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A LETTER TO TEACHERS AND PARENTS



Dear Teachers and Parents,

Understanding the area of learning disabilities
can be a real puzzle. It is very possible that chil-
dren with learning disabilities usually have strengths
that can obscure their weaknesses. For instance,
they may not be able to follow very simple directions
yet they can put together a very complicated model
airplane; they may have difficulty finding their
way from one end of a school building to another
yet they can rebuild a motor on a lawn mower or
an engine on an automobile.

These children with learning disabilities
are special. They are individuals like other chil-
dren; yet they will not and cannot fit into adult-
made molds. They require their own plan for learning
and living.

Please understand that these children with
learning disabilities look "normal". They are
probably the right size and weight for their age.
They are probably of average or above average
intelligence. These children may even have a
particular talent; almost everyone does. However,
everyone also has liabilities.

But the learning disabled child has great,
almost overwhelming liabilities. Having these

certain liabilities makes children with learning



problems different and special. Their problems
may vary from hour to hour or from day to day.

It is important to remember, however, that this
variability is beyond their control. If these

children have the special attention which they

need, they can achieve and be happy, productive
individuals.

Please help them achieve this productiveness

by understanding them and helping them.



INTRODUCTION



INTRODUCTION

A dramatic change has occurred in our educational
system regarding the rights of handicapped children.
According to state and federal legislation, these
children have a right to have their local school
districts provide them with an appropriate education
complete with any special aids they need to achieve
it. In order to assure this educational opportunity
for all, Public Law 94-142, entitled The Education for
All Handicapped Children Act was signed by President
Ford in November, 1975. As stated in this law,

There are more than eight million handicapped

children in the United States today, and the

speclal educational needs of these children are
not being met. More than one-half do not receive

appropriate gervices + + + and one million are i

excluded entirely from the public school system.

It was because of these concerns that this law was passed.

Since this law is entitled "The Education for All
Handicapped Children Act", it becomes necessary to
understand the meaning of the word handicapped.
Handicapped children, in terms of education, very simply
means those children who need special help to learn,
Handicapped children include those who are learning
disabled, mentally retarded, behavioral disabled,
language and speech disordered, visually impaired,

deaf, crippled, or health impaired. Therefore the

term handicapped encompasses a wide range of children



R,

who require a vast number of different instructional
approaches. However, for the purposes of this
project, considerations will focus ' on the learning
digsabled (LD) child.

Developing a working definition of the term
learning disabilities was difficult. Every book or
magazine that featured an article on learning disabili-
ties seemed to differ in definition. Corinne Bloomer
in her article "The LD Tightrope", for Teacher magazine
explained the wide range of definitions in the following
way 1

Defining the term learning disabilities is

analogous to family members deciding who the new

baby looks like. The description depends on

which side of the family is talking. Some defi-

nitions are medically oriented; some are more

educationally focused. Thus, there are many
definitions of LD currently in use, and these
differ from discipline to discipline and locality
to locality. They run the gamut from conservative
definitions that include one to seven percent of
all children in school to general definitions

that take in fifteen to twenty percent. Regard-

less of definition, a class of 25 children is

likely to have one to five members who are learn-

ing disabled.?

Therefore, the wide range of definitions can be cause
for concern and confusion in the special education field.

The definition that has been accepted for the
purposes of this project was formed in 1968 by the
National Advisory Committee on Handicapped Children.
This group is sponsored by the Bureau of Education
for the Handicapped in the Office of Education. The

definition follows:
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Learning disability refers to one or more-
significant deficits in essential learning processes
requiring special education techniques for remedia-
tion. Children with learning disabilities are of
average or above average in intelligence and generally
demonstrate a discrepancy between expected and

actual achievement in one or more areas, such as

spoken, read, or written language, mathematics and

spatial orientation. The learning disability
referred to is not primarily the result of sensory,
motor, intellectual or emotional handicap, or the
lack of opportunity to learn.?
The learning disabled child does not have obvious factors
for his learning problem such as blindness or deafness.
This is why his problem is sometimes referred to as the
invisible handicap.

Although the LD child's handicaps may seem invisible,
they can be extremely debilitating. Where as most child-
ren pick up information by chance, the LD child must be
specifically taught by selective teaching approaches.
However, this cannot be done until the specific learning
problem has been identified. The initiation of the
identification process will probably start with the
regular classroom teacher who is likely to have the
major responsibility for the instruction.

