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ABSTRACT 

Historically, studies have debated the relationship between student grade point 

average and student involvement in extracurricular activities. The present study 

investigated that relationship. A group of 47 high school sophomores and juniors 

voluntarily completed and returned a questionnaire designed by the researcher, 

which gathered data on invoJvement in all-inclusive extracurricular activities, 

plans for attending a college or university, gender, age, and date of birth. The 

sample included 22 females, 24 males, and I subject who did not indicate 

gender. Cumulative grade point average was detennined by student records. A 

correlation analysis indicated that a significant, positive relationship existed 

between grade point average and participation in extracurricular activities. 
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Chapter l 

Introduction 

The current body of research regarding student success in school and 

involvement in extracurricular activities seems to indicate that such involvement 

has far-reaching effects. With changing family roles, schools are put into a 

position of being the "anchor", where students feel a sense of identity and can 

develop strong bonds with peers, adults, and social groups, which they so greatly 

need (Arhar, 1992). Arhar also supports the notion that bonding to peers is 

crucial to the se lf-esteem of students and the development of the adolescent's 

identity. Strahan (1989) states that '" .. . for students to become less disruptive, they 

must first become more connected (p. 2)'". Researchers Mahoney and Cairns 

( 1997) strongly believe that involvement in extracurricular activities may support 

the at-risk student by maintaining, enhancing, and strengthening the student­

school connection. K lesse (1994) posits that participation in extracurricular 

activities relates to a nwnber of desirable characteristics, such as self-esteem, 

educational aspirations, feelings of control, lower levels of alienation, improved 

multicaJturaJ relations, and academic achievement. Further, participation 

may lead students to acquire new skills such as organjzational, planning, and 

rime management. The Santa Clara County Office of Education ( 1989) project 

findings strongly suggest that migrant students have a higher rate of graduation 

from high school if they participate in extracurricular activities. Taylor a-nd 

Chiogioj i ( 1988) support participation in extracurricular activities as an important 
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pan of a student's total development. Wehlage and l1is associates came to the 

resolution that to enhance student scholastic achievement students must feel a 

part of the school community ( 1989). 

HoUand and Andre ( 1987) note another important reason to examine the 

effects of extracurricular activitjes. They cite the limjted funds currently 

avai lable to schools due to decreased enrollment and inflation. Declining 

enroIJment in schools and the negative effects of inflation have made it necessary 

for schools to be more accountable for their programs. Holland and Andre also 

state that at the same time, a perceived increase stressing of academic 

achievement pervades education. Therefore, schools are put into the position of 

having to justify the inclusion of extracurricular activities within their schools. 

One way to do this is for schools to show that student participation in 

extracurricular activities within the schools has a positlve effect on student 

academic achievement. 

Cassel, Chow, Demoulin and Reiger (2000) beLieve that involvement in 

ex-tracurricular activities in school leads to a sense of belonging, a feeling of 

being a part of a larger whole, and this feeling of belonging will cause students to 

be less likely to become involved in drugs and alcohol. Further, by cultivating 

involvement in e>-.1racurricular activities, honesty and trustworthiness are also 

cultivated. Glasser ( 1986) notes that students need to feel a sense of belonging, 

security, challenge, and fun. Students not having these needs met will attempt to 

establish some control through misbehavior. Perhaps it is this participation in 
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extracurricular activities that fosters in the student a sense of security, belonging, 

challenge and fun, thus enabling the student to experience academic success as 

we.II. 

Through his research, Joekel ( 1985) concludes that student involvement in 

activities in grades kindergarten th.rough twelfth has a direct positive relationship 

to success in higher education and adult Jjfe_ Brown & Theobald (1998) 

investigated extracurricular activities as part of a yearbook on social trends and 

secondary school adolescents with the National Society for the Study of 

Education. They concluded that the competencies students acquire through such 

participation may be more critical to the ir success in adult roles and 

responsibilities than their grades in school. In addition. the authors believe that 

extracurricuJar environments may provide secondary level students with 

a lternative contexts for achievement and self-esteem. Sil liker and Quirk believe 

that new skills may be mastered and different roles outside the classroom may be 

explored through participation in exiracurricular activities (1997). 

Frith and Clark (1984) state that the most important responsibility of 

educators is to develop a learning environment where students can develop into 

well-rounded citizens. To create strong peer bonds, principals suggest the 

encouragement of extracurricular activities (Arhar, 1992). As reponed by Lawton 

( 1987), a group of leading rniddJe school educators appointed by the National 

Middle School Association arrived at the consensus that middle level education 

needed to address the physical, social, and emotional needs of these students in 
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the school program. Sil liker and Quirk posit that lifelong learning, li fe roles, and 

personal effectiveness are three areas in which extracurricular activities can 

promote learning and development ( 1997). In a 1985 HI i nois State Board of 

Education study, it was concluded that "research is needed to establish whether or 

not extracurricular activities enhance student success in the academic, social 

and/or personal adjustment spheres" (p. 23). 1n this study, nearly one-half of the 

inactive sophomores and seniors responding indicated dissatisfaction with 

education and reported a low quality of academic teaching. 

Regarding self-worth, Rabinowitz and Hall ( 1977) conclude that "the 

correlation of performance with self-esteem may be greater among youngsters 

highly involved in school than among those less-involved" (p. 125). Research 

appears to indicate that the school and the school environment might promote 

student success by developing and maintaining an extensive extrncurricular 

program conducive to participation by all students (Stephens, 1990). 

Statement of the Problem 

In the current body of research, there is much debate surrounding the issue 

of participation in extracurricular activities during the hjgh school years and its 

relation to academic ach.ievement. Other variables such as minority student 

school success, retention, school connectedness, and self esteem may be related 

similarly, yet are not under similar focus and contention. In times of financial 

cutbacks, taxpayers and legislators may question the worthiness of such activities, 
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with schools and other proponents often in a position of defending programs to 

save them. 

Developing relations hips with peers, teachers, and the school are the 

avenues enabling young adolescents to interact ,vith their school. Principals have 

the opportunity to strengthen those bonds by using strategies which will enhance 

· these attachments to adults within the school, school peers, and to the school 

itself Creating a miniature society within the school where students know that 

teachers truly care about them fosters a propensity toward student involvement in 

school activities. They are also more likely to adhere to school standards as they 

relate to achievement and behavior. A school environment where students feel 

secure and accepted promotes comfort \vitb risk-taking; which in tum enhances 

learning (Arhar, 1992). 

Arhar ( 1992) suggested that bonding was promoted by several methods, 

including mentoring relationships and the utilization of smalJ communities of 

support. It was suggested that extracurricular activity satisfies these needs. 

Out-of-class interactions in an informal setting give students an opportunity to see 

teachers as positive role models (Arhar, 1992). Arhar suggests that such 

applications may promote mentorship between teachers and students, as well as 

help students to equate school with a future and inspire students to meet success 

standards ofthe school (1992). lt was suggested that establishing the factors 

imperative to student success may make it possible for students to experience 



success. Perhaps it could also pave the way for students to achieve positive 

outcomes in other areas of I ife. 

Statement of the Purpose 

The purpose of this paper is to add to the current body of research in an 

attempt to increase the knowledge of the effect of student participation in 

extracurricular activities upon grade point average. 

Definitions 

Extracurricular activities: lncludes out-of.-class pursuits, usuaUy financed or 

supervised by a Jocal school system, in which students participate in selection, 

planning, and control. 

Noninstructional: Activities which take place within the boundaries of the 

school, often witbjn the school day. 

High Schoo.I: Includes grades rune through twelve. 

TEAP: Total Extracurricular Activity Involvement 

EAP: Extracurricular Activity Involvement 

6 



Chapter 2 

Literature Review 

This chapter will be devoted to the events which have led to the current 

interest in extracurricular activities and how such activities relate to student 

success in school. Through historical .information, the origin of the problem will 

be examined and current directions in research and theory clarified. Relevant 

research pertaining to the role extracurricular activities migbt play in tbe 

development of students' Lives will be explored. Finally, a summary of tl1e latest 

research findings will be presented. This ~~11 include some conflicting findings, 

which add weight to the premise that this subject deserves more exploration. 

Historical Data 

7 

As mentioned in Gholson ( 1985), prior to 1900, educational leaders did 

not generally accept the idea of extracurricular activities for public school 

students, though by 1920 pressure from the educational reform movement spurred 

a toleration for such activities. Both Gholson (1985) and Jaekel ( 1985) make 

reference to the report of the Presidential Commission to Study the 

Reorganization of Secondary Schools, and the "Seven Cardinal Principles" of 

secondary education. These include good use ofleisure time, ethical character, 

citizenship, and health. As noted by Joekel ( 1985), Marano ( 1985) and Mendez 

(1984), many have argued that these posit ive attributes are cultivated by 

-participation in student activities. Still, Gholson notes, it took far into the 



twentieth century for educational leaders to actively encourage cocurricular and 

extracurricular activities. 

