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Abstract

Researching ethical decision-making, within an educational setting, shed light on
the importance of how each decision may influence an individual leader across
generations. “A leader’s system of values, or deeply held beliefs, is the ethical
framework from which a leader develops a vision, defines and shapes the change process
and takes action to make his or her vision a reality” (Vogel, 2012, p. 1). The researcher
sought to investigate the how and why of each decision to explore a possible gap between
one leader to another, based on age, experience, education, gender and/or race. When an
educational leader experienced a turbulent situation with a decision, these situations “tap
both the ethics of justice, critique, care, and the profession, as well as ... the emotional
context for [each] decision...by focusing on The Turbulence Theory” (Shapiro & Gross,
2013, p. xi). Shapiro and Gross (2013) established a similar study based on the Multiple
Ethical Paradigms: ethic of care, ethic of critique, ethic of justice, and ethic of profession,
which formed the foundation for the researcher’s study. This study also gathered data on
how a leader’s experience shaped current decision-making.

The total number of participants consisted of 45 educational leaders enrolled at a
Midwest university with a unique set of leadership characteristics. The 45 surveyed
participants consisted of 30 females and 15 male educational leaders with 12 of those
participants self-reported as Black and 33 self-reported as White. The participants
described in detail the thinking behind each decision. The researcher analyzed each
decision based on a specific ethical decision-making paradigm to seek a relationship to an

educational leader’s characteristic.



Results from the contingency table revealed a relationship between specific
characteristics based on a particular scenario. Recommendations for future studies
included investigation on each ethical paradigm and an individual educational leadership
characteristic and analysis on reasons ‘why’ each educational leader leaned on one

particular ethical paradigm over another.
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Chapter One: Introduction

Ethics played a unique role for educational leaders within the school setting and
linked one’s morals and values to decision making on a daily basis. “Today’s schools,
communities, and families are facing a changing world of complex and confusing values”
(Sockett, 2012, p. 27). Each violent act, no matter the geographical area, rural or
suburban, created an educational leader response within a specific level of turbulence
throughout the community or school. Previous researchers described Turbulence Theory
as “the ability to give educators an enhanced ability to calibrate the severity of the issue
at hand giving educational leader[s] the purpose of contextualizing a given problem as
[educators] construct strategies to move to less troubled waters” (Shapiro & Gross, 2013,
p. 9).
Background of the Study

This study developed from the researcher’s personal interest in school security.
Specifically, how education leaders made decisions during crises situations with little to
no time to reflect and react based on individual ethics. During the spring semester, 2014,
the researcher completed a course on Instructional Leadership in which the text, Ethical
Educational Leadership in Turbulent Times by Shapiro and Gross (2013) was a required
read. This book fostered an ongoing discussion among doctoral students related to
specific scenarios within an educational setting and the ethical decision-making paradigm
developed by the authors. The discussions often led to each student’s reflection of
personal moral experiences and backgrounds and throughout the course, the researcher
questioned a possible relationship between an individual’s personal characteristics and

educational decision-making.
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The focus of the study included four ethical decision-making paradigms; the focus
of a larger theory developed by Shapiro and Gross (2013). The study also investigated a
possible relationship between ethical decision-making during high turbulent situations
and possible reasons behind the decisions in each situation. The researcher believed
investigating the theory of ethical decision making in situations of high turbulence added
to the already expansive literature on educational leadership and ethical decision-making.
This particular study investigated a convenience sample of educational leaders and
identified a possible common ethic among leaders and similarities among educational
leadership characteristics and a specific ethical scenario supported by a specific ethical
paradigm.

Scenario One, “Ensuring Safety in School — Physically and Emotionally”
(Shapiro & Gross, 2013, pp. 77-79) described a tense situation at the beginning of the
school day where the principal was notified by a distraught teacher regarding a suicide
situation with a current teacher who was found dead in the back of the classroom. The
principal was caught mid-meeting and went through the proper steps of notifying staff,
students, and the community while addressing the emotions that came with a sensitive
situation like this one. The principal participated in these activities during school hours
while teaching and learning occurred in the building.

Scenario Two, “Protecting Young Children in Terrifying Times” (Shapiro &
Gross, 2013, pp. 64-66), described a high turbulent situation on the day of September 11
in New York. The incident occurred at a day care facility close by the World Trade
Center Towers where parents took children and headed to work before the mid-day

tragedy occurred. The day care supervisor handled the process of parents in shock,
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teachers who dismissed children to be with families, and children left at the daycare
because parents worked in the World Trade Center or were at jobs in need due to the
situation.

Scenario Three, “The Trouble with Joe: Joker or Terrorist” (Shapiro & Gross,
2013, p. 133-135) included a high school student who used technology and displayed
anger. The student struggled in the classroom and failed to meet grade requirements to
participate in an extracurricular activity. On his own time, the student created a web page
critical of the district policy, scolded the principal, and went as far as making a hit list
with a picture of a teacher and a target over the teacher’s face. The community viewed
the web page and although the student had consequences for his actions, fear remained
among the other students. The principal dealt with parents, the staff, and effective safety
measures.

Scenario Four “Lady, You Cannot Lay the Law Down to the Law!” (Shapiro &
Gross, 2013, pp. 71-72) presented a scenario inclusive of the following individuals and
behavior: an assistant principal, the school resource officer (SRO), and student fights. In
Buttonwood High School, while the principal was out at meetings, the assistant principal
received word of an intruder in the building. The intruder interacted with another
student, who was upset and bleeding before an administrator could get to the scene. The
leader in charge instructed the School Resource Officer (SRO) to keep the assaulted
student until she could take control of the situation. The assistant principal learned the
SRO let the student go and more fights broke out. The entire school participated in

several fights and the scene was chaotic.
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These scenarios all presented situations larger than just the classroom or the
school and required immediate decisions in a time of high crises with outcomes for the
entire community. The researcher believed each scenario plausible in a k-12 school
setting.