Hence, the law makes a number of critical stipula-
tions that must be adhered to by both the states and
individual school districts. One such stipulation calls
for teachers to be given in-service, on-the-job train-
ing so they will be able to identify, teach, and assess

the learning disabled student.

When PL 94-142 is mentioned in educational circles,




the topic of mainstreaming becomes the center of debate.

Mainstreaming is a term that means the enrolling and
teaching of handicapped children in regular classes

for the majority of the day under the charge of the
regular class teacher. The term is also meant to
include an assurance that the handicapped child
receives special education of high quality to the
extent it is needed during that time and any other time.
However, the law does not require that all handicapped
children be mainstreamed. In fact, quite ironically,
the word mainstreaming is not even mentioned in this
public law. Concerning mainstreaming, Corinne Bloomer,
a Teacher magazine advisor stated:

Every handicapped child cannot be integrated into

the regular classroom, nor is it the intention of

responsible educators to do so. PL 94-142 guaran-
tees due process to parents of handicapped children
regarding education, an integration of a child back

;nto a-regu;ar class, if it is not appropriate it

is a vliolation of due process.

One noteworthy component of the law requires
teachers to write an individual educational plan (IEP)
for each handicapped child. This contains a narrative
statement of the child's present achievement level and
a complete listing of short-range and long-range goals.
The IEP also includes a schedule for evaluating the
child's progress. Therefore, in essence, the IEP is

a child's guarantee that he will be given the same

educational opportunities as those of a child without



learning difficulties.

Resource room teachers (teachers trained in the
area of special education for the handicapped) who
serviced the public schools, were formerly segregated
from the rest of the educational environment. However,
because of this law the resource room teacher, some-
times referred to as itinerant, would now have
interlocking responsibilities with the regular class-
room teacher. Since all classroom teachers have to
know what goes on in the resource room to understand
any progress made, communication between the resource
and classroom teachers is essential. In addition,
the resource teacher has to have a total awareness of
the regular classroom's curriculum and objectives,
in order, to provide supplemehtary instruction and to
help remediate student's disabilities. 1In order to
facilitate the law to its fullest extent, the resource
teachers and classroom teachers must communicate
concerning the special student's needs.

When a law is imposed on educators and requires
a great amount of change as well as additional work, it
is met with frustration, rebellion, and often, open
hostility. However, one of the most productive ways
to face mandated change, as in the case of PL 94-142,
is to become aware and responsive to the fact that all

students have special needs. The educational system



must change, in order, to meet the needs of all students.

In preparation for this project, many books were
read which helped formulate a philosophy and create
some new ideas and opinions. All of these books and
magazines appear in the bibliography at the end of
the project. However, there were several books and
magazines that needed to be noted because of their
repeated use as resources.

Each Teacher magazine issue for the 1977-1978
school year contained a feature article on the
passage of Public Law 94-142. The topics varied in
their accounts, but all had the same purpose. This
purpose was to keep the reader informed on main-
streaming and how it was to affect the children and the
regular classroom teacher. These articles helped me
understand the commitment behind the public law and
the adjustments that would have to be made by the
regular classroom teacher. These articles also
provided the reader with a better comprehension of a
learning disability and suggested different teaching
approaches and general guidelines,

There were several books that were used a great
deal in understanding the causes of learning disabili-
ties and the variety of diagnostic tests used to
identify specific learning deficits. These books are

listed on the next page:



1. Diagnosing Learning Disabilities by Wilma Bush.

2. Children With Learning Disabilities by Janet Lerner.

3. Learning Disabilities by B.R. Gearheart.

Finally, there was a section in the handbook and
paper of this project that dealt with behaviors typical
of LD children and classroom strategies to be used by
the regular classroom teachers of students with
specific learning disabilities. Most of the teaching
strategies used were taken from Dr. Robert Mosby's

learning disability book on Management Systems.

Dr. Warren Weinberg and Dr. Robert Mosby are also the
authors of a theory in learning disabilities called
"Developmental By-Pass"., Many of their ideas were
used in this project that concerned remediation,

practice drill and.tutoring.
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RATIONALE

The purpose of special education from its
start has been to provide instruction for chil-
dren who experience learning and behavioral problems
in a regular classroom environment.

In the past, educators had accepted and
supported special placement of children with
learning difficulties. These children experienced
smaller classrooms, curriculum different from
that of the regular classroom, and different
learning methods or approaches. There was little
communication if any between the "special teachers”
and the regular classroom teacher.

