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Abstract

Little has been written about Mary Easton Siblég, founder of Lindenwood
University in St. Charles, Missouri, which unti iacceptance of men in the mid™20
century was the oldest women'’s college west oMiIssissippi River and stands today, a
thriving private coeducational institution, as #ezond oldest college west of that
demarcation. This dearth of literature seemed wranged since Sibley was as
progressive as her more famous East Coast contamgm(Mary Lyon, Catharine
Beecher, et al). All were motivated by the sogigllogressive Protestant evangelical
movement known as the Second Great Awakening anldedfpunders’ quest for an
enlightened citizenry. Sibley particularly embradke founders’ notions of a useful,
practical education. She was a strong-willed agmkgally admirable educational leader
who founded a long-lived college during a cholentboeak and in the face of criticism
(for teaching young women to be independent amulfalseducating slaves at the St.
Charles Sabbath School for Africans).

This study shed new light on Sibley’s educatioealdership through a
comparative analysis using her spiritual journal arbook titled_eaders: Strategies for
Taking Chargg1985, 2007y USC professors emeriti Warren Bennis and Buriusa
The researcher examined whether evidence of BamaidNanus’ four leadership
strategies or competencies could be found in Sbjeyrnal, which she wrote primarily
during the founding of Lindenwood (circa 1831), thdonale being that if contemporary
leadership theory was evidenced nearly 200 yearsitagyould likely be relevant 200
years hence, and therefore could be considered fealtoday’s educational leaders. The

analysis required the creation of decontextualiese@archer statements that enabled the



coding of an historical document using contempothepry. The study showed strong
evidence of most of the researcher’s statemergs (eeaders are singularly focused on
their agenda and produce results, Leaders know tlvbgtwant and communicate that
clearly to others, Leaders challenge others toedct) There was moderate evidence of
competencies involving an awareness of strengttisv@aknesses, and evidence of
social scaffolding was weak, largely because ohtlgcent state of the college during the

period studied.
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LEADERSHIP COMPETENCIES: THE JOURNAL OF MARY EASTOSBIBLEY 1

Chapter One: Introduction

If there is one thing that researchers and autiemd to agree on regarding the
subject of leadership is that there is no agreemeits definition (Cohen, 2009;

Hoffman et al., 2011; Kezar & Carducci, 2006; Sanahn, 2010):

Literally thousands of empirical investigationdedders have been conducted in

the past 75 years alone, but no clear and unecglivmclerstanding exists as to

what distinguishes leaders from non-leaders, anlgps more important, what
distinguishes effective leaders from ineffectivaders and effective organizations

from ineffective organizations. (Bennis & Nanusp20p. 4)

If there is no definition as to what it means toebleader, how do university
business schools, educational leadership programaisgorporate trainers teach men and
women to be leaders? Not very well, accordingeéards and Nanus (2007), two
University of Southern California educators whorgpelifetime studying and teaching
on the topic.

Bennis and Nanus (2007) maintained that in ma$ainces, students are taught to
manage rather than lead. They are taught the meshaf organization rather than the
essence of what it takes to inspire others to btgya unique vision, to manage their own
talents as required to sustain that vision, amdis®e the experience of achievement from
the level of mere proficiency to something thahsfarms the mundane into the
profound, whether in business, the arts, volundegror education, etc.

In the bestselling book they co-authoredaders: Strategies for Taking Charge

Bennis and Nanus (2007) declared that leaderslnprs to define: “Leadership is like
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the Abominable Snowman, whose footprints are evieeyebut who is nowhere to be
seen” (p. 19). Yet, they argued that in a poirgtakis, after “Great Man” and “great
events” theories of leadership have come and gbeeg exists an opportunity to
reevaluate the meaning of leadership. They arglumdeadership is transformative in
nature and comprised of strategies that anyondeean (Bennis & Nanus, 2007), which
is reassuring at a time when modern complexitiessairaling technology leave even the
most willing leaders in a state of flux. From adst of 90 leaders, they identified four
competencies or strategies that give aspiring Isdthe “capacity to translate intention
into reality and sustain it” (Bennis & Nanus, 200716).

The first edition of Bennis and Nanus’ (2007) baté&borated on these
competencies, both with elegance and simplicity, w&as published in 1985. An updated
version was released in 2007, and their premis@sée have withstood a quarter-
century of cultural and social evolution—that lesd@ust have a compelling and
consistent vision, must communicate a cohesivega#&rjand use substance to establish a
shared style, must build trust through constaneg,raust effectively deploy their
strengths and recognize their weaknesses. Buthedle transformative leadership ideas
seem relevant in another quarter century? Wilkilmkhors’ ideas continue to stand the
test of time, especially in a time when changesoitial and educational structures, in
world economies, in devolving politics, and evolyitechnologies seem to make even the
speed of light seem slow? To answer that questio&,cannot transport oneself into the
future, but one can examine the past to look faitexwce of real-world applications of
Bennis and Nanus’ leadership theories. This sisigyedicated on the notion that if

these leadership theories were applicable in thg pas likely their relevance will
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survive in the future, and it is further likely tithey are sound principles that can guide
educational leaders in the present.
The Research Question

The research question hinges on the four leagecsimpetencies identified and
expounded upon by Bennis and Nanus (2007).

The first competency i8ttention Through VisianLeaders manage the attention
of others by creating a focus on their vision. fldarity of vision enables employees to
find their role in an organization’s overarchingssion and empowers them to work
effectively and to ultimately become leaders inrtbgvn right. Bennis and Nanus (2007)
emphasized, however, that attention is a two-waeest Great leaders not only garner
attention, they also pay attention, and frequemiig,vision they champion is not one
they originate, but one they articulate after hatg carefully to others.

The second competencyNgeaning Through Communicatioheaders manage
meaning through the “communication of a compellmgge of a desired state of
affairs—the kind of image that induces enthusiasth@mmitment in others” (Bennis &
Nanus, 2007, p. 31). Whether they are extroveristmverts, whether they use
symbolism, models, actions, or role-modeling, gteatlers use shared meaning to create
a social architecture, or culture, that unifiesahganization. They communicate the
“know-why” rather than the “know-how” that engenslerucial, institution-wide
commitment to their vision.

The third competency iBrust Through PositioningLeaders evoke trust when
they are clear about where they stand and theorecare consonant with their beliefs.

When leaders earn the trust of those within thejaoizations, they are positioned to
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establish for their organization a niche in the keglace, a clear identity, and public
perceptions of integrity. The authors wrote tihat most common assessment of the 90
leaders they interviewed was that they were “all piece” (Bennis & Nanus, 2007, p.
43). They were constant and, therefore, desefinigist.

The fourth competency iBhe Deployment of Self Through Positive Self-Regard
Leaders deploy themselves effectively, in parptdigh an appreciation of their strengths
as well as an understanding of their weaknesshsy fiave the wisdom to avoid
leadership positions for which they are not weitexij and at the same time they are
committed to continuous learning in order to tumaknesses into strengths and to
burnish their talents for the greater good of tleganization.

With that understanding, the research questioniss tan modern notions of
leadership, as elucidated by Bennis and Nanus §20@7#ound in an educational leader
of the past? More specifically, is there evideatBennis and Nanus’ four leadership
competencies in the journal of Mary Easton Siblkeg,founder of Lindenwood
University?

Mary wrote the majority of her journal during a twear period that coincided
with the founding of Lindenwood Female College, e¥hMary and George began as a
boarding school for girls in St. Charles, Missoirithe early 1800s. Wolferman, who in
2008 wrote the first and only full-length biograpbiyMary Easton Sibley, characterized
Linden Wood in Mary’s time as “a combination gramraad finishing school for girls”
(p. 125):

The curriculum at Linden Wood, from the outset,alwed instruction in all

branches of English—literature, grammar, writinggling, and elocution. For an
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additional fee, the school also offered instructiofrench, music and piano,

landscape painting, flower painting, and needleweak considered womanly

arts. (p. 14)

The Sibleys established a homelike environmenttfeir students. “The first
building at Linden Wood was a log cabin that housedSibleys in one of its wings and
accommodated twenty boarders in the other” (Jd#89, p. 228). The cabin was
completed in 1831 (Huffman P. E., 2014). The stbtaggled with low enrollment and
difficult finances off and on until the college wdseded by the Sibleys to the Presbytery
of Saint Louis in 1853. The school survived agaimprobable odds as a women’s
college until the 1969-1970 school year when maldents were accepted. In 1997,
Lindenwood College adopted the name of Lindenwoaovéfsity (Huffman P. E.,

2014). Henceforth in this paper, general referenigehe modern university will use the
name Lindenwood. References addressing the institduring the Sibley era will use
the name Linden Wood.

Mary’s journal resides in the St. Louis Historidéliseum. A typed transcription
was made in the early 20th century, from whichwaardranscription was created in
2008 in Word for Windows under the supervision wifversity archivist Paul Huffman
(Huffman, Lindenwood University Archivist, persor@mmunication, January 7, 2014).
The Word transcription, which consists of roughBbJages, will be used for this study.
The journal focused on Mary’s observations and gihtsiabout her conversion to an
evangelical Presbyterian faith, which occurred tdygluring the same period as the
founding of Linden Wood. There are also observetiand thoughts about her school

and various day-to-day events in her busy lifee &torded details about her efforts to
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move forward plans to build a new Presbyterian Chuner contributions to the creation
of a controversial St. Charles Sabbath School facéns, her reaction to criticism from
parents of her students and community members dileowetpproach to education, and her
care of the sick and dying, all of which she acchshpd even as she founded her school
for women. In this study, the search for leadgrsil@mpetencies evidenced in Mary’s
journal was conducted on entries that detailedralhs of her life, not just her leadership
in regard to higher education.

Rationale for the Study

Why choose Mary Sibley as the focus for this comterary-historical qualitative
analysis? There are three compelling reasons:

First, Mary established the first female seminanyxd-college west of the
Mississippi River—a college, moreover, that havised to this day. While she came
from a family of pioneers in the literal, westwaxpansion sense of the word, she was
also a pioneer in a metaphorical sense in the reékducation, no less ambitious for the
cause of women’s education than more well-knowrt Easst educators.

Sarah Pierce, Emma Willard, Catharine BeecheraBilgrant, Mary Lyon, and

Almira Phelps...drew on Enlightenment republicaouigiht and on evangelical

sentiment to enlarge the scope of women'’s highecatbn. Women, pioneering

new roles, founded schools where the female stunsoame the focus of

academic purpose. (Solomon, 1985, p. 17)

To put Mary’s accomplishments as a female semifarmgder in a broader
perspective, Sarah Pierce started a female semimagr Connecticut home in 1792.

Mary Lyon founded a seminary in Massachusetts Bv1&hich later became Mount
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Holyoke College. The others established East Csmsinaries or academies in between
those dates. The terrmeminaryandacademywere used fairly interchangeably to
describe these early precursors to degree-grammgen’s colleges. Mount Holyoke,
the first of the famed Seven Sister colleges, vamsiclered the most progressive of the
early East Coast female seminaries in terms ofauam (Thelin, 2011, p. 55). “In

1861, the three-year curriculum was expanded tg Bnd in 1893 the seminary
curriculum was phased out and the institution'searas changed to Mount Holyoke
College” (Mount Holyoke College, 2014). Mount Hoke benefitted not only from
strong leadership but also from sufficient resosif@helin, 2011, p. 56). By way of
comparison, though Linden Wood’s “versatile curiicn and academic excellence
would gain it renown in the West, if not nationwid&/olferman, 2008, p. 105), the
college struggled financially as a two-year insitta for decades and even closed during
the 1841-1842 academic year. Yet Mary would nandion her dream of a women’s
college, and reports of her continued fundraisimgenrecorded in an 1859 Presbyterian
Church statement six years after the Sibleys dettaedollege to the Presbytery of Saint
Louis.

Though the college would not be accredited as ayear-degree-granting
institution until 1921, the church appointed thevR&.V.C. Schenck as Lindenwood’s
first college president in 1856 with the intentwmirfulfilling Mary and George’s long-
standing intentions of creating a college:

To make it an Institution of great importance ahevime influence—a school for

our daughters, not only in name, but equal to #st Im the land, containing its

hundreds of students within its walls.... To makani Institution in which the
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daughters of the Church, and all others who maypsédo enjoy its privileges,

may be qualified and prepared to fulfil (sic) thepiortant duties of their future

positions with honor and usefulness. (Schenck, 1856)

Four years after Schenck was named president,\anrte@ment for Lindenwood
Female College appeared in a business and citgtdigg touting it as “a first class
institution for young ladies” that offered “normabllegiate and preparatory
departments” and “extensive and beautiful Grounds)plete Calistenic Apparatus, and
all modern appliances for comfort, exercise andyst¢Sutherland & McEvoy, 1860, p.
233). In the era of 19th century education, prafmay departments prepared younger
women for college-level studies and normal depamtsgained students in the norms of
teaching. Today Lindenwood is a major produceaeathers, principals, school
counselors, and superintendents. That represergmall legacy.

Mary Sibley and her East Coast predecessors androporaries, though
pioneering, were careful to couch their ambitiangerms acceptable for the era in which
they lived. “These pioneering instructors atterdgtebalance their aspirations for
students with society’s claim of the traditionahi@e sphere. None questioned the
accepted Christian Ideal of True Womanhood, sumupeic the precepts of piety, purity,
obedience, and domesticity” (Solomon, 1985, p. 25).

While an advocate for women’s education, Mary Sibilas hardly a feminist by
today’s standards. She wanted young women to sdaodependently, but to do so in
the sphere assigned to women. George and Margy&sanldorsed the notion that in a

democracy “women were entitled to enrichment aashiing” and that “education would
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make women more useful members of society, moeze®fe home-makers, and also
create a supply of school teachers at a very redéd®ost” (Jones, 1969, p. 305).

According to Lindenwood historian and dean Luciddd_eftwich Templin, the
college’s purpose in the educational world wastféen young women for a useful life,
giving them a distinctive training for leadershipavery sphere of a woman'’s life”
(Templin, L., 1921, p. 8). Yet Templin also opirtkdt Mary Sibley was “a hundred
years ahead of her time” in many ways and “sheamasarly advocate of woman’s
rights” (Templin L. D., 1926, p. 13), not just wome education. Mary was certainly an
ardent advocate for female self-sufficiency anddpmtivity, and the desire to instill
independence in her students informed her edu@tpmiicies and curriculum, as further
examination of her journal in Chapter Four of ttisdy revealed.

Charles T. Jones (1969), whose dissertation facaseseorge Champlin Sibley,
wrote of Linden Wood'’s early days, “The school wagher daring nor unique but
followed the patterns already set by female serr@san the state of Missouri” until
1837, when an East Coast teacher named Miss Rogsatsl Mary and brought with
her curriculum that was offered in eastern femalaisaries” (p. 232). The year Miss
Rosseter arrived, George Sibley wrote a letterwm@en’s publication stating that he
and his wife had set out to offer young women gprae&ducation “in the common
English Branches, and in Music; and also in theartgnt matters dflousekeepingnd
other domestic duties.” He asserted their schad {materially different in several
particulars from the ordinary plan of boarding-szisd and it was “intended to be
adapted to the peculiar manners and habits, aresgies of our western people”

(Sibley, G., The Ladies’ Mentor, 1837, p. 46).
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The true significance of what George and Mary Sjiloieated, one concludes
after reading Wolferman’s (2008) thorough biographthe latter, was not just the
offering of a much-needed educational opporturotyybung women living on the
frontier, but more specifically a Presbyterian eatian in a region dominated by Catholic
education (Vostral, 1999), which generally focusadthe three R’s” and Catholic
Church history (Templin L., 1926, p. 17). In 18&8ittle more than a mile away from
Linden Wood, French missionary Sister Rose Phitip@uchesne established “the first
free school west of the Mississippi,” which becamewn as the Academy of the Sacred
Heart and still exists to this day (Academy of 8sered Heart, 2014). Duchesne was so
successful in establishing the French Society ®Shcred Heart education tradition in
America that she was canonized as a saint in 1988.

Wolferman (2008) quoted a circa 1853 letter writbgrMary Sibley in which she
declared that “I consider our school the first tifeed up the standard of opposition to
convent education in the West.” Wolferman asseatiatiMary attributed her many
travails in establishing her school not so mucthé&fact that it was a women’s school,
but because it wasRrotestantschool, a new concept for the frontier. As Geawgete
in the previously cited magazine piece, Linden Waed “thefirst school of the kind,
and except [for] some Jesuit nunneries that atesaitable, the first boarding-school
established in this state” (Sibley, G., The LadMsgntor, 1837, p. 46).

On the Missouri frontier, establishing any kindsehool—for Protestants or
Catholics, boys or girls—required grit becausea$tall population spread out over
thousands of acres, a lack of resources, few b@wkkeven fewer teachers” (Thomas,

A., Missouri’s early schools., 2006, p. 14). Méasrself had attended a boarding school
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for young women in Kentucky for a short time befehe married at the age of 15, and
she was raised by parents who prized educatiorfritduf, 2013; Rowe, 2010;
Wolferman, 2008). Mary'’s journal indicated she \aasre of other women’s
educational endeavors (January 21, 1836). But wherfounded Linden Wood, one can
assume that she was making it up as she wentw&heever formally trained as a
teacher. She innovated. She created somethitiggdlkat had not existed in that place
or time before—at the edge of civilization in Missoat a time in American history

when only those with pioneering spirits could tlerivf she exhibited leadership in the
context of founding a Protestant school for ginlshe hinterlands of American
civilization where convent-run education was themashe was a forerunner of the kinds
of leaders that Bennis and Nanus (2007) interviefoetheir book and, therefore, a good
candidate for study on educational leadership.

The second reason for choosing Mary Sibley for shisly is because her relative
anonymity provides a blank slate for research, dfd@as-inducing legends or collective
assumptions. She was not just another great mardidhgreat things in a great era. She
was a little-known pioneering women'’s educator wbse to the challenge of her times
in an era of rugged individualism, as Bennis (20@&gd of the 1800s in his bo@kn
Becoming a Leader

As eighteenth-century America was notable for @sigses, nineteenth-century

America was notable for its adventurers, entreprenenventors, scientists, and

writers, the titans who made the industrial reviolutthe explorers who opened

up the West, the writers who defined us as a naf@ha people. Thomas Edison,

Eli Whitney, Alexander Graham Bell, Lewis and Clarawthorne, Melville,
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Dickinson, Whitman, and Twain. These men and womleose vision matched

their audacity built America. (p. 12)

All of these great men (and Emily Dickinson) haeei thoroughly studied.
Mary Sibley, who founded her school not long altewis and Clark launched their
expedition on a river bank near Linden Wood, islatively unsung heroine. Public
perception of her life is fairly limited and, thévee, her legacy is not excessively
burdened by lore. Furthermore, while her fathet lamsband both were prominent men
on the frontier who created for Mary a standaréxafeptionalism that was beyond the
norm, she herself, as a woman, was not expectachieve great things or to create
something of value that would extend beyond thdiges of her home and family. Yet
she did.

The final reason to study Mary Sibley is that a vaonof her achievements
deserves to be the focus of more literature. Sh#le known beyond the scope of those
who live near or who have attended or work for leindbood University. In so many
ways her motivations and accomplishments mirros¢haf renowned East Coast
educators Mary Lyon and Catharine Beecher, etlalwwill be explored further in
Chapter Two. Even though her educational accoimpiets were achieved at the far
western reaches of 19th century civilization insoi@ably far more challenging
circumstances than those faced by her more faneroalé contemporary educators who
made names for themselves among the East Coastmaicaglite, Mary Sibley is
virtually unknown by educators at large, and littkes been written about her by
academicians outside of Missouri. She has recdhledost attention from early 20th

century Lindenwood academicians Lucinda de Leftwiemplin, PhD, and Kate L.
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Gregg, PhD, as well as current Lindenwood histoofgssors Kris Smith, PhD, and
Jeffrey Smith, PhD. Her only full-length biographgas published by the University of
Missouri Press (Wolferman, 2008). Further, no stgative endeavors regarding Mary
Sibley have touched on contemporary leadershipyhebherefore, any light that might
be shed in this regard is more than what existéord¢his study was undertaken.
Background for the Study

Mary Easton Sibley was born in New York in 1800nere 17 years after the end
of the Revolutionary War, and 61 years before the sf the Civil War. Her life was
bookended with momentous historical events and tatew with interesting historical
footnotes. She was four years old when her faahdrmother, Rufus and Abial Easton,
moved westward from New York with Mary and two ygen daughters. The year was
1804, and Rufus Easton hoped that the Louisianeh@se, which the previous year had
doubled the size of America, would lead to meanihginployment. He was soon
appointed by President Thomas Jefferson as a jaahgkthe following year he was
appointed as St. Louis’ first postmaster (Huffm2d13; Rowe, 2010; Wolferman, 2008).
Rufus and Albial Easton would ultimately have 1idren. Their first son was Alton,
whose name was given to an lllinois town estabtghye Rufus Easton (Wolferman,
2008, p. 45).

When Mary was 12, the year during which a seriesnofmous earthquakes,
which were collectively called the New Madrid Eaptilake, struck southern Missouri,
America attacked Britain in what became known as\itar of 1812. A year or two later
Mary studied at a boarding school in Kentucky. aAshild bride of 15, she moved to the

edge of civilization to Fort Osage, which is ab20tmiles east of present-day Kansas
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City, where she and her husband, who was 18 yearsemior, worked among the Osage
Indians for nearly a decade, he as the factor whdhre Fort Osage factory, or trading
post, and she as an informal teacher of OsagerehildNVhen that chapter of their lives
came to a close, George was one of three menéo/eesa commission to survey the
Santa Fe Trail (Wolferman, 2008).

Subsequently, George and Mary returned to St. €harhd finally settled on their
farm near St. Charles, Missouri, where they esghbll a home and founded a school for
girls in a grove of Linden trees. The aforemergmbi859 statement issued by the
Presbytery of Saint Louis described it thus:

The College is located on the height of land betwbe Mississippi and Missouri

Rivers. It is about twenty miles from St. Louisgdaa half mile West from St.

Charles. The land rises with a gentle ascent ttariver till it reaches the

College, which crowns the summit.... It is callddlDENWOOD from its

beautiful grove of large Linden trees. (Wolferm2a08, p. 105)

The Sibleys befriended famed abolitionist preaemer publisher Elijah Lovejoy,
and George once rescued him from an angry pro+slameb (Wolferman, 2008, p. 110).
Mary wrote editorials for Lovejoy’s newspaper. @poand Mary both survived several
deadly cholera epidemics. Through the years,&sdtruggled to keep the doors to their
girls’ school open, George pursued politics, andyMbevoted herself to her deep
religious beliefs, to building a Presbyterian Chuirt St. Charles, and to the charitable
works of the Female Benevolent Society and latettbuse of Bethany (Wolferman,
2008). George died during the Civil War when Maiys 63, and she died 15 years later

in 1878.
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Today Mary and George Sibley are best rememberdtedsunders of
Lindenwood University, a thriving, debt-free regabiiberal arts university with nearly
17,000 traditional and adult students, that to diaig is devoted to Mary Sibley’s notions
of a liberal arts education (Lindenwood Universit®,14). The university was founded
when Mary started educating young women, firstanlome in St. Charles, and
subsequently on the Sibley farm at Linden Woodt hég educational endeavors were
not confined to this demographic. Mary believe@ducation not only for women, but
also for immigrants, African Americans, and theiXaAmericans whom she taught
when her husband and partner in all adventurestgeefibley, operated the Fort Osage
Indian trading post (Wolferman, 2008). Mary Siblegs a self-taught educator who
taught at various stages of her adult life in aetgirof settings—in the Indian territories,
in Sabbath schools for whites and black slaveseimown home at 230 N. Main Street in
St. Charles as well as at Linden Wood, and, appigrevherever the opportunity might
present itself (Huffman, Lindenwood University Argist, personal communication,
2014). An anecdote from later in Mary Sibley'®]ifittributed to one of her grandnieces,
hinted at a serial educator:

She was very fond of driving and when she camewmtand visited at my

mother’s, she liked to drive in the afternoon. ©awriage driver's name was

Jake. He had formerly been a slave but had beed fand he lived with us until

his death. Aunt Mary used to drive out with Jakd ahe always insisted on

sitting on the outside seat. One of the friendsdten visited was Mrs. Peugnet.