As ethical and legal issues increased, administrator, teacher, and counselor
professional responsibilities expanded beyond the traditional domains. “Using the
Multiple Ethical Paradigms of justice, critique, care and the profession, we anticipate that
educational leaders will be able to approach the inevitable conflicts with more
confidence, taking into account both emotions and reason” (Shapiro & Gross, 2013, p.
19). Previous research highlighted student’s ages 12 to 18 and noted 359,000 victims of
school violence, which included simple assaults, as well as serious violence such as
robbery, aggravated assaults, rape and sexual assault (Robers, Zhang, Truman, & Snyder,
2012, p. 4). The researcher was unable to find studies on Turbulence Theory, high
turbulence scenarios, the application of the ethical paradigm, and characteristics of an
educational leader who were also graduate students specifically related to gender, race,
years of experience and age.

Definition of Terms

Educational leaders need to support, activate, extract, and galvanize the moral

commitment that is in the vast majority of teachers. Most teachers want to make a

difference and they appreciate educational leaders who help them and their

colleagues achieve success in terrible circumstances. (Fullan, 2011, p. 4)

For the purpose of this study, educational leaders enrolled in a graduate program and

served in the role of a building/district administrator who made day-to-day decisions.
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Ethical Decision-Making Paradigm brought attention to ethics through dilemmas and
enlarged the focus portrayed in the area of ethics written by Shapiro and Gross (2013).
The purpose of the paradigm was to create a clearer message in a time of crisis. Shapiro
and Gross (2013) realized educational experiences were diverse and in an attempt to
answer and make important decisions, the ethics of care, critique, justice, and profession
were developed. “These ethics will be shown to be emanating from diverse traditions
and sometimes while emerging from different starting points, even collide with each
other” (Shapiro & Gross, 2013, p. 22).

“The ethic of care asks individuals to consider the consequences of their decisions
and actions” (Shapiro & Gross, 2013, p. 6). In the survey, the researcher operationalized
the ethic of care as a decision based on care, concern, and connection.

The ethic of critique has been discussed by a number of writers and activist who

are not convinced by the analytic and rational approach of the justice paradigm.

This ethic asks educators to deal with the difficult questions regarding the class,

race, gender, and other areas of difference. Not only do they force us to rethink

important concepts such as democracy but they also ask us to redefine and
reframe other concepts such as privilege, power, culture, language, and, in

particular, social justice. (Shapiro, 2013, p. 6)

In the survey, the researcher operationalized the ethic of critique as a decision based on
social class, race, and gender.

“It is essential to consider the current law, rights, and policies and how they
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should be applied, illuminating the ethic of justice” (Shapiro & Gross, 2013, p. 13). In
the survey, the researcher operationalized the ethic of justice as a decision based on law
and policy.
The ethic of the profession, places the student at the center of the decision-making
process. It also takes into account not only the standards of the profession by the
ethics of the community, the personal and professional codes of an educational
leader and the professional codes of a number of educational organizations.
(Shapiro & Stefkovich, 2005, p. 41)
In the survey, the researcher operationalized the ethic of the profession as a decision
based on community involvement and the expectation of one’s job title.
High turbulence, a level of extreme, “fear for the entire enterprise, possibility of large-
scale community demonstration, a feeling of crisis” (Shapiro & Gross, 2013, p. 18).
A safe school is a place where the business of education can be conducted in a
welcoming environment free of intimidation, violence, and fear. Such a setting
provides an educational climate that fosters a spirit of acceptance and cares for
every child. Itis a place free of bullying where behavior expectations are clearly
communicated, consistently enforced, and fairly applied. (Barton, 2009, p. 8)
“School violence is that which occurs in the school building or on school property, at
after-hours school-sponsored activities, or to a student or faculty member as he or she
commutes to or from school” (Vossekuil, Fein, Reddy, Borum, & Modzelski, 2002, p. 2).
“Turbulence Theory, therefore, gives us an enhanced ability to calibrate the severity of
the issue at hand. It further aids us in our attempt to contextualize a given problem as we

construct strategies to move to less troubled waters” (Shapiro & Gross, 2013, p. 9).
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Gross (2014) stated the importance of turbulence theory was that it be “successfully
applied as an aid in understanding and responding to challenges of ethical decision-
making in educational settings” (p. 246). The current literature expanded Turbulence
Theory past the original 4 levels of turbulence and detailed into three drivers of
turbulence; personality, cascading, and stability. The drivers of turbulence then dictate
the positive or negative impact on each situation (Gross, 2014).
Purpose of the Dissertation

The purpose of this study was to investigate the ethical decision-making paradigm
developed by Shapiro and Gross (2013) as an educational leader within a school setting.
More specifically, the study used scenarios to seek a possible relationship between an
educational leader’s ethical decision-making paradigm and an educational leader’s
characteristics, specifically: race, gender, years of experience, and age. Each research
participant read a brief scenario, completed a survey prompt, and selected one of the
following: ethic of care, ethic of profession, ethic of justice, or ethic of critique. The
researcher interviewed a convenience sample of research participants in the decision
making process after participation in the survey and reading the scenarios.
Rationale

Educators debated the topic of school security for many years due to the rise and
pressured opinions exposed in the media. The National Center for Injury Prevention and
Control (2010) noted situations associated with school security as bullying, school
shootings, and harmful acts towards students and teachers in an educational setting on
school property. These situations, supported by data, focused on the educational leader.

“Clearly, one’s position in an organization during turbulence is also a key variable and
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one that deserves examination from multiple perspectives” (Shapiro & Gross, 2013, p.
54).

Schools, media, and the surrounding community relied on the leadership in the
school to prevent school violence. Jones and Jones (2001) noted although many
preventative measures implemented change to create a safe school environment; school
administrators could not count on these procedures to completely rule out or prevent
school violence. Crisis response planning was essential to improving any school security
effort with the best planning beginning with prevention and awareness. Jones also noted
these security measures needed to approach the level of a correctional system; the
problem did not come with the facility.