The reasons for this beginning theory
probably had a lot to do with the word "protection".
In order to protect children who were "different"
from the ridicule or negative reactions of other
children, educators supported a separate and
special classroom approach. Failure to provide
adequate programming because of the lack of available
funds, or the unfounded reason that these children
could not learn in a regular classroom setting
both contributed to the support of special rooms.

Public opinion, however, has changed the future
of the handicapped child. Educators and parents

have had a great impact on legislation that pro-

1¢




vides for and protects the handicapped child in

a much better way. This legislation has mandated
the placement of certain handicapped children in
regular classrooms. In addition, the law demands
supportive personnel from the Special School District.
These supportive personnel known as itinerants
from the Special School District were to work
closely with a variety of public school staff
members. This partnership between the public
schools and the Special School District was formed
in the fall of 1978. At this point, LD children
were placed in regular classrooms.

Our school was probably typical of many
schools this year--totally unprepared for dealing
with children originally placed in special class-
rooms. Administrators had other problems on their
minds, mainly those dealing with a court ordered
merger with two other school districts. Therefore,
for the first time on a large scale, teachers
within our school, which is situated in an upper
middle class neighborhood, had to deal with chil-
dren who were two to three years behind their grade
level.

As a teacher, I began to feel that my teaching
experience had been unique and that I had been spoiled
since most of my students in previous years had not

been characterized by deviant behavior. I felt that



I could not cope with the total lack of responsibility

of these children. Being suddenly thrust inte this
situation caused me to reflect upon my teaching
career.

In reflecting upon my six years of teaching
at an elementary school in a large suburban district,
it seems as if my professional growth occurred in
stages. Unfortunately, these stages were not
contrived or well-planned; they Jjust happened by
my exposure to the educational system.

One of the most rudimentary stages in my
career was the one in which I was concerned with
classroom control. After finally realizing that
my students could actually act like decent human
beings, I became dissatisfied with my lessons
which had been limited to those approaches which
would prove to be less chaotic. The students were
well behaved while doing my many pencil/paper
activities, but they were also very bored and
not everyone was learning.

With the realization that bedlam was not
going to occur in my classroom, I naturally evolved
to another stage--the stage concerned with the
problem of mastering content material. This seemed
like an almost impossible task and, therefore,
took all of my teaching energies.

Having faced the problems of classroom manage-



ment and mastery of content surprisingly enough

I was still not satisfied with my teaching self.
Perhaps it was the haunting eyes of those three
or four students who could not grasp my homo-
geneous lesson plans which were oriented toward
the average achiever. Even though I rationalized
that to aim down the middle of the class or to
teach the middle segment of the class was the
only way to maintain one's sanity in this demanding
field, I could not escape those empty faces.

At this point in my teaching career, I
became cognizant of what was missing in my teaching
approach. In my classroom, there was one vital
ingredient lacking--individualization. By dis-
missing the needs of the individual student, I
had dismissed the equality of education which is
the natural right of every American student. After
investigating the matter of individualization with
several of my colleagues, I found that many times,
as ironic as it may seem, the individual and his
differences were not even considered in the edu-
cational process. This attitude is revealed in
the following quotation by Arthur W. Combs in

the book, Humanistic Education Sourcebook:

A goal of American public edu-
cation is equal educational op-
portunity for every child. Al-
though this goal may be attain-
able, it has remained elusive for
decades. The concept of instruc-



tional methods matched to the
learning characteristics of each
child is familiar to teachers,
but individualized instruction
has not been the hallmark of
this nation's schools. It has
taken court decisions, federal
legislation, mobilization of
parents, and new methods in
special education to bring the
dream of maximum learning for
all children closer to reality.

5

Being shocked by this lack of respect for
the individual, I vowed to become the type of
teacher who would place the individual at the
core of the learning experience.

However, my zest for individualization was
dampened by my initial failures; for I found that
individualization was not a mystical process or
one that could be successfully implemented be-
cause a teacher had been suddenly awakened to
its importance. Effective individualization
required diagnostic testing, knowledge of resources,
and strategies for implementation. Without con-
sideration of these factors, individualization
was not likely to succeed in the classroom.

I now understood why individualization was
overlooked by the classroom teacher. With a
classroom of over twenty-five students, it was
almost an impossibility for me or any other teacher

to gather the materials which were essential for

effective individualization.



