transfer Program (VST) in MidveeatSchool District School

District. | am going to ask you to respond to sal/questions about your experiences as
a participant in the VST program. In your respengdease feel free to as open and
honest as possible.

| want to reinstate that your participation in tresearch is strictly voluntary and you
may choose to withdraw from participation at amyeti You also have the option not to
answer any questions that you do not want to ansiterther you, nor your child will be
penalized in any way if you choose to withdraw iggyation.

Thank you again for your participation! | will begihe interview by asking you the first
guestion:

Student Interview Questions
1. Tell me about your experiences with the VST program
2. Whose idea was it to participate in the VST progtam
3. Why did you want to participate in the VST program?
4. What was it like coming to school in Midwestern 8ghDistrict?
5. Are you happy with your education?

6. How has the experience of coming to school in thenty compare to what you
thought it would be?

7. What experiences have made you feel part of thead@dommunity or not part of
the school community?
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8. How do you view your experience in the VST program?

9. What expectations do teachers have for you insttti®ol? Are they the same for
all students?

10. Reflecting on your experiences at each school |evieht have been your
experiences with teachers and staff at your chatésnentary school?

a. Middle school?
b. High school?
11.What have been your experiences with administratoetementary school?
a. In middle school?
b. In high school?
12.What supports did you receive as a result of gpgtmng in the VST program?

13.During the first years of participation, did yowegroblems adapting to the new
environment?

14.How were you accepted when you first began pa#dtog in the program? How
has that evolved over the time of your participa®io

15. Are you a part of any support programs that areigeal through the VST
program?

16.How do you believe participating in this programiwelp you in the future?

17.How are your relationships with children in youigiéorhood who do not
participate in the VST program?

18.Have you experienced pressure from children in ymighborhood related to
participating in the VST program?

19.Have you ever considered discontinued participatidhe VST program?
20.What are the challenges to participating in the \68dgram?

21.What are the benefits to participating in the V3dgosam?
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Appendix E

Conclusion of Interview Protocol:

Thank you so much for taking time to participatéhis research project. After |
have concluded my research, you will receive a sargrof my research findings. | will
do everything in my power to protect your privacg§our identities will not be revealed
in any publication or presentation that resultgrfrihis study and the information that |
collect will remain in my possession in a lockdd.filf you have any questions, or
concerns, please feel free to contact me usingtbemation on your copy of the

research consent form.

Case Study of the Voluntary Student Transfer Program: The Perspectives of
African American Students and Parent Participants in one Midwestern School
District

Rosalyn Harper
Lindenwood University Department of Education
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Appendix F

Lindenwood University
School of Education

209 S. Kingshighway

St. Charles, Missouri 63301

Informed Consent for Participation in Research Vités
Dear Parent,

My name is Rosalyn Harper and | am a doctoralesttdt Lindenwood
University, under the guidance of Dr. Tim Delicatham in the final year of the program
and am in the process of gathering participantsipresearch study. My research
revolves around student and parent perspectivésfdand experiences as participants
in the Voluntary Student Transfer (VST) programani inviting you to lend your voice

to this study.

Your involvement in this research will be simpldpon agreeing to participate,
you will be asked a series of questions relategto experiences as a participant in the
VST program. Your total participation time will nexceed two hours. Your responses

will be audio-recorded.

Approximately 60 parents and students will be witawed for this research.
After | have concluded my research, you and youdahill receive a summary of the
research findings. There are no anticipated @sis®ciated with this research; however,
participants may experience uncomfortable feeling® answering certain questions.
Your participation in this research is strictly untary and you may choose to withdraw
from participation at any time. You also have dpéion not to answer any questions that
you do not want to answer. Neither you, nor yduldcwill be penalized in any way if

you choose to withdraw participation.
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While there are no direct benefits to participatimghis study, your involvement
will help contribute a great deal of knowledge aite experiences of parents and
students that participate in the VST program inwadtern School District School
District.

| will do everything in my power to protect youriyacy. While your responses
will be audio-recorded, your identities will not bevealed in any publication or
presentation that results from this study and tifi@mation that I collect will remain in
my possession in a locked file.