Throughout the literature, some blamed others for a lack of responsibility to
prevent violent events in the future. Fox and Burstein (2010) believed serious acts of
violence by juveniles or young adults invariably raised difficult questions about
relationships. Many of the respected proactive measures included: training teachers to
recognize troubled students, counseling programs, students signing contracts to stop
violence and bullying, students wearing ribbons to pledge support in stopping violence
known as red ribbon week, or putting in surveillance and alarm systems (Fox & Burstein,
2010). The U.S. Department of Education continued to work with the U.S. Departments
of Justice, Health and Human Services, and Homeland Security to ensure schools
remained among the safest places in our communities and provided students the supports
needed to succeed (Missouri Department Elementary Secondary Education [MODESE],
2013). The researcher believed each educational leader applied a particular ethical

decision-making paradigm — unique to leadership characteristics. Shapiro and Gross
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(2013) developed four ethical decision-making paradigms: The ethic of justice, the ethic
of care, the ethic of the profession, and ethic of critique to serve as a lens to the unique
decisions during events of school turbulence.

Those of us attempting to approach educational leadership as a critical practice

must embrace the practice of being open to those who in fact have different

histories and trajectories — that is, different lived experiences and desires... our
participation of leadership in education must also question the nature of our
participation and our role in producing (or reproducing) a particular way of life.

(Scapp, 2003, pp. 99-100, 111)

The researcher agreed with Scapp; our ethical values and morals were at the heart
of educational leadership decision-making. When educational leaders understood
personal value, educational leaders reflected on a vision bigger than themselves and
inclusive of the students, staff, and community around them. In a recent educational
leadership study, Mette (2014) concluded,

by identifying individual strength among faculty members, and finding ways to

provide professional development to address individual weaknesses, leaders were

able to implement school improvement in the face of daunting accountability

standards, improve school climate, and improve student achievement. (2014, p.

13).

The researcher perceived education, as an occupation heavily reliant on
communication skills and relationships with others. Kaptein (2011) contended trust and
ethics related to trust served as key components of ethical behavior. When trying to

understand how educational leaders approached practice through an ethical lens, each
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leader had to believe decision-making was a social meaning-making activity and took
place within a unique context (Vivian-Byrne & Hunt, 2014). Depending on how the
situations presented themselves and what the individuals experienced, educational leaders
made judgments and perceived each experience differently. Brown, Sautter, Littvay,
Sautter, and Bearnes (2010) noted individual differences influenced ethical reasoning,
therefore decision making was perceived as more judgment than many recognized.
Hypotheses and Research Questions

Hypothesis 1. There is a relationship between gender and an educational leader’s
ethical decision-making paradigm.

Hypothesis 2. There is a relationship between race and an educational leader’s
ethical decision-making paradigm.

Hypothesis 3. There is a relationship between years of experience and an
educational leader’s ethical decision-making paradigm.

Hypothesis 4. There is a relationship between age and an educational leader’s
ethical decision-making paradigm.

RQ1. How do educational leaders perceive the ethic of justice when making
decisions during high turbulence?

RQ2. How do educational leaders perceive the ethic of critique when making
decisions during high turbulence?

RQ3. How do educational leaders perceive the ethic of care when making
decisions during high turbulence?

RQ4. How do educational leaders perceive the ethic of the profession when

making decisions during high turbulence?
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Research Setting

The researched Midwest university designed an educational program skilled in
communication and collaboration with diverse learners, community members, and
stakeholders (Researched University, 2015). The university offered over 55 certifications
and programs through a variety of formats and locations (Researched University, 2015,
para. 7). The participants in the study enrolled in graduate level coursework and planned
to earn either a Specialist in Educational Leadership (EdS) or a Doctorate in Educational
Leadership (EdD). All participants received information on the study specifically the
background of the study and purpose of the survey before each class meeting.
Limitations

The researcher’s use of a purposive convenience sample created a research
limitation. Although the researcher conducted a random sample from the total purposive
convenience sample of participants, some individuals might have self-selected not to
participate due to time and or topic of the study. Another limitation was the realization
survey participants may not share a first reaction or honest feeling when reasoning with
the situation and since the survey was online, not all possible participants may have had
computer access needed to participate in the survey. Fraenkel, Wallen, and Hyun (2000)
stated purposive sampling occurred when a researcher used a sample of individual
content, purposely, based on the mixed-method study objectives and knowledge of the
specific characteristics of the population studied. The researcher chose purposive
sampling from a non-representative group of the population but had the appropriate

information about the population to be a sample.
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Summary

Each research participant read a brief scenario, completed a survey promptly, and
selected one of the following: ethic of care, ethic of profession, ethic of justice, or ethic
of critique (Shapiro & Gross, 2013). The researcher interviewed a convenience sample
of survey respondents on the decision-making process, following the participant’s
participation in the survey. The researcher believed, based on these different
characteristics, when educational leaders encountered a turbulent situation, a particular
ethical decision-making paradigm existed, unigue to an individual’s leadership
characteristics.

This chapter included the researcher’s background, purpose, rationale, definitions,
hypotheses, research questions, and limitations. This study added to the already existing
body of knowledge on ethics and leadership in education and led to an increased
understanding of an educational leader’s ethical decision-making process during times of
high turbulence in a school setting. The literature review in Chapter Two considered the
history and research on ethics, ethical decision-making, educational leadership and high
turbulent situations while adding scenarios, examples, and a description of each ethic
type. Chapter Three included details of the purpose, research setting, participants, data
analysis, and procedures for data collection and analysis. Chapter Four included the
analysis for each hypothesis and research question along with participant demographics
compared to each ethical value. Lastly, the researcher discussed the results and noted

recommendations for future studies in Chapter Five.