However, since the passage of PL 94-142

and the merger of our district with two lower
socio-economic districts, it became more evident
that no longer would the teacher be able to

ignore the individual differences of her students.
Therefore, as part of my master's program at
Lindenwood, I am designing a culminating project
which will aid the classroom teacher in achieving
maximum individualization. Through the development
of activities, learning packs, contracts, a hand-
book concerned with diagnosing learning disabilities,
and classroom strategies, it is hoped that the
classroom teacher will be able to utilize these
materials in the quest for individualization or

equalization of educational opportunity for all.



DEFINITICNS OF PSYCHOLINGUISTIC ABILITIES




Major differences exist in the way children

learn. Some learn best by listening; some learn
best by looking; and some learn best by touching
or performing an action. Each of these ways of
learning and receiving information is called a
perceptual modality. Many children with learning
problems have a much greater facility in using one
perceptual modality than in using another. Fur-
thermore, a particular perceptual modality may

be so inefficient for some children that it is

an unproductive pathway for learning.

For any teacher who has the responsibility
of teaching learning disabled children, it is
important to know that perception is a learned
skill. This fact implies that the teaching
process can have a direct impact on the child's
perceptual skills. Thus, it is important for
the teacher to have a workable knowledge of the
perceptual skills. In order to aid the teacher
in the evaluation of perceptual abilities, the
following terms will be defined and demonstrated.
These definitions have been divided into two
categories--the auditory channel abilities
and the visual channel abilities. Most of this
material was taken directly from a Special School

District handout. received during a workshop on



learning disabilities. However, some of the

material was expanded because of my own obser-
vations and classroom work. The criteria for
my selection was based on the need to recognize
the most common types of learning disabilities.,
If these common types of learning disabilities
can be recognized and the characteristics of
each applied to individual students, teachers
can begin to evaluate the student's perceptual
abilities. Recognizing these perceptual deficits,
is the first step in the process of referral

to the Special School District.

Being aware of the diagnostic tests that
further support these behaviors is another step
in recognizing the LD child. For easy access,
these tests have been included after each list
of common behaviors. The tests included in
each section are applicable to all elementary

aged children unless otherwise specified.



AUDITORY CHANNEL ABILITIES

TERM: Auditory Reception (auditory decoding)

The child's ability to understand what
is said to him,

OBSERVABLE BEHAVIORS: A child with deficits
in auditory reception will display the
following behaviors:

1. repeats what he hears but still does
not understand.,

2. has a vocabulary that is below level.

3. appears slow to respond.

L, avoids word games, especially those
which require a response to verbal
directions.

5. has average or above average intelligence
but is unable to grasp more than very
simple, short directions.

6. prefers television to radio.

7. does not enjoy listening to stories.

8. must give directions to him repeatedly
on an individual basis.

9. must demonstrate in order to get the
student started on an assignment.

10. understands directions better if gestures,
pictures, diagrams, or other visual aids
are used.

11. does not respond with other children.

12. feels left out--his feelings are easily
hurt,

13. daydreams.

14, needs to be led or physically directed
when told to sit down or turn around.

15, cannot learn rote memory tasks such as
alphabet, number combinations, telephone
number, or address.
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TESTS:

1.
2

3.

TERM:

may lip read.
may have speech problems.

The following tests will help the teacher
to diagnose children with auditory re-
ception problems:

Wepman
Auditory Test for Kindergarten

Peabody Picture Vocabulary Test

Auditory Association

The ability of a e¢hild to relate concepts
presented orally. On the Illinois Test
of Psycholinguistic Abilities , the child
would supply the missing word in verbal
analogies. For example, I cut with a
saw. I pound with a .
This is the ability to respond verbally
in a meaningful way to auditory stimuli.

OBSERVABLE BEHAVIORS: The child with deficits

1.

2.

6.

in auditory association will display the
following behaviorss:

has difficulty with categorization.

has difficulty saying in which ways two
things are different.

seldom uses similies and metaphors.
has difficulty outlining.
does not see the following relationships:
Texture
Temperature
Opposites
Size
Whole-Part
Tool User

does not understand jokes because of
verbal irregularities.



7. has difficulty relating the moral of a
story because it is hard to see corre-
spondence between the abstraction and
the situation.

8. has difficulty with sets and sub-sets.

9. does not understand riddles, puns,
proverbs, and parables.

10. 1is slow to respond to tasks requiring
generalizations.