She would say, ‘Now, Jake, it is spelled P-e-u-g+i-which of course, was all

lost to Jake. (Templin L. D., 1920, p. 45).
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Though this anecdote was far from objective orrdefie, it evokes the image of
a lifelong, dyed-in-the-wool educator. An analysisviary Sibley’s journal in Chapter
Four will provide more insight into her attitudasdabeliefs about education and whether,
at least in formative years of the school’s fougdishe utilized the competencies that
Bennis and Nanus (2007) said are the key to tranglantention into reality, their
defining notion of leadership.
Purpose of the Study

In 1853, George Sibley deeded Lindenwood to thelBtery of Saint Louis. The
college’s first appointed president, Rev. A.V.Ch&ack (1859), outlined the Sibley’s
intention for the future of their college. Theysded, Schenck wrote, “To lay the
foundations of an Institution which would be permiah and continue to diffuse its
blessings so long as the sun and moon endure’).(pl l&us far, that mission has
succeeded. Though tempting, one cannot, at ladshwhe scope of this study, connect
the dots between the longtime survival of the stkbe founded and her personal
leadership competencies (i.e., Mary Sibley’s sclasl survived nearly two centuries
becauseshe was a leader). However, one might aptly befardeadership competencies
in her journal and, if they are found, draw conidas about their value (i.e., Mary used
some of the same leadership skills outlined by Beand Nanus [2007]; therefore, these
leadership competencies have stood the test ofdmdevould likely be valuable for use
by educators of today.). The purpose, then, iddntify evidence of contemporary
leadership competencies in an historical conteatt\thll inform the present and guide the

future.
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Even if the evidence sought does not exist, andiveinaét does or does not will be
explored in Chapter Four, a greater understandiigi®important historical educator,
and a contextualized exploration of Bennis and Na(2007) theories, will add
understanding about the nature of leadership, aheimow, to the field of higher
education leadership. If the evidence does existuld give credence to the notion of
the timelessness of Bennis and Nanus’ theories.

Delimitations and Limitations of the Study

Delimitations. The study is intentionally limited to one contesrgry theory of
leadership and one historical figure, both of whack of particular interest to the
researcher and both of which stand out in thepeetve milieu. There are certainly
other theories of leadership a researcher mightstérom—chaos and complexity
theories, social and cultural theories, contingahegpries, and relational or team theories
of leadership (Kezar & Carducci, 2006, p. ix), e@ther theories might serve equally
well as a valid tool for a comparative analysisowdver, the goal of this study is not to
provide a meta-analysis of all leadership theasie® identify the best in class; rather,
the goal is to use an historical figure to add deptan understanding of one particularly
practical and understandable contemporary thedmcwBennis and Nanus (2007)
called transformative leadership.

Warren Bennis is considered by many to be théé&iabf leadership” (Shelton,
2010). With his fellow University of Southern Galinia colleague, Burt Nanus, he was
one of the first to “differentiate clearly betwettre concepts of management and
leadership,” a distinction which “spawned its owmnrindustry of literature on

leadership” (Wefald & Katz, 2007). The four leaglgp competencies Bennis and Nanus
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outlined were chosen as the focal point of thislgtuot only because of the high regard
in which the authors are held and the seminal eattitheir work, but also because of the
elucidated competencies’ elegant simplicity andalnse they emphasized identifiable
strategies that can be assessed in a qualitatidg.st

The authors are also clearly students of histdityough their book (Bennis &
Nanus, 2007) was firmly rooted in the 20th centtingy referenced as prior data in the
field of leadership research the ruminations ofdnisal leaders “such as Moses, Pericles,
Julius Caesar, Jesus Christ, Martin Luther, Nicéd&zhiavelli and James Madison” as
well as more recent historical figures such as ‘@WanV.l. Lenin, Harriet Tubman,
Winston Churchill, Eleanor Roosevelt, Charles dal@aDean Acheson, Mao Tse-tung,
Chester Barnard, Martin Luther King, Jr., John Garcand Henry Kissinger” (pp. 3-4).
Bennis and Nanus’ broad historical perspectivehaensubject of leadership made them
good candidates for a cross-century study.

Mary Sibley was chosen in part because her r@atbscurity contrasts so sharply
with her considerable accomplishments. The gdiperature about Mary Sibley
constitutes a metaphorical black hole. Her joumwad chosen as a tool of delimitation
because it spoke so directly to her thoughts aplaa®ns and provided a wealth of
primary source data for qualitative analysis. Mwmer, the journal was written during a
period that roughly coincided with the foundinglaidenwood. The researcher would
hope that great beginnings inspired great insighitsin the pages of a foundational
journal. Founding what turns out to be a centwolelseducational institution might well
be considered the apotheosis of educational IeaigersGiven the difficulties of

institutional survival in the 19th century, it is wonder that longevity has become a
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source of prestige in higher education today” (ihel011, p. 45). For a researcher of
educational leadership, studying a journal thah@ded with the providential beginnings
of a long-lived institution seemed ideal.

Limitations. There are many limitations to this study. A peradm undertakes
a journal does so with the understanding if notititbention that his or her words will
later be read by others and perhaps even widelywgttirg for the ages, as it were. To
assume that Mary’s diary was a complete—and comlglébnest—representation of her
true nature would be naive. One detects a degigedus spin to her ruminations.

Another limitation stems from the fact that thetuasjority of interviews with
leaders that Bennis and Nanus conducted in 1988 wigh white males. There were six
women and six black men out of 90 interviewed (Bei&nNanus, 2007, p. 24).
However, considering that Mary’s leadership wag@ged in a time and place in
American history that was even more dominated byenhales, the researcher does not
consider this limitation to be an overwhelming @lot# to relevance.

Finally, the researcher’s entrenchment in the cellaf Lindenwood University,
as an employee, brings to the study a bias of adiimir for what Mary Sibley
accomplished. However, the qualitative codinge@fjournal should enforce a distancing
from the subject that helps to circumvent unneadgsegiographic assessments and
recommendations in Chapter Five.
Definition of Terms

Factor. This term was used to describe the individualse wianaged Indian

trading posts, which were created by the 1796 mdiade Law in an effort to manage
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relations with Native American tribes. The postyaevcalled factories, and the men who
ran them were called factors. George Sibley wlastar when he married Mary Easton.

Leadership Competencies.This term referred to the mastery of leadership
strategies, as opposed to the possession of |édglesalities. The primary reference
that will be used as the source of contemporamydeship theory is the book titled
Leaders: Strategies for Taking Chardmy Bennis and Nanus (2007). They used the
terms competencies and strategies fairly interchably.

Lindenwood. Lindenwood is the name used to describe the wityehat exists
today. Dean Lucinda de Leftwich Templin noted me @f her histories of the college
that what was originally called Linden Wood becdrmelenwood “sometime in 1870,”
and the word “College” was not associated withstigool until shortly before it was
taken over by the Presbytery of Saint Louis (TempliD., 1926, p. 19). An 1839
advertisement referred to The Boarding School foun Ladies at Linden Wood
(Sibley, G., 1839). Linden Wood was sometimes syngplled Mrs. Sibley’s School
(Jones, 1969, p. 288). In her journal, Mary oreferred to “my little school” (August
27,1833). In 1841, George Sibley referred tsiThe Linden Wood School for Young
Ladies (Jones, 1969, p. 234). The first coursalags published in the mid-19th century
referred to Lindenwood Female College. Later cgmlused the name Lindenwood
College for Young Ladies, and the name continuegltve. In this study, Linden
Wood will be used to describe the school or farmefierences that apply to the early
1800s, and the term Lindenwood will be used foenafices that apply to the present day

or to the overarching history of the institution.
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Wallenda Factor. This term was coined by Bennis and Nanus (20®dgscribe
a leader’s ability to zero in on a task withoutreeensidering the possibility of failure.
The idea was named after the famous 20th centyinyrtipe aerialist Karl Wallenda who,
Bennis and Nanus reported, never thought aboundalintil his last and fatal walk on a
tightrope.
Summary

In this chapter, the researcher introduced theemmal framework for this study.
The research and analysis will focus on evidenaaefcontemporary leadership theory
in the journal of one pioneering 19th century edoica-Mary Easton Sibley. An
overview of Mary’s lifespan touched on the momestomes through which she lived
and hinted at her strong will and accomplishmenmtsch made her an ideal candidate for
a leadership study. Also addressed were the limits of the study, which primarily
revolved around the use of a personal journalrafiable accounting of the diarist’s
thoughts and deeds.

In the next chapter, a literature review will defuether into the culture that
influenced Mary and the contemporary leadershiprgheo which her written reflections

were compared.
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Chapter Two: The Literature Review

This study focused on the search for evidenc@onfemporary notions of
leadership competencies in an historical, educaticontext. Therefore, this literature
review will be bifurcated, with one section focugion history and the other focusing on
one contemporary leadership theory.

Section I will focus on literature that addressearivEaston Sibley and the
culture that influenced her motives and attituaggrding the education of young
women. Since the literature about Mary is reldyiwparse, the review will also be used
to paint a broad landscape of her times to giveexdrto the research presented in
Chapter Four. Finally, relevant material about Wehusband, George Champlin
Sibley, who was a partner in her Linden Wood endegwvill also be reviewed.

Section Il of this literature review will focus @ennis and Nanus’ contemporary
theory of leadership competencies as outlinedeir 8007 classic book titletleaders:
Strategies for Taking Chargel'he authors are not only researchers whose hasglbeen
embraced by a large and diverse readership outstdeducational field, but they are also
educators with credentials in higher academia, whiitl be further explored later in this
chapter. To begin, however, a review of literat@levant to the historical context will
be undertaken.

Section I: Mary Easton Sibley and Her Cultural Influences

Two Biographies One would think that the founder of a collegd thas until its
1969 integration of men the oldest women'’s collegst of the Mississippi and what “is
said to be the oldest Protestant College in thadiamoa Purchase” (Templin L., 1926, p.

95) would be the subject of a fair amount of &tere. Yet there is a wide gap when it
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comes to Mary Easton Sibley, compared to other lee@ucational leaders of her time.
Mary had much in common with better-known conterapes who blazed trails in the
east, such as Mary Lyon, founder of Mount Holyoksl€gye, and Catharine Beecher, the
well-known educator and author who advanced 19ttucg educators’ notions of
domestic economy and who emphasized girls’ neegHhgsical education (Beecher, C.
E., 2013). Catharine Beecher and Mary Sibley wera n and died in the same years.
These precise contemporaries, as well as Mary Lgibipunded schools for young
women, and all three drew inspiration for their eational endeavors in part from a
national evangelical religious movement called$leeond Great Awakening (Wakefield,
2011). Yet today Mary Sibley is virtually unknowncomparison to the others. A
search on February 25, 2013, of the EBSCO Host &tlucdatabase under the key
search terms “Mary Lyon” and the Massachusettegel'Mount Holyoke” produced
more than 30 pieces of relevant literature. Adeaf the same database using the terms
“Mary Sibley” and the Midwestern college “Lindenwaioor its original name “Linden
Wood” produced no results.

This dearth of biographical literature in journaiade all the more important two
books that provided readable and recent biograptieaments of Mary Sibley.
Interestingly, the tone of these two pieces ofditiere contrasted notably in some aspects,
which poses a challenge. After reading both, avelprs the question: Was Mary ahead
of her times or constrained by her times—or both?

In 2008, Wolferman wrote a short text titl€tde Indomitable Mary Easton Sibley:
Pioneer of Women’s Education in Missquvhich addressed the major incidents of

Mary’s entire life ranging from her birth in New ¥oin 1800 to her childhood days in
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St. Louis to her marriage to George Sibley and tiifeitogether at Fort Osage to the
founding of Lindenwood Female College and, finaltyher death at the age of 78.
Wolferman’s (2008) book, as its title suggestswdpesitive conclusions about Mary’s
legacy from the historical clues that survive. Whhe book offered suggested readings,
it did not proffer citations, which required a grerdevel of reader trust that the sources
used and the conclusions drawn are reliable.

The other treatment was written by Rowe (2010)stoty professor at University
of Central Missouri. Rowe managed to write a Saipgly comprehensive sketch in a
single chapter, one of 11 diverse chapters in & tidled Feminist Frontiers and
Gendered Negotiations: Women who shaped the MiduResie’s chaptewas titled
Mary Sibley Genteel Reformer

Rowe (2010), like Wolferman (2008), dealt with M&ipley’s major life events,
but she did so in light of Mary’s role as a woma@ éime in our history when society did
not suffer unconventionally assertive women gladifne authors pursued Mary'’s legacy
along the same tracks, but in many ways, theirarebded them to different destinations.

Wolferman (2008) and Rowe (2010) both made refesgna the legends or
stories that arose in the wake of Mary’s deathsangive to this day as treasured lore,
and they both asserted that the stories have nire sostances, trumped the truth about
Mary. However, the authors did not always agreg/bat was legend and what was fact.

For example, Wolferman (2008) wrote that Mary taugiung Indians in the
Sibley’s home at Fort Osage, which was called Faiar€ottage:

With Mary’s sister Louisa living at Fountain CoteadMary began teaching her as

well as some of the Indian girls and settlers’ daacs, offering them piano
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lessons as well as instruction in reading and mgitNever formalized, these

lessons nonetheless marked the beginning of Magyser as an educator. (p. 55)

Wolferman (2008), citing an 1820 letter from Sib$elgusband to Thomas
McKenney, superintendent of Indian affairs in whigaorge recounted an interchange
with Big Soldier, an Osage chief, wrote that Magglized the Indians at Fort Osage
would need to be literate in a changing world—ane/hich the westward expansion of
the Americans was quickly closing in on Indianiterres—and she educated them in
spite of the disapproval of Big Soldier who “didti&e their ‘chains’ of civilization”
(Wolferman, 2008, pp. 56-57). In contrast, Row@l(® wrote, “Stories that grew
around her after her death have her teaching Inchddren to read and write, though
there is no evidence of this in sources from theope (p. 23).

One historical detail on which both authors agredtie inaccuracy of 1827 as
the college’s founding date, which Lindenwood Umnsiy uses to this day. Rowe (2010)
wrote, “In promotional literature published by tB#leys in the 1830s and 1840s, they
consistently stated that the school was opene@30.1 There is no surviving evidence,
however, that classes were being taught there 31" (p. 25). Wolferman (2008)
wrote on page 95 of her book that

Mary’s school doubtless started just the way hfarmal Fort Osage school had

begun, by teaching her sisters. In the fall of@&bley’'s twelve-year-old sister

Alby came to Linden Wood to study. Mary’s firstdywaying students arrived in

1831.
Though the students were not boarders, Wolfermahduwrote on page 98 that in 1832,

after Mary’s religious awakening and after she betgateach Sabbath school in the
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country, Mary accepted about six residential sttelahLinden Wood. According to
Lindenwood Archivist Paul Huffman, Lindenwood’s faling date is hard to determine,
but the following can be written with confidencealy started teaching a few girls
informally in her St. Charles home in 1827 and cardd after she and George settled at
Linden Wood in 1829 (Huffman, Lindenwood Universiychivist, personal
communication, 2014).

Rowe’s (2010) piece highlighted the limitationsqad on Mary in her role as a
woman and attributed societal constraints to theynfiaistrations Mary expressed in her
journal and letters. Rowe wrote that while Maryswan ambitious, talented, and strong-
willed woman” who felt “driven to live a meaningflile and to find purpose as an
activist in the public arena,” her ambitions web®tind to a very conventional
understanding of woman’s sphere—one dictated bgbeanl class and the dominant
culture of her time” (pp. 21-22). Like [fellow engelist and girls seminary founder
Catharine] Beecher, Sibley reconciled her aspinatigith her values by devoting herself
to evangelical Protestantism, social reform, angarticular, the cause of women’s
education” (Rowe, 2010, pp. 21-22). The evangkeRecatestantism to which the author
referred is what was known as the Second Great Amiag, a fervent strand of faith that
imbued Protestantism with a religious urgency Maty wholeheartedly embraced
(Huffman, 2013; Rowe, 2010; Wolferman, 2008). Tbheial reform Rowe referred to, in
part, dealt with slavery. Though Mary and Georgmed slaves until 1859 (Wolferman,
2008), Mary wrote this entry in her diary in theisg of 1834: “Went to town and stayed
all night with my Mother. While sitting up wrotendghe subject of slavery for the

Observer. | pray that this stain on our natiomaracter may be removed” (February 16,
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1834). Mary's editor was famed abolitionist andgtryterian minister Elijah Lovejoy,
publisher of thest. Louis Observer“By January 1832, Mary was regularly contribgtin
articles to theést. Louis ObserverAnti-Catholic pieces were her specialty, thosgk
also wrote on other religious topics and slaveBot\We, 2010, p. 28).

In February of 1834, Mary and several other womeagned a Sabbath school for
slaves, an effort about which she wrote, “I haveHappier after closing this school of an
evening than | have done for a long time in thdégrarance of any single duty” (April
24, 1834). In spite of Mary’s ebullience, the Satblschool for slaves closed within the
year due to a combination of factors that inclutteddeath of Mary’s father, an outbreak
of cholera, and condemnation from local newspa(&itdey, M., August 5, 1834; Rowe,
2010, p. 30). Mary continued to involve herselthe issue of slavery by supporting the
American Colonization Society, contributing fundslate as 1853 (Rowe, 2010, p. 30).
The society, founded in 1817, was inspired by a Nergey Presbyterian minister and
advocated for a “Back to Africa” policy. The sagiestablished a colony in Africa that
later became Liberia with the goal of purchasimya$ and resettling them in West
Africa, an alternative to emancipation (Wolfermaa08, p. 109). While George and
Mary owned slaves, the “Sibleys supported the Badkfrica movement and the gradual
emancipation of slaves” (Wolferman, 2008, p. 110Jary considered the education of
slaves to be the key to their independence. “Singued the ideal of education as the
great equalizer, a progressive idea not shareddnyrat the time” (Wolferman, 2008, p.
111).

In 1837, after Lovejoy published the Abolitioniste@d, George Sibley wrote a

letter of protest to his friend and canceled hiwspaper subscription. Nevertheless,
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George came to Lovejoy’s aid less than four motdtes when he was nearly killed by
an angry mob of slave owners in St. Charles. Tihleys provided the horse on which
he escaped (Huffman, 2013; Wolferman, 2009). “Ony weeks later, a vigilante
group killed Lovejoy in Alton, as he tried to detkehis printing press” (Wolferman,
2008, p. 111).

In her journal, Mary not only disparaged slaveryasain on the country, she
also criticized the indolence-inducing effect sék $lavery had on young women raised
in households that depended excessively on thedfialaves:

Women instead of being raised helpless & depenagings should be taught a

habit of industry & usefulness. Especially thatlshould be made to consider it

a privilege and duty to wait upon themselves tpédectly independent of the

enervating effects that slavery has produced alonaisersally upon the character

of the people of west and South. (August 19, 1833)

These sentiments about slavery seem admirably gssiye for the time in which
they were written. However, in spite of Mary’s Wvigness to publicly advocate for
change on issues like slavery and in spite of Heoeacy for the education of
independent young women, Rowe (2010) cast Margmaggly impressive
accomplishments in a negative light. Much of Margttivism and daily activities
revolved around issues championed by the Preshgt&ihurch. Rowe maintained that
the assertive Mary Sibley was an unnatural fitia patriarchal evangelical world into
which she threw herself heart and soul—the onlyatephere in which women were

able to find some measure of self-expression atejpiendence (Rowe, 2010, p. 22).
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While one might assume that Mary and other piomgesouls who lived on the western

edge of civilization might find freedom from so@etonstraints, Rowe (2010) wrote that
the West did not offer her freedom. Instead, sheygled against a tide of social
pressure stronger than that she might have enaednitethe family’s old New

York home, as she negotiated the gulf between &éed to define herself and the

definition that her society placed upon her. (p. 21

Rowe (2010) interpreted Mary’s journal entries inieh she expressed
frustrations about teaching as an indication thigtpioneering educator was not suited to
the task:

Mary Sibley’s activism was constrained by her ownaeption of a woman’s
proper role, though her assertiveness and indepeadas well as the impatience
and “fretful disposition” for which she often chiflberself, suggest that she was
hardly content with that role. Not temperamentalljted to run a girls’ boarding
school, she complained frequently of the lack ofgmy, the tedious routine, “the
thousand little perplexities arising from the misdact or inattention of the
pupils,” and her exasperation at the girls, thamgpts, and the conflict demands

of various duties. (p. 30)

Wolferman (2008), in contrast, left the reader vigblings one might have after
reading stories about the Unsinkable Molly Browiere is one sweeping passage that
dealt with some of the same issues addressed bg Rnwin a more affirmative manner:

Mary, on the other hand, thought slave childrenenaex capable of learning as

were white children. She did not discriminate agtre Native America,

immigrant, slave, or female children she taughte Believed each child needed
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to be educated to be able to be independent, rdther‘an object of charity” or

“the object of scorn and rebuke.” She pursueddbal of education as the great

equalizer, a progressive idea not shared by matheatme. (Wolferman, 2008,

p. 111)

In a similarly positive summary, noting the manif-seprecating comments
Mary made in her journal about her efforts as amcatbr, a diarist, and a Christian,
Wolferman (2008) wrote, “Although in her journal Mdamented her tendencies toward
procrastination and indolence, few nineteenth-agnttomen accomplished as much” (p.
iX).

In conclusion of the comparison of these two bipgreal treatments, though
Wolferman (2008) and Rowe (2010) seemed to casy Ednley’s life in somewhat
different lights, the former sunny and the lattastan shadows, it is clear that Mary’s life
was quite extraordinary. But to what extent wezedccomplishments owing to her
courage, persistence, and innate leadership abibis opposed to the accomplishments,
prominence, and resourcefulness of George, whal®a®ars her senior and, by the time
they married, had “established himself as an egpJ@n Indian agent, a land investor, a
gifted letter writer, a loyal servant of the U.®vgrnment, and a great asset to the Indian
factory system” (Rowe, 2010, p. 51)? That questd| presently be explored.

The Partnership. A detailed doctoral dissertation about George $iblas
presented at the University of Missouri, ColumlmaJones in 1969, and it addressed in
clear terms the nature of Mary and George’s pastnprin the founding and maintenance

of Linden Wood.
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Understanding the dynamics of their relationshipnportant to any effort to
determine the measure of Mary’s leadership competen To attribute any part of
Linden Wood’s success to Mary, as opposed to Georgemust understand the roles
they played in the college’s founding. Jones’ @9Aesis, titledseorge Champlin
Sibley: The Prairie Puritan (1782-1863pcused on George’s many accomplishments.
Jones detailed the “Puritan strain” that Georgeiitied from his English relatives who
migrated to the “New World” in the early 1600s—hisnesty, ambition, and industry
that made him a successful Indian fort factor. e3asuccinctly explained the purpose
behind this government-created position:

By setting up these factories at convenient locatior the Indians, staffing them

with honest and experienced civilian storekeepsrd, providing them with good

guality Indian trade goods, the government wouke t@n important and positive

step toward maintaining peace with the Indianshewtestern frontier. (p. 30)

Later in his dissertation, Jones (1969) statet tha

the Fort Osage Trading House under Sibley’s dimadtiad made a profit for the

government, had been among the top three factorieesume of trade, and had

been located in a key area among the Indians owgiseern front. (p. 170)

Jones described the duties that George, as amladiaagent, would have been involved
with the following:

They served as intermediaries between the governamehthe Indians,

confiscated whiskey and merchandise of unlicensetets, delivered annuities

and presents to the Indians, negotiated treattesyq@ed harmonious
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relationships between the Indians and the whitidesgt and tried to ward off

inter-tribal warfare. (p. 76-77)

Clearly, George had a record of success that redjuirits execution a variety of
skills and talents. His success made him a ddsiabspective husband. Much older
than Mary, he was her father’s contemporary, aeditbn had much in common. “They
were both government employees and men of educdtamzheastern backgrounds, and
were from old American families” (Wolferman, 20@8,45). Whether George met Mary
through her father is unknown. “According to therg of the evening they met in 1814,
George had eyes only for Mary, and no one seemeltjsut that she was only fourteen
years old and he was thirty-two” (Wolferman, 200846).