ETHICAL DECISION-MAKING DURING HIGH TURBULENCE 13

Chapter Two: Literature Review

Introduction

Shapiro and Gross (2013), professors and co-workers at Temple University,
developed a theory of turbulence and ethics using scenarios within a graduate setting.
Gross’s Turbulence Theory and Shapiro’s Multiple Ethical Paradigms of justice, critique,
care, and the profession framed together authentic dilemmas. “Leadership is not a solitary
activity by definition. One is not a leader without followers, and so the ethical
framework that guides a leader’s decisions and actions always impact those who are
being led” (Vogel, 2012, p. 1). The researcher found great interest in why a leader may
react or decide differently when all educational leaders discussed similar high turbulent
situations. The ability to focus on The Multiple Ethical Paradigm when compared to
each educational leader’s characteristics allowed the researcher to seek a relationship
between the two distinct variables. For example, a young, White female, with little
experience in an educational leadership position, may have the ability to keep a high
turbulent situation calm when this individual used judgment and to lean on the ethic of
care to resolve the conflict and make decisions throughout a situation. In 2012, Furman
defined leadership as a means to connect theory and practice with the leader’s own
principles and ethics by the process of reflection on action. The researcher believed a
positive school culture reflected a school leader who practiced moral ethics. The
literature review included historical and current research on ethics, decision-making,

leadership, and turbulent situations.
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Ethics

“Educational leaders employ decision-making in their day-to-day processes and
practices, whether or not the decision-making is conducted with intentionality or follows
professional and personal codes of ethics” (Gardiner & Tenuto, 2015, p. 6). Ethics was
more than thinking how one might act in a situation; the current literature described
ethics as the action itself when encountering a situation. Donlevy and Walker (2011)
believed ethical formulas were mechanisms, which at best, caused people to avoid the
essential, distinctive, human pull of ethical behavior and at worst produced a
powerlessness in people to act with authentic independence within the sphere of human
freedom. “Scholars have noted that both the word ‘ethics’ and the term ‘morals,” which
are often used interchangeably, derive respectively from the Greek and Latin words for
‘customs’” (Marino, 2010, p. xi).

In an educational setting, the concepts of ethics were very common throughout
the daily routine. “Ethical leadership involves reflection on ethicality in a very conscious
way. Ethics pervades everything we do. As educational or public leaders we are in the
people business and ethics is embedded in that” (Donlevy & Walker, 2011, p. 10).
Cherkowski, Kutsyuruba, and Walker (2015) described the school leader as a moral agent
in that she or he served a master purpose or cause on behalf of numerous elements: the
students, parents, state, community and staff within the school. “School principals have
given attention to their own development of moral character, taken on the responsibility
of following the principles of ethics, committed to ethical care for others and have a sense
of stewardship of others” (Hester & Killian, 2011, p. 96). One has also suggested ethical

preparation and ongoing development necessitated a sustained attention to the complexity
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of the human interactions that made up the daily processes principals negotiated in work
(Starratt & Leeman, 2011). Ciulla (2014) generalized leadership ethics, which emerged
as a new and growing field of applied ethics. “The study of ethics generally consists of
examining questions about right, wrong, good, evil, virtue, duty, obligation, rights,
justice, fairness and responsibility in human relationships with each other” (Ciulla, 2014,
p. 4). Ethics is not about the way things are, what we say, what we intend but rather
ethics is about actions and attitudes, who we are, how we treat people, it is about the
choice and the room the law (Donlevy & Walker, 2011). The social and emotional
stresses on the role of a school were authentic based on the community needs. Duignan
(2007) related “Numerous examples of leaders deliberately taking actions that lack
ethical and moral content have led to a public culture of cynicism about leaders and
leadership” (p. 7). At the time of this study, the researcher experienced a growing public
demand for raising the ethical and moral bar for contemporary leaders. Duignan (2012)
interpreted, “leaders must become morally literate and able to intentionally develop their
moral compass to better able transform their values as pathways for appropriate actions”
(p. 77). The challenge comes to ethics and leadership when both are measured and
implanted, one must define what exactly moral and ethical virtues are. “The practice of
ethical leadership is a two-part process involving personal moral behavior and moral
influence” (Johnson, 2011, p. xxi). Kowalski and Lasley (2009) continued with this
mindset, “The kinds of knowledge in an ethical decision are acquired through life
experiences, professional training, and reflection, and provide a linkage and context
between the motivational bases and the specific values adopted by the individual” (p. 28).

In an educational setting, during a time of high turbulence people expect leaders to have
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the answers. Branson and Gross (2014) justified how leaders cannot offer control over
the chaotic situation; the leader can fill the need of the followers for stability by having
moral integrity. The researcher examined the concept of ethics being of value to most
citizens in an organization, but the process of taking those ethics and deciding in modern
society was complex. It was prominent to Gordon (2006), “educational opportunity and
academic achievement are directly tied to the social divisions associated with race,
ethnicity, gender, first language, and social class” (p. 25).

Ethic of critique. An individual’s critique perspective challenged morals, values
by questioning the line between what is just, and what educational leaders modified over
time to fit the norm. The ethic of critique was also identified as (Vogel, 2012) engrained
in research based on the critical theory which emphasized ethical behavior as one who
addressed inequities among individuals and groups, related to social class and other
factors which influenced one’s power and voice. Shapiro and Gross (2013) explained the
ethic of critique through action, “to allow one to redefine and reframe other concepts
such as privilege, power, culture, language and even justice itself” (p. 24).

The ethic of critique dealt with inconsistencies and raised difficult questions
through the evaluation of laws, rights and policies and the process to determine fairness.
“The ethic of critique, inherent in critical theory and critical pedagogy, is aimed at
awakening all of us to inequities in society and, in particular, to injustices within
education at all levels” (Shapiro & Gross, 2013, p. 26). The intention of this ethical
paradigm was to awaken the educational leader to the unstated values and bring
awareness to how one ensures morals. Over time based on the ethical paradigm and the

characteristics of experience, educational background, gender or race modified and/or
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corrupted over time. Shapiro and Gross (2013) generalized, “Instead of accepting the
decisions and values of those in authority, these scholars and activists challenge the status
quo by utilizing an ethic that deals with inconsistencies, formulates hard questions, and
debates and challenges issues” (p. 24). Taesung, Park, and Kolb (2014) distinguished
when a leader, operating from an ethic of critique, perceived law and policy as social
structures reinforcing inequities. Furthermore, the language and multiple meanings
derived from law and policy contributed to inequities and subjugated realities. The ethic
of critique forced school administrators to rethink, redefine, and reframe concepts such as
privilege, power, culture, and social justice. “Ethic of critique attempts to confront the
majority’s rationalizations that legitimize the existing power and the minority’s
conceptions that take it for granted” (Taesung et al., 2014, p. 302).

