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The Identification & Illustration

of some of the

Human Factors Involved in Elementary Education

by: Arlene Raines

The early Greeks perceived that man's purpose is "to
survive and perchance to flourish." And today we hold that
man's purpose can best be achieved through education. But what
kind of education? The question has been and continues to be
vigorously debated. The goal at Second Renaissance is to offer
an optimal educational experience for the students who partici-
pate, so that the ability of those students to "survive and
flourish" is enhanced. This presentation will examine some of
the factors which affect an "optimal educational experience" for

6 - 12 year olds -- particularly the human factors.

We at Second Renaissance feel that an educational
program should create an atmosphere that enables the child to
develop in two ways: a) train himself in those skills which are
fundamental to earning his livelihood (survive) and b) cultivate
the attitudes and knowledge which are basic to an enriched and
fulfilling life (flourish). What seems to have happened is that
education has been too often limited to its training component --
to learning how to make a living -- and quite often even this has

not been done very well.

Training is a part of education. Everyone needs cer-
tain basic skills (tools) for survival in the world. However, to
give only skill training and call it education is an injustice to

the child as well as the world. For in addition to the acquisition



of knowledge and skills, the purpose of education is to cultivate
the exercise of judgment and wisdom in the living of one's life.
To paraphrase several authors, education is not only preparation
for life. It is the living of life. At Second Renaissance we
feel if a school can offer the child the expanding experience of
life as well as training, then it can more aptly be called educa-

tion.

Grace Rotzel in The School in Rose Valley said, "Every-

thing that happens to a child contributes to his education in one
way or another."l Harold Taylor, former head of Sarah Lawrence
College, said, "Everything educates and some things more than
others."2 "Learning," Grace Rotzel observed, "is the change that

takes place because of experience."3 And A. S. Neill in Summerhill

tells us, "Only pedants claim that learning from books is educa-

tion."”

We at Second Renaissance feel it is necessary, there-
fore, to view education not as a method but as the natural devel-
opment of the human personality -- the gaining of successive
levels of physical and intellectual independence. We concur
philosophically with Dewey, Kohl, Piaget, Montessori, Kozol,
Neill, and so many others that education should be child-centered,
individualized, and concerned with the development -- the educa-

tion of the whole person.

Alfred North Whitehead in Aims of Education describes

education as "an exciting adventure that should proceed in a man-
ner that fits the stages of development"..."The pupils," he said,

"should see for themselves and experiment for themselves."5 John



Dewey felt that children should actively experience learning. To
those of us at Second Renaissance this means that education must
be an active process. It must be participated in by the child.
It must be more than verbal transmission of facts and the testing
of knowledge. And, of course, it can be more -- so much more.
Children learn every waking minute. Learning is like breathing.

The child cannot stop learning just as he cannot stop breathing.

However, not all learning is life or survival affirm-
ing. Some learning can be maladaptive, leading to lives of apathy
if not destructiveness. The School feels there is a need to pro-
vide an environment that will minimize maladaptive learning and
enhance and magnify adaptive experiences and opportunities; and
further, that to do this effectively, it is important to pay par-
ticular attention to the human factors influencing the educational

process.

Behavioral scientists might define human factors as
those characteristics and traits peculiar to the human species
and, either shared with none other, or at the least, exhibited
or invoked in such a way as to substantiate man's image of him-
self as being a unique creature. Not all human factors are
known, or defined, much less understood fully. And while be-
havioral scientists have shed much light on understanding the
nature of humankind, they are not alone. Poets and philosophers
have contributed perhaps at least as much to man's understanding
of himself. Shakespeare and Skinner, Frost and Freud, Berne and
Bertrand Russell -- all are giants for their insights to human

nature.



The facets or factors, we could ascribe to humans are
so multifarious as to go beyond the scope of this paper. For this
presentation human factors will be limited to those aspects that
color the child's image of himself and to some factors we have
observed as being operative in the interaction between the child
and his parents, the child and the teacher, and the child and his
peers in so far as they have a significant impact on the learning

process.

Some of the human factors affecting the child's relation-
ship with himself, his peers, his parents, and his teachers and,
thereby, influencing the educational experience and optimal devel-
opment of the child are: 1) fear of the unknown, 2) fear of re-
jection, 3) the need for love, recognition, acceptance, and sup-
port, 4) jealousy, 5) competition, 6) parental pressure and ex-
pectations, 7) teacher pressure and expectations, 8) the child's
physical needs, 9) the child's intellectual needs, and 10) the
child's emotional and social needs such as: his need to be alone
and the need for companionship, his need for change and the need
for routine, and his insatiable need for completion and fulfill-

ment -- what Maslow identified as the need for self-actualization.

This is not meant to be an exhaustive list or to imply

that these are the only human factors. It is only a sampling.

