
Lindenwood University Lindenwood University 

Digital Commons@Lindenwood University Digital Commons@Lindenwood University 

Theses Theses & Dissertations 

1989 

Children of Divorce: The Therapeutic Use of Music in Group Children of Divorce: The Therapeutic Use of Music in Group 

Treatment Treatment 

Kathy Schneider Bearman 

Follow this and additional works at: https://digitalcommons.lindenwood.edu/theses 

 Part of the Social and Behavioral Sciences Commons 

https://digitalcommons.lindenwood.edu/
https://digitalcommons.lindenwood.edu/theses
https://digitalcommons.lindenwood.edu/theses-dissertations
https://digitalcommons.lindenwood.edu/theses?utm_source=digitalcommons.lindenwood.edu%2Ftheses%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/316?utm_source=digitalcommons.lindenwood.edu%2Ftheses%2F343&utm_medium=PDF&utm_campaign=PDFCoverPages


CHILDREN OF DIVORCE: 

THE THERAPElTI'IC USE OF MUSIC IN GROUP TREATMENT 

Iathy Schnelder Bearman, B.A. 

An Abstract Presented to the Faculty of the Graduate 
School of Llndenwood College In Partial 
Fulfillment of the Requirements for the 

Degree of Master of Arts 

1989 



Abstract 

This manuscript examines the effects of parental 

divorce on children and revle\18 existing treatment 

interventions with this cl lent population. Documented 

treatment programs report very' limited use of the 

expressive arts therapies . In particular, the absence of 

the use of music therapy techn iques ls noted. An 

Instructional guide that provides an Introduction to 

music therapy and five music therapy session plans ls 

developed for use by psychotherapists treating children 

of parental divorce . The guide Is evaluated by 20 

psychotherapists. The evaluators rate the Instructional 

guide to be a valuable resource and express Interest ln 

Implementing the techniques presented. 
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C!iA?TER ONE 

Int :--oduc t ion 

Tne cur rent per vas : ve~ess of d ivorce in o~r soc ie ty 

has r esu l t ed In ef for t s t o under s t and t he psycho log ica l 

and emot iona l repercus s ior.s of parenta l divorce on 

chi ldren . The deve lopmeo: of exper t ise In th i s area has 

oee n accompan ied by e ffort s t o des ign ef f ect i ve 

Int ervent ion s t r at eg ies fo:-- th i s c li ent popu la ti on . 

The fo l l owing ma nuscr ipt out li nes t he s igni f ican t 

effects of parent a l d lvo:-- ce on ch il dren and examines t he 

trea t ment Inter vent ions that have been fo rmul a t ed. Th is 

exami na t ion ind icates that the use of the expr essi ve ar t s 

t herap ies i n exis t i ng documen t ed t reatmen t pr ograms Is 

limi ted. Due t o the effec: lveness of these ther api es wi th 

ch i l ar en , increased use o~ these t echn iques may r esu l t in 

improved trea tment inter venti ons. 

In part icular , the ~se of mus ic therapy t echniques 

in group Intervent ion wi th ch il dren of d ivorce i s not 

document ed . A r evi ew of tne f i e ld of mus ic t herapy and 

the r es ea:--ch va li aat lng ] ts therapeut ic e ffect i veness 

Indicat es that certai n mus ic t herapy t ech niques may be of 

va lue i n address ing the the rapeut ic Issues of ch i ldren of 

par ent a l divorce . Unfor t~nate ly , i t is poss ib le tha t 
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psychotherapists who are not tra ined music therapists may 

remain largely unfamlllar with these techniques. Yet, 

profess ional s treating children of divorce may be ab le t o 

improve their interventions through the incorporation of 

music therapy methods which have been demonstrated to 

promote psychotherapeu tic ga ins. 

This overview suggests the need for the deve lopment 

of an Instructional guide designed to provide the 

fo l lowing: Ca) an Int roductory overview of avai I ab le 

mus ic therapy techniques, and Cb ) a series of detailed 

music therapy activities spec l f ical ly des igned for use by 

the trained professional treating children of parenta l 

divorce . An Instructional gu lde was deve loped, based 

upon the fo llowing premises: <a > Profess ionals treating 

this c li ent popu lation are seeking new techni ques that 

may aid their work, (b) profess ional psychotherapists who 

are not tra ined musi c therapists may be Instructed In the 

use of mus ic therapy techniques through a gu ide, and Cc) 

Information pr esented in the gu i de will provide the basis 

for profess ionals to formulate add it ional origina l mus ic 

therapy Interventions f or use with children of dlvorce . 
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CHAPTEP TWO: LITERATURE: 1<:::·:1 E\..' 

The Effects of Parenta l Divorce o~ Ch. lor en 

The rat e of divorce In the Uni ted S:ates has 

co,sistently r isen In recent years. Accor ding to the 

c~.t ed States Bureau of Census . f i f ty percent of a l I 

~a~r iages end ln o!vo~ce; approxi mate : ~ one o~t of ever y 

tn~ee ch il oren i s suo.ect eo to the ra::ge of physicai an□ 

psycho log ica l changes whi ch accompan) ~~renta l d ivorce 

C3wreau of Census, 1°87) . Proj ect ions ~asea on these 

oa~a show tha t by the mid- 199O ' s, o lvo~ce will have 

i □pacted one ou t of every two ch il dren (31ick , 1979). 

A--·areness of the I ncreas Ing per vas l veness of a i vorce in 

ovr soc iet y has resvl ted ln an effort :~ Identify Its 

e:fects upon the emo! lono l , soc ia l a~c cogni t i ve 

oeve lopment of ch il dren . Research ano growing c l inica l 

experience in this fi e io inolca te tha, c~ i ldren of 

parental d ivorce are faced with the reso: ut lon of 

c . ff i cu 1 t emot i ona 1 Issues < Wa 1 I erst e. ;: £ Ke l l y, l 980). 

Concerns of Childre~ 

Judith Wa ll erste in <1983) , a leaa.::g researcher In 

t~e s tudy of the effects of parenta l a . vorce on chl la r en . 

ffi~ inta ins tha t such chi lar en are facec ~ .ch the mas~ery 

o~ s ix int erre lecec h'.erarch icc l cop i ~~ -~s~s . Th is 

3 



proces~ appears to add s ignificant ly to the r.~~~al 

cha ! l e~ges of gr owi ng up. The s ix tas s are : 

Ca) ac ~ow ledg lng the r ea l ity of the marita : ~-?ture, 

Cb > Oise-gagi ng from parenta i conf li ct ano c.s: ress and 

resuming customary pursui ts, <c) r esolutlor. c: loss, Cd) 

reso :vi r.g anger ano se l f-blame . Ce) accep: i~; :~e 

permane~=e of the divor ce, ano (f) achi eving ~ea l istic 

hope regara ing re lat ionshi ps <Wa l lerste in , 1° 83> . 

EQl..'a:d Teyber <1985> out ! ines three pr :~=: Y 

categori es of concerns of ch il dren of a ll ages vho dea l 

wlth Pa~enta l separat ion and/or divorce. The: are 

<a> sepa~at lon anxl et les , <b> reunificat ion fa~tasles . 

and Cc ) responsib i lity and blame . 

Separ a t:on Anxi e ti es 

Ac:~rd ing to Teyber Cl985 ), the greate:: =onfl let 

wh ich i s created by mar ita l separat ion i s t e ~ear of 

l os i ng oot h parents. Th is fear is based upor _ very rea l 

exper le~~e. Often, ch il dren of d ivorce see o~e parent 

s uddenly pack and leave the home wi thout war~. ~g . 

Foll ow ir.g such a oepar ture. the par ent Is o::e- seen on 

an lnfreq0ent and Irregu lar bas is. Chi l dre~. ~ea. i ize tha t 

they car oe lef t , and wonder what is to st o~ 

rema lnlr.g paren t from leaving as we ll . Unae~ . ormal 
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circumstances, :t ls common for ch ! ldren up to e igh: o~ 

n!ne years of age to fear abanoonoent. Par enta: divc~ce 

serves to lntens:fy these fears of abanoonment and ; css . 

as ch i ldren exper ience the i r worst fears actua ll y 

becom ing a re~ · : : y. 

Abanaonmen: fears and separat ion anxi et ies res~ · : 

from Ca) ch i tar er. s unsophistica!eo concept of t irne c •• ~ 

undeve lopeo tr. :r.<ing ao lil ty, ana Cb) the int ens i ty c: 

chi ldren ' s emc:iona l and psychologica l dependence upc~ 

parents. Ch l iaren experience the wor la more in the 

present moment; they have not yet deve loped the cap.::c.:y 

to proj ect the::-.se 1 ves into the future \J I th the same 

assurance tha t aault s have deve loped. Thus, childre~ are 

less sure abo~: the s tability of peop le and re lat io~s~ :ps 

wi th peop le ove~ time. Ch il dren ach ieve "obj ec t 

constancy, • the ~ea ll za tlon that a person or obJec~ s: !11 

exi s ts , even : hoJgh i t Is not within s ight, to some 

degr ee by the age of three. However. the emotiona l 

conf l ict which ! S lnvolveo with par enta l di vorce car. 

serve to create stress which leads to regr ess ion In : ~:s 

area <Teyber, 1985). 

Chlldren express the i r fear of abandonment oy 

exhlbltlng d lf::cul ty wi th norma ll y nonprob lemotlc 
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part ings, such as lea ving for school . go ing t o oea, e tc . 

According to Teyber Ci 985) , separat ion anxi et ies in 

ch i ldren can be pr even:e~ t o some ext en t i f parents are 

ab le to communi cat e the fo l lo~ing c lear ly t o them: 

Ca) what t o expec t ln ac Jance, (b) an understa ndab le 

exp lanat ion for the a '.vo~ce, and Cc > reassurance of t he 

permanent ana continu:ng na ture of the r e lations h ip with 

bot h parent s. 

Reuni fica t ion Fant as ies 

Even If condi tions have not been pleasant dur ing the 

marr iage, ch il dren lon~ for the safety of t he old fami ly 

structure s imp l y because I t Is fam l l lar . They may use 

reunificat ion fantas ies t o war d off severe fee li ngs of 

sadness and loss at t e end ing of the In tac t fam ily . 

Denial i s a norma l oe:e~se mechani sm wh:ch a l lows 

chi ldr en to gr aaual ly rea l ize and accept the new. 

fr ighteni ng s itua ti on at a ra t e wh ich l s s afe and 

comfort ab le for them. Eowever , In some cases , chil dren 

continue to us e den la : ~o avoi d the i r true fee l lngs . 

Long term use of r eun l : :cat lon fan tas ies can lead to 

depressi on and other oer.avl ora l prob lems. 

One part icul ar c .: : · cul ty ar ises for chil dren who 

have been a l lowed to croe betYeen the i r parent s dur ing 



the marriage. They often fee : :hat they a r e responsi b le 

for the d ivorce, ana therefor e. for br ingi ng the i r 

parents oack together . They ~tY attemp t to un i te the 

parents as a t eam aga in by be:o~lng a prob lem: they may 

stea l , f ight . fa l l a t schoo : . e~c. The prob lem, of 

course, is l ntens l f lea If one or both parents encour age 

the reuni f icat ion fantas ies Ir. some manner . 

Reuni f ication fantas ies are m~s~ effect ive ly dec l t with 

it parents exp la in the fo ll ow. ng facts c lear ly : Ca) the 

decl s lon t o di vorce i s f ina : ; : here Is noth ing that the 

ch i ld can do to change It, <o} there ls no poss lb l I l t y 

tha t the parents wi ll reunit e o~ remarry in the future, 

and Cc) the dec is ion to d ivorce ls strict ly an aault 

dec is ion . It Is he lpful to c~. ldren to emphas ize the 

ooundary be tween paren ts ano c~i ldren . different iat ing 

between matt er s tha t concerr. o,ly aoul ts (buy ing a house, 

car, etc . > and matters that co~cern chi ldr en (buy ing 

pets, choos ing chores, et c. > ~~eyber , 1985). 