Ethic of care. While Freire believed educators and school leaders focused on the
deficits of students resulting in shortsightedness during decision-making (Goldstein,
1998), the current literature suggested people with high, as opposed to low, codependent
self-construal displayed an increase of fear for fairness in relation to others (Gollwitzer &
Bucklien, 2007). Teachers who prepared to adopt care ethics, required learning on the
type of caring relationship in which moral education occurred. The researcher perceived
care as the highest moral ideal.

Noddings (2002) developed a view of care in which neither a value for action nor
a benefit of action was necessary. “Instead a kind of relationship between two
individuals, the one caring and the one cared for” (Epley, 2015, p. 2) occurred. “Care
ethics highlights how we become increasingly able to relate within caring relationships —

through open-ended process-oriented experiences, such as modeling, practice, dialogue,
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and confirmation” (Noddings, 2002, p. 3). An ethic of care- a needs- and response-based
ethic — challenged many premises of traditional ethics and moral education. Noddings
(2005) likewise believed “the ethic of care has emphasized in living together, on creating,
maintaining and enhancing positive relations — not on decision making in moments of
high moral conflict, nor on justification” (p. 4). “The goal of the educational leader with
the ethic of care paradigm would be to integrate a sense of morality in the classroom to
serve as a bridge between the home and school connection” (Goralnik, Millenbah,
Nelson, & Thorp, 2012, p. 420). Owens and Ennis (2005) generalized the ethic of care
theoretical framework as being supported from several perspectives “researchers and
scholars from philosophy, developmental psychology, and education have contributed to
this body of knowledge” (p. 396).

Ethic of justice. When a law existed beyond a relationship between individuals,
the law became ethical in a justice sense. Murdoch (1970) was an Irish novelist and
philosopher, best known for novels about morality; Murdoch insisted:

Nothing in life is of any value except the attempt to be virtuous, then the

only thing which is of real importance in human life is the ability to

contact and respond to the other with justice and care and all that is

inseparable from virtue. (p. 87)

People experienced emotional reactions to situations before people engaged intellectually
in events and ideas. McCuen and Shah (2007) expanded on this idea, “Emotional
maturity must be accompanied by teaching cognitive subject matter if long-term learning
is to occur. Emotions influence the solution of ethical problems as they affect the

accuracy of an emotive response” (p. 44). “The perceptions and experience of time are
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among the most central aspects of how any group functions; when people differ in their
experience of time, tremendous communication and relationship problems typically
emerge” (p. 105). Justice is a central part of ethics and should be given due consideration
in our moral lives, but justice is not the only principle to consider in making ethical
decisions. “Nevertheless, justice is an expression of our mutual recognition of each
other’s basic dignity, and an acknowledgment that if we are to live together in an
interdependent community we must treat each other as equals” (Velasquez, M., Andre,
C., Shanks, SJ, & Meyer, M., 2014, para. 12). A leader who knows the community,
political ideas, and history of his or her surroundings is what an ethical justice focused
leader will lean on when a decision needs to be made. “A deliberate intervention that
requires the moral use of power,” was stated by Bogotch (2002, p. 140) when referenced
to the decision-making framework of structures in place within a school setting.

Ethic of the profession. To inform decision- making and to identify the best
interest of the student along with the personal moral values of the administrator was the
ethic of profession’s main purpose. Stefkovich (2006) believed there was a respect of
mutual acknowledgment between the students, teachers, and community having worth,
value, and dignity with a common interest, which was a focus on the essential nature of
the individual’s rights. Being thoughtful with the ethical decision- making and based on
the needs and interests of children was the core of the ethic of the profession (Shaprio &
Stefkovich, 2005). “The best interest of the student is the moral imperative of the
profession with the basic principle driving the profession paradigm” (Johnson, 2011, p.
23). Educators, who wish to be responsible for the practice of education, educational

leaders, must be equipped to take individual responsibility for thinking through
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defensible positions on difficult ethical questions. Shapiro and Stefkovich (2005)
integrated the ethic of profession based on an educational leader’s examination of his or
her own values and the ethical codes set forth by various professional organizations. In
conclusion, the best interest of the students should be foremost in determining the actions
taken by educational leaders. In the researcher’s perception, the ethics of profession
concentrated on an internalized concept of the moral obligation attached to the work or
turbulent situation, and not based on compulsion or external supervision.
Decision Making

The idea of ethical decision-making included the ethic of care, ethic of justice,
ethic of profession, and ethic of critique, which made up the Ethical Decision-Making
Paradigm and placed educational leaders in a mindset of reflection and purpose in any
given situation throughout the school day. Shaw (2011) stated a guide to help develop
possible options based on the details of the situation was the meaning of “moral
wisdom”. Decision-making and problem solving are unavoidable when given
information most of our thought process were instinctual before individuals took the time
to think logically through the process and the details associated with the turbulence of the
situation. Adair (2013) recalled “there are two aspects to the mind: the information it can
store in the memory, and what it can do. What we call technical or professional
knowledge usually involves both” (p. 3). Eyal, Berkovich, and Schwartz (2016)
generalized

decision-making as a profession is straightforward — the ‘right’ or best option is

clear. At other times, however, professional decision-making can require

navigating complex, dynamic circumstances, considering diverse constituencies,
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wrestling with conflicting ethical principles, and selecting from multiple options —

options that do not present a clear, optimal choice. (para. 6)

Johnson (2011) concluded, after examining many ethicists the most consistent theory of
moral imagination, defined as sensitivity to moral issues and options — was key to ethical
behavior and exclaimed moral reasoning and imagination work hand in hand in the
decision-making process.

The occupation of education relied heavily on communication skills and a
relationship with others. Kaptein (2011) described trust and ethics as closely related.
Decision-making occurred within the context and viewed as a social meaning-making
activity, and occurred within context (Vivian-Byrne & Hunt, 2014). When educational
leaders communicated, individuals judged and perceived the experience uniquely. “Some
moral issues create controversies simply because we do not bother to check the facts.
This first step is also among the most important and the most frequently overlooked”
(Velasquez et al., 2014, para. 3). Researchers stated individual differences influenced
ethical reasoning, therefore decision-making was more judgment than many recognized
(Brown et al., 2010). While Mohr and Wolfram (2010) suggested “stress and ethical
dilemmas tend to coexist in organizations as well as stressful situations are also likely to
present leaders with ethical dilemmas” (p. 170).