Margaret Mead in talking about our public school system
made the statement that, "The system is too impersonal and fails
to account for individual differences."® Second Renaissance feels
it can compensate for some of this by remaining small enough for

the students to be known by all teachers. (slide 1)



Classes at the School are ungraded. This arrangement
allows children of various ages the opportunity of working to-
gether. It encourages the children to group themselves according
to their own interests. Also, if you look closely, you may notice
that the children are not all working on the same subject. This

also is left to individual discretion.

Children at this stage of development plainly exhibit
what Freud called the herd instinct -- the instinct to band to-
gether, to join, to conform. The child of'this age is concerned
with becoming a part of the group, with entering into society.

He wants to be accepted by his peers.

By approximately 6 the child has an accepted place in
the family. After 6 it is not enough to be evaluated by the
standards of the family. If he is to truly enter society, he
must be evaluated by society. The standards by which he is mea-
sured now must more and more be those of the group. He must be-
come part of the group because it is the group's evaluation of him

that is going to give him the next level of independent functioning.

At this stage very few children do anything by themselves.
They can, but they "can't." They need a friend just to get a drink
of water. Even if the children do not need to be together for work
reasons, they will do their work next to each other as shown here
(slide 2) because they enjoy sitting next to their friends. There
are no assigned seats at Second Renaissance -- a child may change

his seat as often as he wishes.

(slide 3) In this slide the boys have gotten together



to work -- but their main objective is fun. The object of this
geometry game is to describe a particular triangle for another to
find. For example: the large, blue, isosceles, right-angled tri-
angle. However, the boys have added something. An extrinsic in-
centive. They have assigned points to the various triangles. The
one just mentioned, for example, may be worth 300 points. When
all the triangles have been found, the child with the most points

wins.

While the School does not encourage competition, unless
it is with oneself, the game goes on. Not only has the childrens'
knowledge of the different kinds of triangles and angles increased
but so has their math ability. Second Renaissance discourages the
kind of competition that has to do with winning for winning's sake
and at all costs -- that kind of win-lose competition where scores
are kept and awards are given. This kind of competition is char-
acterized by the inability to accept loss, because of the artifi-
cial implications on both the "winners" and "losers" in terms of

innate human worth.

The children receive no grades for their school work.
Neill said, "Grades only encourage competition and that competi-
tion was one of the negative aspects of our society."7 Perhaps
if there were less win-lose competitiveness in childhood then the
aggressiveness, hostility, and recriminating life-style it inevi-
tably fosters would be less evident in adults and, therefore,
among nations. Our evolution into the "therapeutic society" might

more easily become a reality.



Raths, Wassermann, Jdonas, and Rothstein in Teaching for

Thinking feel that when students are concerned solely with grades
and marks, learning takes a backseat. In such an unbalanced sit-
uation, the incentives then are primarily extrinsic rather than
intrinsic. Learning no longer takes place for its own sake, as
its own incentive. Students are then placed at effect rather
than cause -- at obligation rather than choice in their own lives.
The implications of this for the students -- arrested maturation,
the spread of functional autonomy, the triumph of technique over
purpose, of form over substance -- all are too real and too per-
vasive in our society to ignore. This distortion of human factors
gets perhaps its greatest momentum and permanence in schools but
could just as easily be stopped and reversed there. Competition
and hostility are not necessarily the natural state for humankind
as evidenced with anthropological studies such as those with the

"Gentle Tassaday"and the book, The Human Agenda by Roderick Gorney.

Grace Rotzel observed that, "Structure is implicit in
the nature of a school."® And A. S. Neill said, "There is no
such thing as absolute freedom, for the rights of others must be
observed."? At Second Renaissance we feel the child has a need
for authority, guidance, and structure, but within the limits
available to him, should be given free time -- time to expand his
personality by following his own interests. The School feels that
development takes place somewhere between no control and absolute
control. If the child is to conduct the intellectual and social
exploration of himself and his world proposed by all the authors,

the child must have unprogrammed time. The child needs time to
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And the authors of The School Without Walls tell us, "We learn how

to be free by being free; we learn how to choose by choosing; and
we learn how to be responsible by being responsible -- that is, by
experiencing the consequences -- both good and bad, expected and

unexpected."12

Rather than trying to manipulate the child into what
fits our picture of what he needs to do to be what we think he
should be, perhaps parents and teachers should concentrate their
efforts on allowing the child to grow by following his own interests
and by their giving their support and acceptance to the child's

intellectual and social exploration.

In regard to teachers, Herbert Kohl cautions them not
to program the day to the detriment of the human personality.
Kohl feels a teacher needs to care about the children as individ-
uals, listen to them, and share himself with them. He further
feels the teacher should be honest with the child and not afraid

to admit his own fallability.

Kohl's same caution might also apply to those parents
who insist on programming the child's every after school hour.
Second Renaissance does not feel parents can or should be shut
out of their child's education. On the contrary the School feels
it is important to the child's image of himself, his own sense of
self-worth to have his parents participate in and help with various
school functions. Therefore, parental involvement is something

that is encouraged.