Brown and Steinberg (1991 ) make reference to the number of studies 

undertaken in the 1970's and 1980's wh.ich raised questions over the narrow 

parameters of research to date and the low leve l.s of student academic interest.. 

But, as these authors note, most suggestions for combating these problems 

centered on "instructional" issues within the school , such as teaching methods, 

curriculum, "tracking" of students, course work or credit requirements, and the 

ratios of students to teachers. 

Wieckowski (1992) call s attention to the move in the l 970's from an 

atmosphere of classroom experience onJy in the schooJs to the current interest in 

educational practices outside the c.lassroom. He notes, however, that there is 

resistance to change. Clark and Astuto ( 1986) argued that prior to the J 980's, 

society steered more towards school programs which emphasized the total 

development of students. Since 1980, the emphasis has been on academic 

programs alone. 

8 

As early as 1978, a study by Laughlin ( 1978) found that higher grade point 

averages were reported during the time when the particular activity took place. 

Further, athletes had better attendance records, fewer disciplinary problems 

reported, and higher grade point averages than non-athletes. In 198 1, Nover's 

research, presented at the Annual Convention of the American Psychological 

Association concluded that student involvement was found to have a sign:ificant 



relationship to school perfonnance, experience, and scholastic success. Tn his 

dissertation studv from the veM'- 1991 - 1996. Whitlev ( 1999) renorteci that 
- ., • J ' ~ • 

athletes had a highe r mean grade point ave rage, a much bet1er mean atte ndance 

rate, a lower discipline referral percentage, a lower dropout rnte , and a higher 

graduation rate than nonathletes among 126 . 700 high school student'- "t11died in 

North Carolina. 

Holland and Andre ( 1987) comment that '-Chools influence per .. onality 

development and sociali7.ation through the extrac urricular activities that are 

offered The encouragement/ rewards that are offered for this pa.rtic ipation are 

tantamouni tn success of the school's programs overn 11 .lames P Comer ( 1993) 

of Yale t Jniversity said it hest· 

Those who are experiencing success in ._chool and see the 
possihility of life success are more likely to he pulled into positive 
peer-group cultures with positive physical and menta l attitudes 
values. and ways Those who are experie nc ing sc hool failure with 
less chance of life success have a greater possibi lity of 
involvement in negative peer-group cultures with negative physical 
and mental attitudes, va lues, and ways Yet a ll young people in 
this day and age are vulnerable hecause of the complexity of the 
soc iety and the nature of adolescence (p 660). 

Further, Comer <;tates_ having a hetter understanding of the implication._ of the 

re lationship het\1\/een e,'trac urricular activities and school succes,;; may facilitate 

9 

the design and implementation of non-academic opportunities to the need,;; of the 

partic ular ._tudents 
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Jt would seem that involvement in extracurricular activities has far. 

reaching effects, based on more recent findings, as well. r n a study of migrant 

students, the Santa Clara County Office of Education findings strongly suggest 

that student participation in extracurricular activities may be a decisive factor in 

increasing the number of high school graduates (1989). Particjpation in such 

activities is said to be strongly related to academic achievement in studies by 

Valverde and the Office of Educational Research and Development~ as 

documented in Santa Clara County Office of Education ( 1989). The study 

further indicates that school performance and disciplinary problems are 

significantly affected by the students' attitudes toward school. Also, attitudes and 

self-concepts can be affected negatively by lower-achieving students, as 

suggested by Graham ( 1985). ln addition, this study states that extracurri.cular 

activities contribute to the development of well-rounded intellectual, emotional , 

social , and physical development of students. Participation i.n extracurricular 

activities can help students gain social maturity, incentives for continuing their 

education, build self-esteem, develop independence, and heighten knowledge. 

In independent studies, researchers Tom (1982), Dvorak ( I 986), 

Harvancik and Golsan ( 1986), and Camp (1990) found a statistically significant 

relationship between participation in extracurricular activities and academic 

achievement. Students also demonstrated an improvement in their 

communication skill s and personal relationships, as reported by Gibbs ( 1982) 

and Fellows (1986). 
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Enhanced School Perfom1ance 

Brown and Steinberg's study ( 1990) of hig h school students in Wisconsin 

and California found that high acbjevers took part in a substantially wider scope 

of extracurricular activities and spent more hours i.n such engagements than did 

low to average students. The exception to this were sports such as footba ll, 

basketball, baseball, and performing activities, where significantly lower 

academic records prevailed. Conversely, leadershi p activities, clubs and interest 

groups' participants had higher academic records, partly due, the autbors state, to 

the academjc climate of the latter activities, where support of achievement and 

personal resources were prevalent. 

Marsh ( 1991) found that participation in sports, student government, 

school publications and subject matter c lubs, honor societies, church 

organizations, and community service organizations was consistent in its 

beneficial re lationship to grade point average. Even participation in what could 

be categorized as non-academic activities had a positive effect. Marsh's 

suggestion is that extracurricular activities cultivate identification with the school 

and school-related va lues, fostering a positive academic self-concept and 

encouragement to succeed in school. 

Brown and Steinberg ( 1991) found that extracurricular participation was 

linked to positive school outcomes. This was true even after controlling for 

differences between non-participants and participants, such as academ ic ability 

and socioeconomic status. The more extensive a student's participation in 
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extracurricuJar activities, the more time that they devoted to homework and the 

higher the students' grade point average. Generally, their study found that 

extracurricular activities enhanced schoo.l perfonnance, while part-time work 

distracted students from achievement. It appears that it is not the involvement in 

the activity itself, but the degree of involvement or the demand of the activity on 

the individual's time that distracted the students from their studies. 

Research by Jeffreys (1987), Marano ( 1985), and Mendez (1984) all target 

student activity programs as an important part of a good overall educational 

experience for a ll secondary level students. Holland and Andre determined 

through extensive research that student activities in the school are of great 

importance ( l 987). 

Sweet ( 1986) reported on a study by the Office of Educational Research 

and Lmprovement noting that those students who took part in extracurricular 

activities had higher grade point averages than those students who did not 

participate. McNamara, Haensley, Lupkowski and Edi ind (1985) found a positive 

correlation between grade point average and degree of participation in student 

organizations. Cheong, Toney, and Stinner ( 1986) found that high school grades 

and participation in outside of class activities such as church, school, and 

community involvements are positively correlated. Harvancik and Golson ( 1986) 

reported a positive relationship between high school grade point average and 

participation in school activities in their study of 1,067 college freshmen. 
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Nev.man's ( 199 1) study of students with learning disabi I ities showed a 

"consistent patte rn of positive outcomes for students who were engaged in school 

or community groups" (p. 24 ). Further, he posited, these students had lower 

school absenteeism and bette r grade performance. The author suggests the 

possibility that partic ipat ion in groups may cultivate these students' interest in 

school for the social and academic benefits they de rive from such activities. The 

va lue of these social affiliations endured throughout secondary school as well as 

in these students' early adult years. ln summation, Newman posited, bonding to 

the school means better grades. 

Don Hovland (1990), a middle school princ ipal, noted a correlation 

betvveen high participation and academic achievement. His findings revealed that 

when indivi.dual student partic ipation was high, attendance was higher as weU. 

Additionally, djscipline problems in and out of school decreased at these times. 

He conc luded that there is a corre lation between extracurricular activities and 

academic success. r n Snyder and Spreitzer ' s ( 1992) lonf,,jtudinal analysis, they 

concluded that previous studies clearly indicate that athletes tend to perform 

better acadernicaJJy than nonathletes at the high school level. Additionally, the 

primary finding of their study shows a positive re lationship between both 

academic and athletic commitment as well as a positive relationship between 

overall involvement in school activities and measures of self-esteem, and good 

j udgment in regards to li fe events. The National Federation of State High School 

Associations (NFSHSA, 1985) gathered results of national surveys, concluding 



that students who participate in high school activities are more likely to have a 

higher grade point average and better attendance records. 

14 

Joekel reported a discovery revealed by the College Entrance Examination 

Board's Scholastic Aptitude test. It disclosed that students who had many 

activities, hobbies, interests, and jobs were most I ikely to be successful later on in 

their lives ( 1985). Participation in extracurricular activities, athletics, and student 

government offer alternative routes through which students having academic 

difficulty can be more in touch with the school envi ronment. At risk students 

may be more I ikely to stay in school if they bave such activities in their 1 ives. 