TESTS: The following supplementary tests will
verify problems in auditory association:

l. WISC--Similarities

2. Binet--Opposite analogies, Similarities
and Differences, Verbal Absurdities.

TERM: Auditory Sequential Memory

The ability to reproduce from memory
sequences of digits of increasing length.
For example, 1, 6, 8, 4, Repeat.

OBSERVABLE BEHAVIORS: The following behaviors
may indicate poor auditory sequential memorys

l. has difficulty spelling correctly.

2. 1s poor in phonics--he can not remember
the sounds long enough to blend them.

3. reverses number or letter sequences.
4., cannot remember instructions.

5. has a difficult time sorting and retrieving
information.

TESTS: The following tests may verify auditory
i sequential memory problems:

1. Recitation of the following items at a
reasonable age:

Phone Number
Address
Poems

Nursery Rhymes




2.

3.
TERMS

Digit Span on WISC or Binet

Sentence Memory on Binet

Grammatic Closure

The ability to make use of the redun-
dancies of oral language in acquiring
automatic habits for handling syntax
and grammatic inflections. For
example: Here is a bed.

Here are two i
This horse is not big.

This horse is big.

This horse 1is even a

OBSERVABLE BEHAVIORS: The following behaviors

TEST:

1.

TERM :

may indicate problems in grammatic and
auditory closure:

may not use verb tenses or idioms cor-
rectly.

calls things in an uncustomary way--
ironer for iron.

has difficulty with plurals and past
tenses.

has trouble with irregular verbs.
uses "spoonerisms". "Let me saw you
to your sheet," instead of "let me
show you to your seat."

mixes up verbs and adjectives.

The following test may verify grammatic
and auditory closure:

Picture Completion Test and Information
Test--WISC

Auditory Closure

The ability to grasp a word when only

part of the word is presented to him.
Utilizes the same skill needed to grasp

a telephone conversation when there are
background noises. Related to the ability
to understand speech with a foreign accent
or poorly articulated speech.



TERM:

TERM s

L4
2
3
b,

TESTS:

1.
2.

Sound Blending

The ability to integrate isolated sounds
into a whole word.

Verbal Expression-

The ability to express concepts verbally
(voecally) or to talk about objects he sees
and touches.

OBSERVABLE BEHAVIORS: The following behaviors may

indicate poor verbal expressions
gives one word answers.
relies on gestures to divulge information.
seldom adds to class discussion.

can comprehend complicated language but
cannot express himself orally.

prefers to draw pictures or demonstrate
or show how a thing is done--he does not
like to tell about it.

seems dull but may outrank most of his
class in knowledge.

These supplementary tests will verify
problems in verbal expression:

WISC-~Vocabulary

Pro jective tests and informal observation



TERM s

VISUAL CHANNEL DIFFICULTIES

Visual Reception

The ability to gain meaning from visual
symbols or the ability to understand or
interpret what is seen. Also called
visual decoding.

OBSERVABLE BEHAVIORS: The following behaviors

1.

9.
TESTS:

1.

may indicate poor visual reception:

is insensitive to gestures and facial
expressions.

responds better to spoken directions
than to visual aids.

does not like to look at picture books.
is slow to identify pictured objects.

must get verbal instructions from the
teacher.

is slow to complete worksheets.

cannot get context clues from pictures
and/or texts.

cannot re-arrange pictures in correct
order but who can verbalize what is
happening.

lacks knowledge and experience.

Supplementary tests that will verify problems
in visual reception:

Binet
Picture Similarities
Picture Vocabulary
Aesthetic Comparison
Pictured Absurdities
Frostig
Minnesota Pre School Scale--discrimination

form (Severe perception problems should be
referred to opthamologist.)



TERM: Visual Association

The ability to relate concepts presented
visually. For example, bed is to pillow
as shoes are to socks.

OBSERVABLE BEHAVIORS: The following behaviors
may indicate poor visual association:

l. more apt to describe objects or label
them than to tell a story.

2. does poorly in craft work because he
does not see the relationship among
materials or does not develop parallel
ideas to other things he has seen.

3. cannot grasp story content from a series
of pictures.,

4, does not use context clues.

5. has difficulty finding and evaluating
different solutions to a problem.

6. has difficulty relating two visual
concepts. This child cannot tell
a story from pictures and cannot
comprehend.

7+ does not see pictured absurdities.

TESTS: The following supplementary tests will
verify problems in visual association:

1. Healy Picture Completion
2. WISC--Picture Completion

3« Any classification tests which measure
ability to classify according to function.

TERM: Visual Closure

The ability to identify a common object
from an incomplete visual presentation.