Respons lb l I l ty and Blame 

Most ch il dren a r e f i rm!~ convl ncea that they are to 

bl ame for t he d ivorce. Some :ee l that the divorce 

happened because they d id no~ □ I nd, because they fough t 

wi t h the i r s ib l ings, etc. Teyoer <1985) stresses the 
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need for paren ts to repea t ed l y reass~~e and expla in t o 

ch il dren that t hey dio not cause the o ivorce. 

Ch il dren are •egocent ric" In the l r thinking. Young 

ch il dr en exper ience t hemse lves as the center of the 

un iver se ; they experi ence that the vo~ ld revo lves ar ound 

them. Because of their emotional anc Inte l lec tual 

im~aturity , they ar e unabl e to unde~s t and that things 

happen, that peop le make dec i s ions vh:ch are not basea 

upon them. Chi ldren do not have a c : ear underst and i ng of 

the re lationship of cause and effect . They exper ience 

everyt hing that happens In the vor lo as happening 

specifica l iy to them or as having been caused by them. 

As ch il dren grow into pre- s chool ano ear ly school years , 

thi s egocentric way of perce ivi ng the wor ld gradual ly 

matures into the ab ll l ty to bette r unoerstano the 

separat eness of others and the nature of cause and eff ec t 

r e lationsh ips. However, a l 1 chi !dren , unti I early 

adul thood, tend to cont inue to vi ew themselves to some 

extent as the cause of event s which occur i n the worl d 

around t hem <Teyber , 1985> . 

Because chi ldr en do not understand cause and effect, 

and a l so cannot c lear ly di ffe r ent iat e be tween fantasy and 

rea li ty . they engage in "mag i ca l th in ing . " They assume 
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that their own thoughts, wishes, and desires have 

actua ll y caused things to happen In the wor l d. For 

examp le, children who at some point were angry at their 

fathers, and wished that they would go away or even die, 

might conclude that their wish actually caused their 

fathers to leave at the time of parental separation. 

Occas ionally, this prob lem is further comp licated by a 

parent who wil 1 actual ly tel l children that they were the 

cause of parenta l separation <Teyber, 1985>. 

Age-Specific Reactions of Children to Divorce 

Three to Five Year Olds 

According to traditional psychoanalytic theory, 

children in this age group experience what is called the 

11 Oed I pus con f 1 i ct. 11 Chi I dren become aware of their own 

sexual feelings, which they focus upon the parent of the 

oppos i t e sex, longing to possess this parent excl usive ly. 

They often wish that the parent of the same sex could be 

el iminated in some way. The children are caught between 

their attachment to the oppos:lte-sex parent and the ir 

fear of the anger of the same-sex parent. Eventually, 

the chi ld resolves the conflict by identifying with the 

same-sex parent, and givi ng up the desire for the other 

parent <which surfaces again In adolescence>. 
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Given t hat magi ca l thinking Is such a predaninant 

force for ch il dren of this age , one can understand how 

they are more likely to feel responsible for their 

parent ' s separa tion and divorce. They Imagine themselves 

and their fee l ings duri ng the Oedipal stage as part of a 

love tr iang le causing the marriage to end. Some mot hers 

further buraen their young sons by referring to them as 

the "man of the house" now that the father has gone 

<Teyber, 1985 ) . 

In the oook Surviv ing the Breakup (Wallerstein & 

Kelly, 1980 ) , the react ions of children in th is age group 

are ou ti I ned: 

l . Fear. These ch il dren seemed frightened, 

bew i idered and sad. They exper ienced separati on 

anx ie ti es ln the form of night waki ng , cryi ng, 

fear of school. 

2. Regress ion. They returned to the use of 

security b lankets and toys. Lapses in toil e t 

tra ini ng and increased masturbatory behav ior 

were noted. 

3. Macabr e fantasy . They relied on fantasy to 

exp lain events , espec ially If they had not 

rece i ved explanations. They fantas ized t>e i ng 
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left hungry by parents. 

4. Bewilderment. They tried anxiously to 

comprehend the present and future dimensions of 

their relat ionships with both parents. 

5. Replaceabl li ty. They Imagined that the departed 

parent rej ected them, and left in search of a 

new fam i I y. 

6. Fantasy deni a l . Girls especially used fantasies 

containing the theme of having been loved the 

best by their fathers . Boys found It harder to 

deny their father ' s absence . Boys and girls 

were equal ly cOl'IITl ltted to fantasies of 

reunificat ion. 

7. Disruption in play. They exhibited less 

p leasure in play; they const ructed unsafe worlds 

"populated by hungry. assaultive anima ls. " 

(p. 61) 

8. Emotional neediness. They demonstrated a hunger 

for affect ion, physical contact, nurturance and 

protection. 

9. Mastery, They attempted to reestablish order in 

their lives through their play. 

11 



Six to Eight Year Olds 

Children In this age group are better able to 

understand the meaning of divorce and Its Implications 

for them specif ically. They are very much Involved, 

emotionally and Inte l lectually, in mak ing the transition 

from the home and family to the camrunity (school and 

playground) . The rupture In the fam i ly caused by divorce 

may pose a real threat to the newly acquired gains in 

independence these children have achi eved. Wallerste i n 

and Ke l ly <1980) noted the fol lowing primary responses to 

divorce In this age group: 

1. Grief. The most obvious response was a 

pervasi ve feeling of sadness evidenced by much 

cry ing, sobbing, etc. They had difficulty 

obtaining relief from the i r sorrow; they did not 

use fantasy to deny t he separat ion and loss. 

2 . Fear. These children feared being left without 

a family, or being sen t to l ive with strangers. 

3. Fee l ings of deprlvat 1on. They feared being 

deprived of food and toys . 

4 . Yearning for the departed parent. This was 

especia l ly true for boys whose fathers had left. 

This Is a difficult situat ion for a boy with 
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newly resolved Oedipal conflicts, who finds 

himself a lone with his mother. 

5 . Inhibition of aggression at father. These 

children were not negative toward the! r departed 

fathers immediately fol lowing the separation. 

6. Anger at cust odial mother . They expressed anger 

directed at the custodial mother e ither for 

caus ing the divorce or for driv ing the father 

away. 

7 . Fantasies of reconcl l lat ion. Fantas ies that 

parents would reconcile or remarry were common 

and enduring. 

8. Conflicts In loyalty. They remained faithful to 

both parents, even in the face of demands by one 

parent to go aga inst the other. 

Nine t o Twelve Year Ol ds 

A great difference in response to stress In general 

and to the divorce in particular has been observed in 

ch i I dren of th ls age group. Wa I I erst e 1 n and Ke 11 y C 1980 > 

have concluded that a t some po int dur i ng the e ighth to 

nlnth year, there ls rapid growth and strengthen i ng of 

the ego. This resu lts in a greater repertoi re of cop ing 

s kil ls, a greater ab il ity to understand rea li ty, and an 
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Increased capacity to withstand stress without 

regression. The mos t common reactions of this age group 

include: 

1. Anger. This was the most Intense reaction of 

these children. The ir anger was we ll-organized 

and clearly object -di rected, masking other more 

pa i nfu l responses such as sadness and 

he lplessness . 

2. Shaken sense of Identity. The self- Image and 

Identi ty of these children seemed to be 

organ ized around being their mother and father ' s 

ch il d; the family rupture resulted in confusion. 

3. Somati c comp la ints . Ch il dren compla ined of 

headaches and stomach pa ins. 

4. Al i gnment wi th parent . Children were especiall y 

vu l nerable to persuas ion oy one parent to j oin 

In opposition agai nst the other parent. father­

daughter and mother-son al !lances were most 

comnon. 

Adol escents 

The adolescent group exper ienced parental divorce as 

traumatic <Wa l lersteln & Ke lly, 1980>. Al though they 

generally d id not fee l respons ib le for the divorce , they 
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felt a great amount of anger, sadness, sense of loss and 

sense of betrayal. They expressed a serious concern 

related to the i r O'w'n futures as marita l partners and 

sexual par tners . 

Research lllumlnatlng the effects of parenta l 

divorce on children clearly indicates that thi s is a 

client population with a part i cu lar set of psychologica l 

needs. Issues of chil dren of divorce not only need to be 

further clarified and understood through research, but 

effect ive treatment moda lities must be developed to 

faci litate their resolution. Various programs have been 

des igned for use with th is popu lation. 

Prevent ive Intervent ions 

Several pilot pr event ive Interventions have been 

developed based on support princ iples for children of 

divorce . Two ear ly s tudi es invol ved nine children and 

rel ied on Impressioni s tic evaluations. Cantor <1977) 

indicated that there was little indication of pos itive 

behav ior change in the observed children, based on 

teacher and parent j udgments. A study by Guerney and 

Jordan <1979), in contrast, received very pos i t ive 

feedback from the ch il dren and parents involved. Feiner, 

Nor ton, Farber, and Cowen (1981), eva luated another 
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preventive intervention for crisis children, pr imarily 

children of divorce. They reported some adj ustment gains 

for participants on teacher rat ings and se l f reports of 

anxi ety. However, there was no control group in this 

study. 

The Divorce Adjustment Project (Stolberg & Cullen, 

1983; Stolberg, Cullen & Garrison , 1982) had two main 

components: <a> a Children ' s Support Group for 7-13 year 

old children of divorce that provided support and 

developed cOOIT1unlcatlon, anger control and relaxation 

skills, and Cb) a Single Parent Support Group that 

provided support and discussions. Outcome canparlsons at 

the end of the intervention and after five months 

indicated that children In the support group alone 

improved mos t in self-concept and parents in the parent 

group alone Improved most in adjustment. Participants In 

the canblned parent-chi ld intervention did not ref lect 

parall el improvement <Sto lberg & Garrison, 1985>. 

The Children of Divorce Intervention ProJect <Pedro­

Carrol I & Cowen, 1985) was a school-based, time-limited 

(10 week) intervention program. The children were 

students in the third through sixth grades, consisting of 

42 boys and 33 girls . They met once weekly for one hour 
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In groups of eight or nine children. The program sought 

to build support through sharing ; to focus on divorce­

related feelings and experiences ; t o build cognitive 

skills through the use of discuss ion, filmstrips and 

role-plays of divorce-re lated exper iences; to deal with 

anger-control. The results of the study indicated 

clinical, as wel I as statistically significant 

Improvements in the condition of the part ici pants. 

Pedro-Carrol l and Cowen <1985) conc luded: 

Findings from this study suggest that child 

maladj ustment after parenta l d i vorce Is not an 

inevitable consequence, 1.e., it can be moderated 

or contained by informed preventive intervent ion 

emphasiz ing the prov is ion of support and 

si tuati onally re levant prob lem so lving skills . 

(p. 19) 

Another t ime- limited group Interventi on was 

deve loped by Ne ll Kalter <1985 >. He stated that he chose 

the group forma t for several reasons: Ca) It creates t he 

opportunity for peer support wh ich is effective in 

helping children deal with divorce and post-divorce 

related issues, Cb) the groups provide a sense of safety 

in terms of the number of peop le present which lndlvldual 
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therapy cannot prov ide, Cc> children are not Inhibited by 

the presence of other family members, and <d> group 

therapy ls more time-efficient than Individua l or fam il y 

therapy. 

Kalter outl lned f lve maj or goa ls to be achleved by 

the groups : Ca> t o norma l lze the sense anc experience of 

be i ng a child of divorce, <b) to clarify 01vorce-re lat ed 

concerns and questions, Cc) to provide a safe environment 

for the experience and processing of pai nf~I emotions, 

Co> to develop coping ski l ls for difficu l t fee l ings and 

fa.Iii : l y lnteractions, and Ce> to communicate to parents 

the nature of the issues and questions ch : ldren may have 

wi t h regard to divorce. 

In add i tion to verbal d iscussion, Ka l t er used 

techn iques such as ro le-p lay ing, writ i ng. drawing and 

storyte ll ing to fac l ll tate the emergence of di vorce­

re lated issues. The effects of this Intervention have 

not been researched. 

Rainbows For Al l Children <Yeh l & Laz. 1986> ls an 

ongoi ng peer support group program (non-therapy> for 

ch i ldren of d ivorce. The program, which is schoo l or 

church-based, Is guided by a caring adu l t. and is offered 

to children ages 4-18. Each session fo ! Jovs the same 
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bas ic format: <a> the theme is Introduced through a 

story, song or film strip; (b) the act ivity Is presented, 

Incorporat i ng a worksheet, an artlstlc proj ect, or a 

game; Cc) the discussion encourages the shar ing of 

feelings: and (d) the c los ing segment encourages a shor t 

per iod of personal reflection. Rainbows For All Children 

is current l y undergoing evaluation for its effect i veness. 

