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Abstract

The purpose of this action research study was tapig to investigate the role
the Socratic Method of teaching had (if any) onld#aslership skills of Junior Reserve
Officer Training Cadet (JROTC) leaders at a mijitaoarding school in the Midwest,
United States, and 2) to determine if there wasciraynge in the researcher’s teaching
while implementing the Socratic Method to his JROT&et leaders in his Western
Intellectual History class. The researcher defileadership based on the Five
Leadership Practices derived from the Student Lrsage Practices Inventory. These
practices consisted of Model the Way, Inspire ar&h&ision, Challenge the Process,
Enable Others to Act, and Encourage the Heartoudir the collection of data via a
pretest and posttest on the leadership skillset#det participants, student weekly
journal entries, the researcher’s weekly journaéties, classroom observations, an end of
the year questionnaire concerning the cadet paatits’ self-perceptions of their
leadership development, and video-recordings of&éisadiscussions, the researcher was
able to ascertain the development of leadershifs gkad his own pedagogical
development. The data supported that the cadgtipants perceived an improvement
in their leadership skills after engaging in the@tic Method in Western Intellectual
History class. Moreover, themes that emerged titwerjournal entries and answers to the
end of the year questionnaire aligned with theédestiip characteristics in the Five
Leadership Practices. Furthermore, the data reddhht the researcher’s pedagogical
experience, specifically in lesson delivery, chahdaring the time he used the Socratic

Method of instruction in his Western Intellectuattdry class.
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Influence of the Socratic Method on LeadershipISHil

Chapter One: Introduction

Napoleon Bonaparte, French General from 1789 @@ Bd Emperor of France
from 1804 to 1814 once said “It is not genius whieteals to me suddenly and secretly
what | should do in circumstances unexpected bgretht is thought and meditation”
(Department of the Army, 2006, p. 6-1). As Napoleoderstood centuries ago, Army
leaders must be able to identify problems and &sogproper solutions to issues that
arise in their environments through reflection,ulot, and critical thinking (Department
of the Army, 2006). A recognized pedagogical mettiad has enhanced thought,
developed critical thinking skills, and promotee #ind of questioning that has
challenged accepted ideas has been the Socrattmié@Paul & Elder, 2007). Patnode
(2002) argued that ultimately the desire to beadde comes from within; the Socratic
Method assists aspiring leaders in finding the wadton for that endeavor. Tucker
(2007) suggested that the Socratic model of instmstrengthens the various roles
modern-day leaders perform.

Similar to the military’s desire to train leadets]lege preparatory military
schools emphasize leadership development. Theanyilicademy in the Midwest, United
States in which served as the setting for thisyspldced a high priority on the training of
young men to be leaders. The academy’s missioarstatt asserted that its “structured
environment empowers young men to unlock theirmaiethrough a program of
academic excellence, character, social developarehteadership training within a
structured environment” (Cadet Handbook, 2013)pTBe academy also argued in its
vision statement that it developed cadets who ¢ tilae moral fiber and self-discipline

to achieve their personal goals; 2) the acadenilis $& be successful in college; and 3)
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the physical, ethical, academic and social skidlyu&red at the academy in order to
succeed in life (Cadet Handbook, 2013, p. 3). Timecyples and goals articulated in the
mission and vision were made manifest in the acgtecoollege-preparatory curriculum,
the Junior Reserve Officer Training Corps’ Progi@®ROTC), and the Cadet Life
program.

The academic curriculum offered at the study sitach will be referred to as
Midwest Academy, consisted of 24 credits requiedraduate with a high school
diploma. Classes in mathematics, science, socidlest, world languages, English, and
Military Science were required for all cadets wioatded at the school. Cadets who did
not board at the academy could choose not to takiiy Science. Cadets had to be
accepted into a specific liberal arts college aversity in order to graduate from the
academy.

The JROTC program at the academy was a prominemp@oent to the education
of a cadet; with JROTC classes held every day. dajiool cadets earned monthly
grades in JROTC classes and followed the prograsgigirements as they related to
military drill, customs and courtesies, and miltaeviews. The cadets were subject to
regular inspections by the JROTC staff and cowd tinrough the JROTC leadership
ranks if so desired.

The academy’s Cadet Life program consisted of emtracular activities and a
boarding program. As an integral part of cadet Bi@ministrators, residential staff, and
teachers would sponsor weekend excursions, camsmading events, and field trips.

Cadets attended the Midwest Academy, located itJthited States, from all over

the world. The demographics for the 2012-2013 skhear were as follows: students
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self- identified as African American were 23% oé hopulation and 39% of the cadets
were international with an average SAT score ofl1&dt of a total of 2400 (Boarding
School Review, 2013, para. 2). Forty percent ofcthdets received financial aid, with an
average grant package of $7,500, and ninety-sesxeipt of the cadets lived on campus
(Boarding School Review, 2013, 2013, para. 2). (Baeher to student ratio was 1 to 7,
and seventy-three percent of the teaching facudlg advanced degrees (Boarding
School Review, 2013, para. 2).
Statement of the Problem

Miller (2004) wrote that most military institutionsxderstood the importance of
free-flowing discussion in order to arrive at agregon skills that ultimately were
needed to win wars. However, difficult issues ang®n the Socratic Method is
implemented in a military context. Miller (2004)ted that

Putting that theoretical model to work — that isyeloping soldiers who possess

the right virtues — requires Socratic dialogue leetwinstructors and students.

Unfortunately, the theory of Socratic dialogue nftdéashes with the practice of

military institutions as trainers of soldiers. Tineief that one must train soldiers

to be virtuous can and often does result in an gpinere in which instructors

present the dictates of morality as revealed trathatmosphere which leads to

knee-jerk moral certainty and which actively dis@mges open discussion of

ethics. Putting theory into practice, then, recuiteat an institution reject the

training mentality in favor of Socratic inquiry..(p99)

Administrators and educators at the academy itildevest, United States were

fully aware of the position asserted by Miller (200From the researcher’s perspective
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the academy’s JROTC program traditionally taugbtdhdets through the lecture format.
JROTC instructors, along with the teaching stafirked to include pedagogical methods
beyond the direct instruction and learning for Heased at the academy. However, in the
researcher’s experience the implementation of dwaic Method had been an
undeveloped teaching methodology in the acadenwyiscalum.

It is for this reason the researcher felt it impattto investigate how effective the
Socratic Method could be for cadet leaders. Caetdrs at the academy regularly made
leadership decisions that included critical thirgkiteam work, collaboration and rational
thought. Consequently, the researcher wanted toas if the Socratic Method assisted
in this.

Overview of the Methodology

This study explored, through the methodology oioactesearch, the relationship
between the pedagogical technique identified aStweatic Method and the
development of leadership skills among studentslired in the Junior Reserve Officer’'s
Training Corps (JROTC) program at a military boagdschool in the Midwest, United
States. This research study investigated the resees pedagogical use of the Socratic
Method, examining the areas of assessment desgggn design, and lesson delivery.

The Socratic Method has allowed students to sthemgtheir thinking skills and
collaborate with one another (Ablad, 2008).) Acaubeactivities require students to
analyze difficult and obscure viewpoints, challehgéd assumptions, explore so-called
truthful claims, and critically analyze the thougjlof other thinkers; all components of
the dialogue that occurs during the Socratic Mettpgided by questioning that is

focused, analytical, and thought-provoking (Pautlfler, 2007). The Socratic Method
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has been implemented in a variety of educationdlpofessional domains, to include
teacher education programs, non-traditional studdatation, business programs, and
medicine (Solovyova, 2007).

According to Ferrance (2011), action research fisagess in which participants
examine their own educational practice systemdyieald carefully, using the techniques
of research” (p. 4). Moreover, educational leaded instructors are finding action
research to be a common and popular method (Orr2i8). Action research helps
instructors and school leaders make appropriatk tkeeight out decisions concerning
school issues (Ferrance, 2011). Glassman, ErdedrBartholomew (2012) claimed
action research “is a form of social inquiry throughich members of social groups
interact with one another, engage in open dial@parit their intergroup relationships,
and collectively participate in a learning procssreate social change within their
communities” (p. 274). Ozanne and Saatcioglu (2@@8¢ed and suggested that action
research is about providing “workable solutiongtanediate concerns” “develop[ing]
local human capacities” (p. 424).

The researcher utilized several tools to gathelitqtige data for this study.
Participants were enrolled in the researcher’s ¥adntellectual History course. Data
was provided from journals in the form of respotsthe works discussed in the course.
The researcher also wrote weekly journal entrigseein the form of free-writing or
responding to the same questions posed to the padeatipants. The researcher used a
Socratic Method Observation Instrument when obsgreadet leaders participating in

the Socratic Method in the researcher’'s Westewllaatual History class. Lastly, cadet



Influence of the Socratic Method on LeadershiplSial

participants were involved in answering end of ygagstions that were based on their
views of leadership, leadership decision-making thedSocratic Method.

Data was also provided through use of digitateidecordings to allow the
researcher to assess his own pedagogy and casledls bf participation in the Socratic
Method routine.

Rationale

Researching the influence of the Socratic Methodeadership skills of 11th and
12th grade JROTC cadet leaders could educate JR@&TiQctors as to the influence it
may have on cadets’ leadership skills. Results fiteerdata may be used to inform
JROTC leadership and instruction about the Sockd¢ithod as a teaching and learning
model. Moreover, new information based on this gtwady add to the minimal research
on military organizations and the Socratic Methodhie development of military leaders.
Military Boarding School Instructors who employ tBecratic Method in the future may
refer to this research study’s results on the impletation of the Socratic Method in the
classroom.

Prior to this study, the academy traditionally feed on the JROTC program as
the domain in which leadership was taught and medt The JROTC curriculum
consisted of classroom work, physical training isgaents, military drill, military
reviews, and leadership training in non-academimggs. Every high school cadet who
resided at the academy was assigned a JROTC céucselet who entered the academy
for the first time, whether as a freshman, soph@nanior, or senior, enrolled in a
course called Leadership Education and Training @QE& 1). As he matriculated

through the high school program, he would take WETET IIl, and LET IV
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respectively. Each cadet was given a textbookledtiteadership Education and
Training (LET)and assigned a manual entitkoy Leadership: Competent, Confident,
and Agile.The rest of the coursework taken by the cadetaded standard college-
preparatory courses in mathematics, world langudggglish, science, and history.
There were electives in music, band, art, compaiteties, and business. Cadets at the
academy were required to earn 24 credits in omeatn a high school diploma.
Teaching faculty used a variety of teaching metthmgles and theories, however,
the researcher perceived the educational ethasi@srg-centered at the researched
environment. Teachers implemented project-basediteg instructional technology, and
collaborative work in their classes. Since the aoaglwas private, it did not follow
mandates from a Midwest State Department of Educati Federal mandates overseeing
academic achievement, such as the No Child LeftrBeAct (NCLB). While class
discussions were conducted, in the researcheresrexee, there was little knowledge or
practice of the Socratic Method of instruction agpéime teaching faculty at the academy.
As both the Dean of Academics and an instructer edourse called Western
Intellectual History at the academy, I, the reslearcwas interested in improving the
quality of my teaching instruction, student leagyiand leadership training among our
cadets. Of particular interest was how, or if, Eatlip was developed among cadets in
an academic setting through the practice of thea&@iocdviethod in a Western Intellectual
History course.
Research Questions

This study was designed to support the followirsgegch questions:
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1. How does the Socratic Method of learning devédapership skills among

11th and 12th grade JROTC cadet leaders at a gyivalitary boarding school?

2. What are the changes (if any) in the instrustpedagogy when using the

Socratic method of learning to develop leaderskilssamong 11th and 12th

grade JROTC cadet leaders at a private, militagrding school?
Limitations of the Study

Maxwell (2005) cited Merriam as suggesting thatthison d’etre of a qualitative
research study is in the process as opposed twutbeme. However, while Maxwell
(2005) clearly observed that qualitative reseanntcerns itself with the results or
outcomes of a research study, it nonetheless ctmates on “getting at the processes that
led to these outcomes, processes that experimamdadurvey research are often poor at
identifying” (p. 23). Qualitative researchers olygeunexpected phenomena and have a
clear comprehension of the process as it is pettichen the phenomenon is occurring
(Maxwell, 2005). Fraenkel and Wallen (2003) touchedn this:

Qualitative researchers are especially interestéabw things occur. Hence, they

are likely to observe how people interact with eatiter; how certain kinds of

guestions are answered; the meanings that peodacertain words and

actions; how people’s attitudes are translatedact®mns; how students seem to

be affected by a teacher’'s manner, or gestureyraments; and the like. (p. 432)

Though the researcher wanted the cadets in thdy studevelop their leadership
skills through their participation in the Socratlethod, bias was minimized as the
researcher observed, collected, and analyzed thendttnout a preconceived idea of what

the results would be. As Frankel and Wallen (2Ga8#d:
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Quialitative researchers do not, usually, formudalbg/pothesis beforehand and
then seek to test it out. Rather, they tend toy‘glas it goes.” They spend a
considerable amount of time collecting their datgajn, primarily through
observing and interviewing) before they decide vdratthe important questions to
consider. (p. 432)
As the researcher and teacher, | observed my daitteoughout the spring of
2012 and the 2012-2013 school year, observing ecatding the experiences as they
occurred. The researcher served a dual role aslthetbrimary investigator and the
teacher while participating in reflective practtoegauge a possible change in teacher
guestioning, facilitation of conversation, less@sign, and student assessment. The
cadets might have sensed that the teacher wargedtthdevelop their leadership skills
through the Socratic Method. Consequently, theytrkcsy would have written journal
entries that reflected that desired outcome ofélsearcher. Moreover, the cadet leaders
during both academic years might have answeredritief the year questions about the
relationship between the Socratic Method and lesdgiewith the intention of pleasing
the researcher.
Definition of Terms
Action Research—
a reflective process that allows for inquiry anslcdission as components of the
“research.” Often, action research is a collabweasictivity among colleagues as
they search for solutions to everyday, real proklexperienced in schools, or are
looking for ways to improve instruction and increasudent achievement. Rather

than dealing with the theoretical, action reseailtdws practitioners to address
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those concerns that are closest to them, onesadveh they can exhibit some

influence and make change. (Ferrance, 2011, p. 4)

Cadet- a “high school student enrolled in the leadersimg citizenship activities
through Junior Reserve Officers Training Corps’h{du Reserve Officer Training Corps,
2005, p. 4).

Cadet Officer — a “high school student enrolled in the leadersim@ citizenship
activities through Junior Reserve Officers Train®grps” (Junior Reserve Officer
Training Corps, 2005, p. 4) who manages and leadstsubordinates.

Junior Reserve Officers’ Training Corps - “a program that teaches high school
students the values of good citizenship while gj\imem an introduction to the U.S.
Army” (Junior Reserve Officer Training Corps, 20@54).

Leadership - “the ability to influence, lead, or guide othersas to accomplish a
mission in the manner desired” (Junior Reserved®ffirraining Corps, 2005, p. 9).

Socratic Method—

moving people along—in a direction they want to l¢js.not coercion, or

manipulation—it’s a means to help people see thedwaround them, and how

they think about it, more clearly. The “moving”dsne by guiding and, when
necessary, nudging people to examine those thiteystake for granted such as
their assumptions, beliefs, experiences, and pgwaliThe Socratic Method uses
guestions to challenge these things, to check #oeuracy and their

completeness. Through these questions the Sobtatltod guides people on a

journey of discovery, and moves them toward greateerstanding and

increased performance. (Patnode, 2002, p. 48)



Influence of the Socratic Method on LeadershipISHill

The Student Leadership Practices Inventory a self-assessment that “offer[ed]
students a method for accurately assessing tlagetship skills based on the Five
Practices of Exemplary Leadership, by measurindrdggiency with which they engage
in 30 behaviors that research shows lead to thieldedership outcomes” (Kouzes &
Posner, 2013, para. 3).

Western Intellectual History - defined by the researcher for the purposes ef thi
study as a junior and senior level course thatyaedl the perennial writings and thoughts
of the Western philosophers and thinkers throughSbcratic Method of teaching and
learning.

Summary

This research study involved collection and analg$idata and information on
how the practice of the Socratic Method may haflee@mced leadership traits among
high school JROTC cadet leaders at a military biagrdchool in the Midwest, United
States. The researcher believed that the implerti@mtaf the Socratic Method in
military boarding school classrooms had the pobsitho offer a new and vibrant
approach in inculcating leadership skills amondntgghool cadets. The results of this
research study may add to the literature concerthi@gise of the Socratic Method in
military organizations, particularly through JROpfbgrams.

Through the implementation of the Socratic Meths@ia instructional method,
Junior Reserve Officer Training Corps cadets hadotportunity to practice open
dialogue, respect others who were participatindpendialogue and develop the
intellectual courage to struggle with weighty issueastly, this study may add to the

existing literature on the application of the SticrdMethod related to instructional
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changes and teacher pedagogy in the areas of tegatsioning, lesson design, lesson

delivery, assessment design, assessment delivehgtadent questioning.
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Chapter Two: The Literature Review

The Socratic Method has been noted within theditee as an ancient
methodology that has had lasting positive impadhemoral life and critical thinking
skills of individuals (Ablad, 2008; Chorzempa & lidps, 2009). Furthermore, the
literature also revealed the role the Socratic Meétplayed in the development of teacher
pedagogy and military leadership (Chowning, 2006 &t al., 2006). The review of the
literature included a biographical account of Stegahis mission, life’'s work, and
method of teaching. Ancient and modern accounti@Bocratic Method were also
discussed. Numerous research studies were inchutedy the effects of the Socratic
Method on pedagogy and learning. Research on dumditary leadership theory, its
association with the Socratic Method, and informratn the Junior Reserve Officer’s
Training Program were also included in the literatteview.
Socrates

Socrates (469 B.C.E.-399 B.C.E.) was born in Ath@rsece and considered as
one of history’s most important philosophers (L&@07); and regarded by McPherran
(2011) as a moral philosopher of the highest cal¥&aterfield (2009) wrote that
Socrates “is widely lauded as one of history’s wisaen, a reputation forged by his
pupil Plato” (p. 24). Socrates’ philosophical intrgations led to new ideas concerning
ethics, values, definitions of words, and spiritotters (Morrison, 2011). As opposed to
merely philosophizing about the cosmos, Socratessied his intellectual pursuits toward
eudaimonia, translated as human happiness (McPh&040). McPherran (2010)
continued by arguing “philosophical analyses andewstandings, and ethical decisions

and conduct, should be both justified and explaimedeference to human flourishing (or
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‘happiness’)” (p. 530). Stewart and Blocker (200B)med that Socrates was the first
philosopher to use an analytical method of inqthigt eventually came to be known as
the “Socratic Method.”

A veteran of the Peloponnesian War, it was thotigdit Socrates came from the
lower classes of Greek society, but evidence sugddbat he actually was a member of
the upper class. Offor (2012) wrote that Socratesctlittle for his appearance, or
material possessions and spent the majority difaisobaming the streets of Athens in
search of the good life (Hughes, 2010). In Ap®logy,Plato recorded how Socrates’
close friend, Chaerephon, learned from the Oraici@etphi that Socrates was the wisest
of all people (Waterfield, 2009). Socrates’ puzzternat this led him to engage in
dialogue with those most knowledgeable and philbsag (Waterfield, 2009). Socrates’
bewilderment in the oracle’s message was validiaté¢iaat he could find no one
committed to the philosophical life and hence, loe@ understood that the only thing he
knew was that he knew nothing (Waterfield, 2008)399 B.C.E., Socrates was put to
death by the Athenian establishment for corruptivgyouth (Cohen & Fermon, 1996),
and disrespecting Athens’ gods and creating news (deghes, 2010).

We know of Socrates primarily through three ancgnitrces: Xenophon,
Aristophanes and Plato (Dorion, 2011). Xenophod2&-354 BCE), an Athenian who
actually came into contact with Socrates as a yduryg was second only to Plato in the
number of texts he wrote on the famous philosophdrwas highly esteemed among the
classical thinkers from Cicero to Rousseau (O'Con2011). Indeed, the Florentine
thinker Niccolo Machiavelli referenced the thinkiojXenophon more than the

philosophies of Plato and Aristotle (O’Connor, 2R1Along with possessing a
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formidable intellect, Xenophon exhibited militaglénts by rallying Greek mercenaries
in an impending battle before the gates of Babyi@©onnor, 2011) and later mastered
the writing of prose. In his writings, Xenophoniol@d that no one was more moral,
upright and judicious than Socrates (Waterfield@0His writings about Socrates
included theSymposium, Apology of Socrates, The Oeconoraiadislemorabilia
(O’'Connor, 2011). Bruell (1987) suggested that Xdrmam shared Socrates’ desire to
discover the best way of life, without fully embirag Socrates’ ultimate answer. Yet,
O’Connor (2011) wrote that Xenophon never delved the philosophical implications
of Socrates’ life and work as much as Plato seeiméadve done.

