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were also lured here to participate in the creation of a new social organiza-
n and to act out their value preferences and personal objectives.
opportunity for personal creativity, and the elbow room to exploit

it were seen as distinguishing features of Lindenwood II. For better

or for worse, correctly or incorrectly, many young men tended to view

the new college as "a pretty free and swinging place," one that set few

tations on their personal freedom.

}?fﬂl possible to substantiate this notion if one momentarily assumes

that a student probably comes to a given college because he tends to see
‘that college in the image of his own values, preferences, and personal
objectives. Using this reasoning, the political preferences of Lindenwood
EEyi{n--, for example, would suggest that Lindenwood is a very "liberal
if5“" On this value, the Lindenwood II freshmen greatly exceeded both
freshmen of Lindenwood College for Women and the national norm for
;mi;age male freshmen. Lindenwood II students stated they felt the Federal
Government should play a greater role in developing tax incentives to
x??};ﬂl the birth rate, provide compensatory education for the disadvantaged,
if;*rol firearms, eliminate poverty, and desegregate schools. They also
felt the army should be voluntary, that marijuana should be legalized,

‘that divorce laws should be liberalized, that abortion should be legalized,
and that capital punishment should be abolished. One detects by almost
rfﬁ.!tandard. then, that the typical member of the 1969 Lindenwood II
iﬁu:uu- class regarded himself as being socially and politically liberal.
$ince Lindenwood II had no history before this year, can it be assumed

that these students saw Lindenwood II as a socially and politically liberal

place? Experiences during the year seem to indicate this was true.
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;gﬁj!icantly more than the national college norm for college males, Linden-
wood II freshmen also cxpressed the preference to influence the political
structure, to influence social velues, to protest U. S. military policy,
and to protest racial and ecthnic policy. This would suggest that the

average member of the freshman class saw himself as being prome to active
volvement and, hence, that he also tended to see Lindenwood II as a

@ where a kind of meaningful program of social action could be developed.

:iinu:l.ng with this same line of reasoning, we can assume that the
?ﬁif;ge freshman probably saw Lindenwood II as a place that provided
many degrees of personal independence but where people were tolerant of
each other, Tor example, more than the national male freshman norm, the
Lindenwood II freshman tended to place a high value on the opportunity
to develop a philosophy of life, to help others in difficulty, to have

friends different from themselves, but not to be obligated to other people.

Finally, the average Lindenwood I1 freshman saw himself as being very
cﬁﬁ'tive and expressive. e saw Lindenwood Il as & place to achieve in

i
a performing art, to create works of art, and to write original works.

i3
2ﬁgga hard to escapc the conclusion, then, that the Lindenwood College II
reshnan undoubtedly had a particular image of the college when he

rived in the fall: He saw Lindenwood II to be socially and politically
liberal, as a place to foster programs of social action, as an environment
where he could excrcise personal independence but find and respect different
of people, and as a place where he could be creative and expressive.
Z#tjould be interesting to discover whether his acting out of these values

actually gave Lindenwood II the image he saw it to have.



Academic Ability and Interests

The Lindenwood Colleges use two conventional measures to assess a high
school senior's aptitude for college work. While other more subjective
and, perhaps, meaningful criteria are also used in making individual
admissions decisions, Scholastic Aptitude Test scores are a good general
indicator of the kind of student verbal and mathematical ability that

18 required for college work. A more accurate predictor of an applicant's
-'M for success and staying power in college, however, is his past
record of achievement, which is most commonly and efficiently measured

by his secondary school rank in class.

The profile of the 1969 freshman class of Lindenwood II yielded a very
unusual and somewhat disturbing relationship between these two conventional
measures. Freshmen men generally were found to possess a higher than

average verbal and mathematical aptitude for college work (V = 561; M = 566),
and, in this regard, they greatly exceeded the freshman class averages

I,Qf Lindenwood College for Women (V = 496; M = 478). That the Lindenwood II
freshmen were a capable group, then, was never in question. What aroused
our concern is that they generally exhibited a rather low ranking in their
‘high school graduating class, and this measure ought to have correlated
‘highly with their more than average level of verbal and mathematical ability.
As compared to Lindenwood women freshmen, who stood significantly higher

in class rank, less than half of the Lindenwood II freshmen achieved

‘well enough in high school to place in the upper half of their respective
juduat:lng class. From this information, it seemed reasonable to conclude
that we had recruited a class of very capable young men who had yet to

establish themselves as being motivated and committed to the formal learning
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process. Later in the interim report, data will be offered to show how

true this actually was but how decidelly it could be changed.