Cl ear ly, the Interven tions mentioned above r epresent 

t he efforts of concerned professlonals to incorpor ate the 

most recent research flnd lngs into effect ive responses to 

the growl ng needs of ch I l dr en of divorce. It i s 

Interesting to note that the movement ln the des !gn of 

intervent ions appears to have evo lved from a str ict 

verbal the r apy model to in terventions which supp lement 

verba l therapy with art, ro le-playing, storyte ll i ng, and 

writing. These techniques, known as the •express i ve" or 

"creative arts " therapies, are not only r ecogn ized as 

effective therapeut ic too ls in the treatment of chil dren 

<Oakl ander, 1978), but they represent a gro~lng awareness 

of the va lue of the express ive therapies in the f ield of 

psychotherapy as a whole. 'A further examination of the 

wide range of approaches encompassed by the expressive 

therap ies may provide increased awareness of therapeutic 
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techni ques which may be of value In the effect ive 

treatment of ch il dren of divorce . 

The Expressive ~rts Therap ies 

The term "psychotherapy " refers primar i ly to 

theoretical mode ls tha t advocate the promotion of 

psychological hea lth through the verba l processing of 

materia l . As the Humanistic movement In psycho logy 

evolved, a greater emphasis deve loped upon viewing the 

human being as a comp let e and Inherent l y wise entity. A 

new value was p laced upon the explorat ion and experience 

of the self on many levels to fac ili tate the In tegrat ion 

of the self as a complete being. The development of 

creativity was viewed as an important aspect of self­

actualization ana as a cr iterion for menta l hea lth. 

A direct resul t of the t heoret ica l or ientati on of the 

Humani stic school of psychology has been the growth of 

the express ive arts therapies , Including art therapy, 

creative writing, poetry therapy, dance/ movement therapy, 

psychodr ama and mus ic therapy. These moda l ities 

facilitate the s timulation of qual iti es re lated to 

crea tivity, such as se l f expression, divergent thinking. 

original lty, flexi bility, and spontane ity . The 

expressive arts therapies are Increasing ly utl Ii zed both 
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In con ·unctlon with and as preferab le a l terna t ives to 

trad l t ional verba l psychotheraples. 

Tne skilled express ive therap is t comb ines exper ti se 

In the field of psychotherapy with the app li cati on of 

creat :ve arts moda li ties to address the neeos of 

ind iv iaua l c l ients mos t effective ly . 

In t he book Creative Process I n Gesta l t Ther apy 

(Z ln~e; , 1977), the author discusses t he r c :e of 

crea t ivity in the therapeut ic process. He oescr lbes the 

act of creat i ng as therapeut ic in itse l f, a ll owing for 

the expression and exam ination of the content of our 

internal J lves. He maintains . "We l Ive fu l I l lves to the 

degree to which we find a fu l I range of veh ic les which 

concreti ze, symbo li ze, and otherwise gi ve express ion t o 

our exper iences. " He Inc ludes a chapter ent i t led "Art In 

Ges t a l t. Therapy, " which descr ibes h is own successfu l 

therapeutic work wi th c li ents us ing draw ing and sculpture 

as mea ia for proj ective expressi on . 

Violet Oak lander Cl978), another the r ap is t of the 

Gest a l t orientation, has a lso found the use of t he 

express ive ther apies to be extreme ly effect ive with her 

c ll en: s, primar il y chil dren . In the book •' : ndows t o Our 

Ch i ldren <1978), she presents a comprehens i\'e co l lect ion 
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of express ive therapy activities. 

Oaklander <1978> discusses the theoretical basis for 

her use of the expressive therapies. She states that the 

natural, uninterrupted development of a ch i ld' s senses , 

body, emotions and Intellect is the deepes t base of the 

child' s sense of se l f . A strong sense of self results in 

the ability to have good contact wi th the environment . 

Consequently, Oakl ander <1978) maintains that most 

chi ldr en who are in need of therapy have in corranon some 

impairment in their contact functions. She describes 

looking, ta lki ng, touching, listening, movi ng, smell ing 

and tast Ing as the 11 tools of contact;" how peop I e make 

use of their contact functions i ndicates the strength or 

weakness in the sense of self . She s t ates the follow ing: 

I work to buil d the child' s sense of self, to 

strengthen the contact functions and to renew 

her own contact with her senses, body , feeling and 

use of her Intellect. As I do this, the behaviors 

and symptoms that she has used for her misdirected 

expression and growth of t en drop away without her 

being ful ly aware that her behaviors are changi ng . 

Her awareness Is redi rected to the hea l thy 

mindfulness of her own contact funct ions , her own 
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organism, and thus toward more satisfying 

behaviors .... as the ch il d In therapy experiences her 

senses, her body, her feelings and the use she can 

make of her intel lect , she regains a healthy stance 

toward I ife. Cp . 59> 

Oaklander <1978) discusses severa l modalities that she 

has used effect ively In her therapeutic work wi th 

ch il dren. They include drawing, painting, movement, 

sculpture , fantasy, storyt elling, writ i ng, poetry, 

puppetry, meditation, creat ive dramati cs, pantomime, 

dream work, proj ective tests as therapeut ic techniques, 

tarot cards, and mus ic. 

A brief section that specifically addresses the use 

of mus ic in therapy with children is i ncluded. Oaklander 

(1978) ment ions severa l techn iques, lncludlng the use of 

mus ic as background for art work, as accompaniment in 

fantasy work , for movement Improvisations, for rhythm 

Improv isations, for accanpan iment to stor ies, etc. She 

also works to Increase awareness of sounds through sound 

recogni tion games, li s t ening exerci ses , matching emotions 

to sounds. A technique that Oaklander <1978) experienced 

as part icul arly effect ive ls t he use of songs to 

stimul ate the express ion of feelings on various topics. 
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For examp le , the song "Go Tel l Aunt Rhody," about a goose 

that dies, lead to discussi ons about death, grief, and 

sadness. Simil ar ly, the song "Simbay Mamma ' s Baby, " 

which Is about violent react ions to a new baby ln the 

family, brought about the s har lng of similar fee l ings 

exper ienced by children . Oakl ander s tates , uAt times 

t hese songs had more power than s t or ybooks" (p. 116) . 

Oaklander ' s report ed success with the use of mus ic 

therapy techniques indi cates t hat there may be va lue in 

deve lop ing such app l I cations for use ln group treatment 

with chi ldren of divorce . Further examination of the 

cl lnlcal research on music therapy yie lds no studies that 

have spec i fica ll y measured the e ffect iveness of mus ic 

therapy with t hi s popul ation. Al though the interventions 

discussed previ ous ly <Pedro-Carroll & Cowen, 1985: 

Ka l ter, 1985) Include the use of s tor ytelllng, art, 

drama, and wr it i ng i n addi t ion to veroa l therapy, mus ic 

Is Inc luded onl y In the program Rai nbows For Al l Ch il dr en 

( l 986 >, wh l ch uses songs to suggest part i cu 1 ar themes . 

A mor e de tail ed examinat ion of ava il ab le mus ic 

therapy resources as we l 1 as c l ini ca l research in this 

f ield may yield insi ght Into the va l ue of Incorporating 

music therapy as a component in intervent ions with 

24 



children of divorce . 

Music Therapy 

Bonny (1986> states, •Music therapy may be defined 

as "the systematic application of music as directed by 

the music theraplst to bring about changes in the 

emotional and/or physical health of the person. As such, 

its functlonal rather than its aesthetic and 

entertainment aspects are emphasized.• Cp. 4> 

The characteristics of music "1hich contribute to lts 

therapeutic use are as fol lows: 

1. Music ls non-verbal. Verba l communication ls 

linear and therefore llmlted to one level of 

communication. Music ls multl-dlmenslonal, 

cross lng through verbal barriers and providing 

mean ing on several levels simultaneously. 

2. Muslc evokes emotional responses. It ls used in 

love songs, funeral dirges and marches. These 

are general responses; more specific responses 

occur wi thin each lndlvldua l as music ls 

listened to. Music ls considered a mood changer 

due to !ts ability to Influence our feeling 

states. 

3. Music evokes physiological responses. Rhythm, 
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the energizer of mus ic, ls relateo to heart 

rate, blood pressure. breathing and the whole 

multltude of vibrational period ic it ies that make 

up the body structures . The tens ion/release 

dynamic inherent in Western mus ica l composition 

further enhance the rhythmic ba lances desired in 

good hea lth .... It is specu lated that the 

production of morphine- l ike pept ides or 

endorph ins may be connected to certai n 

musical experiences. 

4. Music stimu lat es symbolic representa t ion. 

Images, whether k i nesthetl c, emoti onal or v I sua I 

are a part of treat ment in various o iseases. 

Carefu ll y chosen mus •c can effect ive ly enhance 

the flow of imagery and fantasy or r enewa l of 

memories , where cl ini cal situations di ctate 

these as the treatment of choice. 

5. The sensory st imul at ion of mus ic can create 

synesthesl as of other senses . Touch, taste, 

vision and smell are enhanced when mus ic is 

deep ly listened to, creati ng a bas!s for work 

with the sensor i ly handicapped. <Bonny, 1986, 

p. 4-5) 
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Mus lc therapy l s a broad f i e ld: I t encompasses c 

ver y wiae range of diversif iea approaches that may De 

app li ed as ino icat ed by the needs of specif ic c l i er. : 

populations . Svch c l l ent popul at ions Inc lude the 

fo l lowing: me n:a l ly retarded ch i ldren and adults, 

ha nd icapped ch. ldren and adu l t s Cb l i nd, deaf , speec~ 

disorders, mo:or disabili t ies), a lcoho l le and cheffi'.c =: 

dependent s, geri atric c l ients, behav iora ll y oisorae~ec 

ch i 1 dren and aau I t s, and ch i 1 dren and adu 1 ts undergc : ng 

psychotherape~: ic treatment CM 'che '. , 1976>. Issues c ~ 

re levancy to :he des ignated top ic , ch il dren of d ivo~ce , 

Ind icat e tha t further discuss i on be 1 lmited to mus ic 

therapy appli ca:i ons in psychotherapeuti c treatmen: . 

At the r l s of oversl mpl l f l catlon , one might 

separate music therapy s itua tions Into three bas ic 

categories: Ca) mus ic Is present as backgr ound ln t~~ 

env i ronment, <o> mus ic ls ac tive ly I lstened to , ano ~c, 
mus ic l s crea ted . 

Mus ic As Backqround 

Mus ic as an e lement of the oackground can be a very 

powerful force. Rudo lph Dre lkurs Cc l t ea in Oaklanae~. 

1978) d iscusses the benef ici a l eff ec ~s of mus ic on 

sever a l psychc: ic ch il dr en: 
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Us i ng muslc brought resu l ts in cases where other 

approaches haa fc : l ed. It seems that the p leasant 

experlence with ~-s ic, often mer e ly in the 

backgrouna , st i~- · ates part ic lpation, perm i t s an 

Increase i n the c~ il d' s a t tent ion span, and ra !ses 

h is frustra ti on ~o ier anc~. Ex t erna l and in ter na l 

t ensions disappee;, as re·a l ity becomes more p leasant 

and less threate~:ng. The demands for par tic i pati on 

are so s ubtl e tha: they a r e not resent ea or def ied. 

(pp. 201-202) 

Mus ic and Active Listening 

Recreationa l Music The;apy 

The second catego; y , wh ich Invo l ves actively 

li steni ng to mus ic, p;esent s potenti a l ly un l lm l teo 

poss ib ili t ies for the;apeut lc wor k . Wi thin th is categor y 

li es a rea lm of recrea~ iona l act i vi t ies, part icul ar ly 

usefu l i n he lpi ng c l ients t o achieve the fo ll ow ing: 

1. Learn ing ana re learni ng of const r uc t i ve 

socia l izat ic~ sk ill s 

2. Play therapy . or learn ing how to exper ience 

p leasure 

3. Constructive -se of l e i s ure t ime 

4. Compe t itive g~~es . or l earn ing to cope wi th 
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competition and conflict 

CPlach, 1980, p. 61) 

An excel lent resource for developing recreational 

music therapy activities is The Music Therapy Sourcebook 

CSchulberg, 1981). Included are activities such as: 

Musical Bingo, Musical Cross,..,ords, Musical Jigsaw Puzzle, 

Name That Tune, Bean Bag Toss and Musical Charades. 