Edwards (1967), Eidsmore ( 1964), Phi ll ips & Schafer (1971 ), and Gordon 

(1995) all conclude that participation in e.x1racunicular activities has been linked 

with higher performance as evidenced by better grade point averages. Coleman 

(1961) conducted an in-depth study of teenage social life and its impact on 

education. Results pointed to a positive relationship between increased hours 

spent on homework, college aspirations, and an involvement in sports. Stephens 

( 1990) posited that social control theorists say that when the child loses interest, 

respect , and attachment for the school and its teachers, he is no longer governed 

by legitimate rules and behaviors. He suggested that extracurricular activity 

involvement can cu:rtai.l this lack of interest, respect and attachment. Jaekel 

(1985) posits that positive identification with school encourages a sense of 

belongin g as we ll as a value for school-related outcomes. Conversely, lack of 

participation tends to cause the individual not to continue to participate in school 
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activities, leading to emotional and physical withdrawal and less-successful 

outcomes. 

An nlinois State Board of Education study ( 1985) which reported data for 

sophomores and seniors showed a strong correlation between interest in school 

and increased activity levels. As the level of disinterest in school rose, the 

number of inactive students increased. The study further reported that across all 

age levels, higher grades were equated with higher participation, and lower 

grades meant lower participation. The study concluded that: 

In general, students were most likely to be highly active if they 
received high grades, were in academic programs, liked school, 
felt good about themselves and experienced no disciplinary 
problems. Conversely, students did not participate if the reverse 
were true (p. 23). 

Co.rre lations bem-·een participation in extracurricular activities and student 

success does not commence at the high school level. Robert. Kiner ( 1993) 

princ ipa l at a middle school in South Dakota collected data regarding students in 

communjty service projects in middle schools. His research found that middle 

school students in community service projects possessed a sense of pride in 

helping others, had a positive attitude about school, had high self-esteem, and a 

commitment to service. A he ightened school climate was also evident. 

Data -from Eifner ( 1985) and Saltiel ( 1980) a lso showed that activities 

other than academic endeavors had a positive effect on student choice of careers 

and occupations. Scott and Damico (l 982) reported student multi-racial activities 

in high school persisted at the college level. Students who participated in multi-
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racial activities in high school tended to seek out the same activities in college. 

Hauser and Lueptow ( 1978), Otto ( 1975), (1976), Otto and Alwin ( 1977), Ho I land 

and Andre (1987), and Otto ( 1982) report positive effects from extracurricular 

activities in longitudinal studies. Hanks and Eckland ( 1976) posited that a 

broadly based measure of extracurricular activities participation was positively 

related to grade point average in tbe students' senfor year of high school and 

subsequent scbolastic improvements after controlling for socioeconomic status, 

academic track, standardized achievement test scores, and sophomore grade point 

average. 

These resuJts were based on a retroactive study of fifteen years. However, 

Marsh (J 992a) remains conservative where these results are concerned, pointing 

to weaknesses in the size of the effects of extracurricular activity and the 

research. He also cautions against sweeping conclusions of the effects of 

extracurricuJar activities as in relationship to gender, ability level, socioeconomic 

status, as well as other individual characteristics. 

Finn's (1989) review of the model referred to as the participation­

identification model indicates that student participation in school and school­

related activities heightens identification with the school. This attachment 

reduces delinquency and student failure in school. Conversely, lack of 

participation increases the risk of school failure and delinquency, with a tendency 

toward alienation or disengagement from the school settin g. This leads to 

rrusbehavior, delinquency. poor academic performance, and, eventually, dropping 
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out of school. Cassel, Chow, Dernoul in and Reiger (2000) state that school 

records of high school students across the country show that those students who 

become deeply involved in extracurricular activities tend to be model students 

and seldom become involved in delinquency or crime. Research seems to 

indicate that student partic ipation in extracurricular activities generates a positive 

socialization process, helping students develop self-confidence, self-esteem, and 

maturity ( Stevens & Peltier, J 994 ). 

Finn's ( 1989) frustration-self-esteem model states that poor academic 

performance over a period of time will lead to frustration and lowered self­

esteem. This promotes a rejection of school and an acceptance of alternative 

behaviors/interests t hat are less acceptable to society where the student can 

experience success. Class disruption, skipping school and unlawful activities are 

three such behaviors, which eventual ly lead to school suspensions, expuJsion, or 

total rejection of the system by the student who is on the verge of dropping out. 

As Finn ( 1989) concludes, participation in extracurricular activities by 

students can have a number of distinct advantages for the adolescent. Such 

activities "may have the potential for contribut ing to the student's sense of 

identification with school" (p. 129). One such advantage is that regular 

participation in school activities cultivates a youngster's identification with 

school, possibly with the additional factor of success aiding this positive 

i dentifi cation .. 
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Stephens ( 1990) summarizes strain and control theory in this way: " ... it is 

the school and it's environment as well as the child' s view of school that are of 

critical importance (p.19)" Further, according to Hirschi (1969) strong bonding 

and social control are cultivated when positive attitudes and feelings toward 

institut ions and persons of authority (such as schools and teachers) are evident. 

Conversely , rebellion is evident with students who do not like school or do not 

care what the.ir teachers think. Such students are hkely to feel rebellion towards 

this authority. 

Retention 

There is much researc h focusing on extracurricular activities and their 

effect on student retention. Cervantes' study of family dynamics ( 1986 )) with a 

sample of 300 dropouts and graduates found that the dropouts had very little 

involvement in any school-related activities throughout their academic years. 

Low participation in suc h activities has been cited as a factor re lated to students 

and attrition (Ekstrom, Goertz, PolJack & Rock, 1986; Finn, 1989). McNeal ' s 

( 1995) study was to explore whether or not involvement in certain extracurricuJar 

activities significantly reduced a student's likelihood of dropping out of school. 

The study revealed that such involvement, particularly in athletics and fine arts, 

significantly reduced a student's likelihood of dropping out. One note is that 

involvement in academic or vocationa l clubs bad no effect. Conversely, 

Wieckowski ( 1992) found that student participation may encourage retention of 

students. Melnick, Sabo, and Vanfossen (1992) examined a stratified, national, 
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probability sample of minority students drawn from the High School and Beyond 

Study (U. S. Department of Education, 1987) and found that high school athletic 

participation was an academic resource only in its influence on school retention. 

Mahoney and Cairns ( 1997) conducted a longitudinal study of 392 

adolescents who were initially interviewed during seventh grade and fo llowed up 

annua lly to twelfth grade. Findings indicate that the school dropout rate among 

at-risk students was markedly lower for students wbo had earlier pa.rrie-ipated in 

extracurricular activities compared with those who did not participate. lt should 

be noted, however, that involvement in extracurric ular activities were only 

modestly related to early school dropout among students w ho had been judged to 

be competent or highly competent during middle school. 

ln a survey of prison criminal dropouts, Stephens (1990) showed that 

these dropouts had a higher rate of grade retention, school transfers, low school 

attendance, poor behavior, lower academic performance and considerably less 

involvement in extracurricular activities than graduates in prison. He concludes 

that school processes and student characteristics have an effect on the act of 

dropping out. 

Dunham and Alpert ( 1987) state that a dislike of school and classes 

generally seem to be related to a general dissatisfaction by students with the 

entire school experience. Enjoyment of the school experience would be a 

decisive factor, they note, in the successful completion of school. Wehlage and 

R utter ( 1986) report that students who leave school do so because they feel that 



school is not for them. Often, this deters them rrom chances to advance 

themselves botb personally and financially .. 

Poor academic performance is strongly correlated with dropping out of 

school. Those students at risk for attrition may possess personal a!ld social 

characteristics that have a significant influence in deciding the kind oflearni.ng 

and experiences these students will have in school (Stephens, 1990). It is 

suggested that researchers appraise the broader spectrum of influences when 

evaluating tbe variables related to student academic success. 
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Research by NatrieJlo, McDill , and Pallas ( 1990) revealed that students 

leave school for three principal reasons: school is not rneanin&rfu.l to them as it 

relates to their future aspirations, they have no feeling of success i:n their school 

work, and they have a lack of good friendships in the school. Berrueta-Clement 

et al ( 1984) posited that strong social bonds to school and other conventional 

settings are viewed as making delinquency less likely, while weak social bonds to 

those same settings are more likely to resuJt in deljnquency. 

School membersbjp theory is that students who do not have a commitment 

to the school and eventually leave school permanently are those who do not have 

a strong attachment to the school (Arhar, 1992). Gottfredson ( 1987) as well as 

Weblage and associates ( 1989) argue that students who maintain a strong bond 

with the school are likely to stay in school, go to class regularly, and are therefore 

more apt to graduate from high school. Further, Wehlage and associates (1989) 

support tbe idea that reducing the barriers of student isolation can heighten 
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feelings of bonding to the school. The impediments that must be overcome are 

the challenge of dealing with school norms, lack of harmony between 

borne/community and school~ student jsolation from the center of school activfry 

and a faulty adjustment to the detached social setting of many schools. Feeling 

like a part of the school environment requires that students have frequent and 

high quality interaction with aduJts to reduce isolation. This helps them to feel 

cared about by peers and adults. Further, in schools where black students and 

poor students are in the minority, higher bonrung scores may be due to leadership 

roles taken on by these minority students. 