Aristophanes (446 B.C. — 386 B.C.E.) was a wellvin@omic playwright who
critiqued and made sport of major Greek leadeth®@ftlay (Hughes, 2010). His pldayhe
Clouds written in 423 B.C.E., included Socrates as apartant character (Hughes,
2010). In this playStrepsiadesa farmer who had accrued a good amount of debt
partially due to his son, Phidippides’ lavish lifge, sent Phidippides off to Socrates’
school to avoid paying the debts. When Phidipprdéssed, Strepsiades decided to enroll
in the school. It is at this school where Aristopbsiridicules Socrates. Strepsiades
witnessed students discussing the distance adlegumnp and learned of Socrates
discovering a way to steal outerwear as a way yodq@adinner (Konstan, 2011).

The most influential of the three writers who inddal Socrates as a central
character was Plato (427 B.C.E. — 347 B.C.E.) 0RAats from an aristocratic family and
studied under Socrates from 470 B.C.E. to 399 B.@nH first met Socrates in 407
B.C.E. (Rejai & Phillips, 2002). It was during tmsomentous time in his life that he

began writing his dialogues (Rejai & Phillips, 200Roring (2011) commented:
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“there is strong reason to think that no other &icibrought the potential contained in
the Socratic dialogue to such fruition and full eiepment as Plato did, with respect to
both literary form and philosophical breadth angdtté (p. 27).

According to Strauss and Cropsey (1987), Plat@ndivectly referred to himself
since Plato’s characters were always the ones sppdkased on this, Strauss and
Cropsey (1987) concluded “Strictly, there is thenPfatonic teaching; at most there is
the teaching of the men who are the chief charaatenis dialogues” (p. 33). While
Socrates was always a character in Plato’s diakdwewas not always the main figure
(Strauss & Cropsey, 1987).

In theHistory of Political PhilosophyStrauss (1987) wrote the Platonic dialogues
exhibited how “Socrates engaged in his most imposaork, the awakening of his
fellow men and the attempt to guide them towardgived life which he himself was
living” (p. 33). Griswold (2011) agreed and argulkdt Socrates demanded that humans
seek out knowledge of the best or greatest thingsa guided by it. According to Long
(2011) the ancients viewed Socrates’ philosophioadstigations as a paradigm shift
toward an inquiry into ethical behavior and the aseeason as the only way to sound
judgment.

Socrates left no written works, or systematic tmgkbut through questioning
and discussions with his friends, sought exactefghdions to various subjects; he
believed philosophy was a way one lived his orliier(Stewart & Blocker, 2006). The
discussions and investigation into the nature ioighwould often elicit responses from
his interlocutors that were illogical and inconstin thought (Stewart & Blocker,

2006). Tucker (2007) noted that Socrates refaddmself as an “intellectual midwife,
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whose questioning delivered thoughts of otherstimdight of day” (p. 1). Bloom

(1993) claimed that Socrates was a “master psygrmsifaand “witch doctor of souls”

who understood the struggles and stirrings of bmganions and convinced them that he
could disabuse them of their confusion and perptekiughes (2010) wrote that “He
embraced paradox; he delighted in the essence aifinvis to be human, in the extremes
of the human life as lived” (p. 360).

Recognizing a more positive treatment of Socratestlocutors, Mintz (2007)
claimed that Socrates was quite sensitive and zaghto the relational experience
between student and teacher. Orig (2006) claimaidSbcrates engaged philosophical
discussion with those he had a desire to educateSécrates, “learning was a social
activity that drew both teacher and student tarauteneous task of discovery” (Orig,
2006, pp. 2-3).

In the Platonic dialogud’rotagoras,Orig (2006) commented that Socrates
exhibited his willingness to accept Protagorasidehat one could teach excellence.
Socrates was debating with the sophist, Protagorabat was considered the most
dramatic of the dialogues (Cooper, 1997). Socrditgsot think excellence could be
taught, while Protagoras believed it could be. S8@s ended up sympathizing with
Protagoras’ thoughts on human excellence and thkediscussion; the entire subject was
revisited (Cooper, 1997).

Commenting on the methodology, Socrates used gepadra facilitator in his
discussions, the ancient historian Xenophon (480B-354 B.C.E.) recorded when
involved in disputations with others, how Socratesild go “back to the assumptions

underlying the whole dispute by raising the questwhat is...! regarding the subject



Influence of the Socratic Method on LeadershipISHKi8

matter and by answering it step by step; in thig the truth became manifest to the very
contradictors” (Strauss, 1964).

Barr (1968) found that Socratic discourse was mohe spirit of debate but of
inquiry. In Book | of Plato’Republic,Thrasymachus, an interlocutor and antagonist in
the Platonic dialogue, debated and argued witheBegin order to win the discussion
(Barr, 1968). Thrasymachus forcefully interjectach$elf in a dialogue with Socrates,
with the initial conversation being argumentati¥ei¢kert, 2006). Socrates exclaimed
that the outburst frightened him (Lane, 2011). Shnaachus thought that Socrates’
knowledge could not withstand scrutiny from oth@r@ne, 2011). In the discussion,
Thrasymachus argued that justice is to the advardathe stronger (Zuckert, 2006). In
usual fashion, Socrates asked Thrasymachus if tveindty stronger he [meant] superior
bodily strength and a corresponding need for mood'f (Zuckert, 2006, p. 19). While
Thrasymachus was bothered by the question, he melest, answered by claiming that
he was referring to the strength of those who pelder and establish laws. Socrates
challenged that position by wondering if lawmakamnsl rulers sometimes made incorrect
choices and decisions (Zuckert, 2006). Thrasymamsmonded by asserting that rulers
do not act and decide incorrectly, they are infeezhby the knowledge they attain.
Socrates disagreed with Thrasymachus’ positionjtistice resides in those who are
strongest (Lane, 2011). Socrates then refutedrimaent by shifting the focus from the
ruler to those being ruled (Zuckert, 2006). He ddteat the captain of a ship leads
primarily for his sailors, not himself. In respon3@irasymachus lashed out at Socrates
with an insult and claimed that common sense d@idtttat a shepherd takes care of his

sheep for selfish reasons i.e. to eat the meataiermoney from shearing them (Zuckert,
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2006). Socrates noticed that Thrasymachus keptgohguhis position (Zuckert, 2006).
First Socrates argued that justice was to the ddgarof the stronger, then agreed that
“an art benefits those subject to it, not the adiknower” (Zuckert, 2006, p. 21). Lastly,
Socrates pointed out that Thrasymachus now belithagdinjustice is the best for those
able to do it, and that those who are weak deeglhi is just in an attempt to protect
themselves from the strong” (Zuckert, 2006, p. &bcrates did not view Thrasymachus
as his opponent in a debate — as Socrates’ deasdonarrive at the truth of things
through understanding and dialogue (Barr, 1968).

Cleveland (2008) commentedTine EuthyphrpSocrates was willing to continue
a conversation with a Greek named Euthyphro albeubature of piety even though the
initial discussion ended inconclusively. Socrates \w the agora of Athens waiting to
hear charges of impiety against him by three Athiemitizens. It was during this time
that Socrates met Euthyphro who had just dealt ehdrges of murder against his father
for killing a servant. Greek society would have sidered what he did to be an impious
act. However, Euthyphro believed he knew the desiféehe gods and had a clear
understanding of piety (Cooper, 1997). Since Sesrateded to defend himself from his
accusers, he was interested in learning from Etmtoypbout his definition of piety.
(Cooper, 1997). Euthyphro defined piety as beirlg tdbprosecute those, even loved
ones, who committed unlawful acts (Calef, 2007)tiByend of the dialogue, Euthyphro
believed that piety was “knowing how to sacrific&lgray and giving the gods honor,

reverence and gratitude” (Calef, 2007).
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The Elenchos

Dialogues where Socrates refuted the so-called ledne of the interlocutors in
order to rid them of their ignorance or learn frimam if they possessed knowledge was
termed theelenchogBenson, 2011). Benson (2011) claimed:

Those episodes in the Socratic dialogues in whielfeund] Socrates examining

the reputed wisdom of interlocutors in order tosp@de them of their ignorance

(if they revealed not be wise) or to learn fromnth@f they are revealed to be

wise) [could] be identified as instances of So@atistinctive practice. So

identified, this distinctive practice [was] the $atic elenchos. (p. 182)

From Attic to modern demotic Greek, the word “eleo€’ has been used as a noun, verb
and adjective, while Homer used the word to me#sygfdce’, ‘shame’, and ‘reproach’.
Homer sought to bring to light in his writings tieosharacters who exhibited shame and
dishonor in their actions (Furlani, 2002).

The Socratic elenchos began with the interlocutittiy forth his belief or
position. As the dialogue continued, the interlocwtould further advance his beliefs
(McPherran, 2010). Through the dialectical exchamigle Socrates, the interlocutor
would finally admit that the latter positions hddeould not include the initial belief he
espoused at the beginning of the dialogue (McPhe2@10). Socrates revealed that the
interlocutor’s initial position was inconsistenttivhis value-system and lacked the
knowledge to advance his initial moral belief (Mellan, 2010). Ultimately, the goal of
the Socratic elenchos was propaedeutic. In othedsythe interlocutor was freed from
false opinions and had an opportunity to re-exarthedirst principles of things (Furlani,

2002). Solbakk (2004) suggested “it [became] dleat the primary function of the
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elenchus|[was]to inflict negative learning, through painful process of uncovering
inconsistent or unfounded beliefs”(p. 101).

The elenchos was practiced in the Platonic dialdgheMenoMeno, a Greek
aristocrat and member of one of the most respdatadies of Thessaly, wondered if
virtue could be taught, or if its source came froature, practice, or birth (Cooper,
1997). After discussing the issue with Socrateshd/keslave entered into the
conversation — and Socrates asked the slave gnestibmut geometric shapes. Although
the slave never studied geometry before, proddesidayates’ questions, he came to
know the answer to the problem in geometry (Coop@9y/).

Of the 34 interlocutors in Plato’s dialogues, 2dimled some form of knowledge
or wisdom (Benson, 2011). There were no interlosuito any dialogue that revealed true
wisdom and there were only seven examples whenatddocutor was convinced of his
own ignorance (Benson, 2011). In almost every casetates was willing to learn from
his interlocutor if he possessed true knowledgehosse to challenge the interlocutor if he
exposed his lack of knowledge (Benson, 2011).

Ironically, Rabieh (2006) argued that the readeBadératic dialogues must
closely follow the conversations between the charaand pay particular attention to the
illogical arguments posed by Socrates. Rabieh (RO06tinued by arguing, “For when
Socrates makes bad arguments, their very inadequag\be designed to teach us
something” (p. 24).

History of the Socratic Method
Influenced by the philosophical investigations otftes, Immanuel Kant, and

Jackob Fries (Altorf, 2011), Leonard Nelson (1882-1) implemented the Socratic
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Method of inquiry while developing his own politiand social philosophy (Moir,
2004). Based on Kantian and Friesian philosophiaaight, Nelson believed that the
Socratic Method began with experience and arguadSbcratic dialogues could not
entertain mere hypothetical notions (Altorf, 201lhktead, participants engaged in
Socratic discussions, personal examples, and belrefivn from daily experiences. The
facilitator of the Socratic dialogue was resporesiol the application of the Socratic
teaching methodology, but not the subject matékiaiir, 2004). Through the dialogue,
the facilitator and his or her students discoveredllective or universal outlook on
ethics that could educate participants in ethiegision-making (Moir, 2004).

Socratic dialogues began with a concrete, reakstaanple — with all participants
in the dialogue committed to accepted definitiansrider for it to be productive (Lebon,
1999). Using the example of tolerance in a Socdititogue, Nelson (1882 - 1927)
termed the method “Regressive Abstraction” (p. D&viating from both inductive and
deductive reasoning, it delved into “assumptiors resuppositions that have to be true
for the example — which has been agreed by aléta ood example of tolerance — to
actually be an example of tolerance” (p. 14).

The Socratic dialogue espoused by Nelson was rgalhe accepted and practiced
in Germany (Moir, 2004). Nelson believed that Stcrdialogue would develop more
thoughtful citizens and bolster education and malitactivity (Van Rossem, 2006). The
Philosphisch-Politische Akademie (PPA), a politiaatl philosophical organization
founded by Nelson in 1992, was committed to reswagcand articulating political and
philosophical phenomena; the organization also ghamed the Socratic Method of

learning. For instance, the PPA helped fund litesbn the Socratic dialogue to Turkish
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people residing in Berlin (Moir, 2004). Since 19¢ Society for the Furtherance of
Critical Philosophy (SFCP) has sponsored Socraiogues at schools in London,
England. It has been discovered that this teacppgoach works well with British
students from the ages of seven through 11 andlagéer grades (Moir, 2004). Along
with the Socratic Method influence in Germany amglend, Van Rossem (2006) has
asserted that the Socratic Method has had an immpaountries from around the world.
Nussbaum (2010) wrote that the Socratic way of atioic represented a response
to a passive, rote form of learning in historyw#s Jacques Rousseakisile (1762) that
gave rise to the Socratic form of education in per@Nussbaum, 2010). Rousseau’s
subject, Emile, grows into a critical, independiniker who does not merely accept the
instructor’s dogmatic views. The Swiss educatonadhm Pestalozzi (1746 — 1827)
believed that in order for the child to truly leah® or she must be intellectually curious;
the Socratic spirit is evident as children are gegaand excited about what they are
learning (Nussbaum, 2010). Friedrich Froebel (178852), founder of the
“kindergarten” embraced the Socratic form of edwwcaby, as Nussbaum (2010)
indicated, “eliciting and cultivating the child’situral abilities through supportive play”
(p. 60). Bronson Alcott (1799 — 1888), founderlod Temple School in Boston in 1834
endorsed teaching methods that emphasized quesgiand reflection on one’s thoughts
and ideas (Nussbaum, 2010). Horace Mann (1796 9)X8kight to educate students
through inquiry as opposed to recall and embralsed®bcratic Method by introducing
discussion-based classes at Antioch College, thedbllege to do so in the United States
(Nussbaum, 2010). Nussbaum (2010) wrote that Jawe (1869 — 1952) “changed the

way virtually all American schools understand thask” (p. 64). He believed students
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should be the masters of their learning and stutlyirnan environment that valued
curiosity and engagement (Nussbaum, 2010). As Nussl{2010) recounted “Socrates
remained a source of inspiration for him, becawesbrbught lively rational and critical
engagement to democracy” (p. 65).

Tredway (1995) saw the importance of applying ther&ic Method in
classrooms. Based on brain research that was ctatbacthe time, schools needed to
stress academic activities that “encourage[d] stted® talk about their emotions, listen
to their classmates feelings, and think about tbévations of people who enter their
curricular world” (Tredway, 1995, p. 26). Tredway©05) also noted that there was a
resurgence of the method in the 1980’s, espeandtly the rise of Mortimer J. Adler's
Paideia Proposal. However, the teaching methodwawidely used in schools at the
time (Tredway, 1995).

A former professor at the University of Chicago |é&dncluded the Socratic way
of teaching as one of his three pronged teachicignigues (Orig, 2006). Author dhe
Paideia Proposal: An Educational Manifestdler proposed a method of instruction
that was ‘maieutic,’ to wit it was a teaching metbtogy that facilitated the birth of ideas
(Copeland, 2005). Adler argued that teachers nskstjaestions, facilitate discussions
and shepherd their students to higher levels oérstdnding (Copeland, 2005).

Paideia education stressed three types of teadhirsg, there is didactic
instruction where the instructor is covering thatemt material. The instructor then
follows a coaching method of teaching that guidkesstudent in study skills and lastly,
the instructor must use Socratic questioning (Netid®aideia Center, 2013). Potter

(2013) wrote that 20% of the teacher’s instrucsbould be on didactic teaching, 40%
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should be on coaching, and 40% should focus onaBo@eminars. Bailey (2014)
commented that only 10% of a student’s learningikhoome from the knowledge of the
teacher, the rest should be discovered by the istside

Besides the National Paideia Center, the Socragithdbtl has been practiced by
various educational organizations and institutisunsh as St. John’s College, The Center
for Socratic Practice, the Touchstones Projectiodreat Books, and the Coalition of
Essential Schools (Copeland, 2009). Buchanon, btiteedounders of St. John'’s College,
coined the term “Socratic seminar” to indicate itinethod of instruction used at the
college (Copeland, 2005). As philosophical suppsrté Mortimer J. Adler, Scott
Buchanon and Stringfellow Barr re-structured thagling school’s curriculum in 1937
and Buchanon implemented a course of study thatisied of classical books of western
civilization and implemented a teaching technicuet tirew on Socrates, method
(Schneider, 2012). St. John’s opened a second aim@Eanta Fe, New Mexico in 1964
(Peters, 2010) that included a unique curriculugspribed for all students (Carey,
2008). The required books were and still are retéto as the “The Great Books” (Peters,
2010); utilized by instructors who are referenceduwors and with all classes following a
dialogue format (Carey, 2008). While most colleged universities seek professors
specialized in certain academic areas, St. Jobngired their tutors teach almost every
subject (Schwarz, 2011). Brann (1999), tutor amthér dean of the college, wrote that
the St. John’s program looks for students to sehjoread, critique, and discuss with
each other the ideas found in the books. BrannqQ)l@8ther noted “Our classes, while

disciplined occasions for detailed learning, amagk ready to burst into philosophic
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flame, to raise questions of the deepest and naigérsort” (p. 166). Barr (1968)

articulated the nature of Socratic discourse ttag:w
Perhaps the first rule of Socratic dialectic wag toown by Socrates: that we
should follow the argument wherever it leads. Pregly, this means that some
sort of relevance that a court pleading shouldlakfand, even more the
forensic eloguence that pleading encourages) ilewant to dialectic. The
deliberate manner and even more the ponderous maraempediments. The
name of the game is not instructing one’s fellowrsgven persuading them, but
thinking with them and trusting the argument tadléa understanding,
sometimes to very unexpected understandings. (p. 4)

Graybill (2013) identified four elements to the & Method. First, there must
be a text to analyze — second, there must be digudisat guides the discussion and
refers back to the text - third, a leader mustitate the conversation - and fourth, there
must be participants who have carefully read tRe te<hibited respect for others in the
class and ask questions during discussion. Cop¢fiib) wrote that what he calls
Socratic circles should consist of an inner an@odircle. The inner circle is where the
conversation develops while students in the outelechave the opportunity to observe
the behavior and assess the performance of stukhethis inner circle (Copeland, 2005).

Paul and Elder (2007) theorized on the nature ®Scratic question during
class discussions and noted that the Socraticiqnesas meant to investigate what
students were thinking, to determine knowledge afamal being covered in class, or to
critiqgue a notion or idea. In order for the discosdeader to ask Socratic questions in the

three categories of spontaneous, exploratory arsied, they must have adopted “the



Influence of the Socratic Method on LeadershipISEV

Socratic spirit; [that] occur[ed] when one [becameihuinely curious, truly wondering
what students [were] and [were] not thinking” (P&uElder, 2007, p. 34). According to
Hodhod, Kudenko, and Cairns (2009), the Socratithbie assisted students in problem-
solving and sparked exciting and thought-provoldisgussions in the classroom.
Critical Thinking and the Socratic Method

Ablad (2008) remarked that students’ thinkinglskitere enhanced and their
curiosity bolstered through the regular use of3beratic Method. Chorzempa and
Lapidus (2009) wrote that Socratic seminars asbstigdents in critically analyzing
elements of a book. Copeland (2005) remarked thdeats perceived the method of
Socratic dialogue as developing critical thinkikgls since questions were often
answered with other questions. Research has iredi¢hait Socratic seminars strengthen
cognitive skills and foster a desire to learn angage in critical thinking (Chowning,
2009).

Researchers at Fraser Valley Middle School in seestern British Columbia
discovered that the habitual implementation of S&tocdialogue developed students’
meta-cognition and critical thinking skills (Sh&808). Socratic seminars were one of
three ways to collect data as Shea analyzed stigenteptions concerning history. The
purpose of this study was to investigate how ugiigary sources during Socratic
seminars helped students comprehend history inamimgful way. As Shea (2008)
attempted to find out if his students made sendestbry, he discovered that they were
also conscious of how they were learning.

Salam and Hew (2010) found in their study that etiislimproved their critical

thinking as they wrestled with controversial subgan their social studies class through
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blog casting and Socratic questioning. Twenty-sestadents from a public school in
northern Singapore were involved in the study toatsisted of 17 Chinese and 10 Malay
students between the ages of 15 and 16, with 1&lénand 12 males. Students analyzed
political and social issues, answered questionsdan the material, recorded their
thoughts utilizing a podcast, and then were as&atpload the unedited answers to their
blogs. Peers would challenge students’ commenthanblogs by using Socratic
guestioning (Salam & Hew, 2010). The researchensloded that the student
participants found Socratic questioning a usefatténg methodology in self-reflection
and during critical analysis by their peers — wieigeh student participant agreed that
Socratic questioning enhanced their critical thiigkskills (Salam & Hew, 2010).