Please feel free to contact me if you have questiortoncerns regarding this
study, or if any problems arise using my contafdrimation included below. You may
also call my faculty supervisor, Dr. Tim DelicathG86-949-2264. You may also ask
guestions of or state concerns regarding yourgjatiion to the Lindenwood
Institutional Review Board (IRB) through contacting Jann Weitzel, Vice President for
Academic Affairs at 636-949-4846.

Sincerely,

Rosalyn Harper, Principal Investigator

Cell: 618-531-1178
E-mail: rmh829@lionmail.lindenwood.edu

I have read this consent form and have been given the opportunity to ask questions.
I will also be given a copy of this consent form for my records. I consent to my

participation in the research described above.

Parent Participant’s Signature Date Parent ¢haaint’s Printed Name
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Participant’s Phone Number IE-ma

I have read this consent form and have been given the opportunity to ask questions.
I will also be given a copy of this consent form for my records. I consent to my

child’s participation in the research described above.

Parent Participant’s Signature Date Parent ¢haaint’s Printed Name

Child’s Printed Name

Signature of Investigator Date Investigagd?rinted Name
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Appendix G

Lindenwood University
School of Education

209 S. Kingshighway

St. Charles, Missouri 63301

Informed Assent for Participation in Research Aitig

My name is Rosalyn Harper, and | am from the Sclé&ducation, at Lindenwood
University. | am asking you to participate in thesearch study because you are a
student who patrticipates in the Voluntary Studemaingfer Program (VST) in
Midwestern School District School District.

PURPOSE: In this study, | am trying to learn more about ythaughts, feelings and
experiences as a student who participates in thie pr&gram.

PARTICIPATION: | will ask you questions in and you will talk to mbout your
thoughts. | will audio-record your answers so fhedn go back and listen to them, but
your identity will remain anonymous. If | have gtiess after you go home, | may call to
ask follow-up questions. | should take no morenttveo hours of your time.

RISKS & BENEFITS: Your safety and well being are important to me.e goestions
that | ask are all about your feelings, thought$ experiences with the VST program.
You may feel uncomfortable answering certain qoesti but you can skip any questions
you do not want to answer. If you choose to pgudite in this study you will be giving
people information that can help other studentsnmlar programs. This is a very
important and special job.

COMPENSATION: | have already asked your parents if it is ok fe&r tm ask you to
take part in this study. Even though your pareatd | could speak with you, you still
get to decide if you want to be in this researcilgt You can also talk with your
parents, grandparents, and teachers before dediather or not to take part. No one
will be upset if you do not want to participate ifoyou change your mind later and want
to stop. Remember, you can also skip any of tlestipns you do not want to answer.

You can ask questions now or whenever you wislyodf want to, you may call me at
618-531-1178 or e-mail me at rmh829@lionmail.lindend.edu.
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Please sign your name below, if you agree to begbany study. | will give both you
and your parents a copy of this form after you hsigeed it.

Signature of Participant te Da

Name of Participant

Signature of Researcher te Da
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Vitae

Rosalyn Harper Goodwin attended Lincoln SeniomHsghool in East St. Louis,
lllinois. In 1995 she entered the University ofdglouri in Columbia, Missouri. She
received her Bachelor of Science in Early Childh&odcation in May, 1999. During
the years following, she was employed as an eduaatdarvin Elementary School in
the Ritenour School District. In June, 2006, stteived her Master of Science in
Educational Leadership from Southern lllinois Umsrgy in Edwardsville, lllinois, and
later became an Education Consultant for the iir8iate Board of Education and
Progress Monitoring Coach in St. Louis County. Working as a Progress
Monitoring Coach, Rosalyn Harper Goodwin begamaitey Lindenwood University in
St. Charles, Missouri. She will obtain a Doctorat&ducation in Instructional
Leadership in December 2013. Rosalyn Harper Gaodwirently serves as an online

faculty member for the University of Phoenix andeglucator in St. Louis County.
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