Parents come for class observation as shown in this
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slide. (#28) A certain number of parents go on all class trips.
With dramatic events the parents are always there showing their
support of both the child and the school. They are taking pic-
tures, helping the children get in and out of costumes as shown
here (slides 29 & 30),and supporting the children by their ap-

plause.

The annual school picnic is another function that allows
the parents to show their support of the child through participa-
tion in a school function. Each family contributed to the meal.
The following slides should give an idea of the warm, relaxed,
enjoyable time that everyone had -- adults and children thoroughly
enjoying each other's company. (slides 31 - 38) Everyone went
home tired but happy. The next school day this six year old
(slide 39) wrote the following story: "The School Picnic"

"We went to Winchester on our school picnic and saw
some calves. One was Julep, Magnas, Lindy, and Addy. We had
some watermelon, vanilla ice cream, hotdogs, hamburgers, and
sodas. We went to the hayloft and climbed the hay. I have so
much fun when we have our picnics at Winchester. I have a dog
named Brennan and a cat named Max. We saw some horses and really

had fun."

Parents also help with the annual overhaul of the
educational equipment and the school building. They paint, sand,
varnish, wash curtains,or do whatever else has to be done for the
opening of school. Though the work is tedious and perhaps unglam-
orous by the standards of many professional people, there is always

a large turnout. Everyone seems to feel good about his participation.



19

The parents seem to feel it is important to support the
school as they are in effect supporting their child. They have
some role in his education. The child identifies with the school.
To him it is always "My" school, and he feels a sense of pride

whenever his parents do anything for, at, or with the school.

All education cannot and does not take place in the
classroom or the home. Community experiences add another dimen-
sion to the child's education. Such experiences are significant
to the child's attaining a vision of the whole. Trips provide
new experiences and also the opportunity to make use of what has
been gained from school and home experiences. They allow the
child to further refine, synthesize, integrate, and relate all

data and experiences.

Trips out into the community allow the child to be a
part of his community. Such trips help the child adapt and orient
himself to his society by finding out first hand what is expected

for his successful integration there.

This slide (#40) shows the children having lunch in the
Kennedy Center cafeteria after attending a National Symphony Or-
chestra Concert. The lady in green came over to remark on how
impressed she and her companions were by the independence and

social acumen displayed by the children.

The next pictures were taken by this girl (slidel1)
on our overnight trip to Williamsburg and Jamestown. (slides 42-
47) This was the first "overnight" for any of the children. Their

enthusiasm was mixed with uncertainty. The trip allowed the children
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a first hand experience with history. In addition to dates,
places, battles, and generals -- the information often found in
history books, with the winnings in large print or given more
emphasis than the loses -- history became the story of the ordi-
nary man. The children acquired a first hand experience of what
it was like to be a person living during the 18th Century. They
saw how the 18th Century man met his needs -- physical as well as
spiritual. And as man today has the same needs, though he meets
them differently, it allowed the children a point of reference.
History for once became something alive and related to everything
else -- including themselves. History became more than cold,

isolated facts.

Neill found that the students he came in contact with
during his lectures knew a lot. They were "stuffed with useless
knowledge," he said, "but in their outlook on life, they were in-
fants. They have been taught to know, but not to feel. Textbooks,
he continued, do not deal with human character, love, freedom, self-
determination. The system goes on aiming only at the standards of

learning -- goes on separating head from heart."13

The following essay was written by this 11 year old
girl.(slide 48) "Bad Things"

"There are lots of bad things in the world like sharks,
poisonous fish, millions of different kinds of bugs, scorpions,
and tarantulas. Also, there is sunburn, chapped lips and hands
-- there are so many different kinds of sicknesses. There is also
having to miss the school play because you're sick, or not going

on the camping trip because it's raining, or your mother saying
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you can't sleep over at your friend's house. Anyway, there are
just so many bad things in the world. Lot of people go around
saying, 'Oh, life's so boring;' 'It's treating me so badly;'
'They're all doing it to me;' 'What's the use of living?" Well,
God didn't give you life just to mope around and complain and
throw it away. You got to learn to live with all those bad things.
Life is short and full of tragedies. Life is also very precious,
and there is no time to waste. I don't think it's good to wish
you were older because a day or a year or whatever is past; you
will never get to go back to it again. What I am trying to say
is be thankful for what you have. And you're not a poor girl or

boy living in the desert starving to death."

We at Second Renaissance feel the child is in the pro-
cess of self-evolution. The child's natural goal is maturity --
which at times is an elusive goal for many of us -- not to mention
a child. At Second Renaissance we are interested in aiding the
maturation process. We are concerned with creating the conditions
that stimulate and guide each child in his natural quest for knowl-
edge, in his striving to reach his full potential, and in his being

able to cope, adjust, and achieve in his world.

Success is not measured by how much and how fast a child
learns. To us each child is an individual, and, as Thoreau put it,
should be allowed to step to the drummer he hears, "however measured
or far away." Sucess is measured in each child by the amount of
interest, independence, and self-discipline that is stimulated in

that cehild.
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