When George and Mary married in 1815, he broughilBtyear-old bride to Fort
Osage, to a home called Fountain Cottage. Jo®é&®)tharacterized George’s young
Mary as a “handsome, gay, happy, and outgoing wini&

throughout her life...displayed a great deal of peataitiative and drive, traits

that her husband fully encouraged. An excellemsénwoman, a good pianist, and

adequately educated for a young woman in 1815, Meoty with her saddle

horse, an organ, some furniture, and her librafyaxd Osage. (p. 127)

In 1822, when the Indian factory system had rucaoisrse, Fort Osage and the
trading post closed, and George was without ajobds, 1969; Wolferman, 2008).
George planned to create a private trading compadysimultaneously farm Fountain
Cottages’ land (Jones, 1969). To that end, he litowgat remained of Fort Osage’s
trading goods, but his efforts as a trader faited] “the purchase left the Sibleys with a

debt they would need more than ten years to refglferman, 2008, p. 75).
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In 1825, still in debt, George received an appoeritrfrom President John
Quincy Adams as one of three commissioners to adratuarduous two-year survey of
the Santa Fe Trail (Gregg, 1952). Though the casimn was presumably a financial
reprieve, George did not receive payment from theeghment for another seven years
(Wolferman, 2008). That was when the idea of astfor women on the outskirts of St.
Charles germinated, as Jones (1969) explained:

The long history of Lindenwood College for WomersatCharles can be traced

back to the Sibleys, harried and frustrated by,debb saw in a private school an

acceptable and legitimate way to make money. @dytthere were other factors
that brought the Sibleys to this decision: theieiast in education, Mary’s special
talent for teaching, their affection for young pkmphe proximity of Lindenwood
to St. Louis and other growing towns east and we#ie Mississippi River, and
an increasing awareness of the need for women ¢albeated in that age of the
common man. These factors cannot be discountedit Beems to me that the

Sibleys, weighted down by debt, were determinedbksig means of overcoming

that problem. (p. 224)

Starting a female seminary was clearly a joint ueat “’Mrs. Sibley’s School,’
as it was sometimes called, represented the conhleifierts of two entrepreneurs who
believed in the great value of their undertakinggr(es, 1969, p. 228). In the early days,
Mary was the sole teacher at Linden Wood. Jor@89)ldescribed George’s duties
during this foundational period as a manager oftelpractical matters affecting daily
life at Linden Wood, as the following quote indiedt (Jones referred in this quote to a

slave named Mary. The only female slave referodalyt\Wolferman [2008] was named
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Betty. Regardless of these contradictions, thatpafithis citation is George’s role in the
operation of Linden Wood):

Sibley’s role lay outside the classroom. He tentdeithe farm, raised a garden,

planted an orchard, and cared for his livestocke farm served as the primary

source of food for the school’s young constituengybley also kept books and

handled correspondence with parents and guardiarew slaves, including a

Negro Cook, Mary, did the necessary chores onaira &ind in the kitchen. The

farm was a key element in the total operation efltinden Wood Seminary and

Sibley managed it well. (p. 230-231)

Regarding George’s role, in her chapter on theestilgf Mary Sibley, addressing
this very topic, previously cited author, Rowe (@PWvent so far as to say that Linden
Wood survived various cholera outbreaks in theyeE8D0s and negative reaction to
Mary’s evangelizing and strict school policiescauseof George’s “careful
management” (p. 31).

However, George was not the only one who camed@cthool’s rescue during
hard times. According to early 20th century Lindleond professor and dean Lucinda de
Leftwich Templin,

one reason for the development of the collegepiite ®f the financial difficulties

encountered in trying to establish an endowmens, lveat [Mary’s] determination

to see the project succeed. When things lookekkedgrshe packed her bag, went

East and raised over $4,000 among her friendstawttof Major Sibley...That

Mrs. Sibley had executive ability is shown by thetfthat, during the last twenty

years of Major Sibley’s life, a time when he wasemi-invalid, she ran her house
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and servants, and had time to take an active p#otal affairs. (Templin L. D.,

1926, p. 14)

So, in answer to the question posited earlierisliterature review—Was Mary
the founder of Linden Wood or was George the tared behind the college?—it seems
evident that the school’s founding could not hageuored without their partnership.
George was the manager of the myriad details requo sustain Mary’s educational
vision. Of the two, Mary was the impassioned etlucaAs Wolferman (2008) wrote,
“Convinced of the potential of educated ladiesanisty, Mary approached her second
year of teaching at Linden Wood in the fall of 1&&3if it had been her lifelong calling”
(p. 104). As Rowe (2010) wrote, in apparent agesgnMary was the driving force
behind Lindenwood. “Whatever her original motivesstarting the school, she soon
imbued it with a new and intense sense of missfpn25).

That mission was to provide something that yourgjd3tant women on the
frontier could not elsewise obtain—a useful anccpeal education, as Mary put it in her
journal, a mission that served as an equalizertim@ when even the founders of many
women'’s colleges, like Mary, were loath to proclauomen’s equality with men.

Mary’s Education of Young Women Though Mary Sibley seems to have been
a serial educator regardless of her students’ sexce, she presented a blend of
conflicting notions about the role of women andrthle of education in women'’s lives.
In her journal she asserted that women have linmtéaic roles, “believing as | do the
injunction of Scripture is not to suffer women fmeak publicly in the Churches” (May

1833). Yet in the same period of her life, whea slas 33, defending the egalitarian
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tasks required of her students, she expressedigatapgly progressive stance that
women should be able to care for themselves:

One of the great objects | had in view, indeed Y &y the principal one, in

undertaking such a task [educating girls] is tisafaa as my influence and

example can go, it shall be exerted to do awayghaticious system of
education, so common especially in slave countws;h turns upon the world
thousands of my sex helpless dependent creatueze, Doll babies dressed up
for exhibition decorated with external accomplisimtse very pretty to hold in the

Drawing room or Ball room but of no manner of ugbex to ourselves or their

fellow creatures, when called upon to take theitighs in society as wives,

mothers & heads of families. Then they need tpriaetically & experimentally

& what is worth more than all habitually acquainteith all the various duties of

Domestic economy & arrangement. In proportionhay tare so if, with this

essential knowledge is combined a liberal educatmthey become the pride, the

comfort, the stay of their relatives and friendbeneas on the other hand they

become a burden to all with whom they are conne¢fasgust 19, 1833)

As forward thinking as that may sound, Mary mayenmade a distinction in her
mind between educating women, as mentioned inginise, for the purpose of
developing competence in running a household vesdusating women for the sake of
learning. Under a later section of her journabed “1836 Linden Wood Private Journal
Remarks” in which she generally praised the sudae$soy Female Seminary in New

York that was founded in 1821 by Emma Willard, Mampte, after reading an account
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of the seminary, the following decidedly consemnvatideas about the education of
women:

If the domestic instruction held a more promineaatt pp think the plan would be

an excellent one, but | am opposed to the planakimg learned women at the

expense of destroying their fitness for the pecwligies allotted them in the
station of life in which by the providence of Gdeky have been designed to
move. There is much yet to be done towards majwigood plan of female
education. Whatever their capacities may be, icgytthat kind of knowledge
vulgarly called “book knowledge” cannot be so neaeg to them as to the other
sex. | never wish to see that society in whichrtbbler sex can not be looked up
to as superior in knowledge, as they are in stte@genergy of character. It
would destroy half the delight of our associatidnge were not permitted to feel

that we have a protector in man to whom we canrdegs Superior. (January 21,

1836)

Ideas about women'’s education were evolving iretimty 1800s, especially on
the East Coast, just as they had after the Revolaty War. The education of women
was taken more seriously after the Revolutionary \Martwarth, Maline, & DeBra,
1997; Kelly, 1987) when the founders determined ttleamocracy would not work
without an enlightened electorate” (Allen, 1969yp). The concept of the importance of
an educated citizenry cast women’s social rolenew light:

The republic conceived by Americans in 1789 wowddlled by an aristocracy of

talent and virtue, not by an aristocracy basedaomilf ties or ‘divine right.’
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Political leaders were to emerge from the peopld,the people themselves

would be capable of responsible political actigxilgn, 1969, p. 11)

That capability would be created through educatiGeorge Washington dealt
with the issue in his Farewell Address: “Promabent, as an object of primary
importance, institutions for the general diffusmirknowledge. In proportion as the
structure of a government gives force to publiomam, it is essential that public opinion
should be enlightened” (Allen, 1969, p. 14). Bearklin, in a 1749 proposal for the
establishment of an academy in Philadelphia, arglied good Education of Youth has
been esteemed by wise men of all Ages, as thetdtmaadation of the Happiness...of
Commonwealth” (Allen, 1969, p. 11). The founderowtas perhaps most associated
with the notion of an educated citizenry and tHféudion of knowledge as a means to
avert tyranny was Thomas Jefferson:

To Jefferson then, liberty depended on educatiomdaication that would ensure

that the inalienable rights recently proclaimed tmgyht for in the Revolution

would in fact be realized by his and future generst. The need, quite simply, as

for an education that would be useful for repullicdizens. (Wagoner, 1993, p.

10)

For women, in the days that followed the Americavétution, education
became a means to an end not for themselves, bilteio husbands and sons. As
Mothers of the Republic, women were to become d@ddcso they could teach their sons
to be future citizens (McMahon, 2009; Solomon, 1985

A major part of the woman’s sphere was child-regrimhich included imparting

civic virtue and knowledge. Part of the argumemtWwomen’s education was
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based on the increasing realization that the répukkeded an educated citizenry

and that this in turn required the nurturing of yleeing by more educated mothers

(10). (Harwarth et al., 1997, p. 14)

However, educational theories continued to evoleagwith the young country.
Benjamin Rush, a signer of the Declaration of Iretefence, echoed Jefferson’s
advocacy of the notion of a useful education bwaaded the idea by proposing it in the
context of women’s education. Rush, “in his spesdine opening of the Young Ladies
Academy in Philadelphia in 1787, encouraged tha @fea ‘useful’ education for
women: reading, spelling, grammar, history, arithmydookkeeping, science to aid in
the sickroom and kitchen, and Bible instruction fa®5; Rudolph, Essay28; Smith
259-265]" (Kelly, 1987, p. 8). Rush’s “ThoughtsampFemale Education,” written in
1787, inspired Emma Willard, Catharine Beecher, ady Lyon, who established
female seminaries (Kelly, 1987).

The notion of usefulness as an educational goalmeagioned more than once in
Mary’s journal. On August 17, 1833, she wrote

| commenced this spring the little school | had lasar consisting of seven or

eight young girls—on the plan | have long thougktessary for the good of the

rising generation. That is the women instead @ideaised helpless &

dependent beings should be taught a habit of ingdstisefulness. (August 17,

1833).

On August 19 of the same year, about students vére awverly reliant on slaves, she

disparagingly wrote,
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The delicate girl who could scarcely bear the idielaelping herself to a drink of
water is thrown at some period of her life upors ttold world an object of
charity (and truly she is an object of scorn & rebtor that very inability to help
herself which has been produced by the injudicmusse of education pursued.

When the other by the same changes, rises in ganetbecomes still more

capable of filling her station with honor in conaeqce of her practical & useful

acquirements. (August 19, 1833)

For young men, a useful education could be fouratademies, which served as
a model for what later became high schools andwhaught ideas and skills directly
related to the practical side of life and providallectual tools for the development of
new knowledge about the material world” (Spring8@9p. 14). They stood in contrast
to grammar schools, a traditional form of educatwailable to the wealthy and elite that
migrated to the New World, in which students ledrhatin, Greek, and Hebrew and
were prepared for college and roles in the higaelselons of society, both church and
state. In academies, lessons were taught in Englrel students were taught that “the
freedom of ideas is essential for the developmésbaety” (Spring, 1986, p. 14) and
were prepared for social mobility (Tyack, 1967).

Mary’s notions of a useful education were doubtlefisenced by the growing
number of academies serving boys in Missouri, whigli850 numbered approximately
200 (Thomas, 2006). Her notions were also inflednzy the man who hired her father
as the first Post Master of St. Louis—Presidentriias Jefferson.

However, while Jefferson emphasized the need fadaicated citizenry, he did

not advocate for the education of women per se @iaig 1993). After seeing the
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virtues and pitfalls of an education abroad duartgp to Europe, he argued that
American men should be educated in America. Maealefferson wanted education to
be useful specifically to the republic’s citizemglato that end, he outlined the following
high-level educational objectives:

To give every citizen the information he needstla transaction of his
own business;

To enable him to calculate for himself, and to esgrand preserve his
ideas, his contracts and accounts, in writing:

To improve, by reading, his morals and faculties;

To understand his duties to his neighbors and cguand to discharge
with competence the functions confided to him liies,

To know his rights; to exercise with order andigesthose rights; to
choose with discretion the fiduciary of those hkedates; and to notice their
conduct with diligence, with candor, and judgment;

And, in general, to observe with intelligence aaihfulness all the social
relations under which he shall be placed (12). (Wviag, 1993, p. 15)

These objectives, reasonable for either gender ievére early 1800s, might well
explain Mary Sibley’s emphatic insistence thatfeenale students be productive,
independent, and educated even when in the nexthbsee demurred from the notion
that women are equal to men.

Religious Foundations Another objective that guided Mary’s establisminaf
Linden Wood was the desire to offer young womepm@Gatholic girls’ school. A close

read of her journal leads one to conclude she wasient opponent of the Roman
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Catholic Church. She made disparaging remarkstalesuits and convent schools.
Mary was an ardent anti-papist who did not consCkholicism to be a Christian
religion and thought those who practiced the faatbe terribly misguided (Rowe, 2010;
Sibley, M., February 10, 1834).

Moreover, when she founded Linden Wood, Mary wadeogoing a religious
conversion inspired by the Second Great Awakerhagihtroduced an evangelical
fervor to Presbyterianism. Mary’s newfound relgtg was off-putting to her mother
and put her in direct conflict on more than oneasoan with her students’ parents. She
wrote to the mother of a Catholic student informinag that she could remove her
daughter if she feared Mary’s witnessing of hethfanight “endanger the peculiar
religious tenets you wish your daughter to abide(byly 5, 1832). Evangelical
Christianity was not only at the core of Mary’sjpal, it was also pervasive at her
school. Daily her students recited the Bible, whitary and George considered “the
foundation of civil liberty, a great history boakeat literature, and a teacher of morals”
as Jones (1969) wrote in his dissertation, citimd &34 letter from George to William
Russell (p. 230).

An 1839 broadside advertisement promoting the @claistributed in George’s
name, informed potential students that the Boar&icigool for Young Ladies at Linden
Wood, Missouri, offered a “thorough course of iostion, Intellectual, Moral, and
Domestic—based on the settled principle of Chmstya and adapted to those on which
are founded the free institutions of our highlydared country.” The ad further

promised to help young women “become respectablfuyy and enlightened members
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of society” and learn the “peculiar duties of tlea’s(Sibley, G., The Ladies’ Mentor,
1837, p. 46).

In general, religion was the one realm in which veoncould be independent
from men and productive and in which “women coubdeniably claim equality with
men, even if that equality was defined in whollyrigpal terms” (Norton, 1984, p. 615).
In particular, Bible study was a nonthreateningjascttfor women to study at a time when
many questioned, variously, whether women weratadligent as men, whether they
were too frail for higher education, and/or whetiwvemen who were as well educated as
men would a find husbands or whether they wouldhdae2able to reproduce and have
children (Clarke, 1875; Harwarth et al., 1997).18v¥5, a Harvard medical professor
argued that in some instances women have “musahel, mnd soul” equal to men, but
that did not mean they should receive equal trginide claimed that the bodily energy
required by the intellectual stimulation of educatweakened female reproductive
organs:

That undue and disproportionate brain activity exarsterilizing influence upon

both sexes is alike a doctrine of physiology, amdhauction from experience.

And both physiology and experience also teachtthatinfluence is more potent

upon the female than upon the male. (Clarke, 18d@f. 134 )

To overcome such suppositions parading as scigngponents of women’s
education “had to reassure the public that the &ttlut of women would primarily serve
others, not individual women who might threatengbeial and domestic order with their
intellectual ambitions” (McMahon, 2009). Bible dfuwas a viable, non-threatening

course of study for women, and it was a naturalcghat Linden Wood because Mary,
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like her more famous contemporaries Catherine Baregbho founded Hartford Female
Seminary in Connecticut, and Mary Lyon, who foundiéalint Holyoke seminary for
women in 1837, was motivated to educate othersuinlgcause of religious convictions
(Kelly, 1987; Rowe, 2010; Solomon, 1985; Wolferm2a08).

These female founders drew inspiration from theo8d Great Awakening,
which started in the late 18th century and was spdead by the early 19th century
(Wolferman, 2008):

The first Great Awakening one hundred years edidiensed on spiritual

regeneration. It strengthened evangelical denammasuch as Methodists,

Baptists, Congregationalists and Presbyterian® sBeond wave had a social

impact, generating popular support for temperatieeabolition of slavery, and

other social reforms, including universal educati@akefield, 2011, p. 6)

In 1832, Mary experienced her religious conversifiar attending revival
meetings conducted by Rev. William S. Potts, therismatic pastor of the First
Presbyterian Church of St. Louis (Rowe, 2010), widany mentioned frequently in her
journal, which she began in March of that yearr éleangelical religious fervor and her
desire to convert others to her faith strainedaayinmg points and to various degrees her
relations with her husband, her parents, and otirealsiding some parents of the children
whom she taught, and even neighbors. In Augus833, she wrote, “Visited some near
neighbors with the determination of saying someghmthem about the necessity of
repentance and faith. It was with great difficdlgould find an opportunity of getting in

a word so anxious were they to avoid the subje&tig(ist, 1833).
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Though her zealous religiosity caused conflict aag not readily embraced by
her husband, Mary remained steadfastly devote@rtchristian beliefs, and eventually
she won George over to her faith. In 1853, Ge&ipeey offered

to give to the Presbytery [of St. Louis] the whoféhis Lindenwood estate,

comprising one hundred and twenty acres; a patttofgo into their possession

immediately, and the remainder to become availatiér the death of himself and

wife. (Schenck, 1859, p. 4)

That same year, the legislature granted a chantdtimdenwood Female College. In
exchange for the gift, the Presbyterian Churchedjte follow the Sibley’s directives,
which included “That the Holy Bible should be idteed into the Institution as a
school-book, and should be studied daily, and aveanied effort be made by pious
teachers to bring their pupils under its hallowatlience” (Schenck, 1859, p. 6).
Because of financial constraints, the college'st foatalog was not published until June
1858 (Jones, 1969). On page 14, the catalog stdtled Bible is a book of daily use. A
Bible-class lesson is required of boarding studentthe Sabbath” (Lindenwood Female
College First Annual Catalogue 1857-8, n.d.). hiils tvay, Mary’s evangelically
motivated educational goals succeeded.

Section Il: Warren Bennis and Burt Nanus’ Contempaary Leadership Theory
Almost 100 years after the death of Mary Eastdie$j two academicians
renowned for their expertise on the topic of leatgr published what would become a

bestseller titled.eaders: Strategies for Taking Chargé&/hen Collins Business

Essentials, an imprint of HarperCollins Publish&syed a second edition in 2007, the
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cover proclaimed that more than 500,000 copieshleath sold and that the Financial
Times had called it “One of the top 50 businesskbaif all time.”

The second edition contained new material, inclgdiriinal chapter in which the
authors criticized leadership education within antside of university settings, asserting
that

management education relies heavily, if not exgklgi on mechanistic,

pseudorational ‘theories’ of management and prosltenes of thousands of

MBAs each year. The gap between management edncatd the reality of

leadership in the workplace is disturbing, to da/least. (Bennis & Nanus, 2007,

p. 204)

The authors reemphasized their original conclustemamely, that there is a big
difference between managing and leading: “Managexeople who do things right and
leaders are people who do the right thing” (Be@nisanus, 2007, p. 20).

The authors also attempted to forecast the wawdhioh their approach to
leadership, which they described as “transformdtigiing credit to James MacGregor
Burns and his theories of transformational leadprsiould be used as the world
continued to unfold as one in which organizatiopsrated “not just around the clock but
around the globe” (Bennis & Nanus, 2007, p. 2159aders of the future, they predicted
seven years ago, instead of directing and supagviedividuals, would need to empower
and inspire individuals to work as a team; instebadcting as a boss who controls
processes and behaviors, they would need to actaach, creating learning
environments; instead of leading by goal-settihgytwould need to lead by vision—

“creating new directions for long-term businesswgtd (Bennis & Nanus, 2007, p. 217).
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Even as they tried to predict the future of leadigr,sBennis and Nanus (2007)
cast a backward glance and avowed that while theiv of leadership had changed
between 1985 and 2007, the competencies they fidehtinrough their interviews with
90 CEOs had not. They eschewed the “great mawtyttbat great men or women are
born, not made or trained, and what they calledBg Bang” theory of leadership, in
which an ordinary man or woman is put into a monenime, along with followers, in
which circumstances combine and combust to makeat teader. Instead, they
proposed that true leadership was the “wise ug@wkr’ that translated “intention into
reality” and sustained it (Bennis & Nanus, 20071 ().

Four Strategies Bennis and Nanus (2007) maintained that angandearn the
four strategies, or areas of competencies as thegtsmes referred to them, that they
identified in the 90 leaders they interviewed oter course of two years:

e Strategy |. Attention through Vision

e Strategy Il: Meaning through Communication

e Strategy llI: Trust through Positioning

e Strategy IV: The Deployment of Self through (1) fee Self-regard and (2) The

Wallenda Factor (p. 25)

Strategy |. The first strategy is to garner the attention dieos through the leader’s
own attention to his or her vision. “Their visioosintentions are compelling and pull
people toward them” (p. 26). The leaders inter@dwere often passionate about their
vision but blasé about other topics, and that paldr passion instilled confidence in
employees because they felt as if they belongedworthwhile cause. While managers

operated on the level of “physical resources,” é&zadby virtue of their vision, operated
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“on the emotional and spiritual resources of trgaaization, on its values, commitment
and aspirations” (p. 85). Their visions were “sieyasily understood, clearly desirable,
and energizing” (p. 95).

Strategy I1. The second strategy, meaning through communicasdrgrder to
define. Communication, the authors asserted, doealways involve dialogue. The
vision has to be communicated thoroughly and ctersity to change an institution’s
culture or social architecture as Bennis and N&RB087) preferred to call it:

The actions and symbols of leadership frame andlipelmneaning. Leaders

articulate and define what has previously remaingalicit or unsaid, then they

invent images, metaphors, and models that provideuws for new attention. By

so doing, they consolidate or challenge prevanungdom. In short, apssential

factor in leadership is the capacity to influennd arganize meaninfpr the

members of the organization. (p. 37)

That meaning serves as a coordinating force tigs@mployees to work toward
the vision and establishes acceptable norms ofvo@ha

Strategy I11. The third strategy, trust through positioning,usanctly explained
with a metaphor: “Trust is the glue that maintaonganizational integrity.” An essential
ingredient in trust is predictability, knowing wieea person stands—clearly seeing his or
her position (p. 41). The leader whose actioncansonant with his or her vision
creates a reliability that engenders trust, whscbrucial to not only to customers but also
to employees.

Strategy | V. The fourth strategy, the deployment of self thropghitive self-

regard and through the Wallenda factor, is an uitiaé phrase that attempts to



LEADERSHIP COMPETENCIES: THE JOURNAL OF MARY EASTOSBIBLEY 49

encompass how leaders invest their time combinéddaviendency to predict positive
outcomes from their efforts. The leaders intenadwachieved positive self-regard by
“recognizing strengths and compensating for weadases” and continually honing their
skills (p. 53). They also had the ability to distevhether a particular job was well
suited to their strengths and weaknesses. Theyepht aspect also addresses the
leaders’ tendency to invest time in building pegitand mature relationships and a
willingness to forego approval from others (p. 6@)e Wallenda factor addresses
leaders’ tendency to focus single-mindedly on pasibutcomes and not the possibility
of failure. The phrase refers to the famous 2@titury aerialist, Karl Wallenda, who is
said to have focused on walking the tightrope,aathan focusing on “not falling"—that
is until his last, fatal walk in 1978 when, focugion not falling, he fell to his death (p.
64).