Successf uJ patterns of thinking need to be replaced for the failure cycle 

that students are experiencing. GrossnickJe (1988) suggests that teachers should 

enhance positive attitudes and interests at an early age through the aid of parents, 

administrators. and counselors. The drive for achievement can be enhanced 

through such factors as status structure systems, educational processes, cultural 

values, peer group interactions, and others. lt is suggested that all of these can be 

addressed through extracurricuJar activities. Achievement motivation training 

can have inrurect benefits such as improved attendance and positive attitude 

toward studies and school. Holland and Andre ( 1987) posit that there needs to be 

more research involving variables such as gender, socioeconorruc status, and 

ability as they correlate with participation in extracurricular activities. 
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Minority Students 

Severa] sucb variables are addressed in an examination of data from the 

National EducationaJ Longi.tudinal Study: 88, by Gerber ( 1996). In the data, 

participation in extracurricular activities was based on the number of 

organjzations in which students took part. Separate measures were determined 

for school-related and non-school-activiti.es. White student and African 

American student perfonnance was analyzed. Results indicated that the amount 

of participation in extracurricular activ ities was posi.tively related to academic 

achievement. In school-related activities, both racial groups showed a strong 

relationship. Overall , the relationsbjp was stronger for white students than for 

African American students. 

ln a study of minority students by Lisella ( 1996), there were differences 

between minority students who participated in traditional extracurricular 

activities and those minority students who did not participate in such activities. 

For female students, the pattern of difference was mixed and depended upon the 

type of activity, but participation was associated with higher achievement. For 

male students, however. the pattern of the relationship between nonparticipants 

and participants and achievement was much more consistent. Male participants 

scored Jower in achievement than did nonparticipants. 

Brown and Steinberg ( 1990) caution educators that there is stress between 

academic achievement and social acceptance. Farther, we " ... need to help high 

school students structure a social system in which 'living' and learning are 
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compatible activities." (p. 60). Camp ( 1990) fears that extracurricular activities 

in the public schools are in serious peril at the hands of a new wave of reformers 

out to curta il such activities. 

School Success 

According to Hirschi ( 1969) strong bonding and social control are 

cultivated when positive attitudes and feelings toward institutions and persons of 

authority (such as schools and teachers) are evident. Converse ly, rebellion is 

evident with students who do not like school or do not care what their teachers 

think. These students are likely to feel rebe ll ion toward schools and teachers. 

Burris and Smith (1987) remark that , unlike classroom learning, sports drills and 

practices are seen as purposeful, as they are a means to an end. The purposes of 

the team help the students strive for success. Students do not see c lassroom 

learning in the same way. It is not seen as purposeful or tangible, so it is not 

given the same effort and loyalty. Sinclair and Ghory ( 1987) found that schools 

generate discipline problems if they are not organized is such a way so that they 

easily contribute to marginal students' learning. These students can become 

disconnected from school. Purkey and Strahan (1986) emphasize the importance 

of personal relationships when dealing with students. Disruptive students a re 

often diverted from their normally disruptive behaviors because they "connect" 

with someone in the school. 

Brown and Steinberg ( 1991) suggest that schools play a definitive role in 

forming the extracurricular programs in their schools to enhance the students' 
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academic commitments. They suggest the adoption of a different attitude for 

school-sponsored activities, which would include sports' activities concentration 

on higher physical numbers of participants as opposed to win-loss records. 

There appears to be much conflicting information and research on the 

possible correlation between involvement in extracurricular activities and grade 

point average. Stephens ( 1990) cautions tbat the I iterature focusing on the effects 

of extracurricular activity in school is "diverse and fi ndings conflict" (p. 50). 

Conflicting resuJts were reponed in a 1985 Illinois State Board of Education 

study involving 3,393 students from 63 public high schools. Students in their 

sophomore year with B, C, D or failing grade averages consisted of significantly 

more females in the highly active group. There was no meaningful gender 

di fference in those students wih an A average. Seniors at the D and failing Levels 

are composed significantly of males and "show a significantly larger proportion 

of participation in activities" (p. 6). As examined by O' Brien and Rollefson 

( 1995), a National Educat ion Longitudinal Study from 1992 indicates that it is 

not known whether the relationship between participation in extracurricular 

activities and success in school is causal. 

Ste inberg and others (J 988) remark that examination of the literature 

currently avai lable regarding the influence of extracurricular activities is "ne ither 

monolithic nor unilateral" (p. 40). Landers and Landers (1978) reported some 

studies in whjch there was a lower academic performance for school athletes. 

Examining the results of a study on a national , stratified, probability sample of 
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African American and Hispanic boys and girls drawn from the High School and 

Beyond Study (U.S. Department of Education, 1987) Melnick, Sabo, and 

Vanfossen (1992) found that sports participation was generally unrelated to 

grades and standardized test scores. However, there was no minority subgroup in 

which athletes did not at least equal the academic record of □onathletes . Others, 

reported by Soltz (1986) found higher grades associated with school athletes, 

while Rehberg and Schafer (1967) found higher self-esteem and educational 

aspirations among athletes. As reported by Sanders, Field, Diego, and Kaplan 

(2000), students involved in sports to a moderate degree (3 - 6 hours per week) 

had lower depression scores than did the low sports involvement group (2 hours 

or less per week) though these two groups did not differ in grade point average as 

a result of sports involvement. Though there is an unclear connection between 

school athJetics and academjc achievement, Funkhouser (1992) finds that 

students may be motivated to succeed academically through school sports. 

A study by Sil li ker and Quirk ( 1997) examined whether extracurricular 

activity participation enhances the performance of high school students. The 

results showed that both maJe and fema.Je subjects, all. of whom were soccer 

players, had significantly higher grade point averages in-season than out-of­

season. Differences in attendance between in-season and out-of-season were 

weighted in favor of in-season, but were negligible. Thus, the results are in 

support of the hypothesis that students who are involved in athletics in high 

school are not endangering their academic performance through participation, 



and actually may improve their grades as a re-SuJt of playing sports. Stegman 

(2000) concludes that atWetic participation instills desirable qualities such as 

physical fitness, teamwork, goal setting, and self-discipline and does not hurt 

academic performance. 

Summary of Research Findings 
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Cassel, Chow, Demouli.n and Reiger (2000) state that extracurricular 

activities should be an integral part of the high school agenda for aU students. 

Further, that this involvement tends ·'to bui ld the basis for real success in a 

competjtive economic society" (p. 248). However, Otto ( 1982) tenns the current 

research regarding extracurricular activities and their connection to academic 

success nothing more than speculation. Andre and Holland (1987) note that such 

a correlation may be lessened greatly with the control of background 

characteristics. Brown ( 1988) draws several conclusions from the current 

research. First, that current researchers tend to overstate their conclusions, and 

have problems due to the methods used. Second, the effects of participation on 

academic achievement are probably positive but only moderate, and vary with the 

different social and intellectual backgrounds of the students involved. Third, be 

elaborates on the sweeping generalizations made by so many researchers, without 

consideration of the many variables, such as the predominant use of studies based 

on white, male athletes, lack of consideration for differences in academic or 

extracurricular abil ity and interests, and disregard for diversity of student 

populations. 
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Brown cites a "continuing neglect" (p. I 10) of race, gender, and 

development of the participants. Camp (1990) also cautions that gender has been 

a neglected variable in research. Holland and Andre (1988) admit that the current 

literature is biased towards athletics, and the degree of participation is not clearly 

defined in studies. They also point to pa<rt research and its' lack of attention to 

curriculum, previous grade point average of the students, IQ, and extensive 

parental variables such as single parent families, interaction between parent and 

child, and parents' occupations. However, they (Holland and Andre, 1987) argue 

that extracurricular activities may provide opportunities for adolescents to grow 

toward capable adulthood. They befjeve that existing research supports the 

allocation of funds for research efforts to develop a more complete understanding 

of the role which extracurricular activities play in the development of 

adolescents. 

Rose (2000) reported that a Phi Delta Kappa/Gallup Poll showed that 

those polled feel that extracurricular activities must be equal in importance to 

academic subjects. Socioeconomic status and student grade level were found to 

be factors in a study by Nover ( 1981 ). Whitley (2000) cone I udes that the positive 

effects of ex'tracurricular activities in schools may be a solution to our 

educational problems by improving academfo performance as well as instilling 

socially acceptable values and norms of conduct in students. 

Stegman (2000) admits that it is difficult to determine what came first: 

high-performing students who participate in sports or students who perform better 
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academically because they participate in sports. Stevens and Peltier (1994) argue 

that extracurricular participation could be the effecl of better-performing and 

better-attending students, ratberthan tbe cause of such characteristics in student 

populations. 