Music Combined with Additiona l Expressive Media 

A second group of music therapy resources which may 

involve actively listening to music are those which 

combine music with other expressive therapies <art, 

drama, writing, poetry, movement, etc.) to address 

Issues, to stimulate the creative experience, and/or to 

aid in the development of group process stages. Examples 

of such techniques include the following CPlach, 1980): 

<a> simultaneous application of media and music, Cb) use 

of music prior to the application of secondary medium(s), 

and Cc) use of secondary medium(s) prior to the 

appl I cation of music. Numerous examples of the 

techniques described above are provided in music therapy 

resource books CP!ach, 1980; Schulberg, 1981). 

Active Listening and Verbal Discussion 

A very widely used technique is that of lyric 
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discussion. This method Involves listening to the lyrics 

of a song that has been chosen on the basis of Its 

content , followed by a verbal discussion of the thoughts 

and emotions It evoked In clients. <Schulberg, 1981; 

PI ach , 1 980 ) 

Similarly, Instrumental music of various moods and 

styles may be played, fo llowed by discussion of personal 

reactions. 

Gu lded Imagery and Music 

Bonny (1973) deve loped the technique of Guided 

Imagery and Music . This method uses mus ic and relaxation 

to facilitate an "Altered State of Consciousness." In 

this state of he ightened awareness, mus ic is thought to 

generate greater leve ls of emotional Intensity and depth. 

The me lodies, harmonies and rhythms may take on mean ings 

to clients. This experience may prov i de greater Insight 

Into the se l f, broaden one ' s perspective , produce a 

he ightened sense of empathy, unity, and a sense of the 

divine. <Bonny & Savary, 1973) 

This exper ience consists of a warm-up, the 

Introspective experience, reor ientation or "coming out" 

of the experience, and group sharing. There are four 

basic variations of Guided Imagery and Mus ic <Bonny, 
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1973) : Ca) gui ded verba l imagery and r ecordec musi c; 

(b} gv ded verba l imager y ana live. lmprovisea music : 

Cc) mJs ic with no verba l Imagery Cthe lmage~y ls 

s timu lated through the mus ic a lone>: and <a) music with 

no ve~ba l Imagery, trave ler ana guide <c l ient works with 

a nona i rect ive, support ive guide ) . 

Creating Music 

Ana l yt ica l Music Therapy 

Va luab le resources for psychotherape~t !c work with 

cli en,s are prov ided oy a group of t echniq~es known as 

"ana : yt! ca l" mus ic therapy t echni ques <Priestl ey, 1975) . 

These t echni ques invol ve the c r eation of mus ic or s ound 

by the c l ient and/or therapist us ing mus ica : instruments . 

Some of the ava ilabl e exampl es of ana lyt lca : music 

therapy techniques are: 

1 . Group and Individua l Improvisat ions <open or on 

a particu lar theme, emotion, etc . } 

2. Musical r o le-p laying: The "s ounds ' of 

conf l ict lng fee l i ngs are p l ayed, or the ro le of 

another person in the c li en t ' s li fe l s "p layea" 

by the c li ent through creating sounds . The 

cl ient may play out both s ides of a re lat ionsh ip 

or interna l conf l ict, or t he t herap i s t / group may 
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p lay one aspec t , creat ing a dia logue be: ween 

c l · ent and therapist/ group. 

3. Rea : i ty Rehearsa l : The fee lings s tlmu: a:ea by a 

par ti cu lar declslon are expressed througr. 

mus ·ca l improvi sa t ion . 

Any ioec, emoti on , confl let, re iatlonshlp, e: c . may 

thus be exp~essed through sound , creating an auct ·=: e 

projection o: the interna l wor ld of the c li ent. :-:~e 

sound Improvisations may be tape recorded and p la_ed back 

to the c l i e~. i f des i red. 

Creat ing M~s : c Combined wi th Add i tional Express ive Media 

Th is g~oup of t echniques inc ludes exerc ises 

requ i r i ng c : :ents to Ca) use s ound express ions in 

response t o other s timu l i . or Cb) use sound express ions 

to s timu late other creative expressi ons. Examp les 

Inc lude: Ca > Cli ents use instruments to express t~e l r 

react ions to p ictures, s tori es , poe t ry, e tc.; Cb ) ~l ients 

use lnstrume~t s to accompany a group member ' s verca l 

s har ing, crea ting "auo lb le empathy " <Moreno , 1984l : and 

(c) c l i ents create music for other group memoers · o 

respona to tnrough art , movement , poetry, e tc . A· so 

Inc luded ln this category are songwriting act!vic:es 

(Schmidt, 1983). 
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Resea~cr: Mus ic and Psychotherapy 

It Is obvlovs :hat the fle ld of mus lc therapy offer s 

a wide var iet y of approaches tha t ma y be of use to 

psychotherapi s t s. c: lnlca l research indicates tha t ma ny 

of the techni ques c : scussed above have been effective 

tools in psycho:he~apeutlc work . 

A "p il ot '' eva: ~ati cn of an e i ght wee'< music therapy 

program was cona~c:ed a t Bri s to l Genera : Hosp i ta l , Grea, 

Brita in CBunt , PlKe i Wren, 1987) . The group cons is t ed 

of s ix c l l ents and : our staff memoers who met once 

weekly . Mus ic thercpy activities consisted of group 

Improvisat ions on va: lous themes such as dawn, a haunted 

house, moods of the group members, and a day in the 1 i fe 

of each group membe~. Di s cuss ions fo l l ow ing the 

improvi sa t ions we~e encour aged. An open-ended 

questionna i re comp le,ed by staff and c l l ents Indicated 

that music t herapy : mproved group cohes iveness: deve lopec 

the Imag ination ; ex? lored nonverba l communi cation; bu il t 

confidence; encouraged re laxat ion , trust , and the 

parti c i pation of a i: group members. 

A study of a m~sl c therapy program attended by 23 

psychiatric lnpat le~: s over a two and one ha l f year 

per iod was eva lua~ec. The act iviti es lnc ludeo chora! 
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music , r hythm groups, voca l dynam ics, Indivi dual p iano 

instruction, vo ice the rapy , guitar, and direction for 

concerts and varlety prograras. It was conc luded that the 

program had "an organizing influence " on the clients ' 

l i ves and that they oeve lopeo increased se l f-assurance as 

a resul t of their part lclpa: lon <Wasserman , 1972> . 

Moreno <1980) oeve lopec the t echnique of mus ica l 

psychodrama and described l :s imp lementation in a 

workshop format . He conc luoed t hat the power of mus ic 

was Important as a psychodramatic de vice . 

In a study combin i ng mus ! c therapy and rationa l 

oehavlor therapy, Maultsby <1977) found that music wi th 

lyrics convey ing a meaningf~l message was beneficial to 

s ubj ects. He concluded tha, favor ite music usua ll y 

e li c i ts strongl y pos i t i ve emo~ ive r eact ions, and that 

peop le t end to genera li ze the i r positive reactions to the 

s i tuations and ideas assoc :a t ed wi th i t . He a l s o noted 

that the structure of the m~sic encouraged peop le to 

repeat the message of the s ong, fo ll owing the me lody, and 

tha t th i s was an aid in remembering the Ideas conveyed 

through the lyr ics. Ins ights arr ived at through 

contemp la ting the message of the s ong wer e a l s o 

rememberec. 
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Brydon and Nugent (1979> useo musica l metaphor as a 

means of therapeutic communi ca t ion . They ma int a in tha t 

the nondomlnant hemi sphere of the brain ls Important In 

the pr ocess of change, wh lch ls the goa l of t herapy , and 

that i t can be accessed powerf u ll y through the use of 

mus ic, metaphor, ana vl sua ll za tior. . They used a mus ica l 

metaphor l n the form of a s tory, a r epresenta tion of the 

s i tuati on of the c li ent. The s tory conta inea suggesti ons 

or ien t ed toward change. The mus ica l metaphor, combined 

wi th vi suali za t ion, was found to be he lpful t o c l ients in 

dea l ing wlth life s ituati ons. 

Accord ing to Monsour Cc i tec in Schmidt, 1983), 

group mus ic mak i ng and compos i t ion help to encourage 

group invol vement and provide a sense of security whil e 

a ll owing for new exper iences. Songwriting can faci l tate 

the recovery of repr essed ma t er ia l (Apprey & Apprey, 

!975). Ficken <1976) s t ates t hat s ongwriting is useful 

in promot i ng group cohes iveness , express i ng fee l ings, 

build ing se l f-es t eem, and mod i f yi ng behavior. 

Mus ic t herapy techniques have a lso been effective in 

work with chi ldren. Mus ic was usej as par t of a 

comprehens ive preoperat ive teach ing sess ion for ped iatr ic 

pat ients . The ch i ldren who rece ived mus ic therapy Defor e 
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mea: cation were rateo as shovi ng less anx iet y for the 

s u~g !ca l procedure <Chetta, 1981) . 

A program comb ining mus i c, movement and art was 

Initi ated wi th e ight chi ldren, aged s ix t o e igh t years, 

w! tr. l earni ng ano oehaviora l disorders. :: was concluded 

the: the program successfully met the fo il owl ng 

ob~ectlves: fac i l itating awareness of Docy parts and 

fee l ings, improving se lf-concep t , and increas i ng se l f­

express ion and se l f-acceptance <Ad ler & F!sher, 1984 ) . 

Grossman (1978) found that stories to ld by 12 

emoti ona lly dis turbed ano abused ch i ldrer. ln response to 

twc di fferent musica l compositions were proJectlve In 

nat re and could be of va lue to profess iona ls working 

wi th the ch il dren. 

We ll s and Stevens <1984 ) explored the effect of 

mus :c as a st imu lus in creat i ve storywrlt:ng in ongo ing 

inpati ent gr oup psychotherapy with ado lescents. Short 

se lect ions of mus ·c were p layed, and c l i e~ts created 

porti ons of stor ies In response. As the se lections 

changed, the s tor ies were rotated, a l l ow ing each group 

member to write part of every s tor y. Th is t echnique was 

c iteo as a proj ect i ve d iagnostic too l anc as an aid in 

prcxnotlng posit ive Interact ion and group coneslon. 
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A s tuay of the conjoint use of socia l work and mus ic 

t herapy wi th the children and fami li es of adult cancer 

pat ients concluded that it provided: Ca) lmproveo 

patterns o! communlcatlon and greater Intimacy, 

Cb) increased individual we ll -be ing, and <c> a re l axed 

environment conduc ive to open expression <Slivka & 

Magil l, 1986). 

In conclusion, it is ev ident that the fie ld of music 

therapy contains numerous resources that could ennance 

the quality of psychotherapeutic work with any c : ient 

population . However, psychotherapists who are no~ 

professional music therapists may remain large ly 

unfamiliar with these techniques. Professiona ls working 

with chi ldren of divorce may be able to Improve their 

intervent ions through the incorporation of mus ic t herapy 

methods wh ich have been demonstrated to promot e 

psychotherapeutic ga ins . Consequently , the formt. lat lon 

of an Instructional guide for professionals that 

intoduces basic music therapy techniques and out i i nes a 

ser ies of activities spec ifically designed for th is 

client popul ation may contribute to the effect iveness of 

intervent ions currently in use. 
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Subjects 

CHAPTER THREE 

Method 

Tventy psychotherap is t s holding graduat e l eve l 

degrees in counse '. Ing, psycho logy and soc ia l work were 

asked to revieu an ins truct ional gui de, Children of 

Divorce : The Therapeutic Use of Music in Group Treatme~: 

(see Appendix A), and to comp lete an 

eva lua tion/ques: ionna ire <see Append ix B>. Ten 

psychotherap ists were exper ienced fac ili tators of gro~p 

treatment sess ions for chi ldren of divorce. Ten 

psychotherap ists were not trained spec ifically in this 

area, out we r e exper ienced indivi dua l , family and/or 

group therap ists. 