In looking forward to next fall, we are pleased to discover that those
male students who have been admitted and have at this time indicated they
will join our freshman class appear to support an entirely different kind
of profile than the 1969 freshmen. Not only do they stand higher in
terms of average verbal and mathematical ability (V = 588; M = 582),
their markedly higher secondary school class rank suggests a much stronger
drive for personal achievement. One-third of these students have ranked
in the upper ten percent, almost fifty percent have ranked in the top

- quarter, and almost three~fourths of next year's freshmen will have been
graduated in the top half of their high school class. If our reports
about prospective new students continue this way over the summer, we
can be most confident about next year =-- especially if this progress can

be attributed to the kind of institutional image we have tried to project.

For many years, Lindenwood College for Women attracted students who were
largely intcrested in the disciplines of the humanities. It has only
been during the last decade -- and really the last four or five years =--
that we have expanded our curricular offerings to include, indepth, major
gocial science and natural science disciplines. However, the magnetic
:'-!;mdition of Lindenwood's commitment to the humanities had a stronger
null in attracting students to Lindenwood II than did either the social
fj_eiences or the natural sciences. Approximately 44% of our returning

pale students have tentatively chosen to major in the Humanities Division,




- with our new interdisciplinary Communication Arts Center serving as the

area of concentration that has attracted the greatest male student interest
(20% of the student body). Approximately 28% of all returning men have
mede a tentative decision to major in the Social Science Division, and

our Department of Political Science scems to be drawing the most sizeable
interest from the student body (18%). Finally, about 20% of the returning
Lindenwocd II students have made a tentative decision to major in the
Natural Science Divieion, Our newly conceived and reorganized Center

for the Undergraduate Study of Mathematics is responsible for attracting

the highest percentage of the male students (11%) to the natural sciences.

Because college freshmen typically change their academic interests several
| times before settling on a divisional major and an academic discipline,
little real confidence would normally be placed in the tentative interests
expressed by new students prior to the end of the fall term. Of those
young men who will join the freshman class of 1970, however, it would

seem that the same divisions and the same three areas of concentration
(Communication Arts, Political Science, Mathematics) will continue to

- draw about the same proportion of student interest as they did from the

1969 students.

Academic Performance During the 1969-70 Year

Given the rather low level of motivation for formal learning that was
suggested by their secondary school class ranking, it was not surprising
that many students in the 1969 freshman class got off to a very slow and,
for many, very painful start in their academic program. Essentially,
most of the freshmen lacked adequate study skills, but at bottom many
also lacked a history of self-discipline that makes excellent academic

performance possible,



Their inherent abilities, their keen and probing intcrests, their rare

insights into significant ideas and problems, and their penchant for active
involvement in vital social issues were all clearly visible during the

fall term. But somehow they could not hitch these analytic and creative
talents to the formal classroom experience. An anxiocus climate of discontent
crept into the fall term: Procrastination in completing course assignments,
a brilliantly deceptive program of individual excuses for almost everything,
and excessive class absences in the name of "independent' and "informal"
learning were more the rule than the exception., It must also be said

that many faculty members' high level of expectation for and generous
patience with the new male students had an inadvertent way of accelerating

these chaotic tendencies.

The ensuing panic that consumed many freshmen as fall term final examinations
approached exceeded anything many of us had ever witnessed from college
students. For many, this anxiety produced a kind of sincere desperation

that comes when people discover they really do want something very much.

The fact that rather significant numbers of freshmen failed to accomplish
more than a very mediocre academic record during the fall term followed

then home to haunt their Christmas vacation. Of the 58 full-time freshmen
who enrolled in the 1969 fall term, three were suspended and ten were

placed on academic probation.

The jolt of the fall term was a sufficient stimulus to most freshmen,
snd they returned searching for a different kind of commitment. One
?__tudent expressed it for many when he said tc a member of the faculty,

"You guys shoot with real bullets.” The January term was exciting for both