From the research presented, it would appear that all researchers conclude 

that involvement in extracurricular activities does have some effect on student 

academic success. Research appears to indicate that the school and the school 

environment might promote student success by deve.loping and maintaining an 

extensive extracurricular program conducive to participation by all students. It 

might also be cone I uded that widely varying degrees of influence have been 

reported Further, tbe wide scope of studies present a plethora of uncontrolled 

limitations, while lessening the validity of the studies. Thus, further research is 

needed with an emphasis on method and the controlling of variables to make a 

significant contribution to the current body of research. 

Hypothesis 

There is a positive correlation (relationship) between student participation 

in extracurricular activities and grade point average. 



Participants 

Chapter 3 

Method 

The subjects of the study were 47 suburban high schooJ sophomores and 

juniors who were enrolled in Wentzville-Holt High School in Wentzville, 

Missouri. A table of the participants by gender and grade appears be low. 

Table l 

Distribution of Participants by Grade and Gender 

Variable 

GRADE 

Sophomore 

Junior 

GENDER 

Ferna l.e 

MaJe 

f requency 

12 

35 

22 

24 

Percentage 

25.5% 

74.5 % 

46.8 % 

51. l % 

29 
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Materials 

Materials used include an introductory letter to the principal of the school 

(Appendix A), a cover letter to the principal explaining the method of distribution 

of the questionnaires to the teachers (Appendix B), a letter to teachers 

administering the instrument (Appendix C), and the student questionnaire 

(Appendix D), which was designed by the researcher and based upon a survey 

designed by Masters' candidate Mchael Baer ( 1994). The questionnaire was 

approved in advance by the school principal. The questionnaire consisted of a I ist 

of seventeen extracurricular activities. Students were asked to circle "have 

participated" or "have not participated" in regard to each act1vity either in or out 

of school. The activities included items such as cheerleading. sports, 

drama/debate, music, dance/chorus, and clubs. Students were also asked to give 

their name and student identification number (for school counselor use only for 

identification purposes). their date of birth, and year in school. 

Procedure 

Permission was given by the school principal to use the sample of the students for 

this study. Permission was obtained through a phone calJ to the principai 

fol lowed by a formal letter (Appendix A). The principal selected the seminar 

classes to be surveyed. The instrument was administered during the students' 

seminar c lass, a required class period for a ll students consisting of a mixture of 

males and females at all grade levels. The researcher gave the questionnaires to 

the guidance office registrar for distribution to the selected classroom teachers. 



Questionnaiies were then given to students by the individual seminar teachers 

with written instructions (Appendix C), regarding distribution to students. 

Student participation was voluntary to allow for consistency and validity. The 

students were given the questionnaire by the seminar teacher. Students 
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completed the questionnaires in their respective seminar classrooms on the day of 

distribution. Students were not told the purpose of the questionnaire. 

The surveys were administered on a Tuesday with instructions to the 

teachers to return the surveys to the school office. The guidance office registrar 

was then given the surveys to complete the space on the survey for cumulative 

grade point average for the respondents. For purposes of confidentiality, the 

guidance secretary removed the names and ID numbers of the students from the 

surveys before returning them to the researcher. The surveys were returned to the 

researcher the following Tuesday. 

The questionnaire requested students enter their name, as well as ID 

number, if known, age (by month and year) and to circle thei r grade and gender. 

The students were then asked to ci rcle the extracurricular activities as "have 

participated" or "have not participated". The survey contained a total of sixteen 

such items. A seventeenth item "college/university" asked "do you plan to go to 

college?" with the student instructed to circle "wiJI attend", "will not attend", or 

"unsure". 



For this study, "Extracurricular Activities" included the list of activities 

below. These activities were defined for the students as activities in which 

students had participated in or out of school during the past year. 

Sports Cheedeading 

Drama/Debate 

Dance/Chorus 

School Subject Clubs 

Community Youth Clubs 

Junior Achievement 

Student Government 

Honor Socjeties 

Music 

Hobby Clubs 

Vocational Education Clubs 

Church Activities 

Publications 

Service Clubs 

Fraternity/Sorority 

32 
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Chapter IV 

Results 

A total of 50 surveys were distributed and 47 were returned. Of the 47 

participants, 25.5% were sophomores (n=l2), and 74.5% were juniors (n=35). 

One respondent did not indicate gender, leaving 46 respondents indicating 

gender. Of the 46 respondents indicating gender, 46.8% were female (n=22) and 

51.1 % were male (24). Age of participants had to be ignored as a variable due to 

an error in data collection. The value "sports,, showed that 66% of the students 

surveyed (n=J 1) participated in sports, while 34.3% (n= 16) did not participate in 

sports. Panicipation in drama produced 14.9% (n=7) while 85, 1% (n=40) did not 

participate in drama. Music participation was 10.6 (n=5) and non-participation 

was 89.4 (n=42). Ln response to the question regarding participation in dance, 

36.2% (n= l 7) students said they participated in dance activities, v.rhile 63.8% 

(n=30) did not participate in dance. Fifteen students (31.9%) said they 

participated in hobbies, wh.ile 32 students (68. 1 %) respondents said they d.id not 

participate. Of the respondents, 14.9% (n=7) participated in school clubs, while 

85. l % (n=40) d.id not participate in school clubs. Twelve students (25.5%) 

responded positively to participation in vocational education activities, whereas 

35 (74.5%) did not participate in vocational education. The community youth 

cl abs variable produced 31.9% (n= 15) invoJvement with 68.1 % (n=32) students 

not involved in said activity. Responses ind.icated that 48.9% (n=23) participated 

in church activities, while 5 l. I% (n=24) d.id not participate in church activities. 
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Participation in Junior Achievement was low, with participation at 6.4% (n=3) 

and non-participation 93.6% (n=44). "School newspaper and yearbook" 

parti.cipation was 6.4% (n=3), non-participation 91.5% (n=43) and (n= J) not 

responding for a total of2. l %. Of the students responding to the item "student 

council, student government~ political clubs" , 2 1.3% (n= l 0) responded positively, 

76.6% (n=36) responded negatively, and 2. 1 % (n= l ) did not indicate a response. 

The item "service clubs or other community service activities" produced 25.5% 

(n= 12) indicating that tbey did participate, and 74.5% (n=35) indicating that they 

did not participate in such activities. Honorary clubs produced low partic.ipation 

at 6.4% (n=3) and 93.6% (n=44) non-participation. Thirty-six respondents 

(76.6%) indicated that they intended to go to college or a university, 6.4% (n=3) 

indicated that they would not atten~ and 17.0% (n=8) responded that they were 

unsure about their future education plans. Table 1 below indicates the number of 

activities participated in by respondents, the number of students indicating that 

number of activities participated in, and the percentage of students indicating 

participation in that number of activities. 

A Pearson Correlation was run between student grade point average and 

participation in extracurricular activities. Results indicated there was a 

significant positive correlation ben;veen the t:\\'O variables (r= .44) (p< .01 ). 

A table of the distribution of students' activities by grade point average 

appears in Table 3 (see Appendix F). It shouJ.d be noted that the distribution of 

cumulative grade point average appears to follow a normal curve. The data did 
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not allov-.· acceptance of tbe null hypothesis that there is no relationship between 

GPA and participation in extracurricular activ ities. Therefore, the null hypothesis 

was rejected. 

Also, interestingly, (though not part of the research hypothesis) is that the 

researcher found that both grade point average and college-bound, arid college­

bound and participation in extracurricular activities are negatively correlated 

(r = -.335, p < .05; and r = -.307, p < .05; respectively). One would imagine that 

college-bound students who participate in extracurricular activities would have a 

higher grade point average. 

Also of interest (though not part of the research hypothesis) is that the 

data shows no significant relationship between gender, grade, and participation in 

extracurricuJar activities. 



Chapter V 

Discussion 
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This study shows that there is a significant positive correlation between 

participation in extracurricular activities and grade point average. Students who 

are involved in extracurricular activities tended to also have a higher grade point 

average. The researcher speculated that students who were involved in 

extracurricular activities would also have a higher grade point average. What 

might account for this p.osirive outcome? Perhaps students who tend to be 

involved in ex.1:racurricular activities are simply more motivated to succeed. 

Perhaps they are more motivated in general. Perhaps pressures to succeed in 

today's society is of influence in the lives of high school students. Colleges are 

increasingly examining the "overall" student in thei r selection process. Perhaps 

this is a factor in student participation. 

Limitations of the Study 

It should be noted that there were a number of lim itations to the study. 

Notably, survey variables did not include outside employment. Employment 

might account for lack of involvement in other extracurricular activities. ln 

addition, poor family socioeconomic status might not allow for participation due 

to students' need to work to supplement family income or lack of finances to 

provide transportation to extracurricular events. The size of the school might 

affect extent of student participation as it relates to availability of money to fund 

school activities, or 1imitations of available student "slots" for teams and 
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involvement. Student ability/talent might be a factor, as it might curtail student 

panicipation if the student does not anticipate success in the activity. Student 

self-esteem may be a factor in participation as students w:ith low self-esteem 

might withdraw from social situations in the school arena. 