Materia l s 

A cover letter <see Appe ndix C) was subml ttea tc 

the psychotherapists request ing that they rev iew the 

gu ide <Appendix A) and comp lete the quest ionna ire. 

The ques t ionnaire <see Append ix B> cons istec of s :Y 

questions and a sect ion for comments. Each question w~c 

answered by ind : catlng a score on a sca le of one Clowes: 

ra ti ng ) to f ive <hi ghest rat ing). The goa l of the 

30 



quest ionnaire was to oete~~lne the eYtent of Interest ln 

the content of t he gu ioe . i ts e ffectiv eness as a training 

instrument , ano t he eff ec~i veness of the act iviti es ln 

targeting therapeuti c lssyes specific to chllaren of 

divorce. 

Proceaure 

A muslc ther apy lns~~uctiona l gui de was deve loped 

<see Appena ix A) to provl ae the fo ll ow ing: Ca) an 

overview of music therapy t echniques ana (b> f l ve music 

therapy activi ties for use by psychother ap is t s treating 

groups of ch il dr en of parent al d ivorce. The act iv ities 

incorporated music as fo : : ows : <a> music as a s timu lus 

for group d iscussion ano :ndlvioua l t herapy, Cb) mus ic 

used in car.Junct ion w'th other express ive med ia to 

express Ideas and emotlo~s wh ich form the basls f or 

therapeuti c work. and Cc> mus ic or sound created by 

c l l enc s as a veh ic le fo~ ~he expression of ideas and 

emot ions. The act iviti es Incorporated music therapy 

t echniques researched as effect ive with other c l l ent 

popul ations to tar ge t spe: l fic therapeutic Issues of 

ch il dren of par enta l a iv~~ce . 

The Instructiona l 9v ide was rev iewed ana eva luated 

by 20 psychotherapists. 
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CHAPTEi< f(;:JR 

Resu 1 ts 

The eva luations of 20 psychc therap ls t s ind icate that 

the instruc ti onal gu!ae i s an e:fect !ve resource for use 

i n psychotherapeut ic work with cr. · ldren of divorce. 

One hundrea percent of the evaluators agreed that 

the act ivit ies pr esentea in the Qvi de useo mus ic as a 

s timu lus for group d iscuss ion ano indivi dual therapy. 

One hundred percent of the eva : ua tors agreed that the 

acti vit ies pr esented In t he 9v loe used music In 

conjunction wi t h other express '. ve med ia to express iaeas 

and emotions to form the bas i s for therapeutic work . One 

hundred percent of the eva lua tors agreed that the 

act iviti es presented in the g,; ioe used mus ic crea ted by 

c li ents as a veh icl e for the exp;ession of ideas and 

emotions. 

Eighty percent of the eva !Lators rated the mus ic 

therapy overvi ew as va luabl e. w: ~h th i rty percent ra ting 

i t as very valuab le. Nine ty- f ive percent of the 

eva luators judged mus ic therapy techn iques to be va luabl e 

In work wi th ch il dren of di vorce. with forty-five percent 

oescrib ing them as ver y va luab ie. Ei ght y percent of t he 

the eva luat ors aescrlbea the s: y, e of presentat ion of 
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the activities as c lear, wi th thirty pe~:ent describing 

i: as very c lear . Ninety-five percent o: the eva luators 

fe ! t that the activities were effect !ve in targeting 

issues re levan t to ch i ldren of divorce, with forty 

percent describing them as very effect !ve. Ninety 

pe:-cent of the eva luators agreed that the guide was 

va luabl e ln preparing them to lmpleme~: mus ic therapy 

techniques, with forty percent i ndicat ing that It was 

very va luable . 

See Table 1 for the mean scores o: quest ions #2-#6. 

Tabl e 1 

Me3n Scores of Ouest io~s #2-#6 

Questions ~2-#6 r SD 

2. Overvi ew va luab le ~-~ 0. 55 

3. Mus ic therapy va luab le 
with ch il dr en of divorce ~. 7 0.39 

~- Sty le c lear .4 .... .. o 0.53 

5. Issues targeted 
effec tive l y ~- 6 0 .46 

6. Prepared reader to use 
music therapy techniques 4.6 0.46 

Note. Rat i ng scores were 1 c lowest> t~ 5 <highest) . 
See Appendix B for complet e ques: lonnalre. 
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Discussion 

Several of the eva luators made add l tlonc '. comments 

ana s uggest ions for impr oving the lnstructionc : Q1.Jide . 

Twenty-f ive percent stated that they thought tr.e 

s uggest ed questi ons provided in the activit ies were 

part icu iar ly we ll -worded, and that they encourcged 

responses without impos ing demands or restric ~.ons on 

c l ients . Two eva luators thought that addit ior. : : 

questions would be he lpfu l for each ac t ivity. Severa l 

evaluators commmented that they fe l t the c lar i t y and 

detai l of the activities he lped them to fee l c~fortab le 

imp lementi ng the ac tivi t ies , even though they <new 

noth ing about music. 

Severa l of the eva luators described the g~ ide 

favorab :y , us ing words such as "wonderful , • •exce l lent," 

•we l l-cone. " and "impress ive. • Severa l of the eva luators 

s t ated that they planned to try some of the ioeas 

presentea , and two menti oned that as they read the gu ide, 

they hac formul ated new mus ic therapy ideas to use in 

their work . 

Two evalua tors suggested that a more de ta: led 

descr ipt ion of mus ical instruments and where tc purchase 

them be gi ven In the sect ion on analytica l mus : c therapy. 
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One eva luator fe l t that even after reading the guide. 

certain therapists would not be comfortab le work ing w: ~n 

musical Instruments in therapy. 

One eva luator suggested that the effectivenes s of 

the mus ic therapy techniques would be Influenced by the 

nature of the re : ationship between the therap ist and t~e 

group. This eva luator fe lt th~t the gu ide shou ld conta in 

a discuss ion emphas izing that the activit ies be used •.: : th 

dlscrlmlnatlon and careful consideration of the needs and 

deve lopment of the group members. Concern was expressed 

that some of the activities could potent ially elicit 

material which may not be dea lt with sufficiently dur i ng 

the sess ion. It was suggested, therefore, that the need 

for fo ll ow-up therapy be emphas ized. It was also 

suggested that the gu ide specify that certain techniQ'l.es 

may be Inappropr iate for use with certain clients. Fe~ 

examp le , the gu ided imagery introduction might conta ir a 

s tatement clar i fying that this technique i s not 

recommended for use with borderline c li ents. This 

eva luator descr ioed music therapy as a "potentia ll y 

va luab le technique if used with in the boundaries of ar 

established re lationship; as wi th therapy genera ll y, !~ 

is also potent ia l ly explosive and/or manipul ative." 
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An evaluator suggested that a vi deo of the 

activities In a group session be deve loped to accompany 

the guide. This therap . st noted that the creat i ve , free 

atmosphere of th i s type of sess ion was impossible to 

convey through a sess ion p lan a lone. 

An evai uator sugges :eo that lt may be he lpful to 

some psychotherap is t s t~ Include Informat ion on t he 

issues of ch i laren of c : vorce i n the gui de. 

An eva luator who w6S prev ious ly unfamili ar with 

music therapy statea, • r t is useful to cons ider an 

a l terna ti ve to speaking or word therapy, espec ia ll y with 

ch il dren who may be s t r ugg l ing with very h ighl y charged 

fee l ings. " 

In summary, the e~a luators found the Instruc ti ona l 

gu ide to be a va luab le resource for use oy 

psychotherap is t s wor~ l ng wi th groups of ch il dren of 

divorce. These resul ts support many previous stud ies 

Indicat ing tha t mus ic t erapy can be very effec t ive In 

psychot herapeuti c trea t ment, s uch as: Bonny (1978 >, 

Pr iest ley <1972) , Gros571an (1978), Sl ivka & Magill <1986) 

and Bunt , Pike & Wren C! 987 ). 

Recommendations f o~ further work in th is ar ea 

inc lude revi s i ons of t ~e inst r uctiona l guide t o 
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incorporate the suggesti ons of the evaluators. In 

addition, research measurlng the effect iveness of a p ll ot 

mus.le therapy program as a component of a group treatment 

progr am for ch il dren of d ivorce is indicated. 
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APPENDIX A 

INSTRUCTIONAL GUIDE 
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Instructional Gulde 

CHILDREN OF DIVORCE: 

THE THERAPEUTIC USE OF MUSIC IN GROUP TREATMENT 



Preface 

An exam ination of the fle ld of music therapy 

Indicates that it offers a wide vari ety of resources that 

could enhance the quality of psychotherapeutic work with 

any client popu lat ion . However, psychotherap ists who are 

not tra ined music therapists may rema in largely 

unfarnl ll ar with these techniques. Professiona ls worki ng 

with ch il dr en of di vorce may be abl e to improve their 

intervent ions through the Incorporation of music therapy 

methods which have been demonstrated t o promote 

psychotherapeutic ga ins. Consequentl y, the formulation 

of an instructional guide that introduces basic mus ic 

therapy techniques and outli nes a ser ies of activities 

spec i f ica ll y des igned for this client popu la t ion may 

cont r ibute to the effectiveness of Intervent ions 

currentl y ln use. 
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Introduction 

This !ns:ruct lonal guide has oeen developeo for use 

by gradua t e- leve l menta l health professiona ls who are 

currently fac i litating therapy groups for ch il dren of 

d ivorce. It ' s intended to p("ov! oe them wi th the 

opportunity to expand their work ing know ledge of the 

express ive arts therap ies to inc lude the use of rrr~s:c 

therapy techoiques as pot entia l therapeutic too ls . 

Sect ion I presents an overv iew of musi c therapy 

t echn iques for psychotherapeutic work with ch! ldren and 

adu lts . 

Section J I Introduces three music therapy techni ques 

that may be effectively used as the bas is for group 

therapy sessions: <a) song ana lysis , (b) ana lytica l music 

therapy, ano Cc) gtJ ided imagery and mus ic. A ser ies of 

five step-by-st ep session gui des 1 I lustrating the 

adaptation of these techniques specif ical ly for use In 

children of a i vorce therapy groups Is presented. 

Sect ion III con tains a revi ew section which provi des 

opportun iti es for se lf-test and creative app l !cat ion of 

the techn iques presented. 
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SECTION I 

Mus:c THERAPY: AN OVERVIEW 



Mus ic Therapy 

Bonny (1986) states, "Music therapy may be defined 

as "the systematic app l icatlon of mus ic as directed by 

the music therap ist to bring about changes in the 

emot iona l and/or physica l health of the person. As such, 

its functional rather than i ts aesthetic and 

enterta inment aspects are emphas ized . " Cp. ~) 

The characteri st ics of music which contr ibute to lts 

therapeutic use are as fo ll ows: 

1. Music is non-verba l . Verba l communication is 

li near and therefore limited to one leve l of 

communicati on . Musi c ls mu lt i-dimens ional, 

cross ing through verbal barriers and provid ing 

meaning on severa l levels simultaneous ly. 

2. Music evokes emotional responses. It Is used In 

love songs, funera l d i rges and marches. These 

are genera l responses; more spec ifi c responses 

occur within each Individua l as mus ic Is 

listened to . Mus ic j s considered a mood changer 

due to Its ab ility to Influence our fee ling 

states. 

3. Music evokes phys lo loglca l responses. Rhythm. 

the energizer of music, is related to heart 
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rate , b lood pressure, breath ing and the who le 

mu l titude of vibrationa l per iodicities that make 

up the body structures . 7~e tension/ re lease 

dynamic inherent in Wes t e~n mus ica l compos i tion 

further enhance the rhythrr. i c balances des ired in 

good hea l th .. . . It Is specul ated that the 

production of morphine- i i~e peptides or 

endorphins may be connec:eo to certa in 

musical experiences. 

4. Mus ic stimu lates symbo li c represent ation. 

Images, whether klnesthe~ · c, emotiona l or visua l 

are a part of treatment In various diseases . 

Carefu lly chosen mus ic car. effectively enhance 

the f low of imagery ana fantasy or renewa l of 

memor ies , where c l in ica l s i tuations dictate 

these as the treatment o! choice. 