Depending on each educational leader, stress affected the ethical dilemma
differently. Selart (2010) explained “if negative effects of stress stem from its effects on
leader’s ability to recognize ethical dilemmas, collectively raising awareness or
reminding leaders about moral issues may alleviate negative effects of stress” (p. 31).

Hannah, Avolio, and May (2011) simply specified, “Certain qualities enable individuals
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to execute the decision-making process effectively” (p. 681). Certain morality within
one's leadership ability did motivate the building environment because the main purpose
of the qualities of the educational leader was to contribute towards a better understanding
of the ethical decision-making process by bearing in mind the role of the moral
experiences of the decision maker (Morales-Sanchez & Cabello-Medina, 2013).

Fishbein and Ajzen (2010) demanded the factors which influenced an educational
leader through the decision-making process was based on a theory and believed the
variables determined the educational leader’s intention of engaging in a specific act were
based on a leader’s personal theory of reason. The ‘Theory of Reasoned Action’ was a
framework, which identified the intentions as a good predictor of the act decided during
the decision-making process. Fishbein and Ajzen believed the moral motivation or
intention did not automatically lead to ethical behavior because the educational leader’s
decision may need certain resources for the execution of the decision. “We expect
mindfulness to affect not only the extent to which an individual acts ethically but also
their philosophical approach to ethical decision making. Ethical decisions can follow
ethical principles or focus on the likely outcomes of a decision” (May, Lu, Mencl, &
Huang, 2014, p. 657).

Cojuharenco, Shteynberg, Gelfand, and Schminke (2012) justified “One personal
disposition that holds the potential to greatly influence ethical decision making in group
contexts is self-construal” (p. 44). Hoyt, Price, and Emrick (2010) defined self-construal
as a way in which individuals viewed themselves in relation to others and consistently
predicted cognitive, affective, and behavioral differences among people. “Research into

the ethical failures of leaders is not new. Benefitting others beyond the self can also be a
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strong motivator of unethical behaviors” (Wiltermuth, 2011, p. 158). Russ, Van
Knippenberg, and Wisse (2010) believed the educational leadership role and social aspect
drew attention to the fact the leader serving the school contributed to unethical decision
making. “Conflicts between personal and professional values can interfere with ethical
decision making” (Ametrano, 2014, p. 154). The idea of ethical decision-making was the
ability to bring awareness to the components of the educational leader’s decision; this
deepened when one moved toward integration of personal values and professional ethics.
Mitchell and Yordy (2010) stated to ethics mentor, Gebler, “Most unethical behavior is
not done for personal gain; it is done to meet performance goals” (p. 43).

Additionally, decision-making was not one’s ‘ego’ who motivated unethical
implementation; the quick decision was an educational leader’s response to pressure.
“Basic research in decision making shows that preferences are highly affected by
normatively irrelevant factors such as the framing of the problem, the method of
elicitation and the context in which the decision is made” (Schurr, Ritov, Kareev, &
Avarhami, 2012, p. 679). Bazerman, Gino, Shiand, and Tsay (2011) proved decision-
making has been shown in numerous studies where a various individual, situations, and
organizational factors inhibited the ability to notice one was engaged in actions which
violated his or her own ethical standards. Alternately speaking, “People deviate from
their own professed moral standards because they fail to notice that their current behavior
violates those standards” (Schurr, Rodensky, & Erev, 2012, p. 661).

Begley (2010) proposed different types of personal and professional discretion
exercised by educational leaders in comparison to decision-making. Nieuwensteing et al.

(2015) stated, ““a theory which proposes the best way to make a difficult decision is to
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refrain from painstaking conscious deliberation and to let one’s conscious mind solve the
problem while one engages in more enjoyable activities” (p. 1). The theory above
claimed the presence of an unconscious form of thought, which had a much greater
information-processing capacity than a conscious thought.

Hoare (2012) debated, decision-makers should refrain when making grim
decisions, from conscious considerations or relying on unconscious minds. On this topic,
the literature on human judgment and decision-making offered a very bland perspective.
Explicitly, this literature showed educational leaders rapidly formed an opinion when
asked to make a judgment (Gigerenzer & Gassmaier, 2011). Kahneman (2011) stated
once people formed an opinion, people were unlikely to change the opinion, as people
will only tend to seek further evidence to support the opinion already formed and
committed to.

Not only do decisions come from an unconscious, judgmental state of being but
also many important decision outcomes involved health. The definition defined mental
health “as the state of well-being in which individuals realize their own potential, can
cope with the normal stresses of life, can work productively and fruitfully, and can make
a contribution to their community” (World Health Organization, 2014, p. 2).
Additionally, in a study among Swedish military officers, the association between
decision-making styles and stress proved related to distress not only after, but also before
a decision, which suggested a generally higher level of cortisol secretion (Salo &
Alwood, 2011). According to Dobbins and Han (2009), memory recall placed stress on

the human brain, the area of the brain associated with complex decision-making.
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Dobbins and Han further noted as the complexity of the decision-making process
increased, stress or fatigue resulted in major failures of memory judgment.

Reason and emotion were not separate and opposed, but rather integrated and
inseparable with reason described as dependent on emotion. Emotion assigned values to
things and individuals made reasoned decisions based on those values. Brooks (2011)
viewed decisions as value-based because values derived from one’s emotions, which led
to our choices. “Mental process that is inaccessible to consciousness organize our
thinking, shape our judgments, form our characters, and provides us with the skills we
need in order to thrive” (Brooks, 2011, p. xi). One’s brain is constantly making ethical
judgments that altered our conscious choices involved in the decision-making process.