The possible influence of race on participation was not examined in this 

study. The school where research was conducted has a predominantly wh_ite 

student population. Influences of significant others, type of activity, the age of 

the student, gender, and social influence were also not examined but may 

influence grade point average as welJ as participation in extracurricular activities. 

The extent of invo.lvement in extracurricular activities was not 

determined or defined for the study participants. Students may indeed have 

participated only superficially or infrequently to have indicated partici.pation on 

the questionnaire. Further, a college~bound student may be extensively involved 

in one activity rather than a brief involvement with several activities. 

To be noted~ also, is that the degree of participation in extracurricular 

activities is easily manipulated, as school personnel and parents have much power 

and freedom in detennining the level of students' participation. Both Marsh 

( 1992b) and Gordon ( 1995) posit that college expectations may ··cause·' 

participation in high school as colleges seek such qualities or involvement in its 

applicants. 

Data by Snyder and Spreitzer (1992) suggests a continued sorting and 

selection process throughout the high school years. lt is also possible to either 
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encourage or discourage participatjon in extracurricular activities. lt might hold 

true that grade point average affects participation in activities, or. perhaps 

students who participate are already higher achievers. It is indeed possible that 

other outside activities and influences may preclude participation in 

extracurricular activities. 

The study also did not define the length of enrollment at the school. It is 

likely that a student who has been jn attendance within the school district for 

much of their formai educational years or much of their high school career would 

have a higher degree of participation in e>.."tracurricular activities than someone 

new to the school or school district. 

Family values, number of siblings, contex1' information such as 

community values and community size, process variables such as social 

reinforcers and peer group influences as they relate to the degree of participation, 

were not explored. Or, is it much as Snyder and Spreitzer (1992) suggest: that the 

major differences between tbe students committed to academics and 

extracurricular involvement well established prior to their entry into bigh school? 

Recommendations 

O'Brien and Rollefson ( I 995) suggest further study of the individual 

constraints of poverty and family background and the influence of school 

community on student engagement in extracurricular activities. As suggested by 

Holland and Andre (1987) family values, number of siblings, context information 

such as community values and community size, process variables such as social 
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reinforcers and peer group influences as they relare to the degree of participation, 

deserve further study. 

Another clear need for research is that which focuses on the student 

involvement longitudinally, fol lowing student participation from elementary or 

middle school and the related patterns of involvement in extracurricular 

activities. The subsequent changes in self-esteem, feelings of control, educational 

aspirations, and so forth would be valuable m separating the effects of 

participation from other factors. 



Appendix A 

Mr. Keith Willis 
Emil E. Holt Senior High 
600 Campus Drive 
WentzVille, MO 63385 

Dear Mr. Willis, 
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I am a graduate student at Lindenwood college, currently doing research for my 
thesis project. My subject matter concerns the possible relationship betv,een 
student grade point average and student involvement in extracurricular activities. 
1 am writing to ask your help in this endeavor. Part of my research involves 
administering a 3 to 5 minute self-report questionnaire to sophomore andjuruor 
students in a high school. Students would be selected from advisory periods. I 
would need to ask the cooperation of the advisory teachers in distributing and 
collecting the materials for me. Students will not be identified, and I am only 
interested in group results, not individual responses. Enc losed is a copy of the 
self-report questionnaire that I intend to use. If you are interested in the results of 
my study, T would be happy to share them with you. 

lam in hopes that you will allow me to administer this self-report questionnaire 
to students in your school. I would be happy to meet with you to discuss my 
plans for my project. With your approval, 1 would like to come to your school 
one day in the near future during the morning hours to drop off materials, and a 
week or so later (at your convenience) to collect the completed questionnaires. 

I look forward to hearing from you. During work hours my number is 926-8882. 
If you will leave me a message, I will call you at my fi rst opportunity during the 
day. 1n the evenings you may reach me at my borne at 970-3555. 

Sincerely, 

Nancy Aberasturi 
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Appendix~ 

Mr. Willis, 

Enclosed are the questionnaires for distribution to seminar classrooms. There are 

60 questionnaires and 15 cover letters for teachers. The minimum number of 

questionnaires that l would need completed is 35. It would be helpful to know 

the day on which the questionnai re is d istributed. If someone can call me from 

the school a nd let me know when the questionnaires are complete and the G.P.A. 

has been recorded, I would like to pick them up at the school. I don't want to 

trust the U.S. Mail with it. Thank you very much for your help. I hope I have the 

opportunjty to thank you in person when I pick up the materials. 

Sincerely, 

Nancy Aberasturi 

970-3555 
926-8888 
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Appendix C 

Confidential note to teachers: 

Thank you in advance for your assistance in administering this questionnaire. 

Please note that is to be given to SOPHOMORES and JUNIORS only, and 

participation is strictly voluntary. Please ask the sophomores and juniors in your 

classroom if they would be willing to complete a short questionnaire. Students 

may have whatever time is needed for completion. Instructions to students are 

attached to the questionnaire. No other instruction is necessary. Please be sure 

that participating students put their name on the questionnaire. Thank you agajn_ 

Sincerely, 

Nancy Aberasturi 
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Append ix D 

STIJDENTS: 

YOU MAY HA VE AS MUCH TIME AS YOU NEED TO COMPLETE THE 

QUESTIONN/dRE. PLEASE ANSWER ALL QUESTIONS TO THE BEST OF 

YOUR KNOWLEDGE. 

NAME ---- - - - --- - - -

(first) (last) 

STUDENT ID NUMBER ( if known). _ __ _ 

DA TE OF BIRTH - ----- -

(month) (year) 

PLEASE CIRCLE YOUR RESPONSES. 

GRADE: Sophomore Junior 

GENDER: Female Male 

Have you participated in any of the following types of activities either in 

or out of school this year? 



SPORTS 
Athletic teams - in or out of school 

Have participated 
CHEERLEADING 

Cheerleaders, pep club, majorettes, porn pon 

Have not participated 

Have participated Have not participated 
DRAMNDEBATE 

Debating or drama 
Have participated 

MUSIC 
Band or Orchestra 

Have partic ipated 
DANCE/CHORUS 

Dance or C horus 
Have participated 

HOBBY CLUBS 

Have not participated 

Have not participated 

Have not participated 

Hobby clubs such as photography, electronics, craft, car clubs 
Have participated Have not participated 

SCHOOL SUBJECT CLUBS 
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School subject matter clubs such as science, history, languages, business, 
art 

Have participated 
VOCATIONAL EDUCATlON CLUBS 

Have not participated 

Vocational education clubs such as future Homemakers, Teachers, Future 
Farmers of America, D ECA 

Have partic ipated Have not participated 
COMMUNITY YOUTH CLUBS 

Youth organizatio ns in the community such as scouts, YMCA, etc. 
Have participated Have not participated 

CHURCH ACTTVITIES 
Church activities including youth groups 

Have participated Have not participated 
JUNlOR t\CHIEVEMENT 

Junior Achievement 
Have participated Have not participated 

PUBLICATIONS 
School newspaper, yearbook 

Have participated 
STVDENTGOVERNMENT 

Have not participated 

Student counc il, student government, po litical clubs 
Have participated Have not participated 



SERVlCE CLUBS 

Service clubs or other community service activities 

HONOR SOClETlES 
Ha e participated Have not panicipated 

Honorary clubs, such as Beta Club or National Honor Society 
Ha e participated Have not panicipated 

FRA TERNTTY/SORORITY 
Sororities or fraternities (participation) 

Have participated 
COLLEGE/UNIVERSITY 

Have not participated 

Do you plan to go to college upon graduation? 
Will attend Wi ll not attend Unsure 

DO NOT WRITE BELOW 

Cumulative G.P.A ------

45 
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Appendix E 

Table 2 

Number of Activities Reported bv Students 

o of activities No of students % of students 

0 6 12.8 

2 6.4 

2 8 17.0 

3 6 12.8 

4 9 19.1 

5 5 10.6 

6 3 6.4 

7 2. 1 

8 2.1 

9 3 6.4 

10 2 4.3 
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Appendix F 

Table 3 

Distribution of GP As for all Participants 

GPA Frequencv 

1.500 .., ., 

1.700 2 

1.900 4 

2. 100 5 

2.300 8 

2.500 5 

2 700 3 

2.900 7 

3. 100 4 

3.300 

3.500 2 

3.700 0 

3.900 2 



References 

Arhar, J.M. ( 1992). Enhancing students feelings of school membership: What 
principals can do. Sclwols in The .Middle, 1(3), 12-16. 