Le and DeFilippo (2008) developed a reading progunamg the Socratic Method
for first grade students at Hunters Woods Elemgriahool for the Arts and Sciences in
Reston, Virginia. The purpose of this study wasstoidents to develop an interest in
poetry and have the experience of exchanging iéghgheir peers (Le & DeFilippo,
2008). The researchers utilized the National Staisdr the English Language Arts to
construct three assessment categories as criteriadir students’ improvement.
Students applied a variety of techniques to undedstinterpret, and appreciate the
central themes within each poem. They participatgmbetry groups and were expected
to improve their understanding and interpretatioihgoetry (Le & DeFilippo, 2008).

The program consisted of four poetry lessons lgstBiminutes each. Seven
parents participated in the Socratic seminars thigr children after completing a
training session on the Socratic Method in whickythnalyzed E.E. Cummings’ poem

“In Just---" (Le & DeFilippo, 2008). Classroom tdecs and parents created six groups
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of eight first graders led by the same parent forminutes every other week, where both
students and parents were asked thought-provokiagtigns on the poems being
discussed (Le & DeFilippo, 2008). A five-point sealas developed to determine student
growth for each of three categories and after amadythe pre and posttest, the
researchers found that students’ critical thinkang listening skills improved (Le &
DekFilippo, 2008).

In a dissertation project that focused on the RaiSecratic seminar and its
influence on thinking skills and reading, Robing@006) observed 20 high school
seniors who took an Advanced Placement U.S. Histowyse; and the instructor used the
Paideia Socratic Seminar teaching methodology. Ughraelassroom observations,
answers to questionnaires, video-recordings, irde/y, and notes from students and
teachers, Robinson (2006) concluded “that thereevaence of higher level reading and
thinking skills during the Seminar process, and #riting samples taken at the
beginning, middle and end of the Paideia Semindicated observable changes and
solidification in reading comprehension” (p. ii).

Carvalho-Grevious (2013) found that the Paideiar&@acSeminar (PSS)
approach developed critical thinking skills forddats seeking a baccalaureate degree in
Social Work. PSS was “an active learning model dasethe educational philosophy of
Mortimer Adler and the Paideia Group, which [sthtbat equity and dialogic learning
were crucial elements|s] of a high-quality eduaditi@Carvalho-Grevious, 2013, p. 81).
According to the National Paideia Center, PSSdseussion-oriented teaching method

guided by questions over a particular text (CamvdaBrievous, 2013).
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Carvalho-Grevious (2013) sought to discover if R8@&d increase critical
thinking skills among Baccalaureate Social Worldstus (BSW) who struggled with
their academic work. The study occurred in theasdeer’'s “Seminar in Helping” course
taught at a university traditionally for African Aamican students. The study included 27
students — 19 female and eight male. The coursalesigned to assist students in their
social development and to strengthen their criticgking skills (Carvalho-Grevious,
2013). Carvalho-Grevious (2013) applied the worlatil and Elder (2007) in
developing the standards for critical thinking mmstresearch study.

The researcher concluded that “Participation inRB& enhanced critical thinking
and self-efficacy in completing assignments” (CérgeGrevious, 2013, p. 89) and
discovered that 12 of the participants earned soofr80% (proficiency level) on their
posttest. Nine of the participants earned scoregdss 90 and 100% (outstanding level)
on their posttest while two of the participantsnear 70% on their posttest (satisfactory
level) and two did not turn in a posttest (Carvath@vious, 2013).

Nimje and Dubey (2013) claimed that the Socrati¢thdd was influential in
college student attendance, learning, lesson assighcompletion, and feedback from
students. Forty students majoring in Electrical iBagring at Kitt University in
Bhubaneswar, India, were involved in an experimesitaly. The students learned
through traditional teaching methods and the Sactaaching method. The results of the
study were contrary to previous studies since thagd that attendance and grades were
higher for students who learned through a blendathing system (Traditional and
Socratic) than those who learned from the trad#tie@aching model only (Nimje &

Dubey, 2013). Those same students also had a higieeof completing their
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assignments and offered more feedback on theihégacattitude in class than the
students who learned from the traditional methotea€thing (Nimje & Dubey, 2013).
Moral Reasoning and the Socratic Method

It has been widely held that the Socratic Methocbisnected with moral
reasoning (Lim et al., 2007). Hodhod et al. (20@8)te that students come to think out
moral decision-making by their participation in &t dialogue. In the realm of
therapeutic counseling, Overholser (2010) arguatttierapists guided their patients in
making wise decisions about their personal goalgute Socratic Method.

The rigorous examination of ideas and the offeahgositions and refutations
enabled students to handle human problems and midsneffectively (Lim et al., 2007).
Wiggins (2011) found that it was not the specifimtent that inculcated ethics in her
students, but the Socratic seminar format thattetiche ethical compass in them. Moir
(2004) wrote “Socratic Dialogue offer[ed] the edioaca powerful tool to engage both
children and adults in critical thinking and theabvery of ethical principles” (p. 29).

Accepting Aristotle’s position that humans must eotm a self-understanding
about the virtues they develop and embrace, Milé04) wrote that Socratic inquiry
was the vehicle in that endeavor. Tredway (1998)ied that the use of this method
developed the ethical dimension of students — #&ithed “As students consider
different—and often conflicting—ideas, they “makeaning” that is, they think deeply

and critically about concepts; look at ethical qienes; and develop moral principles”

(p. 26).
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Teacher Pedagogy and the Socratic Method

There were two fundamental components in the tifgeedSocratic Method found
within the literature: the asking of questions #mel desired outcome of the discussion.
The question asked by the facilitator must be tesgby the goal of the instructor
(Patnode, 2002). Paul and Elder (2007) commentehsixely on the role of the
guestion in Socratic dialogue. Unlike other formgjeestioning, Socratic questioning
was defined by being “systematic, disciplined, dedp and usually focused on
foundational concepts, principles, theories, issaeproblems” (p. 36). Tredway (1995)
identified the teacher using the Socratic Method &cilitator of conversation — where
he or she guides or shepherds the students towanotain depth understanding of the
issues involved, a tolerance for other viewpoiatg] a healthy respect for the teaching
method. While the teacher is considered a guideidus (2010) believed it was crucial
that he or she not control the conversation.

Cleveland (2008) came to the realization that sitoust see their students as
already possessing knowledge that must be unleaSoedates (470-399 B.C.E.)
believed that his students already had knowled¢f@imihem and if they would respond
to his questions, that knowledge could be recalgctutors must also unlock and
uncover the knowledge their students already pegs&dsveland, 2008).

Gose (2009) concluded that college instructors lshadopt five Socratic
teaching techniques. The first technique involvekireg questions based on discussions
with interlocutors; second, the teacher shouldraske comprehensive questions that
connect and synthesize ideas; third, one needaddpt the role of devil’'s advocate and

employ the use of comedy during the dialogue; fgutte instructor needed to be
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conscious of the dynamics of the group during tlaédue; and finally, one needed to
take advantage of the different voices and per#gesin the group (Gose, 2009). The
teacher was viewed as an authority figure, fatifigaconversation, setting the
parameters and assessing the students (Browr®l2)2While it was clear that the
teacher held a high level of responsibility in thalogue, he or she must not create an
environment where the students are too dependemt tineg role of the teacher. Socratic
teachers must initiate and motivate students teldpvheir own ideas and intellect
(Brownhill, 2002). Morrell (2004) agreed arguingtla possible negative consequence to
the Socratic Method was the teacher being perceaigdte all-knowing Socrates.

Ruppel (2003) discovered that implementing a mediform of the Socratic
Method improved his Economics students’ class eag@mt, grades, and persistence in
his Microeconomics class. The modification of tleei&tic Method was for the
facilitator to ask questions that were enumeratetiadered — eliciting answers from the
students that would reflect information had hewdkd during a lecture. Ruppel (2003)
witnessed his students’ increase their attentivieaad engagement and concluded after
four weeks that student participation increasedtdube use of a modified form of the
Socratic Method (Ruppel, 2003).

In a high school United States Government class;diteet (2008) experienced
increased participation during class and “usirgyditure to connect history with current
events” (p. 12) via the Socratic Method. Studeegirhistorical writings such as the
Declaration of Independence, and Longfellow’s “PRRalere’s Ride.” They also watched
a Broadway production df776and analyzed the discussion using Flander’'s Observ

Grid. Newstreet (2008) found thought-provoking coemts based on the questions she
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asked to the readings and the musical. After fediyquing the videotape, Newstreet
(2008) concluded that her students, while involvethe Socratic Method, were
“articulate and reasoned in their discussion” @). 1
Military Leadership, JROTC, and the Socratic Method

Thomas (2009) argued that given the kind of endmaynited States must now
contend with, military leadership will need to degeskills more aligned with “the
leadership of Lewis and Clark than Patton” (p.Thday’s military leaders must
disenthrall themselves of control and structure ashabt skills in creativity, flexibility,
and critical thinking (Richardson, 2011) while alsobracing open dialogue from their
staff and encouraging a collaborative and learemgronment (Department of the
Army, 2006). Pape (2009) agreed and argued thattited States Army leadership in
the 21st century must be “characterized by collatimn and cooperation as much as it is
by direction and decision” (p. 101). Perez (201dhod this viewpoint writing that
General Petraeus, the person responsible for tBeAimy’sField Manual 3-24counter
insurgency program, asserted that military leadeesled to ultimately get the large,
strategic ideas correct. Perez (2011) further detlaeus by writing that ideas develop
differently than the process utilized by Isaac N@winh which an apple supposedly hits
him on the head, instead big ideas are born frtifa ideas that grow from free and open
discussion with colleagues (Perez, 2011). Petremaminted that his team “sought to
create situations in which individuals could thrasit different ideas” (p. 46). Petraeus
also had believed that the regular debates andsigms culminated in lucid and
thought-provoking thoughts that also assisted énetkecution of the project (Perez,

2011).
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In studying leadership development for U.S. Armpg&&e noncommissioned
officers, Army leadership training is in essen@nsformational. Army leaders must be
able to successfully work with others, enlargedis|iexpand perceptions, and participate
in productive discourse with others (Grabarczylglély, & Taylor, 2008). That last point
is further elucidated in Field Manual 6-22 (2006)ese the Department of the Army
(2006) argued that military leaders foster soldierdiscuss issues openly, pondering and
respecting various viewpoints and ideas.

Carey (2008) argued that a serious, rigorous lltseta college education was
essential for enhanced leadership skills in théamy. The person who joined the
military was considered a serious, goal-orientedqe who should seek and work
towards nobler goals than merely the mediocre doestealth and other finite things
(Carey, 2008). When the military officer engagea iliberal arts education, he or she
participated in rational thought and discoursepeeted diverse views, served as role
models and were more effective leaders. Carey (P€@&inued

A clear-eyed recognition of the limits of what wend<now and what we can

count on others agreeing with us about, a recagnthhat comes from the

philosophical investigation of the nature of knoside, contributes mightily to the

tolerating of opinions that are at odds with oumoyp. 17)

The United States Army, Navy and Marine Corps remphasized the need for
adaptability in their leadership training (Thom2809). With this in mind, Thomas
(2009) argued the importance of the Socratic Metmd teaching technique that breaks
the pattern of conformity and goes beyond the ti@uhl lecture and assessment

curriculum. According to Tucker (2007), “Leadersimpghe twenty-first century has



Influence of the Socratic Method on LeadershipISi&6

many emerging challenges, and leaders require toaieet those tests. Taking lessons
from an ancient technique for self-inspection pdeg one such tool for modern leaders
to use in their many roles” (p. 3).

By facilitating a Socratic dialogue, the leader easess students’ skills in critical
thinking and mastery of the subject discussed.Sdwratic Method has provided the
leader necessary information about his or her siigtetellectual acumen and future
development as leaders (Tucker, 2007). Patnodej20Qued that even though
leadership concerns itself with motivating peoplact, ultimately the person, not
someone else, must initiate that action. The Sdiethod of inquiry is a tool that has
assisted in the skill development so people knowmdnd where to move (Patnode,
2002).

Tucker (2007) argued that in the military, an a@ftmstructor can teach his
student pilots using the Socratic Method. As tstrirctor educated the student aircraft
pilot on various tasks, he or she taught the stualeout perceptions, plans for operation
and reasons for the decisions being made (Tuck@i)2 The method of learning
empowered the student to deal with problems infiatient, productive manner that
fostered confidence in the student. Moreover, thdent saw his or her instructor as less
of a lecturer and more of a person that listenebleangaged in discussion (Tucker, 2007).

However, Miller (2004) noted that many military scis embraced pedagogies
that were contrary to the Socratic Method of ingian. Military organizations that
focused solely on training risked developing militeeaders who were dogmatic,
uncritical and opposed to any intellectual chalefidiller, 2004). Williams (2005)

identified the leader who possessed the aforemedigualities as rigid. This type of
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leader may be useful when it comes to steadfasamebssesoluteness, but in a world
where information and reality is constantly chaggiftexibility must outweigh rigidity
(Williams, 2005).

Chapter 6 of the Department of the Army’s fieldmaal known as Field Manual
6-22 or “FM 6-22’; emphasized flexibility when identifying the impamce of being
mentally agile in military leadership. Mental atyilivas defined as being flexible in
decision-making, able to adapt to changing circams#s, and willing to consider and
implement new ideas and plans to given situatidepértment of the Army, 2006'FM
6-22” (2006) included material that emphasized “bhsis for mental agility is the
ability to reason critically while keeping an opamd to multiple possibilities until
reaching the most sensible solution” (p. 6-1).

The manual also stressed that the military leadest@so use his mental agility
in situations that required him or her to confrantl respond to problematic situations
that occurred during military operations. In orétarmental agility to be present and
active among military personnel, the leader musater a “climate that encourages team
participation. Being able to identify honest migiakn training [made] subordinates more
likely to develop their own initiative” (Departmeat the Army, 2006, p. 6-2).

The United States Army implemented flexibility ameéntal agility after the
Vietnam conflict. When it went to an all-voluntderce, many doctrinal and training
issues had to be re-assessed, as well as sotietajes that included racial issues, drug
addiction and a weakening economy (Departmentefitmy, 2006). Army leadership
was able to navigate through these issues ancedgallaccepted Army doctrine in order

to improve Army training at all levels (Departmefthe Army, 2006).
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The Junior Reserve Officer’'s Training Corps’ (JRQTdssion was and still is,
as the first year JROTC Leadership Education Tingistates “To motivate young people
to be better citizens” (Junior Reserve Officer finag Corps, 2005, p. 9). The JROTC
program was founded in 1819, when former Superdégahof the United States Military
Academy, Captain Alden Partridge, established thredcan Literary, Scientific, and
Military Academy in Norwich, Vermont (Junior Reser®@fficer Training Corps, 2005).
Currently known as Norwich University, Partridgeuedted his cadets in classical and
romance languages, law, mathematics, and militastpty. Moreover, Partridge believed
that conjoined to this education was knowledge @n to defend the United States.
JROTC programs are currently in over 1,500 schaaland the world (Junior Reserve
Officer Training Corps, 2005). In 1992, Generali@&owell, Chairman of the Joint
Chiefs of Staff, offered a proposal to increaseftimeling so that JROTC could be
implemented in 2,900 high schools across the nalibrough the lobbying efforts of
President George Bush and others on his staffratitei Senate, Congress approved the
monies that would implement JROTC programs in 3/506 schools (Funk, 2002).

Rice (2011) suggested that cadets in JROTC prognamnss become good
followers, participate in team-building exercisegar the JROTC uniform, march
correctly, and earn good grades. The curriculurtuted service learning, military
customs and courtesies, information on career optipersonal finance, character
education, critical thinking, and health and wedltheSchool leaders have indicated that
establishing JROTC programs in schools decreadeavimeal issues, curbed truancy and

increased graduation rates (Corbett & Coumbe, 2001)
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Summary

This review first examined the historical Socradad his question and answer
method of teaching. The summarized literature ihetlresearch studies that primarily
explicated the positive influence the Socratic Methas had on critical thinking and
moral reasoning, the crucial dimensions of militeegdership. Next, there was
information on the influence of the Socratic Metlstddent participation (Newstreet,
2008; Ruppel, 2003), the teacher as a facilitataliscussion (Tredway, 1995), and the
art of questioning students (Paul & Elder, 200T)d#s were also provided about the
United States military’s ideas on leadership asdilignment with the Socratic Method.
Views of both civilian and military personnel oratkership theory were included in this
literature review. This generally consisted of Wieaw that collaboration, discussion, and
critical thinking were important component to nahy leadership decision-making.
Lastly, there was information about the history &atlership curriculum of the Junior
Reserve Officer Training Corps program. Chaptee€&htescribes the methodology of
the study. Chapter Four notes the results and @h&pte includes a discussion and

recommendations for further research on the Sackédithod.
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Chapter Three: Methodology
Overview

The intent of this study was to examine the inflees (if any) of the use of the
Socratic Method on leadership development amonig dddl 12th grade JROTC cadet
leaders at a private, military boarding schoohi@ Midwest, United States, referred to in
this study as Midwest Academy. The second intethisfstudy was to examine possible
changes in pedagogy experienced by the researdtileremploying the Socratic
Method.

A pretest and posttest on leadership skills, meashy the Student Leadership
Practice Inventory, were administered to the 1hith B2th grade cadets involved in the
study during spring, 2012 and the 2012-2013 scheat. Data collection included
student and teacher journaling through use ofvveng style, student observations by
the teacher/researcher through use of the Sodaticod Observation Instrument, video
recordings of class sessions, and interview questi the end of the year.

Problem Statement

Prior to this study there was limited researchheneffects of the Socratic Method
on leadership development. In particular, the nedes found no research on the use of
the Socratic Method in Junior Reserve Officer TiraagrPrograms. The purpose of this
study was to examine the role the Socratic Metramtidn JROTC cadet leaders at the
academy. The study design allowed the researctarserve the development of
leadership among 11th and 12th grade cadet lead®rsvere taking a course in Western

Intellectual History during spring, 2012 and théien2012-2013 school year. The
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research study also examined possible modificatiotise researcher’s teaching methods
while employing the Socratic Method in his Westenellectual History class.
Subjects

The study first began with involvement of participgenrolled as students in the
course Western Intellectual History at Midwest Aeaxy during the second semester of
spring, 2012. The research study then continueld avfocus upon the study participants
enrolled in the same course during the 2012-20h8dg/ear. There were three cadets
enrolled in spring, 2012; and two out of the thnexre cadet leaders. There were four
cadets enrolled for the 2012-2013 school year tarek of the four were cadet leaders.
During spring, 2012, there were two cadet leaderslved in the research study. Cadet 2
(C2) and Cadet 3 (C3) were both in 12th grade acti beld a major leadership role in
the Midwest Academy structure. Since the Midwesademy in the United States was an
all-boys school, all of the subjects were malec8ithis research study was designed
within one classroom and one school, it was imperdhat a great deal of information
about each cadet be included in the study. Howdiveresearcher must also consider the
anonymity of participants. Therefore, the details @elivered in general characteristic
categories. This included age, geographic locatiears at the Midwest Academy, and
academic background. This Information will be dethin Chapter Four.
Sampling Procedure

Cadets voluntarily enrolled in the Western Intellet History course; and this
class was an elective and open to 11th and 12tegradets only. The two cadets
involved in the study during spring, 2012 were iifeed as C2 and C3. For the 2012-

2013 school year there were four cadets in theschasd three cadet leaders participated
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in the study and were identified as C4, C5 and@fglets who volunteered to participate
in the action research study who were under theo&8, required a consent form signed
by their parent or guardian. Participants who vagyed 18 or older signed an adult
consent form.

Classes were held each day of the week, Mondaidaywith all classes
between 38 and 46 minutes in length. Cadets froti the spring of 2012 and the fall
and spring of 2012-2013 were assigned a nightlglingeof two to five pages in length.
The following day an opening question was askedither the researcher or a cadet. For
the first two weeks the researcher began the dsmudy modeling an open-ended
guestion. The researcher expected the cadets &ysiadd the type of questions that
should be asked by the researcher’'s modeling.

Research Setting

Enroliment at Midwest Academy was comprised of botarnational students
and those born and raised in the United Statesathdemy served male students in
grades 6 through 12 and offered a military-typadtire as its environment. The study
was conducted on the campus of the Midwest Acadsumng spring, 2012, and the
entire 2012-2013 school year. Permission to conthéctesearch was granted to the
researcher by the president of the Midwest Acadéag Appendix A). The pre and
posttests were administered in the library medrdase The cadet journaling, video-
recording, and interview questions were conduatetieé Primary Investigator’s office,
which was also the location of the Western IntéllatHistory class sessions.