These four strategies will serve as the basidi@isearch of leadership
competencies in Mary Sibley’s journal, which wi#t Bxpounded upon in Chapter Four.
Chapter Summary

The literature review was broken into two sectioffe first addressed the
realities of the time and culture in which Mary Biplived and founded her school for
young women. Noted were similarities she shared miore famous educators who were
similarly motivated by fervent religiosity and thassionate desire to educate young
women. One subsection addressed the long andssfictcpartnership she shared with
her husband, George, and the delineation of tb&siin the operation of the school they

founded at Linden Wood. Also considered was tlewgdence of the notion of a “useful
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education,” which was rooted in the nation’s foursddesire to establish an educated
citizenry that could make a go of the young Republi

The second section dealt concisely with the foadéship competencies that will
be used to compare and contrast to evidence oéiglig in Mary’s journal. Those
leadership competencies (vision, communicationitipogng, and self deployment) will
be elaborated upon in greater detail in Chapter.FMeanwhile, the next and third

chapter will address methodology.
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Chapter Three: Methodology

George Santayana, an eminently quotable mantefdednd a Harvard
philosophy professor who lived from 1863 to 19%#nbusly wrote irLife of Reason,
Reason in Common Sen$Ehose who cannot remember the past are condetoned
repeat it” (Indiana University School of Liberaltdy 2013, para. 2). This study of Mary
Sibley’s journal is predicated on the idea thatéf can not only remember the past, but
also learn from it, we can make more informed densin the present and more
precisely set a course for the future. In otherdspwe can use the past to understand the
present to guide the future. More precisely ifaaa affirm that certain leadership
theories were relevant in the distant past as agethe present, they are theories that
might well be relevant in the future. As two authwho advocated using the “Great
Texts” of literature, philosophy, and politics gath educational leadership put it,
“understanding the past, interacting in the pressamd exhibiting principled behavior in
an effort to advance a common good are the ingnésiieot only of a liberal education

but of effective leadership as well” (Shushok & Mec2010, p. 73).

Two-Way Mirror

Seeking meaning through the lives and choicesitdcadent luminaries—
whether through traditional biographies, through ¢kudy of historical primary research,
or by more inventive means—is not without precedanacademic research. While

historians are the experts in documenting, undedstg, and interpreting past events,
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academicians in other disciplines, including ediocatsometimes use the study of
historical biography as a qualitative researchregphe:

Through the lens of biography, historians have tanged creative windows

through which one can glimpse several otherwisesgogierable realities.

Indeed, biography constitutes a unique form ofdnisal study that enables

education scholars to explore intersections betweaman agency and social

structure. (Finkelstein, 1998, p. 46)

Biographies allow researchers to “explore the arafiideas,” and they provide
an “aperture through which to view relationshipsaseEn educational processes and
social change” and serve as a “mythic overhaupfagng generalizations and
assumptions with more nuanced understandings (Steke, 1998, p. 46). Studying the
lives of forebears is like looking in a two-way nar. One views the past from the
comfort and understanding of the present. Whilellectually engrossing oneself in the
details of the past, dwelling imaginatively andnmdentally on the other side of time,
one gains new insight about the present.

Using historical biography as qualitative resedrebrs similarities to the use of
metaphors in creative writing. A metaphor is a takoonstruct that requires the reader
to straddle the cognitive dissonance that resuftsnatwo dissimilar realities are
presented as one. A simile invites a comparisone-tbimg islike another. But the
metaphor demands the reconciliation of two statéeimg—one things another. The
resolution of that dissonance, which occurs wherrdader has invested enough willing

suspension of disbelief to give imaginative bidhatthird reality born of the marriage of
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two dissimilar ideas, catapults the reader inteadm of new understanding and “aha
moments” that are the hallmark of good literature.

Likewise, in its simplest form, using historicabgraphy as research for
contemporary theory creates a cognitive dissonamttee student by demanding a
foundational and constant comparison between thegoal the present. The resolution
occurs when the researcher has learned just ertoumkathe life into an historical
figure, when the past becomes so real it seemsigbir a parallel universe. Or, as
Finkelstein (1998) elegantly put it, “Biographytashistory what a telescope is to the
stars. It reveals the invisible, extracts detaihf myriad points of light, uncovers
sources of illumination, and helps us disaggregatereconstruct large heavenly
pictures” (p. 45). This macro perspective, whickutes from micro examinations of
individuals, great or ordinary, provides the medasdetermining who we are, where
we fit in the scheme of things, and where we waritead” (Bullough, 1998, p. 31).

In the social sciences, some notable psychohistbage taken the genre one step
further by infusing historiography with disciplinaprocesses, though not without
controversy and criticism from historians (Kohu®86). In 1916, Sigmund Freud wrote
what he titled a “psychosexual study” of Leonardouinci in what is “widely regarded
as the first genuine psychobiography” (EIms, 2@0%10), though it was criticized for
errors and lapses of logic. In 1960, psychoandyi&tH. Erikson, who gave us the term
identity crisis published a psychobiography about Martin Lutirewhich he used
psychoanalysis to dissect the greatness of thecesttury founder of the Lutheran

religion.
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Erikson associates crisis and emotional ill heaith the development of
extraordinary abilities. The potentially great nmunst wait until he can discover
an identity for himself in which his own particuleombination of belief and
affect, his own particular fusion of giftedness dmghly charged conflicts, can
find vehicle of expression. (Woollcott, 1963, g52
Erikson published a similar work in 1969 titl&&ndhi's Truthabout Mahatma
Gandhi that won a Pulitzer Prize and a NationalkB&ward.

While the goal here is not to find examples otbadigraphies that are hybridized
with a disciplinary purpose, one recent and iningiexample was written in 2011 by a
professor at the University of Tehran and publishg@ journal article titlets Socrates a
Prophet? (In light of the views of his contempaogarand the main commentatorgjhe
author strove to prove that the great philosophersslom was divine prophecy that had
a “supra-human source” (Ghaffari, 2011, p. 391)hatmakes this recasting of an
historical figure intriguing are Ghaffari’'s (2014fated intentions:

We are not here concerned with adding a new nartieetmore or less long list of

prophets as a religious historian would do, whiduld somehow be of little

philosophical interest. The benefit of such reseas the change it can induce in

our conception of the history of Western philosophd culture, and

subsequently in the relation between this cultue @her cultures. (p. 392)

In other words, Ghaffari (2011) is using what wagten about Socrates by his
contemporaries to reinterpret the icon, to gaiew perspective of the past so that we
might, in the present, have a new perspectivel¢laals to an understanding of culture

that would not otherwise be possible. The keyerelevance of Ghaffari’s stated
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intentions to this study of Mary Sibley can be fdun the phrase “the change it can
induce in our conception” of history. This studyMary Sibley is designed to change
conceptions of her history by digging deeper in very specific aspect of her life—
educational leadership. What the average persowkabout Mary Sibley’s educational
leadership style is assumptive. This study wagded to convert what is assumptive
into that which is substantive.

There is a creative bent to the increasingly papuse of historical biography in
the field of educational research, according toetthiéor of a very rich and provocative
book on the subject titled/riting Educational Biography: Explorations in Qutakive
Research “A biographical turn clearly requires that ediaca look beyond teacher
education as technology, as a quest for mastasoffede teaching skills” (Kridel, 1998,
p. 24). And while, according to Kridel (1998), thare no clear definitions of the
myriad qualitative approaches that use personaiyias research—whether the
approach takes the form of a case study, an iotaliébiography imbued with the
“author’s analysis of the subject” (p. 9), a “s@®} chronicle” that consists of recitation
of facts (p. 8), narrative inquiry of the living; an historical reinterpretation through a
disciplinary lens—what is clear is that these a@ffoesult in a liberating education of the
researcher (Kridel, 1998). That has certainly proto be the case with this study.

All this is to say that a review of Mary Sibley’s&ady using contemporary theory
with the intention of gaining new understanding tinansforms the discipline of

education, in ways either great or small, is neitheque nor unfounded.
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The Method of Inquiry

This study is qualitative in nature and involvgzen coding and a comparative
analysis of Mary Sibley’s journal. Before undertakthis study, the researcher was
aware of the existence of a journal written byfthender of Lindenwood University that
existed in the Mary E. Ambler Archives, which amubked on the top floor of Butler
Library on the historic St. Charles campus. Afeading an article written by Bennis
and Nanus (2007) that summarized the four leadesimpetencies outlined in their
book, the question came to mind: Could one comaa@ntemporary book to an
historical artifact? After discussing the mattethwhistory professor Don Heidenreich,
who later joined the dissertation committee, anaiog to an affirmative conclusion, the
researcher contacted Lindenwood University ArchiRiaul Huffman to request access to
Mary Sibley’s journal. Huffman directed the resdmwar to the university’s Mary E.
Ambler online archives, which contained a copy ttaat be accessed by the public (Mary
E. Ambler Archives, 2014). The original journahisld in the Missouri History
Museum. A Butler Library photocopy of the origimalvealed that Mary’s difficult
handwriting and the ravages of time would makeearpsearch transcription necessary
and that the likely outcome would be an unreliablerpretation of her journal entries.
Fortunately, someone at the university had alreehscribed the journal on a typewriter
in the early 1900s, according to Huffman, who sh&work was likely done by one of
two faculty members who had studied the collegestohy—Lucinda de Leftwich
Temple or Kate L. Gregg. Huffman arranged to hilweetyped version keyed into a
Word document in 2008 (Huffman, Lindenwood Univréirchivist, personal

communication, January 7, 2014).
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Both versions—one manually typed on paper and eyedkinto a computer—
have blank spaces where words could not be de@ghd¥or this dissertation, in a
couple of instances when citing journal entrieswaitissing words, the researcher
inserted a likely word in brackets. No other effeas made to modify or excuse (no use
of the term [sic]) oddities such as misspelled wayd missing punctuation. In some
cases, the typed words seemed contrary to whainayte assume Mary actually wrote, if
one interprets based on context; so there is oftaimargin of error to be considered
regarding the reliability of the transcriptionsowkever, after the researcher re-read the
Word version numerous times, Mary’s meaning managedme through, missing-and-
occasionally-misinterpreted words and all. Thecpss was not unlike watching an
image captured on 35mm film slowly but surely réveself in a darkroom. Patience was
required and rewarded. After reading the journeharous times and coding it for
themes, Mary seemed as real as any woman one wwm@dton a street today—multi-
tasking, career-oriented, and busily commuting la@ctthere (though by horse or
carriage).

The journal consists of approximately 156 entriegt@n over a 26-year period
(see Table 1). The number is approximate becarsetsmes it is unclear when one

entry ends and another begins.
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Table 1

Chronology of Entries in Mary Sibley’s Journal

Month
March
April

May

June

July
September
November
January
March
April

May

June

July
August
September
October
November
December
January
February
March
April

May

July
August
September
March
April

May

July
October
December
January
April

July

July

No Date
July
January

Day
29, 20, 24, 25
08, 10, 22, 29
06, 13
22, 08 (Letter), 29 (Letter), 24
01, 05, 08, 09, 10, 15, 30
26
13
11
22, 23, 24, 25, 26, 27, 28, 30
1,2-4,6,7, 12,13, 14, 15, 16, 17, 18, 20, 24, 30
04, 05, ?, 19-20
17
2
1,2,6,7,9,10, 12, 13,15, 17, 19, 24,27, 29, 31
2,5,6,8,9, 16, 23, 29, 30
1,2,4,7,12,13, 24
8
11, 16, 18, 10, 20, 23,25
1,7,8,10, 28, 29, 30
10, 16, 17, 18, 24, 26,28
3,21, 24, 25, 26, 27, 28, 29, 30, 31
Monday, 24, 28
19
25, 28, 29, 30, 31
1,2,4,5,6
11
Letter
19
12 (Letter)
23,24, 25, 31
9
27
13, 17, 20, Abbott’'s Method of Journal Kegp21
12, 13-17, 18 (Letter), 19 (Letter)
10-12
9
No Date
24, 22
7 (Letter)

Year
1832 (23)

1833 (70)

1834 (39)

1835 (9)

1836 (10)

1847 (1)
1853 (3)

1858 (1)
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As this table shows, Mary tended to write in chust with the highest percentage
(45%) having been written in 1833, the second hegpercentage (25%) having been
written in 1834, and the third highest percentdde®4) having been written in 1836.
The first five years (1832-1836) of the journal eeequential and constituted 97% of
Mary’s journal entries. These years representttietnajority of journal entries cited in
this study.

Open Coding Methodology Mary'’s journal was subjected to open coding to
discern the salient themes of her existence tleduded and went beyond her spiritual
development. The open coding process has beemstligclescribed thus:

Coding is a process for both categorizing qualitatiata and for describing the

implications and details of these categories.dljtione does open coding,

considering the data in minute detail while deveigsome initial categories.

Later, one moves to more selective coding wheresgatematically codes with

respect to a core concept. (Trochim, 2006, para. 8)

For the reasons mentioned in Chapter One, thiswrelsevas motivated in part by
the desire to shed more well-deserved light on Mabjey’s legacy. The desire with
open coding was to come to a greater understamditige person to set the stage for a
comparative analysis that would result in a greateterstanding of Mary Sibley as a
leader. The researcher identified broad themeewtwough Mary’s journal that spoke
to her motivations in general and hallmark charssties revealed through her self-
selected topical emphases. Some of the themeshamndcteristics addressed issues of
educational leadership. Most did not. Becaudeeointentional focus on her religious

development, her record of her daily life and tegedopment of her school were difficult
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to discern. The process of open coding helpedahtavel the entwined religious and
educational skeins of her thoughts, actions, apdasns.

Originally, the plan was to include a section digfyy unfamiliar or
perhaps archaic words using a 1971 issuehef Compact Edition of the Oxford English
Dictionary. But a search for unfamiliar words in the jourtesl the researcher to
conclude that Mary’s language was strikingly simitathat used today. The few
unfamiliar words that existed—such as “purpose’duse a verb, “I purpose to”, which
clearly meant “l intend to’—could easily be deduaedontext.

Immersion in Mary’s text through open coding, hoee\proved to be fruitful.

The effort peeled away the distancing affect timaissoned-19th-century dress and more
formal language has on the contemporary readeratVémained was the realization that
Mary Sibley was, truly, just an ordinary woman wdid extraordinary things. That was
one of the first indications that a subsequent catp/e analysis comparing the journal
to Bennis and Nanus’ (2007) book might reveal Maty did in fact have leadership
gualities similar to the leaders Bennis and Nanterviewed.

The coding process began with colored highlightgations in the margins of a
copy of the typed Word document. Blue represefditd/church, yellow represented
motivations, orange represented leadership, gegmesented education/school, and pink
notated distinctive sentiments. These generaboas were too broad to be of
particular benefit, but the process helped theareber come to the conclusion that it was
best not to look for leadership competencies dtdtame, so as not to prejudice the search

when it came to the comparison to Bennis and Né&@@7). Most people have general
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assumptions about leadership skills, but few hafmeéd them as carefully as Bennis and
Nanus, and the researcher did not want to prejidiyg in this regard.

Though of limited value for fine analysis, this &docolor coding also helped to
make it clear how much Mary focused on various etspaf her life. That's when it
became dismayingly clear that she focused far mbher time thinking about faith than
she did about her school at Linden Wood. It wasndlying in that one might assume the
19th century founder of a presently thriving unsrgr lived and breathed education from
morning until night. In Mary’s case, her boardsahool for girls was just one of many
endeavors she juggled at once. The color codsmralvealed that the majority of her
comments about her school were those that addressdltct—defending her
educational vision and practices when others &éttit or admonishing herself for her
failings as a teacher.

The next layer of color coding identified all eesithat addressed the three topics
that, it had become clear, dominated the majoffityen entries: Spirituality/Religion was
pink, Education/School was green, and lliness/Death turquoise. A table was created,
and all significant comments were cut and pastexthre table and highlighted in color
according to these overarching themes. At thigestd color coding it became clear that
the Spirituality/Religion color accompanied a greamber of the comments about
Education/School and lliness/Death. The researtieer concluded that Mary was, at
least during the period of the journal, not so macheducator who had faith but a person
of faith who thought of education as a way to daGaevork.

The coding also clarified the understanding thattld@nd illness pervaded

Mary’s life at a time when she was dealing with $tress of opening her boarding school
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at Linden Wood and the Sabbath school for slavdsdaaling with critical parents,
community members, and the press. Without ther@ading, Mary’s endurance and
courage in the face of the death and illness thatls so many neighbors, friends, and
family members might not have come so fully intous. This is the kind of peeling
away of distancing layers referred to earlier—ratiehs that came not from what she
wrote or did not write or what she did or did notlelit from seeing what themes
prevailed at what points in her evolution as a pers

The open coding resulted in 10 general observa@mout Mary Sibley:

Observations

A) Mary was committed to and acted upon the ideagtlatation was important to
everyone, regardless of sex, religion, or race.

B) Mary was a committed educator, even when she fdwldllenging or a burden.

C) Mary was an innovative educator in religious sgtias well as in her own
school.

D) Mary considered education a force of good in sgetaine that ameliorated the
ills of slavery, strengthened the country, and ghdypeople to what she
considered to be true Christianity.

E) Mary was surrounded by death during the period mpassed by her journal.

F) Mary pursued her religion in the face of many otistaand self-reproach.

G) Mary was tolerant of other races and religionsgexéor Catholics.

H) Mary had strong opinions, and she expressed thdrarijournal, in the
newspaper, in letters, and in conversations.

[) Mary was prodigiously productive.
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J) Mary succeeded in focusing the majority of her p@aliron her spiritual welfare,

including her lamentations about the journal’s wggke

The researcher identified journal entries that sujgal these observations with
the intent of sharing the results in Chapter Fddowever, after further consideration,
some of the observations seemed less significantdthers. For example, Observation |
addressed Mary’s productivity, which, though imgres, was a characteristic, not a
fundamental driving force, unlike Observation A,igthaddressed her universal belief in
education as a powerful and benevolent force. rébearcher then decided to consolidate
the many observations into two that addresseddrerhzliefs about education and one
that addressed the profound impact that the cirtamtial presence of mortality had on
her during the founding years of her school. Tévesolidation resulted in these three
observations:

1) Mary Sibley was committed to the idea that educetvas important to everyone,

regardless of sex, religion, or race.

2) Mary Sibley was committed to the cause of educaa®a means of doing good in

the world, even though she found it sometimes ehglhg and burdensome.

3) Mary’s life was informed by the presence of chol@na other illnesses.

These three statements in this order are elabougi@ad in Chapter Four. The
discarded statements, while not included in théyarsaof the open coding, are
nevertheless addressed as part of the explicatioonzlusions stemming from the
comparative analysis.

Comparative Analysis Methodology. The leadership concepts espoused by

Bennis and Nanus (2007) were compared to Mary’s\gentries, and her recorded
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thoughts and actions that matched the conceptstagged as evidence that she
possessed the leadership competencies outlinde iauthors’ book. Because Mary used
none of the contemporary lingo used ubiquitouslioohay’s world (e.g., commitment
gap, emotional intelligence, organizational cultlmow-how, thought leader, self-
confidence, stakeholders, etc.), evidence of timepetencies was sometimes deduced
from inferences or from the absence of contradycémidence.

Comparing a late 20th century text to an early T@tftury text posed numerous
problems, much like the proverbial comparison betwapples and oranges. Today’s
leaders and leaders like Mary Sibley lived in wenldth disparate contexts for social and
gender norms, with extreme variances of modes wiheonication, and widely divergent
understandings of the role and potential of orgations and organizational development.
To be sure, Mary never attended any leadershipregminever produced a business
plan, and never devised a modern-day organizatwrat, as some of the leaders
profiled by Bennis and Nanus (2007) undoubtedlyehaSo what could leaders who
lived more than 150 years apart possibly have mmon?

To answer that, the researcher found it neceseastyip Bennis and Nanus’
(2007) ideas of much of their contemporary congad jargon to get to the essence of
their leadership descriptions, to dissolve the modiay details so that fundamental and
potentially timeless truths about leaders couldrgme This was necessary not only
because it made no sense to compare anecdotesnabdern leaders who deal with
global industries, who communicate through emadl egll phones, and who oversee
thousands of employees to anecdotes written bystorical leader whose fastest mode

of transportation was a horse and carriage, who&gpurnal in lieu of blogging, and
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who never had a single employee, save for slavesgithe period covered by this
study.

It was also necessary to boil the authors’ notamsn to simple statements
because Bennis and Nanus (2007) provided an alorestvhelming number of quotable
observations about each of their concepts. Herguat a few of their statements about
Strategy I: Attention through Vision

e “Management of attention througisionis thecreating of focus’(p. 26).

e “Vision grabs Initially it grabs the leader, and managemerdtténtion enables
others also to get on the bandwagon” (p. 26).

e “Attention is the first step to implementing or bastrating a vision external to
one’s own actions” (p. 28).

e “But leadership is also a transaction, a transadiietween leaders and
followers...leaders alspay attentionas well as catch it.... And that unified focus
is the management of attention through vision” @p31).

e If there is a spark of genius in the leadershigfiom at all, it must lie in this
transcending ability, a kind of magic, to assembdestof all the variety of
images, signals, forecasts and alternatives—algladrculated vision of the
future that is at once simple, easily understotehrty desirable, and energizing.
(p. 95)

Eachbon motcreated by the authors exceeded the last in tefusotability. In
order to create succinct observations that coulchéasured, the researcher boiled the
many down to a very bland, few propositions. Foatggy I, the following statements

were used:
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Leaders are singularly focused on their agendgamdlice results.
e Leaders know what they want and communicate tleairigl to others.
e Leaders challenge others to act.
e Leaders create a vision for a desired future stateconcentrate the attention of
others to achieve it.
e Leaders harness the emotional and spiritual resswttheir organization.
e Leaders model the founding principles of their ss.
While less engaging than the wording used by BeamisNanus (2007), the
researcher’s simple assertions made a comparatalgsis manageable.
Chapter Summary
In this chapter, the researcher introduced theotibestorical biographies,
autobiographies, life stories, etc., in variousdgeaic disciplines and forms as an
accepted strategy for qualitative research, thtebbshing that the use of Mary Sibley’s
19th century journal and a book by 20th centurgéeship theorists for a comparative
analysis is neither innovative nor dubious. Theeascher also identified the specific
tactics that would be used for analysis: open apdimd a comparative analysis. In the
next chapter, the researcher shares the findirrgsdbulted from these qualitative

research tactics.
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Chapter Four: Results

Mary Sibley’s Journal

Mary Easton Sibley dated her first journal entryréha29, 1832. The first
paragraph clearly established her intentions. @dmened to use a blank journal she had
received as a gift and record her progress as §+wmnverted Presbyterian:

This book was presented to me 3 years since hgradfivhom | then thought

very dear to me - Our friendship was based on thrdly principles that govern

the unconverted heart — by vanity and self — lbweas kept alive as long as those

passions were exercised by a mutual exchange tifrsaris of approbation of

each others feelings and conduct. But as thos$@dsevere contrary to pure law

of God, a friendship founded upon this exercisdd@oot long continue after

God’s law was written upon the heart of either ®f.u | have reserved this book

for three years with a kind of indistinct impressibat | would one day use it to

record my religious experience & progress in mgrafits to serve by Creator and

preserver. (March 29, 1832)

In the pages that followed, Mary Sibley was traéér word. Between 1832 and
1853, she made roughly 150 original entries, mamgisting of merely a paragraph or
two, many beginning with self-reproach that so mticte had passed since the last entry.
Her thoughts about her faith, or the lack therabfut her church, and about the fate of
the souls of friends, family, and neighbors donedater journal, though it also included
some notable comments about education and othéenmatvolving her day-to-day life.
She also included copies of occasional lettershalesent. One letter, after being typed

(double-spaces) for archival purposes, consistaixgiages recounting the death of
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Margaret Lindsay, whom Mary likened to a mother aalled a “dearly beloved friend.”
The letter was sent to Mrs. Lindsay’s mother, weerhed from Mary Sibley that before
her daughter’s death, she prayed faithfully for Wketernal welfare and introduced
Mary to the church and zealous faith that would ohate Mary’s recorded thoughts for
the rest of the journal (June 22, 1832).

For this study, the typed version of the journabwised. According to
Lindenwood University archivist Paul Huffman, tleaifnal was transcribed on a
typewriter in the early 1900s, very likely by ati#ty member—Lucinda de Leftwich
Temple or Katie Gregg. Huffman transferred thgioal typed transcription into a
Microsoft Word document in 2008. Mary’s originardwritten journal, which is
extremely difficult to read, is still in the unigty’s possession, but it is stored in the
archives of the Missouri Historical Museum in Souis. The electronic version can be
accessed from the Mary E. Ambler Archives througidenwood’s website (Mary E.
Ambler Archives, 2014). Though the typed trandaripis a Word document, it has not
been paginated. Therefore, citations from therjabwill be notated by the dates on
which they were written, rather than page numbers.