OBSERVABLE BEHAVIORS: The following behaviors
may indicate poor visual closure:

1. may lack pre-requisite perceptual-motor
skills.

2. lacks ability to visualize; reverses numbers
and letters.



3. has poor handwriting and drawing skills.

4, 1lacks adequate speech of perception.

TESTS: The following supplementary tests may
verify deficits with visual closure:

l. Minnesota Pre School Scale
2. WISC

Object Assembly

Block Design

Coding

Picture Completion

TERM: Visual Sequential Memory

The ability to reproduce sequences of
nonmeaningful figures from memory.

CBSERVABLE BEHAVIORS: The following behaviors
may indicate poor visual sequential memory:

l. frequently has reversals in reading,
spelling, and writing his name.

2. has difficulty with sight words.
3« has difficulty finding page numbers.

L, cannot remember a word long enough to
write it.

5. depends in reading solely on phonics.

6. remembers words better if he can say
them out loud or write them down.

7+ has difficulty storing and retrieving
information.

8. cannot remember math facts and misspells.
TESTS: The following test will help the teacher
in diagnosing deficits in visual sequential
memory:

WISC-Coding




TERM: n or Motor E egsi

The ability to express ideas manually or
in gestures.

OBSERVABLE BEHAVIORS: The following behaviors
may indicate poor manual expression:

1. lacks facial and body expression.
2. has poor motor coordination.

3. has trouble playing Simon Says when
words are omitted.

4. has difficulty with jigsaw puzzles.
5. draws poorly.

6. has difficulty playing charade-type
games

7. has difficulty with maps or showing relative
position on a piece of paper.

8. writes poorly.
9. may misjudge space needed for movement.
10. avoids coloring or block building.

TESTS: The following test can diagnose manual
expression:

1. Purdue Perceptual Rating Survey (Kephart)



Term:

Auditory Reception-
The ability to understand
what is said to him.

Behaviors:

-Vocabulary below level
-Slow to respond

-Does not enjoy listening
to stories

-Demonstration necessary
for assignments

-Understands directions if
visual aids are used.

Tests:
-Wepman
-PPVT
-Auditory Test for
Kindergarten

SUMMARIZED AUDITORY CHANNEL ABILITIES

Auditory Association-
The ability to relate concepts
presented orally.

-difficulty in categorization

-seldom uses metaphors or
similies

-difficulty in outlining

-difficulty understanding
jokes, riddles, and puns

-cannot generalize
-cannot see relationships

as in texture, temperature,
opposites and size.

-WISC -Similarities

TABLE 1

Auditory Sequential Memory-
The ability to reproduce
from memory sequences of
digits.

-difficulty in spelling
-difficulty in phonics

-reverses numbers or
letters

-difficult time storing
and retrieving information

-WISC Digit Span

-Informal: Recite following:
phone number, address,
poems, nursery rhymes



Term:

Behaviors:

Tests:

SUMMARIZED AUDITORY CHANNEL ABILITIES TABLE 2

Grammatic Closure-Ability to
acquire automatic habits for
handling syntax and grammatic

inflections. Example: Here is

a bed. Here'are two .
-does not use verb tenses
correctly

-difficulty with plural and
past tenses

-uses spoonerisms

-mixes up verbs and adjectives

-WISC: Picture Completion
Information

Verbal Expression-Ability to express
concepts verbally or to talk about
objects he sees and touches.

-gives one word answers

-relys on gestures to devulge
information

-prefers to demonstrate or draw pictures
for explanation

-seems dull but may outrank class in
knowledge

-WISC: Vocabulary
_Informal Observation
_Projective Tests



SUMMARIZED VISUAL CHANNEL DIFFICULTIES

=3

erm:

Visual reception-
The ability to gain
meaning from visual
symbols.

Behaviors:

-insensitive to gestures
and facial expressions

-responds better to spoken
directions than to visual

aids

-lacks knowledge and
experience

-cannot rearrange pictures in
sequence but can verbalize

what is happening

Tests:

-WISC -Block Design

-Frostig Visual Perceptual

Test

Visual association-

The ability to relate concepts
presented visually. LExample;
Bed is to pillow as shoes are
to socks.