Ethical decision-making is tricky in the context of when a challenging situation
occurred and the stress put on the subject throughout the decision- making process. Stress
in and of itself is not always helpful because the thought process and moral values are
positive or negative, productive or destructive, depending not only on the level of stress
but also on the type of stressor (Legget, Campbell-Evans, & Gray, 2014, p. 117).
Hollebeek and Haar (2012) found challenge stressors were positively perceived and
related to higher job fulfillment and performance, whereas burden stressors had a
negative outcome. Therefore, decision-making was likely to be challenging, hence a
positive effect, but also bring the educational leader closer to one’s internal ethical values
and judgments which a negative effect would occur (Hollebeek & Harr, 2012). “Perhaps
because of the significance, decisions can be demanding or even daunting for many
people. We often arrive at decisions quickly, subconsciously, without considering our

options — too often we give them too little thought” (Kourdi, 2011, p. 6). Leadership
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theory or the models for decision-making are not enough for educational leaders to make
decisions based on. “The preparation of school leaders requires overt connections and
bridging experiences between research and practice” (National Council for the
Accreditation of Teacher Education, 2011, p. 6).

Educational leaders have similar characteristic to business leaders. “Like leaders
in other organizations, the work of the educational leader is defined by decision making.
The decisions educational leaders are called on to make occur in social systems that are
complex and contingent” (Johnson & Kruse, 2009, p. 13). Educational leaders have
personality, a path to authority and a sense of responsibility. Overall, Wagner and
Simpson (2009) stated there is no one-size-fits-all template to sustain a role as a leader in
an educational community when making decisions throughout school the everyday school
environment demands.

Leadership

Milner (2006) provided three questions as a guide to educational leaders: “(1)
why do | believe what | believe? (2) How do my thoughts and beliefs influence my
curriculum and teaching? And (3) what do | need to change in order to better meet the
needs of all my students?” (p. 84). Therefore, the transformations toward educational
“goodness” as stated by Obiakor (2001), embraced change in knowledge, feelings, and
actions. The idea of the educational leader in a school, from immigration, urbanization,
to the high-stakes accountability movement, reshaped the purpose of schooling, and
increased the demands of the purpose of the educational leader at a pivotal point when
decision-making was a focus. To “work actively to transform, restructure, and redefine

schools while they hold organizational positions historically and traditionally committed
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to resisting change and maintain stability” (Murphy & Beck, 1994, p. 3) was the
expectation of the educational leader. Only an individual with a deep sense of purpose
and strong desire to improve education handled this role. Hurley (2001) stated
educational leaders today must have an “ever-expanding range of skills and knowledge
and take responsibility for practically everything in the school” (p. 4). The role of an
educational leader evolved over the centuries and increased in complexity.

Robertson (1997) believed the role of a leader is multiple positions throughout the
setting and the importance of the ability to move in and out of those positions was
fundamental. Beachum and McCray (2011) noted school leaders needed to establish a
sense of care. If an educational leader had a cultural mismatch between their own
background and the background of the community, there became an immediate
disconnect. “While most people see schools as the setting for teaching and learning,
others view schools as political entities, or business opportunities, or agents of social
change” (National Forum on Education Statistics, 2010, p. 2). Every perspective of
education is guaranteed to have its own biases. It is believed even relatively minor
ethical mistakes in an education organization can become high profile public events,
therefore having the need to be aware of the turbulence surrounding each situation.

According to McCray and Beachum (2014), school administrators experienced a
variety of situations in the community and made specific strides to create an ethic of care,
as the incident related to specific individuals within the environment, it was crucial for
these leaders to have the courage and self-motivation to implement a form of justice to
support all students. “When educational leaders engaged in a reflection process, the

leader began to understand the situation past the facts and think deeper along the lines of
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the turbulence the decision would cause in all aspects” (Legget et al., 2014, p. 118). The
idea of understanding the full potential of the ethic of care was to notice you could not
contribute to the ethic of care without identifying the need for further growth. McCray
and Beachum (2014) explained, “Without an understanding of our own biases and
prejudices and continuing the struggle to recognize our limitations, we do a disservice to
an ethics of care, and the caring ends up being inauthentic at best” (p. 62). Building
bridges with the community and having a sense of open dialogue was an asset for an
educational leader.

Various interpretations of educational leadership existed and included the
question: Whom are you leading? In addition, where are you going? Both related
to values. Haydon (2007) explained leaders already knew a great deal about
values due to previous experiences based on values. “Values are inescapable
whenever we aim at something or decide what to do or what not to do” (Haydon,
2007, p. 1). Eller (2010) explained the transition into the educational leader
position was complex, “Some may figure out how to successfully navigate the
environment, but others flounder and even fail” (p. 257). In the researcher’s
experience, a successful transition into educational leadership took careful
planning, preparation, and management of all aspects of the process.

Models and practices of leadership that facilitate the leadership capacities

of others must be developed. School leaders have to build more

collaborative and democratic arrangements with teachers and others to

achieve the enormous ambition of schooling and respond to students’

diverse needs. (Beachum & Dentith, 2004, p. 277)
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The main task for a new principal was to survive and to become a contagious
educational leader who encouraged others to act as leaders and conscious decision-
makers. Boerema (2011) believed leadership survival related to handling the
technical side of the school operation and grasping the social and cultural norms of
the school.

The bigger question reflected to the ethics and values aspect of being an
educational leader. Based off categorized physical and visible differences
determined how we perceived one another. Stereotypical behavior saved time with
quick judgments and generally worked to ensure the “status quo” (Fiske & Lee,
2008). When one made a judgment based on categorized characteristics, the
ability to be a good leader minimized and created a wall or a natural divide
because of the quick judgments.

In terms of social reality, many specialists in all kinds of establishments
know of the concept of emotional intelligence — emotion and leadership go hand in
hand. “Educational leaders were expected to help others make sense of a complex
world in which there were less predictability and more uncertainty” (Law &
Glover, 2000, p. 263); a major, challenge that required high-level skills,
knowledge, and understanding. In education, the conclusion of the judgment is on
how competently the leader carried out the role. “A learning organization’s
performance depends on whether the emotional mood is positive or negative, and
this is established by the leader whose emotions are contagious” (Culham, 2013, p.