JROTC Cadet Officers have leadership responsdslitit the Midwest Academy.

A battalion organizational structure was implemdnteith the Battalion Commander as
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the senior ranking cadet (H.L. Suddarth, persooairmunication, August 16, 2013). The
Battalion Commander leads the battalion at alltaryi formations, delegates
responsibilities to his staff, regularly works witke cadet leaders of each company,
evaluates his staff and battalion, and is ultinyatesponsible for the performance of the
battalion (Junior Reserve Officer Training Corp802). The Battalion Commander’s
staff was comprised of the S1 (Battalion AdjutaBg, (Security and Intelligence
Officer), S3 (Operations Officer), S4 (Supply O#rg, S5 (Public Affairs Officer) and S6
(Discipline Officer) (H. L. Suddarth, personal commmication, August 16, 2013).

The S1 (Battalion Adjutant) is “the administratiagsistant to the battalion
commander” (Junior Reserve Officer Training Cog805). The S1 maintained the
personnel files of all the cadets in the batta{il@Gr\WV. Seibert, personal communication,
August 17, 2013). There were also four Company @anders who were also cadet
officers; each one oversaw a barracks on campdssach Company Commander had an
Executive Officer. Moreover, each Company Commaihaerthree Platoon Leaders who
were responsible for each floor of the barrack8\(GSeibert, personal communication,
August 17, 2013).

The road to becoming a JROTC cadet officer at tioadst Academy was an
arduous one. According to the Midwest Academy’se&t&thndbook (2013):

All men were born with some power of leadershiys trait has been more

clearly developed in some cadets than others. dtivéhe power of each cadet to

develop his own qualities of leadership by follog/principles which have been

found tried and true down through the years. (p. 49
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The Cadet Handbook (2013) stated that a cadetr@aglst be self-reflective and
open to improvement, accept responsibilities anddmisive, have a strong sense of
loyalty and duty, and possess the energy and tsiaecomplish a mission. The Cadet
Handbook (2013) described the cadet leader agsglflinafraid of failure, and one to
exhibit a strong sense of justice. He must alwaysraunicate with his staff and
accomplish the mission.

Furthermore, cadets “cannot have any major dis@pyi infractions” (Cadet
Handbook, 2013). A major infraction in the CadenHlaook (2013) was defined as “any
infraction of ten tours or more” (p. 55). A touragransgression written by the staff
member or instructor describing the inappropriaediby the cadet (G.W. Seibert,
personal communication, December 21, 2013). Oneetguals a half an hour of physical
training under the direction of an adult staff mem{s.W. Seibert, personal
communication, December 21, 2013). A cadet canae¢ ltommitted an Honor Code
violation during the period of time a cadet woulldonsidered for promotion (Cadet
Handbook, 2013). The Cadet Honor Code was statdteihandbook as “I am truthful,
virtuous, and respectful; | will inspire othersporsue this code” (Cadet Handbook,
2013, p.145).

The academic criterion for promotion as a cadatdeavas as follows:
for the ranks of Sergeant and below, a cadet trauxst a monthly GPA of 2.0 with no
failing grade and not have more than two “no honmiivooted on his academic record
(Cadet Handbook, 2013). For all ranks Staff Sergaad above, a cadet must have a

monthly GPA of 2.5 with no failing grade and notnathan two “no homework” on his
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academic record. For all commissioned officer pos#, a cadet may not have any grade
of “D” or “F” for the month (Cadet Handbook, 2013).

A promotion board ultimately determined whetheadet became an officer. The
promotion board met periodically throughout thery@ath a final board that met in May
to determine the following top positions for thecaming school year (G.W. Seibert,
personal communication, August 17, 2013). The ptondoard was comprised of the
Commandant of Cadets, Senior Army Instructor, Defafscademics, Middle School
Principal, Athletic Director, Executive Officer, @ctor of Residential Life, the Evening
Assistant Commandant (non-voting), and the Day skast Commandant (non-voting)
(G.W. Seibert, personal communication, August 12,3).

The Commandant reported to the Director of Cadket &ind managed the
Assistant Commandants, otherwise known as Mentdesalso ensured that his staff was
trained in handling cadets and in dealing with lgmaging situations (A. K. Groves,
personal communication, November 5, 2013). Beitigmately responsible for cadet
discipline, the Commandant worked closely with Brean to ensure gentlemanly
behavior among the cadet corps during the acadeayi¢A.K. Groves, personal
communication, November 5, 2013). The Commandaat \@brked closely with the
Mentors to ensure that evening time in the barraws productive and enjoyable, and
along with the other members of the promotion bparalde recommendations to the
President concerning leadership positions. Furtbegnthe Commandant also made
recommendations to the President concerning cagedsons (A.K. Groves, personal

communication, November 5, 2013). He developedn pf action for cadets who



Influence of the Socratic Method on LeadershipISkib

created issues in the academic building or barrdedped sponsor Drug and Alcohol
Awareness programs, and strictly enforced a No4ktpand Anti-Bullying policy.

The Senior Army Instructor was the Chair of the JRDepartment. As Chair,
the Senior Army Instructor (SAIl) managed the twired U.S. Army First Sergeants
who, along with the SAI, taught JROTC classes (A3oves, personal communication,
November 5, 2013). The SAl, in concert with hidfstaas also responsible for cadet
inspections that occurred anytime, but were nogrtedld on the weekends. However,
the SAl reserved the right to inspect cadets attiamg he deemed appropriate (A.K.
Groves, personal communication, November 5, 20h3jpections included living
guarters, personal grooming, and the wearing o€#uet uniform. JROTC instruction
was built into the academic day and every cadet bdavded was required to enroll in
JROTC (A.K. Groves, personal communication, Noventh013).

However, JROTC assessment of cadets did not omlyroe the classroom.
Cadets were assessed by their JROTC instructorsgdBunday reviews and inspections.
The SAI along with his staff must be evaluated iy Department of the Army (A.K.
Groves, personal communication, November 5, 2QM8)eover, the final evaluation of
the school’'s JROTC program occurred in April, wineembers of the Department of the
Army or staff from a college JROTC unit inspectbed school’'s JROTC unit (A.K.
Groves, personal communication, November 5, 2003. SAl's supervisor served as
the Director of Cadet Life. However, the Dean eattd the SAI and his staff's
classroom teaching (A. K. Groves, personal comnatitio, November 5, 2013).

The Dean reported directly to the President arehd#d the bi-weekly Director’s

meetings (A. K. Groves, personal communication, &oler 5, 2013). Moreover, the
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Dean was responsible for the entire sixth througihh rade academic program. Hence,
he was responsible for the development and impreweiof the College Counseling
Department, Learning Center, Mathematics Departn@utial Studies Department,
English Department, English as a Second Languaggr&m, Foreign Language
Department, Science Department, and Fine Arts Deyeart (A.K. Groves, personal
communication, November 5, 2013). The Dean man#geteachers, and evaluated their
classroom instruction both formally and informallfhrough specific committees, the
Dean developed curriculum and worked toward imprg\&tudent achievement. The
Dean handled immediate cadet discipline, howev#neiinfractions were serious
enough, he would refer them to the Commandant (&ives, personal communication,
November 5, 2013). In concert with the Registrat Bhddle School Principal, the Dean
developed cadet academic schedules, ensured ¢hatdldemic building was safe and
secure, and delegated responsibilities to his eyt Chairs, who made up the
Academic Committee that met at least once a mamdldéscussed and made academic
decisions.

The Middle School Principal was responsible fordady administration of the
sixth through eighth grade academic program. Caresgtty, he was responsible for the
development and management of the mathematicsl sbadies, science, and English
program in the middle school and also responsini¢hfe development and improvement
of middle school teacher pedagogy (A.K. Grovess@eal communication, November 5,
2013). The Middle School Principal worked in coneeith the Dean to ensure that
teaching methods were progressive, innovative na@aningful. The daily discipline in

the middle school was also handled by the MiddleoStPrincipal, however, major



Influence of the Socratic Method on LeadershipISki8

cadet infractions were taken to the Dean and utéiypao the Commandant if warranted.
The Middle School Principal also managed a budgeétatended the bi-weekly School
Director’'s meeting (A. K. Grovegersonal communication, November 5, 2013).

The Athletic Director reported to the Dean and nggoban athletic budget (A. K.
Groves, personal communication, November 5, 20H8) was responsible for the
management of the entire athletic program at the@ny and was also responsible for
the athletic scheduling and transportation to &thkvents (Academic Procedural
Manual, 2013). The Athletic Director kept closeck®f the school calendar and
informed the Dean and other administrators aboabmnng athletic events. The Athletic
Director also counseled cadets on behavior anmidétiwhen they were involved in
athletics. The Athletic Director also managed ttidegic honor club callet Club in
which Cadets who earned two consecutive varsitgretould then be inducted.

The Executive Officer was the immediate superviedhe Director of Cadet
Life, the Quartermaster Department, Food OperatiBogdings and Grounds, the Cadet
Hospital and also took command of the school wherPresident was absent (A.K.
Groves, personal communication, November 5, 2003. Executive Officer also
assisted in the planning of school dances, Alumeants, Homecoming, Fall Family
Weekend, and Spring Family Weekend and worked thehCommandant in developing
young cadet leaders. He was the liaison to the Msivcademy’'s summer camps and
worked on special projects for the President (AGKoves, personal communication,
November 5, 2013).

Assistant Commandants, otherwise known as Menigns residential

supervisors who normally managed cadet life andpmlise in the evenings. There were
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two mentors to a company of cadets who would mertadets with their social,
emotional, and leadership development (G.W. Seipersonal communication, August
17, 2013). They ensured that there was safety exutisy in the barracks and reported
any behavioral issues to the Commandant. Mentscsadsumed the role of counselors
and confidants to the cadets (G.W. Seibert, petsmmamunication, August 17, 2013).

Cadets were chosen Officers based upon the recodanens of the
aforementioned administrators. The members of ta@dreviewed the file of each cadet
and reviewed specific categories: grades, homewomikpletion, behavior, following
orders, fulfilling assigned duties, behaving inemtiemanly fashion, participation in
extracurricular activities and if they displayedtaady, controlled personality (G.W.
Seibert, personal communication, August 17, 20IB¢ board participated in the
discussion that was normally led by the Commandanéwing each cadet who was
reviewed for promotion. The decisions on cadet mtons were based on majority vote
of those in attendance. Once the votes were detedhior each cadet, the Commandant
would present the recommendations to the Presfdeapproval (G.W. Seibert, personal
communication, August 17, 2013).
Internal and External Validity

Fraenkel and Wallen (2003) wrote that internaldigi“means that any
relationship observed between two or more variafihesild be unambiguous as to what
it means rather than being due to 'something elge”179). A threat to internal validity
was the researcher’s bias that the Socratic Meshodld be used at some level in
JROTC leadership training and development. Andiinerat was the researcher’s role as

teacher and Dean of Academics to the subject gaatits. Consequently, subject
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participants may have answered questions and rdsgddn the study based on their
perceptions of the researcher’s desired outcomesth&r possible threat to internal
validity was the Hawthorne Effect (Fraenkel & Wall€003).

The Hawthorne Effect occurs when subjects partizigan a study sense that
they are being given special attention and treatmidns may have occurred in this
study, since the researcher provided attentiohdstibject participants (Fraenkel &
Wallen, 2003). Internal validity can also be commpiged in this research study since
leadership development was already heavily empbdsind taught in various domains at
the Midwest Academy. Furthermore, the cadet leaiddtss research study already had
leadership training in their previous years atNhdwest Academy in the United States.

Salkind (2003) defined external validity as theulssof an original study being
generalized and applied to other samples and ukign&rom the population the original
sample came from. External validity can be threaddpecause there cannot be any
generalizability. This study occurred in one classn and one school of a specific
academic description.

Research Design

The researcher took a qualitative, action reseanchcase study perspective.
During spring, 2012, the following data collectimols were utilized: a) leadership skills
inventory; b) journals (both student and teachH&rpbservation by the researcher
through a Socratic Observation Instrument; andndl)a the year interviews. For the
2012-2013 school year the following tools were usgdeadership skills inventory; b)
journals (both student and teacher); c) observatiorstructor of student); d) video-

recordings of class sessions; and e) end of theilyesaviews.
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Salkind (2003) noted that in the past 25 yearsitgli?e research has been
considered a respectable approach to understaodio@l research questions. The
essence of qualitative research was put succibgtiMaxwell (2005). He wrote:

Design in qualitative research is an ongoing pretleat involves “tacking” back
and forth between the different components of #&&gh, assessing the
implications of goals, theories, research questiorethods, and validity threats
of one another. It does not begin from a predeteechistarting point or proceed
through a fixed sequence of steps, but involveeraannection and interaction
among the different design components. (p. 3)

McEwan and McEwan (2003) identified action reseaslser driven research,
which was used to improve upon “school-based naedgroblems that are impeding
the school’s progress toward specific goals andchately the achievement of its mission
and vision” (p. 131). Mertler (2009) agreed anduadyfurther that action research
assisted the educator on “insight into better, nediective means of achieving desirable
educational outcomes” (p. 12). Boog (2003) maimdithat action research was intended
to develop the subject’s research participantstalbd problem solve, improve
opportunities for self-actualization, and “to hawere influence on the functioning and
decision making processes of organizations andutisnhs from the context in which
they act” (p. 426).

Action research began with the philosopher Arist¢Boog, 2003) and was
argued by some that his philosophical endeavors weesult of action research
(Eikeland, 2006). In hislicomachean Ethic#\ristotle intelligently explicated the many

kinds of human action and the reasons for theseractBeing able to know the good and
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apply it in the right situations was called phrasdxy Aristotle (Carr, 2006). Eikeland
(2006) defined Aristotle’s idea of phronesis asmallof practical wisdom, judgment or
prudence.

The implementation of action research in America eagendered by the
philosophical movement called pragmatism, the Giggsychologist Kurt Lewin and the
psycho-analyst, Moreno (Boog, 2003). However, Glasset al. (2012) wrote “it is more
accurate to think of it [action research] as areertsle production with a number of
social activists, governmental and nongovernmentgnizations, and researchers
having direct and indirect influences” (p. 273).

The philosophical foundation for the first idereifi action research study came
from John Dewey (Boog, 2003). Several years latat Kewin (1890 — 1947) actually
began a practice dedicated to action research (Bffi$). Lewin changed the researcher
from an outsider, to an active participant whilealaMoreno, a Viennese psychiatrist,
used group work in his studies where the analysted an authority figure (Boog,
2003). Steven Corey of the Teachers College atrGloil University was one of the first
educators to implement action research and condetind¢ once the scientific method
was applied to education and the teacher was &ctiveolved in his or her own
research, improvements and change in teachingiggastiuld happen (Ferrance, 2011).

Salkind (2003) defined a case study as a reseagetihoeh that studies a particular
subject in a distinctive environment and believétefe is simply no way to get a richer
account of what is occurring than through a caseyst(p. 213). Case studies utilize a
variety of techniques in data collection includio@servations, personal interviews, and

the analysis of records (Salkind, 2003). Sigmurel#rfirst used the case study method
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which resulted in the progress of his personaltyadlopment theory and the free
association method that dealt with mental disor{®atkind, 2003).

There are three kinds of case studies: intrinegtyumental, and multiple or
collective case study. The intrinsic case studggsahe researcher as the investigator
who is fundamentally concerned with an individuaagarticular situation (Fraenkel &
Wallen, 2003). The instrumental case study desstibe investigator as an individual
who is interested in more than a particular pexwusituation; he or she is interested in a
case as it relates to a larger issue (Fraenkel &W&£003). Lastly, there is the multiple
or collective case study in which the investigasanvolved in several cases
simultaneously and the final results are includegat of a larger research project
(Fraenkel & Wallen, 2003). For the purpose of 8tigly the researcher defined this case
study as intrinsic.

Instrumentation

The Student Leadership Practice Inventory gaugetksts’ leadership through
the Five Practices of Leadership: a) Model the Wiynspire a Shared Vision; c)
Challenge the Process; d) Enable Others to Acteaiithcourage the Heart. For each of
the five practices, there were six leadership dtarsstics. The Student Leadership
Practice Inventory for the fall and spring of 2024@13 further articulated each leadership
characteristic. For example, whereas the firstdestdp characteristic for “Model the
Way” (Kouzes & Posner, 2009, p. 4) for the sprin@@12 was “Sets a personal
example,” (p. 4) the same characteristic for thiédrad Spring of 2012-2013 was “Sets a

personal example of what he or she expects fromr gihople” (p. 6). For practical
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purposes, the researcher chose to list the leadearisaracteristics (Kouzes & Posner)

from the spring of 2012:
Model the Way: a) Sets a personal example; b) Aligns others withcjples and
standards; c) Follows through on promises; d) @&sdback about actions; d)
Build consensus on values; and e) Talks about saund principles.
Inspire a Shared Vision:a) Looks ahead and communicates future; b) Describe
ideal capabilities; c¢) Talks about vision of théuhe; d) Shows others how their
interests can be realized; e) Paints “big pictafejroup aspirations; and f)
Communicates purpose and meaning.
Challenge the Processa) Develops skills and abilities; b) Helps othereet
risks; c) Searches outside organizations for inhiegavays to improve; d) Asks
‘What can we learn?’; e) Makes certain that ggalens, and milestones are set;
and f) Takes initiative in experimenting.
Enable Others to Act:a) Fosters cooperative relationships; b) Activediehs; c)
Treats others with respect; d) Supports decisitmsrgeople make; e) Gives
people choice about how to do their work; and §vites leadership
opportunities.
Encourage the Heart:a) Praises people; b) Encourages others; c) Povide
support and appreciation; d) Publicly recognizegahent with values; e)
Celebrates accomplishments; and f) Creatively neieceg people. (Kouzes &
Posner, 2009, pp. 4-13)
All student participants and the researcher wratenjal entries every Friday

during the data collection period. The topics fo journal entries consisted of leadership
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and its relation to the specific philosopher beingered, general attitudes and thoughts
about the specific philosopher being discussegomeses to specific leadership situations
posed to the cadet participants, and any connetditme philosophers’ thoughts and the
Five Practices of Leadership. In April of 2013, theearcher had three class sessions
video-taped for two reasons: to observe any disocnss leadership by the cadet
participants and to see if there was any changfgeimesearcher’s pedagogy. Lastly, all
participants were interviewed (see Appendix C)H®ymilitary school’s Executive

Officer. The Executive Officer asked 20 questioossisting of the cadets’ perceptions
of their leadership development.

A Socratic Method Observation sheet (See AppendjdBveloped by the
researcher, was completed by the researcher evidiayFA total of 26 observations
occurred and were 46 minutes in length. The rebeameasured the students’ behaviors
during the observations by placing them into tleaegories: Full Evidence, Some
Evidence, or No Evidence. Full Evidence was defiag@xhibiting the respective trait
four times per a 46 minute class session. Somepealwas defined as exhibiting the
respective trait two to three times per a 46 mimlgtgervation period. No evidence
indicated that the students did not exhibit thé &all. The researcher developed these
categories and definitions to each category.

The purpose of these observations was to collg¢atreégarding the level of six
traits developed by the researcher and utilizethbyparticipants in the study: critical
thinking, listening skills, respectful behaviorpping questions, encourages thinking and
participation in others, ethical behavior and valaad principles. The researcher video-

recorded three class sessions, which were 46 onidites in length for each recording.
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The purpose of video recording was to later desaity behavior of the researcher that
occurred as related to his pedagogy. The reseaatd®ascertained evidence of possible
themes of leadership raised during the discussiommrticular the Five Leadership
Practices identified in the Student Leadership trras Inventory. A staff member
employed at the academy, administered to the ged@tipants an end of the year
guestionnaire (see Appendix B).
Data Analysis

Maxwell (2005) noted that the researcher shouldkworhis/her data analysis
immediately after questions or observations haweiwed. Therefore the researcher
analyzed the data immediately after the data dudleperiod ended. The researcher first
analyzed the leadership skills of each cadet utdithe pre/posttest of the Student
Leadership Practice Inventory. According to Maxw2005) the purpose of coding was
not to enumerate things, but to categorize the idateder to compare things in the same
category and develop concepts. All major themegweted from all journal entries and
the researcher aligned each emergent theme witlivkd_eadership Practices. The
researcher used the Socratic Method Observatidruiment to detail his teaching and
behaviors in the class among his cadet participdins researcher also analyzed and
critiqued the videography to identify any possileladership themes and/or development
of the researcher’s pedagogy. Lastly, the reseandued data that emerged from the
cadets’ interviews at the end of the year.
Lesson Design in the Western Intellectual History Gurse

The researcher’s lesson design in Western Intaéé¢tistory consisted of

classroom discussions based on excerpts from #da ggxts of Western Civilization
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utilizing the teaching design, Socratic Method. Tégearcher’s intention for this class
was to expose cadets to the thinkers and classidaigs of the past, in particular those
philosophers who influenced historical thoughthia Western World. The researcher
designed this course using tAenceton Readings in Political Thoughdited by Cohen
and Fermon (1996). The researcher had an init@eance with the Socratic Method
due to his time as a graduate student at a caltetjee southwest United States which
incorporated the Socratic Method in all undergrael@md graduate courses. The
researcher also had knowledge and experience iteWidgerature, Western philosophy
and classical thought, based on his studies diniswgndergraduate years and during his
time in graduate school.