-poor job in craft work
-does not use context clues

-does not see pictured
absurdities

-cannot grasp story content
from series of pictures

-WISC - Picture Completion

-Classification tests that
measure ability to classify
according to function

TABLE 3

Visual closure-

The ability to identify

common objects from
incomplete visual presentatio

-may lack perceptual motor
skills

-poor handwriting and
drawing

-lacks ability to visualize
reverses numbers and letters

-WISC - Object Assembly
Block Design
Coding
Ficture Completion
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SUMMARIZED VISUAL CHANNEL DIFFICULTIES TABLE 4

Visual Sequential Memory-
The ability to reproduce sequences of
nonmeaningful figures from memory.

Behaviors:

_reversals in reading, spelling,
or writing name

-difficulty with sight words
-difficulty finding page number

-cannot remember math facts and
misspells.

-WISC -Coding

Manual or lMotor Expression-
The ability to express ideas manually
or in gestures.

-lacks facial and body expression
-poor motor coordination
-difficulty with jigsaw puzzles
-draws poorly

-mis judges space needed for movement

-difficulty in "charade" type games

-Purdue Ferceptual Rating Survey (Kephart)

-Bender Gestalt or any perceptual motor test
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GENERAL LEARNING DISABILITY TERMINOLOGY

The previous section dealt with actual learning

deficits and behaviors common to those deficits. This

section will give the teacher a broader background in

the area of specific learning problems that will be of

help during staffings that sometime become quite

technical in terminology.

, o

Auditory association--The ability to relate spoken
words in a meaningful way. The ITPA uses a version
of the familiar analogies test to assess this ability.
The subject must complete the test statement by
supplying an analogous word. Example: Soup is hot;
ice cream is .

Auditory blending--The ability to recognize individual
letter sounds and to put those sounds together to
form a word.

Auditory discrimination--The ability to distinguish
among words and sounds that are nearly alike.

Children who have difficulty with auditory discrimina-
tion cannot hear letters and may confuse "map" and
"nap" or "lip" and "dip" for example, Therefore they
may have trouble with spelling.

Auditory perception --linked terms are auditory recep-
tion and auditory association--the ability to interpret
what is heard.

Auditory reception--The ability to understand the
spoken word. The ITPA subtest used to measure this
function includes questions that require only "yes"
or "no" responses in order to eliminate the necessity
of a child's explaining what he understands.

Example: Do females slumber?

Bilateral--Pertaining to the use of both sides of the
body in a simultaneous and parallel fashion.

Binocular fusion--The ability to integrate simulta-
neously into a single percept the data received
through both eyes when they are aimed at the same
position in space,

2175¢



10.

11.

12,

13.

14,

15.

Body image--Awareness of one's own body(including
the precise location of its parts in time and
space). It includes the impressions one receives
from internal signals as well as feedback received
from others.

Closure--The ability to recognize a whole, especially
when parts are missing, and to fill in the missing
parts automatically. For example--knowing what is
said even if a word or two is not heard; reading a
word when one letter is missing.

Cognition--The act or process of knowing the various
thinking skills and processes are considered cognitive
skills. The mental process by which an individual
becomes aware of and maintains contact with his
internal and external environments. It includes the
processes of discrimination, association, integration,
and categorization.

Concretism--An approach to thinking and behavior in
which a person tends to regard each situation as
essentially new and unique. Such a person fails to
see essential similarities between situations which
others accept as similar or even identical.

Convergence--The ocular pointing mechanism by which
the eyes are "aimed" at a target. It enables one
to see a single object at varying distances.

Crossing the midline--The movement of the eyes, a
hand and forearm, or a foot and leg across the mid-
section of the body without involving any other
part of the body; i.e., without turning the head,
twisting or swaying the trunk, or innervating the
opposite limb.

Depth perception--That aspect of visual perception
which deals with the direct awareness of the distance
between the front and the back of an object so that
it is seen as three dimensional. The ability to per-
ceive the third dimension in a flat picture which is
actually two dimensional.

Differentiation--The ability to sort out and use
independent parts of the body in a specific and
controlled manner. Example: the ability to innervate
the muscles of one arm without innervating in a similar
fashion the muscles of the other arm or any of the parts
of the body not required by the task.
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Directionality--The projecting of all directions
from the body into space. The child must develop
laterality within his own organism and be aware of
the right and left sides of his own body before he
is ready to or able to project these directional
concepts into external space.

Digscrimination--The process of detecting differences
as 1) auditory discrimination or the ability to iden-
tify sounds with respect to likenesses and differences
and 2) visual discrimination or the ability to dis-
criminate between different objects, forms, and/or
letter symbols.

Distractibility--The ready and rapid shifting of
attention through a series of unimportant stimuli.