18). Leaders needed to be aware when addressing the young hearts and minds of
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people in groups and in a diverse community setting where emotions were engaged
in the decision-making process.

Caldwell (2003) specified, “Educational leadership refers to a capacity to nurture
a learning community” (p. 26) and believed a learning community was not always a
contented place to work. “Leadership is not an ‘it’ from which we can abstract behaviors
and tasks, but is a relationship” (Gunter, 2001, p. vii). Educational leaders were not
about the position that one held in a school but more about the actions taken to improve
the opportunities for learning to happen within the school. The researcher observed most
employers perceived themselves as an educational leader but more so identified as a
leader who held a management position. Robertson (2008) said the importance that the
educational leader held; in terms of the establishment were the fact that learning must be
the number one focus and reason for leadership to take place. “Educational leaders are
leaders who, no matter at what level in the institution, focus on improving learning
opportunities as their main function, and work to develop their own educational
leadership capacity and that of their school” (Roberston, 2008, p. 21). Furthermore,
leaders were described as people who worked in a complex ever-changing context, who
were aware of the social and political influences and diversity but continued to draw on
the knowledge to focus on relationships and the learning environment. Roberston (1997)
was persistent with the idea educational leaders needed to keep education at the center of
the educational leader’s work and do so by critical reflection on each practice and ensure
the leader’s decisions made a positive influence. “They are consequently able to hold
fast to their educational leadership role and so do not become mere managers”

(Roberston, 1997, p. 141). In closing, an educational leader influenced all who surround
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the school and/or town. The influences of a leader’s work and own ethical decision-
making values were important to be aware of when assuming an educational leader
position.

Ethics was defined with numerous meanings over a long period. Shapiro and
Gross (2013) categorized ethics into four categories: critique, care, profession, and
justice. McPhail (1999) clearly emphasized ethics education was not about providing
students with a set of rules specifying prohibited actions but rather ethics education
developed when individuals became aware of the ethical choices that build the students’
identities. Sockett (2012) highlighted, “self-knowledge is the process of constituting
ourselves through understanding who we are, and it is that understanding that will require
intellectual and moral virtues” (p. 109). Cohen, J., Pant., L. & Sharp, D. (2001) noted
ethical decision-making is a process where ethical conflicts were present and the ability
to recognize and define personal norms, principles, and values related to the situation.
The ability to make these types of personal decisions brought the term of values into the
picture. “Values, after all, are not primarily an academic subject. Of course, values can
be studied academically, but they are also an integral part of everyone’s experience”
(Haydon, 2007, p. 1). The researcher encouraged leaders to think hard and concise about
one’s personal values based on the world we live in and the many different viewpoints.
As Haydon (2007) explained, though leadership is open to many interpretations, in one
way or another leadership involves giving a pathway to others and allowing them to
follow you in a direction. “Values are conceptions, explicit or implicit, distinctive of an
individual or characteristic of a group, of desirable which influence the selection from

available modes, means and ends of action” (Begley, 2010, p. 3). Many educators
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researched values and ethics and influenced others in aspects of educational leadership.
Starratt (2004) stated educational leadership was, in terms of service to students, staff,
and society, well considered. Fullan (2011) emphasized the need for an educational
leader to be aware of the importance of a ‘strong moral purpose’ and asked everyone to
consider different questions to help principals practice pursuing a moral purpose at the
school level, for example: “Why did I become an educator? What do I stand for as a
leader? What legacy do I want to leave?” (p. 19). “Leaders need to have sufficient expert
technical knowledge to guide and help their colleagues to bring about change
successfully” (Busher & Barker, 2003, p. 53). Ethical issues such as accommodating
state testing, protective free expression, and disheartening cheating and violence became
examples of common morally loaded assignments for school administrators, in which the
idea of ethics was the focus. Furthermore, service-oriented moral leadership challenges a
host of ethical dilemmas (Price, 2008). Wagner and Simpson (2009) explained, in the
case of educational leaders, there were limitations from professional commitments. Yet
other factors, such as time, place, and general social dynamic, all played a limited role in
the decision-making process and having to determine what was ethically appropriate.
Hursthouse (1999) commented, “The principal who is trying to decide whether a
particular act is right or wrong is thinking prescriptively about possible moral choices.
Moreover, he or she is living through and role modeling the virtues of a deliberative
moral agent” (p. 29). An educational leader who lived through experiences related to
personal moral values influenced an organization or community. Moral experiences
shifted and shaped a leader regardless of the original intentions for a situation (Wagner &

Simpson, 2009).
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Wagner and Simpson (2009) summarized:

In short, the educational leader’s lived moral experiences affects more than just

his or her situation in an organization or community. The leader’s lived moral

experience reverberates throughout the moral architecture, shifting architectural

shape regardless of original and intentional design. (p. 9)

Begley (1999) recognized values revealed by individuals, groups, and
organizations had an influence on what happens in school, mainly by impelling the
screening of information or definition of alternatives. The more reflective administrators
were also aware of how personal values shaded the assessment of situations. “Your
decisions are often subject to challenge. People may claim that you are wrong: Your
decisions are unwise and based on faulty argument, false premises, or the wrong values”
(Strike, 2007, p. 113). As a final point, when an individual assumed a leadership role,
judgments will come from others thus the need for reflection, an awareness of
experiences and beliefs, to stand one's ground when judgments occurred.

Prevention must be the primary goal with high turbulent situations. The
researcher believed gun control alone was unlikely to produce the needed change to
reduce gun violence within our schools. “Since nearly 50% of psychotic mass murderers
had some contact with a mental health professional prior to their rampages, more
effective methods of intervention may be possible, focusing on behavioral threat
assessment and risk mitigation” (Lake, 2014, p. 216). Hutchinson (2012) suggested the
model security plan, which consisted of a “comprehensive strategy for school security
based on the latest, most up-to-date technical information from the foremost experts in

their fields” (p. 2). Hutchinson further noted the school security personnel should help
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make the decision as well as parent involvement at the local level so the security
concerns were clearly identified across the community. A recent poll indicated the