The cadet assigned readings (excerpts) were asvilPericles’ Funeral Oration
by ThucydidesThe ApologyandThe Republibdy Plato,The PoliticsandThe
Nicomachean Ethicy Aristotle,On the Republiby Cicero,City of Godby Augustine,
excerpts from Thomas Aquinas’ ideas on politics amdand hisTreatise on Law
Niccolo Machiavelli’'sThe PrinceandDiscourses on LivyThe Leviatharby Thomas
Hobbes,The Second Treatise on Governmantohn LockeOn the Social Contradiy
Jean-Jacque Roussedte Wealth of Nationsy Adam SmithThe Federalist Papersy
Publius,The Declaration of the Rights of Man and CitizZReflections on the Revolution
in Franceby Edmund BurkeDeclaration of the Rights of Women and Citizepdarie-
Olympes de Gouges, Vindication of the Rights of Womby Mary Wollstonecratft,
Jeremy Bentham’An Introduction to the Principles of Morals and liggtion, John
Stuart Mill's On Liberty Alexis de Tocqueville’®emocracy in AmericaG.W.F.

Hegel’'sPhilosophy of RightfThe Communist ManifesemdCapital by Karl Marx,0On
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the Genealogy of Moralgy Friedrich Nietzsche, Max WebePslitics as a Vocation
V.l. Lenin’s The State and RevolutioRascismby Benito MussoliniThe Origins of
Totalitarianismby Hannah Arendt, and/hat is Political Philosophiy Leo Strauss.
Case Study of Participants

Cadet 2 (C2) was born and raised in the MidwestddrStates. He spent three
years at Midwest Academy and attended public schiwot to coming to the researched
military school. For spring, 2012, C2 was a seaiud fulfilled major leadership duties.
His position was one of the important and influehpiositions at the military school.
C2’'s responsibilities included being in charge afi€t Corps discipline, supervising and
training the Color Guard (a group of cadets tharsee flag detail), and managing the
other non-commissioned officers in the corps. Toen@andant of Cadets described C2
as someone with good communication skills, energetstructive and quite mature for
his age. Besides enroliment in Western Intelledtistory, C2 also studied Algebra Il,
third year Junior Reserve Officer Training Cor@Q@IrcC Iil), Composition | for college
credit, Advanced Placement Economics, and Honats8ts (Midwest Military
Academy Student Transcript Official Record, 2012).

Cadet 3 (C3) was a senior and held a major lehigtersle at the start of spring,
2012, since this was his fourth year in attendatd¢be researched military school. The
researcher perceived this as 'impressive’ sincatteeage time a cadet spends at the
military school is two years. C3’s formal positiceguired him to assist the Battalion
Commander (the top cadet officer) in managing th#dlion staff, ensuring that they
performed their duties. The Commandant believatd @8 exhibited maturity,

resourcefulness and the experience to fulfill ises$. Besides Western Intellectual
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History, C3 studied Economics, Senior English, Hsrfétatistics, Spanish Il, and
JROTC IV during the 2012-2013 school year (Midwdsitary Academy Student
Official Record, 2012).

C4 was an international student. Since Englishneadis native language, the
researcher perceived that C4 struggled with Endgisguage acquisition skills,
especially in writing, evidenced in C4’s journakres. C4 stayed two years at the school
and his final rank placed him in a major leadersblp. His responsibilities included
inspecting rooms, cadet uniforms, assigning dui¢be barracks, and monitoring the
behavior of his cadets in the barracks and in taelemic building. Besides Western
Intellectual History, C4 studied Chemistry, EnglishJROTC IV, Biology, Honors
Statistics, and Economics (Midwest Military AcadeBtydent Transcript Official
Record, 2013).

C5 was from an urban Midwest area. He attendeddaviest Urban public school
before attending the military school and was peextby the researcher as an ‘average’
student. He played varsity football during the 2@04.3 school year. As a cadet leader
with an assigned rank, C5 had to monitor cadetplise, work closely with First
Sergeants in the Cadet Corps and develop plangiohdor productive cadet behavior in
the barracks. Along with Western Intellectual HrgtdC5 studied Journalism,
Biochemistry, JROTC IV, English IV, Honors Stattstj and Economics (Midwest
Military Academy Student Official Record, 2013).

C6 lived outside the United States. His mother Magican and his father was
from Uruguay. C6’s English Language acquisitiorliskiere perceived by the researcher

as ‘moderately good’; English was not his firstgaage. As a cadet leader for a
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company, C6 had the important duty of leading cadecommissioned officers.
Moreover, noncommissioned officers would seek big@ and guidance when
problems arose. Besides Western Intellectual Histoé studied English I, Web
Commerce, JROTC IV, English IV, Honors Statistensg Economics (Midwest Military
Academy Student Official Record, 2013).
Summary

This study examined the use of the Socratic Methdalo Western Intellectual
History classes taught by the same instructor,jiosering, 2012 and the 2012— 2013
school year in order to study any possible devekamm leadership among the cadet
participants. This study also investigated the ibdgy of any change in pedagogy
experienced by the instructor while using the Societhod in delivery of course
content. The research study occurred on the caoifthe Midwest Academy in the
researcher’s Western Intellectual History class fidsearcher utilized an action research
case study methodology and analyzed all dataiatijithe Student Leadership Practice
Inventory as the pre and posttest, the Socrati©ibteObservation Instrument,
videography, and the coding of cadet journal est@s well as answers to the end of the

year interview questions. The following chapter wilicidate the findings.



Influence of the Socratic Method on LeadershipISial

Chapter Four: Results
Overview

This action research case study investigated thsilple influence the Socratic
Method had on the leadership skills of cadet lemdér military school in the Midwest,
United States. The focus of this research studytowagamine the possible development
of leadership skills among cadet leaders who ppétied in Socratic dialogues while
enrolled in a Western Intellectual History counglereover, the researcher was curious to
find out if his instruction methodology changedthg use of the Socratic Method in
terms of assessment design, lesson design, andqupda

The research questions for this study were: 1) doas the Socratic Method of
learning develop leadership skills among11th artt §itade JROTC Cadet Officers at a
private, military boarding school and 2) What dre thanges (if any) in the instructor’s
pedagogy when using the Socratic method of leartwirttpvelop leadership skills among
11th and 12th grade JROTC Cadet Officers at a f@ivailitary boarding school?

The participants in the research study were twefckéders during spring, 2012
and three cadet leaders during the 2012-2013 s¢leaol The cadets in both classes
came with little to no experience in the use of $loeratic Method. The researcher
referenced experts on this particular teachingrtiegle and delved deeply into the nature
and role of the 'Socratic question’.

The researcher offered general comments abeubté of the Socratic Method
to the cadets in spring, 2012. In lecturing onrthture and techniques concerning the
Socratic Method, the researcher referenced the ide&raybill (2006). These comments

included that the Socratic Method was not a deliatea dialogue. Moreover, the
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Socratic Method included a text, an opening quasaod active listening (Grayhbill,
2006). Along with the work of Graybill (2006), tihesearcher broached the importance
of the Socratic question by also lecturing fromIRend Elder’'s (2007) series of articles
entitled “Critical Thinking: The Art of Socraticu@stioning” during the 2012-2013
school year. The researcher particularly stredsednportance of the question going in-
depth and “understanding and assessing the thirdinthers” (p. 36).

As described in Chapter Three, both spring, 2012the 2012-2013 school year
took a pretest and posttest, wrote journal en&iesy Friday, were observed by the
researcher through the use of the Socratic MetHmkeation Instrument, and answered
end-of-the-year questions by an administrator ftbenresearched Midwest Military
Academy in the United States.

As part of the research study, the researcher nelgabto the same Friday journal
guestions as his cadets. These journal entrieg alith the observations conducted using
the Socratic Method Observation Instrument, comgidetailed the researcher’s
pedagogical development throughout the spring, 20itPthe 2012-2013 school year.
This research study formally began during the gpsemester of 2012 in which two
cadets were enrolled in the course, Western Icteléd History. The researcher identified
these students as C2 and C3 respectively. Botlestsidvere perceived as leaders.

During spring, 2012, the researcher’s intentios veaallow for as much journal
free-writing as possible. Since the researchernmaalved his students in this project
mid-year, he wanted to make it as uncomplicatedfi@edflowing as possible. At times,
the researcher asked his students to answer spgeéstions he had posed. The

researcher concentrated his efforts on developioige epecific journal entry prompts for
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the 2012-2013 school year. However, the prompteabkgned to the same readings as
assigned to spring, 2012.
Emerging Themes — Coded Information

To analyze the journal entries, descriptive coduag employed in this
action research study. For the cadets in spring2 2he data was gathered from journal
entries and responses to an end of year questreniidie data for the cadets of the 2012-
2013 school year was gathered from journal entaeswers to an end of year
guestionnaire, and video-recordings of several @adntellectual History classes. The
instructor wrote journal entries during the entlega collection period.

Although not for spring, 2012, Power was a recgrtileeme during the 2012-
2013 school year. However, unlike spring, 2018,2012-2013 school year seemed to
theorize on the relationship between Power, Se#rést, and a Connection with the
People’s Interest. For example, in January, thesalas discussing Adam Smith’s
Wealth of NationsThe journal entry question was “Adam Smith taksut mutual self-
interest as a way to accomplish things. How carualigelf-interest help the leader?” C4
wrote in a January, 25th, 2013 journal entry tfaté¢ader allway(sic) need to have his
own interest to make people have the same in{er®@sf we don’t(sic) have an interest
then we won{sic) have ar{(sic) specific gol(sic).”

In the middle of February, 2013, we were readimg @onversing about the
Declaration of the Rights of Man and Citizemmposed by a group of leaders within the
National Assembly in France. We were simultaneoasgplicatingThe Federalist Papers
written by James Madison, Alexander Hamilton anthdday. On February 15th, 2013,

C5 wrote about Power and the Understanding of @alfSubordinates. For instance,
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similar to C4’s January 25th, 2013 journal entr§, discussed the importance of the
leader understanding him or herself and his opleeple. He wrote: “as a leader whether
power is given or power is earned or taken thatdér not only needs to keep his people
in check by himself as well.”

C6 also wrote about the synergistic relationshipvben the leader and his or her
followers. As did C4 on January 25th, 2013, C6 edion the leader accomplishing his
interests through his or her subordinates’ intsrégirst of all your interest could be at
the end the same interest as your subordinata$that’s not the case you could use
your subordinates interest to accomplish yours.”

Another emerging theme that came to the forefrcag what the researcher
termed Caring/Respecting Subordinates/People. 8earcher found this to be a
consistent theme in the data collected for the 202013 school year, but not for spring,
2012. For example, in April of 2013, we were addimag the economic and social issues
theorized by G.W.F. Hegel and Karl Marx. In respagdo these thinkers’ ideas, C4
wrote: “Both philosophers care a lot about the pedom their society and we can
concidet(sic) that they don’(sic) only (sic) look for their selfsic), to find the way to
get all society as happy and peacefsiit) as we can.”

Caring for or respecting subordinates was a peexdheme in C5’s journal
entries. In one noteworthy journal entry, C5 wagpomding to this journal question on
December 7th, 2012: “Hobbes mentions the use oBthlden Rule in his philosophy.
How can a leader use the Golden Rule in his leagersC5 wrote: “This can be used in

leadership by a leader because if a leader shapgceto a subordinate instead of
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yelling at him all the time then there is a chatiwd the subordinate may respect the
leader for respecting him.”

C5 continued his theme of leadership based ong&wmothers. In critiquing
Max Weber’s analysis of passion in the politicabacC5 wrote in an undated journal
entry: “If a leader is passionate about betteriv@rtsubordinates and makes sure that
everyone can work together and puts enough efitwtit then he will be passionate.”

Table 1

Themes from Journal Entries and Aligned with Fieadership Practices

Themes from Journal Entries Five Leadership Practices

Self-Interest Challenge the Process, Model the Way

Connection with People’s Enable Others to Act, Inspire a Shared Vision, &hgke the
Interests Process, Model the Way

Understanding Self and Enable Others to Act, Inspire a Shared Vision, Enage the
Subordinates Heart, Challenge the Process, Model the Way

Leader’s Interests Through Enable Others to Act, Inspire a Shared Vision, Enage the

Subordinates Interests Heart, Challenge the Process, Model the Way
Caring for People Encourage the Heart, Enable Others to Act, Inspighared
Vision

Respect to Subordinates Enable Others to Act, Inspire a Shared Vision, Enage the
Heart

Subordinate Respects Leade Challenge the Process, Model the Way, Inspire aggha
Vision

Improving Their Subordinate Enable Others to Act, Inspire a Shared Vision, Mtite
Way, Challenge the Process, Encourage the Heart

Everyone Working Together Enable Others to Act, Inspire a Shared Vision, Mdite
Way, Challenge the Process, Encourage the Heart

Justice as a Leader Enable Others to Act, Inspire a Shared Vision, Mdide
Way, Encourage the Heart

C6 also indicated that the leader must respondeméeds of his or her people
and exercise justice. In writing about Hobbes’ uisobn of the Golden Rule in his

philosophy, C6 wrote:
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you as a leader need to have justice because i@inot just people won'’t

follow you because they will think that you just éléor your own good. For

example if you treat others better than you treatMexican kid he is not going to
follow you and that is not a leadership skill.

Several key themes the researcher discoveretdarlass of 2012 and the class
of 2013 journal entries correlated with the Fivadership Practices as revealed in Table
1.

Themes that emerged from the journal entries tleaewot identifiable in the
Five Leadership Practices noted by the researches: WBoing beyond Rights and Selfish
Leader without Justice.

Emerging Themes — End of Year Questionnaire

As detailed in Chapter Three, all cadet participaasponded to 19 interview
guestions (See Appendix C) asked by the Executfliedd of the Midwest Academy.
The researcher discovered a unique set of emetiggmyes among the cadets in the
spring 2012 class and the cadets in the yearlot8-2013 class as seen in Table 2.

The following cadet responses were exampleghat the researcher referred to
as leaders Helping or caring for subordinates:
Question #11: How do you define 'being a leadehatskills do you believe are
necessary to become a leader?

C2: “acting as a guide for others.”

C3: “Taking care of subordinates”

C4: “Use abilities to serve and help others.”

C5: “provide detail and get along with others.”
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C6: “The way of showing the way. Be respectful, dnavtegrity, approachable,
fair.”
Table 2.

Themes for End of Year Interviews

Spring 2012 only  Fall/Spring 2012-2013 Both

Helping or caring for X
subordinates
Improved confidence X

Themes X

The following cadet responses were exampleshait whe researcher referred to as
leaders Helping or caring for subordinates:
Question #11: How do you define 'being a leadehatskills do you believe are
necessary to become a leader?

C2: “acting as a guide for others.”

C3: “Taking care of subordinates”

C4: “Use abilities to serve and help others.”

C5: “provide detail and get along with others.”

C6: “The way of showing the way. Be respectful, dnawtegrity, approachable,

fair.”

The researcher discovered a new emerging thenmel fmoong both groups of
cadets that he termed Improved Confidence. In respto the question, “In what ways
has your participation in classroom discussionebiged this year?” C3 felt that he had
become more “open and involved” while C5 and C&Hjgally commented that they

felt more confident. In response to question #HW have you used your
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communication skills during the past year bothnd aut of class?” C4 replied, “Feels he
is a good communicator — more confident.”

The researcher also termed another emerging tasrivgellect Precedes the Will.
Both sets of classes expressed the idea thatri@yved in thinking about things before
committing the action as described in Table 3.

Table 3

Themes from Cadet Interviews

Question 13: Comment on any relationship y C3 More thinking things through.
saw, if any, between your leadership

development and your involvement in class

discussions.

Question 14: Tell me about the ethical C2: He talked about the mistakes he made as a

decisions you might have made as a leader. leader on the Florida trip. He understands he
needs to do the right thing, even if it's
inconvenient to him.

Question 15: Describe any possible C4: Stressed to them that they must “think
discussions you have had with your before acting.”
subordinates about values and principles.
C6: Discussions about stealing — “think before
you act.”

Question 19: How did you use your critical ~C5: Stop and think before acting. Consider
thinking skills as a leader? outcomes.

C6: More analysis before acting.

Findings from Video-Recorded Classes

The researcher included three video-recorded sessiochis 2012-2013 Western
Intellectual History class during the month of Apai time of year when the researcher
could assess the level of conversation and teacitegalmost a full year of school.
Each class was constructed the same with clasariagiwith an opening question from
one of the cadets followed by further discussion.April 8th, 2013, the cadet who did

not have the title of 'leader’ and was not involvaedhe research study asked the opening
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guestion. The discussion centered on this quote fiegel: “Philosophy in any case
always comes on the scene too late to give ith&dhought of the world, it appears only
when actuality is already there cut and dried afseprocess of formation has been
completed” (Hegel'®hilosophy of Rightas cited in Cohen & Fermon, 1996).

In analyzing the video, the researcher described#dets as attentive in body
language and countenance. C6 was the first to bigethoughts, which was surprising
since normally C6 was the most docile and sometindifferent of the three cadets. As
the conversation ensued all three cadets wereviadoh the discussion. The researcher
believed that critical thinking and the free exapaiof ideas were occurring during this
time. C4, C5, and C6 were respectful to each othetear level of critical thinking,
mutual respect and the free exchange of ideas i@etat this point in the conversation
evidenced by the following dialogue:

C6: “It think it’s true...it always come some aftehappens. It's like a....for

example”

C5: “It seems like most of what we read seemsdikeflection. Like the last one
we did...Reflections on the Revolution in France.dam it gave advice
about like how the situation could have been hahtlg after it already
happened. So | think most...I agree with Hegel thadtvhe’s saying that
philosophy only gives advice after the event alyela@ppened, it gives it too
late.”

C6: “Yes, because the event that happens makekkgathink about it and then

you like create your idea. Isn’t it?”
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C4: “Not only about events but also about waysofking...the way you see
life. For example, there’s a war and then aftentie | have my philosophy
about the war...my style of life after the war. Ihdae also our style of life,
our way of thinking before that special event. hd@agree that it has to be
after the event.”

The researcher observed that in this interchaDgeyas trying to make a
statement, but could not find the words at the titéhout interruption or any
awkwardness, C5 entered into the conversationfer bis own insights. The researcher
found this to be a great development in his stied@xperience with the Socratic
Method. When the researcher referenced the conéégadership, however, cadets did
not respond to the topic of the conversation. Hsearcher perceived the cadets’ body
language reflected complete engagement in the.dasmg the last 10 minutes, the
researcher observed C6 becoming little tired arfldaused.

The April 10th, 2013 Socratic discussion was feclisn Hegel once again. The
researcher noted the question C5 offered. The ndsgrahad mentioned to the cadets that
an opening question can be preceded by a quotaehz give focus and clarity to the
guestion; thus C5 responded by quoting Hegel:

The Penates are inward gods, gods of the underptbddnind of a nation

(Athene for instance) is the divine, knowing andling itself. Family piety is

feeling, ethical behavior directed by feeling; podl virtue is the willing of the

absolute end in terms of thought. Hegé#llglosophy of Rightas cited in Fermon

& Cohen, 1996).
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After stating the quote C5 asked, “Now in that gaaah the thing that stuck out
to me most was 'Family piety is feeling’. So my gtien is: How is it feeling?”

The researcher noted the quote C5 chose and hstiqqueOnce the question was
asked, there was a lengthy period of silence. & secanewhat awkward for C5, but no
one, including the researcher, attempted to say#ony just for the sake of ensuring
something was said. The researcher found himsal€ting the conversation, asking
further questions in order to keep the conversajmng. All three cadets were respectful
to each other, and their body language reflectgagement. C4 and C5 were conversing
and bouncing ideas back and forth. The themestrage out of this discussion were
“family and morality.”

