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Li11denwood University 2003-04 Self-Study 

Chapter 8 Effectiveness: Student Development and 
Community Service 

Criterion 3 The institution is accomplishing i ts educational and other purposes : Student 
Development and Community Service - Part 3 

Overview of Chapter 

Academic endeavors are the most important pursuits in the coll ege experience. However, 
coll eges and universiti es have always been more than books, lecture halls, and grade 
reports. Most institutions of higher educati on include additional domains of service and 
achievement in their missions, and independent schools such as Lindenwood assign those 
value-added areas considerable weight. Our mission statement makes earnest reference 
to holi stic education, character development, ethical lifestyles, and enrichment of the 
surrounding community - among other aims and purposes. In this chapter we summarize 
and evaluate our efforts to meet those high standards. We start with a consideration of 
special steps we take to guide and support our students. Next we look at various ways in 
which we enrich our students' coll ege experience by offering them co-curricular learning 
opportunities. We also examine how Lindenwood both serves and edifi es the 
community. Finally, we assess the results of our Instituti onal Proficiency Exit Survey, a 
questionnaire that we administer to our students just before they graduate. 

Academic and Developmental Support 

Orienting Freshman Students 
We help our fir st-year traditional undergraduates adapt successfull y to coll ege li fe and 
strengthen certain values and attitudes in three ways. First, we carefull y advise fi rst-year 
students into courses that are self-actualizing and values-laden by their very nature: 
general education classes in the humanities, arts, and sciences. 

Second, we conduct a fust-week orientation sequence that includes several group 
information sessions, addresses on specifi c topics by our campus life staff, a planned 
sequence of structured group activ iti es, and a fall convocati on designed especiall y fo r our 
full -time freshmen. The latter event involves the president, the provost, several 
professors and students, and at least one coach, who give the students the best advice and 
wisdom for succeeding in coll ege. 

Third, we require all new students who enter Lindenwood with 24 or fewer semester 
hours of credit to enroll in our Community Li v ing course (COL 110), which includes 
units on campus history and culture, strategies for academic success, social adaptation, 
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and "survival skills" for life in general. A copy of the fall 2003 COL 110 syllabus 
appears in Appendix B. Students who are passing this one-hour class at midterm may 
"graduate" from the course, signifying that they have mastered the essential skills and 
understood the most important values for proceeding successfully at Lindenwood. 
Students who have not satisfactorily completed their Community Living assignments at 
the midpoint of the term must continue in the class through the end of the semester. The 
second half of COL 110 emphasizes time management and clarification of one's goals, 
two areas that often are deficient in students who have college-adjustment problems. O ur 
experience has been that fewer than 5 percent of the first-year students requi re the fu ll 
semester to meet the objectives of this orientation-to-college experience. In fact the 22-
25 sections we start each fall can usually be reduced to just one section after mid-term. 
The handful of students who fai l COL 110 must repeat it until they pass. 

The important upshot of our Community Living course is that this early freshman 
experience improves each active participant's chance of succeeding in college by 
instilling or honing the behavior and attitudinal patterns that are essential to perseverance 
and achievement. 

Distinguished Mentor Program 
Although the academic advisor has been around university campuses for decades, the role 
has tended to be a thankless one. Most independent universities expect their professors to 
advise and mentor as well as teach, but very few accord recognition and professional­
development opportunities for this selfless endeavor. Mentoring is sufficiently important 
at Lindenwood that we instituted a mentoring program that rewards those who achieve in 
this arena while using the sincere interest and ski ll of the most talented mentors to 
provide special assistance for the neediest students. 

We commenced our "Distinguished Mentor" program in the summer of 2002. The 
division deans nominated 25 professors who had demonstrated superior advising and 
mentoring. We recognized these excellent faculty members in a ceremony conducted at 
the August faculty workshops, in which the concept was described and each honored 
professor was formally promoted to the rank of distinguished mentor. Each outstanding 
mentor also received a personalized, framed certificate attesting to his or her status. The 
purpose of this ceremony was threefold: (a) to accentuate the significance of quality 
mentoring to Lindenwood's campus culture; (b) to publicly recognize those who are most 
proficient at this professional service; and (c) to create an additional incentive fo r other 
faculty members to excel in this area. 

Because the distinguished mentors are our most devoted and adroit advisors, we expect 
more from them than we ask of the typical faculty member. We assign each mentor to 
meet regularly with several students who are struggling academically so that he or she 
w ill have the opportunity to provide the special attention and guidance that these students 
desperately need. Although we are excited about the probable success of this praclice, 
we have not yet had a chance to assess its effectiveness in helping students who are in 
academic jeopardy. 
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In the summer of 2003, we will identify, lionize, and confer the distinguished-mentor 
rank upon additional professors. 

Peer Tutoring System 
In 2002-03, 17 of Lindenwood's programs or program clusters provided free peer­
tutoring to students at all levels of academic standing, including graduate, adult, and 
evening students. However, the greater part of those tutored are fu ll-time undergraduates 
who are having problems with specific subjects or courses. Some of these tutors are 
student volunteers but the majority of them earn work-and-learn hours for their service. 

Our peer tutors supplement, but do not replace, one-on-one help that our faculty members 
regularly provide during their scheduled officer hours. 

Success Center 
We described our success center in Chapter 5: The center, which we started in the spring 
of 2002, strives to address developmental needs in the areas of reading and mathematics. 
It is geared toward skill enhancement and basic skill development as well as the 
strengthening of self-esteem. Here we assess the effectiveness of this vital component of 
our student-support system. 