Baer, M. ( 1994). The difference between the academic performance of 
disadvantaged youth involved in extracurri.cular activities and the 
academic performance of disadvantaged youth not involved in 
activities. Unpublished manuscript, Lindenwood Uni versity, St. Charles, 
MO. 

48 

Be rrueta-Clement, J. R. , Schweinhart. L. J. , Barnett, W. S., . Epstein, A. S., & 
Wei kart, D. P. ( 1984). Changed lives: The effects of the Perry Preschool 
Program on youths through age 19. High/Scope, Ypsilanti, MI. 

Brown, B. B. ( 1988). The vital agenda for research on extracurricular 
influences: a reply to Holland and Andre. Review of Educational 
Research 58( 1), 107-1 11. 

Brown, B. B., & Steinberg, L. ( 1990). Skirting the "brain-nerd" connection: 
Academic achievement and social acceptance. The Educulivn Digest. 
55(7), 57-60. 

Brown, B. 8-, & Steinberg, L. ( 1991 ) . Noninstructional influences on adolescent 
noninstructional engagement and achievement. Final Report: Project 2. 
National Center On Effective Secondary Schools, Madison, Wisconsin. 
10 p. 

Brown, B. B., & Theobald, W. ( 1998). Yearbook (National Society for the Study 
ofEducation). 97( 1), 109-41. 

Burris, S., & Smith, D. (1987). Techniques to motivate students: Teachers and 
coaches-alike and different. NAASP Bulletin, 71(503), 41-43. 

Camp, W. G. ( 1990). Participation in student activities and achievement: A 
covariance structura.l analysis. Journal of Educational Research, 
83(5),272-278. 

Cassel, R.N. , Chow, P ., Demoulin, D., & Reiger, R. (2000).Extracurricular 
involvement in high school produces honesty and fair play needed to 
prevent delinquency and crime. Education, (Chula Vista, Calif. ) / 2 / .(2) 
winter, 247-25 J. 

Cervantes, L. F. ( 1986). The Dropout. University of Michigan P ress: Ann Arbor. 



r 
49 

Cheong, K. , Toney, M . B. , & St inner, W. F. ( 1986, August). School 
performance of migrant and native youth in non metropolitan areas of 
Utah. Paper presented at the Rural Sociology Society meeting, Salt Lake 
C ity. 

C himerine, C. B., & Others ( 1993). The other 9 1 percent: strategies to improve 
the quality of out-of-school experiences of chapter 1 students. 
Supplement to the National Assessment of C hapter I. Pol icy Studies 
Associates, lnc., Washington, D.C. 

Clark, D. L., & Astuto, T. A. ( 1986 ). The sign ificance and permanence of changes 
in fede ral education policy, 8ducalional Researcher, 15(8), 4-13. 

Comer, J. P. ( l. 993 ). The potential effects of community organizations on the 
future of our youth. Teachers College Record, 9-1(3 ), 658-661. 

Coleman, J. S. ( 196 1 ). The adolescent society. New York: Free Press of Glencoe. 

Dunham , R., & A lpert, G. ( 1987). Keepingjuvenile delinque nts in school: A 
prediction model. Adolescence, 22(85), 45-57. 

Dvorak, J. ( 1986). Comparisons of coUege grades, ACT scores and high school 
grades between those with and those witho ut high school newspaper or 
yearbook experience. Resources In t:ducation. 

Edwards, T. L. Scholarship and athletics. ( 1967) Journal of Health, Physical 
J:,,'ducation and Recreation, 38(75). 

Eidsmore, R. M. ( 1964). High school athletes are brighter. .Journal of Health, 
Physical Education and Recreation. 35, p.53-54. 

Elfner, E. S. , et al. ( 1985). Assessing goal related student outcomes for 
academic decision-making. Resources in Education. 

Ekstrom, R. B., Goertz, M. E., Po11ack, J.M., & D. A Rock. ( 1986). Who drops 
ou1 of high school and why? Findings from a national study. Teachers 
College Record, 87, 356-373. 

Fellows, G., et al. ( 1986) Graduate follow up: B.S. OccupationaJ education 
extension program at Naval Submarine Base, Bangor, Washington. 
Resources in Education, September. 

Fi_nn, J. D. (1989). Withdrawing from school. Review of Educational Research, 
59(2), 117-142. 



• 
50 

Frith, G. H. , & Clark, R. ( 1984). Extracurricular activities: academic incentives or 
nonessential functions? Clearing House, 57(7), 325-327. 

Funkhouser, J. E. , Humphrey, D. C., Panton, K. L. M., & Rosentha l. E. D. 
( 1992). Research review: Educational uses of time. Washington, DC: 
Policy Studies Associates, Inc. N. E. Adelman, ed. 

Gerber, S. ( 1996). Extracurricular activities and academic achievement. 
.Journal of Research and Development in t.:ducalion, 30 (1), 42-50. 

Gholson, R. E. ( 1985). Student achievement and cocurricular participation. 
NAASP Bulletin, 69(483), 17-20. 

Gibbs, A. (1982). The serpentine curriculum at Mr. Jeffe rson's university. 
The College tudent Affairs Journal, -1(3 ), 29-34. 

Glasser, W. (1986). Control theory in the classroom. New York: Harper & Row, 
Publishers. 

Gordon, K. A (1995). Self-concept and motivational patterns of resilient african 
american high school students . .Journal of Black P.\ychology, 21(3), 239-
255. August. 

Gottfredson, D. C. ( 1987) An eval.uation of an organization development 
approach to reducing school disorder. /:.valuation Review, I I , 739-763. 

Graham, D. T. ( 1985). School achievement as an influence upon the affective 
characteristics of secondary school migrant students. Unpublished 
doctoral dissertation, U niversity of Oklahoma. 

Grossnickle, D. R. (1988). Achievement motivation skill training: Assisting 
unmotivated students. NAAS? Bullelin, 72(504), 24-27. 

Hahn, A. ( l 987). Reaching out to America's dropouts: What to do? Phi Delta 
Kappan, 256-263. 

Hanks, M. P., & Eckland, B. K. ( 1976). Athletics and social participation in tbe 
educational attainment process. Sociology of Educa1ion, -19, 27 1-294. 

Harvancik, M. J., & Golson, G. (1986, August). Academic success and 
extracurricular activities: is there a relationship? Paper presented at tbc 
American Psycbological Association meeting, Washington, D.C. 



Hauser, W. J. , & Lueptow, L. B. ( 1978). Participation in athJetics and academic 
achievement: A replication and extension. The Sociological Quarterly , 
19, 304-309. 

Hirschi, T. ( I 969). Causes of delinquency. Berkeley: University of California 
Press. 

Holland, A., & Andre, T. ( 1987). Participation in extracurricular activities in 
secondary school: What is known, what needs to be known? Review of 
Educational Research, 5 7(4), 437-466. 

51 

Holland, A. , & Andre, T. (1988). Beauty is in the eye of the reviewer. Review uf 
£ducat ional Research, 58( 1 ), 113-118. 

Holloway, J. H. (2000). Extracurricular activities: The path to academic success? 
1:,,·ducational Leadership, 5 7(4), 87-88. 

Hovland, D. ( 1990). MiddJe level activitjes programs: Helping achieve academic 
success. NAASP Bulletin, 7-1(530), 15-18. 

TILinois State Board of Education, Springfield, (1985). Student activities in Illinois 
high schools. Department of Planning, Research and Evaluation. 34 p. 

Jeffreys, B. J. ( 1987). Variables associated with cocurricular partic ipation in 
vocational student organi=ations. Unpublished doctoral dissertation, 
Virginia Polytechnic Institute and State University. 

Joekel, R. G. ( l 985). Student activities and academic e ligibi lity requirements. 
NAASP Bulletin , 69(483), 3-9. 

Kiner, R. W. ( 1993). Community service: A middle school story. Clearing House, 
66(3), 139-140. 

Klesse, E. J. ( 1994 ). The third curriculum n. student activities. NationaJ 
Association of Secondary School Principals, Reston, VA. Division of 
Student Activities. 

Landers, D. M., & Landers, D. M. ( 1978). Socialization via interscholastic 
athletics: its effects on delfoquency and educational attainment. 
Sociology of Education, 51(4), 299-303. 

Laubscher, S. ( 1988). The significance of participation in extramural activities: 
an annotated bibliography. Exit Project, Indiana University, South Bend. 
33 p. 



52 
Laughl in, N. T. ( 1978). Ath letic participation and the g.p.a, absences, cuts, and 

disciplinary referrals of high school athletes. international Journal of 
Sport P.tychology, 9, 79-80. 

Lawton, E. J. ( 1987). Keeping student characteristics in mind. NAAS? Bulletin, 
71(502), 115-120. 

Lisella, L. C., & Serwatka, T. S. ( 1996). Extracurricular participation and 
academic achievement in mfoority students in urban schools. 771e llrhan 
Review. 28(3), p. 63-80. 