In some places, the transcription of Mary’s harddad 19th century handwriting
resulted in missing words that could not be disedrand the transcriptionist left blank
spaces. In other places, the transcriptionistraeted a specific word was used,
apparently because Mary’s handwriting appeared thilhen to another reader it might
seem (and did to the researcher) that Mary inteagether word, based on context. In

short, the transcription is not perfect, but anyshe® regards the photocopy of the
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original handwritten script will recognize that ttyped versions represent a monumental
effort to make this important document availabléday’s readers.

The quotes used for the purpose of this studyasititain whatever unusual
spellings or missing punctuation exists in thedmated journal. Occasionally, a word
that seems likely to have been intended by Maryleladded by the researcher in
brackets.

Data from Mary’s journal was collected using tw@egaches: open coding and a
comparative analysis of her recorded thoughts@grdate to Bennis and Nanus’ (2007)
concepts of leadership. The open coding was ietghol produce an objective
understanding of and unbiased conclusions abouy Bkae person apart from any
relevance her entries might have to Bennis and 8ldhaories of leadership. The
researcher thought it important to cut throughdtr@m of time and the distancing
historical narrative style in which Mary naturallyote in order to identify overarching
themes about her life and to understand her moéiadsmodus operandi, which are
difficult to see clearly in the context of a jourméhose purpose was the glorification of
God. The more one reads this multi-faceted, oftgptic, occasionally terse, and
sometimes eloquent journal, the more one is abledlo past the person Mary intended
to be and see the woman she was. That understpwdsnecessary for a subsequent
analysis of her leadership competencies.

The comparative analysis section was intendedddyme evidence of leadership
competencies as defined by Bennis and Nanus (280@)this process mined rich results
and an even deeper understanding of Mary Sibley et which resulted from the open

coding process. However, the comparative anagggiion also required time-
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transporting, translational modifications to enableasonable comparison of Bennis and
Nanus’ modern assumptions to a leader who livaduch simpler times.
Open Coding

The majority of Mary’s entries occurred in the fitwo-and-a-half years of the
journal. The inclusion of a few later entries anliétter that was included five years after
her last ruminations technically date the jourmahf March 1823 through January 1858
An attempt was made with open coding to gather g¢mapressions and to identify
themes that reoccur. Though her stated purpogedgournal was a record of her
spiritual development, she digressed and wrote tainany other interesting topics, from
details about her care for those dying from chalerentries decrying slavery to
frustration over her mother’s rejection of her newrd religion to the night-time dreams
a student recounted to her upon waking. What\allare several key findings that were
apparent in Mary’s journal.

Key Findings from Open Coding
Mary Sibley was committed to the idea that educatvas important to everyone,
regardless of sex, religion, or race.

Mary Sibley is known primarily because she stagest¢hool for women at a time
in Missouri history when social norms and geograpbryspired to make higher
education virtually impossible for women, and eveen, on the Missouri frontier.
However, when reading entries in Mary’s journal ieeount the diverse racial and
cultural backgrounds of her students outside of'litde school” at Linden Wood, one is
struck by the realization that she had a much tagdacational agenda than simply

educating young women of privilege.
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In addition to informally teaching Native Americansar Fort Osage, Mary
referenced in her journal “Dutch” (German) studere also wrote about “African”
students, as she described those attending thathadathool for slaves. She mentioned
boys as well as girls—able bodied and disablece @bated opportunities to educate the
young that likely would not have existed without B&orts—primarily at Sunday
schools she helped organize for white and blacklien. Her dedication to education
meant that she sometimes taught in challengingiwistances.

“Attended Sunday school in the country, the cahih mostly Dutch children,”
she wrote on July 1, 1823. The wddtchwas used to describe Germans (Deutsch).
“They appear very anxious to learn. Had to lectbheem upon the propriety of keeping
silence during the time of prayer — and to doribtigh an interpreter, a little boy, the
only one among them who can speak English.”

Several entries in the journal indicate that shatwet of her way to help those
who might not otherwise have had the opportunitgnotivation to pursue an education,
as the entry dated July 30, 1832, exemplified:

Yesterday being the Sabbath attended my Countrgdehnot many scholars. A

young man who has been a cripple from his birth,&daMr. Cole, a respectable

farmer and universalist, has attended constanttysafchool for more than a

month...He told me yesterday that he had just bégdeel the importance of

having a good education & that he wished to gonaihé fall to one of the Eastern

Colleges. | promised to make some inquiries far.hAs to whether he could get

in at one of the Schools established on the planasfual labor & for how much.
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Two months later, Mary wrote, “Spoke to Mr. P. abgetting a place for Hiram
Cole and he has promised to write to Doctor BeettlteePresident of the lllinois College
to ascertain on what terms he can be admitted.there

Mary mentioned arranging for the education of gzhan. She wrote on April 1,
1833, that after church she visited a “poor wonmtanéncourage her to send an orphan to
school. “She appeared very grateful for the offiglary wrote,

and much affected when | referred to the situadiboeings & their responsibility

to God let their lot in life be high or low. Malgg merciful God be her comforter.

She consented to send the boy and on returniraywo k made arrangements with

the teacher to take him and our Female benevotenty would pay for this

schooling.

A short entry on February 17, 1834, mentioned winast have been a socially
significant endeavor during this era of slavery the evening commenced an African
School which with the blessing of God we hope totcme and make it the means of
doing some good.” She apparently worked harddabe¢hd. An entry made two months
later hinted at a frenetic Sunday schedule: “Yestgattended the Sabbath School for
white Children in the morning heard two good sersand attended African School in
the evening” (April 24, 1834). In Sabbath schostsidents were taught religious lessons
but also were taught to read and write (Boylan 8198 25). Mary’s efforts at the
African Sabbath school garnered criticism fromphess, but educating slaves was not
illegal at that point in Missouri. A law againstthing slaves to read and write was not

passed by the Missouri General Assembly until 1847.
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Her effort to educate slaves was rewarding for Mdiiyhe black people appear
very much interested,” she wrote in the same entry.

The simple prayer of these poor people at themipsf the school is really

affecting. | have felt happier after closing techool of an evening than | have

done for a long time in the performance of a simyley. | trust we shall be able

to persevere and be instrumental of doing thenadgo

One can read between the lines and sense an edsigagpowhich casts a later
entry in a sad light.

The [African] school is increasing fast. Some hegrecame & returned their

books and said they were forbid to attend by thEisters. One woman appeared

to be grieved about it very much. The other twd been permitted to attend the

school until a man who has been opposing every gote Village for a long

time took the trouble to make to their master maagrepresentations of the

school. We told the poor girls to pray for theiasters and be obedience & all

would be well with them if they served God. (Ma&h 1834)
Evidentiary Conclusion: Mary expended considerable effort to educate yottraried
races, ethnicities, genders, and abilities. Mab}eyiwas committed to the cause of
education as a means of doing good in the worlen ¢éough she found it sometimes
challenging and burdensome.

In the previous entry about the loss of studentkérnt‘African school” for slaves,
Mary cast the event in a stoic light, but one cati wnagine her disappointment. Her
journal entries point to a woman who was not camséd by social norms—who was

willing to educate slaves—but one who reluctantgepted the limits of her ability to
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change the world as it was. She chafed at thes&tions. She wrote that it made no
sense to send the Bible to “heathen nations” ard@dvorld yet deny “our slaves” the
ability to read scripture (August 1, 1834). Sheswalling to open the school in spite of
public criticism and opposition in newspapers (Asigh, 1834), but she could not force
slave owners to allow students to attend. Thisjwstsone example of circumstances
that posed a challenge and a burden to this preigeesducator.

Another challenge was her personal frustrationb Wwér students. Mary Sibley
was, at least during this foundational period indenwood’s history and as she
represented herself in her journal, a tireless eateof education for all. Though she
frequently lamented the sacrifice her efforts reggli she never admitted to any notions
of failure or quitting. She did, however, critieiherself for times when she was
impatient with her students. According to biograpWolferman (2008), Mary had “six
students in 1832, seven in the fall of 1833, agtitan the spring of that year” (p. 104).
She made numerous references to her lost tempdoahehoods when dealing with her
young female students:

e Have to lament the breaking out of an impatiente&yish Spirit in attempting to
teach and find my temper tried. | pray the Lorgabdue my depraved heart &
give me a meek quiet spirit with more faithfuln@sshe discharge of my duty.
(April 16, 1833)

e | have nothing of importance to record except thetve been more impatient in
Spirit for several days than is consistent witlolofver of the meek & lowly one.

| think those who attempt the task of teaching augioe the very best Christians.
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It is difficult for even a Christian to do alway$at is right when exposed to
constant irritation. (October 1, 1833)
¢ | spent the morning after reading a chapter & praygiving music lesson or two
of my scholars. | find this employment a greail tvthpatience. The mistakes
they make the discord produced jars on my nervegsmes | can scarce endure
it and find my impatience is so great as to produtexpression of it. The trials
of a teacher’s life are great & many and surelyenaould undertake the task
unless they had a higher motivation than earthig.dduly 24, 1835)
In spite of her frustrations, Mary persevered asdurcator, citing her duty to do
S0, as she stated in in this entry:
My sister whom | love very much arrived yesterdap@ught with her two
young ladies who are to remain under my care f@aa. The responsibility of
educating youth | feel to be very great & | pragtthmay be enabled to perform
my duty as one who is to give an account for bve received. (May 4, 1833)
Duty was a common theme in the journal entriesombt in reference to her
women'’s school but also regarding her work teaching§abbath school. Once she taught
Sunday school even though few students had attemwled to rain. She conducted the
weekly lessons, then hurried off to church. “Iriduhat | had lost the pleasure of
hearing a most excellent sermon from Mr. . W. Dasglin consequence of being at the
Country [Sabbath] School,” she wrote on April 2832. “I almost regretted having
gone as there were so few children but it was nmy ds a teacher to be at my post.”
Mary wrote so much about her faith and her worthvdunday schools that the

foundational efforts at educating young women atlehwood, which in retrospect seem
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providential, appear to be almost accidental acdrsgary to heraison d’etre Her
infrequent references to her female scholars aemafestled in a religious context, and
the progress of her students’ faith seemed to ganoest of her attention and bring her
the most joy. “When | read a chapter this mornmgy school & prayed there was a
great feeling manifested by my pupils & | was bésbwiith a heart to pray currently for
them & myself,” she wrote on March 24, 1834. “Ohhat the dedication of myself and
them to the Lord made this morning might be acdsgtto the Lord.”

Five days later, she wrote,

Spent the principal part of the day in conversasiod singing. When praying at

night with my girls and another young lady who viaase on a visit | felt for them

more than usual. It is a blessing for which weustide grateful to the giver of

all Good, when we know our duty and have the hegoerform it. (March 29,

1834)

Clearly, educating others about her faith was gmitnto her as was her mission
to provide young women a chance at higher educatgire wrote to someone in
Louisiana about plans to recruit students from kbedle:

| am anxious to have it in my power to educate sofitbe young ladies of the

South that they may carry home some of those pliegiof the Christian religion

which are so little known to the inhabitants of @&tholic districts of Louisiana.

(November 8, 1833)

Mary thought Roman Catholics were “for the most pary thing but Christians”

because, in part, of their devotion to the papacy.



LEADERSHIP COMPETENCIES: THE JOURNAL OF MARY EASTOSBIBLEY 77

Mary’s desire to have everyone in her sphere ensbmacvangelical Protestant
faith was reflected in an entry in which recoundedream that one of her young students,
identified as Eliza, had after a visit from Elijabvejoy, the abolitionist minister.

“[Eliza] said that she thought that herself & MatRupert one of the girls to whom she
is much attached & myself were on a large blocicefin the middle of the river,” Mary
wrote on March 31. “The ice was cracking and givaway in every direction—That she
was in great alarm as were the people also who arethe shore watching us that |
kneeled down & prayer with her & Martha that | ohsel to them never fear the
breaking of the ice you & Martha & | will soon beHeaven.” Mary further wrote that
she interpreted the dream as a warning to Elizaetexryone was standing on dangerous
ground and that no one knew when the ice wouldkoaed the presence of another world
would be revealed. Eliza later wept because heardrhad motivated her friend Martha
to accept a faith in God she apparently did noteshend Eliza did not want to be
separated from Martha in the afterlife. Mary kraeit prayed with the girls, and Martha
hugged her, weeping and saying she rejoiced in&Sdter savior.

These efforts to win over students to her view bfi§tianity were not always
well received, which was true in this case. Magltanversion resulted in her father’s
decision to withdraw her from Mary’s school. Clgaparental criticism was another
challenge with which Mary contended.

Another such incident was recorded on August 1331&hich she described as
“a trial of a peculiar nature.” When two fatherpeessed concern, apparently about
“tales of well-bred young ladies forced to workdikervants at Mrs. Sibley’s School”

(Rowe, 2010, p. 29), Mary responded decisively siiat would not “at any time
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condescend to notice the false reports raisedlbyngechildren and servants,
exaggerated & circulated by ill-natured and inteddiang persons” (August 19, 1833).
Nevertheless, she was troubled by the opprobrium.

Criticism came not only from parents of her schaléut also from the
community. Early the following year, a missionanynister told Mary that some
criticized her because she allowed her studerigatioce by the Piano & they did not see
any difference between going to balls and dancinpme” (March 26, 1834). She
wrote,

| told Mr. N that | saw a very great different —afduring the weather in winter

when the girls could not get out to take exercisad suffered them to dance by

themselves to the Piano about an half an hourare#ening after they had done
their lessons for exercise.
It is unclear from this entry whether she stoppémiang the girls to dance after this
incident.

Another frustration was the lack of time that she for prayer and reflection
after a long day of teaching. “My journal | fear longer deserves that name,” she wrote
on January 11, 1833, “so long an intermission fenlbeing principally to not having
the convenience of a private room and somewhatdolénce & an indisposition to
overcome difficulties.”

Evidentiary Conclusion: Regardless of the difficulties wrought by the térades of
teaching and criticism from parents and the comiguMary Sibley persisted in tending

to her duties. She endeavored to better the ti¥skaves, see to the spiritual welfare of
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her students, and pursue her educational agerataeffort to make the world a better
place.
Mary'’s life was informed by the presence of cholerand other illnesses.

As mentioned before, an early entry into Mary’srj@al consisted of a letter that
recounted the death of her spiritual mentor, Mrarddret Lindsay. While this was
Mary'’s first reference to death, it was hardly tagt. She mentioned illness and death
more than 35 times in her journal, frequently redtowg a visit with a sick or dying
friend, neighbor, or relative. The prevalence airtality made her accomplishments
seem all the more acute. While the death ratepireanodern-medicine era was naturally
higher than it is today, mortality spiked in 183Bem cholera hit the St. Louis region,
including St. Charles. Cholera, which caused agogicramps and vomiting, could Kill
quickly, within a matter of hours, and most deaibsurred in quick succession, which
magnified the panic and despair (Daly, 2008, pha..

“The Cholera has been & is still there,” she witoé¢ore a trip to St. Louis
(November 18, 1832) in a simple entry devoid of ampotion or harrowing details.

Seven months later, Mary reported the disease\sahin St. Charles.

| heard a Sermon yesterday with which | was muelag#d and can say Thanks to

my God | can trust my Saviour in these times otiRexe & peril that all that he

does will be right. We have heard of the raginghefCholera in the Towns
around us. It is said there are a few cases iGl&irles and the death of one our
friends is reported to have taken place in Palmyrfael wearing for my
unconverted friends, it seems to me if they wellg banmble followers of the

Saviour | could give them up freely. (June 17, 1833
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The next month Mary reported having tended to itle sncluding a “catholic
lady” who died in her presence. By August, cholead “raged in St. Charles,” killing a
number of her friends (August 1, 1833), and Mamsak became ill

on a bed of sickness where | suffered much bodilg for about ten days....The

Lord was exceedingly gracious to me in my afflingpfor he permitted me to

feel perfectly resigned to his will in the prospeth speedy death.
Mary reported that her physicians considered hegeiausly ill, and she had twice been
near death.

Reading entries written later in August and infddeof 1833, one senses that
Mary was numb with grief and dismay, and yet sh&tioaed to tend to the ill. She was
dismayed that the presence of so much death didanotore to convert people to a faith
in Christ. In fact, she remarked that it seemedadhe opposite. “It seems as tho’
people were if possible more careless and forgetf@od since that scourge the Cholera
has been amongst us than before” (August 7, 18B83%eptember, she reported that few
attended church. “Since the Cholera has left eCthurch has been in a state of stupor
and those of the community who oppose Christiagrigyapparently more wicked &
inveterate” (September 16, 1833).
Evidentiary Conclusion: There are numerous references throughout thegbton
Mary's efforts to tend the sick and dying, interglad with other entries detailing her
efforts to educate others and advance her goabksriew Presbyterian Church. Death
was a part of her life, and she did not let itigghe way of advancing her mission and

doing her duty to educate and help as many peapb@ssible.
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Comparative Analysis

In the open coding section, evidence revealedithide early 1800s Mary Sibley
advocated for education for all, regardless of gengce, or ethnicity; she was
committed to education as a force of good in thddy@ven though she found teaching
to be trying; and she pursued the developmento$¢teool for women and her own
spiritual development against a backdrop of deathiéness wrought by a cholera
epidemic. In the comparative analysis section,yM&shown to be a leader in most
regards as defined by Bennis and Nanus (2007 eitate 1900s.

The process of studying Mary’s centuries-old reiftets for evidence of
contemporary leadership competencies quickly rexktile limitations of comparing the
present to the past. There were several inhehatienges.

First and foremost, many of the exampleka@aders: Strategies for Taking
Chargewere people who had revived or reinvented longl#sihed corporations or
institutions, such as Lee lacocca at Chrysler. y\#arted Linden Wood from scratch.
Other contemporary leaders cited were people wkcabhieved a significant measure of
excellence at an already established institutinoh @s Sergiu Comissiona at the Houston
Symphony. Others excelled in an already thrivinkeon or art form, such as Robert
Redford, singled out for his innovative directidrttee film Ordinary People While
Mary Sibley might well be called an entreprenewomparison to an entrepreneur like
Ray Kroc, the founder of McDonald’s who was featlirethe Bennis and Nanus (2007)
book, is hardly apt. Mary Easton Sibley did native anything, nor did she appear to
have achieved a level of curricular excellencégast not during the college’s nascent

period examined in this study.
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Another challenge resulted from the decision tiugoexclusively on Mary’s
journal entries, as opposed to her personal letreosher historical data. Focusing on a
document whose creation coincided with the foundihgindenwood was a conscious
delimitation, but the college was so young at gant that it hardly bore the likeness of
an organization, and much of what Bennis and N§2087) dealt with was the leader’s
relationship to the organization and culture onaaarchitecture that he or she created.

To overcome this problem, the researcher extraxt@sties of simple statements
that reduced Bennis and Nanus’ (2007) complex ite#iseir essence. First, the core
ideas behind the authors’ identified leadership pet@ncies were summarized by using
the authors’ own words, winnowed from a rich plethof pithy definitions that were
each so enticing that they made summarization@mgithg. Then, from those core
summaries the researcher created declarative iassetttat, owing to their simplicity and
denuded of possible anachronistic context, coutdrgally apply to leaders of any era.

For example, the first of Bennis and Nanus’ (20bMpetencies was “Strategy I:
Attention Through Vision.” Nine of the authorsaggments that best defined the
components of this strategy were extracted fromynadiners. From those nine
statements, the researcher devised simple assedimut the actions of those who
possess that leadership competency. One of thecéed statements was, “Management
of attention through vision is the creating of fectAll 90 people interviewed had an
agenda, an unparalleled concern with outcome. drsaale the most results-oriented
individuals in the world, and results get attentiomhat quote led to this declarative

assertion created by the researcher: “Leadersragelarly focused on their agenda and
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produce results.” Mary’s journal was then scodedevidence of sentiments, thoughts,
and recorded actions that matched the assertion.
Evidence of Leadership Competencies

What follows is a description of the evidence @dership competencies in
Mary’s journal that matches the leadership assestdrawn from summaries of Bennis
and Nanus’ (2007) four leadership competencies éMidence is preceded by tables
presenting the authors’ summary statements ancefi@archer’s declarative assertions.

This process revealed that some of the clearederees of leadership as defined
by Bennis and Nanus (2007) are associated with Blagjigious endeavors and her
association with the Presbyterian Church. Thperhaps to be expected since, as
already mentioned, the authors defined leadersingpetencies in the context of the
leader’s relationship to his or her organizatidiime Presbyterian Church was obviously
an institution far more well-established than Margollege during the period
encompassed in her journal. So, the data thatddire initially weighted more heavily
in the spiritual context of Mary’s life, though éatreferences deal with her convictions
about education. As mentioned in the general gpsiaction, Mary Sibley’s faith and

teaching were indelibly entwined.
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Table 2

Strategy I: Attention Through Vision

Strategy I: Author Quotes Strategy |: Researcher Sitements

1A: Agenda/Results Leaders are singularly focused on their
“Management of attention through vision isgenda and produce results.

the creating of focus. All ninety people

interviewed had an agenda, an unparalleled

concern with outcome. Leaders are the

most results-oriented individuals in the

world, and results get attention” (p. 26).

1B: Clarity of Purpose Leaders know what they want and
[Houston Symphony conductor Sergiu ~ communicate that clearly to others.
Comissiond] “transmits an unbridled clarity

about what he wants...and that can come

only from vision or, as one member of

Comissiond’s orchestra referred to it, from

“the maestro’s tapestry of intentions” (pp.

27-28).

1C: Call to Action Leaders challenge others to act.
“These leaders are challengers, not

coddlers” (p. 28).

“Vision animates, inspirits, transforms

purpose into action” (p. 29).

1D: Context-Appropriate Vision Leaders create a vision for a desired future
“But leadership is also a transaction, a  state and concentrate the attention of others
transaction between leaders and followergo achieve it.

Neither could exist without the other.

There has to be a resonance, a connection

between them. So what we have

discovered is that leaders also pay

attention, as well as catch it” (p. 30).

“they paid attention to what was going on,

they determined what part of the events at

hand would be important for the future of

the organization, they set a new direction,

and they concentrated the attention of

everyone in the organization” (p. 82).

“All of the leaders to whom we spoke

seemed to have been masters at selecting,

synthesizing and articulating an appropriate

vision for the future” (p. 94).
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1E) Higher Calling Leaders harness the emotional and spiritual
“We have here one of the clearest resources of their organization.
distinctions between the leader and the

manager. By focusing attention on a

vision, the leader operates on #motional

and spiritual resourcesf the organization,

on its values, commitment and aspirations.

The manager, by contrast, operates on the

physical resourcesf the organization, on

its capital, human skills, raw materials and

technology” (p. 85).

1F) Role Modeling Leaders model the founding principles of
“Another way the leader communicates a their visions.

new vision is by consistently acting on it

and personifying it” (p. 100).

1A: Agenda/Results
Leaders are singularly focused on their agenda angroduce results.
In the open coding section of this chapter, Macygar sense of duty was noted.
Her entries indicated that she was a dutiful ecircatven when the experience frustrated
her. But what was her agenda as a leader?
Mary clearly stated that her goal for her journakwhe record keeping of her
development as a Christian, adding
| purpose to enter at the close of this book sangarks | have occasionally
made during by (my) long search of the truth, thatgradual progress from
darkness to light of a mind unbelieving but enaugriand never satisfied until its
Savior was presented by faith before it, takes _tedious course of
investigation. (March 29, 1823)
While she did not end her journal as she had pmelose read of numerous

attempts to bring others to a likeminded faith lri€t make it clear that converting
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others was a key agenda item, to use the parldrioday. She attempted to bring
“darkness to light of a mind unbelieving” and ims®instances succeeded.

Her dedication to providing a useful education ais® part of her declared
agenda, as she clearly stated in an entry datedsad®, 1833, which, it should be noted,
was less than a month after she nearly died irutloreak of the cholera:

| commenced this spring the little school | had lasar consisting of seven or

eight young girls—on the plan | have long thougitessary for the good of the

rising generation. That is the women instead @ideaised helpless &
dependent beings should be taught a habit of ingldstisefulness. Especially
that they should be made to consider it a privilege duty to wait upon
themselves to be perfectly independent of the extiewy effects that slavery has
produced almost universally upon the charactehefeople of west and South.