Assessment for Spring of 2002 
In Fundamentals of Mathematics, 14 of the l 8 students (78 percent) completed the 
course. Nine (64 percent) of the completers and none of the non-completers still attend 
this university. All 12 of the students who took Fundamentals of Reading completed the 
course, and nine (or 75 percent) of them remain in school at Lindenwood. 

Assessment for Fall of 2002 
In Fundamentals of Mathematics, 28 students began the program, and 25 (89 percent) 
finished the class. Twenty-one of the 25 completers (or 84 percent) remain at 
Lindenwood, while none of the non-completers are still here. Nineteen of 20 students in 
Fundamentals of Reading completed the sequence, and 15 (or 79 percent) of them 
continue to pursue their Lindenwood degrees. The non-completer is no longer studying 
at tllis university. 

Assessment for Spring of 2003 
In Fundamentals of Mathematics, eight students began the program, and seven (88 
percent) finished the class. All of the seven completers remain at Linden wood, while the 
non-completer is no longer here. All eight students who entered the Fundamenta ls of 
Reading course completed the sequence, and all of them continue to pursue their 
Lindenwood degrees. 

Analysis 
In its first year and one-half, the success center has been an effective device for bringing 
academically challenged students up to college-level competency in reading or 
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mathematics. Completing these courses is strongly correlated with persistence in college. 
We feel that this developmental program is very successful, and we will continue to make 
it available to our students in its present fo rm. 

Writing Center 
The Lindenwood University writing center, which we described in Chapter 5, provides 
help with all aspects of the writing process for our students. The center also provides 
assistance with study skills, reading ski lls, and pronunciation for students learning 
English as a second language. 

Growing enrollment and increased awareness of the Writing Center's benefi ts have 
resulted in tremendous growth in activity levels. ln its first year of operation (January 
2000 through December 31, 2000), student consultants performed 392 individual 
sessions. In the past two academic years, fall semester 200 I through summer 2002, and 
fall semester 2002 through spring semester 2003, the number of consultations has been 
506 and 540 respectively. The typical patron of this service comes in 2.6 times. 

Analysis 
It is clear that the assistance of this center is in demand and that its activity level is high. 
At the time of this writing, however, no additional assessment data were available. The 
lack of information on the effectiveness of this service is a deficiency in our assessment 
program that we will address immediately, and we are already discussing possible 
assessment procedures for this service area. 

Mentoring Office 
Our mentoring office, reviewed in Chapter 5, works with students who are on academic 
suspension or otherwise experiencing difficulty with their studies. We have developed 
data on this program for only two semesters so far. 

Basic Outcomes 
Of the 156 students who actively participated in the mentoring program in the spring of 
2002, 102 (65 percent) raised their semester GPAs, 46 (29 percent) obtained lower 
grades, and four did not change on this dimension. Three students withdrew from school 
during the semester. 

Of the 91 students who were actively involved with the office in lhe fa ll of 2002, 56 (62 
percent) raised their GP As, 19 (21 percent) lowered their G PAs, and four were 
unchanged on this dimension. Twelve students in the program wi thdrew, were sent 
home, or again incurred academic suspension. 

Analysis 
The mentoring program has been moderately successful in helping a large group of our 
floundering students resume normal progress toward a degree. However, we believe the 
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program can be improved by involving several of our distinguished mentors more fully in 
the corrective procedures. We intend to do that in the coming year. 

Other Student-Support Programs and Systems 

ln the interests of evaluating the effectiveness of the various additional student-support 
structures that exist at Lindenwood, we call attention to the Productivity subsections of 
Chapter 5, which evaluate the quantity and quality of each support office's service. 
However, one support area - that of student activities - warrants additional evaluation 
here. 

Student Activities: Response to the 1994 HLC Visiting Team 

The HLC team that conducted our comprehensive evaluation in 1994 stated that more 
than a third of the students they interviewed expressed an intention to transfer, due in part 
to an inadequate social life on campus. Although we will show in Chapter 9 that the 
actual transfer rate is considerably less than 33 percent, we nevertheless recognized in the 
mid-1990s that the slate of social activities on the Linden wood campus could have been 
improved in many ways. Since that period we have been investing time and manpower 
toward improving social opportunities for our students. Specifically, each year we have 
appointed a student activities director, whose job it is to plan, coordinate, and encourage 
further development of social events on campus. At the time of this writing, we asked the 
activities director for an analysis of the success of this program for the fall semester of 
2002. 

The fa ll of 2002 saw the emergence of the most diversified group of student 
organizations ever. That term over 60 student organizations were recognized , with even 
more to come. From September through November - not counting sports events - 592 
recognized activities occurred. An average of 198 officially sanctioned activities took 
place per month. This figure is up considerably from the average of 45 recognized 
activities per month throughout the 2001-2002 academic year cited in the previous year's 
activities assessment. Counting home sporting events, 697 recognized activities occurred 
throughout the semester, an average of 232 activities per month. Even in the holiday­
shortened and academically demanding month of December, there were 132 social/co­
curricular events. 

A sample of key activities during the fall 2002 semester includes the following: movie 
nights, spades tournaments, karaoke nights, Midnight Breakfast, Butler Breakout (Finals 
Week), Homecoming/Parent's Day Weekend, LSGA Fall Festival and Organization Day. 
The Midnight Breakfast had nearly 1000 people in attendance. Butler Breakout, which 
ran from Tuesday-Thursday during finals week, provided snacks and a place for students 
to relax or study. The attendance figures for the three nights were 245, 160, and 125. 
The 2002 homecoming dance had 170 people in attendance. [n addition, Parents' Day 
had the largest attendance in recent memory. 
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