5. The sensory s timul at ion o: music can create 

synesthesias of other se r.ses. Touch , taste, 

vision and smel l are enhanced when mus ic ls 

deep ly listened to , creat ing a bas is for work 

with the sensori l y hand icapped. (Bonny, 1986, 

p . 4-5) 

Mus ic therapy Is a broad f ie lo; It encompasses a 
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very wide range of divers i f ied approaches that ma y be 

app l ied as indicated by the needs of spec.fie client 

popu lations. Such client popu la tions lnc : ude the 

fo l lowing: menta ll y re tarded ch il dren anc adul ts, 

handicapped ch ll aren ana adul ts <ollnd . oeaf, speech 

a :sorders, motor disabi 1 iti es ) , a lcoho! :c and chem ica i 

ae?endents. geriatric c l ient s . behaviora : '. y disordered 

ch : l aren and adu l ts, and ch i l dren ano acv: ts unoergolng 

psychotherapeutic treatment {M iche l, 1976 ) . Issues of 

re ievancy to the des ignated top ic , ch i la:-en of divorce, 

indicate that further d iscuss i on be I iu. i ~ed to music 

therapy applications In psychotherapeut ic treatment. 

At the risk of oversimp li fication. one might 

separate mus ic therapy s itua t i ons into th~ee bas ic 

categories: (a) mus ic Is present as bac~g~ound In t he 

environment , <b> mus ic Is active ly ll s te~ed t o, and <c) 

music is created. 

Mus ic As Backgrouna 

Mus ic as an e lement of the backgro~~a can be a ve ry 

p01,,,1erful force. Rudo lph Dre ikurs (c itec · n Oaklander , 

1978> discusses the benef icia l effects o: mus ic on 

severa l psychotic ch il dren: 

Us ing music brough t resu l ts in cases where other 
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appro2ches had fa il ed . It seems th2t the p ieasant 

exper ; ence with mus ic, oft en mer e ly In the 

backg~ound , s t imul at es part ic ipat i on, per~ '. :s an 

Increase in the chil d' s att enti on span . anc r a ises 

h ' s frustrati on tole rance . Ext erna l anc i r:erna l 

t ens:ons d isappear , as r,ea ! l ty becomes mo:-e pleasant 

anc Jess t hreaten!ng. The demands for par~ lc ipatlon 

a re so subtl e that they are not r esentea or def lea . 

(pp . 201 - 202) 

Mus ic and Act i ve Listenlno 

Recreat iona l Music Therapy 

The second category, which involves ac t ive ly 

l is t ening to mus ic , pr esents pot entia l l y un li~: : ed 

poss ib ili t i es f or therapeutic work . Wi th in th!s category 

l ies a re~ :m o: r ecreat iona i act ivi ti es, parc icy iar ly 

usefu l in he lping c l l ent s to achi eve the fo l 101 • .- : ;,g: 

1 . Learning and r e 1 earn l ng of con st r ue tl ve 

soci a l lza tl on s k i ll s 

2. Play therapy . or lear ning how to exper ience 

pleasur e 

3 . Cons truct i ve use of l e i sure t ime 

4. Compet itive games , or learn ing to cope wi th 

competiti on and conf li c t 
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<P lach , 1980 , p. 61) 

An exce ll ent ~esource for deve lop ing recreatlona i 

mus ic therapy ac : !vi tles is The Mus ic Therapy Sourceooo~ 

<Schu lberg, 198:). Inc luded are act lvlti es such as: 

Mus ica l Bingo , M~s:ca l Crosswords, Mus ica l J igsaw Puzz ie , 

Name That Tune, oean Bag Toss and Mus ica l Charades. 

Mus ic Sombi ned ~ ~ h Add itiona l Express · ve Med ia 

A second groJp of mus ic therapy resources which may 

invo lve act Jve ly : is t eni ng to music are those wh ich 

comb ine mus ic wi tn other expressive therap ies <art, 

drama, wr it ing, poetry, movement, e t c.) to address 

issues, to s timu : ate the creat ive exper ience, and/or to 

aid in the oeve lop~ent of group process stages. Examp les 

of s uch techniq-ves include the fo ll ow ing CPlach , 1980) : 

Ca) s imu l taneous appl icat ion of med ia and mus ic . <b> use 

of mus ic pr ior tc the app li cat ion of secondary med ium< s ) . 

and Cc ) use of secondary med iumCs) pr ior to the 

app li cati on of m~slc . Numerous exampl es of the 

t echni ques descr ioed above are provi ded in mus ic ther apy 

resource books c? : ach, 1980 ; Schul berg, 1981>. 

Act ive Llst enlno =nd Verbal Di scuss ion 

A very wlde iy used technique is tha t of lyric 

di scuss ion. Th is method Involves li s t ening to the lyri cs 
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of a song that has been chosen on the bas is of I ts 

content , f ol l owed by a verbal discuss ion of the thoughts 

ana emotions lt evoked in cl lents . <Schulberg, 1981; 

Plach, 1980> 

Similarly , Instrumental music of var ious moods and 

s t yles may be played , fo il oweo by discussio~ of persona l 

react ions. 

Gui ded Imagery and Mus lc 

Bonny (1973) aeve l ~ped the technique of Guidea 

Imagery and Music. Thi s method uses mus ic and re laxation 

to fac ilita te an "Alterec St ate of Consci ousness . ~ In 

thi s s t ate of he igh tenec awareness, mus ic is t hought to 

generat e greater l evel s o: emot iona l i ntens i ty ana dep th . 

The me l odi es, ha rmoni es and rhythms may t ake on meanings 

to cli ents . This exper ience may pr ovide greater Ins i ght 

into the se lf , broaden one ' s perspect ive, produce a 

he ightened sense of empa thy , un ity , and a sense of the 

d iv ine . (Bonny & Savary, 1973) 

This exper ience cons is t s of a warm-up, the 

Introspective exper ience, reor ientation or "coming out " 

of the exper ience, and group shar ing. There are four 

basic variations of Gui ded Imagery and Music <Bonny , 

1973): <a> gu ideo verba '. imagery and recorded mus ic ; 
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Cb> gu ldea verba l imagery ana i ·ve, improv isea mus ic: 

cc> music wi th no verba l imagery :the imagery ls 

s timulated through the mus ic a lone) ; and (d) music wi th 

no verba l imagery, trave ler anc g-... ide <c l i ent works wit h 

a nondirect ive, supportive gui de ; . 

Crea tlno M ... s l c 

Ana lyt ica l Music Therapy 

Valuab le resources for psychotherapeutic work with 

c l ients are provided by a group o: techniques known as 

"analytical " music therapy techni ques <Priest ley, 1975) . 

These techni ques Involve the creat ion of music or sound 

by the c li ent and/ or therap ist us i ng musica l i nstruments. 

Some of the avai lab le examp les of ana lytica l mus ic 

therapy techni ques are: 

! . Group and ina ivi dua l lmp:-cvisations (open or on 

a part icular theme, emc~l on, etc. > 

2 . Mus ica l role-p laying: The "sounds" of 

conf l ic t i ng fee lings are played, or t he ro le of 

another person In the c l ient ' s l ife Is "p layed" 

by the c l ient through creating sounds. The 

c l lent may play out both s ides of a re lationsh ip 

or in terna l conf l ict, or the therap ist/ group may 

play one aspect, creat ing a dia logue between 
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c l ien t ana therap is t / group . 

3. Rea l ity Rehearsa l : The fee l !~gs s timul a ted by 

an imminent decision are expressed through 

Improvi sa ti on . 

Any idea, emotion , confl l ct, r e : a: : onshi p , e t c. may 

thus be expresseo through sound . creat. ~g an audible 

proj ect ion of the in terna l worl d of tt.e c l ient . The 

so~nd improvi sati ons may be taped anc p '. ayeo Dack t o the 

~!i ent if des i r ed. 

Crea ti na Mus ic Comb ined wi th Add it lona : Express ive Media 

This group of t echni ques i ncl udes exerc ises 

requi r ing c l ients to <a> use sound exp::-essi ons in 

r esponse to ot her s t imu li , or Cb> use s oJnd express ions 

to stimu late other cr eat ive express io~s. Examples 

Inc lude: <a) Cli ent s use Ins t r uments ~~ express the ir 

react ions to p ictures, s t or ies, poetry . e tc .; Cb) c li ents 

use i ns t ruments to accompany a group me:::tber ' s verbal 

sharing, creating "audib le empathy " CMo::- eno , 1984); and 

Cc> c l lents create mus l c for other gro-.? members to 

r espond to through art, movement , poet, ~. e tc . Als o 

inc luded In thi s ca t egory ar e songwr lt::ig activi t ies 

c Schmidt , 1983 > . 

It Is obvious that the f l e ld of m~s lc therapy offers 
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a wide var ie ty of approaches that may be of use to 

psychot herapists. Cl lnlca l research Ind ica tes tha t many 

of the te~hnlques d iscussed above have been effective 

too ls in psychotherapeutic work . 
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SECTION I I 

MUSIC THERAPY ACTIVITIES 



Lyr ic Discussion 

Lyric discussion is a t echnique that uses song 

lyrics to evoke thoughts, fee l ings or reactions 

concerning an issue wh ich ls of particular relevance to 

group participants. i t may be advantageous to present 

the lyrics in typewr i tten form for reference purposes; It 

is frequently difficu l t to understand al 1 of the lyrics 

wh il e l ist ening for the first time. 

In its most bas ic form, this technique ls used as a 

simple stimu lus for veroal discussion . Session #1 

provides an example of a plan for such a sess ion. When 

used wi th step number five (optional), It I l lustrates the 

use of the word ana lys is technique combined with another 

expressive therapy tom, wr i ting. 

In addition to wr i t ing , iyr lc discuss ion may be 

combined with other expressive therap ies such as poetry, 

movement, art and visua l izat ion to create any number of 

poss ib i l i t ies for group experience. Session #2 l s an 

examp le of such a comb ination. Th is session begins with 

a drawing exercise, t hen Incorporates mus ic, 

visualization , and veroal discussion. 

62 



SESSION 1 1 

ACTIVITY : Lyr l c Discussion-- "Your Mother and I"* 

MATERIALS: Tape recorder and musical selection 
Lyric sheets 

GOALS: 
1. 

2. 

3. 

Paper and pencils 

Facllitate group Interaction and development of 
group cohesiveness through sharing of emotions 
and experiences. 

Facilitate the emergence of issues specifically 
relevant to children of divorce: guilt and 
self-blame, reunification fantasies, loss of the 
family unit, redefin i tion of family. 

Encourage communicat i on of feelings and needs to 
fami I y members . 

PROCEDURE: 
1. The facilitator may introduce the activity with 

a statement such as, •1 am going to play a song 
for you. In this song, you will hear a father 
tel ling his children about his p lans to separate 
from their mother. I would like for you to 
listen carefully and to notice any fee l ings, 
thoughts or reactions you experience while 
listen ing. After l istening to the song, there 
will be an opportun i ty for you to share your 
reactions with the group.• 

2. The musical selection Is played, followed by a 
group d iscussion. The facilitator may ask 
questions such as the following: 

"What thoughts and/or feel l ngs were you aware of 
as you listened to the song? • 

"Were you aware of any reactions In your body?'' 

3. The lyric sheets are passed out. The group Is 
asked to listen to the song a second time, 
reading along silent l y. 

4. The group members are asked to circle the 
llneCs) that are most meaningful to them 
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lndlvldually. Group members are asked to 
share their choices with the group. Group 
Interaction and/or personal work may fol low. 

The fac il itator may Initiate other questions If 
relevant to the discussion, such as: 

"How were you told of your parents ' plans to 
separate? What was your reaction <surprise, 
relief, etc.>?" 

"Have either of your parents ever Implied that 
you or the other parent were responsible for the 
fa! lure of their marriage? If this did happen, 
how do you think you would react? 

"Describe any actions by your parents that made 
you imagine they might get back together. Do 
you think that children can nrlng their parents 
back together?" 