So Mary’s agenda revolved around enlightenment—tgplrand educational.
Biographer Wolferman (2008) indicated that the Synsthool for slave children
“incorporated both religious training and basicse#Hding and writing” (p. 106). As
Mary stated in her journal, reading was a nece$sitZhristian enlightenment. One had
to be literate in order to read the Bible:

we who are engaged in [the African school] thin&ut duty to do something to

enlighten the minds of those poor benighted creatan their souls Salvation.... |

believe it to be peculiarly the duty of every Chan head of a family to instruct
his servants in the Bible himself or else placertive the way of being instructed.

(August 1, 1834)
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Soon after Mary started teaching young women adéinWood, she was forced
to recognize the extent to which her newfound retigvould be reshaping her
educational agenda:

At the particular request of their parents | comsério board & teach about half a

dozen young ladies a year. Among the number isndrebelongs to the Catholic

Church.... Her mother when placing her under mg garticularly desired that no

undue influence should be exerted over her to iader to abandon her religion.

(July 5, 1832)

Mary added that she felt after her profession éoRhesbyterian Church it was “my duty
to act differently in some things now from whatd évhen the Daughter was committed
to my charge,” and so she wrote to the girl’'s mptiféering to release her from
enrollment at Linden Wood.

Five days later, she wrote an entry that cleadg her goals for religion and
education together in a symbiotic way—education dsterrent to what she perceived to
be a false religion:

| hold our Country will never prosper unless thege get knowledge. They will

always be the dupes of Political demagogues, 3eand of their own evil

passions & depraved hearts if they found neglegetdwisdom from above

(which) is pure’ — and | is to be found in the wafdGod by those who seek it.

(July 10, 1832)

Her journal indicated that Mary let little, includy the disapproval of others, get
in the way of her dual agenda of faith and educatitMr. Douglass preached after

candlelight,” she wrote on June 22, 1832.
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My friends are generally opposed to my attendimghnmeeting. | have not

thought it my duty yet to yield to their prejudicesStrange that in my days of

worldly folly & gaiety they never thought of findiyfault with me for attending

Balls, parties, theatres, etc. at night.

Mary recorded many attempts to achieve her goabo¥erting others, including
four attempts in one three-day period when shebkfind short religious expositions

known as tracts:

“Visited a sick woman & read two tracts & left somvéh her” (April 17, 1833).

e “Visited a family who are not pious, found no opfomity of speaking directly on
the subject which | hope is nearest my heart. aafact on mantle piece” (April
19, 1833).

e “Visited a member of the Church who was sick, gayerson whom | found
there & who | knew has been seriously disposedda tn the Institution of the
Lords Supper” (April 19, 1833).

e | was sent for to set up with a sick neighborwdis a Universalistic family — wife
was very ill — Could not introduce the subjectelfgion, but prayed that if they
construe the Bible wrong (as | think they must} thair eyes may be opened to
see the truth. Left two or three tracts in thel8ivhich belonged to the house.
(April 19, 1833)

Throughout her journal, Mary admonished herselinfairdoing enough to convert
her friends and family, and she acknowledged inmé&sistance from her husband and
persistent opposition from her mother, but she newete about giving up on the goal of

converting others to her faith, and she acknowlddecess when it came her way.
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Three of my sisters are now members of the Presagt€hurch. Mrs. Gamble,

Mrs. Geyer & Mrs. Anderson. The latter was senemwfourteen to convent

school while there she was secretly baptized tlaotic priest. The wonderful

care of our Heavenly Parent is invisible in resguier from the dark
superstitions of the Romish Church and bringingih&r the marvelous light of

the Gospel. (September 5, 1833)

Evidentiary Conclusion: Mary had a very clear and unwavering agenda ragatte
education of youth and the religious conversiofriehds, family, and her students, and
in many instances, she produced the results shedes

1B: Clarity of Purpose

Leaders know what they want and communicate that elarly to others.

Mary poured out her heart and soul in her jourbat,she was equally forthright
in her communications with members of her churadh the parents of her students.
Several entries and copies of letters indicateghatwas particularly forthright on the
topic of a proposal to hire a temporary missionalr—\Wood—as permanent pastor for
the Presbyterian Church in St. Charles. The kett@re so strongly worded that she
entered copies in her journal

for the purpose of ascertaining at some futureifdany motives in writing them

were reprehensible or not—I believe them to be psreost human ones are,

now | suppose myself to be actuated by a laudaddéfar the cause of religion.

‘The heart is deceitful above all things’ —time lvdétermine how far mine is

deceiving one. (June 8, 1832)
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In one of the letters, she wrote to a church edtbeut the process of selecting a
pastor. In the Presbyterian tradition, pastorsevebected by local church members and
then approved by the larger presbytery (EncyclogaBdtannica, 2014). Mary wrote,

If the business of the Church is to be done bge¢hsho do not care for its

interests, it will be badly done—and if the choafeour pastor is to be made for

us, by those who will scarcely ever go to hear Hifar one shall [feel] disposed
to rebel. Those persons who may have voted hiandrat liberty to stay away
from the Church. But, the members of the Churehbaund by Church
regulations to hear the Minister however much timay dislike to hear him.
She wrote in a subsequent letter about suspectadriuge on the topic, stating that Mr.
Wood'’s stated intentions to leave the church wéasiae de guerre’ in the Church
Militant (let us be on our guard) as well as amtmgse who engage in temporal
warfare.”

Mary was so determined to prevent Mr. Wood'’s iatiitn to a pastoral position
that she penned a petition that was signed by H&r church members to object to a rival
petition to hire Mr. Wood. Mary’s petition said jpaurt,

Entertaining as we do, a high regard for Mr. Wos@a&Christian brother

esteeming him as a useful citizen, we neverthééeddhe is not calculated to do

as much good in a place like St. Charles as soher person might be.... The

constitution of the Presbyterian Church is repuhliand every individual has a

right the expression of his opinion, and thoughasy be in a minority that

minority has the right to make its voice heard. gast, 1832)
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Mary subsequently wrote that Mr. Wood gave up tisnapts to stay in St.
Charles after he saw this petition and “said maaryl things” about those who signed it.
Evidentiary Conclusion: Mary'’s letters to church elders, as well as heets and verbal
communications to the parents and caregivers oksiis, provide evidence that she
knew what she wanted and communicated clearly &ed torcefully to others.
1C: Call to Action
Leaders challenge others to act.

In April of the following year, Mary delivered fellow church members a blunt
call to action regarding stalled efforts to raiseds for a new church building.

Went to St. Charles to see Mr. Hall and advise thiat if the building of the

church (which has been some time in contemplatiod,much differenced of

opinion expressed about it) was to go on at atheating must be called
immediately to ascertain whether the subscribensldvauthorize the committee

to proceed in expending the money as far as it advgaltowards the erection of a

Church. (April 13, 1833)

Then she wrote to one of the elders and plainly ihain to give up his opposition and
unite with others to get the job done.

Her journal also provided evidence that she prddahilts on numerous
occasions to provide children the education abduthvshe was so passionate, as
exemplified in these incidents:

o After the Church was dismissed | went to visit ap@oman to get her to send an

orphan child to school... She consented to semtdly and on returning to town |
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made arrangements with the teacher to take hinoan&emale benevolent

society would pay for his schooling. (April 1, 1§33

e “Went to St. Charles to get the consent of a Déachily to send their daughter to
school in the place of an Orphan girl who had kst by the female benevolent
society and had removed to Illinois” (April 15, 183

Evidentiary Conclusion: Mary wrote earnestly against religious mattersgby@osed,
prompted action from members of her church, andledjadults who had the power to
enable the education of children in her care—allewce that she commonly called
others to action.

1D: Context-Appropriate Vision

Leaders create a vision for a desired future statend concentrate the attention of
others to achieve it.

Mary engaged in many different activities in ortteachieve her twin goals of
sharing her faith and providing an education tédcbn regardless of their social status—
goals that she believed would make the world a&ebetace. Though her journal does not
detail the ways she garnered support for her afforie can deduce she had powers of
persuasion:

e One this occasion, she used her connection to@ltheader to acquire
educational supplies: “Received a letter from lheotPotts, the minister from the
Presbyterian Church of St. Louis, an eminently piowan in answer to one
requesting him to send up some cards & books fStbbath school in this

neighborhood” (April 22, 1832).
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e On this occasion, she worked with other women ¢ater a Sabbath school for
slaves in spite of public criticism that spilledepynto the newspaper: “in the
evening commenced an African School which withlilessing of God we hope
to continue and make it the means of doing some’'g@geebruary 17, 1834).

e On this occasion, she enlisted a friend to helwéod her religious agenda: “My
dear friend, Elira Baker agreed to unite to dagraying for the conversion of my
Dear Mother” (June 22, 1832).

e On this occasion, she used her educational commsctd benefit a disabled
young man who desired higher education: “Spoke tomMabout getting a place
for Hiram Cole and he has promised to write to Do&eecher the President of
the lllinois College to ascertain on what termshe be admitted there”
(September 26, 1832).

Evidentiary Conclusion: Mary knew the kind of future she envisioned fordedf and
others, a vision that included Protestantism, etilarcdor all, and the end of slavery. She
held true to that vision and sustained it throughdéngagement of community leaders,
friends, and family.

1E: Higher Calling

Leaders harness the emotional and spiritual resouss of their organization.

As previously considered, Mary’s religious conversoccurred at the time when
she was establishing her boarding school for wonéer. curriculum included, in
addition to English (grammar, literature, elocujiand the “Womanly Arts” (landscape
painting, music, piano, embroidery, etc.) studyhef Bible. Her journal was devoted to

her spiritual development. It is reasonable totbay she harnessed spiritual resources—
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in the realms of her church, her school, and hailya—in ways that are perhaps far
more literal than Bennis and Nanus (2007) mighehatended.

Mary took a leadership role in the selection @f thurch pastor because she saw
the choice as crucial to the spiritual health afdteurch:

We have been for some time without that evangeticediching which is

calculated to stir up the Christian to a senseuty.dAs for myself | have been in

such a dull cold state for some time past thavehgerformed my religious duties

with a listlessness that has been a burden toDeeefmber 11, 1833)

Mary influenced as many of her family membersigieus beliefs to whatever
extent possible and as soon as possible aftenvreconversion. In the case of her
husband, the wait required patience. She comntigesklf to the Presbyterian Church in
March 1832, but George Sibley did not profess alairdevotion to faith until two years
later. In March 1834, she wrote,

My husband assented to the truth and acknowledgeohtportance of his not

delaying to search the scriptures. He told Mr. yself that on the subject of

interfering with those who were determined to s&boel he was superstitious.
By way of explanation of his change of heart, Gedaid Mary and the visiting Rev.
Elijah Lovejoy that when Mary'’s friend and spiritumentor Mrs. Lindsay had been
dying two years before, George had had a visionNtia. Lindsay came to Mary while
she slept and whispered in her ear: “this sceneeraadh an impression on his mind,”
Mary wrote after George recounted this experieftb@t when | not long afterwards

resolved to come forward and make a public probessidid not surprise him & his
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objections which he might have had previous to akynig sucha __~ were _ less”
(March 30, 1834).

As previously mentioned in the open coding sectiary witnessed the
conversion of one of her students, Martha Rup€his occurred the day after George’s
conversion. Martha's acceptance of evangelicais@tanity so angered her father that he
removed her from school four months later and“lafa great rage” (July 25, 1834).
Nevertheless, Mary felt justified in the way shadiled Martha'’s spiritual guidance, and
she continued to concern herself on this matten efter the girl’s departure. In the
journal, there is a copy of a letter dated MarcBSLB which Mary expressed to Martha
her concerns about Martha’s plans to marry a Cathdlary urged her to “take a stand
& be firm” in her desire to remain a Protestant emdaise her children in a Protestant
church.

Evidentiary Conclusion: Mary not only educated, she endeavored, within the
parameters delimited by her religious intoleratoenspire, in the sense of the word
inspirationdescribed in the third definition in the Oxforddlish Dictionary:

A special or immediate action or influence of theris of God (or of some

divinity or supernatural being) upon the human geinsoul; saiegsp.of that

divine influence under which the books of Scriptare held to have been written.

(Oxford University Press, 1971)

Mary was also cognizant of the importance of agnqgia pastor who would meet the
spiritual and emotional needs of her congregaaod, her uncompromising goals for the
spiritual welfare of her family and her studentswmed that she created a holistic

experience for those whom she educated and thasevwvom she worshipped.
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1F: Role Modeling
Leaders model the founding principles of their visons.

In the open coding section, Mary was quoted asg#i duty to educate, even
when it was inconvenient or frustrating. Yet onigmfulfill a duty without conviction
or without being an exemplar. In Mary’s case, te@acious and whirlwind efforts to
promote her religion, her school for young womear, farious Sunday schools, and the
cause of anti-slavery spoke of a commitment thattweyond rote duty into the realm of
conviction and role modeling.

Mary Sibley’s journal showed a record of prodigi@asivity and productivity in
spite of the challenges posed by teaching. Shenargd Sabbath schools, she wrote
editorials for Elijah Lovejoy’s newspaper, she leelpaise money for a new church and
helped select the church pastor, she was a merbex Bemale Benevolent Society, she
attended temperance meetings, she founded theibgachool at Linden Wood, she
fasted, she shared her faith, and she tended sdke-often juggling any number of
these activities on any given day, as noted inghtsy from August 2, 1834:

Wrote in the morning “Conversation between A Missity & Chinese

Mandarin” for the “Observer” took it with me to Stharles where | went to send

a part of the day with my mother and sent it to.R-@isited a sick neighbor in

town and said a few words to her on the subjectiwbught to be always present

in every conversation, but which our own sinful tie&eep at a distance — I mean
the goodness of God & our responsibility to himurdhases some German &

French tracts for distribution. (August 2, 1834)
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Mary modeled the life of a 19th century evangellRadsbyterian even when she

felt as if she were a bad Christian. The entneshich berated herself for a lack of

feeling or enthusiasm for God, for lackluster effdo convert others, or for forgotten

devotions are too numerous to cite, but here degvaxamples:

After nearly dying from cholera in August, Mary wedhe following:

Yesterday had the pleasure of attending Churcthifirst time since my
recovery. During the first prayer | was overwhethvath a sense of ingratitude
& hardness of heart. For | stood in the midst ahgnmourners who had lost their
relatives at the time | lay on a bed of sicknes& Freceived many temporal
blessings and my dearest & nearest friends had &lespared, & had yet an
opportunity to repent and turn to the Lord my Godkiteymembers had been
called to mourn their departed friends. Oh! Whalhthe time come when we
can feel the realities of our faith & live accorgito our profession. Help me
Dear Savior to be more grateful to love thee mom@&e—To serve thee better
& better. (September 2, 1833)

To Mary, the harsh realities of a mortal, cholergected world inspired dire
thoughts: “Who would not give up the horrors oflsacworld as this for the
approbation of Him who made it” (August 19, 1833 thinking, she judged her
efforts to convert others especially inadequate.

| am guilty that | do not feel more the awful siioa of my unconverted relatives
& friends. How weak is our belief of these truthe find in the word of God.

We should never rest night or day importuning f@ray to be extended to our
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unrighteous friends did we firmly believe the therang denounced against the

impenitent. O! how miserably inconsistent we afl. {September 29, 1833)

e Even when life seemed to emerge from the shadowsath, she lamented her
lack of devotion:

Have prayed less to day than usual—Having negleet#thg in the morning. |

forgot until on my way to the Village about 12 a@ck that | had had the temerity

to start out on horseback without so much as haaskg@d God’s blessing during
the day. | was so fully of having my remarks derthe Editor in time for his
next paper | could think of little else. Even whamployed usefully of how apt

am | to leave the most important matters undoraudry 8, 1833).

Yet even without the benefit of enthusiasm, inensi@gly constant state of self-
reproach, Mary acted on her faith. As previoushgrenced, she visited the sick and
dying, apparently without regard to the dangeo#ga to her own health. She prodded
and cajoled members of her church in efforts tédoainew sanctuary and hire an
inspiring minister. She urged others to accepiMimwr of God, and when she did not
have the opportunity to urge them (or when theyidaa her efforts), she left printed
materials.

Evidentiary Conclusion: Mary embraced a spiritual justification for thdsol she
founded with her husband, which added numinougaeiament to her already

established educational goals.
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Table 3

Strategy II: Meaning Through Communication

Strategy II: Author Quotes Strategy II: ResearcherStatements

2A: Articulated Vision Leaders communicate the value and
Success requires the capacity to relate a meaning inherent in their vision.
compelling image of a desired state of

affairs—the kind of image that induces

enthusiasm and commitment in others...The

management of meaning, mastery of

communication, is inseparable from

effective leadership. (p. 31)

The actions and symbols of leadership

frame and mobilize meaning. Leaders

articulate and define what has previously

remained implicit or unsaid; then they

invent images, metaphors, and models that

provide a focus for new attention. (p. 37)

2B: Social Architecture Leaders create and communicate social
Above and beyond his envisioning norms that serve as organizational
capabilities, a leader must be a social scaffolding.

architect who understands the organization

and shapes the way it works....Social

architecture is an intangible, but it governs

the way people act, the values and norms

that are subtly transmitted to groups and

individuals.” (pp. 102-103)

The leader is an effective social architect to

the extent that he can manage meaning. (p.

136)

Mary modeled her educational principles by creatiagy schools for immigrants, slaves,
and young women, sometimes in spite of publicasith. She modeled her Christian
principles by tending to the sick and dying withoahcern for her own health and by
sharing her beliefs with reluctant neighbors, stiglestrangers, and family members to
ensure the eternal salvation she envisioned forlalthese ways, her actions reinforced

her vision.
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2A: Articulated Vision
Leaders communicate the value and meaning inhereim their vision.

Bennis and Nanus (2007) wrote, “Leaders articudaie define what has
previously remained implicit or unsaid; then theyant images, metaphors, and models
that provide a focus for new attention” (p. 37). Mary'’s effort to articulate her vision,
she employed multilingualism. Languages were dizén the St. Louis region in the
1830s where three decades earlier, after the lamadPurchase, “both American and
European immigrants started to pour into the nexa & claim lands and establish
homes” (Thomas, 2006, p. 4). A previously citedrj@l entry addressed Mary’s use of a
young English-speaking German student, whom shwifasel as Dutch, who translated
her Christian lessons in Sabbath school. Shetatdoadvantage of religious
publications printed in foreign languages to readiroader audience. “I have been abled
to distribute several Dutch, French, & English tsatis week or two past,” she wrote on
April 24, 1834.

Mary also used correspondence to communicateatue and meaning of her
approach to education to parents who, in a prelyaited instance, criticized her for her
“‘domestic arrangements.” This excerpt exemplified forthright and compelling ability
to communicate her views in correspondence:

Now to produce the results | propose so desirabtba education of girls it is

absolutely necessary that | should have the ecdinérol of their time and

employments. That every one should be createdsetg@like and obliged to
conform to the same rules -- That the young latlp when at home may have

ten or twenty slaves at her heels should be ontlgxae same footing as the one
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who is dependent upon her own exertions for aiheeld. And here | would

observe, how often do we see, in the changes phé&wowns of this transitory

world these individuals changing places. The @&igirl who could scarcely
bear the idea of helping herself to a drink of waehrown at some period of her
life upon this cold world an object of charity (atndly she is an object of scorn &
rebuke for that very inability to help herself wihikas been produced by the
injudicious course of education pursued. Wherother by the same changes,
rises in society and becomes still more capabfélioy her station with honor in

consequence of her practical & useful acquireméAtsyust 19, 1833)

Mary also used Elijah Lovejoy’s newspaper to egprieerself. Th&t. Louis
Observermpublished a steady stream of subjective artidesibslavery, “popery”
(Catholicism), and temperance, among other topl¢gugh there were no bylines in the
newspaper, and it is therefore impossible to disedrich of the many articles on these
topics were written by Mary, she affirmed in heunoal the contribution of anti-slavery
and anti-Catholic pieces. So she used interpersomamunications, correspondence,
and the medium of the press to express her vieddrgno persuade others to align with
her vision.

Evidentiary Conclusion: Mary was a prolific communicator of her beliefsy bauses,
and her vision through letters, the distributiorpohted materials, newspaper articles,
classroom lessons, and personal communications.

2B: Social Architecture

Leaders create and communicate social norms thatise as organizational

scaffolding.
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Bennis and Nanus (2007) stated that “Social actute is intangible, but it
governs the way people act, the values and noratsatk subtly transmitted to groups
and individuals” (Bennis & Nanus, 2007, pp. 102-10Buring the short period of
Mary’s life under review, and from her perspeci@ene, it is not possible to determine
what sort of social architecture she created. dsth@ot write in those terms. Nor did she
have the time or perspective to consider what ceishe had created, though she did
address the culture (not her term) she was attegqnfii create.

She effortlessly and confidently expressed in barrjal fundamental principles
that drove her actions and would be the likely fitations of social architecture as her
life’'s work progressed. Seen as a whole, her ogbnag view of right and wrong,
morality and immorality, justice and injustice, wasnarkably inclusive in an almost
modern sense (with the exception of her antipatisatd Catholicism):

e She deplored sectarian religious disputes: “Andl st& who acknowledge the
different protestant denominations are for Him, bear we may disagree of
some minor points, be so narrow minded, so sdiiteigus, as to condemn all who
differ from us in their attempts to Serve God?” (M3, 1823).

e She cared in her own way for all races and ethegthat she encountered,
expressing in this particular entry the hope thsitimg missionaries could
convert and thereby preserve
the remnant of at least some of those powerfutsrlvho once inhabited this vast
Country. There is no hope from any other sourtidlhey become Christianized

they will adopt the habits of civilized life anduh provide for themselves the
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means of subsistence. Game is at this time soestaat numbers of Indians who
subsist by hunting perish every year from hunghirly(28, 1834)
¢ She called into question the behavior of those wlaxsions appeared to counter
her beliefs:
Visited some Christian friends, enquired of on¢haim respecting the truth of
some reports about him calculated to inure theecatigseligion found there is no
ground for them & shall take pains to set the maitight in the eyes of those
who believe them. (April 18, 1833)
Evidentiary Conclusion: While her actions and many of her journal entbespoke a
commitment to a culture of enlightenment as sheisahere is not enough evidence in
Mary’s journal to ascertain success in the areaexdting a scaffold for social
architecture or institutional culture.
Table 4

Strategy llI: Trust Through Positioning

Strategy Ill: Author Summaries Strategy lll: Researcher Statements
3A: Constancy Leaders are clear about what they stand for,
The truth is we trust people who are and their actions are consonant with their

predictable, whose positions are known aréliefs or goals.
who keep at it; leaders who are trusted

make themselves known, make their

positions clear. (p. 41)

3B: Determination Leaders stick to their beliefs even in the
This ceaseless positioning was at the cordace of opposition.

of Martin Luther King Jr.’s human rights

movement and fueled Susan B. Anthony’s

women'’s vote crusade. Exceptional people

have made continual sacrifices, sometimes

even facing death for causes in which they

believed, because they chose an angle and

stuck reasonably to it. (p. 42)
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3A: Constancy
Leaders are clear about what they stand for, and thir actions are consonant with
their beliefs or goals.

The point has already been made that Mary faithtelhded to the sick and
dying, even while as she worked exhaustively teagrht her school and at Sabbath
schools and tending to church matters. While simeptained about the cholera
epidemic’s effect on church attendance (“The wA@wn seems to be given up to
opposition to the Kingdom of Christ. _ the @lewnce of the Cholera.”), she never
complained about caring for others, even whensepa risk to her own life, because
caring for others was consonant with her Chrishialiefs. Education was also aligned
with her faith. Giving those who were uneducatezldbility to read scripture was a
powerful motivator that sustained her through melmgllenges—exhaustion, angry
parents, critical community members, low enrolinseand illness.

Mary also showed consistency when she matched watbdsnoney. When she
challenged co-congregants to fund a building fer$t Charles Presbyterian Church, she
promised to donate half the value of a piece operty that she owned in Alton, lllinois,
that she valued at $1,400.