McNamara, J. F., Haensley, P. S., Lupkowski, A. E., & E dlind, E . P. ( 1985). The 
role of extracurricular activiti.es in high school education: A chart essay on 
survey findings. Paper presented at the meeting of the National 
Association for Gifted Chi ldren. 

Mahoney, J. , & Cairns, R. ( 1997). Do extracurricular activities protect against 
early school dropout? Developmental Psychology, 33(2), 241-253. 

Marano, R. (1985). Student activities. NAASP Rullerin, 69(483), J-2. 

Marsh, H. W. ( 1988). Extracurricular activities: A beneficial extension of the 
traditional curriculum or a subversion of academic goals. Research 
Report. 41 p. 

Marsh, H. W. ( 1992a). Extracurricular activities: Beneficial extension of the 
traditional curriculum or subversion of academic goals? .Jow·nal of 
Educational P.~ychology, 84(4), 553-562. 

Marsh, H. W. ( l 992b). What makes a difference during the last two years of high 
school : An overview of studies based on high school and beyond data. 
Paper presented at the Annual Meeting of the American Educati.o□al 

Research Association (San Francisco, CA, Apri l 14-20, 1992). 21 p. 

McNeal, R. ( 1995, January). Extracurricular activities and high school dropouts. 
Sociology of Education, 68, 62-81. 

Melnick, M . J. , Sabo, D. F., & Vanfossen, B. ( 1992). Educational effects of 
interscholastic ath letic participation on african-american hispanic youth . 
Adolescence, 27( 106) 

Mendez, R. ( 1984). Extracurricular activities in today's schools: Have we gone 
too far? NAASP Bulletin, 68(470), 60-64. 



53 
Natriello, G., McDill, E. L., & Pallas, A. M. ( 1990). Schooling disadvantaged 

chjldren: Racing against catastrophe. New York: Teachers College Press. 

Natriello, G., McDi ll, E. L., & Pallas. A. M. ( 1985). School reform and potential 
dropouts. Educalrona/ /,eadership, -13( I), I 1- 14. 

Natriello, G., McDill, E. L., & Pallas, A. M. ( 1986). Taking stock: Renewing our 
research agenda on the causes and consequences of dropping out. 
Teachers College Record, R7. 

Newman, L. ( 199 1 ). The relationship between social activities and school 
performance for secondary students with learning disabilities. Findings 
from the National LongitudinaJ T ransition Study of Special Education 
Students. SRJ International, Menlo Park, Cali f. 50 p. 

Nover, M. L. ( I 981). Student involvement and the psychologica l experience of 
the high school. Paper presented at the Annual Convention of the 
American Psychological Association ( 89th, Los Angeles, CA, August 
24-26, 1981 ). 43 p. 

O ' Brien. E. , & Rollefson~ M. (1995). Extracurricular participation and student 
engagement, education policy issues: statistical perspectives. Policy 
Students Associates, rnc. Wasnington, D.C. National Center for Education 
Statistics (ED), Washington, D.C. 

Otto, L.B. ( 1975). Extracurricular activities in the educational attainment 
process. Rural Sociology, -10 (2), 162-176. 

Otto, L.B. ( 1976). Extracurricular activities and aspirations in the status 
attainment process. Rw·al .. ociolog;y, -I/, 217-233. 

Ono, L.B. ( I 982). Extracurricular activities. tn H. J. Walbert (Ed.), Improving 
educational standards and productivity (pp. 217-233). Berkeley, CA. 
McCuthan. 

Ono, L.B., & Alwin, D. F. (1977). Athletics, aspirations, and attainments. 
ociology ojEducation. -12. I 02-1 13. 

Phi llips, J. C., & Schafer, W. E. ( 197 I) The athletic subculture: a preliminary 
study. Paper presented at the Annual Meeting of the American 
Sociological Association. Wasnington, D. C. 

Purkey, W., & Strahan, D. (1986). Positive discipline: A pocketful of ideas. 
Columbus, OH: National MiddJe School Association. 



54 
Rabinowitz, S. , & HaJJ, D. T. ( 1977). Organjzational research in job involvement. 

Psychological Bulletin, 8./. 265-288. 

Rehberg, R. A , & Schafer, W. E. ( 1967). Adolescent educational expectations 
and high school interscholastic athletics. University of Oregon, Center for 
Advanced Study of Educational Admjnistration, Eugene, OR 

Rose, L. C. (2000). The 32nd Phi Delta Kappa/Gallup PolJ concludes that extra 
curricu lar activities must be equal in importance to academic subjects. 
Phi Delta Kappan, 82( I), p2. 

Ruby, T. , & Law, R. (1987). School dropouts--why does the problem prevail? 
Anaua1 convention of the American Psychological Association (9 1 '1

• 

Anaheim, CA) 

Saltiel, J. ( 1980). A comparison of the sources of interpersonal influence in the 
occupational and educational attainment process of rural youth. Resources 
In lc:ducalion, (August, 1980). 

Sanders. C. E., Field, T. M , Diego, M., & Kaplan, M. (2000). Moderate 
involvement in sports is related to lower depression levels among 
adolescents. Adolescence, 35(140). 793-797. Winte r. 

Santa C lara County Office of Education, San Jose, Calif. Migrant education 
dropou1 prevention project. Final Report. 70 p. 

Scott, E. S. , & Damico, S. B. ( 1982). Predictors of interracial contact for high 
school and uruversity students. Resources in Education. March. 

S illiker, S., & Quirk, J. ( 1997, March). The effect of extracurricular activity 
participation on the academic performance of male and female high 
students. The School Counselor, -1-1(4), 288-293. 

Sinclair. R. L., & Ghory, W. J.. ( 1987). Reachfog marginal students: A primary 
concern for school renewal. McCutchan Publishing Co. 

Smith, J. ( 1986). Vojces of exiles: The public schools from the dropouts 
perspective. Mansfield University. 

Snyde r, E. E., & Spreitzer, E. ( 1992) Soc ial psychological concomitants of 
adolescents ' role identities as scholars and ath.letes. Youth and ociety. 
23(4). 507-522. 



55 
Soltz. D. F. (1986). Athletics and academic achievement: What is the 

re lationship? NAA~ 'P Bulletin, October. 

Stegman, M., & Stephens, L. J. (2000). Athletics and academics: Are they 
compatible? High chool Magccme, 7(6). 36-39. 

Ste inberg, L., & Others. ( 1988). Non instructional influences on high school 
student achievement: tbe contributions of parents, peers, extracurricular 
activities, and part-time work. National Center on Effective Secondary 
Schools, Madison, WI. 62 p. 

Stephens, R. T. ( I 990). Educational histories of incarcerated male felons with an 
emphasis on perceptions of school, causes of dropping out, and 
participation in prison educational programs. P h. D. dissertation, New 
York University. 187 p. 

Stevens, N. G., & Peltier, G. L. ( I 994 ). A review of research on small-school 
student participation in extracurricular activities. Journal ofRe.r.earch in 
Hural Education, 10(2). I 16-1 20. 

Strahan, D. (1989). Disconnected and disruptive students. Middle School Journal, 
21. 1-5. 

Sweet, D. A (1986). Extracurricular activity partic ipants outperform other 
students. Washington, DC: United States Department of Education, OERl. 
September. 

Taylor, J. L., & Chiogioj i, E. N. ( 1988 ). The Ho I land and Andre study on 
extracurricular activities: Imbalanced and incomplete. Review of 
1':ducational Research, 58( I), 99- 105. 

Tidwell, R ( 1988). Dropouts speak out: quafaative data on early school 
departures. Adolescence, 22,(92), 939-954. 

Tom, A. K. ( 1982, November). Non-traditional predjctors of academic success for 
special action admissions. l?esources in Hducalion. 35p. California 
University, Davis. Office of Student Affairs Research and Information. 

U S. Department of Education ( I 987). High school and heyond: I 9l10 sophomore 
cohort, third follow-up ( 1986). Washington. D.C.: U. S. Department of 
Education. 

Wehlage, G. G., & Rutter, R. ( 1986). Dropping out: how much do schools 
contribute to the problem? Teachers College Record, 8 7(3) 374-392. 



56 

Wehlage, G. G., Raner, R. A. , Smith, G. A., Lesko, N., & Fernandez, R. R. 
Reducing the risk: schools as communities of support. New York: Falmer 
Press. ( 1989). 

Whitley, R. L. ( 1999). Those dumb jocks are at it again: A comparison of the 
educat ional performance of athletes and non athletes in North Carolina 
High Schools from 1993 through 1996. The High School Journal, 82(4). 
223-233. Ap/My. 

Wieckowski, T. J. (1992). Student communi ty service programs: The academic 
connection. NASPA .Journal, 29(3), 207-2 12. 


	Effect on Participation in High School Extracurricular Activities on Grade Point Average
	tmp.1680048484.pdf.Jl1Ns