A morbid or abnormal variation of attention; inability
to fix attention on any subject. A symptom of mental
functioning of a person with brain damage.

Dysgraphia--The inability to write or to copy letters,
words, and numbers. The child can see accurately what
he wants to write but cannot manage correct writing

movements. Usually associated with brain dysfunction.

Dyslexia--Partial inability to read or to understand
what one reads either silently or aloud. Condition
is usually, but not always, associated with brain
dysfunction.

Visual dyslexias rarely learn from a global
word approach, but they can learn individual sounds
and put them together into words. Auditory dyslexias
can learn words as a whole but do not learn through
phonics.

Etiology-- the cause of a condition.

Eye-hand coordination--The ability to perceptually
organize by joining together in the mind's eye and to
reproduce manually. PFPoor development of motor skills
and left-right confusion could be a result of poor
eye-hand coordination.

Eye-hand coordination skill-- This skill consists of
the eyes steering the hand(s) accurately and skillfully
through the three coordinates of space- right and left,
up and down, fore and aft-, which are matched with the
coordinates of the body and vision, for the purpose

of manipulating tools or forming the symbols of
language. It is dependent upon use, practice, and
integtation of the eyes and hands as paired learning
tools.
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Eye movement skill--This skill consists of the ability
to quickly and accurately align both eyes on an object,
to release and move in a controlled manner to another
object, or to maintain alignment on a moving object.
This skill provides a consistent visual input to be
matched to other sensory inputs and the experiences

of the organism.

Inadequate ability in eye movement skills is
revealed in head turning instead of eye movement,
short attention span, frequent loss of place on the
page, omission of words and phrases, confusion of
left and right directions, poor orientation, writing
or drawings on the page, or stumbling and clumsiness
in playground activities.

Expressive language skills--The ability to communicate
using speech, gestures, or written language.

Figure-ground perception--The ability to focus on the
part of a visual stimulus that is important, such as
one math problem on a page of problems.

Hyperactivity--A statement of constant and excessive
motion.

Hypoactivity--Fronounced absence of physical activity.

Individualized education program (IEP) --A written
statement composed for each handicapped child that
includes present level of educational performance,
annual goals, short term instructional objectives,
specific educational services to be provided, and
evaluation procedures including a time schedule for
remediation. This is based on Public Law 94-142.

Itinerant--An assigned teacher from the Special
School District who works with a number of classroom
teachers and their students who have been referred
and accepted for special su?port services under the

%ab?l of learning disabled (LD) or behavioral disorder
BD),

Learning Disability--(Based on definition provided
by the National Advisory Committee on Handicapped
Children, U,3, Dept. of Health, Education, and
Welfare, 1968)A learning disability refers to one or
more significant deficits in essential learning
processes requiring special educational techniques
for its remediation. Children with learning disa-
bilities generally demonstrate a discrepancy between
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expected and actual achievement in one or more areas,
such as spoken, read, or written language, mathematics,
and spatial orientation. The learning disability
referred to is not primarily the result of sensory,
motor, intellectual, or emotional handicap, or lack

of opportunity to learn. DUeficits are to be defined
in terms of accepted diagnostic procedures in education
and psychology. Essential learning processes are
those currently referred to in behavioral science

as perception, integration, and expression, either
verbal or nonverbal. oSpecial education techniques

for remediation require educational planning based

on the diagnostic procedures and findings.

Least restrictive environment--Education placement
that ensures that, to the maximum extent appropriate,
handicapped children are educated with children who
are not handicapped.

Memory--The ability to store and retrieve previous
perceptions. Feople with auditory memory deficits
quickly forget what they have Jjust been told; people
with visual memory deficits forget what they have
seen including how letters look and what order they
are in.

Mixed laterality or lateral confusion--The tendency
to perform some actions with the right hand or foot
and others with the left; shifting from right to left
for certain activities. This does affect development
in reading.

Modality-~-The pathways through which an individual
receives information and thereby learns. The
primary learning modalities are: auditory, visual,
tactile, kinesthetic. Some individuals learn better
through one modality than through another.

Perception--The process of organizing and interpreting
information obtained through the senses.

Perceptual disorder--inadequate awareness of objects,
relations, and qualities because of difficulty in
interpreting information obtained through the senses.

Processing--Internal thinking skills such as general-
izing, abstracting, classifying, and integrating.

Receptive language skills-- Listening and reading;
the skills of receiving language that is spoken or
written by others.