When discussing these issues, the facilitator 
can help the group to clarify that the fa il ure 
of a marriage ls the respons ibil ity of the 
adults involved; although ch i ldren and their 
behavior can be the subj ect of parental 
arguments, they are not powerful enough either 
to destroy or repair a marriage. Children can 
be encouraged to ask parents to refrain from 
blaming/criticizing each other in their 
interactions with the ch il dren. Children can be 
encouraged to ask for more cons is t ent and/or 
more satisfactory arrangement s for time spent 
with the noncustodial parent , etc. 

5. The group session may be brought to a close at 
this point or the fol lowing activity may be 
added. The group members are asked to write a 
message to each of their parents, express ing any 
thought, emot ion or request. These are then 
shared with the group . The group members may or 
may not choose to actually share these messages 
with their parents. 

*"Your Mother and I, • recorded by Loudon Wainwrigh t III 
on Demon Records. 
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YOUR MOTHER AND I 

Your mother and I are living apart 
1 know that seems stupid but we weren/ t very smart 
You' ll s tay with her, I ' l l vl s it you 
At Chr istmas, on weekend, in the summert ime too 

Your mother and I are not get t ing along 
Somehow, somewhere, something went wrong 
Ever yth i ng changes, time takes Its to l I 
Your fo lks fe l l ln love, love ' s a very deep hole 

Your mother and 1 wi II do al I we can do 
To work th is th i ng out and to take care of you 
Famili es ge t broken, I know It ' s a shame 
It ' s nooody ' s fault though ana you ' re not t o blame 

Your mother and I are both fee l Ing bad 
But th ings will get better, they won ' t s t ay this sad 
Ana I hope when you grow up, one day you ' I I see 
Your parents are peop le tha t ' s a ll we can be 

<Ouotea from Wa inwrigh t , 1986) 
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ACTiVITY : 

MATERIALS: 

GOALS: 
1. 

2. 

3. 

PROCEDURE : 
1. 

2 . 

3 . 

4. 

SESSION i! 2 

r.;ew At t 1 t ude 

Taped mus ica l se l ect ion "New Attitude ' • 
Co lored markers or crayons 
Paper 

Fac '.i i tate group Int erac t ion and deve lopne~t of 
cohes iveness through shari ng of emoti or.s end 
experi ences. 

Fac il l ta te ind lv idua l awareness of prese~: 
menta l/emotiona l s tate. 

Fae '. 1 i tat e awareness of oes i reo menta · : 
emo: lona l s t a t e and re lated changes i n 
a t ~: t ude, behavi or, and/or ext er na l even:s 
wh ich may be necessary to rea li ze this go: ! . 

Group members are asked to c lose their eyes and 
take a few moments to ge t i n touch with , ne i r 
present mental / emo t iona l s tate or "att i c oe. " 

Group members are asked to use li nes, sh~?es 
and forms to create a visua l r epr esenta: :~n on 
paper of th is "attitude . " Cli ents may be told 
t o exper ience the i r fee li ngs, and then w: ~hout 
think ing, s imp ly a l low these fee li ngs cc 'fl ow 
onto the paper " in their appropr iate shapes and 
co lors . I t may be he lpfu l to emphas ize t hat 
there Is no "correct " or ~incorrect " way :o do 
th s exerc ise; I t i s mer e l y an express lor. of an 
In t er na l experience . Al low 5-1 0 minutes :or 
th i s act ivi ty , encouraging s imp li c ity . 

Gro p members bri ef l y comment/ expla in the : ~ 
dra\Jings . 

The fac ilitator i nt roduces the li stening 
por ti on of the ac t i vity wi th a s t at ement SJch 
as. •we are go ing to li sten to a song in u:1 ich 
a woman s ings about her at titude. Altho~g.11 you 
have probably heard the song many times. p iease 
li s:en very careful1y to the words . Wha: i s 
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the message that the song conveys to you?• 

5. The mus ica: se lection is p layeo. Group members 
are askeo to share comments anc / or reactions. 

6. The mus ica : selection is playeo a second time. 
precedea b: an Introduc tion such as the 
fo l l ow ing: "As we I i s ten to the song a secono 
time, I wou id like for you to close your eyes 
ana visua '.i ze yourse l f. Imag ine that the song 
is about yo~, persona lly . As you li sten to the 
words, see the Image of yourse l f ref lec t the 
message of ~he song. You may see changes In 
your face. oody, clothing, movements , fee l ings, 
or surrounc:ngs. Let yourse l f experi ence a 
"new att l tuae• in some way. Let this be an 
en j oyaol e. relaxing experience, as the mus ic 
carr ies yo .... " Group members may choose to l le 
down dur ing the v is ualization. The faci li tator 
may do a warm-up relaxation exerci se first if 
necessary. The fac ilitator may continue to 
provide ve~oa l suggestions during the song if 
addltiona : structure appears to be necessary . 

7 . Group memoers share the i r visualizat ion 
exper iences . The facl l itator may encourage 
group ana/o~ lndlviaua l discuss ion wi th 
questions s ~ch as: 

"What d i fferences and s imil arit ies are there 
between the at titude you were aware of at the 
beginning o~ this sess ion ano your ' new 
att i tude ' ?· 

"Wha t ext er na l changes In your life would he l p 
you to have the ' new att i tude ' represented In 
your visva. lzat lon?' Are these rea l istic 
possibilit ies?" 

"What ln(e:ila l changes 1,,1oulc he lp you to have 
the ' new attitude ' that you Imagined? " 

*"New Att i tude,· reco:ded by Patti LaBe ll e on MCA 
Records. 
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NEW ATIITUDE 

Running high, running low 
I was running Into overload 
It was ext reme 

I took It so high, so low 
There was no where to go 
Like a bad dream 

Somehow the wires were crossed 
The tables were turned 
Never knew I had 
Such a lesson to learn 

I1m feel ing good from my head to my shoes 
Know where I ' m going and I know what to do 
I tidied up my point of view 
J1ve got a new attitude 

I ' m ln control, my worries are few 
Plus I have love like I never knew 
Ooh ooh ooh ooh ooh 
I've got a new at t itude 

I 1m wear Ing a new dress, new hat, 
Brand new Ideas, as a matter of fact, 
I ' ve changed for good 

It must have been the cool ni ght, new moon, 
Slight change, can ' t figure out 
Why 1 feel l ike I do 

Somehow the wires were crossed, 
The tables were turned 
I never knew I had 
Such a lesson to learn 

I 1m fee 11 ng good from my head to my shoes 
Know where I 'm going and I know what to do 
I tidied up my point of view 
I 1 ve got a new attitude . 
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l ' m In contro l , my worries are few 
Plus I ' ve got love like I never kne~ 
Ooh ooh ooh ooh ooh 
I ' ve got a new att itude 

Somehow the wires were crossed, 
The tables were turned 
Never knew I had 
Such a lesson to learn. 

I ' m fee l ing good from my head tom} shoes 
Know where I ' m going and 1 know whc~ to do 
I tidied up my point of view 
I ' ve got a new att i tude 

I ' m In control, my worries are few 
Cause I ' ve got love like J never kne~ 
Oooh ooh ooh ooh ooh 
I ' ve got a new attitude 

<Quot ed from LaBe l le , 1983 > 
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The fo l lowing songs may provide appropri ate mater ia l 

for t he deve lopment of add i tional sess ions CPlach, 1980 ) : 

"Pen In Hand," recorded by Bobby Go ldsboro . United 
Ar ti s t s Records 

~Daddy' s Little Man, " recorde·d by Mac Davis, Co lumb ia 
Recor ds 

"Aut umn of My Life," recorded by Bobby Go lasDoro, United 
Ar ti s t s Records 

"Never Was A Day, 11 recorded by The 5th Dimens ion, Be l I 
Recor ds 

"Changes, " recorded by Ol ivia Newton-John . MCA Records 

"You' d Bet te r Sit Down Kids, " recorded by Sonny and Cher, 
Kapp Records 
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Ana lyt ica l Mus : c Therapy 

In Sessions #l and #2, mvs ic was used as a s timu ius 

to evoke thought s and emot lo:-: s. In Sess ions #3 and #4, 

music or sound is used as a ve~icl e for the expression of 

thoughts ano emotions of the ~~oup partic ipants. These 

sess ions prov !de exampl es of : ~e use of ana lytica l mus ic 

therapy techn iques. These te:~ni ques are often 

part icu lar ly ef fective with c: · ents who have dif f iculty 

expressing themse l ves veroa J; y . They a l so emphasize the 

Importance of a ttentive ll ste~l ng. Ana lytical mus ic 

therapy approaches provide ur. : que opportun iti es for the 

Individual and the group to ir. :eract, creat ing 

exper iences and cornmunlcat !o~ at nonordlnary leve ls . 

Such experiences often generc: e new perspectives and 

fac i ll tate increaseo ins ight. 

As with the pre vious tec~ilques, these various 

"sound improvi sat ions " may a ' sc be used In combination 

wi th other expressive therapy : echn iques. For exam? le, 

group members may be askeo tc express in a draw ing the 

fee l ings conveyed to them th~oJ gh another person' s 

musica l express ion. One ha l f of t he group may be asked 

to move in response to an im?~Jvisation by the other ha l f 

of the group. Group members wcY be asked to "accompany " 
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a persor. ' s verba l expression using musica l instruments. 

The poss ibil itl es are un li mited. 
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SESSION #3 

ACTIVITY: Group and Individual musical improvisat ion 

MATERIALS: Assorted rhythm and wind Instruments 

GOALS: 
1 . 

2. 

Fac ili tate the awareness and verba l/nonveroe l 
expression of emotions. 

Facl l l tate group interaction and the deve io?ment 
of gr oup cohesiveness. 

PROCEDURE: 
1. The mus ica l l nstruments are p laced In the 

of a c i rcle made by seated group members. 
group Is Invited to exper iment wi th the 
Instruments by hitting and/or b low ing to 
different sounds. Each group member is 
encouraged to try severa l instruments. 

2. Each group member is asked to choose an 
inst rument for a group Improvisation. 

center 
The 

c:-ea te 

3. The fac i l itator may Introduce the activ ity ~Ith 
a s t atement such as, 

' Each week we meet and communicate wi : , 
each other by us ing our voices to make 
sounds or words. These words convey 
messages. Today, we are going to 
communicate with each other by us ing 
Instruments to create sounds. • 

4. The fac i litator begins the Improv isat ion br 
p l aying an instrument. The group members c.:e 
asked to Joi n In the Improvisation one at a 
t ime. They may part ic ipate in the or der ir. 
wh ich they are seat ed In the ci r c le, or whe~ever 
they fee l ready. They are asked to li s t e~ very 
car efully to the sounds made by the gr oup. 

5. The gr oup improv isat ion ls fo ll owed by a 
discussion of the experience . The faci litc:or 
may ask questi ons s~ch as: 

"'-'hat did you experience as you played? " 
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"How did our improvisation change as l t 
evolved? " 

"What did you notice about the roles each of us 
assumed during the improvisation?" 

"Are you aware of any sim il ari ti es or 
d i fferences in the roles we took dur ing the 
improvisation as compared to the ro les we 
each norma lly take in our group Interac t ions? " 

The discussion may provide Ins ights as t o which 
of the group members chose a leading ro le, a 
dominati ng ro le, a passive ro le, an inactive 
role, a conf li cting role, e tc. 

6. The group is asked to create a group 
improvisation conveying a part icu lar emotion . 
Group members suggest different emotions such as 
sadness, anger, confusion, happ iness, e tc. which 
form the oas is for improv isations . 

7 . The group members are asked to choose 
i nstrument s and to use them to convey to the 
group their fee lings about life at the present 
time. Dur ing each individua l' s "so lo" 
improv isat ion, the other group members are 
asked to li s ten to the sounds very carefully to 
hear the message be i ng conveyed. Af t er each 
"so lo, " the gr oup responds with its 
interpre tation of what was expressed. The 
soloist does not respond verba ll y until a l l 
group members have g i ven the i r reacti ons. The 
soloi s t then exp lains veroally t he message of 
the Improv isation . The facilita t or may respond 
with Intervent ions at the group or Individual 
l eve l . 
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SESSION 14 

ACTIVITY: Famlly Sounds 

MATERIALS : Assorted rhythm and wind instruments 
Tape recorder ana b l ank tape <optional) 

GOALS: 
1. 