The April 15th, 2013 videotaped discussion focusedhe thinking of Karl Marx.
C6 had the opening question, but he did not futlicalate the question. The researcher
had to help him and guide the initial conversatibime discussion analyzed and explained
the ‘inner world’ of the worker and his supposeeération from the object he creates.
Pedagogically speaking, the researcher was alasiditoilate these ideas about Marx by
bringing in real-world examples. For instance, iigearcher pointed out how former
friends of his from graduate school took jobs buaiddboats as a break from their
intellectual pursuits. The former graduate studémigd joy in building boats because
they were intimately involved in the enterprise.thien emphasize the concept of
'alienation’ espoused by Marx, the researcher bnoug the example of someone
working on an assembly line who found no meaninigisnwork. Once again, the cadets

were able to learn from this example.
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While the researcher did not find emerging themeabése video-recorded
Socratic discussions aligned with the Five LeadprBinactices, he nonetheless saw
examples of critical thinking, mutual respect, amolderate knowledge of the texts by the
cadets. In all three video-recordings, the reseanalas also able to critique his own
pedagogy. The researcher noticed his regular ey&ciotoward his students. The
researcher also observed that he used real-woalthighes in order to emphasize certain
philosophical points in the dialogue. In geneiad tesearcher noticed that the cadet
participants were attentive throughout the disarssand polite to each other. In all three
video-recordings, the researcher observed thanhasthe would, himself, control the
conversations.

Pretest and Posttest Analysis

The 30 leadership characteristics that comprisedtudent Leadership Practice
Inventory were separated into Five Leadership RestModel the Way, Inspire a
Shared Vision, Challenge the Process, Enable Otbékst, and Encourage the Heart
(Student Leadership Practices Inventory, 20E&rh category consisted of six leadership
characteristics (Student Leadership Practices baowvgn2011). Both sets of cadets (spring
of 2012 and fall and spring of 2012 — 2013) weleeddo rank (1-5) all 30 leadership
behaviors (Student Leadership Practices Inveng8¥]1). The 1-5 rating scale was
defined as followed: 1) Rarely or Seldom; 2) Ontéwhile; 3) Sometimes; 4) Often;
and 5) Very Frequently or Almost Always (Studenadlership Practices Inventory,
2011).

C2's data summary for Model the Way indicated pelfeeived improvement

from the March, 2012 pretest to the May, 2012 psstiC2 felt he improved in
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motivating others to embrace objectives and g@&fsalso thought he developed within
the areas of receiving feedback from others abisuehdership activities and building
consensus on principles. C2 felt he made no impnev¢ on ‘Sets personal example’ and
actually decreased in the skill of ‘Talks aboutues and principles.’ In summary, C2
improved from a total score of 24 on the pretest total score of 28 on the posttest.
Table 4.

Student C2 - Challenge the Process Data Summary

Characteristic Pretest Posttest Difference
Develops skills and abilities 5 5 0

Helps others take risks 1 3 2
Searches outside organization for innovative 2 4 2

ways to improve

Asks "What can we learn” 3 4 1

Makes certain that goals, plans, and 1 4 3
milestones are set

Takes initiative in experimenting 5 5 0

Totals 17 25 8

The researcher found that C2’s data summary f@pire a shared vision’ also
had an improved outcome. C2 showed improvemengiimgbable to look forward and
articulate the future as a leader. C2 believedrbeatly improved in ‘Describes ideal
capabilities’ and showing others how their goals ba implemented. Yet, C2 felt he
made no movement from pretest to posttest in daticig a vision for the future or
communicating a specific purpose. C2 also thoughtdither improved nor regressed
from pretest to posttest in ‘Paints ‘big picturé’'gpoup aspirations.” The most significant
improvement for C2 was evidenced in the LeaderBhgetice Challenge the Process as

referenced in Table 4.
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C2 thought he developed in Enabling Others to gecifically in ‘Actively
listens,” ‘Supports decisions other people maked &ives people choice about how to
do their work.” However, C2 thought he made no ioyement in developing
collaborative relationships with others or givirggpect to his people and thought he
regressed in assisting others in fulfilling leatigzgoles. The researcher concluded that
C2 made minimal improvement under this categorgadty the total scores of 24 on the
pretest to a 25 on the posttest.

In the Encourage the Heart data summary, the n@ssraonce again found that
C2 felt he developed as a leader, specificallygatng the group’s alignment with
ideals and celebrating others’ accomplishmentspé&2eived he did not improve nor
regress in ‘Encourages others,’ or ‘Provides supgad appreciation.” C2 also thought
he stayed the same from the pretest to the postteatginatively recognizing others. In
conclusion, the data revealed that C2 improved fagonetest score of 22 to a posttest
score of 25.

The researcher noticed that C3 improved in ovéatlership development of
Model the Way. C3 developed in following throughaammitments and fostering group
consensus on shared principles. C3 thought headidnprove nor regress in being a role
model for others, motivating people to embrace gyaall objectives, and listening to
feedback about his performance as a leader. CtheEame concerning ‘Talks about
values and principles.” C3 thought he regresseeadership development in Inspire a
Shared Vision as referenced in Table 5.

Table 5.

Student C3 - Inspire a Shared Vision Data Summary

Characteristic Pretest Posttest Difference

Looks ahead and communicates future 4 3 -1
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Describes ideal capabilities 4 3 -1
Talks about the vision of the future 4 3 -1
Shows others how their interests can be 4 4 0
realized

Paints "big picture" of group aspirations 3 3 0
Communicates purpose and meaning 3 3 0
Totals 22 19 -3

C3 believed he regressed in Challenge the Prothassesearcher also noticed a
regression in C3'’s self-perception in developirapkership skills in others. C3 also
thought that he neither improved nor regressecipihg others take chances in their
leadership or that he looked for an outside orgsitn for innovative ways to improve.
C3 thought he neither improved nor regressed ieatg on what can be learned in
leadership implementation. C3 reached the samdusians as it pertained to ensuring
that objectives were being implemented, and valexyerimentation in leadership
decision-making. In summary, the pretest totalesdor C3 in this category was 24 and
the posttest score was 23.

C3 improved in Enabling Others to Act. SpecifigalL3 thought he had
developed his listening skills and respected otHerall other characteristics, ‘Fosters
cooperative relationships,’ ‘Supports decisioneofheople make,’” ‘Gives people choice
about how to do their work,” and ‘Provides leadgrsipportunities,” C3 did not perceive
a change from pretest to posttest. The data sumimdicated that C3 improved from a
pretest score of 15 to a posttest score of 17.

For Encourage the Heart data summary, C3 felicheat develop as a leader. He
neither improved nor regressed from pretest totesisivith ‘Praises people’ and
‘Encourages others.’ He regressed in supportingagpaeciating his people. C3 also

regressed in ‘Publicly recognizes alignment witluea,” and stayed at the same
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leadership development in showcasing others’ watkracognizing them in a creative
way.

C4 found himself slightly regressing on the leatigy trait of Model the Way. C4
believed he regressed in the characteristic os'Setsonal example of what he or she
expects from other people.” C4 neither improvednegressed in working with others to
ensure that their ideas and work were aligned thighprinciples and objectives agreed to
by all. C4 also maintained the same level of lesliiprdevelopment in holding to
promises he made to others. This was also thefoafige effect his actions had on others
and ensuring that people embrace the values thatdeveloped through consensus.
Lastly, C4 made no movement in ‘Talks about hie@rvalues and the principles that
guide his or her actions.’

In Inspire a Shared Vision data summary, C4 thohgtdeveloped in ‘Looks
ahead and communicates about what he or she bekellaffect us in the future,” and
‘Talks with others about how their own interest &@nmet by working towards a
common goal.” However, C4 thought he regressetarskill of talking with people
concerning improvement of the mission in the fut@4é felt the same way in articulating
to his people what they were actually capable gii@menting.

In Challenge the Process, C4 felt he improved.aoks for ways to develop and
challenge people’s skills and abilities’ and ‘Lodks ways that others can try out new
ideas and methods.’ However, C4 regressed in lableggto discover innovative ways to
lead and prudently delegating large projects intalker, more achievable
responsibilities. C4 thought he maintained the skawel of leadership in being able to

self-reflect after the implementation of a projant in thinking about new ways of
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accomplishing goals. C4 indicated that he improweetall in the Leadership Practice of

Enabling Others to Act as referenced in Table 6.

Table 6

Student C4 - Enabling Others to Act Data Summary

Characteristic Pretest Posttest Difference
Fosters cooperative rather than competitive 3 4 1
relationships among people he or she works

with

Actively listens to diverse points of view 3 3 0
Treats others with dignity and respect 4 3 -1
Supports the decisions that other people ma 2 4 2
on their own

Gives others a great deal of freedom and chi 5 5 0
in deciding how to do their work

Provides opportunities for others to take on 5 5 0

leadership responsibilities

Totals 22 24 2

Lastly, C4 did not think he improved in Encouralge Heart Leadership Practice.
C4 maintained the same level of leadership slaliifipretest to posttest in praising
others, encouraging his people as they work omgqt; recognizing those who hold the
same values and ideals that have been agreed ndanauring that his people are
celebrated for their work in creative ways. C4 disaught he regressed in ‘Expresses
appreciation for the contributions that people nyaded ‘Finds ways for people to
celebrate accomplishments.” The regression was itiéhe data as C4'’s pretest score
was a 25 and his posttest score was a 23. C5 thbeghmproved in Model the Way

Leadership Practice as referenced in Table 7.

Table 7

Student C5 - Model the Way Data Summary

Characteristic Pretest Posttest Difference
Sets a personal example of what he or she 4 4 0

expects from other people
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Spends time making sure that people behave 4 5 1
consistently with the principles and standards !
have been agreed upon

Follows through on the promises and 3 4 1
commitments he or she makes

Seeks to understand how his or her actions aft 4 4 0
other people's performance

Makes sure that people support the valuestha 2 4 2
have been agreed upon

Talks about his or her values and the principle 4 2 -2

that guide his or her actions

Totals 21 23 2

C5 also thought he improved in Inspire a Sharesiiovii Leadership Practice and
perceived he exhibited less skill from pretestastfest in talking with others about the
synergy between their interests and objectivesthaseonsensus. This was also true for
the characteristic ‘Describes to others in the oizgtion what we should be capable of
accomplishing.’” C5 also felt he improved in ‘Loaksead and communicates about what
he or she believes will affect us in the futurenelresearcher found that C5 felt he was
more positive about the work the group could doalse thought he improved in
speaking with commitment and desire about the atistphilosophical reasons for the
work of his people. However, C5 believed he exkibifewer signs from pretest to
posttest in ‘Describes to others in the organiratihat we should be capable of
accomplishing.” C5’s concluding results were 2ltlom pretest and 23 on the posttest.

In Challenge the Process, C5 thought he did nptane in the majority of
leadership characteristics. C5 thought he regressiading ways to challenge his
people’s talents and in assisting them in implemgmew approaches to things. C5
thought he improved in ‘Searches for innovative sveyimprove what is being done.’

Yet, C5 also thought he regressed in ‘Makes swaeltig projects undertaken are broken
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down into smaller and do-able parts’ and lost gtban taking the initiative in trying
new ways to solve problems. Overall, C5’s preseste was 24 while his posttest score
was 20.

In the Leadership Practice Enabling Others to £& believed he developed in
the majority of the leadership characteristics. &ample, C5 improved from pretest to
posttest in ‘Fosters cooperative rather than commgetelationships among people he or
she work with.” C5 also believed he improved int@spect for subordinates and in
providing opportunities for others to be leaders.t@bught he exhibited fewer signs after
the semester in listening to divergent points efwand ‘Supports the decisions that
other people make on their own.’” Ultimately, C5qe#ved that he did enable his people
to act as detailed in the improvement of the ptetesre of 19 and a posttest score of 21.

Once again, C5 concluded that he improved in Ersgmithe Heart Leadership
Practice and that he improved from pretest to pssth praising others and celebrating
the achievements of his people. C5 perceived hedlgsremained the same in
‘Encourages others as they work on activities andnams’ and ‘Makes it a point to
publicly recognize people who show commitment tarel values.” He thought he had
regressed in encouraging others as they fulfilr responsibilities and recognizing those
who embrace shared values. In the final analy&sn@roved by going from a pretest
score of 20 to a posttest score of 22.

The only leadership characteristic in the Model tay data summary in which
C6 thought he digressed was ‘Talks about his orvakres and the principles that guide
his or her actions.” However, the researcher ndttbat C6 improved in ensuring his

people’s behavior align with the goals and starslafdhe team. C6 also perceived he
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improved in following through on his commitmentsoiMover, the data indicated that C6
exhibited improvement in ‘Makes sure that peoplegpsut the values that have been
agreed upon.’ C6 thought he did not improve norasgin trying to assess if his actions
affected his subordinates’ work or if his persamedample influenced other people. The
concluding data revealed a pretest score of 2lagrabttest score of 23.

In the category of Inspire a Shared Vision, C6lielregressed in speaking with
others about the relationship between their petsgoads and the goals of the group. He
also perceived he exhibited fewer skills in artating to others the goals that can be
realized. However, the researcher noticed thath@aght he improved in communicating
to others what will affect the group in the futamed showing enthusiasm for projected
goals. Overall, C6 improved from pretest to posti@dvancing from a total score of 21
to 23.

There was regression of leadership skills in thallénge the Process data
summary for C6. The data revealed that C6 regresked trying to develop ways to
challenge subordinates’ skills. He also regressdlping others attempt novel ideas
and ‘Experimenting with the way things can be doGé.also felt he regressed in
‘Makes sure that big projects undertaken are brakem into smaller and do-able parts.’
C6 did think he improved in being more innovativieen seeking improvement on
projects.

The researcher discovered that in Enabling Otieefst, C6 saw himself
improve in cooperating with people, respecting othand allowing others to take on
leadership roles. The researcher noted that dpfzosted a regression in the skills of

listening to people and supporting decisions madependently by others. C6 thought
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he did not improve nor regress in giving ‘Othegreat deal of freedom and choice in
deciding how to do their work.” C6 developed in leiadership as indicated by a pretest
score of 19 and a posttest score of 21. Once athgimesearcher discovered that C6

exhibited improvement in the Encourage the Head dammary as referenced in Table

8.

Table 8

Student C6 - Encourage the Heart Data Summary

Characteristic Pretest Posttest Difference
Praises people for a job well done 2 4 2
Encourages others as they work on activities 4 3 -1
and programs

Expresses appreciation for the contributions 4 4 0
that people make

Makes it a point to publicly recognize people 4 3 -1
who show commitment to shared values

Finds ways for people to celebrate 2 4 2
accomplishments

Makes sure that people in our organization a 4 4 0

creatively reorganized for their contributions

Totals 20 22 2

In the final analysis, three out of the five cad@0%) involved in the research
study perceived that they had improved in the Ewadership Practices. C2 from the
spring class of 2012 believed he improved in ewvatggory. C5 from the 2012-2013
class perceived he improved in four out of the {®@%) leadership categories. C6 also
perceived he increased in four out of the five (308adership categories. The researcher
discovered that three out of five cadets (60%)eveld they decreased in the Challenge
the Process category. Only C2 believed he impravélge Challenge the Process
category and C4 felt there was no change. OvehallSocratic Method did not seem to

have improved the Challenge the Process leadepsagice.
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Socratic Method Observation Instrument

The researcher found the use of the Socratic Me@iaxkrvation Instrument a
helpful tool for both spring, 2012 and the 2012-28thool year. For the spring, 2012 ,
the researcher used the instrument at the enceetimester, ranking the cadet
participants (1 through 5) on the categories ofi€i Thinking, Listening Skills,
Respectful Behavior, Probing Questions, Encourdg@sking and Participation in
Others, Ethical Behavior, and Values and Principles

From regular observations within spring, 2012, rsmearcher found that C2
showed Some Evidence in all categories, exceptdtirages thinking and participation
in others,” in which the researcher observed C2kateal No Evidence. C3 consistently
showed Full Evidence in his use of Critical Thirki8kills, Probing Questions, and
Values and Principles and displayed Some Evidaemedl bther categories. In
conclusion, the researcher perceived that bothts@ddibited and developed positive
characteristics that contributed to successful &mcdiscussions.

Information based on the descriptive coding suggkttat all cadet participants
were able to reflect and articulate philosophicalaepts that characterized ideas in
leadership. The concept of power was first relégthe cadets to what was noble and
tyrannical, and further translated into the impoc&of a leader’s self-interest as defined
by his subordinates’ interests. The researchepdesed that cadet participants were also
concerned with leaders caring and respecting shiordinates. The articulation of
power by cadet participants did not align with Eaee Leadership Practices. The

researcher determined that the traditional conokgelf-interest did not align with the
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Five Leadership Practices, however, when self-@stewas conjoined with the interests
of others, there was alignment with the leaderphgetice of Inspire a Shared Vision.

As detailed earlier, the researcher determinedthigathemes of Helping or
Caring for Subordinates, Improved Confidence, artéllect Precedes Will came from
coding of answers to the questionnaire at the étideoyear. These three themes aligned
with the Five Leadership Practices in Table 9.

Table 9

Themes from Questionnaire Aligned with Leadershgcftes

Theme Leadership Practice

Helping/Caring for Subordinate: Enable Others to Act, Encourage the Heart
and Challenge the Process

Improved Confidence Enable Others to Act, Encourage the Heart
and Challenge the Process

Intellect Precedes Will Challenge the Process, Inspire a Shared
Vision, Model the Way, Enable Others to
Act

Teacher Pedagogy

As both researcher and instructor, data was celiech the level, type of
guestioning, assessment design, and delivery /mmotivation for possible changes in
pedagogy. The researcher’s lesson delivery fongp#012 consisted of assigning
nightly readings and requesting the cadets to askpaning question based on the
reading the following day.

For spring, 2012, the researcher chose a formeefiriting as opposed to the
cadets responding to specific journal prompts.gytime the research study began both
cadets were comfortable speaking with each otlmer ttze researcher found himself

drawing back from the conversation in order talhet cadets freely exchange ideas.
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However, this was not an entirely positive expereefor either the researcher or the
cadets. While the cadets felt comfortable speaiitiy each other, that comfort came out
in the form of a debate as opposed to dialoguear€?C3 would often team up on the
other student who was a day student (commutedhimo$@ach day rather than boarding),
and had no leadership position. Hence, althoughe$earcher did not have to
continually speak in order to keep the conversagming, he nonetheless intervened
when the discussion became argumentative and corabat

While the majority of the journal entries werelre form of free-writing, the
researcher decided to modify his assessment degigaving C2 and C3 answer a
specific journal prompt. The researcher posed tlestipn: “Can political philosophy
develop a military leader?” The researcher becareedasted in this topic since political
philosophy had become an important theme in tlaissclWhen the assessment design
was modified in this way, the researcher discovénatithe cadet participants offered
thought-provoking comments. C2 responded by clagymiNo. A military leader cannot
only become excellent in just political philosoph@3 wrote, “A military leader should
be following orders, not questioning wetlisic) the order is moral or not. The military
needs to be effective, and political philosophyydmnhders its effectiveness by fracturing
it.”

From regular observations of the classes, the reseafound that C2 showed
Some Evidence in all categories, except ‘Encour#igaking and participation in
others.” In that category the researcher perceiradC2 exhibited No Evidence. C3
consistently showed Full Evidence in his use ofi€ai Thinking Skills, Probing

Questions, and Values and Principles. C3 showede36rndence in all the other
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categories. In conclusion the researcher believat] based on this instrument, both
cadets exhibited and developed positive charatterithat contributed to successful
Socratic discussions. Consequently, the reseabgleved that his guidance and
instruction assisted in his observations via ther&a Method Observation Instrument.

For the 2012-2013 school year, the researchergb@se attention to his
pedagogical experiences while facilitating the Wasintellectual History class. The
Socratic Method Observation Instrument assistedanhprocess.

For the week of September 14th, 2012, the classmmasluced to the dialogues
of Plato. It was clear that cadets were not yedyea ask their own questions, with the
exception of the day student who, as already meatipwas not part of this study.

The majority of the questions were asked by thearher. While excerpts froirhe
Republicof Plato in theéPrinceton Readings in Political Thouglere read, the cadets
mainly focused offhe MenoThe researcher provided copies of this Platomrlodue.

The fundamental issue in the dialogue is wheth#ueicould be taught. Although
the class discussions were not as productive ag#earcher hoped, they did provoke
these journal entry questions: “What is Socratgadrto do with virtue?”; “Is the way
Socrates taught the slave boy productive for hirafit] “Why or why not?”. Based on
class discussions, C6 thought “Virtue is somethinag cannot be taught because there is
no one that is taught is something that you remerhbe

After the week of September 14th, 2012, the rebearelt the delivery of his
guestioning and class conversation was fluid aed fiowing. The researcher also used
the Socratic Method Observation Instrument forfitst time. On September 14th, the

researcher indicated that C4, C5, and C6 all etddldrull Evidence of Respectful
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Behavior. In terms of class cohesion and civilitys was a good report from the
perspective of the researcher.

During the week of September 21st, 2012, the cadets introduced to the
writings of Aristotle, particularly his work8he PoliticsandThe Nicomachean Ethics.
Throughout this week, the researcher was stilbtie asking most of the questions. The
researcher’s sense was that he was controllingléiss, continually offering his analysis
in order to keep the conversation going; howeVes researcher was expecting this since
the material was quite difficult and dense.