Further, Mary maintained integrity in her communigas, matching thoughts
with words, even when doing so necessitated cotifrfpimthers and engaging in
unpleasant conflicts. In a few recorded instanktesy was bracingly honest in her
dealings with the parents of her students, evemvideéng honest posed a threat to her
school’s enrollment. In a previously mentionedhextge with the parent of a Catholic

student, she wrote,
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As | have endeavored to deal with the utmost catwleards you in all things that
respect Theodosia’s welfare, | have intended emeed became a member of the
church of Christ to give you permission to alteuygoluntary engagement to
keep her with me a year....We are all attachecttpbut if your judgment decides
it would be more to her advantage to place her sdraee else | shall cheerfully
acquiesce to your decision. (July 5, 1832)
Then Mary took candor a step farther by reassufFimgpdosia’s mother that because her
daughter “does not possess an investigating middweamts application,” she would be
unlikely to question the tenets of Catholicism awalld be less likely to become a
Protestant, as would a more ambitious and inteléist discerning student.
She was equally forthright in a previously refemsh letter to two parents after
she heard rumors of discontent about how she mdrtagegirls in her care. She gave a
full-throated defense of her integrity as an educhy insisting her tactics could not be
dictated by others:
| recognize no such right of intermeddling. If amedconsideration with a full
knowledge of my plan the parents think proper axeltheir children with us |
expect them to have perfect confidence in my inte&r desire in all | do, to
forward the best interests of their children. dwglld suppose it was hardly
necessary for me to say, that their studies argugdrwith diligence and attended
to faithfully & that some of the parents have acklemiged the improvement of
their children to have given them entire satistat&nd to have been more rapid

than usual elsewhere. Such being the case arghildeen when here being



LEADERSHIP COMPETENCIES: THE JOURNAL OF MARY EASTOSBIBLEY 106

contented & cheerful | find no good reason forratigg my course. (April 19,

1833)

This “stay the course” communication garnered cggative and one positive
response from the two fathers to whom she dirdoggadcommunication. One of them,
Major Phillips, subsequently withdrew his daugh{angust 27, 1833). The other, Mr.
Ridgely, wrote to Mary expressing that he was ehtisatisfied with his daughter’s
education. In reaction, Mary noted in her journal,

| wish to be diligent in my duties as teacher —agball | would hope to do my

duty as in the sight of my Maker. WE often seekadpplause of the world in

what we do. May this never be my governing motivany thing! (August 31,

1833).
Her clarity in her communications might not haweats been well received by others,
but she was satisfied with the results, and shdeewed the kind of constancy required of
a leader.
Evidentiary Conclusion: Mary was clear about what she stood for, and bigores
resonated with her convictions. She tended talthshe taught the uneducated to read
and write so they could not only gain knowledge &ab read scripture, and she
promised money to her church as she challengedsotihgive. Her words and deeds
supported her positions.
3B: Determination
Leaders stick to their beliefs even in the face apposition.

Mary’s response to the concerns of Major Phillipd 8r. Ridgely is evidence of

her ability to hold her ground. She readily adedtin this instance that she was pained
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by parental criticism, but she withstood the cigtic nonetheless. She introduced the
incident in her journal by writing,

To day | have had a trial of a peculiar naturertdargo. Heavenly Parent may |

be able to endure all such tribulations with meskrand humility, without being

induced by the fear or favor of my fellow wormstloé [earth] to swerve from the
performance of any duty.

Mary and the women with whom she opened and ogebtae Sabbath school for
slaves were harshly criticized in the press, aséhiry on August 5, 1834, noted: “Heard
that the attack in the political paper was madenupe St. Charles Sabbath School for
Africans — And that the abuse is most gross & @doais.” She did not shrink in the face
of this public disapproval, further writing,

The Lord be pleased graciously to open the eydéseofvriter of this article to his

own true situation and lead him to repentance &fai him, who prayed for his

enemies even amid the pangs of a cruel deathtedlicy him.

Mary faced strong opposition on another front.r kether was adamantly
opposed to Mary’s evangelical conversion, anddigapproval caused Mary great
distress. “My mother who has been for a long timest violently & unaccountable
opposed to all sects of religionist, has a yetngfeo and more peculiar aversion to the
Presbyterian Church,” she wrote early in her joyrsizortly after her conversion. The
next day, when Mary visited her mother to apologizhe had offended her, Albial
Easton “broke out in a violent passion and drovefno@ her” and then rushed out of the

room, leaving Mary in tears. Her mother
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returned again in a few minutes and vented hemig®in a torrent of abuse upon

the Presbyterian Church and its agents. Saidthptining them | had

abandoned her, and she gave me up & would havitigngomore to do with me.

(March 25, 1832)

Mary was shaken by this unpleasant conflict, betdild not retreat from her newfound
beliefs. Instead, she consoled herself with adabreference: “For | am come to set a
man at variance against his father, and the dauggtenst her mother, and the daughter
in law against her mother in law” (Matthew 10:35n¢& James Version). Mary and her
mother maintained their relationship, but numerjousnal entries noted ongoing tension
between them.

Likewise, as previously noted, Mary’'s husband i profess a similar faith for
two years after her conversion, and various enhieted at George’s discontent with her
new-found religion, which she embraced nearly 1aryéento their marriage. She wrote
about holding a prayer meeting at a nearby home.

Our house is more commodious for such meetingsdahgnn the neighborhood

but | cannot propose that the meetings shall be because my husband does not

approve of prayer meetings. The Lord will changgeheart in his own good time.

(September 29, 1833)

George did eventually have a change of heart aerddaeded the college to the
Presbyterian Church.

Evidentiary Conclusion: Mary remained true to her own social, educatioaad|
religious convictions and agenda in the face ofoggpn from her students’ parents,

from the community, from the press, and from hendamily.
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Table 5

Strategy IV: The Deployment of Self Through Pasifielf-Regard

Strategy IV: Author Summaries Strategy IV: Researcler Statements

4A: Self Assessment Leaders are confident in their abilities and
We can sum up what we mean by positivaware of their weaknesses.

self-regard. It consists of three major

components: knowledge of one’s

strengths, the capacity to nurture and

develop those strengths and the ability to

discern the fit between one’s strengths and

weaknesses and the organization’s needs.

4B: Continuous Learning Leaders learn from their experiences and
most of our ninety leaders were very create a culture of continuous learning.
much aware of the importance of their

own learning abilities and needs. They

were enthusiastic learners, open to new

experiences, seeking new challenges and

treating mistakes as opportunities for self-

improvement. Fewer of them were

equally conscious of their roles in

organizational learning, but we did find

evidence to suggest that much of their

behavior served to direct and energize

innovative learning. (p. 190)

4C: Expectation of Success Leaders focus on success and regard
Like Karl Wallenda, the great tightrope failures as learning opportunities.
aerialist—whose life was at stake each

time he walked the tightrope—these

leaders put all their energies into their

task. They simply don’t think about

failure, don’t even use the word, relying

on such synonyms as “mistake,” “glitch,”

“bungle.”.... Neverailure. (p. 64)

4A: Self Assessment
Leaders are confident in their abilities and awareof their weaknesses.
Mary Sibley never mentioned weaknesses in term¢hat we would today call

leadership skills. She never complained that st lacking in particular capabilities,
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except for the ability to be patient with her stoide Once she wrote after giving a music
lesson that

the mistakes they make the discord produced jareynerves sometimes | can

scare endure it and find my impatience is so gasdb produce an express of it.

The trials of a teachers life are great & many sumekly none would undertake the

task unless they had a higher motive than earthly. gJuly 24, 1835)

Once she prayed for God to subdue her “depraved’laea give her a meek and quiet
spirit in the discharge of her duties as a teacher.

Depravity was the sort of hyperbole she also tsebndemn intermittent periods
when she apparently felt disconnected from God¢clwkhe often referred to as
“coldness” in church or prayer. “I have this daymd reason again and again to mourn
over my depravity of heart which makes me so caldl anfeeling,” she wrote on April
22,1832.

| read & was overcome by sleep. | prayed and royghts wandered. | could

only call upon the Lord for help and resolve agamd again to trust in Him for all

things. | fear sometimes | am the veriest hypeait Earth, that when | call upon

a Saviour that | am hypocritically taking His nameny mouth when my heart is

filled with unbelief.

Her entries of self-reproach over “indolence” awgjlect of her journal, too
numerous to cite, typically read as such: “I havenburn that among my other sins a
disposition to procrastinate, to put off the parfance of a duty to some other time
stands conspicuous” (June 22, 1832). Her hypariseli-rebukes, which were

frequently overlaid with religious verbiage, wemrgetimes balanced with more
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reasoned self-assessments that hint at a strigingphstructive personal insight, as
indicated in one entry that requires some explanati

Mary’s mother, Albial, was appalled by Mary’s comsien. In her journal, Mary
reported that her mother “would rather have folldveer children to the grave than to see
them become Presbyterians” (March 24, 1832), thadaty did not explain her mother’s
antipathy. There is no record of Albial EastorgBgious affiliation, and it is likely she
had no formal religious ties. Up to the point wiesangelical Protestantism surged
during the Second Great Awakening, the prominent@atholic denominations in the
United States were the Congregationalists, descémdéthe Puritan Churches,
Episcopalians, and Quakers (The Attendance Halbéiaton, 2014). At the turn of the
19th century, Catholicism was the law of the lamdl&andholders in the Spanish-ruled
territory west of the Mississippi River. When thastons moved West in 1804, a year
after the Louisiana Purchase of 1803, few chureixeged, and though many were
believers,

very few of the pioneers made any pretensionsligioa, but when one of those

Old Ironside preachers came into the neighborhooldpaeached in some good

brother's cabin, they all attended, with their gangheir shoulders, and their

dogs at their heels. (Bryan & Rose, 1876, p. 81)
In the early 1800s, in camp-meeting services hegldimerant preachers, the converted
engaged in paroxysms of evangelical fervor caltbeé ferks” (Bryan & Rose, 1876, p.
83) during which their bodies would flail about.nlixely though it is that the evangelical
Presbyterian services that Mary attended werevaly)iMary gave few details about her

conversion experience. Only once did she desthidservices she attended:
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Our protracted meeting has been intensely intergstMuch feeling has been
manifested by Christians and prayer has been dfferéhe Lord with much
importunity for his blessing. Some few came fordver the anxious seat last
night and great solemnity prevailed both last nghhe night before. | have to
thank my Saviour for the privilege of again confeghim before the world by
partaking of the Lord’s Supper and for a Spiripadyer. (March 30, 1833)
Whatever fervor Mary felt for her new-found rebgi it was more than her
mother could accept. In an earlier referencedygMiarch 24, 1832) that recounted her
mother’s violent opposition to Presbyterianism, fljpondered what had made Albial
Easton so angry, which leads back to the point npaide to this digression on the topic
of religion—that Mary had the capacity for constiue personal insights. When trying
to account for her mother’s violent opposition, Maoncluded it must have been owing
to her own reserve toward her mother over the pres/four or five months:
During that time | thought | was reserved from liest possible motives, a desire
to avoid irritating her on the subject of religionHaving heard her frequently
express her disapprobation of what she considareatitism. | naturally avoided
all conversation that excited her resentment Imaw feel that | may have been
deceived by my own wicked heart and what | thowgptaiseworthy motive may
have been a selfish one, the desire to preventwmyfeeling from being
wounded by hearing the cause (and the friendsabfcduse whom | loved)
abused.
As this entry indicated, Mary seemed to be capabtgeat honesty about her

perceived shortcomings. She readily admittedghatwas susceptible to the criticism of
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others, as was the case when she confronted trersatho criticized the work she
required of her students. Though she stood upe@arents, their displeasure caused her
heartache. “Yet my wicked heart makes this a €eard sore trial to me because the
good opinion & praises of men is what the depraweatt is peculiarly pleased with”
(August 17, 1833).

As for evidence of confidence in her abilitieseanust make inferences based on
what was not written. Mary’s interpretation of tpealities that constituted a good
Christian led to far more self-condemnation thdft@aeknowledgement in the pages of
her journal. She regretted her “unworthiness,”heglect of duty,” her “depraved
heart,” her “want of faith,” her “sins,” her “saffghteousness,” her “indolence,” etc. And
yet, while she regretted impatience as a teacltehanlack of devotion as a Christian,
she never expressed doubt about her ability tol @xd®th realms. She only admitted to
excelling less fully than she might have. An alegeof expressions of doubt about one’s
ability might reasonably be interpreted as an atseh doubt, especially in light of her
propensity toward exaggerated humility.

If humility is at one end of the self-esteem spaut, pride would be at the other
end, and pride was an emotion Mary bemoaned orsimetaPsychology and behavioral
science journalist Wray Herbert wrote an intergghbiog that without intention
encompassed the conundrum Mary Sibley faced irréigiard:

Pride has perplexed philosophers and theologiansefaturies, and it is an

especially paradoxical emotion in American cultWée applaud rugged

individualism, self-reliance and personal exceleerand indeed encourage these

traits with gold stars and blue ribbons and statBes don’t you dare let it go to
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your head. Too much pride can easily tip the baaoward vanity and

haughtiness and self-love. (Herbert, 2007, para. 1)

Mary was certainly a rugged individualist who esged self-reliance and
personal excellence, and she used the term prigasttonce in a positive context,
avowing that young, educated women “become theeptite comfort, the stay of their
relatives and friends” (August 19, 1833). But shdormly condemned a tendency to be
proud of her own deeds and accomplishments. &ti#,cannot help but notice that even
as she condemned herself for the pride she fett the recognition she received from
others, she was in fagtcordingthe recognition she’d received.

Mary was pleased when she received an apparentiplcaentary reply to her
request for school supplies from St. Louis Pregimieminister “brother Potts,” whom
she greatly admired. “I have to record that ewetrifling a circumstance should have
yielded food for my vain & foolish imagination,” slwrote on April 22, 1832. “l was
pleased that he should have given me credit fopiety. What is man, that we should be
vain of his approbation.”

Her editorials for Elijah Lovejoy’s newspaper gdner ego gratification, which
she was quick to condemn in a moment of self-regprdar subsequent “indolence” and
“neglect of Christian graces,” which she noted oly 23, 1835.

When | performed my duties more faithfully and veasbled to write

occasionally for the “Observer” | was soon elatathwthe praise of others and my

self complacency was great at the idea that | lne@ domething.... | have been
urged over & over again by Brother L. to write -damanity prompted me to do

SO.
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On another occasion, she wrote, “At night heardflarossermon felt in the
afternoon & during the evening dissatisfied withsaly and sinful in the sight of God,
vain thoughts would arise and pride & self rightemess would get the mastery” (March
30, 1834).

Evidentiary Conclusion: Though she brooked no fault-finding in her adntnaigon of

her boarding school, Mary admitted to weaknessésamperformance of her duties as a
teacher. As for awareness of her strengths, seladed vain thoughts and pride were
not proof, but combined with her forthright and ftdant actions, they indicated she was
likely aware of and built upon her strengths. Saryevidenced a leader’s ability to
acknowledge weaknesses and utilize strengths.

4B: Continuous Learning

Leaders learn from their experiences and create autture of continuous learning.

Mary did not directly express the idea that shelkached from her experiences.
Though it is hard to imagine that she did not Idamm the trials and tribulations she
faced and reflected upon during this period, there direct evidence, in terms of
journal entries, that she learned from her expegsn She was, however, unquestionably
dedicated to the power of education. Mary esthbtisa boarding school that aspired to
higher education, an institution that by its vegfidition espoused continuous learning.
She felt that all rational creatures should learretad and write so they could be useful
citizens and engage in ongoing study of the Bildleurnal entries indicated she also
made some effort to continually expand her own Kedge of the education field as well

as gain knowledge about how to live an exempldeyds a Christian.
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In January 1836, she mentioned having read a magariicle about Emma Hart
Willard’s Troy Female Seminary in New York. Shenggked that she was pleased that
Willard did not give awards or prizes to her studen pedagogical practice Mary
apparently disdained, and she wrote “It is encoaitagsee what one female may affect
by perseverance and diligence.” It is unclear Waeshe was referring to the diligence
of Willard, who advocated that curriculum for womsrould be as rigorous as
curriculum for men, or whether Mary referred to thikegence of Willard’s students.

Mary also indicated on a couple of occasions thatvgas studying reading
materials whose titles sounded as if they werel&ik century equivalent of today’s self-
help books. One was described as focusing onteylar method of journal keeping
(Abbott’'s Method), which was recommended in a madilon tittedGood Christian
Another wasBaxter’s Saint’'s Resabout which she wrote, “Found Baxter's work
extremely interesting, tried to judge myself by inm@rks’ of those who will inherit the
Saint’s rest” (August 6, 1833). She also mentioadidct called’he Almost Christign
which she notated in pencil with plans to send & friend in Kentucky (August 15,
1833).
Evidentiary Conclusion: While Mary never explicitly wrote that she hadrlead from a
particular experience, she prized continuous legrrand she created an institution that
provided continuous learning during her life anddobsequent centuries.
4C: Expectation of Success
Leaders focus on success and regard failures astieismg opportunities.

As previously mentioned, Mary cited a litany of perceived failures as a

Christian, which were usually followed by prayess §uidance to do better. While she
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did not use the contemporary nomenclature of “iegropportunities,” she clearly saw
her failures as opportunities to do better, which sonsistently resolved to do. She also
admitted failures to maintain a positive dispositwith her students. She perceived her
impatience as a personal failing, but she was éatladmit that her approach to
education—providing young women useful and pratskals—was wrong in any way.
When Major Phillips and Mr. Ridgely criticized happroach to education, she refused to
find fault with herself and cited a higher calling:

...l endeavored to do my duty to those under mg fram a sense of

responsibility to a higher tribunal than any erddig the opinions of the world or

a few intermeddling individuals. That if the pat®eof the children had not

confidence in my integrity and desire to promote Itlest interest of the children |

wished them to take them away. (August 17, 1833)

Ten days later, when she wrote that Major Phillipd written to say his daughter
would not be returning to Linden Wood, Mary madenmention of regret or failure. She
wrote that Major Phillips’ daughter had wantedemain home and, like most children,
had contrived a complaint to induce her parentsetowill. Mary prayed the girl would
realize she was sinning not against Mary Sibley dgainst God. Rather than dwell on
Linden Wood’s loss of the Phillips child, Mary fe®d on the positive response she
received from Mr. Ridgely, who wrote to say he watirely satisfied with his daughter’s
education (August 31, 1833). This clearly madeyWMappy, and she affirmed her
dedication to her duties as a teacher and herrdetation to do it without seeking

applause.
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In her journal, Mary did not espouse a persondbpbphy about mistakes and
failures (i.e., failure is a learning opportunityBut she adapted to setbacks and readily
admitted when she had contributed negatively twuonstances. When she nearly died
from iliness, she was quick to ascribe the evemt dovine act of the humbling of her own
faulty sense of superiority that she had felt wbilleers around her succumbed to cholera:

probably felt a little lifted up in my own estimaii that | was superior to such a

degrading fear. And the Lord was pleased to mibp to my self righteousness

by laying me on a bed of sickness where | suffenedh bodily pain for about ten
days | learnt that | should remember | had notliagwhat | had received.

(August 1, 1833)

The word “learnt” in this passage is significaht.this same entry, she wrote that “the
Lord was exceedingly gracious to me in my affliogpfor he permitted me to feel
perfectly resigned to his will in the prospect iffeedy death.” Later still, she wrote, “I
have resolved with the blessing of God to be mote@and more devoted to the cause
of my Redeemer when | am permitted to go forth theoworld.” So she acknowledged
hubris (failure), she admitted to learning, sheregped gratitude, and she voiced resolve.
Evidentiary Conclusion: Mary admitted failures as a Christian and as ehteiga and she
adapted to her perceived shortcomings with resoha® better, but she was more apt to
affirm her successes than dwell on failings withfeonted by criticism from others. In
that way, she manifested Bennis and Nanus’ (200@¢ept that leaders focused on
success rather than emphasized failures.

Chapter Summary

In this chapter, the researcher used open codidgaie three major conclusions:
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e Mary Sibley was dedicated to the education of allt, regardless of their race,
gender, or ethnicity.

e Mary Sibley considered education as a means ofgdgaod in the world, though
her efforts as a teacher and administrator causettials and tribulation.

e Mary Sibley’s efforts to establish Linden Wood werershadowed by a cholera
epidemic.

The researcher used a comparative analysis of Blgyrnal in light of Bennis
and Nanus’ 2007 book éaders: Strategies for Taking Chajde conclude that, like
contemporary leaders, Mary Sibley

e had an agenda and produced results,

e had clarity of purpose,

e called others to action,

e had a context-appropriate vision,

e had a higher calling,

e served as a role model,

e articulated her vision,

e showed constancy and determination,

e was able to assess her strengths and weaknesses,
e was committed to continuous learning, and
e expected to succeed.

In the next chapter, the researcher will draw fe@iclusions and reflect on the research.
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Chapter Five: Review, Reflections, and Implications

Mary Sibley’s journal is a remarkable, dichotom@iece of literature—both
dense in subtext and meaning through which one pat&ntly dig as if panning through
murky water for nuggets of gold, as well as diffugth light and often-mundane details
that belie the historical significance of her aci@and thoughts during this seminal stage
of the founding of Lindenwood.

Because of her relative obscurity in the annalsistbry, Mary’s journal served as
pristine ground for exploration of contemporarydeeship competencies. Indeed, larger-
than-life lore sited by Mary’s biographers and osherevails—in her younger days as the
“marvelous little wren dressed in a frail white skegathered high beneath her breasts,
with pink satin slippers on her tiny feet and aeplallue ribbon in her hair” who “sat at the
piano, adjusted her shimmering dress, turned angt@®o the Indians” in her house on
the prairie, and played with “unladylike” vigor €t fingers banging all the keys as hard
and as fast as possible,” a lively tune that coeattveritable explosion of noise” in her
salon (Michener, 1974); in her maturity as thersgrbeaded woman whose students
called her Aunt Mary and who gallivanted aroundriawa carriage they called the
“Ship of Zion” (Templin L. D., 1920); as the intnetraveler who was said to have been
friends with Susan B. Anthony whom she met on a@faising trip to the East Coast in
an effort to keep the school’s doors open in oneunfierous periods of financial crisis
(Templin L. D., 1926); and, in the end, as the wom#&o was so singularly capable and

visionary that she founded an institution that sisived for nearly two centuries.
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The researcher was predisposed to admire Maryamaering educator. But
Mary’s journal, which has not been widely citedoublished literature, provided an
antidote for heroine-worship. Often difficult tead, the journal was like a jigsaw puzzle
of a beautiful landscape. It seemed to take fareagepuzzles often do, to put the scene
in order, to find the beauty that one knows willMigble if missing pieces or inscrutable
shapes can just be put in place. When the sceakyfdid congeal, it revealed some not
entirely attractive attributes.

The process took longer than anticipated in pazabge the person Mary
presented in her journal was so much more effugimelus than anecdotal history
indicated. She wrote for the ages and wrote agdbd Christian she was determined to
be. She presented a zealous Presbyterian whaytiteodedicated educator, seemed to
care more about saving souls than enlightening sniadleast during the period covered
by and as described in her spiritual journal.

This salient characteristic is not much discussethe Lindenwood campus
today. Though the university’s mission statemaetsdts Judeo-Christian heritage and
its historical affiliation with Presbyterianism,i& no longer administratively affiliated
with the Presbyterian Church, and Mary’s extrentigigsity seems to have taken a
backseat to her present-day reputation as a pigegpioneering, inclusive educator
who espoused the need to provide women, slavespanidjrants a useful and practical
education in the best Jeffersonian sense. Shawesgressive educator, but first and
last, at least from the age of 32 until her death@age of 78, she was a fervent
Christian who upon her death, according to hertaiplger, bequested property to the

Presbyterian Church of the United States as weadr@gerty to Linden Wood College.
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Rent monies from the latter bequest were to be teserkate the Mary Sibley Fund for
educational loans to young women seeking to bedohmistian teachers. Any money
left over after all her bequests had been disteidbwtas to be used by the Presbyterian
Church to establish the George Sibley Fund to tagsisig men aspiring to the ministry
(Wolferman, 2008, p. 144).

The matter of Mary’s fundamental motives—eitheaasusader for Christ or a
progressive champion of education or a combinadfdmoth—is further complicated by
her scathing journal entries about Roman Cathaticas she put it the “Jesuits, Papists
& Infidels” (March 3, 1834), which to a contempoyaeader acculturated in political
correctness seem shockingly biased by today’s atded Very likely, a student of
history would be better able to put this bias, Wwhias common on the Missouri frontier
(Coburn & Smith, 2004), into historical context.