2. 

3. 

4. 

Facilitate the awareness and verbal / nonverba l 
expression of emotions. 

Facilitate group Interaction and the deve lopment 
of group cohes iveness. 

Faci l itate Insight in to farnl l lal roles In both 
parental househo lds. 

Faci lltate the acceptance of paren tal 
separation/ divorce and the redefinition of the 
family . 

PROCEDURE: 
1. The musical instruments are placed In the center 

of the circle made by seated group members. 
Group members are asKed to experiment with the 
Instruments by hitt i ng and/or b lowing to create 
di fferent sounds . They are encouraged to 
experiment with severa l d if ferent Instruments. 

2. A group member is asKed to choose a part! cu I ar 
instrument to represent "Mom.• The person then 
chooses someone to p l ay this Instrument, 
demonstrating to them the exact sound, 
in tensity, rhythm, etc. to use as a 
representation of •Mom. " 

3. The group member then chooses Instruments to 
represent each of the other members of the 
mother ' s househo ld, demonstrating the des i red 
sounds and assigning them to group members. 

4. The group member chooses an instrument for se lf­
representat ion. 

5. Al I of the group members who have been ass igned 
instruments play a t the same time, creat ing a 
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"sound"representatlon of the person' s fam i ly. 
The group member may Ins t r uc t the Individual 
p layers to change their sounds In various ways 
<sounds, vo lume, etc.) unt! I the representation 
i s consider ed satisfactory . 

6. <Optional) The musica l represen t at ion ls 
recorded, then played back to t he group. After 
1 lstenlng to the record ing, the fac ilitator asks 
the indiv idual and the group for any thoughts, 
emot ions , or other react ions to the exercise. 

7. If the exerc ise ls not recorded, the group 
d iscussion shou ld i mmed ia t e l y fo ll ow the 
exercise. 

8. The exerc ise ls repea t ed unt i l each group member 
has had a turn. 

9. The exerc ise may be repea t ed wi th the paterna l 
household as the focus. Thi s may be most 
effective if used as the basis for a separate 
session, depending upon the time availab le and 
the attent ion span of the g~oup parti cipants . 
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Gul aea Image; y ana Mus ic 

Guidea imager y and mus ic is a techni qve deve lopeo by 

He ie~ Bonny <1973>. Ther e ar e many variat ions of this 

tec~- . que avai Jan ie, some provi d lng a gree t oea l of 

s;: v;~ urea verba i gui dance over a oac gro~~c of music, 

o:~e~s re lying on the m~slc a lone for s~r~c;Jre . The 

fo:: o~lng exercise i s an examp le of the use of a s pec i fic 

the=e . the •s~fe place , • as a bas is for a vi sua l ization 

exerc: se, with a r e laxi ng mus ica l accompa~l~ent . The 

bac ;:ound mus ic ls useo wi th the intent ior. of 

fac : : ! tating a r e laxed mooo, enhanc ing the visuali zed 

peace:u l sett ing, and provid ing a nonlntrus : ve struc t ure 

fc~ :ne exper lence. 
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SESSlON #5 

ACTIVIT~: Sife Place cGu!ded Imagery ana Mus ic > 

MATERIALS: :-oped mL.s i ca l se lec ti on "Spectrum' Jt 
:'ape reco,aer 

G:::JALS : 
ne~e lop stres5 reduc~ lon t echn iqJes. 

2 . Jeve lop cop ing mechan isms for oea l i ng ~ -· a 
c~5ot ic and/ or chang ing environment . 

3 . Fa: . l it at e group Interac t ion ano the oe.e opment 
o: group cohesiveness. 

PROCEDURE:. : 
1. Warm- up: It is advi sab le to beg in a Q\,. : ced 

magery exerc ise with a short physlca. / ~e - ta l 
~a: ~-up. Th is ls part icul ar ly he lpf ul ~~en 
worKing with a group that Is unfamil iar ~.th 
gu laed imagery and re laxati on t echniques . 

Booy stretches wh ich s lowly move from ~r.e neck 
ana shou lde r area to t he arms, torso , a~c legs 
provide re lease from mus:ular t ens ion , se:ti ng 
the mood f or mental re laxa t ion. 

A s~ort br ea thing exerc ise fo l lows the P~ t s !ca l 
wa:m-up. Group memoer s are askeo t o c :~: e the i r 
eyes and to inha le s l ow ly through the r.cs e unti l 
tne chest has fully expandea . The orea: ~ i s 
gen: l y he ld for a fe\J seconds, then s l OI-· · : 
re leased through the mouth . Th !s is re?e= t ed 
tr.~ee t imes. Th is may be performec wh l : e seateo 
o: wh il e lying on the back . 

'- • :-ne fac ili tator asks the gr oup members tc r emain 
! y:~g aown on the i r backs wi th the ir eye~ 
c : csed. The mus · c beg ins . The fac i ll t~:~~ 
S?e6<S in a qui e t tone of voice with fre~went 
pa~ses, gui d ing the group members to a •s~fe 
p:a:e " within the Imag inati on . The nat-:e of 
~he "safe place " shoul a exc lus ive ly be : :-:: 
cr ea t ion of each indivi dual ; the voca i ~-.dance 
s~o~l a provioe some structure wh il e re~~-~ ing 
fa:r l y nonspec ific In content . 
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The fo il o~ . ~g Is an examp le: 

"As yoL. : :s:en to the mus ic . Imag ine that you 
are wa l~ : .. ~ in a very bea~t ifu! sett ing . As ye_ 
wa lk , YOL ~ecorne aware of the entrance to a pa:~ 
before yo_ :n the d i s tance. As yoL approach : r. e 
path . yo'- :-ea l i:e that it i s a path tha: has 
been crec:ec especia l ly for yo~. : t :s the pc:r. 
t o your ve:- y own comp lete ly sa~e p: ace; a p: a:e 
in wh lcr Y~- can fee l tota l :y peace~ul , tot al ,y 
r e laxed . :~:a l ly safe. Yov oeg li. to wal a long 
the patr . e;;~oy:ng the bea:.ity ....,hich s:Jrrounas 
you . Yov ~o:l ce the col ors a:-ouna you . the 
saunas . 2.:-.:: the srnel Is . l,s you 1../c ; , yoL. fee i 
more anc ~::r e re laxed , more and more peacefu l . 
Soon yoL oe::ome aware that you are approach ing 
your aes::~ ition. Ahead l les the end of the 
path ana a c learing wh ich i s your ver y own p ;ace 
of safet y. When you are ready , enter your sof e 
place. He:-e , there Is on l y peace and calm; 
there l s no:hlng tha t can disturb you or harm 
you. Yo~ ~~Y f i nd tha t you are a lone, or that 
other peop ' e or anima ls are with you . ~et 
yourse i f ce comp lete l y re laxed , ar. c enjoy your 
"safe p iace. ~ wl 11 l e t you know when It i s 
time to re: ~rn. <A l 101.1 f ive toter. minut es). 

1n a fe~ ~.nut es . It ...,I l I be time co leave your 
s afe p'ace. Although you wll: be leav ing, yo~ 
rea l i ze ere: I t wl l I be easy to ca~ry oac witr. 
you the e>;?er lence of ca:rr. anc safety chat you 
are no1.1 e::~·oylng . <Allo1.1 t ....,o to thr ee minutes ) . 

I t is noi.· rime to beg ln your ·ou::-ney bact.:. . Say 
9000-oye : c your "safe p lace, " out know that ~ 

wi ll be :~e~e whenever you choose co retur n. A~ 
you beg!r ~oL.r wa lk a l ong the pa~r. oac'<, yo_, a:-e 
aware tr.a: you fee l compl e te h• ca i rr, ana r e la>-.e:J. 
<A l low or.e- :-:-,inute). When you are reacy , yo.., rr.c~ 
become awc~e once again of your presence here '.~ 
th is roar. .. <Pause> When you are reaay , you me: 
open you: eyes. 

3 . Group mer..:,e=s are asked to shar e tne l r gJi aec 
imagery ex?eri ences . Optiono l : Group memoers 
may De as~eo to draw their "safe p ; ace ' wi th 
crayons o~ co lored mar~ers oe~ore s horing . 
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4. The facl lltator may bring up the Issue of the 
"safe place" In rea l lty. Dur ing separat ion and 
di vorce. there are usual ly many physical and 
emotiona l changes which occur. Group members 
may discuss issues such as the fo l lowing: 
'"wh i ch peop le, pl aces and/or s ituat ions i n your 
11 fe feel ' safe' to you?" 

"Which peop le, p laces, and/or situati ons in your 
life fee 1 ' unsafe ' to you?" 

"Are you aware of which qual i ties make a p l ace 
or person seem ' safe ' or ' unsafe ' for you?" 

"How can you he l p to create a ' safer ' 
environment for yo\J rse If? " 

*Spectrum Su i te, recordeo by Steve Halpern on So\Jnd Rx. 
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SECTION I I 

SELF-TEST FOR CREATIVE APPLICATION 



Re vl ew Section on Lyr ic Discussion 

1. Def l ne lyr ic discuss ion . 

2. Use the song "Your Mother and 1• (Sess ion #1) to 

design a new sess ion p lan that combi nes mus ic 

and a seconoary expr ess ive meaiu~ such as art, 

drama, or movement . 

3. What curren t songs cou ld be usec t o form the 

basis for add i ti ona l lyr ic d is cuss ion sess ions? 
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Review Secti on on Ana l ytical Musi c Therapy 

1. Define the following: 

group lmprovlsatlon 

indivi dua l improvisation 

reality rehearsa l 

audible empathy 

2. Design a session that combines ana lyti ca l music 

therapy techniques and art . 

3. HO\J woul d you use analytica l music ther apy 

t echn iques to help a ch ild who feels to~n 

between two parents? 
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, 

Review Sec~ ion on Guided Imaaery and Music 

1. Def i ne Guided Imagery and Music. 

2. Name the four variations of GIM. 

a> 

b) 

c> 

d ) 

3. Wh a t are the stages of a GIM sess ion? 

4. Crea: e ano ther GIM exe r c ise that woul d aacress an 

issue<s> of ch i ldren of divorce. 
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Eva luation of Instructional Guide 

Check Yes or No. 

1. Old the activ i ties presented in the guide 

Ca) use mus ic as a stimulus for group discussion and 
indlvi aua l therapy? 

Yes No 

Cb) use mus ic in con j unction with other expressive 
media to express ideas and emotions which formed 
the bas is for therapeutic work? 

Yes_ No_ 

Cc) use mus ic created by clients as a vehicle for 
the expression of Ideas and emotions? 

Yes_ No_ 

Place an X on the li ne to indicate how you feel. 

2. In your op in ion, how valuable was the mus ic therapy 
overv Jew? 

1--------------2------------3------------4------------5 
Of no Of Lit tle Not Valuab le Very 
Value Va lue Sure Va luab le 

3. How valuab le do you think music therapy techniques 
might be in work with children of parenta l divorce? 

1--------------2------------3------------4-------------5 
Of no Of Li ttl e Not Va luable Ver y 
Value Va lue Sure Va luab le 

4. How wou ld you rate the clarity of style in the 
presentation of activities? 

1--------------2------------3------------4-------------5 
Not Sli ghtly Not Clear Very 
Clear Clear Sur e Clear 
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5. How effective are the act ivities in tar geti ng issues 
r e levant to ch il dre r. of d ivorce? 

1--------------2------------3------------4-------------5 
Not Sl ight ly Not Effect i ve Very 
Effect ive Effective Sure Effective 

6. Ho~ va luab le was th!s gui de in prepar i ng you to 
Impl ement mus ic t herapy t ech niques? 

1--------------2------------3------------4-------------5 
Of No Of Li tt le Not Va luab le Very 
Va lue Va lue Sure Va luable 

7. Comments: 
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Jear 

: am writi ng to request your input co~:erning the 
enc losed inst r uctiona: gu ide. Piease t ake the t ime to 
review it and to answer t he accompany:ng eva luat ion 
questionna i re. Your feedback is ver y important ano wii l 
he lp to aeterml ne any changes maae t~ lmprove the gu ide. 

7nan~ you very much for your ass i s tance wi tn th i s 
proj ect. 

Kathy· Bearman 
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