During the week of September 28th, 2012, the rebeawitnessed a cohesive
group of cadets conversing together about Arisepailosophy. In hisNicomachean
Ethics Aristotle discussed the idea that virtue was anr#etween two vices or bad
habits (Aristotle, trans. 1941). Aristotle offeréek example of courage as a mean
between fear and confidence (Aristotle, trans. 19%iie cadets’ interests were piqued as
the researcher continued mentioning examples Alestised in describing his theory of
the mean. The researcher then questioned the cadbtswv Aristotle’s theory of the
mean could be applied to leadership. The cadetkigwffered their thoughts on this
matter and the three cadets involved in the rebestitrly agreed that a cadet leader could
use Aristotle’s idea of the mean when leading. fhioaight from all three was that a cadet
leader could find theneanwhen making decisions. In other words, when fiutfy the
role of leader, the cadet should find the modepatation or middle ground and not fall
into extremes. Through the Socratic Method Obsemdhstrument, the researcher
observed that C4, C5, and C6 improved in the caiegof Probing Questions, Ethical

Behavior, and Values and Principles.
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The content of the course took an historical atellectual turn as the class left
the classical philosophers (Socrates, Plato, Cidetstotle) and entered the world of the
early and late Middle Ages and the writings of Aigustine of Hippo. In order to fully
understand the context of St. Augustine’s writitings researcher’s lesson delivery
momentarily changed when he assigned a projectehaired the cadets to do some
background research on this highly regarded philbepand theologian. During a
particular class, the researcher had the studeesept on Augustine’s personal life, his
intellectual pursuits, and his spiritual struggl€kis proved to be a good way to begin
analyses of this philosopher and theologian.

The class read from h@ity of God- a challenging work that primarily dealt with
the theological and political implications of tredlén human race in history. The main
theme discussed in the class was Augustine’s conééuman nature. The cadets
viewed Augustine’s idea of human nature as beimgesbing that inclined toward
temptation and distorted passions. Indeed, thetsadsre astounded by St. Augustine’s
bold assertion concerning the person’s flawed eatuhich is proved by “the profound
and dreadful ignorance which produces all the srttoat enfold the children of Adam,
and from which no man can be delivered without fzdlin, and fear?” AugustineGity
of God(as cited in Fermon & Cohen, 1996).

The discussion then turned to the role of humauareand leadership. The
Socratic questioning centered on whether a leanlddde motivated and informed by
Augustine’s conception of human nature. As withskatle, most of the Socratic

guestioning was asked by the researcher. Howeweregsearcher was pleased with the
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journal entry question that emerged from the disicus Could a leader benefit from
Augustine’s conception of human nature? C6 respbhgenriting,

No because he sees oursel{gs) as part of the nature and he thinks nature is

lousy. If a leader think negative from all his sutinates is hard for him to lead

because he could have to take charge of all bydifraad that would be hard for
him.

In mid-October the class covered the thinking offBiomas Aquinas, a
theologian and philosopher who expounded on seapinterpretation, metaphysics,
ethics, political philosophy, law, and theology.ribg this period, the researcher noticed
that he was not implementing the Socratic Methoohash as in previous classes. As the
facilitator of the discussions, the researcher fotine lesson delivery difficult and
strained. During the last week of October 29th,2@e class was covering Aquinas’
different levels of law: human, natural, eternald @ivine. The researcher commented for
the week of October 29, 2012: “I was able to helpdadets see connections between
these levels and leadership — but mainly leadeiddgling with political rule.” The
researcher perceived that the most thoughtful mlentry to date came from the
discussions on Aquinas. The question was: As aleadbuld you follow the
Augustinian view of human nature or Aquinas’ viellhaman nature? This question was
developed by the researcher after the discussiodgjainas led the class to think that
his conception of human nature was essentially nnuate positive than Augustine’s. C6
indicated that he would follow both conceptionsafman nature. He wrote:

| would follow both pathésic) the negative way of Augustine and the positive

way of Aquinas because you as a leader cafsimtbe positive all the time or
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negative there has to be a middle point wsi@ you know when to be what

thing. There is no such thing as positive or negadil the time because you

would not be realistic.

The researcher was pleased to see that cadetsleaut about leadership through
the philosophies of Augustine and Aquinas. Towaeddnd of October, the class in the
2012-2013 school year continued to cover sectibgjainas’ Treatise on LawThe
researcher further elucidated on Aquinas’ conceptidaw. Real-world examples were
used in explaining Aquinas’ ideas. All three caddtewed Full Evidence on the Socratic
Method Observation sheet in discussing Ethical Bemna

After Aquinas, the class delved into the worldtté moderns, those thinkers who
parted company with the classical philosopherstaadsod-centered thinkers of the
Middle Ages. These philosophers included NiccolacMavelli, Thomas Hobbes, John
Locke, Jean-Jacques Rousseau, Alexis de TocquealteFriedrich Nietzsche. The class
covered Machiavelli's (trans., 1964) famous bobike Prince Due to Machiavelli’'s
writings and the questions posed by the cadetseearcher found himself offering
what he thought were insightful journal promptated to leadership: Should a leader
follow Machiavelli’'s dictum: that men must be cased or annihilated? and Is there
anything that Machiavelli mentions about the prigaening power through villainy that
you find useful or realistic as a leader? The catedught that Machiavelli’s ideas and
assertions were practical, realistic, and applie&i a leader in today’s world.

The researcher perceived an increase in studeitipation when the cadets
discussed the philosopher Machiavelli comparedtoather that preceded him in this

class. The cadets offered excellent analyses &bacihiavelli’'s 'Lion and Fox' view of
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leadership and discussed his assertion about arleathg loved or feared. They found
these arguments helpful to their experiences astdaaders evidenced by a May 17th,
2013 journal entry C6 wrote: “The philosopltsic) that help(sic) me in my leadership
the most was Niccolo Machiavelli, because the wagXemplifies the way a leader has
to take between being loved or fier@it). On the same journal entry date, C5 endorsed
Machiavelli’s “ideas about whether or not it isteeto be feared or loved. He gives well
described insight about leadership and what theachexistics or qualities of a good or
bad leader is.”

A productive Socratic discussion occurred when dar@ssed Machiavelli's
example of Agathocles the Sicilian, who ultimategcame King of Syracuse. Coming
from humble beginnings, Agathocles rose throughpthigical ranks to become praetor
of Syracuse. In his desire to become king anddarbtf indicate who was in charge, he
had the senate and aristocracy killed by his sddMachiavelli, 1513/1964).

After we covered this example, the researcher ashedher it was important for
a leader to send a clear, strong message to hisdsnates early on that if you disobey
his or her mandates and rules, there would be ivega&percussions. The researcher
discovered, while covering Machiavelli, that theniative assessment of journal entry
guestions was a successful teaching techniquernstef assessment, reflection and
critical thinking. The researcher also determirteat tadets offered data-rich journal
entries when covering Machiavelli.

The first journal entry question the researcheedske cadets was dated
November 2nd, 2012. “Should a leader follow Mackla's dictum that men must either

be caressed or annihilated?” and “Is there anytthagMachiavelli mentions about
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prince’s gaining power through villainy that yoadi useful or realistic as a leader?” A
thoughtful answer to the second question came Z6m

Yes, because you as a leader cannot be nice dihibéecause people would not

take you serious but if you are a villain all tira¢ you can’t get the respect of

your subordinaitgsic). Agathocles kills people and he is a villain(sit) the

Prince and | think he won'’t get the respect ofgeeple. You as a leader have to

show your subordinates who you are and how yogeairgg to lead.

The Socratic Method Observation Instrument inddabeoughout the analyses of
Machiavelli that C4, C5, and C6’s Critical Thinkimgs strong. This was evidenced by
the researcher’s observations and the cadets’abentries.

Trimester exams were looming as the class finistidd Machiavelli. The
researcher initially planned on the cadets padiong in a discussion-based trimester
exam. However, the class provided the researclygrestions as to the type of
assessment they should have for the trimester ekaentesearcher found this to be a
pleasant surprise and a good sign as to how enghgexdets were in the class. Based
on cadet input, the researcher was open and hdifatassion with the cadets about
trimester exams on November 20th, 2012.

The cadets recommended that the trimester exam bpem book, written
assessment based on one question. There woul@ @oSbcratic dialogue element to the
assessment, however, the cadets thought thatthi@eeaterial was challenging, it would
be helpful to have the exam be open book and tladdo be in an essay-format. The
researcher followed the cadets’ recommendatiorsgadeg the open book Trimester

exam (assessment design) to include the quesidmat leadership principles can you
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take from the philosophers we have discussed #r@sHach cadet had to choose one
philosopher from each historical period; the Clealsor Ancient period consisted of
Socrates, Cicero and Aristotle; the Middle Agesenaised on the writings of Augustine
and Aquinas; and the Modern Period solely focusetachiavelli.

During the first week of December and after theé&ster exam, the cadets
encountered the second modern philosopher, HoBloesatic discussions about this
philosopher became awkward and tedious. The rdssanaote in his journal for the
week of December 7th, 2012 that “Hobbes was diffimr the cadets to appreciate” and
“His [Hobbes]Leviathanis world famous, but difficult to get through.” Hbes
compared the Leviathan (state) to the human bodyttencadets found this comparison
interesting at first, but then quickly lost intere&t one point during the first week of
December, 2013, the researcher found an openirgylfoef, productive Socratic
discussion utilizing Hobbes’ concept of the fam@gden Rule from the Bible. Both the
researcher and the cadets were able to make saomeatmns between the Golden Rule
and leadership as evidenced by the researcherisgbentry for the week of December
7th, 2012.The researcher wrote: “I found an ‘opgvhen he (Hobbes) cites the
‘Golden Rule’ in his thinking . . . there were somiee connections between the Golden
Rule and leadership.”

In continuing with Hobbes and also covering JohoKe) the researcher
introduced the concept of majority rule to the ¢add the 2012-2013 school year. The
journal entry question was: How can a leader usenrthjority rule concept in leading?
C5 wrote: “Lets(sic) say that the leader needs to complete a taskhbre are many

different ways to do it than the leader could &dlllof the options to his subordinates and
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ask what way of accomplishing the task they woattier use and whatever the majority
votes for is what would win.” C6 wrote “In a leadkip way the majority rule concept is
a great tool for a leader.”

The cadets had a difficult time appreciating Jemscgdes Rousseau’s philosophy,
as evidenced by the researcher’'s comments for ¢ée& wf January 11th, 2013: “In my
estimation, it was difficult to find philosophicaleas from Rousseau that the cadets
could appreciate as it related to leadership.” Dythis week of discussion, the Socratic
Method was at minimal use. The researcher foundgdlimonce again, the main
participant in the discussion: =“I found myseHashing to find relevant questions to
ask.” The researcher also indicated “Lesson defj\es far as one being a facilitator
wasn't as effective as with other philosophers.h&equently, the researcher came to the
conclusion that he should have allowed Roussedulyisinterpretation of Rousseau, to
penetrate the minds of the cadet participantshéugd have allowed Rousseau to ‘speak’
to the cadets,” and “I might have been too involved

As we left the thoughts of Rousseau, we entereé@t¢baomic world of Adam
Smith in late January, 2013. All of the cadet leadeere taking Economics and were
intrigued with what Smith had to say about mutwdf-sterest, which translated well
into leadership. The journal question for Janud&th 22013 was: “Adam Smith talks
about mutual self-interest as a way to accomphgigs. How can mutual self-interest
help a leader?” C4 wrote that “A leader allway @y®) need [s] to have his own interest
to make people have the same interests.” C5 didamatnent. C6 wrote that “First of all
your interest could be at the end the same intaegour subordinates but if that’s not

the case you could use your subordinates intet@stscomplish yours.”
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The discussions often evolved into conversatiomaibthe current economic
situation in this country and the world. The resbar compared and contrasted
Keynesian economics with free market economics.|l&sson delivery took a different
turn as the researcher had the cadets watch aiBap, witledFight of the Century:
Keynes vs. Hayek Round Tthat showed the philosophical differences between
economists John Maynard Keynes and Friedrich Halels. video helped the cadets
further explore and discuss major economic sysesrevidenced in the researcher’s
notes for the week of February 1st, 2013: “| hashtlwatch a video (rap video)
comparing and contrasting Keynes and Hayek,” arfds‘Video really helped the cadets
understand the differences between the two philosgpand further their knowledge of
Adam Smith.”

In mid-February a change in the researcher’s ledssign occurred as he
reflected and sought to specifically incorporate five Leadership Practices found in the
Student Leadership Practice Inventory, the prehestadets took at the start of the
school year and the posttest that the cadets walkidat the end of the school year.

The class then moved to the thinking of Edmund Byi29 — 1797), a writer,
social commentator and political statesman in Exdjl8urke believed that tradition,
precedent, and not abstract philosophical thowgtduld be the guide for society. The
researcher was curious to see how the cadets dher2012-2013 school year would
react to this historical figure. The class had are#ent discussion on February 21st,
2013, in which the focus was on the tension betvesprality and tradition. Once again,

the researcher tried to include a Student LPI lesile concept, Inspire a Shared Vision
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in the February 21gturnal entry. The question was: How does Burke&pect for
history and generations inform a leader when ligyisg to inspire a shared vision?

In early March, we looked at the writings of Madade Gouges. The researcher,
once again, intertwined the Student LPI leadershipcepts in the discussions. The
journal entry question for March 1st, 2013 was: WHdoes Madame De Gouges’ essay
complement the 5 LPI concepts?”

As the class encountered Karl Marx in April, thegarcher and cadets found
themselves going back to Hegel, as evidenced irebearcher’s journal entries for the
week of April 19th, 2013: “Connections were madeMsen Hegel and Marx this week.”
In his same notes, the researcher also observatbt€have been relating well to each
other.” For the April 19th, 2013 journal entry, ttesearcher included the Five Student
LPI leadership categories with the question: “isréhanything so far in Hegel or Marx
that helps you as a leader implement one of theel&adership categories of the LPI?”

After discussing Hegel and Marx, we concentratelmtzsche. The researcher
expected that Nietzsche was going to be diffiauttile he was an interesting and
talented writer, one must have a decent backgrofikdench, Latin, and classical
antiquity to fully understand this writer’s histoal, literary and philosophical concepts.
The researcher lectured on and explained Nietzseb&rences and connections to other
thinkers and ideas. The researcher wrote: “Asdhditator, | found myself working hard
to explain Nietzsche to my students.”

Once again putting it in the context of leadersthp, journal question to the

cadets was: “What kind of leader would gravitatedaol Nietzsche’s philosophy?” All
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three cadets fundamentally concluded that it wiasder who showed the characteristics
of independence, self-determination, and a strafigfwer instance, C5 wrote:

| think that a leader that would gravitate towalkdstzshegsic) philosophy is a

leader that would not fight the system but refusadcept it. The leader would

make his own choices and not make decisions basadat other people choose
or the “herd mentality.”

Using the Socratic Method to discuss Max Webezarly May proved difficult
as the cadet’s read He®litics as a VocationThe researcher looked to certain passages in
the essay that would focus on passion, a concapWeber analyzed ceaselessly in this
particular essay. For example, the researcher thieghassage:

Three qualities above all, it might be said, ardexdisive importance for the

politician: passion, a sense of responsibility pryment. By ‘passion’ | mean

realistic passion — a passionate commitment t@léste cause, to the god demon
in whose domain it lies. Webelitics as a Vocatiolfas cited in Cohen &

Fermon, 1996).

However, throughout the week, the discussions obaNe thoughts were
uneventful, slow, and strained. The researcherdnfotethe week of May 3rd, 2013 that
“Weber was difficult to teach,” and “Conversatiomsre strained and stilted.” The
researcher marked in the Socratic Method Obserrvatstrument on March 3rd, 2013,
that C4, C5, and C6'’s critical thinking levels ébpped from the previous week when
they were discussing Nietzsche.

The class then covered Benito Mussolini’s ideasascism. After discussion on

the nature of fascism, its principles and belieégjet participants responded to this
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journal entry for May 13th, 2013: “Did you find ahyng in Mussolini’s thinking that
could be applied to leadership principles?” WhiketGought that Mussolini’s ideas on
fascism were intriguing, he nonetheless thougheéaer needs to be Respedgd)
maybe by fear but not for hate.” The researchesdhédr that same week “cadets were
engaged,” and “working well together.” During thiime, toward the end of the school
year, the researcher noticed a great deal of mutgpkect among C4, C5, and C6 as
evidenced in the Socratic Method Observation |msénot.

As we closed out the school year, the researclkedaal of the cadets: “Which
philosopher do you think helped you with leaderghgppmost?” It seemed apparent to the
researcher that Machiavelli’'s thoughts made thetmngzact on the cadet participants.
C4 wrote: “I will have to say is Machiavelli becauall his technicgsic) of leadership
are the stair awafgic) to power and glory.” C5 indicated that it would Machiavelli
“because of his ideas about whether or not it ieeb& be feared or loved. He gives well
described insight about leadership and what theachexistics or qualities of a good or
bad leader is.” C6 also argued that it was MacHiiaveiting, “The philosopher that help
(sic) me in my leadership the most was Niccolo Machiabekcause the way he
exemplifies the way a leader has to tédie) between being loved or fiered (sic).”
Summary

In summation, for the 2012-2013 school year, tiseaecher felt there was
moderate improvement in his lesson delivery, lesksign, assessment design, and
delivery. Lesson delivery and design fundamentdiltiynot change. There were assigned
nightly readings from the textbook and an openingsion based on the readings the

next day. However, on the suggestion of his stugjé¢hé researcher changed his lesson
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delivery and design as it related to trimester exdworeover, from the experiences he
had with spring, 2012, the researcher greatly agesl his journal questions for his
students. Indeed, unlike the free-writing that eoed during spring, 2012, during the
2012-2013 school year, the class regularly respbhalspecific questions dealing with
the ideas that were covered in relation to leademgbplication or the Five Leadership

Practices.
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Chapter Five: Discussion and Reflection

As noted in the literature review, military educatal institutions must recognize
that leaders in the armed forces should be creatideable to critically think
(Richardson, 2011). Moreover, it has been arguatithe Socratic Method develops
critical thinking (Ablad, 2008; Chorzempa & Lapid@909; Copeland, 2005). Hence, the
purpose of this study was to investigate the imfaee if any, the Socratic Method had on
the leadership skills of JROTC cadet participarite were leaders at a military school at
the Midwest Academy. The researcher was also istexido learn if his pedagogy, in
terms of assessment design, lesson design, anéigelchanged due to his experience
using the Socratic Method as a teaching techniBased on the concluding evidence of
this research study, the researcher offered recomatiens for further study on the
Socratic Method in relation to JROTC leadershimptrey development, military boarding
school leadership development, and military leddprgaining in general. The
researcher also concluded that there were uninteresellts, including the intellectual
influence of the philosophers on leadership stydiesrole formative assessments played
in teaching and learning, and the impact of certhisracteristics that emerged in the
research study could have on leadership studies.

It should also be noted that a limitation in thedstwas that the researcher was
working from small samples — both in spring, 20b8 the 2012-2013 school year. The
researcher was aware that since he was also tinectas, cadet participants in spring,
2012 and the 2012-2013 school year may have witemal entries and answered end
of the year questions that reflected what they ghothe researcher wanted as the desired

outcome.
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Summary of Findings

It should be noted that all of the cadet partictpdreld leadership positions and
had leadership training prior to their enrollmeni¥estern Intellectual History. The
cadet participants received training from their J®Onstructors, the Commandant and
his staff, and a leadership camp held right befloeestart of the school yedata
collected from the pretest and posttest for both skcadets indicated that the majority
of cadets perceived improvement in their leaderskills during participation in the
Socratic Method in Western Intellectual Historyssabased on the Five Leadership
Practices defined by the Student Leadership Pebtiwentory. Information based on
descriptive coding of the journal entries suggesiedi all cadet participants were able to
reflect and articulate philosophical notions arat tlat times, these notions developed
into themes. These themes, although limited, atigm¢h the Five Leadership Practices.

The initial theme found among the cadet journatiestwas looking at a leader’s
self-interest being in large measure defined byshisordinates’ interests. The researcher
discovered that cadet participants were also coecewith leaders caring and respecting
their subordinates. The researcher further deterhinat the traditional concept of self-
interest did not fit within the Five Leadership &rees. However, when self-interest was
connected with the interests of a leader’s subatds) the researcher discovered
connections with the Five Leadership Practices.ddwer, the research revealed that
themes dealing with caring, helping, improvingrespecting subordinates paralleled the
leadership behaviors in the Five Leadership Prastic

As in the journal entries, the researcher uncovsimdar themes from the end of

year interviews for both sets of cadets concertiiegeader caring for or helping others.
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Themes which developed and were noted in the etiteofear questionnaire were
Improved Confidence and Intellect Precedes Wil Tésearcher concluded that these
themes were also found within the Five Leadershgetites.