Mary Sibley is a nuanced, complex figure who defieat characterizations that
one longs for if one seeks an historical affirmatd modern sensibilities. Biographer
Wolferman (2008), who drew upon not only Mary’stjeal but also upon her letters and
other historical source material, concluded thastilying her ideas on religious grounds,
both inside and outside her journal, Mary Siblepressed attitudes that were far ahead
of her time” (Wolferman, 2008, p. x). As was rbte this study’s literature review,
religion was one of the few acceptable platfornrrafomen’s leadership in the early
1800s, and it was a platform to which Mary Siblegnfy ascended and on which she
held sway, first as an avid Presbyterian, anditater life as a Second Adventist

(Wolferman, 2008, p. 142).
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Mary’s sometimes contradictory profile is what miitely made her an excellent
candidate for this study, though that fact was wmkmwhen this endeavor was
undertaken. If she had proved to be for all irdemd purposes a modern woman
somehow born out of time in a previous century cletey unencumbered by the norms
of her day, the discovery of contemporary lead@rsbimpetencies would not be very
significant. As it turned out, Mary was, thougimagkable, very much a woman of her
time, and still she possessed many of the leagecsimpetencies identified in the 90
leaders interviewed by Bennis and Nanus (2007).

Leadership Competencies Reviewed

Before final reflections are undertaken, a revidwhe evidence of leadership
competencies found in Mary Sibley’s journal woukllieneficial. The search for
competencies began with open coding to identifyomiédgemes that spoke to her
motivations and character. This process led teetinain observations:

1) Mary Sibley was committed to the idea that educaivas important to everyone,
regardless of sex, religion, or race.

2) Mary Sibley was committed to the cause of educaa®a means of doing good in
the world, even though she found it sometimes ehglhg and burdensome.

3) Mary’s life was informed by the presence of chol@na other illnesses.

The second step involved a comparative analysdieojournal and the four major
leadership competencies identified in the classmkblLeaders: Strategies for Taking
Charge written by Bennis and Nanus (2007). The autistestified four key
competencies or strategies they found common i®@heontemporary leaders they

interviewed: Attention through vision, meaningabhgh communication, trust through
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positioning, and the deployment of self. The redear took the authors’ most cogent
explanations of these four competencies and lagjalyped the modern context from
their ideas to come up with simple assertions\eae timeless enough to compare to an
historical text. What follows are the assertiond the conclusions as to whether Mary
evidenced these strategies in her journal.

Strategy |: Attention Through Vision

1A: Agenda/Results

Leaders are singularly focused on their agendgandiice results.

Evidentiary Conclusion: Mary had a very clear and unwavering agenda reyatte
education of youth and the religious conversiofriehds, family, and her students, and
in many instances, she produced the results shedes

1B: Clarity of Purpose

Leaders know what they want and communicate tleairigl to others.

Evidentiary Conclusion: Mary'’s letters to church elders, as well as heets and verbal
communications to the parents and caregivers oesiis, provide evidence that she
knew what she wanted and communicated clearly &ed torcefully to others.

1C: Call to Action

Leaders challenge others to act.

Evidentiary Conclusion: Mary wrote earnestly in letters and in the prasggsting
religion (Catholicism) and social policies (slaveshe opposed; she prompted action
from members of her church and cajoled adults wdatbthe power to enable the

education of children in their care.
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1D: Context-Appropriate Vision
Leaders create a vision for a desired future stateconcentrate the attention of others to
achieve it.
Evidentiary Conclusion: Mary knew the kind of future she envisioned fordedf and
others, a vision that included Presbyterianismgcatian for all, and the end of slavery.
She held true to that vision and sustained hertsffo that end through the engagement
of community leaders, friends, and family.
1E: Higher Calling
Leaders harness the emotional and spiritual resswttheir organization.
Evidentiary Conclusion: Mary not only educated, she endeavored to ingpitiee sense
of the wordinspirationdescribed in the third definition in the Oxforddhish Dictionary:
A special or immediate action or influence of theris of God (or of some
divinity or supernatural being) upon the human geinsoul; saiegsp.of that
divine influence under which the books of Scriptare held to have been written.
(Oxford University Press, 1971, p. 1450).
Mary was cognizant of the importance of acquiringaator who would meet the spiritual
and emotional needs of her congregation, and hearapromising goals for the spiritual
welfare of her family and her students ensuredghatcreated a holistic experience for
those whom she educated and those with whom shshiypped.
1F: Role Modeling
Leaders model the founding principles of their omns.
Evidentiary Conclusion: Mary found a spiritual justification for the cadle that would

help her and her husband get out of debt—a purh@seshaped her goals as an educator
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during the school’s founding years. She modeledebacational principles by creating
new schools for immigrants, slaves, and young wqreemetimes in spite of public
criticism. She modeled her Christian principlggdnding to the sick and dying without
concern for her own health and by sharing her fsligth reluctant neighbors, students,
strangers, and family members to ensure the etsahation she envisioned for all.
Strategy II: Meaning Through Communication

2A: Articulated Vision

Leaders communicate the value and meaning inheréheir vision.

Evidentiary Conclusion: Mary was a prolific communicator of her beliefsy bauses,
and her vision through letters, the distributiorpohted religious materials, newspaper
articles, classroom lessons, and personal commionsa

2B: Social Architecture

Leaders create and communicate social norms that as organizational scaffolding.
Evidentiary Conclusion: While her actions bespoke a commitment to a ceiltdir
enlightenment as she saw it, there is not enougleree in Mary’s journal to ascertain
success in the area of creating a scaffold fora@acchitecture or institutional culture.
Strategy llI: Trust Through Positioning

3A: Constancy

Leaders are clear about what they stand for anddbgons are consonant with their
beliefs or goals.

Evidentiary Conclusion: Mary was clear about what she stood for, and bigores

resonated with her convictions. She tended talth@omised money to her church as
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she challenged others to give, and she stayedtivse she had set for the creation of a
college even in the face of criticism.

3B: Determination

Leaders stick to their beliefs even in the facepdosition.

Evidentiary Conclusion: Mary remained true to her own social, educatioaad|
religious convictions and agenda in the face ofoggmn from her students’ parents,
from the community, from the press, and from hendamily.

Strategy IV: The Deployment of Self Through Positie Self-Regard

4A: Self Assessment

Leaders are confident in their abilities and awdriheir weaknesses.

Evidentiary Conclusion: Though she brooked no fault-finding in her adntnaigon of
her boarding school, Mary admitted to weaknessésamperformance of her duties as a
teacher. As for awareness of her strengths, seladed vain thoughts and pride are not
proof, but combined with her forthright and confidl@ctions, they indicate she was
likely aware of her strengths.

4B: Continuous Learning

Leaders learn from their experiences and creatdtare of continuous learning.
Evidentiary Conclusion: While Mary never explicitly wrote that she hadrlead from a
particular experience, she prized continuous legrrand she created an institution that
provided continuous learning during her life anddobsequent centuries.

4C: Expectation of Success

Leaders focus on success and regard failures asrigapportunities.
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Evidentiary Conclusion: Mary admitted failure and adapted to difficultatimstances
with resolve to do better, and when she refusduhtbfault in herself when criticized by
others, she nevertheless used those moments tolledter efforts to be a better
educator.
Assessing the Relative Strength of Evidentiary Comasions

A comparative analysis of Mary Sibley’s journabld®ennis and Nanus’ (2007)
theory of transformative leadership began withdteation of 13 simplified statements
defining various competencies that comprised thleas’ four leadership strategies.
The simplified statements, devoid of contemporanytext, enabled the researcher to
search for leadership competencies in Mary’s histbruminations. The evidence
showed strong evidence of transformative leadernshiine of the 13 competencies,
moderate evidence in three of the competencieswaia#t evidence in one competency.

Mary’s journal supplied abundant evidence thatrabst strongly possessed the
six competencies that comprised Bennis and Na2@€7) first transformative
leadership strategy: Attention Through Vision. 3les singularly focused on her agenda
and produced tangible results. Managing a whirdigohedule and multiple demands
(church, school, Sabbath school, tending to theand dying, etc.), she launched a
boarding school for young women in the most tryag¢ggmes (a cholera epidemic) and
managed her lessons and sometimes difficult relatath her students’ parents while
negotiating for the construction of a new chureaching at Sabbath schools for
immigrants and slaves, and expounding upon hetigadlireligious, and moral beliefs in

newspaper editorials.
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In addition to writing articles for th&t. Louis ObserveMary wrote articulate
and strongly worded letters communicating her vigar her school and her church. She
never expressed doubts about her purpose or gudlsvédenced clarity of purpose by
verbally communicating her agenda to virtually amyaevho would listen—and even to
those who would not.

Like the contemporary leaders interviewed by Beramd Nanus (2007), Mary
challenged others to act, cajoling adults to prette children in their care the
opportunity to learn, demanding action of churatees on stalled initiatives, and
editorializing in the press to forward her desoehd slavery.

Mary also possessed a leader’s ability to weawa the many threads of her life
on the frontier a context-appropriate vision thaswthough perhaps in some ways ahead
of her time and therefore, in some cases only natelgrsuccessful, appropriate for the
world she wanted to create. In spite of virulesagdproval from her mother, she
embraced the evangelical Protestantism that atgoréd other progressive female
educators on the East Coast and adamantly defdmetadsion for a practical and useful
education for young women at a time when many daome households where slaves
did the majority of work. Her educational visi@nd its practical application, at times
rendered students and parents aghast at the taitgcshe expected of her scholars.
Likewise, though records indicate that during fiesiod she and her husband owned
three slaves, Mary resolutely sustained her vifom country free from the “stain of
slavery,” a vision, though compromised by the amstances of her life and the politics

of the time that prevailed, she sustained in hiéectons and her newspaper editorials.
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Another component of coalescing support for heiovi through the management
of attention involved Mary’s ability to harness ta@otional and spiritual resources of
her organization. There were really two primargamizations for which Mary provided
leadership—her school at Linden Wood and the Sarlés Presbyterian Church. Both
were spiritual endeavors. While her church’s slagpurpose was the saving of souls,
that purpose also guided her decisions with hefestis at Linden Wood. She wrote
more in her journal about her students’ spiritt@lelopment than their educational
progress, which was perhaps to be expected singeureal was dedicated to spiritual
matters. Nevertheless, Mary’s spiritual callingpferced, and in some cases, superseded,
her well-established goals as an educator.

Finally regarding the first of Bennis and Nanu&)(Q7) leadership competencies,
Mary modeled the principles of her vision. She oy advocated for the kind of
educated citizenry espoused by the nation’s foumdre also helped to make it happen
by contributing to the creation of Sabbath schémismmigrants and African slaves and
founding a Protestant school for young women whenther existed in the region.
Modeling her Christian beliefs, she tended to bk, &t great risk to her own health.

The second-most supported leadership strategpleyéy the data was Trust
Through Positioning. Like the 90 leaders intenaeMby Bennis and Nanus (2007), Mary
was clear about what she stood for, and her acti@ns consonant with her beliefs and
goals. Though she acknowledged the ravages of the chefgdamic and its stupefying
effect on her church congregation, she never omogevef any hesitation to tend to the
sick and dying. Serving others was a manifestatidmer belief system. She also

believed that slaves should be able to read thke B3b she helped to open the St. Charles
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Sabbath School for Africans because it aligned wahbeliefs that slaves needed a
chance to better their lives. She admitted taesstover criticism from parents, but she
refused to change her curriculum because it suppdrer belief that education was an
equalizing force that provided women an opportutotipecome independent, productive
members of society.

The journal also revealed very strong evidencelay stuck to her beliefs even
in the face of strong opposition, which was a halkof the leaders interviewed by
Bennis and Nanus (2007). On every major front—adsiavery), educational (practical
skills for women), and religious (Second Great Aermkg)—Mary received strong
criticism from, respectively, the press, her stugdgparents, and her own family. Yet she
avowed to maintain her stance in all three regards.

The third strongest showing of evidence regar@egnis and Nanus’ (2007)
leadership strategies was for Strategy Il: Meadihgpugh Communication. Mary
communicated the value and meaning inherent ivisermn in an impressive array of
media—verbal communications, brilliant and unflimghcorrespondence, multi-lingual
religious tracts, progressive classroom lessorgeditorials in a controversial
abolitionist newspaper. Through these efforts,memunicated the “know-why” rather
than simply the “know-how” of what she wanted te@uplish (Bennis & Nanus, 2007,
p. 38).

Unfortunately, the journal did not cover a longsegh period of Linden Wood'’s
history to show strong evidence that she succdgsfidated social norms and

organizational scaffolding that enabled the cordtian of the culture she endeavored to
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create. Organizational scaffolding was the seammponent of Bennis and Nanus’
(2007) second strategy.

Finally, and least of all, Mary’s journal showeah®e evidence that she employed
Bennis and Nanus’ (2007) fourth strategy, The Dgplent of Self Through Positive
Self-Regard. Mary's recorded actions indicated sh& was confident in her abilities
and aware of her weaknesses, but she never addiresak&nesses in the realm of
leadership, only a failure to be more disciplineda&Christian and a failure to overcome
the desire for approval from other humans (as oggpos God). She created a culture of
continuous learning for her students, and she detbreading books that were apparently
designed to improve her personal development, imihever made any entries espousing
the need for continuous learning for learning’sesakinally, she was driven to succeed
and she thoughtfully ruminated on setbacks, ofésolving to do better in terms of her
role as a Christian, but she never spoke of thd teeécus on success, like Karl
Wellenda, the aerialist mentioned in Leaderhipategies for Taking Charge. Bennis
and Nanus wrote that Wallenda always focused okimgathe tightrope, rather than
falling, until his last, fateful attempt when he nved about failure and fell to his death.
Mary seemed to focus on success, adapt to herdajland move ahead, but she never
called failure a learning opportunity. For thesasons, the researcher determined there
is only moderate evidence of Bennis and Nanus'tfostrategy in Mary’s journal.
Reflections

This study involved the granular examination ofrappmately 156 ruminations
of pioneering 19th century frontier educator Magston Sibley. Her reflections were

written during a period that most intensively caeonly four years, or about 5%, of her
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long life. Providentially, they were the yearsttbaincided with her founding of a little
boarding school nestled in a grove of linden tisgete outskirts of St. Charles, Missouri,
that today is known as Lindenwood University, whitcasts nearly 17,000 students and
is just shy of celebrating two centuries of suri/asa liberal arts institution.

So what does this study in higher education ledgrsean to the past, the
present, and the future? More to the point, wasyMNkibley a leader by today’s (Bennis
and Nanus’) definition?

The answer is an emphatic yes. Though they peovidany micro-definitions of
leadership, Bennis and Nanus (2007) most often asipéd this conceplteaders have
the ability to translate intention into reality amstdistain it Simply based on her journal,
Mary translated her goals as an educator into iagore realities: She taught at a Sabbath
school for immigrants and helped establish the igsgve St. Charles Sabbath School
for Africans. She arranged for the education gbang disabled man and orphans. And,
of course, she educated women at the Boarding $€loodoung Ladies at Linden
Wood, which marked a great institution’s humbleibeogs. She sustained herself
through the arduous work all this required by neitug time and again to her fundamental
beliefs about education: 1) That America would meresper unless citizens had
knowledge (July 10, 1832), 2) that all rational lamieings should be should be taught
to read and write so they could study the word ofl GAugust 1, 1834), and 3) that
young women should be provided a useful, practarad, liberal education (August 17,
1833).

Mary did not address in her journal lofty goalsestablishing a large higher

education institution. She wrote about providilogiyg women “experimental”
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education that would make them self-sufficient #r&pride and joy of their families and
their country rather than being “mere baby doll$iorcould not even fetch themselves a
glass of water without the help of a slave. Doeds| Mary could not have envisioned the
sprawling university that exists today, but thata to say her vision in and of itself was
not lofty.

Mary knew the kind of future she envisioned fordad#frand others (a world
without slavery, a world where all children coulel &ducated, a world full of evangelical
Christians), and she engaged community leadeendsi, students, and family to make
that desired state a reality. She did not sucoeédly achieving the goals of her broad
social agenda—she could not even convert her madheer faith, for example; the
African Sabbath school she helped to create didasblong; even as she supported the
back-to-Africa movement as a means to end slagtigy,and her husband maintained
slaves on their Linden Wood farm; and the belovexByterian college for women that
she founded and supported up to and after her deatbhgh her will is no longer a
women’s college and no longer administered by tlesiB/terian Church. On February 8,
1974, President F.L. McCluer announced that Lindsodis formal relationship with the
Synod of Missouri of the Presbyterian Church haghbreplaced by a covenant
relationship with the United Presbyterian ChurcB 8. (McCluer, 1974). Today,
Lindenwood employs a Presbyterian chaplain, a Rtesan minister as chair of the
religion department, and pronounces in its misstatement that it “has a historical
relationship with the Presbyterian Church andrislfy rooted in Judeo-Christian values”
(Lindenwood University, 2014). However, the lagesct of Christianity represented by

students at Lindenwood is Roman Catholicism (Evpassonal communication, 2014).
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So while Mary’s original vision for a robustly Plsgerian female college has morphed
in the intervening decades into something she cootdhave imagined, and in some
respects perhaps would have adamantly opposethadheemains that during her life she
sustained a culture of continuous learning, ont@hallmarks of leadership identified
by Bennis and Nanus (2007). That dedication taehehing of liberal arts persists to
this day.

Through sheer tenacity and unflagging productivitypugh an absolute refusal
to let others compromise her vision, Mary set arssewf experiential learning that is still
manifested in many of Lindenwood’s programs. Shddatnot know that her vision
would succeed—at least not as evidenced in hengbentries. But she apparently did
know the inherent worth of staying the coursegcatéting a vision, challenging others to
action, and leading by example and commitment—adlhiarks of leadership. In so
doing, she created a purpose and a mission foligibpliberal arts institution that
remains committed to “values-centered programsggn the development of the
whole person” and that still values “the dignityvadrk, the worth and integrity of the
individual, the obligations and privileges of cérship, and the primacy of truth”
(Lindenwood University, 2014).

Implications

This study was predicated on the idea that if aeraporary theory of leadership
was valid in a higher education setting nearly t&aturies ago, it might likely be valid
two centuries hence and, therefore, is likely @th¢hat college administrators can
confidently embrace today. Mary Sibley’s journedyided evidence that she exhibited

many of the transformative leadership competermigined by Warren Bennis, the
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founding chairman of the Leadership Institute attimiversity of Southern California,
and co-author Burt Nanus, a USC management prafesseritus (Bennis & Nanus,
2007).

In their book, Bennis and Nanus (2007) maintaitied transformative leadership
involves a continuous exchange of energy betwestels and those whom they lead—
that leaders spend most of their time dealing wébple, building relationships that
enable them to “translate intention into realitg @ustain it” with the ultimate goal of
transforming followers into leaders in their owght (p. 16). They wrote,

As we view it, effective leadership can move orgations from current to future

state, create visions of potential opportunitigsoiganizations, instill within

employees commitment to change and instill newucedt and strategies in
organizations that mobilize and focus energy asdueces. These leaders are not
born. They emerge when organizations face newi@mand complexities that

cannot be solved by unguided evolution. (Bennisaai, 2007, p. 17)

This statement has several positive implicatiomgdday’s college leaders. First,

if leaders are not born, everyone is a potenteddée. Second, if leaders emerge as a
result of an organization’s unmet needs in challapgircumstances, then crises are
moments of opportunity. That is reassuring in yoslarave new world of massive open
online courses (MOOCYS), increasingly powerful adithreg agencies, and national
political gridlock and federal financial crises thiareaten to upend how traditional four-
year colleges do business. In moments of disqugetihange and challenge, what is a

college administrator to do? Become a transfoned@ader a la Bennis and Nanus.
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To study an historic figure like Mary Sibley in selaof transformative leadership
skills, it was necessary to strip the ideas ofrtbentemporary contexts. That adaptive
research technique created an unintended, pob§iw®duct—the realization that no
matter what the era, the circumstances, or evemtgnitude of the challenge, there are
context-free, simple, and universal principleseaidership that can be utilized. That is
not to say their implementation is easy or strdayitard, but if one at least has time-
tested guiding principles in which one is reasopabhfident, the leader’'s end-game is
much more assured than if he or she were to let@henging circumstances lead the
way.

Higher education administrators have an advamageother industries in the
realm of leadership. “Learning is the essential far the leader, the source of the high-
octane energy that keeps up the momentum by calyrgparking new understanding,
new ideas and new challenges” (Bennis & Nanus, 200¥76). Learning is thaison
d’étre of universities. Unlike non-educational workplacthe university is an
environment in which ideas matter in and of theweslegardless of their potential
moneymaking value. College leaders would do veethke continuous learning on the
part of faculty and staff the highest priority. ejhwould also do well to take advantage
of the knowledge, experiences, and expertise theulty and staff can offer in return.
As Bennis and Nanus (2007) pointed out, great lsagi® the ones who not only get
others to listen to them, but who listen to othdrsstening is a crucial component of the
learning process, and learning is the fuel of fiamnsative leadership. In a time of man

in which technology, science, and human relatiqrshre hurtling ever more quickly
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toward unanticipated new paradigms, continuous—ex@onential—learning is
requisite.
Recommendations

As mentioned earlier in the study, a student sfdny could well add depth to an
examination of Mary Sibley’s leadership competesitig conducting a review of her
personal letters and other historical documentsis $tudy, conducted by a student of
educational leadership, focused exclusively ondwnal as an intentional delimitation.
In what other original source material might thieecevidence of Mary’s leadership
competencies? In what ways subsequent to the waalg of her journal keeping did
Mary reinforce her vision, which Bennis and Nan2@Q(7) wrote is a requirement of
leadership:

A vision of the future is not offered once and &irby the leader and then

allowed to fade away. It must be repeated timetaneé again. It must be

incorporated in the organization’s culture andfi@iced through the strategy and
decision-making process. It must be constantiyuated for possible change in

the light of new circumstance. (p. 101)

As well, future researchers might add to the bddsydoicational leadership
literature by comparing Bennis and Nanus’ theadiethie ruminations of other 19th
century women college founders, such as Mary Silafprementioned East Coast
contemporaries Mary Lyon and Catharine Beechewolild be interesting to see if some
of the same cultural influences, over and aboveS#gmnd Great Awakening, that
affected frontier educator Mary Sibley’s role deader also influenced the East Coast

founders of female institutions. Focusing on thle of the leadership competencies of
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men who founded early female colleges, such ah8tepCollege in Columbia,
Missouri, which began in 1833 as Columbia Femalad&my, might unearth valuable
data as well.

There are any number of ways that future reseasahaght design further
analyses comparing contemporary leadership theesidsether Bennis and Nanus’
(2007) or others’—to historical educational leadevghether women or men, black or
white, founders or inheritors—of great collegessekies of studies that focus only on
historical educators’ journals, especially thosthatnation’s oldest institutions, would
produce a neat microcosm for reflections on edanatileadership.

Finally, a study of those who led efforts to edecglaves would be fascinating.
Mary Sibley’s journal entries about the launch attomate failure of the St. Charles
Sabbath School for Africans were heartbreakingetmlr A study of educational
leadership exhibited through overt and covert é&ffty educate African Americans in
pre-emancipation America would likely reveal abting nation’s educational history
“otherwise undiscoverable realities” (p. 46), asuwérsity of Maryland education
professor Barbara Finkelstein so elegantly put the previously cited and highly
recommended booWriting Educational Biography: Explorations in Qiutakive
Research{1998). Further, a study of leadership in thel# schools of the 1800s
would be worthwhile. Sabbath schools played amguing role in teaching literacy to
children who had no other educational recourse I@Bny1988).

Conclusion
Mary Sibley was, quite simply, an amazing womahe 8ad vision,

determination, energy, grit, courage, tenacity, taedability to survive crises and
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tragedies with aplomb, barely missing a beat indxéaustive efforts to achieve her
admirably lofty goals for her life. It was an heramd a privilege to study, and thereby
understand more fully, this impressive educatideatler who was calleflunt Maryby
her students anddomitableby her biographer. Historian Wolferman (2008) terthat
Mary was fond of driving her carriage to town and sb almost daily. “The approach of
her vehicle, which her students nicknamed the ‘Shigion,” inspired fear and awe” (p.
118), so forceful was Mary’s personality and soampromising was her determination
to see her will done.

Searching for and finding evidence of Mary Eastley’s leadership skills was
an extremely enriching endeavor, a treasured oppitytto glance through time at a
small female boarding school settled in a grovinalen trees and to meet the
remarkable woman who traveled in the ‘Ship of Zisoim Linden Wood into the pages

of educational history.
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