A critical analysis of the video-recordings did mesult in themes related to the
Five Leadership Practices, or leadership in genkrstiead, the researcher considered the
video recordings essential information on reflextigaching. Furthermore, anecdotal
evidence found in the video-recordings revealeticatithinking and civility among the
cadet participants.

Based on experiences with both sets of cadetsetigarcher found that his
pedagogy, in terms of lesson design, delivery asgssment design incrementally
changed, and was perceived as improved. The résgatiscovered that the inclusion of
a rap video that contrasted the economic theofi€siedrich Hayek and John Maynard
Keynes during the 2012-2013 class was an effestipplement to the lesson about
Adam Smith’sWealth of NationsThe researcher concluded that discussion on Adam
Smith’s thinking was enhanced after the cadets etkthie video and discussed it during
class. In terms of assessment design, the reseavekentrigued by the efficacy of a
trimester summative assessment suggested by $geaflthe 2012-2013 school year.
Instead of an oral presentation and discussionebi@seester examination, the researcher
accepted the proposal of the cadets and assessedritierstanding of the philosophers
with a traditional essay assessment; thus the €adee allowed to use their textbooks.
The researcher perceived that C4, C5, and C6 almiee average essays based on the

complex, and often times esoteric, writings of phdosophers. It was clear as noted
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within the cadets’ responses that the Socratic bte#ssisted in their mastery of the
philosophical concepts and their critical thinkedgput the thoughts of the philosophers.

Journal entries were considered formative assedsmafthile journal prompts on
the relation of the Western philosophers and lesdpiproved to be an invaluable
resource for this research study, the researcloeligihave also incorporated the Five
Leadership Traits Model the Way, Inspire a Shareiovi, Challenge the Process,
Enable Others to Act, and Encourage the Heart,danthe Student Leadership
Practices Inventory earlier for the 2012-2013 stlyear. It was not until the middle of
the year that the researcher incorporated the lE@aelership Practices in the journal
prompts. Incorporating these traits gave furthezaion and clarity to the journal
guestions and assisted the cadet participantgearlgland more critically analyzing
leadership in relation to philosophical works.

As noted in Chapter Three, lesson delivery wasideal/by either the researcher
or cadet participants asking an opening questisedan an excerpt from a Western
philosopher. Though the researcher gave the cfabe @012-2013 school year some
preparation in Socratic questioning via the worksestain theorists, it apparently did not
relieve the real struggle the cadets had in astpen-ended questions that could guide a
discussion through the duration of the class pefit@ spring class of 2012 had the same
problem. Their preparation consisted of the researoffering a one-day lecture on the
nature of Socratic questioning.

The three video-recordings for the 2012 — 2013 skyear provided helpful
insights concerning the researcher’s pedagogyrés$earcher discovered that his eye

contact when speaking with the cadet participarts very good. The videos also
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revealed that cadet body language showed engage@maass as cadets looked at each
other and exhibited physical characteristics thatessed attentiveness and respect. In
general, the cadets sat upright and looked inttle3the videos also indicated that cadets
were respectful of one another and of the reseadiréng the discussions, with no
interruptions or arguments. The researcher diccadhat in all three videos he developed
the tendency to control the conversation or guiag@th only his questions. This was
partially due to his concern that there would lbensie or that the discussion would be
short-lived.
Unexpected Findings

The researcher discovered how helpful journaling f@a both sets of cadets.
Class reading assignments, which consisted of yigfiliential philosophers who
defined Western intellectual thought, were chaliegdor both teacher and student. The
consistent weekly journal writing kept both setsadflets on task and increased their self-
reflection when it came to leadership skills, edlhizehavior, and critical thinking. The
researcher found journal writing to be a highlydarative activity, which became an
educational activity for the cadets taking his V@astntellectual History class during the
2013-2014 school year. The cadets were given timag prompts in the form of a
guestion, and the questions were related to timitig of the philosophers and
philosophical topics in general. Moreover, the agsker incorporated real-world
leadership scenarios in the journal prompts. Thase also been times when the
researcher used journal entry prompts recommengéaelcadets. This was not a
practice by the researcher for spring, 2012 o20i2-2013 school year. Once the

researcher ascertained the leadership resporistbitit each of the three cadets from the
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2012-2013 school year, he began to apply theirrexpees as leaders to simulated
scenarios that would actually occur at the acaddingse scenarios included resolving
disputes between fellow cadets, collaborating witters when making decisions, and
handling insubordination from cadets in their squadplatoons.

The researcher also discovered that the Socrattbdd not only had a moderate
influence on the leadership skills of JROTC cadatlers for both spring, 2012 and the
2012-2013 school year, but certain thoughts optiosophers made an intellectual
impact on the leadership thinking of the cadet® fi@searcher concluded that the
philosophical ideas of Aristotle and Niccolo Maclalli offered important guidance to
leadership theory and practice. For instance,@kearcher identified Aristotle’s idea of
the mean as a meaningful theory to apply to le&dedecisions. Machiavelli’'s thoughts
in The Princeassisted in the formulation of key leadership pples among the cadets.
They found Machiavelli’s theory that a leader mgsten the situation, play the part of
the lion and at other times the fox quite valualblee researcher also concluded that
cadet leaders found Machiavelli’s assertion thrag perfect world, a leader should be
both feared and loved by his followers as practchdice for their own leadership
experiences.

It should be noted that no other philosopher pido@th sets of cadets’ interests
more than Machiavelli. The researcher continualtp@ssed both sets of cadets’ great
interest in discussing Machiavelli’s ideas andtretathem to real leadership situations at
the Midwest Academy. It was the researcher’s bétat the thoughts of Machiavelli
impressed upon the cadet participants that the/ stidhilosophy was a worthwhile

enterprise.
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Lastly, as has been indicated, the day studemglgpring, 2012 and the day
student in the 2012-2013 school year were not fynravolved in the research study,
and they were not cadet leaders. However, the i@ds&arecognized, in general terms,
the articulation and theorizing of leadership piptes among these cadets. Moreover, the
researcher observed the development of Socratasisons between the day students
and the cadet participants.

The Socratic Method Observation Instrument, dguadicby the researcher,
offered minimal information in the leadership deprhent of both sets of cadets. The
researcher found no trend in leadership developaiitrelated to any of the categories
identified in the instrument. The researcher beltethat the instrument offered some
information when analyzing his teaching, possibBkmg connections between the
ranking of a category and the teaching experieftead day. The Socratic Method
Observation Instrument would have been more usefidpring, 2012 if the researcher
had employed it at the beginning of the spring stareof 2012 and then at the end of the
same semester to see if any change had occurrede$éarcher should have followed
the same practice for the 2012-2013 school yearguke instrument at the beginning
and at the end of the school year to notice angibleschange in cadet leadership.

There was informative data on leadership colletteah the end of the year
interview questions, which were developed by tlseaecher. The researcher was able to
notice themes that aligned with the Five LeaderBhmgrtices. These themes were
identified as Helping/Caring for Subordinates, Iowad Confidence, and Intellect

Precedes Will.
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The researcher also believed that the use ofttiaest Leadership Practice
Inventory was an effective pretest and postteatéasure the cadet participants’ self-
perceptions of any change or development in leagershe researcher felt the
characteristics that defined the Five Leadershgetitres within the Student Leadership
Practice Inventory clearly gave meaning and sulsstémleadership development and
gave a coherent definition to the nature of leddpri this research study.
Recommendations for Future Research

The following recommendations for future resear@nerbased on the findings
from spring, 2012 and 2012-2013 school year. Furdsearch should be done on the
influence of the Socratic Method of learning on JRxadets at military boarding
schools. This research study indicated a modenmgteovement in cadet leadership skills
via the Five Leadership Practices following the osthe Socratic Method. However,
this was concluded based on two different studiéls avtotal of five cadets from both
classes, which is a limitation of this particulaudy. The researcher recommends that
research of this subject matter be done on a |lagme (cross-curricular) with a larger
sample.

It is also recommended that JROTC departments @bmdsearch on the Socratic
Method of teaching for future use. The researcleéeves that researching the use of the
Socratic Method of teaching in courses that speadiff deal with leadership, such as
JROTC classes, may offer invaluable informatiortt@npossible connection between the
Socratic Method and leadership development. Theareker also recommends that
research be conducted on the effectiveness ofdbmatic Method at other military

boarding schools which offer a JROTC program. ¢tttk also be noted that there are
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military boarding schools that do not have a JR@f@yram, instead offering their own
military curriculum. The same research should bedaoted on the Socratic Method and
leadership for these schools as well.

Through this study, the researcher identified atéchnumber of previous studies
and opinions on the use of the Socratic Methodiliary education. Since this research
revealed moderate gains in leadership at the JRIeVeT, a wing of the United States
Army, it behooves military leaders in all the UnitStates Armed Forces to continue
researching the impact the Socratic Method can baveadership development in the
military.

While gains were made in leadership developmeningntioe cadets from spring
2011-2012 and cadets from the 2012-2013 schoolti#eangh the use of the Socratic
Method, it should also be noted that the researdiseovered that the actual
philosophical content of the Western Intellectuatbry course informed both sets of
cadets about leadership. It is not possible torsgp#he effects of the course content
from the effects of the Socratic Method within tiesearch design of this study. As
indicated earlier, the thoughts of Aristotle anddiiiavelli assisted both sets of cadets in
understanding the essence of leadership. Arissotiencept of the mean in virtuous
behavior elicited thought-provoking comments froathbsets of cadets. Indeed, the
researcher and his students continually applied¢dineept of the mean to various
situations leaders might find themselves in. Mijiteeaders who manage JROTC
programs need to conduct research on the roleoNe& mean can play in leadership

studies, especially in the sphere of decision-n@kKIlie researcher also recommends
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that school leaders of military boarding schookt timve JROTC programs and those
that do not have JROTC programs conduct the saseameh.

Both sets of cadets found in Machiavelli timely qomectical advice on leadership
behavior. As with Aristotle, there must be reseanshthe impact of Machiavelli’s ideas,
especially as it pertains to a leader either b&aged or loved, on JROTC leadership
development. The same type of research shouldimucted at military boarding
schools with JROTC programs and those that do ang BROTC programs.

This research study expounded upon the essenead#rship in military
institutions along with a vital component of mitjgeeducation, JROTC. Consequently,
the researcher believes that what was learneddrstidy can assist in leadership studies
for the United States Armed forces. Hence, theareber recommends that research be
conducted on the impact the Socratic Method ofttie@chas on leadership development
among noncommissioned and commissioned officers.

In addition, there should also be research ongheédrship development of
noncommissioned and commissioned officers who @pédie in the Socratic Method.
Military leaders and educators would do well toaver any positive impact the work of
Aristotle, in particular his concept of the meaas lon leadership training. Based on the
findings in this study, the United States Militatyould also explore the influence of
Machiavelli’s thought on military leadership devethoent.

The researcher wishes to highlight two notewortignes that emerged from this
research study: Caring and Respecting Subordiratesintellect Precedes Will as They
Pertain to Leadership. The former emerged frontHuket journal entries while the latter

came from the end of the year interviews. Basethemegularity of the articulation of
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these themes among the cadet participants, tharobsz concluded that these
characteristics should be researched as necessapooents of leadership. Hence,
JROTC instructors, military leaders, and educatoust delve into the role altruism plays
in leadership. Furthermore, thoughtful researchbmnonducted on the role the intellect
has on the decisions and actions JROTC leadersthrdmilitary leaders take.

Lastly, this research study fundamentally analytheddevelopment of leadership
in the military sphere, albeit a JROTC program. Tdsearcher wishes to make the point
that school leaders who lead non-military, non-JRG&€hools can also research the
impact the Socratic Method can have on the leages#tills of students. School leaders
can also look at the development of their teachmedagogy as it relates to the use of the
Socratic Method, in particular the role of the Sicr question. School leaders of non-
military, non-JROTC schools can also explore the tile Western classical philosophers
have on leadership, specifically Aristotle and Maehlli.

Ultimately, the exploration and advancement of &alip transcends any one
particular segment of society. American educatstgjents and the military at large can
look to an ancient technique known as the Sochéthod and the enduring thoughts of
the Western philosophers to bolster leadershipldpweent in an ever changing and

complex world.
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Appendix A
Lindenwood University
School of Education
209 S. Kingshighway
St. Charles, Missouri 63301

Informed Consent for Participation in Research Vités

The Examination of the Socratic Method on the Lestiip Development of Junior
Reserve Officer Training Corps Cadet Leaders attdyi Academy
Principal Investigator Frank Giuseffi

Telephone: 581-253-1611 E-mail: FG0O56@lindenwedd.

Participant Contact info

. You are invited to participate in a researcligttonducted under the guidance of Dr.

Lynda Leavitt, my Dissertation Chair. The purpo§éhcs research is to examine how the
Socratic method of instruction influences leadgrstevelopment among 11th and
12"grade students who are JROTC Cadet Officers atavjliAcademy. Furthermore, |
want to investigate whether or not my teachingiskihange or improve as | use the
Socratic method of classroom instruction.

a) Your participation will involve answering me- and post- test called the Student
Leadership Inventory: a test that assesses leadeskiis. A Guidance Counselor not
affiliated with MMA will give the test in my officelassroom. Throughout the school
year | will be making observations as to how anthé cadets, including yourself, are
learning through the Socratic method of instructionwill write daily journal entries
detailing my observations. | will also record migservations by filling out a weekly
Socratic Method/Leadership observation sheet. & énd of the year, interview
guestions will be asked to the cadets about how libedership developed after learning
through the Socratic method of instruction. Alitlils will occur in my office/classroom.

b) The amount of time involved in your participatiavill depend upon which procedure
you participate in. The pre- and post- test shtakké approximately thirty minutes each.
Journal entries should take ten to fifteen minuteserview question at the end of the
year should take approximately an hour.

Approximately 5 cadets will be involved in this easch, although this amount may vary
depending on course enrollment.
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3. There are no anticipated risks associated thighresearch

There are no direct benefits for your child’stiggoation in this study. However, your
child’s participation will contribute to the knovage about the Socratic method and its
influence on leadership development. Moreoveryitiehelp contribute to improving
classroom instruction. He will also contributeotber schools benefiting from what they
might learn about Military Academy’s experiencetwiihe Socratic method and its
influence on leadership development and classrostnuction.

. Your patrticipation is voluntary and you may choaséto participate in this research
study or to withdraw your consent at any time. Yaay choose not to answer any
guestions that you do not want to answer. You M@IT be penalized in any way should
you choose not to participate or to withdraw.

We will do everything we can to protect younvpiy. As part of this effort, your identity
will not be revealed in any publication or preséintathat may result from this study and
the information collected will remain in the possiea of the investigator in a safe
location.

. If you have any questions or concerns regartfirsgstudy, or if any problems arise, you
may call the Investigator, Frank Giuseffi at 5732%11or the Supervising Faculty, Dr.
Lynda Leavitt at 636-949-4756. You may also as&stjons of or state concerns
regarding your participation to the Lindenwood igional Review Board (IRB)
through contacting Dr. JannWeitzel, Vice PresidenAcademic Affairs at 636-949-
4846.

| have read this consent form and have been givehe opportunity to ask questions.
| will also be given a copy of this consent form fomy records. | consent to my
participation in the research described above.

Participant's Signature Date Participant’s Printed Name

Signature of Principal Investigator Date
Investigator Printed Name
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Appendix B

Lindenwood University
School of Education
209 S. Kingshighway

St. Charles, Missouri 63301

Informed Consent for Parents to Sign for
Student Participation in Research Activities

The Examination of the Socratic Method on the Lestip Development of Junior
Reserve Officer Training Corps Cadet Leaders aitdiyf Academy

Principal Investigator Frank Giuseffi
Telephone: 581-253-1611 E-mail: FGO56@lindenwoad.ed

Participant
Parent Contact info

Dear parent,

. Your child is invited to participate in a resgastudy conducted by me, the Dean of
Academics, Frank Giuseffi, under the guidance ofbissertation Chair, Dr. Lynda
Leavitt. The purpose of this research is to exarhme the Socratic method of
instruction influences leadership development anidtth and 1% grade students who
are JROTC Cadet Officers at Military Academy. Rartmore, | want to investigate if my
teaching skills change or improve as | use the &@mcmethod of classroom instruction.

. Your child’s participation will involve answeg a pre- and post- test called the Student
Leadership Inventory: a test that assesses leadeskiis. A Guidance Counselor not
affiliated with MMA will give the test in my officelassroom. Throughout the school
year | will be making observations as to how anthé& cadets, including your son, are
developing as leaders through the Socratic mettiddstruction. | will write weekly
journals (every Friday) detailing my observations.will also record my classroom
observations by filling out a weekly (every Fridagocratic Method/Leadership
observation sheet. At the end of the year, ingevwguestions will be asked to the cadets
about how their leadership developed after learnhmpugh the Socratic method of
instruction. All of this will occur in my officelassroom.

Approximately 5 cadets may be involved in this egsh, although this amount may vary
depending on course enrollment.
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b) The amount of time involved in your child’s panpation will depend upon which
procedure he participates in. The pre- and pest-ghould take approximately thirty
minutes each. Journal entries should take tetfté@m minutes. Interview question at
the end of the year should take approximately am.ho

. There are no anticipated risks to your child asgedi with this research.

. There are no direct benefits for your child’s pap@tion in this study. However, your
child’s participation will contribute to the knovadge about the Socratic method and its
influence on leadership development. Moreovemyitiehelp contribute to improving
classroom instruction. He will also contributeotber schools benefiting from what they
might learn about Military Academy’s experiencetwihe Socratic method and its
influence on leadership development and classrostnuction.

. Your child’s participation is voluntary and you melyoose not to let your child
participate in this research study or to withdrawryconsent for your child’s
participation at any time. Your child may choose taoanswer any questions that he or
she does not want to answer. You and your childN@T be penalized in any way
should you choose not to let your child participatéo withdraw your child.

. We will do everything we can to protect your chégbrivacy. As part of this effort, your
child’s identity will not be revealed in any pulditon or presentation that may result
from this study.

. If you have any questions or concerns regartfirsgstudy, or if any problems arise, you

may call the Investigator, Frank Giuseffi at 58 32%11or the Supervising Faculty, Dr.
Lynda Leavitt at 636-949-4756. You may also as&stjons of or state concerns
regarding your participation to the Lindenwood igional Review Board (IRB)
through contacting Dr. JannWeitzel, Vice PresidenAcademic Affairs at 636-949-
4846.

| have read this consent form and have been givehe opportunity to ask questions.
| will also be given a copy of this consent form fomy records. | consent to my
child’s participation in the research described abwe.

Parent’'s/Guardian’s Signature teDa Parent’'s/Guardian’s Printed Name

Child’s Printed Name

Signature of Investigator Date Investigator Printed Name
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Appendix C

JROTC Cadet Officers’ Interview Questions

1. When did you enroll at MMA?

2. What is your current rank?

3. What are your current leadership responsiediti

4. Tell me about your experiences as a Cadet eddéMA.

5. Tell me about your experiences participatinglass discussions prior to your involvement in
your current class on Western Intellectual History.

6. In what ways has your participation in classnatiscussions developed this year?
7. Tell me about your experiences discussing pbpbical texts and ideas with other cadets.

8. Comment on any relationship you saw betweemn gthical decision-making and your
involvement in class discussions.

9. How would you describe your listening skillgidg class discussion.
10. Comment on your self-reflection after partatipg in class discussions this past year.

11. How do you define “being a leader”, what skdb you believe are necessary to become a
leader?

12. Tell me about the effectiveness of your lesligrdecisions this past school year.

13. Comment on any relationship you saw, if amyween your leadership development and
your involvement in class discussions.

14. Tell me about the ethical decisions you mighte made as a leader.

15. Describe any possible discussions you have hddywiir subordinates about values and
principles.

16. How have you used your communication skills dutimg past year both in class and out of
class?

17. How have you used your leadership skills in caend supporting your subordinates?
18. How did you use your critical thinking skills dag class discussion

19. How did you use your critical thinking skills asemder?
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Appendix D
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Vitae

| have been in the educational field for approxehai 8 years. Prior to working
at Military Academy, | was an English teacher foe Upward Bound Program at St.
Louis University. Before that, | taught history amds the Dean of Students at a private,
Quaker boarding school in southeastern Ohio.

| attended the University of Central Missouri,ex | competed on the debate
team and earned a bachelor’s degree in philosopthyalitical science. Upon
graduation, | attended St. John’s College in SEetedNew Mexico, earning a master’s
degree in liberal arts. The concentration of stoatysisted of the ‘Great Books’ of
western civilization. | studied the works of Plafagustine, Galileo, Shakespeare, and
many other thinkers who shaped our world.

Once at the Military Academy, | became interestesdhool administration.
Consequently, | earned a second master’s degestuication through William Woods
University. While at the academy | have held thsifpans of social studies teacher,
varsity coach, Summer Admissions Counselor, Sun@aenp Executive Officer,

Athletic Director, Assistant Dean, and now Deai\o&demics.
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